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This research was carried out within the scope of the Erasmus+ KA101 project carried out in a
secondary school, in order to examine the 21st century skills that teachers experienced with the
courses they participated in abroad and to determine the contributions of these courses to the
advancement of teachers. The research was conducted with qualitative method and holistic single
case design. The study group consists of six teachers, two male and four female, who attended
two courses abroad. The data was obtained through a semi-structured interview form and
participant diaries and analyzed through descriptive analysis, content analysis and document
analysis. According to the findings of the research, teachers experienced skills in social, emotional,
cognitive, language, technological, pedagogical and technical fields through these attended
courses. Furthermore, these have advantages over national in-service training;: in terms of teacher
motivation, education in multicultural classes, educational content, and human and material
resources. The study concluded that the courses abroad attended by teachers mean much more
than participating in an in-service training activity, that the courses taken abroad have a very
positive impact on the personal and professional development of teachers, and that the courses
attended through Erasmus+ projects are an important component of teacher training. Suggestions
have been made to encourage teachers to carry out Erasmus+ projects, to participate in different
courses abroad, and to conduct research on the subject with large samples and different methods.
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Bu aragtirma bir ortaokulda yiiriitiillen Erasmus+ KA101 projesi kapsaminda 6gretmenlerin dahil
oldugu yurt dig1 kurslarla deneyimledikleri 21. yiizyil becerilerini incelemek ve yurt dig1 kurslarmn
Ogretmelerin gelisimlerine sagladig1 katkilar1 belirlemek amaciyla gerceklestirilmistir. Arastirma nitel
yontemle ve biitiinciil tekli durum deseninde yiiriitiilmiistiir. Aragtirmanin ¢alisma grubunu yurt
disinda iki kursa katilan, iki erkek, dort kadmn toplam alt1 6gretmen olusturmaktadir. Veriler yar1
yapilandirilmis goriisme formu ve katiima giinliikleriyle elde edilmis, betimsel analiz, ierik analizi,
dokiiman analiziyle ¢coziimlenmistir. Arastirmanin bulgularina gore 6gretmenler katildiklar yurtdisi
kurslarla sosyal, duygusal, bilissel, dil, teknolojik, pedagojik, teknik alanlarda beceriler
deneyimlemistir. Yurt dist kurslarm ulusal hizmetici egitimlere gore Ogretmen motivasyonu,
cokkiiltiirlii snuflarda egitim gorme, egitim igerigi, insan ve malzeme kaynaklar1 bakimindan iistiin
yanlar1 bulunmaktadir. Arastirmada Ogretmenlerin katildiklar1 yurt disi kurslarin bir hizmetigi
gelisimlerini oldukga olumlu etkiledigi ve Erasmus+ projeleriyle dahil olunan egitimlerin gretmen
egitiminin 6nemli bir bileseni oldugu sonucuna ulagilmistir. Ogretmenlerin Erasmus+ projeleri
yliriitebilmelerinin, yurt disinda farkli kurslara katilabilmelerinin gesitli yollarla tesvik edilmesi,
konuya iliskin biiyiik 6meklemlerle ve farkli yontemlerle arastirmalar yiiriitiilmesi 6nerilerinde
bulunulmustur.
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1. Giris

Ogrencilere kazandirilmasi hedeflenen yetkinlikler son
ylizyilin basindan itibaren 21. yiizy1l becerileri etrafinda
sekillenmektedir (Partnership for 21st Century Skills [P21],
2019). Tiirkiye'nin de dahil oldugu ¢ogu iilkede bu nedenle
Ogretmenlerden, uzmanlik
bilgisini Ogretmelerinin yani sira onlarin O6znel iyi
oluslarma, kisilik gelisimlerine odaklanmalar1 ayrica 21.
ylizy1l becerilerini kazandirmalari beklenmektedir (Milli
Egitim Bakanligi [MEB], 2018). Bu beklentiler 6gretmen
nitelikleriyle egitimin niteligi arasinda dogru yonlii bir
iliski olduguna dair yaygin kabulii animsatmakta ve
dogal

Ogrencilerine alanlarinin

Ogretmen  niteliklerini olarak  giindemde

tutmaktadir.

Bilimsel bilginin artmasi, 6gretim yontem ve tekniklerinde
yeni yaklasimlarin &nemli hale gelmesi, 6grencilerin,
velilerin, toplumsal ve
beklentilerinin farklilasmasi ¢agin 6gretmenlerinin sahip
olmalar1 gereken becerileri oldukga ¢esitlendirmistir.
Ogretmenlik mesleginin kendine has o&zellikleri ve

ekonomik sistemlerin

Ogretmenlerin bu talepleri karsilamasi gerekliligi de
mesleki ve kisisel gelisimi bir tercih olmaktan ¢ok bir
zorunluluk haline getirmektedir (Karjalainen vd., 2022;
Ogretmen Akademisi Vakfi [ORAV], 2021, s. 9).
Ogretmenlerin, becerilerinde fark yaratmasi igin planlanan
mesleki gelisim ¢alismalariyla (Rotherham ve Willingham,
2009; Sancar vd., 2021) ve kendini yonetme, baskalarma
liderlik edebilme, digerlerini kesfetme gibi alanlarda
yasam boyu siirecek bir deneyim olan kisisel gelisim
etkinlikleriyle (Sengiil ve Acar, 2021) bilgi, beceri ve
tutumlarinin yani sira bilissel, sosyal, duygusal, etik, estetik
olarak ¢ok yonlii gelismeleri amaclanmaktadir. Bu
baglamda agiklanan tiim bu alanlarda Avrupa iilkelerinde
oldugu gibi Tiirkiye’de de 6gretmenlerin mesleki ve kisisel
gelisimleri icin en 6nemli firsatlardan birini Erasmus+
programi sunmaktadir (Giirel ve Aslan, 2022).

Erasmus+ Avrupa Birligi'nin (AB) destekledigi, AB tiyesi
iilkelerin, AB aday {ilkelerinin ve Avrupa Serbest Ticaret
Birligi tiyesi tilkelerin katildig1, ayrica bazi smirlamalarla
¢ogu iilkenin Partner Countries olarak yer aldig1 egitim,
Ogretim, genclik ve spor bireylerin
yetkinliklerini artirmaya odaklanan hibe programidir

alanlarinda

(European Commission, 2022). Avrupa Birligi politikalar1
arasinda en basarili politika reformu olarak degerlendirilen
Erasmus programiyla (Altbach ve Teichler, 2001) her
yastan bireyin isttihdam olanaklarmin artirilmasi, yeni
beceriler kazanarak kisisel ve mesleki gelisimlerine katki
sunulmasi (Karakus vd., 2017; Ulusal Ajans, 2021) kisacast
Avrupanin sosyal, kiiltiirel, ekonomik ve insani yonden
gelisiminin desteklenmesi amaglanmaktadir (European
Commission, 2018).

Erasmus+  programi  igerisinde  okul  egitimi,
yliksekogretim, mesleki egitim, yetiskin egitimi, genclik ve
spora iligkin projeler yer almaktadir. Bunlar arasinda okul

egitimi ve personel haraketliligi projeleri Key Action 1

(KA1) olarak adlandirilmaktadir (Ulusal Ajans, 2022). KA1
projeleri igerisinde katiimcilarin en yeterli buldugu,
memnuniyet duydugu ve tercih ettigi proje tiirii ise Okul
Egitimi Personel Hareketlilikleri olan KA101 projeleri ve bu
projeler kapsamda dahil olunan yurt dist kurslardir
(Salcedo-Loépez ve Cuevas-Lopez, 2021). KA101 projeleri
okulun egitimci  personelinin gelisimini
desteklemek ve yeterliliklerinin daha iyi taninmasini
saglamak amaciyla yliriitiilen proje faaliyetleridir. KA101
projeleriyle kurumlarin kapasitesinin artirilmasi, okullarin

mesleki

uluslararasi boyutunun gelistirilmesi, egitim alanmndaki
yeni uygulamalarm, politikalarin  ve
incelenerek bunlarin transfer edilmesi hedeflenmektedir.
Bu projelerle okullarda gorev yapan idareci, 6gretmen ve
diger okul personelleri yurt disinda yapilandirilmis
kurslara katilabilmekte, okullarda, kuruluslarda isbasi
gozlem yapabilmekte ya da Ogretmenlik deneyimi
yasayabilmektedir. Boylece 6gretmenler farkli sosyal ve
kiiltiirel ~ baglamlarda  egitim  gorme  deneyimi
kazanabilmekte, kapsayici bir anlayisa sahip olabilmekte,

sistemlerin

biitiin dgrencileri igin yenilik¢i yontemleri teknolojiyle
birlegtirerek derslerine dahil edebilmektedirler (Blanco vd.,
2021; Kaynar-Cebeci ve Alci, 2022; Salcedo-Lépez ve
Cuevas-Lépez, 2021; Ulusal Ajans, 2022).

Erasmus+ KA101 projesiyle yiiriitiilen egitim faaliyetleri
Ogretmen yetistirme
nitelendirilmekte ve 6gretmen egitiminde yapilandirilmis
bir kursa katilmaktan ¢ok daha fazlasini ifade ettigi
belirtilmektedir (Salcedo-Lopez ve Cuevas-Lopez, 2021).
Nitekim Erasmus+ KA101 dahil
O0gretmenlerle yiiriitiilen arastirmalar 6gretmenlerin; erken
¢ocukluk egitiminde (Blanco vd., 2021), yabanci dil
ogretiminde (Furka ve Johnsen, 2017), egitime teknolojinin
aktarilmasinda farkli yaklagimlar: (Kaynar-Cebeci ve Alc,
2022) deneyimlediklerini, yabanci dil becerilerinin, kiiltiirel
okuryazarliklarinin arttigimi (Karakus vd., 2017; Kaynar-
Cebeci ve Alci, 2022; Salcedo-Lopez ve Cuevas-Lopez,

literatiirde bir modeli olarak

projelerine olan

2021) gostermektedir. Dahast Ogretmenlerin Erasmus+
KA101 projeleriyle dahil olduklar: yurt dis1 kurslarin 6znel
iyi oluslarini, mesleki motivasyonlarini (Blanco vd., 2021;
Salcedo-Lépez ve Cuevas-Lopez, 2021), psikolojik
saglamlik ve duygusal zeka 6zelliklerini (Furka ve Johnsen,
2017)
bulunmaktadir. Ayrica Erasmus+ KA101 projelerinin
Ogretmenlerin problem ¢dzme (Furka ve Johnsen, 2017;
Kaynar-Cebeci ve Alci, 2022), is birligi yapma, uluslararas:
meslektas aglar1 kurma (Asenjo ve Gémez, 2020; Blanco
vd., 2021; Furka ve Johnsen, 2017; Kaynar-Cebeci ve Alci,
2022; Salcedo-Lépez ve Cuevas-Lopez, 2021), teknolojik
okuryazarlik, proje tabanli ¢alisma (Kaynar-Cebeci ve Alci,
2022) gibi literatiirde 21. yiizyil becerileri arasinda sayilan

olumlu etkiledigini gosteren c¢alismalar da

alanlarda  yetkinlesmesinde o6nemli rol oynadig:
anlagilmaktadir.
21. ylzyil becerileri en yalin anlatimiyla, iginde

yasadigimiz cagda bireylerin geleneksel ve yeni nesil
zorluklarla basa ¢ikabilmeleri, firsatlardan daha fazla
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yararlanabilmeleri ve tehditlerden korunabilmeleri igin
sahip olmas1 beklenen yeterlilikler olarak tanimlanabilir
(P21, 2019). Bu nedenledir ki neredeyse tiim disiplinlerin
odaginda yer almaktadir. Alan yazin incelendiginde 21.
ytlizy1l becerilerinin farkli kurum ve kuruluslar tarafindan
tanimlandig1 ve bu becerilere iliskin listeler olusturuldugu
(21. Yiizy1l Becerilerinin Ogretimi ve Degerlendirilmesi, 21.
Yiizyil Becerileri Ortaklig1, Avrupa Komisyonu, Ekonomik
Kalkinma ve Is Birligi Orgiitii, Uluslararas1 Egitimde
Teknoloji Toplulugu vd.) goriilmektedir. Bunlar arasinda
en ¢ok taninanin ve kabul diizeyi en yiiksek olanin 21.
Yiizyil Becerileri Ortakligi (P21) oldugu soylenebilir.

P21 Amerika Birlesik Devletleri'nde
akademisyenlerin, politikacilarin, egitimden
kamu gorevlilerinin ve bilisim sektoriindeki birgok sirket

egitimcilerin,
sorumlu

temsilcisinin katilimi ile 21. yiizyillda &grencilerin sahip
olmasi gereken becerileri aragtirmak amaciyla kurulan bir
topluluktur. 2001 yilinda kurulan P21 ortakligi, 2018
yilinda Battelle for Kids'e katilmistir. P21 ortaklig1 istisnasiz
olmasini hedeflemektedir (P21, 2019). P21 ¢ercevesinde ii¢
ana kategori (anahtar temalar & 21. yiizyil temalars,
ogrenme ciktilart ve destek sistemleri) bulunmaktadir.
Anahtar temalar ve 21. yiizyil temalar kategorisi; anahtar
konular ve disiplinlerarasi temalar olarak adlandirilan iki
boyuttan olusmaktadir. Ogrenme ciktilar1 kategorisi;
o0grenme ve yenilik becerileri, bilgi, medya ve teknoloji
becerileri, yasam ve kariyer becerileri olarak adlandirilan
ii¢ boyuttaki beceri alanlarindan olusmaktadir. Destek
sistemleri kategorisi ise standartlar ve degerlendirmeler,
program ve 6gretim, mesleki gelisim ve 6grenme cergevesi
olarak adlandirilan dort boyuttan olusmaktadir (P21, 2019).
Cercevenin sundugu Ogrenme ve yenilik becerileri
igerisinde yer alan elestirel diisiinme, iletisim, is birligi ve
yaraticilik gibi becerilerin is diinyasinn taleplerine daha
duyarh olmasi (Giir vd., 2023; Tiirkiye Sanayici ve Is
Adamlar1 Dernegi [TUSIAD], 2014) cercevenin kabul
diizeyini artirmaktadir.

Ogretmen egitiminin uluslararasi boyuta taginmasimn
onemli bir hedef haline geldigi (Abraham ve von Bromssen,
2018) 21. ylizyilda, ogrencilerini kiiresel bir diinyaya
hazirlayacak olan &gretmenlerin bunu sadece yerel
diizeyde katildiklar
basarabilmeleri zor goriinmektedir. Bunun yani sira
geleneksel yontemlerle gerceklestirilen 6gretmen egitimi
¢alismalarinin, hizmeti¢i egitimlerin beklenen yarar:
saglamadigl, oOgretmenlerin gelismelerine ve Ogrenci
¢iktilarina  neredeyse  higbir  etkisinin  olmadig1
bilinmektedir (Cilliers vd., 2020; Giiltekin vd., 2018;
Kahyaoglu ve Karatas, 2019). Ogretmenlerin proje tabanli
egitimlere katildiklarinda, etkinliklerde aktif olarak yer
aldiklarinda, yeni yaklagimlari kullandiklarinda,
meslektaglariyla  birlikte — 6grendiklerinde  mesleki
gelisimlerinin olumlu olduguna iliskin literatiirde ¢ok
sayida goriis (Korthagen, 2017; Macia ve Garcia, 2016) ve
arastirma sonucu (Cristovao vd., 2020; Ivrendi vd., 2022;

mesleki gelisim calismalariyla

Karjalainen vd., 2022; Nonmanut-Pongsakdi vd., 2021)
bulunmaktadir. Nitekim Ekonomik Kalkinma ve Isbirligi
Orgiitic  (OECD) tarafindan  hazirlanan ~ “Diinya
Standartlarinda 21. Yiizy1l Okul Sistemi Nasil insa Edilir”
bashikli rapor ile egitim ¢iktilar1 bakimindan yiiksek
performans gosteren {ilkelerde &gretmenlerin segimine,
egitimine, gelisimine biiylik O6nem verildigi, tim bu
siireclerin nitelige odaklanilarak isletildigi ve yenilikgi
yaklasimlarin kullanildig: belirlenmistir. Dahasi egitimde
yiiksek basariya sahip {ilkelerin yaratici, takim galismasi
yiiriitebilen, kendilerinin ve meslektaglarinin gelisimine
katki saglayabilen bagka bir sodylemle 21. yiizyil
becerilerinde yetkin 6gretmenlere sahip olduklar tespit
edilmistir (OECD, 2018). Durum Tiirkiye acisindan ele
alindiginda ise ilgili
problemlerin bulundugu ve 21. yiizy1l becerilerinin
kullaniminda alg: ile olgu arasinda farkliliklarin oldugu
goriilmektedir.

Ogretmen nitelikleriyle baz1

[kogretim ve ortadgretimde 20 milyona yakin 6grenci, bir
milyonu askin 6gretmen niifusuna sahip Tiirkiye’de (MEB,
2022a) oOgretmen niteliklerinin artirilmast ve bu yolla
o0grenci ¢iktilariin iyilestirilmesi Tiirkiye Cumhuriyetinin
kurulusundan bu yana egitim politikalarinin merkezinde
yer almistir (Yiiksekogretim Kurulu [YOK], 2007). Tarihsel
siire¢ icerisinde c¢esitli projelerle, Ogretmen yetistiren
kurumlar1 gelistirme c¢alismalariyla (YOK, 2007, 2018),
o0gretmenlik mesleginin  standartlarinin  belirlenmesi
amaciyla yiiriitillen diizenlemelerle (MEB, 2017a, 2017b)
Ogretmenlerin egitimleri, statiileri, 6zliik haklar1 stirekli
iyilestirilmeye calisilmistir. Bu dogrultuda &gretmen
nitelikleri giincel politikalarin da merkezinde yer almaya
devam etmis (MEB, 2018, 2021a) ve 7357 say1l1 @gretmenlik
Meslek Kanunu ile de 6gretmenlik mesleginin bir uzmanlik
ve kariyer meslegi oldugu (MEB, 2024) yasalastirilmustir.

Tiirkiye'de gerceklestirilen aragtirmalarin ve
degerlendirme raporlarmin sonuglarindan 6gretmenlerin
hem kendilerini (Guriilti vd., 2020; 1ncik—Yalg1n, 2020;
Kiyasoglu ve Ceviker-Ay, 2020; Ozdemir, 2021; TEDMEM,
2019, s. 19; Uyar ve Cigek, 2021) hem de okul yoneticilerini
(Elekoglu ve Demirag, 2020; Yilmaz, 2021) 21. yiizyil
becerilerinde yetkin gordiikleri anlasilmaktadir. Benzer
sekilde arastirmalar ortaokul ve liselerde egitim goren
ogrencilerin (Erten, 2022; Yayla, 2022) ve iiniversitede
O0grenim goren 6gretmen adaylarinin (Tican ve Deniz, 2019)
kendilerini 21. yiizyil becerileri bakimindan yeterli
gordiiklerine isaret etmektedir. Ancak ogrencilerin 21.
ylizy1l becerilerindeki yeterliliklerini de 6lgen Programme
for International Student (PISA)
degerlendirmelerinde Tiirkiye'nin elde ettigi sonuglar,
ogrencilerin bu becerilerde diger OECD f{ilkelerindeki
akranlarmma gore daha geride oldugunu gostermektedir
(Dalton vd., 2013; MEB, 2019). Ogretmen ve Ogrencilerin
algilariyla, somut degerlendirmelerin sonuglar1 arasindaki
bu farkin egitim sistemi igerisindeki pek ¢ok baglamdan,
sosyolojik, psikolojik faktdrlerden kaynakli sebepleri
bulunmakla birlikte en ©nemli nedenlerinden birinin
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Ogretmen nitelikleri
soylenebilir.

ve vyeterlikleriyle ilgili oldugu
Ogretmenlerin geleneksel ve yeni nesil zorluklarla basa
¢ikabilmeleri bagka bir soylemle 21. yiizyil becerilerindeki
yeterlilikleri (P21, 2019) 6grencilerini 21. yiizyilin basaril
bireyleri olarak hayata hazirlamalarinda ve onlara rol
model olabilmelerinde 6nemlidir. Arastirmada bu 6nem
dogrultusunda dgretmenlerin Erasmus+ projeleriyle dahil
olduklar1 yurt dis1 kurslarda elde ettikleri kazanimlara ve
deneyimledikleri 21. yiizyil becerilerine odaklanilmuistir.
Literatiirde Erasmus+ programinin farkli proje tiirlerine
odaklanan gorece ¢ok sayida arastirma olmasma karsin
(Aslan-Bagc1 vd., 2018; Fansa, 2021; Giirel ve Aslan, 2022)
KA101 projeleriyle 6gretmenlerin mesleki ve kisisel gelisim
deneyimlerini incelemeye odaklanan simrl arastirma
(Asenjo ve Goémez, 2020; Blanco vd., 2021; Furka ve
Johnsen, 2017; Karakus vd., 2017; Kaynar-Cebeci ve Alci,
2022;  Salcedo-Lépez  ve 2021)
bulunmaktadir. Bunun yamni sira literatiirde daha ¢ok
katilimcilarin uzun siireli Erasmus+ projeleriyle katildiklar:

Cuevas-Lopez,

egitimlere akademik ilgi gosterildigi, kisa siireli egitimlerin
incelenmedigi yoniinde elestirilere de (Furka ve Johnsen,
2017) rastlanmaktadir. Ayrica KA101 projeleri igeriginde
yer alan yurt dis1 kurslarin 6gretmenlerin 21. yiizyil
becerileri
odaklanan bir arastirmaya da rastlanamamustir. Acgiklanan
nedenlerle arastirmanin yiiriitiilmesi 6nemli bulunmustur.
Aragtirmada projeleriyle
deneyimledikleri  21. becerilerinin  durum
calismasiyla tespit edilerek konuya iligskin literatiire
katkida bulunulmasi ve mevcut eksikligin giderilmesi gibi
onemli ¢iktilar beklenmektedir. Bununla birlikte 6gretmen
egitiminde uluslararasi
politika belirleyicilere ve uygulayicilara ¢6ziim odaklh

iizerindeki etkisini incelemeye

dogrudan

Ogretmenlerin  Erasmus+

ylizyil

deneyimlerin Onemiyle

ilgili

Oneriler getirilmesi hedeflenmistir. Bu kapsamda
arastirmada su sorulara yanit aranmaktadir:
1. Ogretmenlerin katildiklar1  yurt dist  kurslar

gelisimlerine nasil katki saglamistir?

2. Ogretmenlerin katildiklar1 yurt dist kurslar ile
deneyimledikleri 21. yiizyil becerileri nelerdir?

3. Ogretmenler katildiklar1 yurt digi kurslari ulusal

hizmetici egitimlere gore nasil

degerlendirmektedir?

2. Yontem
2.1.Desen

Aragtirma, bir Erasmust KAI101 projesiyle katilimc
o0gretmenlerin dahil oldugu yurt dis1 kurslarin 6gretmen
egitiminde sundugu Ozgiin firsatlar, Ogretmenlerin
gelisimine sundugu katkilar1 ve deneyimledikleri 21.
ylizy1l becerileri ile ilgili derin anlamlari kesfetmeye olanak
tanidig1 icin nitel yontemle ve durum calismas: deseninde
gerceklestirilmistir. Durum ¢alismalar: giincel bir olayin ya
da durumun kendi gercekligi icerisinde anlasilarak
yorumlanmasinda ve betimlenmesinde kullanilabilecek en
uygun desendir (Creswell, 2020; Merriam, 2018, s. 40).
Durum calismalar: farkli desenlerde yiiriitiilebilmektedir.
Bu arastirmada tekli
benimsenmistir. Kendine 6zgii durumlarin ¢alisilmasinda
etkili olan biitiinciil tekli durum deseninde tek bir analiz
birimi ve tek bir durum incelenmektedir (Yildirim ve
Simsek, 2008, s. 290). Arastirmada &gretmenlerin yurt disi
kurslardaki deneyimleri bir biitiin olarak incelenip analiz
edildiginden yurt disi kurslarda 6gretmen deneyimleri
“durumu”, yurt dist kurslara katilan Ogretmenler “analiz

biittiinctil durum  deseni

birimini” temsil etmektedir.
2.2.Calisma Grubu

Creswell (2020) iyi bir durum ¢alismasi arastirmasinin s6z
konusu duruma iligskin detayl bir betimleme igermesinin
onemli oldugunu belirtmektedir (s. 100).
dogrultusunda arastirmada okuyucunun
duruma iliskin derin bir iggorii kazanabilmesi icin
katilimalarin yiiriittiikleri Erasmus+ projesi gercevesinde
gerceklestirilen c¢alismalar ve dahil olduklar1 yurt dist
kurslarin igeriklerine iliskin detayl bilgi sunulmustur.
Katilimcilar, 6gretmenlerin  6grencilerine  21.
becerilerini kazandirabilmek igin Oncelikle bu becerilere
kendilerinin sahip olmalar1 gerektigi (Schleicher, 2012)
savindan yola gikarak “Z Kusagmin Ogretmenleri” isimli
projeyi yuritmiistiir.  Sekil 1'de
goriildiigii iizere Z Kusagmmin Ogretmenleri projesi

Bu Oneri
incelenen

ylizyil

yapilandirmis ve

hazirlik, uygulama ve yayginlastirma basamaklarmnda
cesitli faaliyetleri icermektedir. Ayrica proje gergevesinde
katihimalar biri Ispanya'nin Malaga kentinde digeri
Cekya'nin Prag kentinde iki yurt dis1 kursa katilmistir.
Katilimcilarin  yiirittiikleri Erasmus+ projesi ve dabhil

olduklar1 uluslararasi kurslar meslek iginde siirekli
Ogrenmelerini ve mesleki gelisimlerini  destekler
niteliktedir. Katilmcilarin dahil olduklar1 kurslarin

icerikleri biiyiik oranda yaparak yasayarak Ogrenmeye
dayanmaktadir.  Bu, elde ettikleri
deneyimlerin benzersiz olmasmi saglamakta ve dahil
olunan egitimden en {ist diizeyde yararlanmalarina,
sorumluluk tistlenmelerine (Furka ve Johnsen, 2017) olanak
tanimaktadar.

katilimalarin
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Hazirlik Asamast

. 1htiyac;larm belirlenmesi (problemin tespiti, veri toplama,
okul toplumuna proje siirecinin tarutilmasi, goniilliilerin

davet edilmesi, kurslarin belirlenmesi)
e On testlerin yiiriitiilmesi

o Dil, kiiltiir ve pedagojik hazirlik calismalar1

Uygulama Asamasi

e “4Cs” kursunun tamamlanmast

e Okul toplumunun kurs hakkinda bilgilendirilmesi
¢ “ICT in Education” kursunun tamamlanmasi

o Okul toplumunun kurs hakkinda bilgilendirilmesi

e Son testlerin uygulanmasi

Kurs Adi: “4Cs: Collaboration, Creativity,
Communication, and Critical Thinking”

Kurs Merkezi: Ispanya/Malaga

Kurs Igerigi
e Yaraticilik (yaraticr diisiinme ilkeleri, stilleri, genel-yan

diistinceler, akis, dinleme vb.)

. Heti@im (temeller, teoriler, engeller, fonksiyonlar; sozlii-
sozsliz, duygusal iletisim; empati, atilganlik, yeniden

cerceveleme vb.)

o is birligi ve problem ¢6zme becerileri (farkli diizeylerde is
birligi gelistirme, Rosenberg yontemi, siddetsiz dil, yaratici

problem ¢dzme programlari, 6fke yonetimi vb.)

e Elestirel diisiince (zincirlerin anahtari, simf atmosferi,
merak, gercek yasam baglamlari, elestirel diisiinmeyi
gelistirme, teknikler vb.)

e Umut toplulugu (21. yiizyil yeterlilikleri, bilissel-kisisel-
kisilerarasi gelisim, yaratici, elestirel bir smif igin planlar,

okul ziyareti)

Z Kusagr Ogretmenleri Projesi Siireci

Kurslar ve Icerikleri

Yayginlagtirma Asamasi

o 21. yiizyil becerileri atolye calismalar1
e Kazanimlarin miifredata dahil edilmesi
. Ogrencilerinin 21. ylizyil becerilerinde fark olusturulmasi

e Okul bolgesinde bulunan okullarin 6gretmenleriyle atolye

calismalar yiiriitiilmesi

e eTwinning projesiyle  &grencilerin  uluslararast  aglar

kurmasinin saglanmasi

Hazirlanan ingilizce video derslerle Avrupali meslektaglarin

desteklenmesi

Velilere sertifikali egitimler sunulmasi

Etkinlik temelli kitapgik hazirlanmasi

Yurt dist kurslarin 6gretmen gelisimine etkisini inceleyen

bilimsel bir makalenin hazirlanmasi.

Kurs Adi: “ICT in Education”

Kurs Merkezi: Cekya/Prag

Kurs Igerigi
o Bilgi iletisim teknolojileri farkindaligi (egitimde bilisim
teknolojilerine giris, cevrimigi uygulamalar1 kullanma, giivenlik
sorunlari, dijital giivenlik, intihal, dijital saglik, siber zorbalik ve
siber takip vb.)

Egitimde kodlama (basit kodlama, oyun ve &lgme-
degerlendirme araci tasarlama, Weebly, WebQuests, kisisel web

sayfasi tasarlama vb.)

Sinifa teknolojiyi dahil etme (6grenmeyi desteklemek igin mobil
cihazlar1 kullanma, dersler i¢in kaynak bulma, online yararl

kaynaklar, telif hakki dogurmayan uygulamalar: kesfetme vb.)

o Atdlye ¢alismalart (verimli sunumlar, afiglerin olusturulmasi,
farkli konularda BiT vb.)

e Degerlendirme ve gozlem (atdlye calismasi, degerlendirme,

okul ziyareti)

Sekil 1. Z Kusag1 Ogretmenleri Projesi siireci

Arastirmanin ¢alisma grubunu olusturan katilimcilar
Ankara ilinde bulunan bir ortaokulda gorev yapmaktadir.
“Z Kusagmin Ogretmenleri” isimli Erasmus+ KA101
projesini  yiiriiten katilimcilar amagli  6rnekleme
yontemlerinden 6l¢iit 6rnekleme teknigiyle belirlenmistir.
Arastirmada s6z konusu projeye katilmis olmak olgiit
olarak kabul edilmis, goniilliiliik cer¢evesinde ve
bilgilendirilmis onamlar alinarak katilimecilar arastirmaya
dahil edilmistir (Creswell, 2020, s. 157). Katilimcilara iligkin

bilgiler Tablo 1’de sunulmustur. Buna gore arastirmaya
dort kadin, iki erkek Ogretmen katilmistir. Ug katiima
Ingilizce 6gretmenidir. Diger katilimcilarin branglari fen
bilimleri, sosyal bilgiler ve beden egitimidir. 34 ile 54
yaslar1 arasindaki katiimcilar 10 ile 21 yil arasinda degisen
stirelerde dgretmenlik deneyimine sahiptir. Bes katilimct
lisans, bir katilimet lisansiistii egitime sahiptir. Tki katilimc
yurt disinda bir kursa, digerleri iki kursa katilmistir. Ug
katilimcr bu kurslardan 6nce hi¢ yurt disina gikmamustir.
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Tablo 1.

Katilimeilarin Ozellikleri

Katilima Cinsiyet Yas Deneyim (Y1l)  Bransg Egitim durumu  Egitim sayis1  Yurt dis1
(Kod) deneyim
TA-M Erkek 51 21 Beden egitimi Lisans 1 Var
TB-F Kadin 42 20 Sosyal bilgiler ~ Yiiksek lisans 2 Yok
TC-F Kadin 37 12 ingilizce Lisans 2 Yok
TD-F Kadin 38 16 Ingilizce Lisans 2 Var
TE-F Kadin 34 10 Fen bilimleri Lisans 2 Yok
TE-M Erkek 54 12 Ingilizce Lisans 1 Var
2.3.Islem soru goriisme formundan c¢ikartilmistir. Boylece taslak

Aragtirmanin yiiriitiilmesinde benimsenen etik hususlar,
veri toplama araglari, verilerin analizi hakkinda bilgiler,
gecerlik ve giivenirligin saglanmasi icin uygulanan
stratejiler asagida agiklanmuistir.

2.3.1. Etik bildirim

Yapilan bu ¢alismada “Yiiksekogretim Kurumlar: Bilimsel
Aragtirma ve Yayin Etigi Yonergesi” kapsaminda uyulmasi
belirtilen tiim kurallara uyulmustur. Yonergenin ikinci
boliimii olan “Bilimsel Arastirma ve Yayin Etigine Aykiri
Eylemler” bashig: altinda belirtilen eylemlerden higbiri
gerceklestirilmemistir. Bu calisma Kiitahya Dumlupinar
Universitesi Rektorliigii Sosyal ve Beserd Bilimler Bilimsel
Arastirma ve Yaym Etigi Kurulu'nun 30.03.2022 tarihli,
2022/03 sayilt izni dogrultusunda gergeklestirilmistir.

2.4.Veri Toplama Araclart

Veriler, arasgtirilan durum hakkinda derinlemesine bir
anlayis sunmak igin farkli veri toplama araglariyla elde
edilmigtir (Creswell, 2020, s. 100). Patton (2018) durum
calismasi verilerinin bir durum hakkinda katilimcilarla
gerceklestirilen goriismeler, goézlemler, dokiimanlar ve
durum hakkindaki biitiin olustugunu
belirtmektedir. Bu baglamda arastirmada katilimcilarmn
yurt dis1 kurslar siiresince deneyimlerini anlayabilmek igin

bilgilerden

kendi el yazilariyla tuttuklar1 “katiimc giinliikleri”,
deneyimlerine derinlemesine odaklanmak igin “goriisme
formu” kullamilmis ve katilimcilarla yar yapilandirilmis
goriismeler gerceklestirilmistir.

2.4.1. Gortisme formu

Aragtirmaci tarafindan Tiirkge ve Ingilizce literatiirde yer
alan benzer aragtirmalar ve bu arastirmalarda kullanilan
toplama araglar1 incelenerek olusturulmustur.
Oncelikle aragtirmanin alt problemleri dogrultusunda
taslak form hazirlanmigtir. Hazirlanan taslak form egitim

veri

yonetimi alaninda doktor unvani ile gérev yapan ve nitel
arastirmalar  yiiriitme  konusunda deneyimli  iki
akademisyenin goriisiine sunulmustur (Yildirrm ve
Simsek, 2008, s. 91). Uzman goriisleri dogrultusunda bir

form alt1 demografik, iki tecriibe ve davranis, bir fikir ve
deger sorusu ve ii¢ sondadan olusmustur (Patton, 2018, s.
350). Hazirlanan goriisme formu arastirmanin calisma
grubunda yer almayan ve farkli bir Erasmus+ KA101
projesiyle yurt dist kursa katilmis olan iki 6gretmenle
denenmistir. Ayrica taslak form dil bilgisi kurallar1 ve
anlam agisindan degerlendirilmek iizere iki Tiirkge
Ogretmenin
dogrultusunda diizenlemeler yapilmis (Merriam, 2018, s.
93) bu sekilde form uygulanmaya hazir hale getirilmistir.

incelemesine sunulmus, Oneriler

2.4.2. Katilimar giinliikleri

Arastirmanin  katilimcilar1 yurt disina hareket ettikleri
giinden Tiirkiye'ye dondiikleri giine kadar deneyimlerini,
duygularmi ve diisiincelerini kendi el yazilar ile her giin
not defterlerine kaydetmistir. Bu sekilde
glinliikleri olusmustur (Bogdan ve Biklen, 1998). Boylece
katilimer giinliikleriyle arastirmaya veri saglayabilecek
dokiimanlar (Yildirim ve Simgek, 2008) elde edilmistir.

katillma

2.5.Verilerin Analizi

Aragtirmada verilerin analizinde betimsel analiz, igerik
dokiiman teknigi  kullanilmasgtir.
Katilimcilar ile gergeklestirilen goriismelerde 206 dakikalik
ses kaydi Oncelikle ~goriismeler ve
katilimcilarin el kaydettikleri giinliikler
bilgisayar ortaminda yaziya gegirilmistir. Boylece oldukca
hacimli bir veri setine ulagilmistir. Akabinde veriler analiz
igin tabloya
Aragtirmanin birinci ve iiglincii alt probleminde veriler
igerik analiziyle ¢Oziimlenmistir. alt problem
betimsel analiz ve dokiiman analizi ile incelenmistir
(Neuendorf ve Kumar, 2016; Patton, 2018, s. 5; Yildirim ve
Simsek, 2008, s. 74). Betimsel analiz i¢in kapsamli bir
literatiir taramas: gergeklestirilmis, Partnership for 21st
Century Learning cercevesinde tanimlanan beceriler
incelenmigtir. P21 cergevesinde tamimlanan her bir
becerinin alt bilesenleriyle birlikte dahil edildigi betimsel
bir gergeve ve analiz listesi olusturulmustur (Akar, 2019, s.
177).

analizi ve analizi

yapilmistir.

yazilariyla

olusturulan aktarilarak  ayiklanmuisgtir.

ikinci
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fcerik analizinde insan kodlayic1 ve bilgisayar destekli
kodlama seklinde iki secenek bulunmaktadir. Bu iki
segenekte de verilerin nasil bir Oriintii olusturulacagina
aragtirmacilar karar vermektedir (Neuendorf ve Kumar,
2016; Patton, 2018, s. 442). Bu nedenle aragtirmada verilerin
insan kodlayici (aragtirmaci) tarafindan analiz edilmesi
tercih edilmistir. Betimsel analiz hazirlanan betimsel analiz
listesi
deneyimlerinin 6ziinii aktarabilmek igin temalar ve kodlar
altinda diizenlenmistir. Katilimci 6gretmenlerin gizliliginin

ile gerceklestirilmistir. Bulgular katilimcilarm

korunmas: amaciyla kodlama yapilmistir. Katilimcilar;
ogretmen olduklarmi belirtmek amaciyla “T” harfiyle,
goriisme sirasmi gostermek amaciyla alfabetik sirayla (A,
B...F) ve cinsiyetlerini nitelemek amaciyla F (female) ve M
(male) seklinde tanimlanmuistir. Ornegin TA-M bigiminde
kodlanan katilima ilk sirada goriisiilen erkek bir
O0gretmendir. Arastirmanin bulgular1 stk stk dogrudan
anlatimlara yer verilerek ve gorsellerden de yararlanilarak
(Merriam, 2018, s. 25; Patton, 2018, s. 454) sunulmustur.

2.6.Gecgerlik ve Giivenirligin Saglanmasi

Genel olarak nitel arastirmalarda, 6zelde ise durum
¢alismalarinda gecerligin ve giivenirligin saglanmasi igin
literatiirde bazi 6nemli stratejiler énerilmektedir (Creswell,
2020, s. 252; Merriam, 2018, s. 221; Patton, 2018, s. 542). Bu
oneriler dogrultusunda arastirmada gegerli ve giivenilir
sonuglar elde edebilmek icin 6zenli bir arastirma siireci
yuriitiilmiistiir. Arastirmanin yapi, i¢ ve dis gegerligini
saglamak amaciyla, incelenen durumla ilgili etkilesim
igin Ogretmenlerle
derinlemesine goriismeler gergeklestirilmistir. Ayrica yari
yapilandirilmis goriismeler, katiima giinliikleri gibi farkli
kaynaklardan saglanan verilerle veri gesitlemesi ve elde
edilen verilerin birbirlerini desteklemesi saglanmuistir.
Incelenen durumu olabildigince yansiz bir gekilde
irdelemek
paylasilarak goriigleri almmustir. Bunun yami sira iki
katilimciya ait goriisme kayitlari, katilimer giinliigii notlar

siiresini  artirabilmek katillma

amaciyla ulasilan sonuglar katiimcilarla

ve olusturulan betimsel kodlar bir egitim yonetimi
akademisyeniyle  paylasilarak  kodlama
saglanmistir. Buna gore sadece bir kod (duygusal beceriler)
tizerinde goriis ayriigi bulundugu anlagilarak Miles ve
Huberman (1994) modeline gore uyum Kkat sayist %98

yapmast

hesaplanmistir. Ulasilan tiim sonuglar ayni1 akademisyen
ile tekrar paylasilarak goriigleri alinmistir. Arastirmaci
onyargisin1 kontrol edebilmek amaciyla literatiir detayl
sekilde incelenmistir. Son olarak arastirma siireci detayl
bir sekilde raporlanmis, olusturulan veri tabani ve
gerceklestirilen analizler saklanmistir.

3. Bulgular

3.1.0gretmenlerin Katildiklar: Yurt Dist Kurslarin
Gelisimlerine Sagladig1 Katkilar

Arastrmanin  ilk  alt probleminde &gretmenlerin
katildiklar1 yurt dig1 kurslarin gelisimlerini ve becerilerini
nasil etkilediginin  belirlenmesi amacglanmistir. Bu
kapsamda katilimcilara “Katildiginiz yurt disi kurslarin size

nasil etkisi oldu?” sorusu ve “Katildigimiz yurt disi kurslarn
sizi nasi gelistirdigini diisiiniiyorsunuz?” sonda sorusu
yoneltilmistir. Gergeklestirilen icerik analizinde Sekil 2’de
goriilecegi Ogretmenlerin  katildiklar
araciligiyla i) sosyal, ii) duygusal, iii) biligsel, iv) dil, v)
teknolojik, vi) pedagojik ve vii) teknik alanlarda becerilerini
gelistirdikleri belirlenmistir.

lizere kurslar

Arastirmada, katilmcilarin dahil olduklar1 yurt disi
kurslarla sosyal gelistirdikleri yoniinde
goriisler sunduklar1  anlasgilmistir.  Bulgulara gore
katiimcailarin - gelistirdikleri sosyal beceriler arasinda;
empati, sorumluluk, organizasyon,
etkilesim kurma, kiiresel
Biittin

becerilerini

kiiltiirler arasi

vatandaghk ve iletisim
Avrupal
meslektaglariyla birlikte calistiklarma, farkl kiiltiirleri
tanidiklarina  ve etkilesim
becerilerinin gelistigine yonelik goriisler agiklamistir. Bu
konudaki diisiincesini TB-F “...diinya vatandasi olmanin
farkina vardim ve bunu deneyimledim” bi¢iminde ifade
ederken TA-M “...gittigimiz iilkenin kiiltiiriinii gormek, tarihi
yapilarim, tarihi dokusunu goérmek, insanlaryla direkt oraya
gelen diger kursiyerlerle kaynasyp onlarm kiiltiirlerinden
faydalanmak benim igin, benim gelisimim icin onemliydi”
seklinde dile getirmistir. Ayrica TF-M farkl kiiltiirlerden
insanlarla is birligi yapmasinin empati kurma becerisini
gelistirdigini, katilimc1 TB-F proje ekibi igerisinde yer
almasimin ve katildig1 kursun sorumluluk alma becerisini
gelistirdigini belirtmistir. Katilimc1 TD-F organizasyon
yapma becerisinin gelisti§ini “...organizasyon becerilerimin
gelistigini diisiiniiyorum. Bir seyleri organize etmek ayri bir
durum, riskler nedir c¢oziimler nedir bunlari daha ayrmtili
diistindiigiimii, daha kapsaml diigiinebildigimi diisiiniiyorum,
bu etkisi oldu.” sozleriyle ifade etmistir. Katilimcilarin tigii
(TD-F; TE-F; TC-F) katildiklar iletisim
becerilerini  gelistirdigini, Ozellikle iletisimde yapilan
yaygin hatalara iliskin farkindalik kazandiklarini, smif ici
iletisime ve veli Ogretmen iletisimine yonelik pratik

bulunmaktadir. katilimalar

kiilttirlerarasi kurma

“

kurslarin

beceriler kazandiklarina iliskin goriisler sunmustur.

Aragtirmada katilmcilarin  dahil olduklar1 yurt dis
kurslarla duygusal becerilerini gelistirdikleri yoniinde
goriisler sunduklar1 goriilmiistiir. Buna gore katiimcilarin
gelistirdikleri duygusal beceriler arasinda Ozgiiven ve
motivasyon becerileri bulunmaktadir. Bes katilimc (TB-F;
TC-F; TD-F; TE-F; TF-F) yurt disinda bir
katilmalarinin yurt digma ¢ikmalari, 6gretmenlik bransina
iliskin yeterliliklerini artirmalar1 ve sayginlik hissetmeleri
nedeniyle &zgiivenlerini gelistirdigini belirtmistir. TB-F,
TC-F ve TE-F ilk kez yurt disina ¢iktigini belirterek, yurt
disina ¢ikabilmis olmanin hem kisisel hem de mesleki
ozglivenlerini gelistirdigini agiklayan goriisler sunmustur.
Ornegin Ingilizce 6gretmeni olan TC-F diisiincelerini
“Ogretmen olarak baska bir iilkede bildigin bir dili dzgiirce
konusmak  0zgiiven duygusunu  hissettirdi.”
agiklamistir. Bu konuda TB-F'nin goriiglerinin bir kism ise
su sekildedir:

kursa

sozleriyle
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“...ben daha once agik¢ast yurt disina ¢ikmadim. Yurt
disina ¢tkma konusunda korkularim vardi bir kere. Benim
onyargilarimy kirdi. Tamamen farkly kiiltiirler, acaba
onlar bizi nasil goriiyorlar ben gittigimde onlari nasil
gorecegimi nasil bir yasam tarzlart oldugunu merak
ediyordum. Artik diger meslektaglarimdan farkli olarak
kurs gormek icin yurt disina ¢ikmg bir 63retmenim.
Burada gordiigiim benzerlik ya da farkliliklart hem
meslektaglarima hem de 63rencilerime anlatmak on
yargilarini ve korkularini yenmek istiyorum.” (TB-F)

Arastirmada katimclarin  dahil olduklart yurt dist
kurslarla bilissel gelistirdikleri yoniinde
goriisler tespit edilmistir. Katiimcilarin
gelistirdikleri ~ bilissel =~ beceriler =~ arasinda;  bilgi
okuryazarhigy, farkli diisiinme stilleri, AB tiyesi tilkelerin ve

becerilerini
sunduklar1

Tiirk egitim sisteminin karsilastirmasi bulunmaktadir.
Ornegin 6grenme, bilgi okuryazarhigi ve farkli diisiinme
stillerine iliskin becerilerini gelistirdigini diistinen katilimc
TD-F bu konudaki diisiincelerini “21. yiizyil becerileri bana
gore daha c¢ok soyut becerilerdi. Yani sinifta verilemeyecek
beceriler gibi diisiiniiyordum. Boyle olmadigimi gordiim. Yani
ben bir yabanct dil 6gretmeni olarak bu becerileri sinifta
verebilecegim, uygulayabilecegim etkinlikleri 6grenmis oldum.
Ayrica bir ICT kursu aldik. Bunlar zaten bildigim seylerdi ama
farkli yonden bakabildim. Derslerde nasil uygulayabilecegimi
gordiim.” seklinde agiklamastir.

Arastirmada katiimalarin dahil olduklart yurt disi kurslarla
dil becerilerini 6nemli derecede gelistirdikleri belirlenmistir.
Bes katthma ogretmen (TA-M; TB-F; TC-F;, TD-F; TE-F)
ingilizce iletisim kurma ve Tngilizceyi etkili kullanabilme
ozgiiven kazandiklar1 yoniinde goriisler
aciklamugtir. Ornegin TC-F Ingilizce &gretmeni olmasma
ragmen ilk kez yurt disma c¢ktgimi ve farkl tilkelerden
bireylerle ingilizce iletisim kurabilmeyi deneyimledigini, TB-F
Ingilizce konusma konusunda yetersizlik hissettigini ancak bu
kurs araciligryla 6nemli bir ilerleme kaydettigini agiklamugtir.
Bunun yani sira tiim katihmclar Cekge ve Ispanyolcada

konusunda

giinliik iletisimde sik kullanilan kelimeleri 6grendiklerine,
yerel halk ile bu dillerde iletisim kurmay1 deneyimlediklerine
iliskin goriisler agiklamustir.

Arastirmada katilimalarin dahil olduklar yurt dis1 kurslarla
teknolojik becerilerinin gelistigi yoniinde goriisler sunduklari
tespit edilmistir. Katilmalarin timii egitim ortamlarina
teknolojiyi aktarma ve web2 araglarim kullanma becerilerinin
gelistigine iliskin goriisler sunmustur. Dort katithma (TB-F;
TC-F; TD-F; TE-F) bazi1 Web2 araglarmi kullanabildikleri,
bunlar1 derslerine aktarabildikleri ve derslerine iliskin kendi
Ogretim materyallerini hazirlayabildikleri yoniinde goriis
sunarken, iki katilima (TA-M; TF-M) kurs oncesinde simif
ortamina ve miifredata teknolojiyi aktarma ve Web2 araglarini
kullanmada ¢ok yetersiz oldugunu agiklamustir. C)rneg“;in bu
konudaki goriislerini beden egitimi 6gretmeni TA-M su
sekilde ifade etmistir:

“.. kursta gordiigiimiiz hicbir seyi hemen hemen hicbir seyi
bilmiyordum. Bunlart o kurs icinde goriip 63renmis oldum.
Bir web tasarimi nasil yapilir, afis nasil tasarlanr, bir oyun
nasil  tasarlamr bu  tiir geyleri ben daha Onceden
bilmiyordum. Bilgisayarim var ama bunlar: bilmiyordum.
Bir oyunu tasarlamay: 6renmek benim icin cok giizel bir
gelisme oldu. Simdi dersimde e-oyun miisabakalart
yapabiliyorum.” (TA-M)

Arastirmada katilimalarin dahil olduklar: yurt dist kurslarm
ayrica pedagojik becerilerinin gelismesine katki sundugu
anlagilmistir. Katihmalarin ikisi (TB-F; TE-F) yurt disma
¢ikma, farkli kiiltiirlerden insanlarla etkilesim kurabilme,
Ingilizce iletisim kurma, AB projesi hazirlama gibi
deneyimleriyle 6grencilerine rol model olabilecekleri alanlarin
genisledigini agtklamistir. Katiimalardan TF-M katildig: kurs
esnasinda ve sonrasinda dgretmenlik anlayismin degismeye
basladigini, bir 6gretmen olarak 6z farkindahgmmn arttigm
Bu konuda TF-M'nin

niteleyen goriisler agiklamustr.

goriislerinin bir kismi su sekildedir:

“Ogretmenlige bakisim degisti diyebilirim. Ben anlatabiliyor
muyum? Ogrenciye ben kendimi yeterince ifade edebiliyor
muyum demeye basladim. Onceden beni anladm mu diye
sorardim. Bunun yerine anlatabildim mi demeye basladim.
Meslektaslarimla iliskilerimde de ya da degisik kiiltiirlerdeki
kisilerin de benim gibi diisiinmesi gerektigini diisiiniirdiim
hep. Farkli kiiltiirlerdeki insanlarla ve grup arkadaslarimla
birlikte ¢alismays, empati kurmayr da 6Srendim diye
diiiiniiyorum.” (TE-M)

Arastirmada son olarak katilimcilarin dahil olduklar: yurt dist
kurslarla teknik becerilerinin gelistigi yoniinde goriisler
sunduklar1 belirlenmistir. Katilimcilarin gelistirdikleri teknik
beceriler arasinda proje tabanli calisma, kariyer firsatlarim
kesfetme ve pratik beceriler bulunmaktadir. Katiimcilarin
dordii (TB-F; TC-F; TE-F; TF-M) katildiklar1 kurs araciligiyla
yenilikleri kendi {ilkelerine transfer edebilme, is disiplini
saglama, Kkariyer farkindaligi gibi becerilerin yam sira
ogretmenlik branglarina 6zgii pratik beceriler ve proje tabanl
calisma becerileri kazindiklarina yonelik goriisler agiklamustir.
Ornegin katihmeilardan TB-F kurs sonucu elde ettigi Europass
belgesi ile yeterlilikleri ve kariyerini gelistirdigini, TC-F bir
Ingilizce dgretmeni olarak ilk kez farkli iilkelerden bireylerle
Ingilizce iletisim kurmay1 deneyimledigini belirtmistir. Fen
bilimleri 6gretmeni olan TE-F hem alanina 6zgii becerilerde
hem de pedagojik ve teknolojik becerilerde daha
yetkinlestigine iliskin diisiincelerini agiklamistir. TE-F'nin bu
konudaki goriiglerinin bir kismi su sekildedir:

“...daha fazla 6nem vermeye bagladim. Cocuklarla hem
teknoloji okur yazarli§ina, bilgi okuryazarligima ozellikle bu
teknolojideki dogru bilgi iizerine cocuklarla yaptigimiz
konugmalarda daha dikkatli olmaya acikcas: bagladim.
Etkinlik temelli diisiinmeye bagladim. Ogrencilerin 21.

yiizyil becerilerini gelistirmeyi amaglayan
uygulayabilece§im etkinlikler tasarlamaya basladim.” (TE-
F)
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Sekil 2. Katilimcilarmn yurt dist kurslar ile gelistirdikleri beceriler

3.2.0gretmenlerin Katildiklar: Yurt Disi Kurslar ile
Deneyimledikleri 21. Yiizy1l Becerileri

Aragtirmanin ikinci alt probleminde katilimcilarin dahil
olduklar1 yurt disi kurslarla deneyimledikleri 21. yiizyil
amaglanmistir. Bu amag
gorlismelerden ve katihmca
giinliiklerinden elde edilmistir. Katilimcilarla
gerceklestirilen goriismelerde “Katidigmiz  yurt digi
kurslarda nasil egitimler aldimiz?” sorusu ve “Kurslarinizin
programini anlatir misiniz, neler yaptimiz?” sonda sorusu
yoneltilmistir.

becerilerinin  belirlenmesi
dogrultusunda veriler

Gergeklestirilen betimsel analizde ve
dokiiman analizinde &gretmenlerin katildiklar1 yurt dis:
kurslarda deneyimledikleri 21. yiizyil becerileriyle ilgili 3
tema, 9 alt tema, 26 kod belirlenmistir. Sekil 3'te goriilecegi
lizere Ogretmenlerin katildiklar1 kurslar araciligiyla; i)
anahtar temalar ve 21. yiizy1l temalary, ii) 6grenme ¢iktilars,
iii) destek sistemleri ana temalarinda 21. yiizy1l becerileri

deneyimledikleri belirlenmistir.
3.2.1. Anahtar temalar ve 21. yiizyil temalar1

Aragtirmada  katilmcilarm  yurt dist  kurslarla
deneyimledikleri 21. yiizyil becerileriyle ilgili “anahtar
temalar ve 21. ylizy1l temalar1” temas: altinda iki alt tema
ve 11 kod belirlenmistir. Buna gore “anahtar temalar” alt
temasi; 1ngi1izce okuma veya dil sanatlari, diinya dilleri,
sanat, ekonomi, tarih, devlet ve yurttaglar kodlarmdan
olusmustur. “disiplinlerarasi temalar” alt temasi ise kiiresel
farkindalik, finansal okuryazarlik, sivil okuryazarlik, saglik
kodlarindan

okuryazarligy, gevre

olusmustur.

okuryazarligi

Katilmalardan TE-F yiriittiikleri Erasmus+ KA101
projesine katilmadan once 21. yiizy1l becerilerini farkli
ortamlarda (6rnegin sosyal medya, Ogretmen egitimleri)
duydugunu ama bu konuya 06zel bir ilgisi olmadigim
agiklamistir. TE-F yurt dist kurslar aracihgiyla Ingilizce
iletisim kurma becerisinin gelistigini “...derslerimizin
Ingilizce olmasi ve sehir icinde gezerken ve alisveris yaparken
insanlarla iletisim kurmamiz dil gelisimime katki sagladi”
biciminde katilimar giinliigiinde ifade etmistir. Bir baska
(TD-F) dilleri 6grenmeye
motivasyonun arttigini agiklamistir. TD-F'nin giinliigiinde
yer alan ifadelerin bir kismi1 “...basit fspanyolca ve Cekce
kelimeler 63renip yerel halk ile iletisimde bu kelimeleri kullandik
mesela hola chicos, hezky den sik¢a kullandigimiz kelimeler oldu.”
seklindedir. Katilimcilardan TB-F sanat ve ekonomi
anahtar temalar1 ile ilgili deneyimini katilimer giinliigiine
su sekilde kaydetmistir:

katilima ise farkli yerel

4

“Yatay mimari burada da korunmus. 1300 yil gibi bir
gecmise sahip bu binalar cok estetik. Binalarin iizerindeki
heykeller ve islemeler sanki dogal olarak oradaymis
gibi...Biiyiikelgimizi ziyaretimizde Cek ve Tiirk ticari
iliskileri hakkinda bilgi sahibi oldum. Iki iilke arasindaki
ticari iligkilerin ekonomileri iizerindeki etkisini fark ettim.
Bu konu hakkinda daha énce hicbir fikrim yoktu.” (TB-F)

Katilimailarin giinliikleri ve goriislerinden katildiklar: yurt
dist kurslarla farkl iilkelerden meslektaslariyla is birligi
yaptiklari, farkli kiiltiirleri, dinleri ve yasam tarzlarmni
tamidiklar1 anlagilmistir. Bunun yani sira toplumlarda
ekonominin roliinii, vatandaglik haklarinin yerel ve
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kiiltiirel etkilerini, farkli cevresel 6zellikleri, kisisel saglikla
ilgi dogru kararlar verebilmenin ©6nemini kesfettikleri
belirlenmistir. Baska bir sdylemle katilimcilar kiiresel
farkindaligi,  ekonomik, sivil, ¢evre ve saghk
okuryazarligmi  kapsayan 21. yiizyll becerilerini
deneyimledikleri goriilmiistiir. Ornegin bu konuda TE-F
“Kurslarda farkli iilkelerden gelen meslektaslarimiz vards.
Birbirimizin iilkeleriyle ilgili bilgiler edindik...iki farklr iilkede
gerceklestirdigimiz egitimlerin en dnemli kismu farkli bir iilkeyi
yakindan tanimak, yerinde gozlemlemek oldu.” bigiminde
katilimar
Katiimailardan TC-F “Karlovy Vary etkileyici ve muazzam bir
sehirdi. Binalartyla, sehrin icinden gecen kanaliyla, kanal
boyunca akan sicak su ve sehri dolduran su buhart dumaniyla

gunliigiinde goriislerini aciklamigtir.

hayal  iilkesine  benziyordu” ciimleleriyle  gevre
okuryazarligna iliskin deneyimlerini aktarmistir.

3.2.2. Ogrenme ciktilart
Arastirmada  katihmalarn  yurt dist kurslarda

deneyimledikleri 21. yiizyil becerileriyle ilgili “6grenme
ciktilar1” temasi altinda i alt tema ve 10 kod belirlenmistir.
Buna gore “6grenme ve yenilik becerileri” alt temast;
yaraticilik ve yenilikgilik, elestirel diisiinme ve problem
¢ozme, iletisim ve is birligi kodlarindan olusmustur. “Bilgi,
teknoloji temasy;, bilgi
okuryazarligi ve medya kodlarindan
olusmustur. “Yasam ve kariyer becerileri” alt temasi ise
esneklik ve uyum, girisim ve OzyOnelim, sosyal ve

medya ve becerileri” alt

okuryazarligt

kiiltiirleraras1 beceriler, verimlilik ve hesap verebilirlik,
liderlik ve sorumluluk kodlarindan olugsmustur.

Katilimcilarin goriisleri ve giinliikleri betimsel analize tabi
tutuldugunda katildiklar1 yurt dis1 kurslarla SCAMPER,
dokuz nokta etkinligi gibi yaratica fikir olusturma
tekniklerini, kart cesitli akil
bigimleriyle elestirel diisiinme ve problem ¢6zme
etkinliklerini, farkli kiiltiirlerden meslektaslar ve yerel halk
ile etkilesimleriyle bilgilenme ve eglenmeyi de kapsayan
iletisim ve

oyunlariyla yliriitme

is birligi yasantilarini deneyimledikleri
belirlenmistir. Ornegin katihhmcilardan TD-F diisiincelerini
“...iletisimde beden dilinin kelimelerden daha onemli oldugunu
ve beden dilini nasil kullanacagimizi 6grendik...” bigiminde,
TA-M ise “...derslerde ve ders arasinda cesitli iilkelerden
meslektaglarimizla yaptiginmiz sohbetler is birligi becerilerimizin

gelisimi agisindan ¢ok etkili oldu.” seklinde ifade etmistir.

Katilimalarin giinliiklerinden dijital teknolojiler ve sosyal
aglar gibi farkli kaynaklar1 bilgiye erismek igin etkili bir
sekilde kullanma yasantilar1 gegcirdikleri tespit edilmistir.
Bu konuda TD-F'nin “...telefonuma uygulamasini yiikledigim
El-Hamra Saray: sesli rehberi saraya iliskin bilgileri ¢ok kolay
elde etmemi sagladi, cok isime yaradr.” seklindeki goriistinden
dijital teknolojileri bilgiye erismek igin etkili bir sekilde
kullandig1 anlagilmaktadir. Ayrica 6gretmenler katildiklar
kurslarla; cesitli mesleki roller, kurs oncesinde ve kurs

sliresi boyunca zaman yonetme, kisa ve uzun vadeli
stratejik  hedeflerler  belirleme, farkl
kursiyerlerle cesitli takimlarda etkili calisma, bir projeyi
planlama, yonetme, risk 6nleme, takim ¢alismalarina aktif
katilim saglama, bagkalarma karsi sorumlu olma ve liderlik
etme, ortak bir amaca ulasmak igin ekip arkadaslarinin
gliclit  yonlerinden yararlanma deneyimlerine iliskin
goriisler paylasmistir. TB-F'nin “...ekip arkadaglarimizin is
birligi igerisinde ¢alismasi ve birbirlerine karsi sorumlu
davranarak bir¢ok sorunu 6ngoriip onlememizi sagladi”
bicimindeki, TE-F'nin “...ciddi bir ¢alisma gerekiyor. Bazen
stresli ve zor zamanlar yasanabiliyor, islerin diizenli yiiriitiilmesi
gerekiyor. Bu siire¢ benim zamani yénetmeyi 0Ogrenmemesi
saglad”  seklindeki goriislerinden bu deneyimler
anlasilmaktadir. Bagka bir deyisle katilimcilar yaraticilik,

tilkelerden

yenilikgilik, elestirel diisiinme, problem ¢6zme, iletisim, is
birligi, bilgi okur yazarligi, medya okuryazarligi, esneklik,
uyum, girisimcilik, 6z yonelim, sosyal, kiiltiirel, verimlilik,
hesap verebilirlik, liderlik, sorumluluk,
kiiltiirleraras1 becerileri kapsayan 21. yiizyil becerilerini

sosyal ve

deneyimledikleri goriilmiistiir.
3.2.3. Destek sistemleri

Aragtirmada katilimalarin yurt dist kurslarda
deneyimledikleri 21. yiizyil becerileriyle ilgili “destek
sistemleri” temasi altinda dort alt tema ve bes kod
belirlenmistir. Buna gore “standartlar ve degerlendirme” alt
temast, 21. yiizyl standartlar1 ve 21. yiizyil becerileri
kodlarmdan olusmustur. “Program ve 6gretimi” alt temasi,
21. ylizyill miifredatt ve Ogretimi kodundan, “&grenme
cevresi” alt temasi ise 21. yiizyil 6grenme gevresi kodundan

olusmustur.

Katihmalarin  giinliikleri  incelendiginde 21.  ytizyil
becerilerine odaklandiklari, bu becerileri sinuf ortamlarina
entegre etme firsati yakaladiklar1 hatta Ogrenciler igin
ogrenmeyi okul duvarlarmmin Otesine tasityacak beceriler
kazandiklar1 belirlenmigtir. Katihmalar akademik konularin
yani sira 21. yiizyil becerilerinin disiplinleraras: temalar1
arasinda da derin bir anlayis olusturduklar: goriilmiistiir.
dahil olduklar1 proje tabanh kurslar ile
is birligi yaptiklarii, iyi uygulamalar
paylastiklarmi agiklamugtir. Ozetle katilimcilar 21. yiizyil
becerilerini yasantilarla deneyimlediklerini ve bu konuda

Katihmalar
egitimcilerle

ogrencilerine rol model olabileceklerini ifade eden goriisler
sunmustur. TA-M'nin “Siirekli gelismekte olan teknolojiye ayak
uydurmak, Z kusagmn ve cagin gerisinde kalmamak benim igin
onemli. Ogretim alaminda kullanabilecegim  teknolojik bilgileri
edinmek bu alanda kendimi gelistirmek benim de 6gretmen olarak
gelisimimi ve yasadigim diinyaya iliskin farkindaliGim artirdr.”
seklindeki climlelerinden hem uzmanlk alanina hem de
farkindalik,  bilgi  okuryazarligi,  teknoloji
okuryazarligi, esneklik gibi disiplinlerarast temalara
odaklandig anlasilmaktadir.

kiiresel
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Sekil 3. Ogrencilerin yurt dis1 kurslarda deneyimledikleri 21. yiizyil becerileri

3.3.0gretmenlerin Yurt Dist Kurslart Ulusal Hizmetici
Egitimlere Gore Degerlendirmeleri

Arastirmada ayrica katilimclarin uluslararas: kurslar
ulusal hizmetici egitimlere ve mesleki ¢alismalara gore
nasil degerlendirdikleri incelenmistir. Sekil 4'te gortildiigii
tabi
tutuldugunda i) benzerlikler, ii) farkliliklar ve iii) oneriler

tizere katilimalarin goriisleri igerik analizine

olarak adlandirilan {i¢ tema belirlenmistir.

“Benzerlikler” temasi altinda dort katilimer (TB-F; TC-F;
TE-F; TF-M), Web2 araclar1 konusunda ulusal hizmet ici
egitimde kullanilan 6gretim yontemlerinin ve uygulanan
egitim programinin kapsaminin yurt digindaki kurslarda
kullanilan yontemlerle benzer oldugunu belirtmistir.

“Farkliliklar”
uluslararasi kurslara katilmak igin yiiksek bir motivasyona

temast altinda katihmclarin  tiimii
sahip olduklarini, bu nedenle de kurs siireleri boyunca
o6grenmeye karsi ilgilerinin yiiksek oldugunu agiklamigtir.
Bunun yani sira biitiin katilimcilar yurt disinda egitim
aldiklar1 kurs merkezinin insan ve malzeme kaynaklar1
bakimindan oldukga yeterli oldugunu belirtmistir. Ornegin
kurs merkeziyle ilgili dort katilimer (TC-F; TD-F; TE-F; TE-
M) galisanlarinin ¢6ziim odakli olduklari, ti¢ katiimer (TB-
F; TD-F; TE-F) kurs egitimlerinin yani sira gevrenin ve
olanaklarin taninmasini kolaylastiracak ders dis1 etkinlikler
planlandigimni, ii¢ katilma (TC-F; TE-F; TF-M) egitimin

icerigine ve sunum yeterliliklerine sahip bir egitmene sahip
oldugunu, iki (TA-M; TD-F) teknolojik
olanaklarmin ve malzeme kaynaklarinin yeterli diizeyde
oldugunu, bir katithma (TB-F) hijyenik oldugunu ifade
etmistir. Katilmcilardan TD-F goriiglerini su sekilde dile

katilima

getirmigtir:

“Tiirkiye'de katildigim yirmi kurstan belki on yedi tanesi
benim oturdugum ve dinledigim kurslardan ibaretti.
Ama yurt dis1 egitimlerde daha aktif oluyoruz yapan
biziz, ¢ozen biziz, fark eden biziz ve bu farkindalik
gercekten insana gii¢ veriyor. Hem kisisel anlamda hem
mesleki anlamda ve daha kalici oluyor.” (TD-F)

Katilimcilarin farkliliklar temas: altinda tiimiiniin aymn
fikirde oldugu baska bir kod kursun ¢ok kiiltiirlii
siniflardan olusmasidir. Katilimailar Ingilizce konusan bir
egitmenden ve farkli kiiltiirlerden meslektaslariyla ayru
siifta egitim gormeyi, farkl kiiltiirlere ait 6rneklerle ders
islemeyi ve degisik toplumlardaki ortak anlamlari
kesfetmeyi, yeni meslektaslarla iyi
uygulamalarini  6grenmeyi yurt dist kurslarin ulusal

tanigmay1 ve
egitimlere gore farklt ve olumlu ozellikleri arasinda
agiklamustir. Ornegin TD-F goriiglerinin bir kismin ... tabii
ki tiim bilgileri cevrimici olarak veya kendi iilkemizde alabilirdik.
Ancak bu aym olmayacaktir. Diger Avrupali 6gretmenlerle
etkilesim kurduk. Mentorumuz yabanctyds. Ispanya’da bir kurs
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aldik ve mentorumuz Polonyaliyd:... bu cok kiiltiirlii ortam bana
insanlar, iilkeler, egitim sistemleri, hikayeler, iliskiler hakkinda
cok sey dgretti...” seklinde sunmustur.

Katilimailarin yurt disinda katildiklari kurslarin ulusal
hizmeti¢i egitimlere ve mesleki ¢alismalara gore farkli
bulduklar1  diger o&zellikleri; Ingilizce yeterliligini
gelistirmesi ve kurslarin amaca odakl: siirmesidir. Dort
katiimcr 6gretmen (TB-F; TC-F; TD-F; TE-F) hem kurs
merkezinde kursiyerlerle hem de yerel halk ile kurduklar:
iletigimin ingilizce konugsma  becerilerinin  ve
ozgilivenlerinin  gelismesini sagladigini, iki katihima
ogretmen (TA-M; TC-F) kursun ulusal olanlardan farkli
olarak amacindan hi¢ sapmadan ve programlandig gibi
profesyonel bir sekilde sunuldugunu ifade etmistir.

“Oneriler” temas: altinda katiimcilarm tiimii sistem
igerisinde bulunan her 6gretmene en az bir yurt dis1 kursa
katillabilme firsatt sunulmast Onerisinde bulunmustur.
Ornegin TD-F bu konuda Milli Egitim Bakanligmnin bir
proje  yuriitmesini, TA-M  Ogretmenlerin  Avrupa
iilkelerindeki yasam tarzini ve egitim uygulamalarini
yerinde gormesini, TF-M projelerle Tiirkiye’de gorev
yapan Ogretmenlerin yurt disina ¢ikarak uluslararas: bir
bakis kazanmasmi Onermistir. Katiimca TA-M’'nin
diisiincelerinin bir kismi su sekildedir:

“Erasmus+ KA1 projeleri 06gretmen niteliklerinin
artirlmas: i¢in  olduk¢a Onemli firsatlar  sunuyor.
Nitelikli 6gretmen beraberinde nitelikli egitim ogretim
siiregleri  anlamina  geliyor. Avrupa’da  egitimin
dolayisiyla  okullarin  ve Ggrencilerin  niteliklerinin
artirlabilmesi ve 21. yiizyil becerilerine sahip yeni
nesiller icin daha ¢ok sayida Ogretmenin Erasmus
hareketliliklerine katilmasi tesvik edilebilir.” (TA-M)

Katilima 6gretmenlerin besi (TA-M; TB-F; TD-F; TE-F; TF-
M) ulusal 6gretmen egitimlerinin ve kurslarin niteliginin
artirilarak interaktif, uygulamali, 6grenme topluluklar gibi
yenilik¢i yaklasimlarla gerceklestirilen, Ogretmenlerin
farkli gehirleri ve sehirlerdeki yasamu gormelerini
saglayacak bicimde planlanmasi 6nerisi sunmustur. Tki
katilimc1 6gretmen (TB-F; TC-F) ise 6gretmenlerin hizmet
oncesinde Erasmus projeleri yiiriitebilme konusunda
yetkinliklerinin artirilmasi  Onerisinde bulunmustur.
Ornegin TB-F &gretmen adaylarinin 1ngi1izce dilinde
konusma, okuma ve yazma becerilerine sahip olarak, TC-F
Ogretmen adaylarimin  alan  bilgisinin  yan1  sira
multidisipliner calismalar yiiriitebilme yeterliliklerle
mezun olmalari 6nerileri sunmustur.

Cokkiiltiirli sumflar
Yeterli kaynaklar Ingilizce yeterlilik
Egitim programininkapsami Katilimer motivasyonu Amaca yonelik egitimler
Web2 araclar16gretimi —| Benzerlikler ]v\ Farkhhklar

Uluslararasi Kurslarm Ulusal Kurslarla Karsilagtirilmasi

- [Coman )

Ulusal egitimlerin niteligini artrmak

Tiim 6gretmenin yurtdisi kurslara katilmasi

Ogretmen adaylarinin niteliklerinin artirilmas

Sekil 4. Uluslararasi kurslarin ulusal egitimlere ve mesleki ¢alismalara gore degerlendirilmesi

1570



Y. Dogus

Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi Cilt 25, Say1 3, 2024

4. Tartisma

Bu c¢alismadaki amag¢ bir ortaokulda gorev yapan
Ogretmenlerin yiiriittitkleri Erasmus+ KA101 projesiyle iki
Avrupa iilkesinde katildiklar1 yapilandirilmis kurslarda
deneyimledikleri 21. yiizy1l becerilerini ve kurslarin
Ogretmenlerin gelisimine nasil katki sundugunu durum
calismasiyla  incelemekti. Genel olarak bulgular
Ogretmenlerin yurt disinda dahil olduklar
¢alismalarinin bir hizmetici egitim faaliyetine katilmaktan
¢ok daha fazla anlam ifade ettigini gosterdi. Dahasi
bulgular Erasmus+ programinin okul personellerinin yurt
disinda kurslara katilmasina olanak tanmiyan KA101
projelerinin Avrupa Birligi iiyesi {ilkelerde oldugu gibi
Tiirkiye’de de 6gretmen egitiminin ve gelisiminin 6nemli
bir bilegeni olmasi gerektigine isaret etti.

egitim

Caligmanin katilimcist dgretmenler Ispanya ve Cekya’da
dahil olduklar1 kurslarin ilkinde literatiirde sosyal beceriler
olarak nitelendirilen iletisim, is birligi, yaraticiik ve
yenilikgiligi; ikincisinde ise egitim ortamlarina teknolojinin
dahil edilmesini kapsayan kurs miifredatina sahipti.
Ogretmenler katildiklar1 bu kurslarla bagka bir egitimle
saglanamayacak tiirden deneyimler elde ettiklerine yonelik
goriisler agikladi. Bulgulara gore dgretmenler katildiklar
yurt dis1 kurslarla sosyal, duygusal, bilissel, teknolojik,
pedagojik, teknik ve dil becerilerini gelistirdiklerini ifade
etti. Bulgulardan Ogretmenlerin P21 ¢ercevesinde
tanimlanan 21. yiizyil becerilerinin anahtar temalarindan
“cografya” disinda tiim beceri alanlarinda yasantilar
deneyimledikleri anlasgildi. Bunun yani sira 6gretmenlerin
ulusal hizmetici egitimlerden; cok kiiltiirli bir smufta
egitim gorme, kurs egitmenleriyle ve diger iilkelerden
gelen kursiyerlerle Ingilizce iletisim kurabilme, iyi
yapilandirilmis ve amaca odakli bir kurs miifredatina ve bu
miifredati igsellestirebilmek igin yiiksek motivasyona sahip
olma gibi 6zellikleri bakimindan farklilagsan bir 6gretmen
egitimine katildiklar1 tespit edildi. Ayrica arastirmada
katilimcilarin  mesleki gelisimlerinin yan1 sira Kkisisel
gelisimlerinin de olduk¢a olumlu sekilde etkilendigi
anlagild1.

Literatiirde bu arastirmanin bulgularma benzer sonuglara
ulasan caligmalara rastlamak miimkiindiir. Baz1 ¢alismalar
projeleriyle  katildiklar:
etkinliklerle etkili iletisimde bulunma ve Ingilizce dilini
kullanma becerilerini (Aslan-Bagc1 vd., 2018), uluslararasi
ag kurma (Vural vd., 2013) ve 6zgiiven (Yavuz Konokman
vd., 2015) yeterliliklerini gelistirdiklerini gostermektedir.
Bunun yani sira Erasmus+ faaliyetlerinin sonuglarina
iligkin gerceklestirilen etki analizlerinde de programa
katilanlarin 6zgiivenlerinin gelistigi (Ulusal Ajans, 2017, s.
14) belirlenmistir. Fansa (2021) tarafindan ytiriitiilen bir
aragstirmada, bu ¢alismada belirlendigi gibi Erasmust+
projelerinde yer alan oOgretmenlerin Ingilizce dilinde
iletisim kurma, yerel dillerle temas etme gibi dil
becerilerinin; farkli bakis agilar1 kazanma, is birlikli
ogrenme, farklt egitim sistemlerini karsilastirma gibi
bilissel becerilerinin; farkli  kiiltlirleri

Ogretmenlerin Erasmus+

tanima ve

onyargilarini engelleme gibi sosyal becerilerinin ve
deneyimlerini &grencilerine aktarma, onlara rol model
olma gibi pedagojik becerilerinin gelistigi tespit edilmistir.
Kaynar-Cebeci ve Ala (2022) ise arastirmasinda
ogretmenlerin KA101 projeleriyle aldiklar1 egitimleri
miifredatlarma  dahil edebildiklerini bu  sekilde
Ogrencilerinin ~ derslere daha  fazla
saglayabildiklerini belirlenmistir. Literatiirde yurtdis
kurslarla ilgili Ogretmenlerin egitim igerigini, egitim

katilimin

stiresini, kurs egitmenlerini yetersiz bulmalar1 (Kaynar-
Cebeci ve Alc, 2022), mesleki gelismeyi saglayamamasi
(Karakus vd., 2017) gibi olumsuz deneyimlerini belirleyen
bulgular da yer almaktadir. Ancak bu arastirmada higbir
katilimar yurt disi kurs deneyimleriyle ilgili olumsuz goriis
acgiklamamis sadece olumlu deneyimlere odaklanmuistir. Bu
durum katiimalarin yurt disina ¢ikma ve yurt disinda
egitim alma konusunda oldukga yiiksek motivasyona sahip
olmalariyla iligkilendirilmistir.

Ogrencilerin 6grenmesinin hala en dnemli kurumu olan
okullardan 21. yiizyilda beklentiler oldukga farklilagmistir.
Ogrenciler, veliler, orgiitler ve toplum, ge¢misin aksine
okullardan 6grencilere bilissel becerilerin yan1 sira erken
yasantilarindan itibaren sosyal, kiiltiirel ve duygusal
becerilerin de kazandirilmasini talep etmektedir. Bu
taleplerin karsilanmasinin ve 6grencilere rol model olarak
onlarin biitiin yonleriyle gelistirilmesinin sorumlulugunu
olarak  Ogretmenlere  yiiklemektedir.
Ogretmenlerin yasanan degisime ve taleplere cevap
verebilmeleri siirekli Ogrenmelerini, yeterliliklerindeki
giincelligi  korumalarm1  ve etkili
faaliyetlerine erisebilmelerini gerektirmektedir (Giir vd.,
2023; Karjalainen vd., 2022; Rotherham ve Willingham,
2009; Sancar vd., 2021). Bu baglamda o6gretmenlerin
mesleki gelisimlerinde uygulanan diisiik etkili hizmetici
egitimlerin (Cilliers vd., 2020) aksine, fark yaratan proje
tabanli ¢alismalarin oldukg¢a olumlu yansimalari oldugu
arastirmalarin sonuglarindan anlasilmaktadir. Portekiz'de

ise temel

mesleki  gelisim

ogretmenlerin duygusal okuryazarliklari1 ve yaratic
diisiinme becerilerini (Cristovao vd., 2020), Finlandiya’'da
dijital 6gretim ve degerlendirme yeterliliklerini gelistirmek
iizere yliriitiilen (Nonmanut-Pongsakdi vd., 2021) proje
tabanli Ogretmen egitimi programinin sonuglart bu
durumu orneklendirmektedir. Bunun yani sira farkli
iilkelerde dahil olduklar1 egitimlerin 6gretmenlerin hem
kisisel hem de mesleki gelisimleri iizerinde olumlu
etkisinin olduguna dair sonuglar literatiirde (Bozak vd.,
2016; Fansa, 2021; Giirel ve Aslan, 2022) yer almaktadir.

Abraham ve von Bromssen (2018) Ogretmenlerin
kiiltiirlerarasi beceriler gelistirebilmeleri i¢in kendilerinden
farkli insanlarla ve yiiz ylize deneyimsel Ogrenmelere
ihtiyag  duyduklarin1  belirtmektedir. ~Ogretmenlerin
mesleki gelisim c¢alismalariyla ilgili isteklerini ve
ihtiyaglarmni belirlemeyi amaglayan ¢alismalar da (ORAV,
2021; TEDMEM, 2019) Tiirkiye’de Ogretmenlerin kendi
okullar1 diginda bir ortamda ve farkli meslektaglarla

kapsayict  bir anlayis gelistirebilecekleri, 21. yiizyil
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becerilerini deneyimleyebilecekleri egitimlere
duyduklarini gostermektedir. Ozellikle 2011 yilindan bu
yana
yetersizlikler gibi faktorler nedeniyle yogun go¢ alan
Tiirkiye'de neredeyse tiim smuflarin kiiltiirel farkliliklara
sahip Ogrencilerden olustugu da dikkate alindiginda,
O0gretmenlerin KA101 projeleriyle farklh
kiiltiirlerde egitim firsatlar1 yakalamalarmin ve bu sekilde
gelisim saglamalarmin Ogrenci ciktilarinin
iyilesmesi bakimindan oldukga 6nemli oldugu sdylenebilir.

ihtiyag

sinir komsularinda yasanan savas, ekonomik

Erasmus+

mesleki

Erasmust+ KA101 programinin sagladigi yapilandirilmis
kurslar 6gretmenlerin ihtiya¢ duyduklar1 6zel bir alana
odaklanmaktadir. Bu calismanin katilimailar 21. yiizyil
becerileri baglaminda birbirini tamamlayan iki farkli kursa
katilmigtir. Bu aragtirmayla benzer sekilde 6gretmenlerin
Erasmus+ KA101 projeleriyle katildiklar1 kurslardan
edindikleri deneyimleri inceleyen baska c¢alismalar da
bulunmaktadir. Ornegin Blanco ve digerleri (2021)
¢alismalarinda Erasmus+ KA101 projesi ile on 6gretmenin
ftalya’da Reggio Emilia yaklagimi hakkinda katildiklart
egitime iliskin gozlemlerini, Furka ve Johnsen (2017) dort
yabanct dil 6gretmeninin yabanct dil 6gretiminde yeni
yaklagimlar: 6grenmek amaciyla katildiklar: iki haftalik
kursla ilgili yasantilarini, Kaynar-Cebeci ve Alc (2022)
egitimde teknolojinin kullanilmasina yd&nelik katildiklar:
yurt dist kursta Ogretmenlerin kisisel
kazanimlarini incelemistir. Bu arastirmalarin sonuglari
ogretmenlerin yurt dis1 kurslarla gelisimleri icin 6nemli
kazanimlar elde ettiklerini, baska bir {iilkede yasama,
iletisim  kurma, farkli
O0gretmenlerle deneyimlerini paylasma, iyi uygulamalar
hakkinda fikir aligverisinde bulunma gibi fiziksel olarak
orada
tecriibe ettiklerini gostermektedir. Schleicher’e (2012) gore
Ogretmenlerin cagm
kazandirabilmeleri, onlara rol model olabilmeleri ve
rehberlik edebilmeleri
kendilerinin yetkin olmasi gerekmektedir. Nitekim bu
aragtirmanin  katihmalarindan gl (ingilizce, sosyal
bilgiler ve fen bilgisi 6gretmeni) bu kurslardan énce yurt
disinda hi¢ bulunmamuistir. Kiiresel bir dil olan 1ngilizcenin
Ogreticisi bir 6gretmenin bu dili lisans egitimi ve meslek

ve mesleki

kultarii  tanima, ulkelerden

bulunmadan deneyimlenemeyecek yasantilar

ogrencilerine becerilerini

icin oncelikle bu becerilerde

yasami boyunca sadece ana dili Tiirkge olan bireylerle
kullanmas1 ve 6grencilerine bu sekilde 6gretmesi, benzer
sekilde miifredat: geregi farkli iilkelerin tarihi, kiiltiirii,
cografyas1 hakkinda oOgrencilerine bilgiler aktaran bir
sosyal bilgiler 6gretmenin daha 6nce Tiirkiye disinda bir
iilkeyle fiziksel olarak temas etmemesi 6gretmen nitelikleri
ve 0grencilerine rol model olma sorumlulugu bakimimdan
onemli bir yetersizlik olarak nitelendirilebilir.

Egitim sistemlerinin en O&nemli insan kaynagi olan
ogretmenlerin nitelikleri egitim-6gretim uygulamalarinda
ve Ogrenci c¢iktilarinda somutlagmaktadir (European
Parliament [EP], 2008). Bu nedenle &grencilerin biligsel,
fiziksel, sosyal, duygusal agidan ¢agin gereklerine uygun
becerilerle ve saglikli bireyler olarak yetismesinde

Ogretmen  nitelikleri ¢ok  Onemlidir.  Arastirmada
O0gretmenlerin yurt dis1 kurslarla elde ettikleri kazanimlar:
ve deneyimledikleri 21. yiizyil becerilerini sinif ortamlarina
aktarabildikleri  anlagilmisgtir. Ornegin
teknolojiyi daha fazla kullandiklari, branslari 6zelinde
farkli  kiltiirlere ogrencileriyle
paylastiklary, Ogrencilerine farkli diisiinme
kullandirabildikleri, kendi tasarladiklar1 6gretim igerikleri
olusturabildikleri Bagka bir
deyisle 6gretmenlerin bilgi diizeyinin 6tesine gectikleri ve
beceri diizeyinde kazanimlar elde ettikleri goriilmiistiir.
Tiirkiye'nin  egitimde biri,
ogrencilerin 21. yiizyil becerilerine sahip bireyler olarak
yetistirilmeleri (Gelen, 2017; MEB, 2017c, 2018) ve
yasadiklar1 ¢agin degerli bir iiyesi olarak istihdamda hak
ettikleri yere kavusmalaridir (Boyaci ve Atalay, 2016). Bu
nedenle O0gretmenlerden Ogrencilerinin bilissel
becerilerinin yan1 sira, 21. yiizyll becerilerini de
kazandirmalar1 beklenmektedir (MEB, 2021b). Cinki
akademik yeterliligin yani1 sira problem ¢dzme, iletisim, is
birligi, kiiltiirleraras: etkilesim, 6z yonetim, liderlik gibi
sosyal ve duygusal becerilere sahip Ogrenciler yiiksek

derslerinde

iliskin ~ gozlemlerini
stillerini

sonuglarma ulagilmistir.

onemli  hedeflerinden

basar1 gostermekte ve uluslararast boyutu da kapsayan
farkh kariyer firsatlarina sahip olabilmektedirler (Basaran
vd., 2021; Cristovao vd., 2020; Giirel ve Aslan, 2022; Ulusal
Ajans, 2017).

Aragtirmanin  bulgulari disinda
katildiklar1 kurslarin ulusal hizmetigi egitimlere gore
onemli farkhiliklarmin, bazi noktalarda da benzerliklerinin
oldugunu

Ogretmenlerin  yurt

diistindiiklerini  gostermistir. ~ Arastirma
sonucunda Ogretmenlerin yurt disinda bir Ogretmen
egitimine katilma konusunda yiiksek motivasyona sahip
olmalarinin, katildiklart kurslarm ¢ok kiiltiirlii egitim
igeriginin,
olmasinin ulusal hizmetigi egitimlerden tistiin bulduklar1
yanlar oldugu anlasilmistir. Tiirkiye’de gorevde bulunan

insan ve malzeme Kkaynaklarinin yeterli

Ogretmenlerin egitiminden temel olarak Milli Egitim
Bakanlig1 ve biinyesinde bulunan Ogretmen Yetistirme
Genel Midirliigi
Ogretmen egitimleri merkezi ve yerel diizeyde planlanan
hizmeti¢i egitimlere ek olarak 2022 yilinda faaliyete
baglayan Ogretmen Bilisim Ag1 (OBA) dijital platformu
tizerinden gergeklestirilmektedir.

sorumludur. Bakanlik tarafindan

Boylece Tiirkiye'de
Ogretmenler yiiz yiize, harmanlanmis, c¢evrimici ve
cevrimdigi olmak {izere farkli tekniklerle (MEB, 2022b)
mesleki gelisimlerini siirdiirebilme firsatlarina sahiptirler.
Ancak tiim bu mesleki gelisim faaliyetlerinin yeterli
etkili memnuniyet
olusturamadig1 da (Giiltekin vd., 2018; Kahyaoglu ve
Karatag, 2019) arastirmalarla belirlenen durumlardandir.
Bu nedenle katilimcilar arastirmada egitim sistemi
icerisinde bulunan her &gretmenin en az bir kez yurt

diizeyde bulunmadigr  ve

disinda egitim ¢alismasina katilmasi, 6gretmenlerin hizmet
oncesinde Ingilizceyi kullanma becerilerinin ve Erasmus+
projeleri  yfliriitmeleri yetkinliklerinin
artirllmast  Onerilerini Nitekim  benzer
arastirmalar 6gretmenlerin lisans egitimleri sirasinda yurt

konusunda
getirmistir.
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disinda  katildiklar1 ~ egitimlerin  sosyal becerilerini
gelistirdigini (Glirel ve Aslan, 2022), Erasmus+ KA101
projeleriyle dahil olduklar1 yurt dis1 kurslar1 6gretici ve ilgi
¢ekici bulduklarini, kurslarin miifredatlarinin, egitim
materyallerinin, Ogretim yontem ve
beklentilerini karsiladigini (Kaynar-Cebeci ve Alci, 2022)
ayrica mesleki doyum sagladiklarmi (Reyes vd., 2021)
gostermektedir.

tekniklerinin

Sonug olarak Ogretmenlerin niteliklerinin artirilmasinda,
mesleki gelisimlerinin saglanmasinda ve bu yolla 6grenci
¢iktilariin kullanilabilecek  &nemli
araglardan birinin Erasmus+ programi aracilifiyla
ylriitiilecek projeler oldugu soylenebilir. Tiirk egitim
sisteminde Ogretmenler hizmetici egitimler ve gevrimici
egitimler gibi 6nemli ulusal egitim firsatlarina sahip olsalar

iyilestirilmesinde

da bunlar 6gretmenlerin ve okullarn uluslararasilasmasi
konusunda yetersiz kalmaktadir. Erasmus+ programinin
okul personelinin mesleki gelisimine odaklanan KA101
proje tiirtiyle katildiklar1 yurt dis1 kurslarda 6gretmenler,
mesleki ve Kkisisel gelisimleri igin 6nemli bir firsat
yakalamaktadir. Ogretmenler iletisim, is birligi, yaraticilik,
yenilikgilik, teknoloji gibi
gelistirebilmenin yani sira farkli kiiltiirleri o kiiltiiriin
icinde yer alarak tamimakta, bagka
meslektaglariyla iyi uygulamalarin
gelecek calismalar i¢in ag olusturabilmekte en 6nemlisi tiim
bu yasantilarmni Ogrencilerine aktararak rol
olabilmektedirler. Béylece hem kendilerini hem okullarin
ve bu yolla 0Ogrencilerini boyuta
tastyabilmektedirler.

beceri alanlarmi
tilkelerden
paylasabilmekte,

model

uluslararas1 bir

Aragtirma nitel yontemle ve durum calismasi deseninde
yiriitiildiigiinden genelleme
tasitmamaktadir. Arastirma sonuglarinin genellenebilmesi
icin Erasmus+ KA101 projeleriyle yurt dis1 kurslara katilan
Ogretmenlerin amagli ornekleme ile belirlendigi daha
biiytiik gerceklestirilecek
aragtirmalar yiiriitiilmesi Onerilebilir. Bu arastirmada

yapma amaci

gruplar  {izerinde nicel
ogretmenlerin yurt dist kurslarda edindikleri kazanimlara
iliskin deneyimleri incelenmistir. Baska c¢alismalarda
ogretmenlerin yurt dis1 kurslarda edindikleri kazanimlarin
ogrenci giktilarini nasil etkiledigine odaklanilabilir. Ayrica
¢alismanin konusu nitel yontemin farkli desenlerinde ve
baska veri toplama teknikleriyle daha genis bir perspektifte
ele alinabilir. Bunun yani sira 6gretmenlerin Erasmus+
projelerine bu yolla
ogrencilerinin 21. ylizyil becerilerini gelistirmelerini tesvik
edecek politikalar benimsenmesi
Ornegin  6gretmenlerin  Erasmus+ projeleriyle sahip
olduklar1 Europass belgelerinin okul
atanmalarinda, uzman Ogretmenlik ve basdgretmenlik
basamaklarinda ilerlemelerinde  puanlanan
kriterlerinden  biri getirilmesi  saglanabilir.
Ogretmenlerin lisans egitimlerinde Erasmus+ projelerine
katilmis olmalar1 ve yabanc dil yeterlilikleri meslege
atanmalarimnda bir tistiinliik saglayabilir.

katilmasini, kendilerinin  ve

Onerisi sunulabilir.

yoneticiligine

kariyer
haline

Arastirmada katilmcalarin  dahil olduklar1 yurt disi
kurslarin 6gretmenlerin 21. yiizyil becerilerini, kisisel ve
mesleki gelisimlerini nasil etkiledigiyle ilgili 5nemli giktilar
elde edilmis olmasina ragmen, arastirmanin baz
sinirliliklar: da bulunmaktadir. Bu nedenle arastirmanin bu
smirliliklar g6z edilmeden
onerilmektedir. ilk olarak arastrmacinin kendisinin de
Erasmus+ projelerinde yer almasindan kaynaklanan bir
onyargisiuin olma ihtimali vardir. Bunun yami sira
katiimcailarin  yazar1 memnun etme yoniinde goriisler

ardi yorumlanmasi

sunma olasilig1 da bulunmaktadir. Ancak arastirmaci daha
arastirmalar yiiriitmiis olmast nedeniyle
onyargilarini kontrol altna alma konusunda oldukga
deneyimlidir ve arastirmaci bu 6nyargilar1 kontrol altina
almak igin gerekli onlemleri almigtir. Arastirmanin bir
diger toplanmasiyla ilgilidir.
Arastirmada glnliikleri ve yan
yapilandirilmis goriismelerle elde edilmistir. Veri toplama
asamasinda odak grup goriismeleri yapilmamasi bir
simirlilik olarak agiklanabilir. Arastirma biitiinciil tekli

Once nitel

smirliligr  verilerin

veriler katilima

durum calismasi deseninde yiiriitiilmiistiir. Bitiinciil tekli
durum c¢alismalarinin sonuglarini karsilagtirabilecek sinirl
aragtirmalarin
arasinda sayilabilir. Bunun yani sira Furka ve Johnsen
(2017) Erasmus+ KA101 projelerine katilan &gretmenlerle
gerceklestirdigi arastirmasinda verilerin analizinden sonra
katilimailar ile yansitici goriisme seklinde bir psikolojik
kogluk seans1 gergeklestirmistir. Boylece katilicilarin
deneyimlerini duygusal boyuttan bilissel boyuta
yiikseltmis ve katilimcilarin deneyimlerinin sonuglarina
iligkin farkindaliklarmmi artirmigtir. Bu aragstirmada da
arastirmacinin deneyimli bir psikolojik danisman olmasi
katilimcilar ile benzer bir psikolojik kogluk seansi
yliriitebilmesine olanak tanimaktadir. Aragtirmada benzer
bir uygulama yiiriitiilmemis olmas1 bir smirlilik olarak
ifade edilebilir.

bulunmasi aragtirmanin  sirhiliklar

Yazar Notu
sekilde sunan katilimcilara, katilimcilarin yurt disinda
kurslara katilmalarina olanak taniyan Tiirkiye Ulusal
Ajansina ve yurt dist kurslar1 finanse ederek bu arastirmay:
destekleyen Avrupa Birligine tesekkiirlerini sunar.

: Yazar, goriislerini 6zverili bir

Yazar Katkilar
arastirmaci tarafindan yiritilmiistiir.

: Aragtirmanin biitiin siirecleri

Finansman : Bu arastirma Avrupa Birligi
tarafindan 2020-1-TR01-KA101-091154 numarali Erasmus+
projesi kapsaminda desteklenmistir.

Cikar Catismasi : Arastirmaci herhangi bir gikar
catismasi bulunmadigini beyan eder.

Veri Erisilebilirligi : Arastirmacilar tarafindan talep
edilmesi halinde aragtirmanin verilerine aragtirmacinin e-
mail adresi aracilig1 ile erisilebilir.
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1. Introduction

The competencies targeted to be acquired by students have
been shaped around 21st century skills since the beginning
of the last century (Partnership for 21st Century Skills [P21],
2019). In many countries, including Tiirkiye, teachers are
therefore expected not only to teach their students the
knowledge of their field of specialization, but also to focus on
their subjective well-being, personality development, and
21st century skills (Ministry of National Education [MoNE],
2018). These expectations remind us of the widespread
assumption that there is a direct relationship between
teacher qualifications and the quality of education and
naturally keep teacher qualifications on the agenda.

The increase in scientific knowledge, the importance of new
approaches in teaching methods and techniques, and the
diversification of the expectations of students, parents, social
and economic systems have diversified the skills that
teachers should possess. The unique characteristics of the
teaching profession and the need for teachers to meet these
demands make professional and personal development a
necessity rather than a choice (Karjalainen et al., 2022;
Teacher Academy Foundation [ORAV], 2021, p- 9). With
professional development activities planned to make a
difference in teachers' skills (Rotherham & Willingham, 2009;
Sancar et al., 2021) and personal development activities,
which are a lifelong experience in areas such as self-
management, leading others, and discovering others (Sengiil
& Acar, 2021), it is aimed for teachers to develop cognitively,
socially, emotionally, ethically, and aesthetically in addition
to their knowledge, skills, and attitudes. In this context, the
Erasmus+ program offers one of the most important
opportunities for the professional and personal development
of teachers in Tiirkiye as in European countries (Giirel &
Aslan, 2022).

Erasmust+ is a grant program supported by the European
Union (EU), which focuses on increasing the competencies of
individuals in the fields of education, training, youth and
sports with the participation of EU member states, EU
candidate countries and European Free Trade Association
member states, as well as most countries as Partner
Countries with some limitations (European Commission,
2022). The Erasmus program, which is considered as the

most successful policy reform among the European Union
policies (Altbach & Teichler, 2001), aims to increase the
employment opportunities of individuals of all ages, to
contribute to their personal and professional development
by gaining new skills (Karakus et al., 2017; National Agency
[NA], 2021), in short, to support the social, cultural, economic
and human development of Europe (European Commission,
2018).

The Erasmus+ program includes projects related to school
education, higher education, vocational training, adult
education, youth and sports. Among these, school education
and staff mobility projects are called Key Action 1 (KA1)
(National Agency, 2022). Among the KA1 projects, the type
of project that participants find the most adequate, satisfied
and preferred is KA101 projects, which are School Education
Staff Mobility projects and the courses they attend abroad
within this scope (Salcedo-Lépez & Cuevas-Lopez, 2021).
KA101 projects are project activities carried out to support
the professional development of the school's teaching staff
and to ensure that their competencies are better recognized.
KA101 projects is aimed to increase the capacity of
institutions, to develop the international dimension of
schools, to examine new practices, policies and systems in
the field of education and to transfer them. With these
projects, school administrators, teachers and other school
personnel can participate in structured courses abroad, make
on-the-job observations in schools, organizations or have
teaching experience. In this way, teachers can gain
experience of teaching in different social and cultural
contexts, have an inclusive understanding, and incorporate
innovative methods for all their students by combining them
with technology (Blanco et al., 2021; Kaynar-Cebeci & Alcy,
2022; National Agency, 2022; Salcedo-Lopez & Cuevas-
Lopez, 2021).

The educational activities carried out through the Erasmus+
KA101 project are characterized in the literature as a teacher
training model and it is stated that it means much more than
attending a structured course in teacher education (Salcedo-
Lopez & Cuevas-Lépez, 2021). As a matter of fact, studies
conducted with teachers involved in Erasmus+ KA101
projects show that teachers experience different approaches
in early childhood education (Blanco et al., 2021), foreign
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language teaching (Furka & Johnsen, 2017), transfer of
technology to education (Kaynar-Cebeci & Alci, 2022), and
their foreign language skills and cultural literacy increase
(Karakus et al., 2017; Kaynar-Cebeci & Alci, 2022; Salcedo-
Lopez & Cuevas-Lopez, 2021). Moreover, there are also
studies showing that teachers' subjective well-being,
professional motivation (Blanco et al., 2021; Salcedo-Lépez &
Cuevas-Lépez, 2021), psychological resilience and emotional
intelligence (Furka & Johnsen, 2017) were positively affected
by the courses abroad that they attended through Erasmus+
KA101 projects. In addition, Erasmus+ KA10l projects
positively affect teachers' problem solving (Furka & Johnsen,
2017; Kaynar-Cebeci & Alci, 2022), collaboration, building
international networks of colleagues (Asenjo & Gémez, 2020;
Blanco et al., 2021; Furka & Johnsen, 2017; Kaynar-Cebeci &
Alc, 2022; Salcedo-Lopez 2021),
technological literacy, project-based work (Kaynar-Cebeci &
Alci, 2022), which are considered as 21st century skills in the
literature.

& Cuevas-Lopez,

21st century skills can be defined simply as the competencies
that individuals are expected to have to cope with traditional
and new generation challenges, to benefit more from
opportunities and to be protected from threats in the age we
live in (P21, 2019). For this reason, it is the focus of almost all
disciplines. When the literature is examined, it is seen that
21st century skills have been defined by different institutions
and organizations and lists of these skills have been created
(Teaching and Assessment of 21st Century Skills, 21st
Century Skills Partnership, European Commission,
Organization for Economic Cooperation and Development,
International Society for Technology in Education, etc.). It
can be said that the Partnership for 21st Century Skills (P21)
is the most widely recognized and the one with the highest
level of acceptance.

The Partnership for 21st Century Skills is a community
established in the United States of America with the
participation of educators, academics, politicians, public
officials responsible for education and representatives of
many companies in the IT sector to research the skills that
students should have in the 21st century. Founded in 2001,
the P21 partnership joined Battelle for Kids in 2018. The P21
partnership aims to ensure that every child, without
exception, has the learning skills required for the 21st century
(P21, 2019). The P21 framework has three main categories
(key themes & 21st century themes, learning outcomes and
support systems). The key themes and 21st century themes
category consist of two dimensions: key topics and
interdisciplinary themes. The learning outcomes category
consists of skill areas in three dimensions: learning and
innovation skills, information, media and technology skills,
and life and career skills. The support systems category
consists of four dimensions: standards and assessments,
curriculum and instruction, professional development and
learning framework (P21, 2019). The fact that skills such as
critical  thinking, communication,
creativity, which are included in the learning and innovation

collaboration and

skills offered by the framework, are more sensitive to the
demands of the business world (Giir et al., 2023; Turkish
Industrialists and Businessmen Association [TUSIAD], 2014)
increases the level of acceptance of the framework.

In the 21st century, where taking teacher education to an
international level has become an important goal (Abraham
& von Bromssen, 2018), it seems difficult for teachers who
will prepare their students for a global world to achieve this
only through professional development activities they
participate in at the local level. In addition, it is known that
teacher education studies and in-service training carried out
with traditional methods do not provide the expected benefit
and have almost no effect on the development of teachers
and student outcomes (Cilliers et al., 2020; Giiltekin et al.,
2018; Kahyaoglu & Karatas, 2019). There are many opinions
(Korthagen, 2017; Macia & Garcia, 2016) and research results
in the literature that teachers' professional development is
positive when they participate in project-based training, take
active part in activities, use new approaches, and learn
together with their colleagues (Cristovao et al., 2020; Ivrendi
et al,, 2022; Karjalainen et al., 2022; Nonmanut-Pongsakdi et
al., 2021). As a matter of fact, the report titled "How to Build
a 21st Century School System at World Standards" prepared
by the Organization for Economic Cooperation and
Development (OECD) shows that in countries with high
performance in terms of educational outcomes, great
importance the selection, training and
development of teachers, all these processes are operated by
focusing on quality and It was determined that innovative
approaches were used. Moreover, it has been determined
that countries with high success in education have teachers
who are creative, can work in teams, and can contribute to
the development of themselves and their colleagues, in other
words, they have teachers who are competent in 21st century
skills (OECD, 2018). When the situation is considered from
Tiirkiye’s perspective, there are some problems with teacher
qualifications and that there are differences between

is given to

perception and reality in the use of 21st century skills.

In Tiirkiye, which has a population of nearly 20 million
students and more than one million teachers in primary and
secondary education (MoNE, 2022a), increasing teacher
qualifications and thus improving student outcomes has
been at the center of education policies since the
establishment of the Republic of Tiirkiye (Council of Higher
Education [CoHE], 2007). Throughout the historical process,
teachers' education, status, and personal rights have been
constantly tried to be improved through various projects,
studies to develop teacher training institutions (CoHE, 2007,
2018), and regulations carried out to determine the standards
of the teaching profession (MoNE, 2017a, 2017b). In this
regard, teacher qualifications have continued to be at the
center of current policies (MoNE, 2018, 2021a) and with the
Teaching Profession Law No. 7357, it has been legislated that
the teaching profession is a specialty and career profession
(MoNE, 2024).
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The results of the studies and evaluation reports conducted
in Turkey indicate that teachers consider both themselves
(Gliriiltii et al., 2020; Incik-Yalgin, 2020; Kiyasoglu & Ceviker-
Ay, 2020; Ozdemir, 2021; TEDMEM, 2019, p. 19; Uyar &
Cigek, 2021) and school administrators (Elekoglu & Demirag,
2020; Yilmaz, 2021) competent in 2Ist century skills.
Similarly, studies indicate that students studying in middle
and high schools (Erten, 2022; Yayla, 2022) and prospective
teachers studying at universities (Tican & Deniz, 2019)
consider themselves competent in terms of 21st century
skills. However, Turkey's results in the Programme for
International Student Assessment (PISA) assessments, which
also measure students' competencies in 21st century skills,
show that students lag their peers in other OECD countries
in these skills (Dalton et al., 2013; MoNE, 2019). Although this
difference between the perceptions of teachers and students
and the results of concrete assessments has many reasons
stemming
psychological factors within the education system, it can be
said that one of the most important reasons is related to

from many contexts, sociological and

teacher qualifications and competencies.

It is important for teachers to cope with traditional and new
generation challenges, in other words, their proficiency in
21st century skills (P21, 2019), to prepare their students for
life as successful individuals of the 21st century and to be a
role model for them. In line with this importance, the
research focused on the achievements of teachers in the
foreign courses they participated in through Erasmus+
projects and the 21st century skills they experienced.
Although there are relatively many studies in the literature
focusing on different project types of the Erasmus+ program
(Aslan-Baga et al., 2018; Fansa, 2021; Giirel & Aslan, 2022),
limited research focuses on examining teachers' professional
and personal development experiences with KA101 projects
(Asenjo & Gomez, 2020; Blanco et al., 2021; Furka & Johnsen,
2017; Karakus et al., 2017; Kaynar-Cebeci & Alci, 2022;
Salcedo-Lépez & Cuevas-Lopez, 2021). In addition, there are
criticisms in the literature (Furka & Johnsen, 2017) that
academic attention is paid mostly to the training in which the
participants attend long-term Erasmus+ projects, and short-
term trainings are not examined. In addition, no research has
been found that directly focuses on investigating the impact
of the abroad courses they attended through KA101 projects
on teachers' 21st century skills. For the reasons explained
above, it was deemed important to conduct the research.
Important outputs are expected in the research, such as
determining the 21st century skills that teachers experience
through Erasmust+ projects through a case study,
contributing to the literature on the subject, and eliminating
the current deficiency. It is also aimed to bring solution-
oriented suggestions to policy makers and practitioners
regarding the importance of international experiences in
teacher education. In this context, the research seeks answers
to the following questions:

1. How did the courses abroad attended by the teachers
contribute to their development?

2. What are the 21st century skills that teachers have
experienced through the courses they attended
abroad?

3. How do teachers evaluate the abroad courses they
attended compared to national in-service training?

2. Method
2.1.Design

The research was carried out with a qualitative method and
a case study design, as it allowed to discover the unique
opportunities offered by the foreign courses in teacher
education, in which the participating teachers participated in
an Erasmus+ KA101 project, their contributions to the
development of teachers, and the deep meanings of the 21st
century skills they experienced. Case studies are the most
appropriate design that can be used to understand, interpret
and describe a current event or situation in its own reality
(Creswell, 2020; Merriam, 2018, p. 40). Case studies can be
conducted in different designs. In this research, holistic
single case design was adopted. In the holistic single case
design, which is effective in studying unique situations, a
single unit of analysis and a single case are examined
(Yildirm & Simsek, 2008, p. 290). Since the experiences of
teachers in foreign courses are examined and analyzed as a
whole in the research, teacher experiences in foreign courses
represent the "situation" and teachers participating in foreign
courses represent the "unit of analysis".

2.2.Participants

Creswell (2020) states that it is important for good case study
research to include a detailed description of the situation in
question (p. 100). In line with this suggestion, in the research,
detailed information is presented about the studies carried
out within the framework of the Erasmus + project carried
out by the participants and the contents of the abroad courses
they participated in, so that the reader can gain a deep insight
into the situation examined. Participants structured and
carried out the project called "Teachers of Generation Z",
based on the argument that teachers must first have these
skills themselves to provide their students with 21st century
skills (Schleicher, 2012). As seen in Figure 1, the Teachers of
Generation Z project includes various activities in the
preparation, implementation and dissemination stages. In
addition, within the framework of the project, participants
attended two abroad courses, one in Malaga, Spain, and the
other in Prague, Czech Republic. The Erasmus+ project
carried out by the participants and the abroad courses they
participate in support their continuous learning and
professional development within the profession. The content
of the courses that the participants attend are largely based
on learning by doing. This ensures that the experiences of the
participants are unique and allows them to benefit from the
training they are involved in at the highest level and take
responsibility (Furka & Johnsen, 2017).
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Preparation Phase

¢ Determining needs (identifying the problem, collecting
data, introducing the project process to the school

community, inviting volunteers, determining courses)
e Conducting preliminary tests

e Language, culture and pedagogical preparatory studies

Application Phase

e Completion of the “4Cs” course

e Informing the school community about the course
e “ICT in Education” course

¢ Informing the school community about the course

¢ Application of final tests

Course Name: “4Cs: Collaboration, Creativity,
Communication, and Critical Thinking”

Course Center: Spain/Malaga

Course Content

o Creativity (creative thinking principles, styles, general side

thoughts, flow, listening, etc.)

Communication (foundations, theories, obstacles, functions;
verbal-non-verbal, emotional communication; empathy,

assertiveness, reframing, etc.)

skills

cooperation at different levels, Rosenberg method, non-

Cooperation —and  problem-solving (developing
violent language, creative problem-solving programs,

anger management, etc.)

Critical thinking (key to chains, classroom atmosphere,
curiosity, real-life contexts, developing critical thinking

among students, techniques, etc.)

Community of hope (21st century competencies, cognitive-
personal-interpersonal development, plans for a creative,

critical classroom, school visit)

Generation Z Teachers Project Process

Courses and Contents

Dissemination Phase

o 21st century skills workshops
¢ Incorporating achievements into the curriculum

e Making a difference in the 21st century skills of the school's
students

Conducting workshops with teachers at schools in the school
district

Enabling students to establish international networks with the

eTwinning project

Supporting European colleagues with prepared English video

lessons

Providing certified training to parents

Preparation of activity-based booklets

Preparation of a scientific article examining the impact of

abroad courses on teacher training and development.

Course Name: “ICT in Education”

Course Center: Czech Republic/Prague

Course Content

o Information —and  communication  technologies — awareness
(introduction to information technologies in education, using
online applications, security problems, digital security,
plagiarism, digital health, cyber bullying and cyber stalking,

etc.)

Coding in education (simple coding, designing games and
assessment tools, Weebly, WebQuests, personal web page

design, etc.)

Incorporating technology into the classroom (using mobile devices
to support learning, finding resources for lessons, useful

resources online, exploring copyright-free apps, etc.)

Workshops (productive presentations, creation of posters, ICT

on different topics, etc.)

o Evaluation and observation (workshop, evaluation, school visit)

Figure 1. Generation Z teachers project process

The participants who constitute the study group of the research
work in a secondary school in Ankara. Participants who carried
out the Erasmus+KA101 project named "Teachers of Generation
7" were determined using the criterion sampling technique, one
of the purposeful sampling methods. Participating in the project
in question was accepted as a criterion in the research, and
participants were included in the research on a voluntary basis
(Creswell, 2020, p. 157). Information about the participants is
presented in Table 1. Accordingly, four female and two male

teachers participated in the research. Three participants are
English teachers. Other participants' branches are science, social
studies and physical education. Participants were between the
ages of 34 and 54 and had teaching experience ranging from 10
to 21 years. Five participants have undergraduate education,
and one participant has graduate education. Two participants
attended one course abroad, the others attended two courses.
Three participating teachers had never been abroad before these
courses.
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Table 1.

Characteristics of Participants

Participant Gender Age  Experience Branch Educational Number of Experience
(Code) (Year) background trainings abroad
TA-M Male 51 1 Physic?ll BA 1 Yes
education

TB-F Woman 42 20 Social studies MA 2 No

TC-F Woman 37 12 English BA 2 No

TD-F Woman 38 16 English BA 2 Yes

TE-F Woman 34 10 Science BA 2 No

TF-M Male 54 12 English BA 1 Yes

Note. BA: Bachelor of Arts, MA: Master of Arts

2.3.Procedure

The ethical issues adopted in the conduct of the research,
data collection tools, information on data analysis, and
strategies applied to ensure validity and reliability are
explained below.

2.3.1. Ethical disclosure

In this study, all rules specified in the “Higher Education
Institutions Scientific Research and Publication Ethics
Directive” were followed. None of the actions specified in
the second section of the directive, “Actions Contrary to
Scientific Research and Publication Ethics”, were carried
out. This study was carried out in accordance with the
permission of Kiitahya Dumlupinar University Rectorate
Social and Human Sciences Scientific Research and
Publication Ethics Board dated 30.03.2022 and numbered
2022/03.

2.4.Measures

Data were obtained through different data collection tools
to provide an in-depth understanding of the situation
under investigation (Creswell, 2020, p. 100). Patton (2018)
states that case study data consists of interviews with
participants, observations, documents and all information
about a situation. In this context, “participant diaries” kept
by the participants in their own handwriting were used to
understand their experiences during the courses abroad,
“interview form” was used to focus on their experiences in
depth and semi-structured interviews were conducted with
the participants.

2.4.1. Interview form

It was created by the researcher by examining similar
studies in Turkish and English literature and the data
collection tools used in these studies. First of all, a draft
form was prepared in line with the sub-problems of the

research. The prepared draft form was submitted to the
opinion of two academics who work as doctors in the field
of educational administration and are experienced in
conducting qualitative research (Yildirim & Simsek, 2008,
p- 91). One question was removed from the interview form
in line with expert opinions. Thus, the draft form consisted
of six demographic questions, two experience and behavior
questions, one opinion and value question, and three
probes (Patton, 2018, p. 350). The prepared interview form
was tested with two teachers who were not in the study
group of the research and who participated in a course
abroad with a different Erasmus+ KA101 project. The
prepared interview form was tested with two teachers who
were not in the study group of the research and who
participated in a course abroad with a different Erasmus+
KA101 project. In addition, the draft form was submitted
to the review of two Turkish teachers to be evaluated in
terms of grammar rules and meaning, and arrangements
were made in line with the suggestions (Merriam, 2018, p.
93), thus making the form ready for implementation.

2.4.2. Participant diaries

From the day they traveled abroad until the day they
returned to Turkey, the participants recorded their
feelings thoughts in their
handwritten notebooks every day. In this way, participant
diaries were formed (Bogdan & Biklen, 1998). Thus,
documents that can provide data for the research (Yildirim
& Simsek, 2008) were obtained through participant diaries.

experiences, and own

2.5.Data Analysis

Descriptive analysis, content analysis and document
analysis techniques were used to analyze the data in the
research. 206 minutes of audio recording were made during
the interviews with the participants. First of all, the
interviews and the participants' handwritten diaries were
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transcribed on computer. Therewith, a set of quite
voluminous data was reached. Subsequently, the data was
transferred to the table created for analysis and sorted. In
the first and third sub-problems of the research, the data
were analyzed by content analysis. The second sub-
problem was examined with descriptive analysis and
document analysis (Neuendorf & Kumar, 2016; Patton,
2018, p. 5; Yildirim & Simsek, 2008, p. 74). A comprehensive
literature review was carried out for descriptive analysis,
and the skills defined within the framework of "Partnership
for 21st Century Learning" were examined. A descriptive
framework and analysis list was created with the sub-
components of each skill defined within the P21 framework
(Akar, 2019, p. 177).

There are two options in content analysis: human coder and
computer-aided coding. However, in each case, researchers
have to decide what kind of data to create a pattern from
(Neuendorf & Kumar, 2016; Patton, 2018, p. 442). Therefore,
in the study, the data were analyzed by a human coder
(researcher). Descriptive analysis was carried out with the
prepared descriptive analysis list. The findings were
organized under themes and codes to convey the essence of
the participants' experiences. Coding was done to protect
the confidentiality of the participating
Participants; they are defined with the letter “T” to indicate
that they are teachers, in alphabetical order (A, B...F) to
indicate the interview order, and as F (female) and M (male)
to describe their gender. For example, the participant coded

teachers.

as TA-M is a male teacher who was interviewed first. The
findings of the research are frequently presented using
direct explanations and visuals. (Merriam, 2018, p. 25;
Patton, 2018, p. 454).

2.6.Ensuring Validity and Reliability

Some important strategies are suggested in the literature to
ensure validity and reliability in qualitative research in
general and in case studies in particular (Creswell, 2020, p.
252; Merriam, 2018, p. 221; Patton, 2018, p. 542). In line with
these recommendations, a meticulous research process was
carried out to obtain valid and reliable results. In order to
ensure the structure, internal and external validity of the
research, in-depth interviews were conducted with the
participating teachers in order to increase the interaction

time regarding the situation under investigation. In
addition, data diversification and data obtained from
different sources such as semi-structured interviews and
participant diaries were provided to support each other. To
examine the situation under investigation as impartially as
possible, the results were shared with the participants and
their opinions were received. In addition, the interview
records of the two participants, participant diary notes and
the created descriptive codes were shared with an
coding.
Accordingly, it was understood that there was a
disagreement on only one code (emotional skills), and the
coefficient of agreement was calculated as 98% according to
the model of Miles and Huberman (1994). All results were
shared with the same academician and opinions on the

educational management academician for

subject were received. The literature was examined in detail
to control researcher bias. Finally, the research process was
reported in detail, and the database created and analyzes
performed were stored.

3. Results

3.1.Contributions of Abroad Courses to the
Development of Teachers

In the first sub-problem of the research, it was aimed to
determine how the abroad courses that teachers attended
affected their development and skills. In this context, the
participants were asked the question “How did the courses
you attended abroad affect you?” and the drilling question
“How do you think the courses you attended abroad improved
you?”

As can be seen in Figure 2, it was determined in the content
analysis that teachers improved their skills in i) social, ii)
emotional, iii) cognitive, iv) language, v) technological, vi)
pedagogical and vii) technical areas through the courses
they attended.
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Figure 2. Skills developed by participants in courses abroad

In the research, it was understood that the participants
expressed their opinions that they improved their social skills
with the courses abroad they attended. According to the
findings, among the social skills developed by the participants;
empathy, responsibility,
interaction, global citizenship and communication. All
participants stated that they worked together with their
European colleagues, got to know different cultures, and
improved their intercultural interaction skills. While TB-F
expressed his thoughts on this subject as
experienced being a world citizen ", TA-M said, ”... for me, seeing
the culture of the country we visit, seeing its historical structures and
historical texture, mingling with its people and other trainees who
come there directly and benefiting from their culture. It was
important for my development." In addition, TF-M stated that
collaborating with people from different cultures improved
his empathy skills, and the participant TB-F stated that her
being a part of this project team and the course she attended
improved her ability to take responsibility. Participant TD-F
that her organizational skills have improved, she expressed it
with her words as follows: “...organizing things is a different
matter, I think I was able to think about the risks and solutions in
more detail and more comprehensively, and this had an impact.”
Three of the participants (TD-F; TE-F; TC-F) stated that the
courses they attended improved their communication skills;
especially that they gained awareness of common mistakes
made in communication, and that they gained practical skills
for in-class and parent-teacher communications.

organization, intercultural

"... I realized and

It was observed in the research that the participants expressed
their opinions that they improved their emotional skills with
the courses abroad they attended. Accordingly, the emotional

skills developed by the participants include self-confidence
and motivation skills. Five participants (IB-F; TC-F; TD-F; TE-
F; TE-F) stated that the abroad attended course has improved
their self-confidence, increased their proficiency in the
teaching branch, and their self-respect. TB-F, TC-F and TE-F
stated that it was their first abroad trip and offered their
opinions explaining that being able to go abroad improved
both their personal and professional self-confidence. For
example, TC-F, an English teacher, she expressed her thoughts
with following words: "As a teacher, it makes you feel self-
confident, when you speak freely in a language you know abroad."
Some of TB-F's opinions on this subject are as follows:

“...to be honest, I have never been abroad before. I had fears
about going abroad, but this trip broke my prejudice.
Completely different cultures, I was wondering how they
were seeing us, how I would see them there and what kind of
lifestyle they had. Now, unlike my other colleagues, I am a
teacher who went abroad to take courses. I want to explain
the similarities or differences I observed abroad both to my
colleagues and to my students and will do my best to alleviate
their prejudices and fears.” (TB-F)

In the research, it was determined that the participants
expressed their opinions that they improved their cognitive
skills with the courses they attended abroad. The cognitive
skills developed by the participants include information
literacy, different thinking styles, and a comparison of the
education system of EU member countries and the Turkish
education system. For example, the participant TD-F, who
thought that she improved her skills in learning, information
literacy and different thinking styles, she expressed her
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thoughts on this subject as follows: "I thought 21st century skills
were more abstract skills, that these could not be taught in the
classroom. I saw that this was not the case, so as a foreign language
teacher, 1 learned activities that 1 could impart and apply in the
classroom. We also took an ICT course. These were things I already
knew, but had a chance to view these from a different perspective and
see how I could apply them in classes.”

In the study, it was determined that the participants
significantly improved their language skills with the courses
abroad they attended. Five participating teachers (TA-M; TB-
F; TC-F; TD-F; TE-F) stated that they gained self-confidence in
communicating in English and using English effectively. For
example, although TC-F is an English teacher, she said that it
was her first trip to abroad and experienced communicating in
English with individuals from different countries; TB-F
explained that she felt inadequate in speaking English but
made significant progress at the course. In addition, all
participants stated that they learned words frequently used in
daily communication in Czech and Spanish and that they
experienced communicating with local people in these
languages.

In the research, it was determined that the participants
expressed their opinions about the improvement of their
technological skills. All participants expressed their opinions
regarding the improvement of their skills in transferring
technology to educational environments and using web2
tools. While four participants (TB-F; TC-F; TD-F; TE-F) stated
that they were able to use some Web2 tools, transfer them to
their courses and prepare their own teaching materials for
their lessons, two participants (TA-M; TF-M) stated that they
were able to use some Web2 tools before the course. They
explained that they were not so good in transferring
technology into the classroom environment and curriculum
by using Web2 tools. For example, physical education teacher
TA-M expressed his views on this issue as follows:

“...I knew almost nothing about subjects we learned at the
course. I saw and learned these things in that course. I didn’t
know how to do a web design, how to design a banner, how
to design a game, these kinds of things before. I have a
computer, but I didn’t know about these. Learning to design
a game was a great development for me. Now I can hold e-
game competitions in my class.” (TA-M)

In the study, it has been also understood that the abroad taken
courses have contributed with the development of the
pedagogical skills of the participants. Two of the participants
(TB-F; TE-F) explained that with their experiences such as
going abroad, interacting with people from different cultures,
communicating in English, and preparing an EU project,
expanded the area of being a role model for their students. One
of the participants, TF-M, stated that during and after the
course he attended, his understanding of teaching began to
change and his self-awareness as a teacher increased. Some of
TF-M's opinions on this subject are as follows:

“I can say that my perspective on teaching has changed. Can
Lexplain it? I started asking whether I could express myself
sufficiently to my students. Earlier, I used to ask did you
understand me? Instead, I started asking could I explain it?
Lalways thought that in my relationships with my colleagues
or people from different cultures should think like me. I think
L also learned to work with people from different cultures and
my group friends and to empathize with them.” (TE-M)

Finally, the research showed that the technical skills of the
participants improved with the courses they attended abroad.
It has been seen that they expressed their opinions in this
direction. The technical skills that participants develop include
project-based work, exploring career opportunities and
practical skills. Four of the participants (TB-F; TC-F; TE-F; TF-
M) stated that they acquired skills such as transferring
innovations to their own countries, maintaining work
discipline, career awareness, as well as practical skills specific
to teaching branches and project-based working skills,
through the course they attended. For example, one of the
participants, TB-F, stated that she improved her qualifications
and career with the Europass certificate she obtained with this
course; TC-F stated that as an English teacher, it was the first
time she experienced communicating in English with
individuals from different countries. TE-F, a science teacher,
expressed her thoughts that she has become more competent
in both field-specific skills and pedagogical and technological
skills. Some of TE-F's views on this subject are as follows:

“...I started to pay more attention to it. Frankly, I started to
be more careful in our conversations with children about
technology literacy, information literacy, and especially
accurate information about this technology. I started
thinking activity-based; I started to design activities that I
could implement to improve students’ 21st century skills.”
(TE-F)

3.2.21st Century Skills Experienced by Teachers in
Abroad Courses They Attended

The second sub-problem of the research aimed to determine
the 21st century skills that the participants experienced
through the courses abroad they attended. For this purpose,
data was obtained from interviews and participant diaries.
In the interviews with the participants, the question "What
kind of training did you obtain in the courses abroad you
attended?", and the drilling question “Can you tell us about the
program of your courses, what did you do?” were asked. In the
descriptive analysis and the document analysis carried out,
3 themes, 9 sub-themes and 26 codes were determined
regarding the 21st century skills that teachers experienced in
the courses they attended abroad. As can be seen in Figure 3,
through the courses attended by teachers; It was determined
that they experienced 21st century skills in the main themes
of i) key themes and 21Ist century themes, ii) learning
outcomes, iii) support systems.
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Figure 3. 21st century skills experienced by teachers in courses abroad

3.2.1. Key themes and 21st century themes

In the research, two sub-themes and 11 codes were
determined under the "key themes and 21st century themes"
related to the 21st century skills that the participants
experienced through courses abroad. Accordingly, the sub-
theme '"key themes" English
reading/language arts, world languages, art, economy,

consists of codes for:

history, state and citizens. “Interdisciplinary themes”
consists of, global awareness, financial literacy, civic literacy,
health literacy and environmental literacy codes.

One of the participants, TE-F, explained that before
participating in their Erasmus + KA101 project, she heard
about 21st century skills in different environments (social
media, teacher training), but she did not have a special
interest in this subject. The ability to communicate in English
has improved through courses abroad. The participant
stated in her diary as follows: “...our classes being in English
and communicating with people while walking around the city and
shopping contributed to my language development.” Another
participant (TD-F) explained that her motivation to learn
different local languages has increased. Some of the
statements in TD-F's diary were: “...we learned simple Spanish
and Czech words and used them to communicate with local people,
such as hola chicos, hezkyj, became words we used frequently.” It is
in the form. Participant TB-F recorded her experience

regarding the key themes of art and economy in his
participant diary as follows:

“Horizontal architecture has been preserved here too. These
buildings, which have a history of 1300 years, are very
aesthetic. The sculptures and engravings on the buildings
seem to be there naturally... During our visit to our
ambassador, I learned about Czech and Turkish commercial
relations. I realized the impact of trade relations between
two countries on their economies. I had no idea about this
before.” (TB-F)

It was understood from the diaries and opinions of the
participants that they collaborated with colleagues from
different countries and got to know different cultures,
religions and lifestyles through the courses they attended
abroad. In addition, it was determined that they discovered
the role of the economy in societies, the local and cultural
effects of citizenship rights,
characteristics, and the importance of making the right
decisions regarding personal health. In other words, it was
observed that the participants experienced 21st century skills
including global awareness, economic, civil, environmental
and health literacy. For example, on this subject, TE-F said:
“We had colleagues from different countries in these courses. We
exchanged information about each other’s countries... the most
important part of the training we carried out in two different
countries was getting to know a different country closely and

different environmental
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observing it on site." One of the participant, TC-F, expressed
her opinion in her diary as follows: “Karlovy Vary was an
impressive and magnificent city." She conveyed her experiences
regarding environmental literacy with the following
sentences: "It looked like a dreamland with its buildings, the canal
passing through the city, the hot water flowing along the canal and
the water vapor mist filling the city."

3.2.2. Learning outcomes

In the research, three sub-themes and 10 codes were
determined under the theme of "learning outcomes" related
to the 21st century skills that the participants experienced in
courses abroad. Accordingly, the sub-theme of "learning and
innovation skills"; it consists of codes for creativity and
innovation, thinking and problem solving,
communication and collaboration. “Information, media and
technology skills” sub-theme; it consists of information
literacy and media literacy codes. The sub-theme "life and
career skills" consists of the codes flexibility and adaptation,

critical

initiative and self-direction, social and intercultural skills,
efficiency and accountability, leadership and responsibility.

When the opinions and diaries of the participants were
subjected to descriptive analysis, it was revealed that they
used creative idea generation techniques such as SCAMPER
and nine dot activity with the foreign courses they attended;
It has been determined that they experience various forms of
reasoning, critical thinking and problem solving activities
through card games, and communication and collaboration
experiences that include being informed and entertained
through their interactions with colleagues from different
cultures and local people. For example, TD-F, one of the
participants, stated her thoughts as "“We learned that body
language is more important than words in communication and how
to use body language...”, TA-M expressed his thoughts as
follows:"...conversations we had with our colleagues from various
countries during classes and breaks, were very effective in terms of
the development of our collaboration skills.”

It was determined from the participants' diaries that they had
experiences of effectively using different resources such as
digital technologies social networks to access
information. In this regard, TD-F said, "...the Alhambra Palace
audio guide, which I installed on my phone, allowed me to obtain
information about the palace very easily, and it was very useful to
me." It is understood from her opinion that she uses digital
technologies effectively to access information. In addition,
teachers with the courses they attended; various professional
roles, managing time before and during the course, setting
short- and long-term strategic goals, working effectively in
various teams with trainees from different countries,
planning and managing a project, risk prevention, active
participation in teamwork, being responsible towards others
and leadership. They shared their views on their experiences
of taking advantage of their teammates' strengths to achieve
a common goal. TB-F stated that ... our teammates worked in
cooperation and acted responsibly towards each other, enabling us
to foresee and prevent many problems " and TE-F stated that ”...

and

serious work is needed.” These experiences can be understood
from her views as follows: "Sometimes stressful and difficult
times can occut, work needs to be carried out regularly, and this
process helped me learn to manage time." In other words,
participants participated in creativity, innovation, critical
thinking, problem solving, communication, collaboration,
information literacy, media literacy, flexibility, adaptability,
entrepreneurship, self-direction, social, cultural,
productivity, accountability, leadership, responsibility,
social and 21. covering intercultural skills. It was observed
that they experienced the skills of the 21st century.

3.2.3. Support systems

In the research, four sub-themes and five codes were
determined under the theme of "support systems" related to
the 21st century skills that the participants experienced in
courses abroad. Accordingly, the "standards and evaluation”
sub-theme consists of 21st century standards and 21st
century skills codes. The "program and teaching" sub-theme
consists of the 21st century curriculum and teaching code,
and the "learning environment" sub-theme consists of the
21st century learning environment code.

When the participants' diaries were examined, it was
determined that they focused on 21st century skills, had the
opportunity to integrate these skills into classroom
environments, and even gained skills that would take
students' learning beyond the school walls. The participants
expressed their views stating that they have developed a
deep understanding of the interdisciplinary themes of 21st
century skills as well as academic subjects, that they have
collaborated with educators through the project-based
courses they attended, that they have shared good practices,
in short, that they have experienced 21st century skills
through experience and that they can be a role model for
their students in this regard. TA- M said: “It is important for
me to keep up with the ever-developing technology and not to fall
behind Generation Z and the age. Acquiring technological
knowledge that I can use in the field of teaching and improving
myself in this field has increased my development as a teacher and
my awareness of the world I live in." It is understood from his
sentences that he focuses both on his field of expertise and
21st century themes such as global awareness, information
literacy, technology literacy and flexibility.

3.3.Teachers’ Evaluations of Abroad Courses
According to National In-Service Trainings

The research also examined how the participants evaluated
abroad courses compared to national in-service training and
professional studies. As seen in Figure 4, when the
participants' opinions were subjected to content analysis,
three themes were identified: i) similarities, ii) differences
and iii) suggestions.

Under the theme of "similarities", four participants (TB-F;
TC-F; TE-F; TF-M) stated that the teaching methods and
training programs used in national in-service training on
Web2 tools were like the methods used in courses abroad.

1586



Y. Dogus Ahi Evran University Journal of Kirsehir Education Faculty Volume 25, Issue 3, 2024
Multicultural classrooms
Adequate resources English proficiency
Scope of the training program Participant motivation Purpose-oriented training

Teaching Web2 tools

=== e

Comparison of Abroad Courses with National Courses

Increasing the quality of national tratning

All teachers attend courses abroad

Increasing the qualifications of teacher candidates
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Under the theme of “differences”, all of the participants
explained that they had a high motivation to participate in
abroad courses, and therefore their interest in learning was
high during the course. In addition, all participants stated
that the course center where they studied abroad was quite
sufficient in terms of human and material resources. For
example, four participants about the course center (TC-F;
TD-F; TE-F; TF-M) stated that their employees are solution-
oriented; three participants (TB-F; TD-F; TE-F) stated that
in addition to in-service training, extracurricular activities
were planned to facilitate familiarization with the
environment and opportunities. Three participants (TC-F;
TE-F; TF-M) stated that the content of the training and its
presentation were planned has a qualified instructor; two
participants (TA-M; TD-F) stated that technological
facilities and material resources were sufficient; one
participant (TB-F) stated that it was hygienic. One of the
participants, expressed his opinions as follows (TD-F):

“Maybe seventeen of the twenty courses I attended in
Turkey were courses where I just sat and listened. But we
become more active in training abroad, we are the ones
who do, we are the ones who solve, we are the ones who
notice, and this awareness really gives strength to people.
It becomes both personal and professional and more
permanent.” (TD-F)

Another code that participants all agreed upon under the
theme of differences
multicultural classes. Participants explained that being
educated in the same classroom with an English-speaking
instructor and colleagues from different cultures, teaching

is that the course consists of

with examples from different cultures and discovering
common meanings in different societies, meeting new
colleagues and learning good practices are among the
different and positive features of abroad courses compared
to national training. For example, TD-F expressed some of
“...of course we could get all the
information online or in our own country. But it wouldn’t be the
same. We interacted with other European teachers, our mentor
was foreign, we took a course in Spain and our mentor was
Polish... this multicultural environment taught me a lot about
people, countries, education systems, stories, relationships...”

7

her views as follows:

Other features that the participants found different from
the courses they attended abroad compared to national in-
service training and professional studies: It improves
English proficiency, and the courses are purpose oriented.
Four participating teachers (TB-F; TC-F; TD-F; TE-F) stated
that the communication they established with both the
trainees at the course center and the local people improved
their English speaking skills and self-confidence; Two
participating teachers (TA-M; TC-F) stated that, unlike the
national ones, the course was presented professionally,
without deviating from its purpose and as programmed.

Under the theme of "Suggestions", all of the participants
suggested that every teacher in the system be offered the
opportunity to attend at least one course abroad. For
example, TD-F suggested that the Ministry of National
Education carry out a project on this issue. TA-M,
suggested to make it possible for teachers to observe the
lifestyle and educational practices in European countries.
TF-M proposed that teachers in Tiirkiye should visit abroad
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and gain an international perspective through such
projects. Some of the thoughts of (TA-M), one of the
participants, are as follows:

“Erasmus+ KA1 projects offer wvery important
opportunities to increase teacher qualifications. Qualified
teachers mean qualified education and training processes.
"Education in Europe, and therefore the qualifications of
schools and students, can be increased and more teachers
can be encouraged to participate in Erasmus mobility for

new generations with 21st century skills.” (TA-M)

Five of the participating teachers (TA-M; TB-F; TD-F; TE-F;
TF-M) stated that by increasing the quality of national
teacher training and courses, teachers' experiences in
different cities and their lives in cities are carried out with
innovative approaches such as interactive, applied and
learning communities. He proposed a plan that would
enable them to see the Two participating teachers (TB-F;
TC-F) suggested that teachers' competencies in carrying out
Erasmus projects before service should be increased. For
example, suggestions were made for TB-F teacher
candidates to graduate with speaking, reading and writing
skills in English, and for TC-F teacher candidates to
graduate with the
multidisciplinary studies in addition to their field
knowledge.

competencies of conducting

4. Discussion

The aim of this study was to determine the 21st century
skills that teachers working in a secondary school
experienced in the courses they attended in two European
countries with an Erasmus+ KA101 project. It was to
examine how these courses contributed to the development
of teachers through a case study. Overall, the findings
showed that the educational work that teachers were
involved in abroad meant much more than participating in
an in-service training activity. Moreover, the findings
pointed out that KA101 projects of the Erasmus+ program,
which allow school staff to attend courses abroad, should
be an important component of teacher training and
development in Tiirkiye, as in European Union member
countries.

The teachers in the study learned communication,
cooperation, creativity and innovation, which are described
as social skills in the literature, in the first of the courses
they attended in Spain and the Czech Republic. The second
had a course curriculum that covered the incorporation of
technology into educational environments. Teachers
expressed their opinions that they gained experiences that
could not be provided through any other training, thanks
to the courses they attended. According to the findings,
teachers stated that they improved their social, emotional,
technological, pedagogical, technical and
language skills with the courses they attended abroad.
From the findings, it was understood that teachers
experienced experiences skill areas except
"geography", one of the key themes of 21st century skills

cognitive,

in all

defined within the P21 framework. In addition, it was
found that teachers participated in a teacher training that
differed from national in-service trainings in terms of
characteristics such as being trained in a multicultural
classroom, being able to communicate in English with
course instructors and trainees from other countries,
having a well-structured and purposeful course curriculum
and having high motivation to internalize this curriculum.
The study also found that the participants' professional
development as well as their personal development was
positively affected.

It is possible to come across studies in the literature those
reaches similar results with the findings of this study. Some
studies show that teachers improve their ability to
communicate effectively and use the English language
(Aslan-Bagci et al., 2018), international networking (Vural
et al., 2013) and self-confidence (Yavuz Konokman et al.,
2015) through the activities, they participate in through
Erasmus+ projects. In addition, in the impact analysis
carried out regarding the results of Erasmus+ activities, it
was determined that the self-confidence of the participants
in the program improved (National Agency, 2017, p. 14). In
a study conducted by Fansa (2021), as determined in this
study, the language skills of teachers participating in
Erasmus+ projects, such as communicating in English and
contacting local languages; cognitive skills such as gaining
different perspectives, collaborative learning, comparing
different education systems; It has been determined that
their social skills, such as recognizing different cultures and
preventing prejudices, and their pedagogical skills, such as
transferring their experiences to their students and being a
role model for them, have improved. Kaynar-Cebeci and
Alc (2022) determined in their research that teachers were
able to include the training they received through KA101
projects into their curriculum, thus ensuring greater
participation of their students in classes. There are also
findings in the literature that determines the negative
experiences of teachers regarding abroad courses, such as
finding the training content, training duration, and course
instructors inadequate (Kaynar-Cebeci & Alci, 2022), and
not being able to provide professional development
(Karakus et al, 2017). However, in this study, no
participant expressed negative opinions about their abroad
course experiences and focused only on positive
experiences. This situation was associated with the
participants' high motivation to go abroad and study
abroad.

Expectations from schools, which are still the most
important institutions for students' learning, have changed
considerably in the 21st century. Contrary to the past,
students, parents, organizations and society demand from
schools that students acquire social, cultural and emotional
skills as well as cognitive skills from their early lives. It
basically places the responsibility of meeting these
demands and developing students in all aspects as role
models on teachers. Teachers' ability to respond to the
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changes and demands requires them to learn continuously,
maintain the currentness of their competencies, and access
effective professional development activities (Giir et al.,
2023; Karjalainen et al., 2022; Rothertham & Willingham,
2009; Sancar et al., 2021). In this context, it is understood
from the results of the research that unlike the low-impact
trainings applied in the professional
development of teachers (Cilliers et al., 2020), project-based
studies that make difference, have very positive reflections.
The results of the project-based teacher training program

in-service

carried out in Portugal to improve teachers' emotional
literacy and creative thinking skills (Cristovao et al., 2020),
and in Finland to improve their digital teaching and
evaluation competencies (Nonmanut-Pongsakdi et al,
2021), exemplify this situation. In addition, for the trainings
they attended in different countries, there are results in the
literature that it has a positive effect on both the personal
and professional development of teachers (Bozak et al.,
2016; Fansa, 2021; Giirel & Aslan, 2022).

Abraham and von Bromssen (2018) states that teachers
need face-to-face experiential learning with people,
different from themselves, to develop intercultural skills.
Studies aiming to determine teachers' wishes and needs
regarding professional development studies (ORAV, 2021;
TEDMEM, 2019) also show that teachers in Tiirkiye need
training in which they can develop an
understanding and experience 21st century skills in an
environment outside their own schools and with different
colleagues. Considering that almost all classes in Turkey,
which has received intense immigration due to factors such
as the war in the border neighbors and economic
inadequacies since 2011, consist of students with cultural
differences, it is important that teachers get educational
opportunities in different cultures with Erasmus + KA101
projects and thus provide professional development, which
will increase student outcomes. It can be said that it is very
important for recovery.

inclusive

The structured courses provided by the Erasmus+ KA101
program focus on a specific area that teachers need. The
participants of this study attended two different courses
that complement each other in the context of 21st century
skills. Similar to this research, there are other studies
examining the experiences of teachers from the courses
they attended with Erasmus+ KA101 projects. For example,
Blanco et al. (2021), in their study, observed observations of
ten teachers about the training they attended about the
Reggio Emilia approach in Italy with the Erasmus+ KA101
project, and Furka and Johnsen (2017) reported about the
two-week course that four foreign language teachers
attended to learn new approaches in foreign language
teaching. Kaynar-Cebeci and Ala (2022) examined the
personal and professional achievements of teachers in the
abroad course they attended on the use of technology in
education and examined his professional achievements.
The results of these studies show that teachers gain
significant benefits for their development through courses

abroad, and that they experience experiences that cannot be
experienced without being physically present, such as
living in another country, communicating, getting to know
the culture, sharing experiences with teachers from
different countries, and exchanging ideas about good
practices. According to Schleicher (2012), for teachers to
provide their students with the skills of the age, to be a role
model for them and to guide them, they must first be
competent in these skills. As a matter of fact, three of the
participants of this study (English, social studies and
science teachers) had never been abroad before these
courses. A teacher who teaches English, a global language,
uses this language only with native speakers of Turkish
throughout their undergraduate
professional life and teaches it to their students in this way;
and similarly, the fact that a social studies teacher, who
conveys information to his students about the history,
culture and geography of different countries as required by
his curriculum, has not had physical contact with a country
other than Tiirkiye before, can be described as a significant

education and

inadequacy in terms of teacher qualifications and the
responsibility of being a role model to his students.

The qualities of teachers, the most important human

resources of education systems, are embodied in
educational practices and student outcomes (European
[EP], 2008). For this
qualifications are very important in raising students as
healthy individuals with cognitive, physical, social and
emotional skills appropriate to the requirements of the age.
In the research, it was understood that teachers were able
to transfer the gains they gained from courses abroad and
the 21st century skills they experienced to the classroom
environment. For example, it was concluded that they used
technology more in their lessons, shared their observations
of different cultures specific to their branches with their
students, were able to make their students use different

thinking styles, and were able to create teaching contents

Parliament reason, teacher

they designed themselves. In other words, it was observed
that teachers went beyond the level of knowledge and
achieved gains in skill level. One of Tiirkiye's important
goals in education is to raise students as individuals with
21st century skills (Gelen, 2017; MoNE, 2017¢, 2018) and to
attain their deserved place in employment as a valuable
member of the age they live in (Boyac & Atalay, 2016). For
this reason, teachers are expected to provide their students
with 21st century skills as well as cognitive skills (MoNE,
2021b). Because, in addition to academic proficiency,
students who have social and emotional skills such as
problem
intercultural interaction, self-management, and leadership
show high success and can have different career
opportunities, including the international dimension
(Basaran et al., 2021; Cristovao et al., 2020; Giirel & Aslan
2022; National Agency, 2017).

solving, communication, cooperation,

The findings of the research showed that teachers thought
that the courses they attended abroad had significant
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differences compared to national in-service training, but
also similarities in some points. As a result of the research,
it was understood that teachers' high motivation to
participate in teacher training abroad, the multicultural
education content of the courses they attended, and the
sufficient human and material resources were the aspects
that they found superior to national in-service training. The
Ministry of National Education and its General Directorate
of Teacher Training are mainly responsible for the
education of teachers working in Turkey. In addition to the
in-service trainings planned by the Ministry at the central
and local level, teacher training is carried out through the
Teacher Information Network (OBA) digital platform,
which started operating in 2022. Thus, teachers in Turkey
have the opportunity to continue their professional
development with different techniques including face-to-
face, blended, online and offline (MoNE, 2022b). However,
research has shown that all these professional development
activities are not effective enough and do not create
satisfaction (Giiltekin et al., 2018; Kahyaoglu & Karatas,
2019). For this reason, the participants suggested in the
study that every teacher in the education system should
participate in a training study abroad at least once, and that
teachers' pre-service English skills should be increased and
their competencies in carrying out Erasmus+ projects
should be increased. As a matter of fact, similar research
has shown that teachers have found that the training they
attended abroad during their undergraduate education
improved their social skills (Giirel & Aslan, 2022), that they
found the abroad courses they attended with Erasmus+
KA101 projects instructive and interesting, and that the
curricula, educational materials, teaching methods and
techniques of the courses met their expectations (Kaynar-
Cebeci & Alca, 2022) also shows that they provide
professional satisfaction (Reyes et al., 2021).

As aresult, it can be said that one of the important tools that
can be used in increasing teacher qualifications, ensuring
their professional development and thus improving
student outcomes are the projects to be carried out through
the Erasmus+ program. Although teachers in the Turkish
education system have important national training
opportunities such as in-service trainings and online
trainings, these are insufficient for the internationalization
of teachers and schools. In addition to developing skills
such as creativity,
innovation and technology, teachers can get to know
different cultures by taking part in that culture, share good
practices with colleagues from other countries, create a
network for future studies, and most importantly, become
role models by transferring all these experiences to their
students. In this way, they can carry themselves, their
schools and thus their students to an
dimension.

communication, collaboration,

international

Since the research was conducted with qualitative method
and case study design, it does not aim to make
generalizations. In order to generalize the research results,

it may be recommended to conduct quantitative research
on larger groups in which teachers participating in courses
abroad with Erasmus+ KA101 projects are determined by
purposeful sampling. In this research, teachers' experiences
regarding the achievements they gained in courses abroad
were examined. Other studies can focus on how the
achievements of teachers in courses abroad affect student
outcomes. In addition, the subject of the study can be
addressed in a broader perspective with different patterns
of qualitative method and other data collection techniques.
In addition, it may be suggested to adopt policies that will
encourage teachers to participate in Erasmus+ projects and
thus develop themselves and their students' 21st century
skills. For example, the Europass documents that teachers
have through Erasmus+ projects can be made one of the
scoring their school
administrators and their advancement in the career stages
of specialist teaching and head teaching. Teachers'
participation in projects during their
undergraduate education and their foreign language

criteria in appointment as

Erasmus+

proficiency may provide an advantage in being appointed
to the profession.

Although important results were obtained regarding how
the abroad courses, they participated in the research
affected teachers' 21st century skills and their personal and
professional development, the research also has some
limitations. There is a possibility that the researcher himself
may have a bias due to his involvement in Erasmus+
projects. In addition, there is a possibility that participants
may offer opinions that would please the author. However,
since the researcher has conducted qualitative research
before, he is very experienced in controlling his biases, and
the researcher has taken the necessary precautions to
control these biases. Another limitation of the research is
related to the collection of data. In the study, data were
obtained through participant diaries and semi-structured
interviews. Not conducting focus group interviews during
the data collection phase can be explained as a limitation.
The research was conducted in a holistic single case study
design. The limited number of studies that can compare the
results of holistic single case studies can be considered
among the limitations of the study. In addition, Furka and
Johnsen (2017) conducted a research with teachers
participating in Erasmus+ KA101 projects and conducted a
psychological coaching session in the form of a reflective
interview with the participants after analyzing the data.
Thus, it increased the participants' experiences from the
emotional dimension to the cognitive dimension and
increased the participants' awareness of the consequences
of their experiences. In this study, the fact that the
researcher is an experienced psychological counselor
allows him to conduct a similar psychological coaching
session with the participants. The fact that a similar
application was not carried out in the research can be stated
as a limitation.
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