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PROF. DR. PETER SEIXAS ile ROPORTAJ!

Sibel YALI"

Peter Seixas, British Columbia Universitesi
Mifredat ve Pedagoji Bolumi Emeritus
Profesorudir. Universitedeki gérevinden énce
uzun yillar sosyal bilgiler o6gretmenligi
yapmistir. Ogretim Uyeligi slrecinde Kanada
Arastirma  Bagkanligi ve Tarihi  Biling
Arastirmasi  Merkezi  Kurucu  Direktorluk
gorevlerini de yurutmustur. Genel olarak akademik ¢evrelerin, okullarin
ve populer kulturun kargithk ortamlarinda, gegcmisin anlamlari, temsilleri
ve kullanimlariyla ilgilenmektedir. Tarihsel dusince, tarih mufredati ve
tarih 6gretimi Uzerine kitap, makale ve konferanslari bulunmaktadir.
Seixas, 6gretmenlerin tarihsel disltncelerini siniflarina dahil etmesine
yardimci olmak igin tasarlanan “The Big Six Historical Thinking
Concepts” adli ¢calismasi ile bilinmektedir.

SY. Profesor Seixas, sizi Tarihsel Diisiinme Projesi'nden biliyoruz. Ancak bu

Projeden bahsetmeden once sizi biraz taniyabilir miyiz?

PS. New York'ta dogdum, Pennslyvania'daki Swarthmore Koleji'ne lisans egitimim icin
gittim. ABD'nin Vietnam'da savas actigi donemde Kanada'ya tasindim. Daha sonra
sosyal bilgiler 6gretmeni oldum ve tarih alanina yogunlastim. Los Angeles Kaliforniya
Universitesi'nde Tarih Bélimii'nde doktora yaptim. Sonra Kanada'ya geri tagindim.
Kariyerim 1990'da British Columbia Universitesi'nde basladi ve 2016'da oradan emekli

oldum.

1 Bu roportaj, Temmuz-Adustos 2017 tarihli e-posta yazismalarindan derlenmistir.

istanbul Universitesi, Sosyal Bilimler Enstitiisii, Avrupa Birligi Anabilim Dal, E-posta:
ataman_si@yahoo.com
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SY. Peki bir tarih¢i olmaya nasil karar verdiniz? Bununla ilgili faktorler nelerdi?

PS. Rastlanti sonucu denebilir: 6grendikge daha fazlasini 6grenmek istedim. ilk énce
liselerde tarih 6grettim. Sonra tarih egitiminde yuksek lisans yaptim. Daha sonra, bu

alanda calismak istedim ve UCLA'da doktora yapmaya karar verdim.

SY. Bir tarih¢i olmasaydiniz hangi alanda uzmanlagmak isterdiniz?

PS. Eger bir tarihgi ve 6gretmen olmasaydim, bir gazeteci olmak isterdim. Agikgasi, bu
iki alanin birbirleriyle yakindan iligkili olduklarini daguniyorum. Trump'un Amerika'daki
zaferini tarih egitiminin basarisizligi olarak goruyorum: simdi dogru yapmak icin

gazetecilere givenmeliyiz.

SY. Tarih Bilinci Arastirma Merkezi'nin (CSHC) kurucu direktoriiydiiniiz. Boyle

bir merkez kurmaya nasil karar verdiniz?

PS. 2001'de Kanada Arastirma Bagskanligina layik goruldim. Bu &dudl bir arastirma
merkezi kurma daveti ile birlikte geldi. Egitim ve tarih bilinci Uzerine g¢aligan Jorn
Risen'den esinlenerek Almanya'daki iki konferansa katildim. Bu fikrin ingilizce
konusan tarih egitimcileri igin muazzam bir vaatte oldugunu dustinmugstim, fakat o

zamanlar tarih bilinci ingilizcede kullanilan kelime haznesi iginde degildi.

SY. Son cumle ile ne kastettiginizi anlamadim. Acaba bize bu konu hakkinda

ornek verebilir misiniz?

PS. Tarih bilincinin 6gretilmesi, 6grencilerin tarihin akisinda kendi yerini disunmesini
ister; bu nedenle onlan tarihin sekillendiriimesinde aktif katihmci rolini gérmek igin
onlarn pasif bir rolin o6tesine tasir; bu hem gegmisin hikdyesi hem de gelecegin
gercekligidir.

SY. CSHC hangi program ve etkinliklere ev sahipligi yapiyor?

PS. ilk zamanlar, davet ettigimiz bilim adamlarina ev sahipligi yaptik, 6gretmenler ve
profesorler icin konferanslar duzenledik. 2006'dan sonra ana odagimiz "Tarihsel
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Dusunme Kriterleri" oldu ve bu sure¢ "Tarihsel Dusunme Projesi’ne donustu. Proje

sesinlikle en buyuk etkiye sahip olan programdi.

SY. CSHC'de tarih egitimi ve tarih bilinci lizerine dersler de diizenleniyor. Bu

dersler hakkinda felsefeniz ¢ergevesinde biraz bilgi verir misiniz?

PS. CSCH aslinda bir aragtirma merkezi idi, bu nedenle bagimsiz olarak ders vermedi.
Bununla birlikte, 6gretmenler ve CSHC c¢alismalari ile yakindan iliskili olan lisansistu
ogrenciler icin dersler vardl. En onemli lisansustu dersi, bolgedeki arastirma
literatGrinU arastiran "Tarihsel Kavrama Sorunlar" idi. 2010'dan itibaren, 6gretmenler
ve muze profesyonelleri igin bir hafta sireli yaz kurslari hazirladik. Bu benim
emekliligim sonrasinda da devam eden bir calisma. Gegtigimiz hafta, 60 6gretmen,
lisansustl 6grenci ve muize egiticisi, Kanada'nin baskenti Ottowa'da 2017 Tarihi
Duslnce yaz kursu igin toplandi ve énumuzdeki yaz da bir tane daha olusturmayi

planliyoruz. Bu kurslara uluslararasi egitimciler de katildi.

SY. Boyle bir organizasyona katilm i¢in hangi kriterler araniyor? Zira
demokratik ve oOzgurlestirici bir tarih egitimi igin ulusal miufredatta baz
sinirlamalar s6z konusu. Teori ve uygulama catismal alanlar. Onerilerinizi
ogrenebilir miyiz?

PS. Herhangi bir 6gretmen, lisansisti 6grenci veya muize egiticisi bu kurslara
katilabilir. MUracat edenleri bagvuru sirasina gore kabul ediyoruz. Kendi ulkelerindeki
siyasi kisittamalar nedeniyle katiimasina izin veriimeyen bazi ogretmenler olup

olmadigini soruyorsaniz bu konuda bilgi sahibi degilim.

SY. Tarih miifredati ve tarih o6gretimi konusundaki makalelerinizde tarihsel
dustlincenin onemini vurguluyorsunuz. Tarihi duslinmeyi nasil
tanimlayabileceginizi merak ediyorum. Bu konu lizerinde 6nemle durmanizin

sebebi nedir?

PS: Benim en iyi tarihsel distince tanimimi, “alti tarihsel disince kavrami” 6zetliyor.
Bence bunlarin hepsi birbirleri ile ilintili olarak tarihsel duslinmeyi igeriyor. Tarih

egitiminin amacinin, ogrencilerin kendilerini daha genis bir tarih baglaminda
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konumlandirmalarina yardimci olmak olduguna inantyorum: gegmisi anlamak; boylece
gelecege yonelik bir bakis acisiyla hareket etme olasiliklarini ve kisitlamalarini
gorebiliyorlar. Tarih, ilham verir ve ¢ozUm Uretir, ayni zamanda al¢ak gonulluluk de

sagdlar — tum bunlar daha iyi bir gelecek igin eylem planlamasinda gereklidir.

SY. Bodyle bir eylem i¢in, hangi adim, tarihsel diisiince egitiminde en onemli

asama olabilir?

PS. Bence egitim, 6grencilerin gecgmisin nasil sekillendigini onlarin anlamalarina
yardimci olmak Uzere fikirlere uzun ve tutarh bir sekilde yansimasindan ibarettir.
Bunlar, genellikle belirli bir ders veya konu ile sekillenmeyen derin dugince

aligkanliklaridir.

SY. Milli mufredatlardan, okullarda tarih ogretimi ¢ergevesinde bazi gelismeler
oldugunu biliyoruz. Birgogunun resmi ve dini anlatinin etkisi altinda oldugunu
da biliyoruz. Bu konuda ne disiiniyorsunuz? Genel miifredat hakkindaki

fikirlerinizi ve elestirilerinizi 6grenebilir miyiz?

PS. Elbette ki bu, Ulkeden Ulkeye degisiyor ve bu noktada pek ¢ok ulkede ciddi bir
karisiklik yasandigi malum. Neyse ki, Kanada'da, ulusal ve dini anlatilar elestirel
olarak incelemek, islevlerini anlamak ve alternatifleri degerlendirmek Uzere
ogrencilerle ¢alismak icin yeterli firsat var. Béyle bir durumda oldugumuz i¢in ne kadar

sansli oldugumuzu anliyoruz.

SY. Ozellikle resmi tarih 6gretiminin zorunlu oldugu bizim gibi iilkelerde bu tarz

bir miifredat degisikligi sizce mumkin muii?

PS. Turkiye'deki miufredat hakkinda bilgi sahibi degilim. Egitim meselesinde

onumuzdeki yillarin ne getirecegi konusunda yorum yapmam oldukga gug.

SY. Cahsmalarinizdan birinde, o6grencilerin liseyi bitirdiklerinde ne
bilmeleri/ogrenmeleri ve yapmalar gerektigi hakkinda soru soruyorsunuz. Bu

sorunun bir cevabi var mi?

386
© 2017 TUHED Tudm Haklar1 Sakhdir. ISSN: 2147-4516



Sibel YALI

PS. 9 numarali sorunun cevabinda izah etmeye galistigim Gzere bence bu soru ¢ok
genel bir sekilde yanitlanabilir. Ancak buna cevap vermek, burada ¢ok fazla zaman ve

yer kaplar. Ayrica cevap tarihin ogretildigi belirli baglamlara da baghdir.

SY. Size gore, birkag yillik okul egitimini kapsayan bir tarih miifredatinin temeli

nedir?

PS. Tarihsel duslince karmasiktir. Ampul yakmaya benzemez. Cocuklar birdenbire
"tarihsel distinme" yapmazlar. Kanitlarla calisarak, karmasik nedensel agiklamalara
deger vererek, dinyanin daha fazla bodlgesini ve gelisme dénemlerini anlayarak, ne
sadece kisisel ne de bir kimsenin kisisel tarihinden tamamen kopuk tarihlerin nasil

yazildigini ogrenerek bu beceriyi kazanmak yillar surer.

SY. "Buyuk Alti" adh kitabinizda, egitimcilerin tarihsel diusiinmeyi daha iyi
anlamalarini ve model etkinlikler ve o6gretim stratejileri yoluyla alti tarihsel
diisiince kavramini siniflara entegre etmelerini 6neriyorsunuz. Bu stratejilerle,

21. yuzyil icin elestirel tarih okur-yazarlig gelistirilmesi miimkin mu?

PS. Ben mumkun oldugunu dusuntyorum. Ancak kolay bir formdl yok. Bu kitaptan
ziyade dusunceli, empati kurabilen, iyi ogretim ve iletisim becerilerine sahip

ogretmenlerin onemli olduklarini disunuyorum.

SY. Ogretimde insan faktorii gergcevesinde sizinle ayni fikirdeyim. Bununla
birlikte, stratejiler de onemli. Bize bu kavramlar hakkinda biraz bilgi verebilir
misiniz?

PS. Halihazirda gevirisi yapilan metin? tGzerinden bu konuda kisaca bilgi edinmeniz

mumkun.

SY. Kanada'da elestirel tarih okuryazarligini gelistirmek igin, Tarihsel Digsiinme

Projesi sizin tarafinizdan gelistirildi ve yonetildi. Bu projede, tarihsel digiinme

2 Ceviri, TUHED'in Mayis 2018 sayisinda yayinlanacaktir. Metnin orjinaline
http://historicalthinking.ca/sites/default/files/files/docs/Framework EN.pdf adresinden erigilmektedir.
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becerileri ve 6grencilerin yetenekleri lizerine bir degerlendirme icin bir gergceve

oneriyorsunuz. Proje ve sonugclari hakkinda bizi bilgilendirir misiniz?

PS: Tarihsel Dusunme Projesi hakkinda bilgi bulmanin en iyi yolu, web sitemize
bakmak olacaktir: www.historicalthinking.ca Proje ¢ok basariliydi ve Kanada
mufredatinda ve ders kitaplarinda buyuk degisiklikler yapildi. Bence kariyerimin en

blayUk basarisi oldu.

SY. Bu proje ile miifredatta ne gibi degisiklikler meydana geldi? Kisaca bahseder
misiniz?

PS. Kanada'daki her boélge kendi mufredatindan sorumludur. Benim bulundugum
bolgede, ogretmenlerin alti kavrami kullanarak tarih 6gretmeleri beklenmektedir. En
blylk eyalet olan Ontario'da mufredat, tim tarih dersleri icin alti kavramin 5'ini zorunlu
kilar ("baska yonlerden ogretildigini sOyleyerek" etik boyutu "nu reddetmigtir.) Diger
bolgeler, belirli dersler igin benzer reformlar yapmistir, ancak bunlar TUM tarih siniflari

igin zorunlu degildir.

SY. Son soru, meslegin gelecegi ile ilgili olarak tglincelerinizi 6grenebilir miyiz?

PS. Tarih egitiminin gelecedi, devletin elindedir ve politikaya tabidir. Bununla birlikte,
tarih 6gretmenlerinin ve profesorlerinin kuruluslar ve yayinlari -6zellikle de birlikte

calistiklarinda- yonu sekillendirmede guglu bir ses olabilir diye dusuntyorum.

Bu sorularin her biri elbette benim burada belirttigimden daha fazla bir cevabi hak
ediyor. Cevaplarim umarim bu sorulari agiklamada biraz yardimci olurlar. Kisacasi,

bazi fikirler sunma firsatiniz igin tesekkur ederiz.

SY. Sayin Profesor, zaman ayirdiginiz igin biz tesekkiir ederiz.
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INTERVIEW? with PROFESSOR PETER SEIXAS*

Sibel YALI™

SY. Professor Seixas, we know you from the Historical Thinking Project. But
before talking on this Project | would like to start with your giving us some brief
biographical information?

PS. | was born in New York, went to Swarthmore College in Pennslyvania for my
undergraduate work. | moved to Canada during the time when the US was waging
war in Vietham. | then became a social studies teacher and started graduate work in
history. | completed a PhD in History at the University of California at Los Angeles. |
then moved back to Vancouver, in Canada. | started my career as an academic in
1990 at the University of British Columbia and retired a year ago, in 2016.

SY. And how did you come to be a historian? What were the factors involved in
that?

PS. | stumbled into being a historian: the more | learned, the more | wanted to learn.
First | taught history in high schools. Then | did a masters degree in history of
education. Then | decided | wanted to study history more deeply and did the PhD at
UCLA.

SY. That is interesting. Have you ever thought If you were not a historian what
you would probably have studied?

PS. If I had not been a historian and teacher, | would have liked to be a journalist.
Obviously, they're closely related. | view Trump’s victory in the United States as a

failure of history education: now we will have to depend on journalists to make it right.

8 This interview was an e-mail correspondences, August 2017.
4 Emeritus Professor. He is considered as an important name in history education and critical thinking.

istanbul University, Social Sciences Institute, Department of European Union, E-mail:
ataman_si@yahoo.com
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SY. You were the founding Director of the Centre for the Study of Historical
Consciousness (CSHC). How did you decide to found such a centre?

PS. | was awarded a Canada Research Chair in 2001. That award came along with
an invitation to start a research centre. | had attended two conferences in Germany
inspired by Jorn Rusen, who was working on education and historical consciousness.
| thought the idea held tremendous promise for English-speaking history educators,

but it really wasn’t part of the vocabulary, in English, at the time.

SY. I did not understand your last sentence. | wonder if you may give us some
examples about this promise?

PS. Teaching for historical consciousness demands that students think about their own
place in the flow of history, so it moves them beyond a passive role to see their role as
active participants in shaping history—both the story of the past, and the reality of the

future.

SY. I wonder what kind of programs and events have been held by CSHC?

PS. In the early days, we hosted visiting scholars, organized conferences for teachers
and professors. After 2006, the main focus was the “Benchmarks of Historical
Thinking,” which became the Historical Thinking Project. That was definitely the

program that had the greatest impact.

SY. Within the CSHC, there have also been organized the courses on history
education and historical consciousness. Could you tell us alittle bit about these
courses in the frame of your philosophy?

PS. The CSCH was actually a research centre, so it did not, independently, offer
courses. However, there were courses, both for teachers and for graduate students
that were closely related to the CSHC work. The flagship graduate course was
“Problems in Historical Understanding,” which surveyed the research literature in the
area. From 2010, we also ran Summer Institutes, one week long, for teachers and
museum professionals. That is the one piece that has continued after my retirement.
Last week, 60 teachers, graduate students and museum educators gathered in
Ottawa, Canada’s capital, for the 2017 Historical Thinking Summer Institute, and we

plan to run one next summer as well. A number of international educators took part.
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SY. Such an organization what are the criteria for being taken part? Since there
are some limitations of national curricula for a democratic and emancipatory
history education. For the teachers this is very difficult to do so. May | learn your
suggestions?

PS. Any practicing teacher, graduate student, or museum educator can take part. We
accepted people on a first-come/first-served basis. In the second part of your question,
| guess you are asking whether there were some teachers who were not permitted to
take part because of the political restrictions in their own countries. | am not aware of

anyone who was not permitted to travel to Canada for the Summer Institutes.

SY. In your articles on history curriculum and history teaching you have been
emphasising on the significance of historical thinking. | wonder how you can
define the historical thinking, why it is significant and also if you could explain
why it was this specific topic that you wanted to teach?

PS. My best definition of historical thinking is embodied in the six historical thinking
concepts. |think these, all acting in relation to each other, comprise historical thinking.
| believe that the goal of history education is to help students locate themselves in a
larger context of history: to understand the past so that they can see the possibilities
for, and constraints on, their taking action with a view towards the future. History
provides inspiration and resolve but also humility—both are necessary in planning

action for a better future.

SY. For such an action, which step may be the most important phase for
historical thinking education?

PS. | think education is made up of a long, consistent exposure to ideas to help
students understand how the past has shaped the present. Their are deep habits of

thinking that don’t usually take shape with one particular lesson or topic.

SY. From the national curriculums we know that there are some developments
in the frame of history teaching in the schools. We also know that many of them
are under the influence of official and religious narrative. What do you think on
this issue? Can we learn about your ideas and critique on the general

curriculums.
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PS. This, of course, varies tremendously from country to country, and we seem to be
in a moment of considerable upheaval in many countries at this point. Fortunately, in
Canada, there is ample opportunity to work with students to critically examine national
and religious narratives, to understand their functions, and to consider alternatives.

We understand how fortunate we are to be in such a situation.

SY. Do you think that it is possible to alter the curricula in such a way in the
countries like us?

PS. You probably understand the situation in Turkey better than | do. From what | read
here, it sounds as though you are in a very difficult time, and it is hard to know exactly

what the educational environment will look like two or three years from now.

SY. One of your works you are asking about what students should know and be
able to do when they are finished their years of school history. | was wondering
whether there is a sufficient answer of this question?

PS. | think it can be answered in very general ways—Ilooking back to my response to
question #9. But to answer it specifically would take too much time and space here;
and it also depends on the particular context where history is being taught.

SY. According to you what is the basis for a history curriculum that extends over
multiple years of schooling?
PS. Historical thinking is complex. It is not like turning on a light-bulb. Children don’t

all of a sudden “think historically.” It takes years of building competence in working
with evidence, appreciating complex causal explanations, understanding more regions
of the worlds and periods of development, learning how to write in ways that are neither

merely personal nor entirely disconnected from one’s personal history.

SY. In your book namely “The Big Six” you are suggesting educators to better
understand historical thinking and to integrate six historical thinking concepts
into classrooms through model activities and teaching strategies. By these
strategies is it possible to promote critical historical literacy for the 21st century.
PS. | think it is possible. But there is no easy formula. Thoughtful, empathetic
teachers, with good teaching and communication skills are crucial, even if they have

already purchased a copy of The Big Six Historical Thinking Concepts
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SY. | agree with you in the frame of human factor in teaching. Nevertheless the
strategies are also significant. | wonder you may tell us briefly about these
concepts.

PS. | have written about them already in the document that you translated® and, with

some modification in The Big Six.

SY. For promoting critical historical literacy in Canada the Historical Thinking
Project was developed and directed by you. In this Project you are suggesting a
framework for an assesment on historical thinking skills and abilities of the
students. Can you inform us about the Project and its results?

PS. | think the best way for people to find out about the Historical Thinking Project

would be to look at the website: www.historicalthinking.ca It was very successful, and

resulted in major changes in Canadian curriculum and textbooks. | think it was the

greatest achievement of my career.

SY. | wonder what kind of changes occured in the curriculum thanks to the
Project? Can you mention us briefly?

PS: Each province in Canada is responsible for their own curricula. In my own province,
teachers are supposed to teach history using the six concepts. In Ontario, the largest
province, the curriculum mandates five of the six concepts for all history classes (they
omitted “the ethical dimension,” saying that it was taught in other ways.) Other
provinces have made similar reforms for particular courses, though not necessarily for

ALL history classses.

SY. For the last question you may want to share your ideas with us about the
future of the profession.

PS. The future of history education is very much in the hands of the state, and subject
to its politics. However, | do think that organizations and publications of history
teachers and professors—patrticularly if they work together—can be a strong voice in
shaping the direction. These have been very stimulating questions, and, of course,

every one of them deserves much more of an answer than | have provided here. But

5 Translation is going to be published in the next issue of TUHED (May 2018). URL address for the
original document is http://historicalthinking.ca/sites/default/files/files/docs/Framework EN.pdf
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| hope they help a bit. Thank you for the opportunity to lay out some ideas, however

briefly.

SY. Thank you Professor.
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