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Ozel Egitim Ogretmenlerinin Program Okuryazarhk Durumlar”

Hakan Gol'=! Naif Ergiin~'2

Oz

Giris: Ozel egitim programlar1 diger 6gretim diizeyindeki programlardan farklidir. Ozel egitim 6gretmenlerinin
ogrencilerine yonelik olarak bireysellestirilmis egitim programi hazirlayabilmeleri ve bunlar1 uygulayabilmeleri
i¢in 6zel egitim kademesindeki 6gretim programlarini bilmesi, anlamlandirmasi ve bu program okuryazarligina
sahip olmasi dnem arz etmektedir. Bu dogrultuda bu arastirmanin amact 6zel egitim 6gretmenlerinin program
okuryazarlik, 6z yeterlik inang ve 6gretim programina baglilik diizeyleri arasindaki iliskinin incelenmesidir. Buna
ek olarak ¢alismada, dgretmenlerin program okuryazarlik, 6z yeterlik inan¢ ve 6gretim programina baglilik
diizeylerinin gesitli demografik degiskenlere gore nasil degistigi de analiz edilmistir.

Yontem: Bu aragtirmada; betimsel aragtirma yontemlerinden iliskisel tarama modeli kullanilmistir. Arastirma
verileri, aragtirmacilar tarafindan gelistirilmis 6lgekler kullanilarak elde edilmistir. Aragtirmaya iliskin veriler,
Tirkiye’nin farkli cografi bolgelerinde bulunan 402 (Kadin: 213, Erkek: 189) 6zel egitim &gretmeninden
toplanmis olup Statistical Package for Social Sciences (SPSS) 26 veri analiz programi kullanilarak analiz
edilmistir.

Bulgular: Ozel egitim 6gretmenlerinin program okuryazarlik, 6z yeterlik inang ve programa baglilik diizeylerinin
iyi diizeyde oldugu tespit edilmistir. Program okuryazarlik ve 6z yeterlik inan¢ diizeylerinin cinsiyete gore
farklilasmadig1, programa baglilik diizeyinin ise cinsiyete gore kadinlarin lehine farklilagtig1 saptanmistir. Program
okuryazarlik ve programa baglilik diizeyinin egitim durumuna gore farklilagsmadigi, 6z yeterlik inang diizeyinin
ise lisansiistii mezunlarin lehine farklilagtig1 belirlenmistir. Program okuryazarlik, 6z yeterlik inang ve programa
baglilik diizeylerinin mezuniyet alanina gére anlamli farklilasmanin oldugu saptanmistir. Program okuryazarlik,
0z yeterlik inan¢ ve programa baglilik diizeylerinin birbiriyle yiiksek diizeyde iligkili oldugu saptanmistir. Son
olarak dgretmen 6z yeterlik inan¢ ve programa baglilik diizeylerinin program okuryazarligin yordayicist oldugu
belirlenmistir.

Tartisma: Elde edilen bulgular dogrultusunda 6zel egitim Ogretmenlerinin program okuryazarlik, programa
baglilik ve 6z yeterlik inang diizeylerinin yiiksek diizeyde oldugu sonucuna ulagilmistir ve bu baglamda oneriler
sunulmustur.

Anahtar sozciikler: Ogretmen 6z yeterlik inanci, dzel egitim dgretmeni, programa baglilik, program okuryazarligi,
Ogretim programi.
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OZEL EGITIM OGRETMENLERININ PROGRAM OKURYAZARLIK DURUMLARI 2
Giris

Bir toplumun gelismesi ve kalkinmasi igin toplumu olusturan bireylerin kendi potansiyellerini agiga
cikartacak olanaklara sahip olmalidir. Bu olanaklarmn ilki ise egitimdir. Ertiirk (1972, s.2) egitimi, kisilerin
davranislarinda kendi yasantisi sayesinde ve bilingli bir bigimde istendik yonde davranislar gelistirme siireci olarak
ifade etmistir. Alkan (1980, s.6) ise egitimi “davranis degisikligi, bireyin hedefler yoniinde maksatlh olarak kendi
yasantilar1 yoluyla davranislarint degistirmesi, kisinin yeteneklerini ¢esitli yonlerden birey ve toplum i¢in uygun
ve dengeli olarak gelistirmesi” bi¢iminde tanimlamistir. Bu tanimlara bakildiginda egitimin asil amacinin biitiin
bireylerin yagantilarini hedef alarak 6grenme siirecinde amacli bir 6grenme gergeklestirme oldugu anlagilmaktadir.

Bu baglamda farkli ve 6zel durumlari olan bireylere yonelik egitimsel ¢aligmalar 6zel egitim olgusunu agiga
¢ikartmaktadir.

Ozel egitim, engeli olan bir cocugun 6grenmesini dnleyecek biitiin engelleri ortadan kaldirmak, okul ve
sosyal gevreye islevsel olarak katilimim saglamak amaciyla olusturulan miidahalelerdir (Heward, 2012). Ozel
egitim sayesinde 6zel egitime ihtiya¢ duyan bireylerin egitimi i¢in, bu bireylerin 6zel ihtiyaglarina gore hazirlanmis
0zglin bir miifredat ve bu miifredati verecek olan nitelikli insan giiciine yani 6zel egitim dgretmenlerine ihtiyag
duyulmaktadir. Ozel egitim alan dgretmenleri ve 6zel olarak olusturulmus miifredat sayesinde dzel egitime ihtiyag
duyan bireylerin engel tiirlerine gore egitim almalari saglanmaktadir (Ozsoy, 1989). Alinan bu egitimle
ogrencilerin eksikliklerinin engel durumuna doniigmesi onlenmekte ve kendi kendine yetecek hale gelmesi
saglanmaktadir (Ataman, 2003). Bu baglamda 6zel egitim dgrencilerin egitimleri diger 6gretim programlarindaki
ogrencilerden farkli olarak egitim ve 6gretim bireysellestirilerek verilmektedir.

Ozel egitime ihtiyac1 olan birey; kisisel ve gelisimsel anlamda akranlarindan belirgin sekilde farklilik
gosteren bireylerin erken yasta tespit edilmesi ve uygun arag—gere¢ ve yontemlerle 6zel egitim almalar1 6nem arz
etmektedir (Kaynarpmar, 2022). Ozel egitime ihtiyaci olan ogrencilerin, 6zel egitimden azami diizeyde
faydalanmalarindaki en biiylik etkenler arasinda, 6zel egitim programlari ve bu programlari uygulayan 6gretmenler
yer almaktadir.

Ogretmenlerin, dgretim programlarini uygulayabilmesi icin dgretim programlari hakkinda bilgi sahibi
olmasi, Ogretim programlarmi yorumlayabilmesi, sorgulayabilmesi ve yasadigi topluma uyarlayabilmesi
gerekmektedir (Keskin & Korkmaz, 2017). Nitekim Akinoglu ve Dogan (2012) egitim programlarinin
uygulanabilmesinin en dnemli sartinin, 6gretmenlerin egitim programlarinin yapisini, kapsamini ve 6zelliklerini
bilmesi oldugunu belirtmiglerdir. Bu baglamda 6zel egitim 6gretmenlerinin, egitim siireglerinde engeli olan
ogrencilerine faydali olabilmesi i¢in Ogretim programlarina hakim olmasi ve bu olguyu bireysellestirerek
uygulamasi gerekmektedir. Bu programlardan azami diizeyde fayda saglanabilmesi igin nitelikli 6gretmenlere
ihtiya¢ duyulmaktadir.

Ozel egitime ihtiya¢ duyan 6grencilerin; egitim ve dgretim siirecini yoneten 6zel egitim dgretmenlerinde
nitelik, kalite ve yeterlik aranmaktadir (Unal, 2022). Aranan bu 6zellikler, dzel egitime ihtiyaci olan bireylerin
egitim Ogretim siireglerinin saglikli bir gekilde yiiriitiilebilmesi ve 6grencilerin gelisimleri agisindan dneme
sahiptir. Aranan bu 6zelliklerden bir tanesi de 6zel egitim 6gretmenlerinin 6gretim programlarina hakim olmasidir.
Nitekim Fidan (1986), 6gretim programinin 6grenciler tizerinde etkili olabilmesi, 6gretmenlerin programi anlama,
uygulama ve yorumlama yetenegine baghdir.

Ogretmenlerin; programda yer alan kazammlar1 &grencilerine kazandirabilmeleri icin &gretim
programlarini bilmeleri, elestirebilmeleri ve uygulamaya doniik yorumlayabilmeleri 6nem arz etmektedir (Keskin,
2020). Bu 6nem 6zel egitim dgretmenlerinin bireysellestirilmis egitim programlar1 (BEP) hazirlayabilmesi ve bu
programlar1 uygulayabilmesiyle de yakindan iliskilidir. Program okuryazarlig1 “6gretmenin egitim programlarina
ozgl ozelliklerin farkinda olmasi, bu farkindalig1 uygulamaya dontik kullanabilmesi, elestirel bakis acisiyla
degerlendirmeler ve yorumlamalar yaparak egitim programini kendine rehber olarak kullanabilmesidir” (Keskin
& Korkmaz, 2021). Program okuryazarligi, 6gretmenlerde bulunmasi gereken hedef, igerik, 6grenme 6gretme
stiregleri ve dlgme degerlendirme gibi yeterlikleri de kapsamaktadir (Bolat, 2017). Program okuryazari olan
ogretmenler; resmi programlar1 dogru bir sekilde okur, anlar, planlar ve bu programi verimli bir bigimde uygular
(Ath vd., 2021). Ozel gereksinimli bireylerin BEP’lerinde yer alan hedefler, dgrenci ve dzel egitim 6gretmenleri
tarafindan y1l boyunca birlikte calisilmakta, gcocugun kaydettigi gelismeler konusunda BEP ekibi iiyelerine bilgi
verilmekte ve egitim programinin zaman zaman gozden gegirilmesi saglanmaktadir (Sivrikaya & Karabulut,
2023). Bu baglamda Program okuryazari olan 6zel egitim 6gretmenlerinin MEB’in (Milli Egitim Bakanligr)
yayimladig1 6zel egitim programlarini dogru bir bigimde anladig1 ve 6grencilerine yonelik olarak hazirlamalari
gereken Bireysellestirilmis Egitim Programlarini etkili bir bigimde olusturdugu disiiniilebilir.
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Ogretmenlerin; 6gretim programini bilmeleri, anlamalar1 ve elestirmeleri program okuryazari olmastyla
iliskilidir (Aky1ldiz, 2020). Ogretmenlerin; gretim programina ne derecede bagli kaldiklari ve resmi programi ne
derecede siniflarinda uyguladiklar: ise dgretim programina baglilik kavramiyla iliskilidir (Yasaroglu & Manav,
2015; Burul, 2018). Ogretim programlar1 uygulanirken, programlarmn ilk olarak &gretmenler tarafindan ne
oldugunun anlagilmasi gerektigi ve program okuryazari olan dgretmenlerin programi uygularken siireg icerisinde
karsilasabilecek problemleri daha kolay ¢6ziime ulastirabilmeleri, 6gretim programi okuryazarliginin dgretim
programina baglilikla iligkisinin oldugunu géstermektedir. Nitekim bilinmeyen bir programin uygulanmasi ve o
programa bagli kalinmasi da miimkiin degildir (Y1lmaz, 2021). Programa baglilik diizeyinin 6l¢iilmesi, programin
basariya ulagip ulagmadigini, basartya ulasmadiysa ulasmama nedenlerinin neler oldugunu ve programlarda
nelerin degistigini belirleyebilmektedir (Biimen vd., 2014). Ogretmenlerin, 6gretim programlarini bilmeleri ve
elestirebilmelerinin yani sira dgretmenligin gerektirdigi gorev ve sorumluluklar1 gerceklestirebilecegine olan
inanciyla da yakindan iligkilidir (Atasoy, 2010).

Oz yeterlik inang diizeyi yiiksek dgretmenler; egitim-6gretim konusunda zorluk ceken &grencilerle
calisirken, daha istekli ve sabirli olmakta, 6grencilere yeni seyler 6gretme konusunda motivasyonlari daha yiiksek
olmakta ve Ogretmenlik meslegine daha siki bagl olmaktadirlar (Iridag, 2021). Bu durumun 6zel egitim
ogretmenleri igin de gegerli oldugu, 6zel egitim 6gretmenlerinin yiiksek 6z yeterlige sahip olmalart durumunda
ozel egitime ihtiyact olan Ggrencilere karsi daha sabirli ve yiiksek motivasyona sahip olacagi diisiiniilebilir.
Nitekim dgretmenlerin 6z yeterlik inanci, akranlarina gore daha ge¢ 6grenen 6grencilerin 6gretim siireglerinde
dnemli bir etkiye sahiptir (Woolfolk & Hoy, 1993; akt., Karahan, 2008). Oz yeterlik, kisinin bir isi
gercgeklestirebilmesi amaciyla ihtiyag duydugu biligsel, davranissal ve motivasyonel kaynaklara ne kadar sahip
olduguna iligkin inanc1 kapsamaktadir (Scherbaum et al., 2006). Alanyazin incelendiginde program okuryazarligi,
programa baglilik ve 6z yeterlik degiskenlerinin ele alindigi herhangi bir ¢alisma goriilmemistir. Bu alanda
yapilmis bir ¢aligmanin olmamasi bu alana yonelmeyi 6énemli kilmistir. Bu ¢aligmayla alanda var olan boslugun
doldurulmasi beklenmektedir. Program okuryazar1 6gretmenlerin 6gretim programlarini bilmesi; bildigi programa
bagli kalip okul ortaminda programi uygulamasi ve bagli kalmast; bildigi ve uyguladigt 6gretim programini sinif
ortaminda Ogrencileriyle uygulayabilmesi i¢in bu becerileri yapabilecegine iliskin inancinin olmasi gerektigi
diisiincesi bu {i¢ olgunun birbiriyle iligkinin anlagilmasini 6nemli kilmaktadir. Nitekim 6z yeterlik inanct olan
Ogretmenler, egitim ortaminda planlama yaparken daha az seviyede kaygi hissetmekte boylece program
planlamayla ilgili becerilerini daha iyi bir sekilde gosterebilmektedir (Candas & Ozmen, 2021). Bu baglamda bu
ogretmenlerin egitim ortaminda 6gretim programlarini daha rahat anlayip uygulayabildikleri ve bu programlara
daha rahat uyum saglayabildikleri diisliniilebilir.

Giler (2021) okul 6ncesi 6gretmenlerinin program bilgisinin yiiksek diizeyde olmastyla dgretmenlerin,
ogrencilerine karsi kendilerini daha yeterli seviyede hissedeceklerini ve uygun bir egitim ortami olusturabilme
becerisine sahip olmalarini saglayacagini belirtmistir. Akimoglu ve Dogan (2012) da egitim 6gretim siireglerinin
etkili bir bi¢cimde yiritiilebilmesi icin Ogretmenlerin program okuryazari olmalarinin Snemli olduklarini
belirtmiglerdir. Bu baglamda 6zel egitim 6gretmenlerinin 6zel egitim programlaria hakim olmast durumunda yani
programi bilme, anlama, uygulama ve degerlendirme becerileri konusunda yeterli diizeyde olmasiyla,
ogretmenlerin 6zel egitime ihtiyaci olan 6grencilerle ilgilenirken 6z yeterlik inanglarinin daha yiiksek diizeyde
olacagi ve program bilgisinin egitim ortaminda kullanabilecegine olan inancinin daha yiiksek diizeyde olacagi
diisiiniilebilir. Ozel egitime ihtiyag duyan dgrencilerin, diger 6grencilere gore daha fazla ilgi ve sabir gerektirmesi
ve bu ogrenciler icin farkli engel tiirlerine gore farkli programlar hazirlanmasi gerektigi i¢in 6zel egitim
O0gretmenlerinin program okuryazarligi, programa bagliligi ve 6z yeterlik inanglarmin arastirilmasi énem arz
etmektedir.

Biitiin bu bilgiler 1s18inda 6zel egitim dgretmenlerinin 6zel gereksinimli bireylerle ¢alisirken dgretim
programlarina ne derecede hakim olduklari, bu 6gretim programlarina ne derecede bagl kalip egitim ortamlarinda
uygulayabildikleri ve 6zel gereksinimli 6grencilerle ¢alisirken kendilerine ne kadar giivendikleri, bu 6grencilere
davranis kazandirma ve bu 0Ogrencilerin olumsuz davraniglarini sondiirme konusunda kendilerine ne kadar
inandiklar1 konularinin ele alinmas1 gerekmektedir. Ozel egitimin hizla degisen ve gelisen giiniimiiz diinyasinda
onemi ve kapsami giderek arttig1 i¢in bu ¢aligmada, 6zel egitim 6gretmenlerin program okuryazarlik, programa
baglilik ve 0z yeterlik inang seviyeleri ve aralarindaki iliskinin ne seviyede oldugunun incelenmesi arastirmanin
problemini olusturmaktadir. Bu genel amag dogrultusunda asagidaki sorulara cevap aranacaktir.

1. Ozel egitim 6gretmenlerinin program okuryazarliklari, 6z yeterlik inanglari ve gretim programina
baglilik diizeyleri nedir?
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2. Ozel egitim 6gretmenlerinin program okuryazarhiklari, 6z yeterlik inanglar1 ve dgretim programina
baglilik diizeyleri demografik degiskenlere (cinsiyet, egitim durumu, mezuniyet alani) gore anlamli bir
farklilik gostermekte midir?

3. Ozel egitim Ogretmenlerinin yaslari, program okuryazarliklari, 6z yeterlik inanglar1 ve &gretim
programina baglilik diizeyleri arasinda anlamli bir iligki var midir?

4. Ozel egitim 6gretmenlerinin yas, meslekte calisma siiresi, programa baghliklar ve 6z yeterlik inanglart
0zel egitim 6gretmenlerinin program okuryazarlik diizeylerini yordamakta midir?

Yontem
Arastirma Modeli

Bu calismada betimsel arastirma yontemlerinden iliskisel tarama modeli kullanilmstir. iliskisel tarama
modeli iki ya da daha ¢ok degisken arasindaki iliskinin derecesini belirlemeye yarayan bir modeldir.
Arastirmalarda iki veya daha ¢ok degisken arasinda bulunan bir iliskiyi tanimlamak ve bu iligkinin derecesini
saptamak icin korelasyon analizleri yapilabilmektedir (McMillan & Schumacher, 2004). Nitekim bu ¢aligmada da
¢ok sayida degigsken arasindaki iliskiler incelenmekte ve bunun icin temsil giicii yiiksek bir 6rneklem
kullanilmaktadir.

Cahisma Grubu

Aragtirmanin evrenini 2022-2023 egitim 6gretim yilinda MEB'e bagh okullarda calisan 6zel egitim
ogretmenleri olusturmaktadir. Calisma 6rneklemindeki katilimeilar, amagsal 6rnekleme yontemiyle segilmistir.
Amagsal Ornekleme yontemi, ¢alismanin amacina bagli olarak bilgi agisindan zengin durumlarin segilerek
derinlemesine analiz edilmesine, segilen gruplarin demografik 6zelliklerinin betimlenmesine ve bunlar arasinda
iliskiler kurulmasina imkan tanimaktadir (Biiylikoztiirk vd., 2019, s. 92-93). Nitekim bu ¢aligmada da cinsiyet,
yas, gibi demografik 6zelliklere gore incelenmistir. Calismaya Tiirkiye’nin yedi farkli bolgesinde bulunan 437
ozel egitim dgretmeni katilmistir. Calismaya katilan 35 6gretmenin kontrol sorusuna yanlis cevap vermesinden
dolay1 bu dgretmenlerin verileri ¢aligmamiza alinmamistir. Toplamda 402 6gretmenin (Erkek: 189; Kadin: 213)
verileri galismamiza alinmistir. Katilimcilarin yas ortalamasi 33.7°dir. Calismaya katilanlarin 375°1 (%93.3) lisans
mezunu iken 27’si (%6.7) lisansiistii egitim mezunudur. Yine ¢aligmaya dahil olanlarin 317’si (%78.9) 6zel egitim
o0gretmenligi mezunu, 59’u (%14.7) sif 6gretmenligi mezunu ve 26’°s1 (%6.5) ise diger boliimlerden mezun
oldugunu bildirmislerdir.

Veri Toplama Araclari
Demografik Bilgi Formu

Aragtirmacilar tarafindan gelistirilen bu formda, ¢aligmaya katilan 6gretmenlerin cinsiyeti, yas grubu,
egitim durumu, gorev yapilan okul tiirli, meslekte ¢alisma yili, bulundugu cografi bolge, mezuniyet alani ve aile
veya yakin ¢evrede engeli olan bireye sahip olma durumu ile ilgili sorular yer almaktadir.

Ogretmen Oz Yeterlik Inanct Olgegi

Colak ve digerleri (2017) tarafindan gelistirilen bu 6lgek 27 maddeden ve 5 alt faktérden olugan 5°1i likert
tipi (1: Katilmiyorum; 5: Katiltyorum) bir dlgektir. Yiiksek puan yiiksek diizeyde 6gretmen 6z yeterlilik inancina
sahip olundugunu gostermektedir. Faktorlerin Cronbach’s Alfa i¢ tutarhik katsayilar;; Akademik Oz yeterlik
faktorii igin .75, Mesleki Oz yeterlik faktorii icin .86, Sosyal Oz yeterlik faktorii icin .88, Entelektiiel Oz yeterlik
faktori icin .87 ve Olcegin tiimii igin .93 olarak hesaplanmistir. Bu calisma kapsaminda da 6lgekten elde edilen
puanlarin i¢ tutarliligin tespit etmek amaciyla tiim maddelerin Cronbach Alfa i¢ tutarlilik katsayisi .97 olup bu
deger ol¢egin i¢ tutarlik diizeyinin yiliksek oldugunu gostermektedir.

Ogretim Programina Baghlik Olgegi

Yasar ve Manav (2015) tarafindan gelistirilen bu 6lcek 20 maddeden olusan (4 madde olumsuz ifade
icermektedir) tek faktorli 5°li likert tipi (1: Kesinlikle katilmiyorum; 5: Kesinlikle katiliyorum) bir &lgektir.
Yiiksek puan yiiksek diizeyde 6gretim programina bagli olundugunu gostermektedir. Tek faktorlii 6lgegin
Cronbach Alpha i¢ tutarhilik katsayisi ise .89 olarak hesaplanmistir. Tek faktorlii yapi, toplam varyansin
%35.81’ini aciklamaktadir. Bu ¢alismada da Programa Baglilik Olgegi’nin Cronbach Alpha i¢ tutarlilik katsayist
.93 olarak hesaplanarak i¢ tutarliligin yiiksek oldugunu gostermektedir.
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Ogretim Programi Okuryazarlik Olgegi

Yar-Yildirim (2020) tarafindan gelistirilen bu 6lgek 29 maddeden olusan ii¢ faktorlii 5°1i likert tipi (1:
Kesinlikle katilmiyorum; 5: Kesinlikle katiliyorum) bir 6lgektir. Yiiksek puan yiiksek diizeyde 6gretim programina
bagh olundugunu gostermektedir. Olgegin Cronbach Alpha giivenirlik katsayilar1 bilgi faktorii i¢in .93, beceri
faktorii icin .94 ve tutum faktorii icin .92 olarak hesaplanmustir. Olgekte yer alan tiim faktorler bir arada
degerlendirildiginde hesaplanan Cronbach Alpha i¢ tutarlilik katsayisi ise .96 olarak bulunmustur. Bu ¢alismada
kullanilan program okuryazarlik 6l¢eginin Cronbach Alfa tutarlilik katsayisi .97 olarak 6l¢iilmiis olup i¢ tutarliligin
oldukga yiiksek oldugu goriilmektedir.

Veri Toplama ve Analizi

Veri toplama siirecinde ilk olarak, Mardin Artuklu Universitesi Etik Komisyonuna arastirmayla ilgili
ayrintili bilgiler sunulmus ve calismanin yiiriitiilebilmesi icin etik kurulu onay belgesi alinmistir (Say1: E-
79906804-050.06.04-81704). Ardindan arastirmada kullandigimiz Slgekleri gelistiren arastirmacilardan mail
yoluyla izin alinmistir. Aragtirma i¢in gerekli veriler, Google Forms uygulamasi araciligtyla ¢evrimigi yontem ile
toplanmistir. Hazirlanan Olgme aracina dair erisim baglantisi okul miidiirlerine kendi okul gruplarinda
paylasmalari i¢in génderilmistir. Caligmanin amag ve kapsami1 hakkinda detayli bilgi verilerek erisim baglantisinin
ozel egitim 6gretmenlerine ulastirilmast konusunda destek istenmistir. Arastirmaci tarafindan birgok 6zel egitim
ogretmeniyle goriismeler yapilmis, dlgekler goriigme sirasinda kendilerine ¢evrim igi ortamdan génderilmis ve
dgretmenlerin Slgekleri doldurmalari istenmistir. Ozel egitim 6gretmenlerine ait sosyal medya gruplarinda
Olceklerin baglantisi paylasilip, 6zel egitim 6gretmenlerinin 6lgekleri doldurmalari saglanmustir.

Veri analizinde arastirmanin amacint agiga g¢ikartmak igin Oncelikle diizey sorusuna cevap olarak
frekanslar ¢ikarilmistir. Frekanslarin 5°1i likert diizeyinde hangi diizeyde oldugu 6l¢ek yapisina gore agiklanmistir.
Daha sonra kategorik veriler i¢in 6l¢egin normal dagilimlarina bakilmistir ve verilerin normal dagilim gosterdikleri
(basiklik ve carpiklik degerlerinin -/+1.5 degerler arasindadir) goriilditkten sonra ikili kategorik i¢in t testi ve iki
kategoriden fazla olanlar icin tek yonlii varysan analizi (ANOVA) uygulanmistir. Ayrica kategorik verilerin
anlamlilik diizeylerinin yaninda etki biiyiikliikleri de incelenerek raporlanmistir. Cohen’s d degerleri 0-.20 arast
diistik, .20-.60 aras1 orta diizey .60 ve {istii ise yliksek diizeyde bir etki biiyiikliigiinii géstermektedir (Cohen, 1992).
Aragtirmanin {iglincii amaci i¢in Pearson Momentler Carpimi Korelasyonu yapilmistir. Son olarak aragtirmanin
dordiincti amact igin goklu regresyon analizi uygulanmistir. Coklu regresyon analizi i¢in talep edilen temel
varsaymmlarin tiimii saglanmistir (Durbin Watson Degeri = 1.88)

Bulgular
Ozel Egitim Ogretmenlerinin Program Okuryazarhk Diizeyleri

Aragtirmanin birinci sorusunda gruplarin program okuryazarlik diizeylerini tespit etmek i¢in minimum
puan ortalamasinin 1. maksimum puan ortalamasinin 5 oldugu dlgekten 6gretmenler en az 3.38 en fazla ise 4.04
puan almistir. Tim gruplarin program okuryazarlik ortalamasit 3.83 olarak tespit edilmistir. Bu say1 katilryorum
araligina denk diismektedir. Dolayisiyla arastirmaya katilan dgretmenlerin iyi diizeyde program okuryazar
olduklar1 goriilmektedir.

Aragtirmanin ikinci sorusuna cevap bulmak i¢in dncelikle program okuryazarlik, programa baglilik ve 6z
yeterlilik inanglarinin cinsiyet degiskenine gore farkliligina bakilmistir. Yapilan inceleme sonucunda, program
okuryazarhk (t(400) = 1.46, p >.05) ve 6z yeterlik (t(400) = .99, p >.05) diizeylerinin cinsiyete gore anlamh
diizeyde farklilagmadig1 bulunmustur. Programa baglilik diizeyinin ise cinsiyete gore anlaml diizeyde farklilastigi
bulunmustur (U = 17246.5, p = .013).

Aragtirmanin ikinci sorusuna cevap bulmak icin Oncelikle cinsiyet degiskenine gore program
okuryazarlik, programa baglilik ve 6z yeterlik diizeylerinin farklilagma diizeylerine bakilmistir.
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Tablo 1

Program Okuryazarlik, Programa Baghlik ve Oz Yeterlik Inan¢ Diizeyinin Egitim Durumuna Goére t-testi
Sonuclart

Degiskenler Egitim durumu N X SS t sd p d
-~ . Lisans 375 3.87 .699
Oz yeterlik Lisansiistii 27 422 495 -2.586 400 .01 .016
Lisans 375 3.83 .666
Okuryazarlik Lisansiistii 27 397 977 -1.077 400 .287 .003
- Lisans 375 3.98 0.659
Programa baglilik Lisansiistii 27 423 0573 -1.913 400 .056 .009

Tablo 1’de gorildigii iizere, lisans ve lisansiisti mezunu oOgretmenlerin program okuryazarlik
diizeylerinde (t(400) = -1.08; p > .05) ve programa baglilik diizeylerinde (t(400) = -1.9; p >.05) anlamli bir farkin
olmadig1 goriilmiistiir. Buna karsin, iki grubun 6z yeterlilik inanglarinda anlamli bir farkin oldugu goriilmiistiir.
(t(400) = -2.6; p < .05). Sonug olarak farkli egitim durumlar1 arasinda 6z yeterlik inan¢ diizeyleri agisindan
istatistiki olarak lisansiistii mezunu olan &gretmenlerin lehine anlamli bir sekilde farklilagsmistir. Bu farkliligin
Cohen d referans degerlerine gore diigiik diizeyde oldugu goriillmektedir.

Ogretmenlerin mezuniyet alanlari; 6zel egitim dgretmenligi, sinif 6gretmenligi (6zel egitim sertifikasi
alarak brans degistiren dgretmenler), diger (her branstan {icretli 6gretmen) olmak {izere ii¢ gruba ayrilmistir. Daha
sonra okullar arasindaki farki belirlemek icin tek yonlii varyans analizi uygulanmigtir. Elde edilen sonuglar tablo
2’de gosterilmistir.

Tablo 2

Program Okuryazarligi, Oz Yeterlik Inanct ve Programa Baghlik Diizeyinin Mezuniyet Alanmina Gére ANOVA
Sonuglart

Degiskenler Kareler toplami  Serbestlik derecesi  Kareler ortalamasi F p 7’
Program Gruplar aras 4.000 2 2.000 4679 .010 .023
okuryazarlig Grup i¢i 170.527 399 427
Toplam 174.527 401
Gruplar arast 6.287 2 3.144 6.737 .001 .033
Oz yeterlik inanc1 Grup i¢i 186.177 399 467
Toplam 192.465 401
Gruplar arasi 6.989 2 3.495 8.401 .000 .040
Programa baglilik Grup i¢i 165.973 399 416
Toplam 172.963 401

Tablo 2’de yapilan varyans analizi sonucunda 6zel egitim Ogretmenlerinin mezuniyet alanina gore
program okuryazarlik diizeyinin (F(2.399) = 4.68; p = .010), 6z yeterlik inan¢ diizeyinin (F(2.399) = 6.73; p =
.001) ve programa baglilik diizeyinin (F(2.399) = 8.40; p < .05) istatistiksel olarak anlamli bir farklilik gosterdigi
belirlenmistir.

Coklu karsilagtirmali (Post-hoc) test sonucuna goére 6zel egitim dgretmenligi mezunu 6Zretmenlerin
program okuryazarhk diizeyleri (N = 317; X = 3.88; SS = .654), sinif $gretmenligi mezunu dgretmenlerin (N = 59;
X =3.60; SS = .602) program okuryazarlik diizeyine gére anlamli diizeyde yiiksek bulunmustur. Diger branslardan
mezun olup dzel egitim dgretmenligi alaninda calisan 6gretmenlerin ise (N = 26; X = 3.92; SS = .747) en yiiksek
program okuryazarlik diizeyine sahip oldugu saptanmistir.

Ogretmenlerin 6z yeterlik inanglarmin mezuniyet alanina gore diizeylerine bakildiginda 6zel egitim
dgretmenligi mezunu dgretmenlerin 6z yeterlik inang diizeyleri (N = 317; X = 3.91; SS = .670), sinif gretmenligi
mezunu (N = 59; X = 3.66; SS = .799) dgretmenlerin 6z yeterlik inang diizeylerinden anlamli oranda yiiksek
bulunmustur. Diger branglardan (N = 26; X = 4.23; SS = .526) mezun olan 6gretmenlerin 6z yeterlik inang
diizeyleri, simif gretmenligi mezunu (N = 59; X = 3.66; SS =.799) 6gretmenlerden anlamli diizeyde yiiksek oldugu
saptanmuigtir.

Ogretmenlerin programa bagliliklarinin, mezuniyet alanina gore diizeylerine bakildiginda 6zel egitim
dgretmenligi mezunu dgretmenlerin programa baglilik diizeyleri (N = 59; X = 3.66; SS = .799), sinif 6gretmenligi
mezunu (N = 59; X = 3.66; SS = .799) dgretmenlerin programa baghlik diizeylerinden anlamli oranda yiiksek
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bulunmustur. Diger brans mezunu 8gretmenlerin programa baglilik diizeyleri (N = 26; X = 4.38; SS = .533), 6zel
egitimden (N = 317, X =4.01;SS = .652) ve smif ogretmenliginden (N = 59; X =3.76; SS = .649) mezun olan
ogretmenlerden anlamli diizeyde yiiksek oldugu saptanmustir.

Aragtirmanin iigiincii sorusunda dzel egitim 6gretmenlerinin program okuryazarlik, 6z yeterlik inanci ve
programa baglilik diizeyleri arasindaki iligkisinin belirlenebilmesi i¢in Pearson korelasyon analizi kullanilarak
incelenmistir. Tiim degiskenler Tablo 3°te gdsterilmistir.

Tablo 3

Ogretmenlerin Program Okuryazarhik, Oz Yeterlik Inan¢ ve Programa Baghlik Diizeyleri Arasindaki Pearson
Korelasyon Testi Sonuglart

Degiskenler X SS 1 2 3 4 5
1. Program okuryazarlik 3.84 .659 1
2. Oz yeterlik inanc1 3.89 .692 797 1
3. Programa baglilik 4.00 .656 712 782 1
4. Yas 33.7 8.20 -.037 -.026 -.032 1
5. Meslekte ¢alisma siiresi 9 7.89 -.029 -.044 -.056 .903 1

Tablo 3 incelendiginde, Pearson korelasyon analiz sonucuna gore dgretmenlerin program okuryazarlik
ile 6z yeterlik diizeyleri arasinda yiiksek diizeyde olumlu yonde anlaml iliski oldugu tespit edilmistir. Program
okuryazarlik ile programa baglilik diizeyleri arasinda yiiksek diizeyde olumlu yonde anlamli iliski oldugu tespit
edilmistir. Oz yeterlik inang diizeyi ile programa baglilik diizeyi arasinda da yiiksek diizeyde olumlu yénde anlamli
bir iliski bulunmustur. Nitekim Biiyiikdztirk (2019) 0.30 ile 0.70 arasindaki korelasyon katsayilarinin orta
diizeyde; 0.70 ile 1 arasindaki korelasyon katsayilarinin yiiksek diizeyde iliskiyi gosterdigini belirtmektedir. Bu
sonuglara gore 6gretmenlerin program okuryazarlik diizeyi, programa baglilik diizeyi ve 6z yeterlik inang diizeyi
arasinda olumlu y6nlii bir iliski bulunmaktadir. Dolayistyla biri arttikga digerinin de arttig1 veya biri azaldik¢a
digerinin de azaldig1 sdylenebilir. Ote yandan yas ve meslekte ¢alisma siiresiyle program okuryazarlik, programa
baglilik ve 6z yeterlik inang diizeyleri arasinda istatistiksel a¢idan anlamli bir iligki bulunmamaktadir.

Ozel egitim 6gretmenlerinin program okuryazarliklarinin, 6z yeterlik inanci ve programa baglilik
degiskenleri tarafindan ne diizeyde yordandigini anlamak i¢in ¢oklu regresyon analizi kullanilmistir. Yapilan ¢oklu
regresyon analiz modelinin istatistiksel olarak anlamli oldugu gériilmistiir (F(2, 399) = 378.888, p < .001).
Bagimsiz degiskenler (6z yeterlik ve programa baglilik), bagimli degiskenin (program okuryazarligi) %65’ini
aciklamaktadir. Tablo 4’te goriildiigii iizere 6z yeterlik inanc1 ve programa baglilik degiskenlerinden olusan model
program okuryazarhig1 anlaml diizeyde yordamaktadir (p < .001). ilgili degiskenlere bakildiginda 6z yeterlik
inanc1 ve programa baglilik degiskenlerinin program okuryazarligini olumlu yénde yordadig: goriilmektedir.

Tablo 4
Program Okuryazarlik Diizeyinin Yordayicilarina Iliskin Coklu Regresyon Analizi

Degiskenler X SS B SEB B t p Tol. VIF
Oz yeterlik inanci 3.89 .69 .589 .045 .619 13.12 .000 .389 2.574
Programa baglilik 4.00 .65 229 .047 .228 4.82 .000 .389 2.574

Not: F(2,399) = 378.888; p < .001; R’ = .655; Adj. R = 653.
Tartisma
Ozel Egitim Ogretmenlerinin Program Okuryazarhk Diizeylerine iliskin Sonu¢ ve Tartisma

Ozel egitim 6gretmenlerinin program okuryazarlik genel ortalamasinin “Katiliyorum” diizeyinde oldugu
bulgusuna ulasilmistir. Program okuryazarlik 6l¢eginin alt boyutlar1 incelendiginde; bilgi alt boyutunda, beceri alt
boyutunda ve tutum alt boyutunda olmak tizere program okuryazarlik 6lgeginin tiim alt boyutlarinda 6gretmenlerin
program okuryazarlik seviyesi “Katiliyorum” diizeyinde oldugu belirlenmistir. Bu sonuglar 6zel egitim
dgretmenlerinin iyi diizeyde program okuryazari oldugunu gostermektedir. Ozel egitim dgretmenlerinin program
okuryazarliklarinmn incelendigi smirli sayida calisma bulunmaktadir (Bayri, 2022; Unal, 2022). Bayr1 (2022)
yaptig1 ¢alismada &zel egitim 0gretmenlerin program okuryazarlik diizeyinin yiiksek diizeyde oldugunu ifade
etmistir. Benzer sekilde Unal (2022) tarafindan yapilan caligmada 6zel egitim 6gretmenlerine uygulanan program
okuryazarlik durumlari 6lgeginin alt boyutlar1 ve genelinde program okuryazarlik diizeyi yiiksek diizeyde ¢iktig1
belirlenmistir. Ogretmenlerin program okuryazarlik diizeylerinin yiiksek olmasi, dgretmenlerin bransi oldugu
Ogretim programini iyi diizeyde bilmesiyle iliskili oldugu s6ylenebilir.
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Alanyazin incelendiginde 6gretmenler tizerinde yapilan bir¢ok calismada da, bu arastirmanin sonucuyla
benzer sekilde 6gretmenlerin program okuryazarliklarinin iyi diizeyde oldugu sonucuna varilmistir (Aslan, 2018;
Demir & Toraman, 2020; Erdamar, 2020; Giiler, 2021; Giiles, 2022; Giines-Sinego & Cakmak, 2021; Giirbiiz,
2021; Yilmaz, 2021; Yimaz & Kahramanoglu, 2021). Bu c¢aligma sonucunun aksine bazi ¢aligmalarda
ogretmenlerin program okuryazarlik diizeyinin disiik oldugu belirlenmistir (Opoh & Awhen, 2015; McRae, 2018;
Kauffmann vd., 2022).

Ogretmen ve dgretmen adaylariyla yapilan ¢aligmalarda program okuryazarlik diizeyinin orta seviyede
oldugu calismalar da bulunmaktadir (Erdem & Egmir, 2018; Kahramanoglu, 2019; Kizilaslan-Tunger & Sahin,
2019; Yildiz, 2019). Bu ¢alisma sonuglart aragtirmamizin sonucuyla ortiismese de aragtirmamizin bulgulartyla zit
sonuglar da degildir. Nitekim s6z konusu c¢aligmalarda Ogretmenlerin program okuryazarlik diizeyi diisiik
bulunmamustir.

Alanyazinda yapilan ¢aligmalara bakildiginda, ¢alismalarimn biiyiik cogunlugunda 6gretmenlerin program
okuryazarlik diizeylerinin ytliksek diizeyde oldugu goriilmektedir. Ayrica hizmetig¢i egitim ve program gelistirme
faaliyetlerine katilan 6gretmenlerin daha iyi diizeyde program okuryazari oldugu belirtilmistir (Keskin, 2020).
Ogretmenlerin egitim Ogretim siireclerinde kullandiklar1 programlar1 bilmesi, elestirebilmesi ve degisen
programlara uyum saglayabilmesi 6gretim programlarindan alinan verimin artmasi agisindan 6nemlidir.

Ozel Egitim Ogretmenlerinin Program Okuryazarhk, Oz Yeterlik inan¢ ve Programa Baghhk Diizeylerinin
Demografik Degiskenlere iliskin Sonu¢ ve Tartiyma

Ogretmenlerin program okuryazarliklarmin ele alindig1 birgok arastirmada cinsiyetin rolii incelenmis ve
birbirinden farkli sonuglarin raporlandig: tespit edilmistir. Bu farkliliktan dolayr 6zel egitim &gretmenlerin
program okuryazarliklarinda cinsiyetin rolii ele almmustir. Ogretmenlerin program okuryazarliklarmin ele alindig
bir¢ok arastirmada kadin ve erkek ortalamalarinin anlamli diizeyde farklilagmadigi ortaya konmustur (Sag &
Sezer, 2012; Aslan, 2019; Aslan & Giirlen, 2019; Avar-Vayvay, 2020; Giilpek, 2020; Dag, 2021; Giines-Sinego
& Cakmak, 2021). Bu aragtirmalarin bulgulari su an yapilan calismanin bulgulariyla drtiismektedir. Ogretmenlerin
cinsiyetlerine bagli olarak program okuryazarliklarinin farklilagmamasi, kadin ve erkek dgretmenlerin benzer
diizeyde 6gretim programlarina hakim olmalariyla ve giincel egitim programlarini takip edip degisimlere uyum
saglayabilmeleriyle agiklanabilir. Ayrica hem erkek hem de kadin &gretmenlerin egitim fakiiltesi mezunu olup
benzer dersleri almasi ve 6gretmen olarak atandiktan sonra benzer hizmetici egitimlere katilmasi program
okuryazarhigmin cinsiyete gore anlamli bir sekilde farklilasmamasinda etkili olabilir.

Program okuryazarlikla ilgili yapilan bazi arastirmalarda kadin ve erkek Ogretmenlerin ortalamalari
arasinda anlamli farklilik bulunmustur. Bu durum galismamizin sonucuyla ortiismemektedir. Ornegin; Giingér-
Demir (2023) dgretmen adaylariyla yaptigi ¢caligmada, 6gretmen adaylarinin program okuryazarlik diizeylerinin
genel olarak cinsiyete gore kadinlar lehine anlamli farklilagsmanin oldugunu belirtmislerdir. Gomleksiz ve Erdem
(2018) tarafindan 6gretmen adaylariyla yapilan calismada da benzer sonuglara ulasilmistir. Yapilan birgok
aragtirmada goriildiigii iizere kadin Ogretmenlerin program okuryazarlik diizeylerinin, erkek 6gretmenlerin
program okuryazarlik diizeyinden daha yiiksek program okuryazarlik diizeyine sahip oldugu saptanmistir. Bu
durumun kadin 6gretmenlerin egitim 6gretim siirecini daha iyi dziimsemesinden ve titizlikle takip etmesinden
kaynaklandig1 sdylenebilir (Giingér-Demir, 2023). Erdamar (2020) ise yaptig1 ¢aligmada diger arastirmacilarin
aksine 6gretmenlerin program okuryazarlik durumlarinin kadin 6gretmenlerin degil, erkek 6gretmenlerin lehine
farklilagtigimmi saptamistir. S6z konusu c¢alismanin Diyarbakir, Sanlurfa ve Sirnak ilindeki calisan kadin
ogretmenlerle sinirli olmasi, bu ¢alismanin bulgulariyla ortiismemesine gerekce gosterilebilir.

Ozel egitim dgretmenlerinin program okuryazarlik, 6z yeterlik inang ve programa bagllik diizeyinin
egitim durumuna gore degisip degismedigini belirlemek amaciyla; 6gretmenler lisans ve lisansiistii (yiiksek lisans
veya doktora) seklinde iki gruba ayrilmistir. Yapilan bagimsiz 6rneklem t testi sonucunda 6gretmenlerin 6z
yeterlik inang diizeyinde lisansiistii mezunu dgretmenlerin lehine anlamli bir farklilk oldugu saptanmistir. Ote
yandan dgretmenlerin program okuryazarlik ve programa baglilik diizeylerinde egitim durumuna gore anlamli bir
farklilasmanin olmadig1 belirlenmistir. Ancak lisansiisti mezunu o&zel egitim Ogretmenlerinin program
okuryazarlik ve programa baglilik ortalamalarinm, lisans mezunu Ogretmenlerin program okuryazarlik ve
programa baglilik ortalamalarindan daha yiiksek bulunmustur.

Bu ¢aligmada lisans ve lisansiistii mezunu 6gretmenlerin program okuryazarlik diizeyleri arasinda anlamli
bir farklilasma goriilmemistir. Alanyazinda dgretmenlerin program okuryazarlik diizeylerinin egitim durumuna
gore anlamli bir sekilde farklilasmadigi yalnizca bir ¢alisma mevcuttur. S6z konusu caligmada 6zel egitim
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okullarinda gorev yapan d6gretmenlerin, egitim programi okuryazarliklarinin egitim durumuna gore farklilasmadigi
belirlenmistir (Unal, 2022).

S6z konusu bulgu; Giines-Sinego ve Cakmak (2021), Aslan (2018), Gémleksiz ve Erdem (2018), Erdamar
(2020), Giiles (2022) tarafindan yapilan ¢aligmalarin bulgulariyla drtiismemektedir. Benzer sekilde Demir ve
Toraman (2021) dgretmenlerle yaptigi ¢caligmada, tezli yiiksek lisans ve doktora mezunu dgretmenlerin program
okuryazarlik ortalamalar1 lisansiistii mezunu olmayan dgretmenlerden daha yiiksek bulunmustur.

Bu c¢aligmada lisansiistii mezunu 6zel egitim dgretmenlerinin 6z yeterlik inang diizeyleri, lisans mezunu
ozel egitim dgretmenlerine gore anlamli diizeyde yiiksek bulunmustur. Ozel egitim okullarinda gérev yapan
ogretmenlerle yiiriitiilen bir ¢alismada bu ¢alismanin sonucuyla benzer sekilde lisansiistii mezunu 6gretmenlerin,
entelektiiel 6z yeterliklerinin lisans mezunu 6gretmenlerden daha yiiksek oldugu belirlenmistir (Unal, 2022).

S6z konusu bulgu, Aydin (2016), Tiirkan (2017), Giil (2018) tarafindan yapilan ¢alismalarin bulgularryla
paralellik gostermektedir. Karabacak (2014) tarafindan yapilan ¢alismada anlamli farklilik goriilmese de yiiksek
lisans mezunu dgretmenlerin 6z yeterlik algilari lisans mezunu 6gretmenlere gore daha yiiksek bulunmustur. Diger
calismalardan farkli olarak Giil (2018) tarafindan yapilan c¢alismada farklilasmanin 6n lisans mezunu
ogretmenlerle lisans mezunu 6gretmenler arasinda oldugu ve on lisans mezunu dgretmenlerin 6z yeterlik inang
diizeylerinin daha yiiksek oldugu goriilmiistiir.

Ote yandan yapilan bazi ¢aligmalarda; bu arastirmada ulagilan sonucun aksine dgretmen 6z yeterlik inang
diizeylerinin egitim durum degiskenine gore anlamli bir farklilik gdstermemistir (Ates, 2016; Anil-Arikan, 2019;
Saglam, 2018; Sahingdz, 2021; Teker, 2021; Tiirkmen, 2018). Ogretmen &6z yeterligin egitim durumuna gore
anlamli bir sekilde farklilasmadigini gosteren ¢aligmalar olmasina ragmen yiiksek lisans egitiminin, 6gretmenlerin
belirli bir alanda uzmanlagmalarina katk: sagladigi ve dgretmenlerin 6z yeterliklerini gelistirmelerine katki
sunduklar1 belirtilmistir (Omak vd., 2022).

Bu ¢aligmada, 6zel egitim 6gretmenlerinin programa baglilik diizeylerinin egitim durumuna gore anlaml
bir sekilde farklilasmadigi tespit edilmistir. Bir baska ifadeyle lisans ve lisansiisti mezunu &zel egitim
o0gretmenlerinin programa baglilik diizeyleri arasinda anlamli bir farklilik bulunmamaistir. S6z konusu bulgu, Aslan
ve Erden (2020) ve Cavusoglu (2022) tarafindan yapilan ¢aligmalarin bulgulariyla paralellik gostermektedir.

Calismaya katilan Ogretmenlerin MEB’e bagli olarak caligmalari, &gretim programina uyma
zorunluluklarinin olmasi, kazanimlarini giinliik bir sekilde sinif defterine yazmalar1 gerektigi ve okul miidiirlerinin
de bu yonde beklentisinin olmasi gibi faktorlerin lisans ve lisansiistii mezunu 6gretmenlerin benzer sekilde 6gretim
programina bagli kalmalarina yol agtig1 sdylenebilir. Ayrica Karakuyu ve Oguz (2021) lisansiistii egitimlerinin
daha ¢ok bilimsel arastirmalar {izerine oldugu ve dgretmen egitimi konularina pek deginilmemesinden kaynakli
egitim durumunun, 6gretim programina baglilik diizeyiyle bir iliskisinin olmadigini belirtmistir. Ote yandan Burul
(2018), Aslan ve Erden (2020) ve Unal (2022) tarafindan yapilan calismalarda bu ¢alismada ulasilan sonucun
aksine Ogretmenlerin programa baglilik diizeylerinin egitim durumu degiskenine gore anlamli bir fark
bulunmustur.

Yapilan ¢aligmalarin ¢ogunluguna bakildiginda 6gretmenlerin programa baglilik ve 6z yeterlik inang
diizeylerinin mezuniyet durumu degiskenine gore anlamli bir sekilde lisansiisti mezunu dgretmenlerin lehine
farklilastig1 gortilmektedir. Bu durumun 6gretmenlerin lisansiistii egitimde aldiklar1 derslerinden dolay1 6gretim
programlarini daha iyi anlayabilmesi, elestirebilmesi ve smif ortaminda daha iyi uygulayabilmesinden
kaynaklandig1 disiiniilebilir. Nitekim yiiksek lisans egitimi; dgrencilere akademik anlamda okuma, yazma,
aragtirma ve bir metin ortaya koyma becerisi saglamaktadir (Demir & Toraman, 2021). Bu c¢alismada 6gretim
programi okuryazarlik ve programina baglilik diizeylerinde egitim durumuna gore anlaml bir farklilik gériilmese
de lisansiisti mezunu 6gretmenlerin program okuryazarlik ve programa baglilik diizeylerinin lisans mezunu
ogretmenlere gore daha yiiksek oldugu saptanmugtir. Ozel egitim 6gretmenlerinin program okuryazarlik, 6z
yeterlik inang¢ ve programa baglilik diizeylerinin mezuniyet alanina gore nasil degistigini belirlemek amaciyla
yapilan tek yonlii varyans analizi sonucunda 6zel egitim Ogretmenlerinin mezuniyet alanina gore program
okuryazarlik, 6z yeterlik inang ve programa baghlik diizeyinin istatistiksel olarak anlamli bir farklilik gosterdigi
belirlenmistir.

Bu caligmada 6zel egitim 6gretmenligi mezunu dgretmenlerin; program okuryazarlik, 6z yeterlik inang
ve programa baglilik diizeylerinin, sinif 6gretmenligi mezunu 6zel egitim 6gretmenlerinden anlamli diizeyde
yiksek oldugu belirlenmistir. Bu aragtirmanin bulgulariyla benzer sekilde Bayri (2022) tarafindan yapilan
calismada, 6zel egitim okullarinda ¢alisan dgretmenlerin program okuryazarliklari diizeyinde brang degiskenine
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gore anlamli bir farklilik bulunmustur. S6z konusu calismada 6zel egitim kurumlarinda calisan 6zel egitim
O0gretmenlerinin program okuryazarlik diizeylerinin, egitim fakiiltesi diger brang mezunu 6gretmenlerden ve diger
fakiiltelerden mezun 6gretmenlerden daha yiiksek oldugu belirlenmistir. Bu durumun 6zel egitim 6gretmenlerinin
tiniversitede aldig1 alan derslerinden dolay1 sinif 6gretmenligi mezunlarina gére gretim programlarina daha fazla
hakim olmasindan kaynaklandig1 diigiiniilebilir. Ayrica bu duruma &zel egitim Ogretmenligi mezunu
ogretmenlerin, siif 6gretmenligi mezunu 6gretmenlere gore meslegine daha fazla bagl olmalari ve 6zel egitim
alan mezunu olduklar1 i¢in duyussal anlamda alanlarmma daha fazla sahip ¢ikmalarindan kaynaklandig:
diistiniilebilir.

Diger branglardan mezun olan dgretmenlerin program okuryazarlik ve 6z yeterlik inang diizeylerinin, sinif
o0gretmenligi mezunu O6gretmenlerden anlamli diizeyde yiiksek oldugu saptanmigtir. Bu durumun olasi bir
aciklamasi diger branslardan mezun olup 6zel egitim 6gretmeni olarak gorev yapan 6gretmenlerin, mesleklerini
daha ciddiyetle yapma istekleri ve halk egitim merkezlerinden aldiklar1 egitimin kalitesi olabilir. Ozel egitim
ogretmenlerinin 6z yeterlik inanglarinin brans degiskenine gore ele alindig1 sinirli sayida ¢aligma mevcuttur (Bayri,
2022; Unal, 2022). Bu calismalarin bulgulari, bu arastirmanin bulgulariyla benzer niteliktedir. Nitekim Bayri
(2022) tarafindan yapilan 6zel egitim kurumlarinda ¢alisan 6gretmenlerin 6z yeterliklerinin arastirildigi caligmada,
ozel egitim kurumlarinda calisan Ozel egitim Ogretmenligi mezunu Ogretmenlerin 6zel egitim Ozel alan
yeterlilikleri, egitim fakiiltesi diger brans 6gretmenlere gore daha yiiksek bulunmustur. Bu durum &zel egitim
ogretmenligi mezunu 6gretmenlerin, lisans diizeyinde aldigi derslerden dolay: 6zel egitim alaninda ¢alisabilecek
yeterlige sahip olmalari ile iligkili olabilir. Unal (2022) tarafindan yapilan galismada, &zel egitim okullarinda
calisan 6gretmenlerin 6z yeterliklerinin, brans degiskenine gore anlaml diizeyde farklilastig1 tespit edilmistir. S6z
konusu aragtirmada, 6l¢egin akademik 6z yeterlik boyutunda diger branslarla okul 6ncesi, sinif 6gretmeni ve dzel
egitim branslar1 arasinda diger branslar lehine farklilastigt; sosyal 6z yeterlik alt boyutunda ise okul 6ncesi ve sinif
O0gretmeni branglariyla 6zel egitim bransi arasinda okul oncesi ve sinif dgretmeni branglart lehine anlamli bir
bicimde farklilasmanin oldugu belirlenmistir.

Bu c¢alismada farkli lisans boliimlerinden mezun olan &zel egitim 6gretmenlerinin programa baglilik
diizeylerinin anlaml diizeyde farklilasti§i saptanmstir. Literatiirde farkli branslardan mezun olup ayni bransi
yapan 0gretmenlerin programa bagliliklarinin arastirildigi herhangi bir ¢alismaya rastlanmamigtir. Bu ¢aligmayla
var olan bu boslugun doldurulmasi beklenmektedir. Ozel egitim 6gretmenlerinin programa baglilik diizeylerinin
mezuniyet alanina gore anlaml diizeyde farklilagmasi; 6zel egitim 6gretmenlerinin sadece tiniversitelerin 6zel
egitim Ogretmenligi mezunlarindan olusmayip, sertifika almis birgok sinif Sgretmeninden ve halk egitim
merkezlerinden 6zel egitim sertifikas1 alip ticretli 6zel egitim 6gretmeni olarak gorev yapan birgok farkli brang
ogretmeninden olugmasi gibi etmenlere bagli olabilir.

Literatiirde ayni gorevi yapip farkli branslardan mezun olan 6gretmenlerin programa bagliliklarinin
aragtirtldigt arastirma bulunmamaktadir. Ancak farkli bransa sahip olup yine kendi branslarinda goérev yapan
ogretmenlerin programa baglilik diizeylerinin brans degiskenine gore anlamli bir sekilde farklilagtig1 ¢aligmalar
bulunmaktadir (Aslan & Erden, 2020; Yilmaz, 2021). Nitekim Bay ve digerleri (2017) 6gretmenlerin branglarinin
programa baglilikta etkili oldugunu ifade etmistir. Ote yandan gretmenlerin programa bagliliklarmin, mezuniyet
degiskenine gore anlamli farklilasmaya yol agmadigi ¢alismalar da mevcuttur (Burul, 2018; Karadag-Caydasi,
2019; Giirbiiz, 2020). S6z konusu ¢alismalara katilan 6gretmenlerin lisans diizeyinde 6gretim programlariyla ilgili
benzer dersleri gormesi ve sene basinda olusturulan planlara baglh kalma zorunluluklariin olmasi, 6gretmenlerin
programa baglilik diizeyinin mezuniyet alanina gére anlamli diizeyde farklilasmamasinin sebebi olabilir.

Ozel Egitim Ogretmenlerinin Program Okuryazarlik, Oz Yeterlik inanc1 ve Programa Baghhk Diizeyleri
Arasindaki iligki Tle Program Okuryazarh@ Yordayicilarina Dair Sonug ve Tartisma

Ozel egitim 6gretmenlerinin program okuryazarhik, 6z yeterlik inang ve programa baglilik diizeyleri
arasindaki 1iligkisinin belirlenebilmesi i¢in Pearson korelasyon analizi kullanilarak incelenmistir. Pearson
korelasyon analiz sonucuna gore dgretmenlerin program okuryazarlik, 6z yeterlik inang ve programa baglilik
diizeyleri arasinda yiiksek diizeyde olumlu yonde anlaml: iliski oldugu tespit edilmistir. Buradan yola ¢ikarak
Ogretmenlerin program okuryazarlik, 6z yeterlik inang veya programa baghlik diizeylerinden biri arttik¢a
digerlerinin de arttig1 veya biri azaldik¢a digerlerinin de azaldigi sOylenebilir. Ancak dgretmenlerin yas ve
meslekte calisma siireleriyle program okuryazarlik, 6z yeterlik inan¢ ve programa bagllik diizeyleri arasinda
herhangi bir iligki tespit edilmemistir.

Literatiir incelendiginde 6gretmenlerin program okuryazarlik, 6z yeterlik inan¢ ve programa baglilik
diizeyleri arasindaki iliskiyi inceleyen herhangi bir ¢aligmaya rastlanmamistir. Ancak program okuryazarlik ile
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programa baglilik; program okuryazarlik ile 6z yeterlik inanci arasindaki iliskileri inceleyen g¢aligmalar
bulunmaktadir. Yilmaz (2021) tarafindan yapilan calismada bu arastirmanin bulgulartyla ortiisiir nitelikte, program
okuryazarligmin programa baglilikla orta diizeyde ve olumlu yonde anlamli diizeyde iliskiye sahip oldugu
belirlenmistir. Giiler (2021) okul 6ncesi dgretmenleriyle yaptig1 ¢alismada, 6gretmenlerin 6z yeterlik inanc ile
program okuryazarligi arasinda orta diizeyde bir iliski oldugunu belirtmistir. Goriildiigi tizere literatiirde yapilan
¢aligmalar, bu arastirmanin bulgulariyla ortiismektedir. Bir 6gretmenin program okuryazarlik diizeyinin yiiksek
olmasi; o 6gretmenin, dgretim programlari hakkinda yeterince bilgi sahibi olmasi, 6gretim programlarini amacina
uygun kullanabilmesi, programda degisiklikler meydana geldiginde programa uyum saglayabilmesi, programi
elestirebilmesi ve egitim O0gretim ortaminda programin kendisine rehberlik yapabilecegine inanmasi gerekir
(Keskin, 2020). Bu durum program okuryazarlik, programa baglilik ve 6z yeterlik inancinin birbirileriyle olan
iliskisine gerekce gosterilebilir.

Ozel egitim Ogretmenlerin program okuryazarhiklarinin; 6z yeterlik inanci ve programa baghlik
degiskenleri tarafindan ne diizeyde yordandigini anlamak i¢in ¢oklu regresyon analizi kullanilmistir. Yapilan ¢coklu
regresyon analiz modelinin istatistiksel olarak anlamli oldugu gériilmiistiir. Modelde hem 6z yeterligin hem de
programa bagliligin istatistiksel olarak anlamli oldugu goriilmektedir. Diger bir ifadeyle bagimli degisken olan
program okuryazarliginin hem 6z yeterlik hem de programa baglilik ile istatistiksel olarak anlamli ve olumlu bir
iligkisi vardir. Bu baglamda &gretmen 6z yeterlik inancinin ve program baglilik diizeyindeki artisin veya azalisin
ogretmenlerin daha yiiksek ya da daha diisikk program okuryazarlik diizeyine sahip olacagina iliskin 6ngoriide
bulunulmasini sagladigi anlagilmistir. Modelde hem 6z yeterligin hem de programa bagliligin istatistiksel olarak
anlamli oldugu goriilmektedir.

Yilmaz (2021) yaptig1 ¢alismada, 6gretmenlerin 6gretim programi okuryazarliginin gretim programina
baglilig1 olumlu yonde anlamli olarak yordadigini saptamistir. Ayrica program okuryazarligi programa bagliligin
anlamli yordayicisi oldugu goriilmiistiir. Bu durum arastirmanin bulgulariyla drtiismektedir.

Bu calismada 6gretmenlerin meslekte calisma yillari ile program okuryazarliklar: arasinda istatistiksel
olarak herhangi bir iliski belirlenmemistir. Demir ve Toraman (2021) 6gretmenlerin program okuryazarlik
diizeyleriyle mesleki kidem arasinda alt boyutlar ve genel ortalamada anlamli bir farklilik olmadigini belirtmistir.
Bu bulgular aragtirmamizin sonucuyla Ortiismektedir. Benzer sekilde dgretmenlerin program okuryazarliklar
lizerine yapilan birgok ¢aligma, meslekte ¢alisma siiresinin belirleyici olmadigini gostermistir (Aslan, 2018; Aslan
& Giirlen, 2019; Erdamar, 2020; Erdem & Egmir, 2018; Giiler, 2021; Yilmaz, 2021). Tiirk Egitim Dernegi (TED,
2009) Ogretmen Yeterlikleri raporunda dgretmenlerin %70’inin dgretim programlarini ders kitaplarindan ve
kilavuz kitaplardan takip ettiklerini belirtmistir. Bu durum Ogretmenlerin program okuryazarliginn meslekte
caligma siiresine gore farklilik gdstermemesine gerekge gosterilebilir. Ayrica meslege yeni baglayan 6gretmenlerin
bilgilerinin daha giincel olmasi, kidemli Ogretmenlerin ise meslekte gecirdikleri siire boyunca 6gretim
programlarina hakim olmalari sebebiyle her iki grubun da program okuryazarlik diizeyinin yiiksek olmasi, bu
gerekceyi desteklemektedir (Yilmaz, 2021). Ote yandan Ozkan (2016) ise yaptigi calismada dgretmenlerin
meslekte ¢alisma siiresi arttikca program terimlerine iliskin farkindaliklarmin azaldigimi belirtmistir. Ogretmen
atamalarinin son 15 yilda Kamu Personeli Se¢gme Sinavina gore yapilmasi ve bu simavdaki konularin % 20’sinin
program gelistirme alanlarindan ¢ikmasindan dolayr yeni 6gretmenlerin alandaki terimleri anlama, tanima ve
aciklama konularinda daha iyi olmasi bu durumun gerekgesi olabilir (Ozkan, 2016). Arastirmanin bulgulart
1s5181nda su Oneriler gelistirilmistir:

1. Lisans mezunu Ogretmenlerin de lisansiistli egitim programlarma ydnlendirilmesi saglanarak
Ogretmenlerin, program okuryazarlik diizeylerinin artirilmasi saglanabilir.

2. Ozel egitim dgretmenlerinin kendi 6gretim programlarmni olusturma ve degerlendirme siireclerine aktif
olarak katilmasi saglanabilir. Bdylece daha zengin igerikler hazirlanabilir.

3. Bu arastirma nicel ydntemle uygulanmugtir. Ogretmenlerin program okuryazarliklari, programa
bagliliklar ve 6z yeterlik inanglar nitel veya karma arastirma ydntemiyle incelenebilir. Boylece daha
derinlemesine bilgiler elde edilebilir.

4, Ogretmenlerin program okuryazarlik diizeylerinin arttirilmast igin programa baghliklarmin ve 6z yeterlik
inanglarinin gelistirilmesi gerektigi diistiniilmektedir.
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Abstract

Introduction: Special education curricula are different from other curricula. For special education teachers to be
able to prepare and implement individualized education programs for their students, it is important for them to
know and understand the curricula at special education level and to have curriculum literacy. Accordingly, the
purpose of this study is to examine the relationship between curriculum literacy, self-efficacy beliefs and
curriculum commitment levels of special education teachers. In addition, the study also analyzed how teachers'
curriculum literacy, self-efficacy beliefs and curriculum commitment levels change according to various
demographic variables.

Method: In this study, we used a descriptive-correlational research model. We obtained the research data using
scales developed for this purpose. We collected data from 402 (female: 213, male: 189) special education teachers
in different geographical regions of Turkey and analyzed it using the Statistical Package for Social Sciences (SPSS)
26 data analysis program.

Findings: The study found that special education teachers had good levels of curriculum literacy, self-efficacy
beliefs, and commitment to the curriculum. The results showed that curriculum literacy and self-efficacy belief
levels did not differ according to gender, while the level of commitment to the curriculum differed in favor of
women. The findings indicated that the level of curriculum literacy and curriculum commitment did not differ
according to educational status, while the level of self-efficacy beliefs differed in favor of teachers with graduate
degrees. Program literacy, self-efficacy belief, and program commitment levels differed significantly according to
the field of graduation. The analysis revealed that curriculum literacy, self-efficacy beliefs, and curriculum
commitment levels were highly correlated with each other. Finally, the study determined that teacher self-efficacy
beliefs and curriculum commitment levels were predictors of curriculum literacy.

Discussion: According to the findings, we concluded that special education teachers have high levels of curriculum
literacy, curriculum commitment, and self-efficacy beliefs, and we presented recommendations in this context.

Keywords: Self-efficacy beliefs, special education teachers, curriculum commitment, curriculum literacy,
curriculum.
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Introduction

For a society to progress and develop, the individuals comprising that society must have access to
opportunities that will enable them to realize their potential. The foremost of these opportunities is education.
Ertiirk (1972, p. 2) defines education as the process by which individuals consciously develop behaviors in a
desired direction through their own experiences. Alkan (1980, p.6), on the other hand, defined education as
"behavioral change, changing one's behavior in the direction of goals through one's own experiences, developing
one's abilities in various aspects in a suitable and balanced manner for the individual and society". Looking at
these definitions, it is understood that the main purpose of education is to realize a purposeful learning in the
learning process by targeting the experiences of all individuals. In this context, educational studies for individuals
with different and special conditions reveal the phenomenon of special education.

Special education is an intervention designed to eliminate all obstacles that prevent a child with a
disability from learning and to ensure his/her functional participation in school and social environment (Heward,
2012). For the education of individuals in need of special education, there is a need for a unique curriculum
prepared according to the special needs of these individuals and a qualified manpower, namely special education
teachers, to deliver this curriculum. Thanks to special education teachers and specially created curricula, educators
provide individuals in need of special education with education according to their disability types (Ozsoy, 1989).
This education prevents students' deficiencies from turning into disabilities and helps them become self-sufficient
(Ataman, 2003). In this context, educators individualize the education of special education students differently
from the education of students in other curricula.

Individuals in need of special education; it is important to identify individuals who differ significantly
from their peers in personal and developmental terms at an early age and to receive special education with
appropriate tools, materials and methods (Kaynarpinar, 2022). Special education programs and the teachers who
implement these programs are among the most important factors for students in need of special education to benefit
from special education at the maximum level.

For teachers to be able to implement curricula, they need to have knowledge about curricula, be able to
interpret, question and adapt them to the society they live in (Keskin & Korkmaz, 2017). As a matter of fact,
Akmoglu and Dogan (2012) stated that the most important condition for the implementation of educational
programs is that teachers know the structure, scope and characteristics of educational programs. In this context,
special education teachers need to have a good command of curricula in order to be beneficial to their students
with disabilities in their educational processes and to implement this phenomenon by individualizing it. These
programs require qualified teachers to achieve maximum benefit.

The education system seeks qualifications, quality, and competence in special education teachers who
manage the education and training process of students in need of special education (Unal, 2022). These qualities
are important for the healthy execution of the education and training processes of individuals in need of special
education and for the development of students. Thus, Fidan (1986) indicated that the effectiveness of the
curriculum on students depends on teachers' ability to understand, implement and interpret the curriculum.

It is important for teachers to know, criticize and interpret the curricula for practice in order for their
students to gain the outcomes in the curriculum (Keskin, 2020). This importance is closely related to the ability of
special education teachers to prepare individualized education Programs (IEP) and implement these programs.
Curriculum literacy is "the teacher's awareness of the features specific to education programs, the ability to use
this awareness for practice, and the ability to use the education program as a guide by making evaluations and
interpretations from a critical perspective" (Keskin & Korkmaz, 2021). Curriculum literacy also includes
competencies such as objectives, content, learning and teaching processes, and assessment and evaluation that
teachers should have (Bolat, 2017). Teachers who are curriculum literate read, understand, plan and implement
official curricula correctly and efficiently (Atli et al., 2021). The goals in the IEPs of individuals with special needs
are worked together by the student and special education teachers throughout the year, IEP team members are
informed about the progress made by the child, and the education program is reviewed from time to time (Sivrikaya
& Karabulut, 2023). In this context, it can be considered that special education teachers who are curriculum literate
understand the special education programs published by the Ministry of National Education correctly and
effectively create IEP’s for their students.

Teachers' knowing, understanding and criticizing the curriculum is related to curriculum literacy
(Akyildiz, 2020). The extent to which teachers adhere to the curriculum and the extent to which they implement
the official curriculum in their classrooms is related to the concept of curriculum adherence (Burul, 2018;
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Yasaroglu & Manav, 2015). The fact that while implementing the curricula, teachers should first understand what
the curricula are and that teachers who are curriculum literate can more easily solve the problems they may
encounter in the process while implementing the curriculum shows that curriculum literacy is related to curriculum
adherence. As a matter of fact, it is not possible to implement and adhere to an unknown curriculum (Yilmaz,
2021). Measuring the level of commitment to the curriculum can determine whether the curriculum has achieved
success or not, if not, what are the reasons for not achieving success and what has changed in the programs (Biimen
et al., 2014). Teachers' knowledge of and ability to criticize curricula is closely related to their belief that they can
perform the duties and responsibilities required by teaching (Atasoy, 2010).

Teachers with high levels of self-efficacy beliefs are more willing and patient when working with students
who have difficulties in education, are more motivated to teach new things to students, and are more committed to
the teaching profession (Iridag, 2021). It can be thought that this situation is also valid for special education
teachers, and if special education teachers have high self-efficacy, they will be more patient and highly motivated
towards students in need of special education. As a matter of fact, teachers' self-efficacy beliefs have an important
effect on the teaching processes of students who learn later than their peers (Woolfolk & Hoy, 1993; as cited in
Karahan, 2008). Self-efficacy includes the belief about the extent to which a person has the cognitive, behavioral
and motivational resources needed to perform a task (Scherbaum et al., 2006). When the literature was examined,
no study was found in which curriculum literacy, curriculum commitment and self-efficacy variables were
discussed. The lack of a study in this field made it important to focus on this field. We expect this study to fill the
existing gap in the field. The idea that curriculum literate teachers should know the curricula; they should adhere
to the curriculum they know and implement the curriculum in the school environment; and they should have the
belief that they can do these skills in order to apply the curriculum they know and implement with their students
in the classroom environment makes it important to understand the relationship between these three phenomena.
As a matter of fact, teachers with self-efficacy beliefs feel less anxiety while planning in the educational
environment and thus can demonstrate their skills related to curriculum planning in a better way (Candas & Ozmen,
2021). In this context, it can be thought that these teachers can understand and implement curricula more easily in
the educational environment and adapt to these programs more easily.

Giiler (2021) stated that with a high level of curriculum knowledge of preschool teachers, teachers will
feel more competent towards their students and will have the ability to create an appropriate educational
environment. Akinoglu and Dogan (2012) also stated that it is important for teachers to be curriculum literate in
order to carry out education and training processes effectively. In this context, it can be thought that if special
education teachers have a good command of special education programs (that is, if they have sufficient level of
knowledge), understanding, implementation and evaluation skills of the program, teachers' self-efficacy beliefs
will be at a higher level when dealing with students in need of special education and their belief that they can use
program knowledge in the educational environment will be at a higher level. Since students in need of special
education require more attention and patience than other students and different programs should be prepared for
these students according to different types of disabilities, it is important to investigate the curriculum literacy,
curriculum commitment and self-efficacy beliefs of special education teachers.

In the light of all this information, it is necessary to address the extent to which special education teachers
have a good command of curricula when working with individuals with special needs, the extent to which they
can adhere to these curricula and apply them in educational environments, and how much they trust themselves
when working with students with special needs, how much they believe in themselves in gaining behaviors for
these students and extinguishing the negative behaviors of these students. Since the importance and scope of
special education is increasing in today's rapidly changing and developing world, the problem of this study is to
examine the level of curriculum literacy, curriculum commitment and self-efficacy belief levels of special
education teachers and the level of relationship between them. In line with this general purpose, answers to the
following questions will be sought.

1. What are special education teachers' curriculum literacies, self-efficacy beliefs and commitment levels to
the curriculum?

2. Do special education teachers' curriculum literacies, self-efficacy beliefs and curriculum commitment
levels show a significant difference according to demographic variables (gender, educational status, level
of education and graduation program)?

3. Is there a significant relationship between special education teachers' age, curriculum literacies, self-
efficacy beliefs and curriculum commitment levels?
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4. Do special education teachers' age, working time in the profession, curriculum commitment and self-
efficacy beliefs predict special education teachers' curriculum literacy levels?

Method
The Research Model

In this study, we used a descriptive-correlational research model. The correlational research model
determines the degree of relationship between two or more variables. In research, analysts can conduct correlation
analyses to define a relationship between two or more variables and to determine the degree of this relationship
(McMillan & Schumacher, 2004). In fact, in this study, we examine the relationships between a large number of
variables and use a highly representative sample for this purpose.

Research Group

The population of the study consists of special education teachers working in schools affiliated to the
Ministry of National Education in the 2022-2023 academic year. The participants in the study sample were selected
by purposive sampling method. Purposive sampling method allows for in-depth analysis by selecting information-
rich situations depending on the purpose of the study, describing the demographic characteristics of the selected
groups and establishing relationships between them (Biiytikoztiirk et al., 2019, pp. 92-93). This study also analyzed
demographic characteristics such as gender and age. 437 special education teachers from seven different regions
of Turkey participated in the study. Since 35 teachers who participated in the study gave incorrect answers to the
control question, the data of these teachers were not included in the analysis. In total, 402 teachers (Male: 189;
Female: 213) participated in the study. The average age of the participants was 33.7 years. While 375 (93.3%) of
the participants had undergraduate degrees, 27 (6.7%) had postgraduate degrees. Again, 317 (78.9%) of the
participants were graduates of special education teaching, 59 (14.7%) were graduates of classroom teaching and
26 (6.5%) were graduates of other departments.

Data Collection Tools
Demographic Information Form

This form prepared by the researchers in this study includes questions about the gender, age group,
education level, type of school, years of service, geographical region, field of graduation, and having a person with
disability in the family or close environment.

Teacher Self-efficacy Belief Scale

This scale developed by Colak et al (2017) is a 5-point Likert-type scale (1: Disagree; 5: Agree) consisting
of 27 items and 5 sub-factors. A high score indicates a high level of teacher self-efficacy belief. Cronbach's Alpha
internal consistency coefficients of the factors were calculated as .75 for Academic Self-efficacy factor, .86 for
Professional Self-efficacy factor, .88 for Social Self-efficacy factor, .87 for Intellectual Self-efficacy factor and
.93 for the whole scale. Within the scope of this study, in order to determine the internal consistency of the scores
obtained from the scale, the Cronbach's Alpha internal consistency coefficient of all items was .97 and this value
shows that the internal consistency level of the scale is high.

Commitment to Curriculum Scale

This scale developed by Yasar and Manav (2015) is a one-factor 5-point Likert-type scale (1: Strongly
disagree; 5: Strongly agree) consisting of 20 items (4 items contain negative statements). A high score indicates a
high level of commitment to the curriculum. The Cronbach Alpha internal consistency coefficient of the single-
factor scale was calculated as .89. The one-factor structure explains 35.815% of the total variance. In this study,
we calculated the Cronbach Alpha internal consistency coefficient of the Curriculum Commitment Scale as .93,
indicating high internal consistency.

Curriculum Literacy Scale

This scale developed by Yar-Yildinim (2020) is a three-factor 5-point Likert-type scale (1: Strongly
disagree; 5: Strongly agree) consisting of 29 items. A high score indicates a high level of commitment to the
curriculum. The calculations showed Cronbach Alpha reliability coefficients of the scale as .93 for the knowledge
factor, .94 for the skills factor, and .92 for the attitude factor. When all factors in the scale were evaluated together,
the Cronbach Alpha internal consistency coefficient was found to be .96. The Cronbach Alpha consistency
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coefficient of the curriculum literacy scale used in this study was .97 and it is seen that the internal consistency is
quite high.

Data Collection and Analysis

During the data collection process, we first presented detailed information about the research to the Ethics
Commission of Mardin Artuklu University and obtained an ethics committee approval document for the study to
be conducted (Number: E-79906804-050.06.04-81704). Then, permission was obtained via e-mail from the
researchers who developed the scales we used in the study. The data required for the research were collected online
through the Google Forms application. The access link to the prepared measurement tool was sent to school
principals to share in their school groups. Detailed information about the purpose and scope of the study was given
and support was requested to deliver the access link to special education teachers. The researcher conducted
interviews with many special education teachers, the scales were sent to them online during the interviews and
they were asked to fill in the scales. The link to the scales was shared in the social media groups of special education
teachers and special education teachers were asked to fill in the scales.

In data analysis, in order to reveal the purpose of the study, frequencies were first extracted in response
to the level question. The level of frequencies at the 5-point Likert level was explained according to the scale
structure. Then, the normal distribution of the scale was examined for categorical data, and after it was seen that
the data showed normal distribution (kurtosis and skewness values were between -+1.5 values), t-test was applied
for binary categorical and one-way variance analysis (ANOVA) was applied for more than two categories. In
addition to the significance levels of categorical data, effect sizes were also examined and reported. Cohen's d
values between 0-.20 indicate a low effect size, between .20-.60 indicate a medium effect size, and .60 and above
indicate a high effect size (Cohen, 1992). Pearson Product Moment Correlation was conducted for the third
objective of the study. Finally, multiple regression analysis was applied for the fourth objective of the study. All
of the basic assumptions required for multiple regression analysis were met (Durbin Watson Value = 1.88).

Findings
Program Literacy Levels of Special Education Teachers

In the first question of the study, in order to determine the curriculum literacy levels of the groups, the
teachers received a minimum score of 3.38 and a maximum score of 4.04 from the scale where the minimum score
average was 1 and the maximum score average was 5. The program literacy average of all groups was found to be
3.83. This number corresponds to the range of agree. Therefore, it is seen that the teachers participating in the
study have a good level of curriculum literacy.

To find an answer to the second question of the research, we first examined the differences in curriculum
literacy, curriculum commitment, and self-efficacy beliefs according to the gender variable. As a result of the
analysis, the findings showed that curriculum literacy (t(400) = 1.46; p >.05) and self-efficacy (t(400) = .99; p >
.05) levels did not differ significantly by gender. The analysis revealed that the level of commitment to the program
differed significantly according to gender (U = 17246.5; p = .013).

To find an answer to the second question of the research, we first examined the levels of differentiation
of curriculum literacy, curriculum commitment, and self-efficacy levels according to the gender variable. (Since
all of these variables did not differ significantly according to gender, we do not present the data here as a table).
Table 1

T-Test Results of Program Literacy, Program Commitment and Self-Efficacy Belief Level According to
Educational Status

Variables Education status N M SD t df p d
Self-efficacy M;?gﬁi}gLD 32775 i:g; :zgg 2586 400 01 016
Literacy Miﬁgﬁ‘z}gLD 32775 2:33 :gss -1.077 400 287 003
Commitment to program M:;?grhf;}g;m 32775 i:gg 8:2?3 1913 400 056 .009

As seen in Table 1, there was no significant difference in the curriculum literacy levels (t(400) = -1.08; p
>.05) and curriculum commitment levels (t(400) =-1.9; p > .05) of undergraduate and graduate teachers. However,
there was a significant difference in the self-efficacy beliefs of the two groups (t(400) = -2.6; p <.05). As a result,
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in terms of self-efficacy belief levels between different educational backgrounds, there was a statistically
significant difference in favor of teachers with postgraduate degrees. It is seen that this difference is at a low level
according to Cohen's d reference values.

We divided the graduation areas of the teachers into three groups: special education teaching, classroom
teaching (teachers who changed their branch by receiving a special education certificate), and other (paid teachers
from all branches). Then, we applied one-way analysis of variance to determine the difference between the schools.
Table 2 shows the results obtained.

Table 2

ANOVA Results of Curriculum Literacy, Self-Efficacy Beliefs and Level of Commitment to Curriculum According
to Field of Graduation

Variables Sum of squares Df Mean squares F p 7>
Between groups 4.000 2 2.000 4.679 .010 .023
Program literacy Within group 170.527 399 427
Total 174.527 401
Between groups 6.287 2 3.144 6.737 .001 .033
Self-efficacy belief Within group 186.177 399 467
Total 192.465 401
. Between groups 6.989 2 3.495 8.401 .000 .040
Corré‘”r‘;t;‘e”t ©othe  \yithin group 165.973 399 416
prog Total 172.963 401

As a result of the analysis of variance in Table 2, it shows that the level of program literacy (F(2.399) =
4.68; p = .010), self-efficacy belief level (F(2.399) = 6.73; p = .001) and program commitment level (F(2.399) =
8.40; p < .001) showed a statistically significant difference according to the graduation area of special education
teachers.

According to the results of the multiple comparative (Post-hoc) test, teachers who graduated from special
education teaching (N = 317; M = 3.88; SD = .654) had significantly higher curriculum literacy levels than those
who graduated from classroom teaching (N = 59; M = 3.60; SD = .602). Teachers who graduated from other
branches and worked in the field of special education teaching (N = 26; M = 3.92; SD = .747) had the highest
curriculum literacy level.

When the levels of teachers' self-efficacy beliefs according to the field of graduation were examined, it
was found that the self-efficacy belief levels of teachers graduated from special education teaching (N = 317; X =
3.91; SD =.670) were significantly higher than the self-efficacy belief levels of teachers graduated from classroom
teaching (N = 59; M = 3.66; SD = .799). Self-efficacy belief levels of teachers graduated from other branches (N
=26; M =4.23; SD = .526) were significantly higher than those of teachers graduated from classroom teaching (N
=59; M = 3.66; SD =.799).

When the levels of teachers' commitment to the curriculum were examined according to the field of
graduation, it was found that the commitment levels of special education teachers (N = 59; M = 3.66; SD = .799)
were significantly higher than the commitment levels of classroom teachers (N = 59; M = 3.66; SD = .799). The
commitment levels of teachers graduated from other branches (N = 26; M = 4.38; SD = .533) were significantly
higher than those of teachers graduated from special education (N = 317; M = 4.01; SD = .652) and classroom
teaching (N = 59; M = 3.76; SD = .649).

In the third question of the study, we used Pearson correlation analysis to determine the relationship
between special education teachers' curriculum literacy, self-efficacy beliefs, and curriculum commitment levels.
Table 3 shows all variables.

Table 3

Pearson Correlation Test Results Between Teachers' Curriculum Literacy, Self-Efficacy Beliefs and Curriculum
Commitment Levels

Variables M SD 1 2 3 4 5
1. Program literacy 3.84 .659 1
2. Self-efficacy belief 3.89 .692 797 1
3. Commitment to the program 4.00 .656 712 782 1
4. Age 33.7 8.20 -.037 -.026 -.032 1
5. Duration of work in the profession 9 7.89 -.029 -.044 -.056 .903 1
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When we examined Table 3, the results of Pearson correlation analysis showed a highly positive and
significant relationship between teachers' curriculum literacy and self-efficacy levels. We also found a significant
positive relationship between curriculum literacy and curriculum commitment levels. Additionally, the analysis
revealed a highly significant positive relationship between the level of self-efficacy belief and the level of
commitment to the program. In fact, Biiyiikoztiirk (2019: 32) states that correlation coefficients between 0.30 and
0.70 indicate a medium-level relationship, while correlation coefficients between 0.70 and 1 indicate a high-level
relationship. According to these results, there is a positive relationship between teachers' curriculum literacy level,
curriculum commitment level, and self-efficacy belief level. Therefore, as one increases, the other increases, or as
one decreases, the other decreases. On the other hand, we found no statistically significant relationship between
age and length of service in the profession and curriculum literacy, curriculum commitment, and self-efficacy
belief levels.

We used multiple regression analysis to understand the extent to which self-efficacy beliefs and
curriculum commitment variables predicted the curriculum literacy of special education teachers.
Table4

Multiple Regression Analysis on Predictors of Program Literacy Level

Variables X SS B SEB B t p Tol. VIF
Self-efficacy belief 389 .69 .589 .045 619  13.12 .000 .389 2574
Commitment to the program 4.00 .65 .229 .047 .228 4.82 .000 389 2574

Note: F(2,399) = 378,888; p < .001; R> = .655; Adj. R = .653.

The multiple regression analysis model was statistically significant (F(2, 399) = 378,888; p < .001). The
independent variables (self-efficacy and program commitment) explained 65% of the dependent variable (program
literacy). As seen in Table 4, the model consisting of self-efficacy belief and program commitment variables
predicts program literacy at a significant level (p <.001). When the related variables are examined, it is seen that
self-efficacy belief and curriculum commitment variables predict curriculum literacy positively.

Discussion
Conclusion and Discussion on Special Education Teachers' Curriculum Literacy Levels

We found that the general average of curriculum literacy of special education teachers was at the level of
"l agree." When we examined the sub-dimensions of the curriculum literacy scale, we determined that teachers'
curriculum literacy level was at the level of "Agree" in all sub-dimensions, including the knowledge sub-
dimension, the skills sub-dimension, and the attitude sub-dimension. These results show that special education
teachers have a good level of curriculum literacy. There are a limited number of studies examining the curriculum
literacy of special education teachers (Bayr1, 2022; Unal, 2022). Bayr1 (2022) stated in his study that the curriculum
literacy level of special education teachers was at a high level. Similarly, in the study conducted by Unal (2022),
he determined that the program literacy level was at a high level in the sub-dimensions and overall program literacy
level of the program literacy status scale applied to special education teachers. We can say that the high level of
curriculum literacy of teachers is related to their good knowledge of the curriculum in which they have a branch.

When we examined the literature, we concluded that the curriculum literacy of teachers was at a good
level in many studies conducted on teachers, similar to the result of this study (Aslan, 2018; Demir & Toraman,
2020; Erdamar, 2020; Giiler, 2021; Giiles, 2022; Giines-Sinego & Cakmak, 2021; Giirbiiz, 2021; Yilmaz, 2021;
Yilmaz & Kahramanoglu, 2021). Contrary to the results of this study, some studies found that teachers' curriculum
literacy level is low (Kauffmann et al., 2022; McRae, 2018; Opoh & Awhen, 2015).

In studies conducted with teachers and prospective teachers, some studies found that the level of
curriculum literacy is at a medium level (Erdem & Egmir, 2018; Kahramanoglu, 2019; Kizilaslan-Tunger & Sahin,
2019; Yildiz, 2019). Although these results do not overlap with the results of our study, they are not contrary to
our findings. In fact, these studies did not find that teachers' curriculum literacy level was low.

When we examine the studies in the literature, we see that teachers' curriculum literacy levels are at a
high level in the majority of the studies. Additionally, Keskin (2020) stated that teachers who participated in in-
service training and curriculum development activities had better curriculum literacy levels. It is important for
teachers to know and criticize the programs they use in education and training processes and to adapt to changing
programs to increase the efficiency of curricula.
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Results and Discussion of Special Education Teachers' Curriculum Literacy, Self-Efficacy Beliefs and
Commitment to Curriculum Levels in Relation to Demographic Variables

Many studies have examined the role of gender in teachers' curriculum literacies and reported different
results. Due to this difference, we examined the role of gender in special education teachers' curriculum literacies.
Many studies on teachers' curriculum literacies have revealed that the averages of men and women do not differ
significantly (Sag & Sezer, 2012; Aslan, 2019; Aslan & Giirlen, 2019; Avar-Vayvay, 2020; Giilpek, 2020; Dag,
2021; Giines-Sinego & Cakmak, 2021). The findings of these studies overlap with the findings of the current study.
The fact that teachers' curriculum literacy does not differ depending on their gender can be explained by the similar
level of curriculum mastery among male and female teachers and their ability to follow current curricula and adapt
to changes. Additionally, both male and female teachers graduating from the faculty of education, taking similar
courses, and participating in similar in-service trainings after being appointed as teachers may contribute to the
lack of significant difference in curriculum literacy according to gender.

Some studies on curriculum literacy found a significant difference between the averages of male and
female teachers. This situation does not overlap with the result of our study. For example, Giing6r-Demir (2023)
stated in his study with pre-service teachers that there was a significant difference in favor of women in terms of
curriculum literacy levels of pre-service teachers in general. Similar results were found in the study conducted by
Gomleksiz and Erdem (2018) with pre-service teachers. Many studies have determined that female teachers have
higher curriculum literacy levels than male teachers. This situation can be attributed to the fact that female teachers
better assimilate the education and training process and follow it meticulously (Giingor-Demir, 2023). Contrary to
other researchers, Erdamar (2020) found that the curriculum literacy of teachers differed in favor of male teachers,
not female teachers. The limited scope of the aforementioned study to female teachers working in Diyarbakir,
Sanliurfa, and Sirnak provinces may explain why it does not overlap with the findings of this study.

To determine whether the level of curriculum literacy, self-efficacy belief, and curriculum commitment
of special education teachers varies according to educational status, we divided the teachers into two groups:
Bachelor’s degrees and graduate (master's or PhD). The independent sample t-test results showed a significant
difference in the self-efficacy belief level of teachers in favor of postgraduate teachers. On the other hand, we
found no significant difference in teachers' curriculum literacy and curriculum commitment levels according to
educational status. However, the program literacy and program commitment averages of graduate (master's or
PhD) special education teachers were higher than those of teachers with bachelor’s degrees.

In this study, there was no significant difference between the curriculum literacy levels of teachers with
bachelor and graduate degrees. In the literature, there is only one study in which the curriculum literacy levels of
teachers did not differ significantly according to their educational status. In this study, it was determined that the
curriculum literacy of teachers working in special education schools did not differ according to their educational
status (Unal, 2022). This finding does not coincide with the findings of the studies conducted by Giines-Sinego
and Cakmak (2021), Aslan (2018), Gomleksiz and Erdem (2018), Erdamar (2020), Giiles (2022). Similarly, in the
study conducted by Demir and Toraman (2021) with teachers, the mean curriculum literacy of teachers with
master's and doctoral degrees was found to be higher than that of teachers without graduate degrees.

In this study, the self-efficacy belief levels of graduate special education teachers were found to be
significantly higher than those of bachelor's degree special education teachers. In a study conducted with teachers
working in special education schools, similar to the results of this study, it was determined that the intellectual
self-efficacy of graduate teachers was higher than that of bachelor’s degree teachers (Unal, 2022).

This finding is in parallel with the findings of the studies conducted by Aydin (2016), Tiirkan (2017), Giil
(2018). In the study conducted by Karabacak (2014), although there was no significant difference, the self-efficacy
perceptions of teachers with master's degrees were found to be higher than those of teachers with bachelor's
degrees. Unlike other studies, in the study conducted by Giil (2018), it was observed that the differentiation was
between associate degree graduates and bachelor's degree graduates and the self-efficacy belief levels of associate
degree graduates were higher.

On the other hand, in some studies, contrary to the result reached in this study, teacher self-efficacy belief
levels did not show a significant difference according to the educational status variable (Ates, 2016; Anil-Arikan,
2019; Saglam, 2018; Sahing6z, 2021; Tirkmen, 2018; Teker, 2021). Although there are studies showing that
teacher self-efficacy does not differ significantly according to educational status, it has been stated that graduate
education contributes to the specialization of teachers in a certain field and contributes to the development of
teachers' self-efficacy (Omak et al., 2022).
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In this study, we determined that special education teachers' levels of commitment to the program did not
differ significantly according to their educational background. In other words, we found no significant difference
between the levels of commitment to the program of special education teachers with bachelor and graduate degrees.
This finding aligns with the findings of the studies conducted by Aslan and Erden (2020) and Cavusoglu (2022).

Factors such as teachers working under the Ministry of Education, complying with the curriculum, writing
their achievements daily in the class notebook, and meeting school principals' expectations lead teachers with
undergraduate and graduate degrees to adhere to the curriculum in a similar way. Additionally, Karakuyu and
Oguz (2021) stated that there is no relationship between educational status and the level of commitment to the
curriculum because postgraduate education is mostly about scientific research and does not address teacher
education issues much. On the other hand, contrary to the results of this study, Burul (2018), Aslan and Erden
(2020), and Unal (2022) found a significant difference in the level of teachers' commitment to the curriculum
according to the educational status variable.

Looking at the majority of the studies, we see that teachers' curriculum commitment and self-efficacy
belief levels differ significantly in favor of postgraduate teachers according to the graduation status variable. This
difference may be due to the fact that teachers can understand, criticize, and apply the curricula better in the
classroom environment because of the courses they take in graduate education. Graduate education provides
students with the ability to read, write, research, and produce a text in an academic sense (Demir & Toraman,
2021). In this study, although we found no significant difference in curriculum literacy and curriculum
commitment levels according to educational status, we observed that postgraduate teachers had higher curriculum
literacy and curriculum commitment levels than teachers with bachelor’s degrees. As a result of the one-way
analysis of variance conducted to determine how the curriculum literacy, self-efficacy beliefs and curriculum
commitment levels of special education teachers changed according to the graduation field, it was determined that
the curriculum literacy, self-efficacy beliefs and curriculum commitment levels of special education teachers
showed a statistically significant difference according to the graduation field.

We found that the curriculum literacy and self-efficacy belief levels of teachers who graduated from other
branches were significantly higher than those of teachers who graduated from classroom teaching. A possible
explanation for this situation may be the desire of teachers from other branches working as special education
teachers to take their profession more seriously and the quality of education they receive from public education
centers. There are a limited number of studies that examined the self-efficacy beliefs of special education teachers
according to the branch variable (Bayr1, 2022; Unal, 2022). The findings of these studies are similar to the findings
of this study. In fact, in the study conducted by Bayr1 (2022) on the self-efficacy of teachers working in special
education institutions, the special education field competencies of special education teachers were found to be
higher than those of other branch teachers from the faculty of education. This may be related to the fact that
teachers who graduated from special education teaching have the competence to work in the field of special
education due to the courses they take at the undergraduate level. In the study conducted by Unal (2022), it was
determined that the self-efficacy of teachers working in special education schools differed significantly according
to the branch variable. In the aforementioned study, there was a significant difference in the academic self-efficacy
dimension of the scale between other branches and preschool, classroom teacher, and special education branches
in favor of other branches. In the social self-efficacy sub-dimension, there was a significant difference between
preschool and classroom teacher branches and the special education branch in favor of preschool and classroom
teacher branches.

In this study, we found that the commitment levels of special education teachers who graduated from
different undergraduate departments differed significantly. The literature lacks studies investigating the
commitment to the program of teachers who graduated from different branches and teach the same subject. We
expect this study to fill this gap. The significant difference in special education teachers' level of commitment to
the curriculum according to the field of graduation may be due to factors such as the diversity of special education
teachers, who include not only graduates of special education teaching at universities but also many classroom
teachers who have received certificates and many different branch teachers who receive special education
certificates from public education centers and work as paid special education teachers.

The literature lacks studies investigating the commitment to the curriculum of teachers who hold the same
position and graduated from different branches. However, some studies found that the commitment levels of
teachers who have different branches and work in their own branches differ significantly according to the branch
variable (Aslan & Erden, 2020; Y1lmaz, 2021). Bay et al. (2017) stated that teachers' branches are effective in their
commitment to the curriculum. On the other hand, some studies found that teachers' commitment to the curriculum
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does not cause significant differences according to the graduation variable (Burul, 2018; Giirbiiz, 2020; Karadag-
Caydasi, 2019). The fact that the teachers in these studies take similar courses related to curricula at the
undergraduate level and have to adhere to the plans created at the beginning of the year may explain why the level
of teachers' commitment to the curriculum does not differ significantly according to the field of graduation.

Conclusion and Discussion on the Relationship Between Special Education Teachers' Curriculum Literacy,
Self-Efficacy Beliefs, Program Commitment Levels and the Predictors of Curriculum Literacy

To determine the relationship between curriculum literacy, self-efficacy beliefs, and curriculum
commitment levels of special education teachers, we used Pearson correlation analysis. According to the results,
we found a high-level positive and significant relationship between teachers' curriculum literacy, self-efficacy
beliefs, and curriculum commitment levels. Based on this, we can say that as one of the levels of curriculum
literacy, self-efficacy belief, or curriculum commitment increases, the others increase, or as one of them decreases,
the others decrease. However, we found no relationship between teachers' age and length of service in the
profession and their levels of curriculum literacy, self-efficacy beliefs, and curriculum commitment.

When we examined the literature, we found no study examining the relationship between teachers'
curriculum literacy, self-efficacy beliefs, and curriculum commitment levels. However, some studies examined
the relationships between curriculum literacy and curriculum commitment and curriculum literacy and self-
efficacy beliefs. In the study conducted by Yilmaz (2021), in line with the findings of this study, the results
determined that curriculum literacy had a significant relationship with curriculum commitment at a moderate level
and in a positive direction. Giiler (2021), in his study with preschool teachers, stated that there was a moderate
relationship between teachers' self-efficacy beliefs and curriculum literacy. As can be seen, the studies in the
literature overlap with the findings of this study. A teacher's high level of curriculum literacy means that the teacher
should have enough knowledge about curricula, be able to use curricula in accordance with their purpose, adapt to
the curriculum when changes occur, criticize the curriculum, and believe that the curriculum can guide them in the
education and training environment (Keskin, 2020). This situation can be justified by the relationship between
curriculum literacy, curriculum commitment, and self-efficacy beliefs.

We used multiple regression analysis to understand the extent to which self-efficacy beliefs and
curriculum commitment variables predicted the curriculum literacy of special education teachers. The multiple
regression analysis model showed statistically significant results. Both self-efficacy and program commitment
were statistically significant in the model. In other words, curriculum literacy, the dependent variable, has a
statistically significant and positive relationship with both self-efficacy and curriculum commitment. This means
that changes in teacher self-efficacy belief and curriculum commitment level can predict whether teachers will
have higher or lower curriculum literacy levels. Both self-efficacy and curriculum commitment were statistically
significant in the model. In his study, Y1lmaz (2021) found that teachers' curriculum literacy significantly predicted
curriculum commitment in a positive direction. In addition, curriculum literacy was found to be a significant
predictor of curriculum commitment. This coincides with the findings of this study.

In this study, there was no statistically significant relationship between teachers' years of experience and
curriculum literacy. Demir and Toraman (2021) stated that there was no significant difference between teachers'
curriculum literacy levels and professional seniority in sub-dimensions and general average. These findings
overlap with the results of our study. Similarly, many studies on teachers' curriculum literacy have shown that the
duration of working in the profession is not determinative (Aslan, 2018; Erdem & Egmir, 2018; Aslan & Gtirlen,
2019; Erdamar, 2020; Giiler, 2021; Yilmaz, 2021). Turkish Education Association (TED, 2009) stated in its
Teacher Competencies report that 70% of teachers follow the curriculum from textbooks and guidebooks. This
situation can be justified by the fact that teachers' curriculum literacy does not differ according to their working
time in the profession. In addition, this reasoning is supported by the fact that both groups have high curriculum
literacy levels due to the fact that the knowledge of new teachers is more up-to-date, while senior teachers have
mastered the curriculum during their time in the profession (Yilmaz, 2021). On the other hand, Ozkan (2016)
stated in his study that teachers' awareness of curriculum terms decreased as their working time increased. The
reason for this may be that new teachers are better at understanding, recognizing and explaining the terms in the
field because teacher appointments have been made according to the Public Personnel Selection Examination in
the last 15 years and 20% of the subjects in this exam are from curriculum development areas (Ozkan, 2016). In
the light of the findings of the study, the following suggestions were developed:

1. Teachers' curriculum literacy levels can be increased by directing teachers with bachelor degrees to
graduate education programs.
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2. Special education teachers can be actively involved in creating and evaluating their own curricula. Thus,
richer content can be prepared.

3. This research was applied with quantitative method. Teachers' curriculum literacy, curriculum
commitment and self-efficacy beliefs can be examined with qualitative or mixed research method. Thus,
more in-depth information can be obtained.

4. In order to increase teachers' curriculum literacy levels, it is thought that their curriculum commitment
and self-efficacy beliefs should be improved.
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