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Diistinen, duyarli, sosyal becerileri gelismis bir birey olabilmenin temelinde okuma ve okudugunu
anlama gelir. Ayrica basili materyallere ilgi duyma ve onlar1 okumaya kars1 olumlu tutum okuma
basarisi ile iliskilidir. Bu arastirmanin amaci Dogan ve Cermik (2016)’in 6gretmen adaylar1 6rneklemi
ile gelistirmis oldugu 36 maddeden olusan Kitap Okumaya Yénelik Tutum Olgeginin 3-5 yas arast
¢ocugu bulunan ebeveynlerle ile yapilan gegerlik ve giivenirlik ¢alismasidir. Calisma yaslar1 24 ile 50
arasinda degisen 323 ebeveyn ile yiiriitiilmiistiir. Olgegin ilk forumunda (Dogan ve Cermik, 2016) 36
madde ve dort faktorlii yap: bulunmaktadir ve yapilan analizler sonucunda madde sayisinda ve faktor
yapisinda bir degisiklik olmamis ve madde ayirt edicilikleri anlamli bulunmugtur. Olgegin tamamina
ait i¢ tutarlilik katsayisi 0,91 olarak hesaplanmustir. Yapilan analizler sonucunda 6lgegin 3-5 yas aras1
gocugu bulunan ebeveynler i¢in de gegerli ve giivenilir bir 6l¢me arac1 oldugu bulunmustur.
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Kitap Okumaya Yonelik Tutum Olgeginin Ebeveyn Orneklemi ile Yapilan Gegerlik Giivenirlik Caligmast

Abstract

Reading and reading comprehension are the basis of being a thinking, sensitive individual with
developed social skills. In addition, interest in printed materials and positive attitude towards reading
them are related to reading success. The aim of this study is to conduct a validity and reliability study
of the Attitudes Toward Reading Scale consisting of 36 items developed by Dogan and Cermik (2016)
with a sample of pre-service teachers with parents who have children aged 3-5 years. The study was
conducted with 323 parents aged between 24 and 50. The first version of the scale (Dogan & Cermik,
2016) had 36 items and a four-factor structure, and the number of items and factor structure remained
unchanged and item discriminations were found to be significant. The internal consistency coefficient
of the entire scale was calculated as 0.91. As a result of the analyses, the scale was found to be a valid
and reliable measurement tool for parents with children aged 3-5 years.

Keywords: Reading book, attitude, parent

Summary

Introduction

Reading is seen as one of the basic skills necessary for thinking and sensitive individuals of
democratic societies that are effective throughout an individual’s life (Sever et al., 2017). Reading,
which is a complex activity involving both perception and thinking, involves the ability to convert
written texts into words and to understand them Reading consists of two interrelated processes:
word recognition and comprehension. Word recognition is finding the equivalent of written symbols
in one’s own spoken language. Comprehension is understanding the connection of the written
words with the text. While reading, the individual tries to infer the meaning of the text by utilizing
vocabulary and meaning knowledge in the background (Pang et al., 2003). It is known that one of the
situations that affect individuals’ reading habits is attitude (Lee and Stevenson, 2008). The behaviors
that individuals exhibit in their daily lives emerge as a reaction to the effect of a behavior or as an
expression of a thought. This thought and behavior pattern is called “attitude” (Kahyaoglu, 2011).
Gardner (1985) characterizes attitude as a reaction towards a certain object or concept according to
an individual’s beliefs and thoughts. Smith (1968), on the other hand, defines attitude as a tendency
that is attributed to an individual and forms the individual’s feelings, thoughts and behaviors about a
psychological object. Ulgen (2022), on the other hand, adds to the definition of attitude and defines
it as a phenomenon acquired through learning that directs the behavior of the individual and causes
bias in the decision-making process.

According to Bandura’s social cognitive theory, learning is not limited to imitation; it is also a
result of cognitive processes, personal factors and environmental interactions. Bandura argues that
if people increase their self-efficacy, they are more likely to achieve their goals. In addition, people’s
interactions with their social environment also play an important role. In this context, Bandura
argues that in addition to learning by observation, social support is also effective in the process of
behavioral change Bandura, 1976; Bandura, 1986) In a study conducted by Kakirman Yildiz (2016)
to determine the place of the family as a role model in children’s reading habits, it was found that
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approximately half of the families did not have a general library in their homes, parents did not
have the habit of reading books in the family, and no periodicals other than books were followed.
Almost all of the families claimed that they bought books for their children, but there was neither
a library belonging to the family nor a library belonging to the child. It was stated that most of the
time sharing with the child was done in front of the television, drawing or coloring activities, and it
was determined that the children of families who engaged in such activities were also weak in terms
of reading habits. Similarly, Tanju (2010) emphasizes that the guidance of adults (teachers, parents,
primary caregivers) is important in the formation of reading habits in children. She emphasizes that
offering books to children by determining their interests and interests appropriate to their age group
can cause children to acquire the habit of reading and then to do this act of reading alone and with
fun. Children’s acquisition of this habit at an early age will also affect their future life. Adults should
be role models as well as guides for children in this process. Common reading time periods should
be created, and conversations should be held with children about the books read.

The way to gain the habit of reading and develop reading skills in a society is to ensure the
continuity of the behavior. To ensure this continuity, reading activities should be started at an early
age (Collins, 1996; Sangkaeo, 1999). It is known that parents™ attitudes towards reading have a
significant impact on children’s language and cognitive development (Senechal & LeFevre, 2002;
Choi and Kim, 2020). Research shows that parents’ reading habits at home help improve children’s
reading skills (Duursma, 2014; Jiménez-Pérez et al., 2020; Conlon, 2006). It has been found that
children who regularly read books from an early age have richer vocabularies and more developed
reading and writing skills (Farrant and Zubrick, 2013; Niklas et al, 2016; Demir-Lira et al, 2019).

It is also reported that parents’ reading habits increase children’s motivation to read and their
interest in books. Hutton, Horowitz-Kraus, Mendelsohn, DeWitt, & Holland, 2015; Mol, Bus, de
Jong, and Smeets, 2008; Sénéchal, and LeFevre, 2002). Research also shows that parents’ reading
routines and habits from an early age are very effective in helping children develop reading habits
(Tanju, 2010; Kakirman Yildiz, 2016; Cakmak and Yilmaz, 2009). However, in addition to these
factors, there are also variables such as socioeconomic level, age of the child, and number of siblings
that affect children’s and parents’ book reading frequency (Isikoglu and Simsek, 2022; Tezel Sahin
and Tutkun, 2016; Development Analytics, 2017). In addition to all these, studies show that parents’
attitudes towards reading positively affect children’s reading habits, and it is emphasized that the
choice of books is important for parents to help their children develop reading habits (Cunningham
and Stanovich, 1997). Attitudes towards reading books are important not only in early childhood but
also in later stages (Lee & Kim, 2021; Capa-Aydin and Balci, 2019). When the literature is examined,
although there are measurement tools to examine the attitudes towards reading in the upper age
group; primary school second level (Ozbay and Uyar; 209), secondary school students (Kurnaz,
2019) and high school students (Giines and Susar Kirmizi, 2014), as well as pre-service teachers
studying at the faculty of education (Ipek Egilmez and Ozsavli, 2018; Yurdakul and Susar Kirmizi,
2021), no scale developed to measure the attitudes of parents with children aged 3-5 years towards
reading has been found in the field. The influence of families on children’s book reading habits is
supported by positive literature (Senechal and LeFevre, 2002; Evans and Shaw, 2020). The frequency
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of families reading books to or with children and socioeconomic factors have been found to influence
children’s book reading habits (Tanju, 2010; Kakirman Yildiz, 2016; Cakmak and Yilmaz, 2009;
Isikoglu and Simsek, 2022; Tezel Sahin and Tutkun, 2016). In the literature review, while the effect of
families on children’s book reading habits was emphasized (Unal and Yigit, 2019), no measurement
tool for parents’ book reading habits or attitudes was found. For this purpose, in this study, since
the measurement tool developed by Dogan and Cermik (2016) for adults was developed with the
pre-service teacher sample, a validity and reliability study of the measurement tool with the parent

sample was needed. In this context, the following question was sought to be answered.

1. What is the validity and reliability of the “Attitudes Towards Reading Scale — Parent Sample”

form?

Method

This study is a validity and reliability study of the Attitudes Toward Reading Scale developed by

Dogan and Cermik (2016) with a sample of pre-service teachers.

Study Group

This study, which was based on convenience/accidental sampling method, was conducted
with 323 parents who had children between the ages of 3-5 and who voluntarily participated in
the study. Parents have children with normal development. When determining the sample,
convenience sampling method, one of the non-random sampling methods, was used. This method
is the determination of the sample formed through voluntary participation in cases where random
assignment is not possible (Fraenkel et al., 2022). The ages of the 323 participants ranged between 24
and 50 years (X=35.54; ss=5.76). Among the participant parents, 156 of the women were university
graduates (48.3%), 50 were high school graduates (15.5%), 73 were postgraduates (22.6%), and the
remaining 44 (13.6%) had secondary school education or less. Among the male participants, 145 were
university graduates (44.9%), 66 (20.4%) were high school graduates, 69 (21.3%) were postgraduates,

and the remaining 43 (13.3%) were middle school and below.
Data Collection Tools

General Information Form

In the general information form sent to the families with the scale, there are questions about
the purpose of the research and information about the families that may be necessary for the
research. These questions are related to the gender, age, occupational level, educational status and
socioeconomic level of the families. This form was prepared by the researcher and submitted to
expert opinion. At the same time, the consent of the parents for their voluntary participation was

obtained with this form.
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Attitude Towards Reading Scale (KOYTO)

The Attitude Toward Reading Scale was developed by Dogan and Cermik (2016) with 1228 pre-
service teachers. As a result of the exploratory and confirmatory factor analyses of the scale, it was
stated that the scale had 36 items and a four-dimensional structure as “love of reading books, benefits
of reading books, reluctance and stress in reading books, problems and obstacles in reading books”
There are 36 items in total in the scale. The criterion-related validity of the scale was found to be
positively significant. During the development process, internal consistency, two-half reliability, and
item analysis were conducted. The t-test results between the item mean scores of the upper 27%
and lower 27% groups showed that the differences were significant for all items and sub-dimension
total scores(p<0.001). Since it is accepted that scales with a reliability coefficient of 0.70 and above
in the scale development process give reliable results (Bityiikoztiirk, 2018), the internal consistency
and two-half reliability values of the Attitude Towards Reading Scale were found sufficient. The
internal consistency coefficient for the whole scale was found to be 0.95 and the two-half reliability
coefticient was 0.93 (Dogan and Cermik, 2016).

Data Collection Process

The research data were collected online using the General Information Form and Attitudes
Towards Reading Scale forms. During the online data collection phase, participants were informed
about the content and subject of the research at the beginning of the form and their consent was
obtained that they wanted to participate voluntarily in the research.

Data Analysis

SPSS 25 (Statistical Package for the Social Sciences) and LISREL 8.51 programs were used to
analyze the data collected within the scope of the research. Confirmatory factor analysis was
conducted for the construct validity of the Attitudes Towards Reading Scale. Frequency, percentage,
arithmetic mean and standard deviation were used to determine the distribution of the sample.
Cronbach’s Alpha, the internal consistency coefficient, was calculated to determine the reliability
of the scales used in the study. The Cronbach’s Alpha coefficient was calculated as 0.91 for the total
Attitude Towards Reading Scale (AASBS); 0.90 for the Love of Reading (LOS) sub-dimension; 0.80
for the Benefits of Reading (BR) sub-dimension; 0.55 for the Reluctance and Stress in Reading
(ROS) sub-dimension; and 0.76 for the Problems and Obstacles in Reading (POB) sub-dimension.
Descriptive analysis results such as arithmetic mean, standard deviation, skewness and kurtosis were
used to determine the distribution of the scales. Skewness and kurtosis values were used to test
the normality assumption, and Mardia’s multiple skewness and kurtosis coefficient was used for
multivariate normality. Skewness and kurtosis coefficients between +2 and - 2 indicate a normal
distribution (George and Mallery, 2010). However, when the skewness value is between +2 and - 2,
and when the kurtosis value is between +7 and - 7, normal distribution can be mentioned (Hair et
al,, 2009; Byrne, 2009). The correlation coefficient is interpreted as very low if it is between 0.00 —
0.30, low if it is between 0.30 - 0.50, medium if it is between 0.50 — 0.70, high if it is between 0.70 -
0.90 and very high if it is between 0.90 — 1.00 (Hinkle, Wiersma, and Jurs, 2003).
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To calculate the item discriminations of the items in the scale, 27% upper and lower groups were
formed, and independent sample t-test was applied to these groups. Item-total correlation values

were calculated to determine the relationship between each item in the scale and other items.

Findings

The study was applied to 323 individuals. After removing extreme outliers, descriptive statistics

for the remaining 299 individuals are presented.

According to Table 1, the skewness coefficients are between 0.67 and 1.45 and the kurtosis
coefficients are between — 0.18 and 2.04. The scales and subscales conform to the normal distribution.
Mardia’s multivariate skewness and kurtosis coefficients calculated for multivariate normality
indicate that the distribution does not show multivariate normality(p<0.05). To meet the assumption
of multivariate normality, which is one of the assumptions of structural equality, the data were
made suitable for normal distribution before starting the analysis. Table 2 shows the factor loadings,

standard errors and t-values obtained because of confirmatory factor analysis.

When the table containing the parameters of the model obtained because of confirmatory
factor analysis is examined, it is seen that the standardized factor loadings vary between 0.19 and
0.74. Since all factor loadings in the table are statistically significant(t>2.58; p<0.01), it can be said
that observed variables are significant predictors of latent variables. Table 3 shows the correlation

coefficients between latent variables.

According to the values in Table 3, the correlations between latent variables ranged between
0.43 and 0.96(p<0.001). When Table 3 is examined, there is a positive, significant and moderate
relationship(r=0,51; p<0,05) between the latent variable of love of reading and the latent variable
of benefits of reading, a positive, significant and high relationship (r=0,73; p<0,05) between the
latent variable of reluctance and stress in reading, and a positive, significant and high relationship
(r=0,75; p<0,05) between the latent variable of problems and obstacles in reading. There is a positive,
significant, and medium level relationship (r=0,45; p<0,05) between the latent variable of benefits
of reading and the latent variable of reluctance and stress in reading and a positive, significant, and
medium level relationship (r=0,43; p<0,05) between the latent variable of problems and obstacles
in reading. There is a positive, significant, and very high relationship (r=0,96; p<0,05) between the
latent variable of reluctance and stress in reading and the latent variable of problems and obstacles
in reading.

When Table 4 is examined, while chi-square value/degree of freedom, RMSEA and SRMR values
of the model obtained by confirmatory factor analysis show acceptable fit(2/sd<5; RMSEA<08;
SRMR<0.08); NFI, CFI and GFI values are not within the desired range (NFI<0.90; CFI<0.90;
GFI<0.90).Since half of the goodness of fit values are within the desired range, the construct validity
of the scale is ensured.Figure 1 shows the structure obtained as a result of confirmatory factor analysis
(Celik and Yilmaz, 2013; Simsek, 2007).
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According to Table 5, in the analysis based on the difference between the upper and lower groups,
a statistically significant difference was found in the items except item 8 (p<0.05). It is seen that the
items that make up the scale have a significant power to distinguish the lower-upper group. Item 8
was not removed from the scale because it had a statistically significant factor loading in confirmatory
factor analysis. The item-total correlation values showing the relationship between the items and the
total score vary between 0.09 and 0.68. It can be said that items with item total correlation values
above 0.30 are discriminative (Kline, 2023). However, it was deemed appropriate to keep the items
with item total correlation values below 0.30 in the scale since they provided item discrimination in
the analysis based on the difference between the upper and lower groups. In addition, since there was
no change in the Cronbach’s Alpha value calculated when the item was removed, it can be said that
the items are discriminative.

Discussion

This study was conducted to determine the validity and reliability of the Attitudes Toward Reading
Scale developed by Dogan and Cermik (2016) with pre-service teachers for parents with children
aged 3-5 years.In this context, the relevant measurement tool was tested on 323 parents with children
aged 3-5 years.SPSS 25 (Statistical Package for the Social Sciences) and LISREL 8.51 programs were
used in the analysis. The original scale (Dogan & Cermik, 2016) has 36 items and a four-factor
structure. In this study, there was no change in the number of items and factor structure because
of the analysis. The research was conducted with the Attitudes Towards Reading Scale (Dogan and
Cermik, 2016) developed with a sample of pre-service teachers. The internal consistency coefficient
of the whole scale was calculated as 0.91. The relationships between sub-factors are as follows: 0.51
between CSF and COS; 0.73 between CSF and COSIS; 0.75 between CSF and COSE; 0.45 between
COS and COSE; 0.96 between COS and COSE; and 0.43 between COS and COSE. The factor loadings
of the items were between 0.51 and 0.74 for the items collected in the CSF sub-dimension; between
0.47 and 0.73 for the items in the COS sub-dimension; between 0.19 and 0.65 for the items in the
COSIS sub-dimension; and between 0.33 and 0.71 for the COSE sub-dimension. Since the inter-
factor relationships and factor loadings were significant at the 0.05 significance level and the model-
data fit was achieved, the 4-factor structure of the scale was confirmed because of the analyses. The
item-total correlation values calculated based on the relationship between the items and the total
score are between 0.09 and 0.68. Items with item total correlation values above 0.30 can be said to be
discriminative (Kline, 2023). Items with item total correlation values below 0.30 were not removed
from the scale because they provided item discrimination in the analysis based on the difference
between the upper and lower groups. In addition, since there was no change in the Cronbach’s Alpha
value calculated when the item was removed, the items were found to be discriminative. As a result of
the analysis of the data collected during the research process, it was found that the Attitudes Towards
Reading Scale is a valid and reliable measurement tool for parents with children aged 3-5 years.

Attitudes towards reading books are important not only at higher levels but also in early
childhood (Lee and Kim, 2021; Capa-Aydin and Balci, 2019). Although attitude is a measurable
variable, there are many measurement tools in the literature that measure attitude towards reading
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(Pfost, Schiefer and Artelt, 2016; Cecil-Smith, 1990; Vadon, 2000; Dean and Trent, 2002).When
the literature is examined, although there are measurement tools to examine the attitudes towards
reading in the upper age group; primary school second level (Ozbay and Uyar; 209), secondary
school students (Kurnaz, 2019) and high school students (Giines and Susar Kirmizi, 2014), as well as
pre-service teachers studying at the faculty of education (Ipek Egilmez and Ozsavli, 2018; Yurdakul
and Susar Kirmizi, 2021), no scale developed to measure the attitudes of parents with children aged
3-5 years towards reading has been found in the field.It is stated that the family is a role model in
child development, this role model status is also valid for book reading behavior, and the family’s
attitude towards reading will be effective in children’s book reading habits (Kakirman Yildiz, 2016).
In this context The Attitudes Toward Reading Scale, which was found to be a valid and reliable
measurement tool for determining the attitudes of parents with children between the ages of 3-5
towards reading books, is thought to fill the gap in this field.

Although the results obtained in the research bring along some limitations, it is also possible
to make some suggestions for researchers who plan to work in this field. This study, in which
convenience/accidental sampling was used, is a cross-sectional study in which data was collected
only once from the sample. In future studies, experimental models can be designed to support
the development of attitudes towards reading. This study was conducted only with 323 parents of
children with normal development. In future studies, designing studies that include children with
special needs and repeating them with a larger number of samples will make the research stronger.
The roles of mothers and fathers in child development may differ in society. Designing a study on the
differences in attitudes between parents by accessing data from mothers and fathers separately will
allow a clearer picture of attitudes to be seen.

Giris

Okuma bireyin yagami boyunca etkili olan demokratik toplumlarin diistinen ve duyarli bireyleri
i¢in gerekli olan temel becerilerden biri olarak gorillmektedir (Sever ve ark., 2017). Hem algilamay1
hem de diistinmeyi igeren karmagik bir faaliyet olan okuma, yazili metinleri s6ze doniistirmeyi ve
anlama becerisini i¢ermektedir. Okuma; kelimeyi tanima ve anlama olmak {izere birbiri ile iligkili
iki stiregten olugur. Kelimeleri tanima; yazili simgelerin kisinin kendi konustugu dildeki karsiligini
bulmadir. Anlama ise yazili kelimelerin metinle baglantisin1 anlamadir. Kisi okurken arka planda
kelime dagarcigindan ve anlam bilgisinden faydalanarak metnin anlamini ¢ikarmaya calisir (Pang
ve ark., 2003). Bireylerin okuma aligkanliklarina etki eden durumlardan birinin de tutum oldugu
bilinmektedir (Lee ve Stevenson, 2008). Bireylerin giinliik yasamlarinda sergiledikleri davranislar;
bir davranigin etkisine kars: tepki ya da bir ditgiincenin digavurum hali olarak ortaya ¢ikmaktadir.
Bu diigiince ve davranis oriintiisine “tutum” adi verilmektedir (Kahyaoglu, 2011). Gardner (1985)
tutumu bireyin inan¢ ve diisiincelerine gore belli bir nesne ya da kavrama yonelik tepki olarak
nitelendirmektedir. Smith (1968) ise tutumu bireye atfedilen ve bireyin psikolojik bir obje ile ilgili
duygu, diisiince ve davraniglarini olusturan bir egilim olarak tanimlamaktadir. Ulgen (2022) ise
tutum tanimina bir ek yaparak bireyin davranislarina yon veren ve karar verme siirecinde yanliliga
neden olan, 6grenme ile kazanilan bir olgu olarak tanimlamaktadir.
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Banduranin sosyal biligsel kuramina gore 6grenme sadece taklit etmekle sinirli kalmaz; ayni
zamanda biligsel siirecler, kisisel faktorler ve cevresel etkilesimlerin de bir sonucudur. Bandura,
insanlarin 6z-yeterliliklerini artirmalarinin, hedeflerine ulagma olasiliklarini artiracagini savunur.
Ayrica, kigilerin sosyal ¢evreleri ile olan etkilesimleri de 6nemli bir rol oynar. Bu kapsamda, Bandura,
gozlemleyerek 6grenmenin yani sira, sosyal destegin, davranigsal degisim siirecinde etkili oldugunu
da savunur (Bandura, 1976; Bandura, 1986). Kakirman Yildiz (2016), ¢ocugun okuma aligkanliginda
ailenin rol model olarak yerini belirlemek i¢in yaptig1 caliymada ailelerin yaklagik yarisinin evinde
aileye ait genel bir kiitiiphane bulunmadigy, aile icerisinde ebeveynlerin kitap okuma aligkanhiginin
olmadify, kitaptan ayri herhangi bir siireli yaym takibinin yapilmadigi bulunmustur. Ailelerin
tamamina yakini ¢ocuklarina kitap aldigin1 ancak evde aileye ait kitaplik bulunmadig: gibi cocuga
ait de bir kitapligin bulunmadigini iddia etmistir. Cocukla en ¢ok zaman paylagiminin televizyon
karsisinda, resim ya da boyama etkinlikleri ile yapildigini belirtmis, bu tarz etkinlikleri yapan ailelerin
¢ocuklarinin da okuma aligkanlig1 yoniinden zayif olduklar: tespit edilmistir. Benzer sekilde Tanju
(2010), cocuklarda okuma aliskanliginin olusmasinda etraflarindaki yetiskinin (6gretmen, ebeveyn,
birincil bakici) rehber olmasinin 6nemli oldugunu vurgulamaktadir. Cocuklarin yas grubuna uygun
ilgi ve alakalar1 belirlenerek onlara kitaplar sunmak; ¢ocuklarin okuma aliskanlig1 edinmesine daha
sonra bu okuma eylemini tek basina ve eglenerek yapmasina neden olabilecegini vurgulamaktadir.
Cocuklarin kiiciik yaglardan bu aligkanligi edinmesi ileriki yasamini da etkileyecektir. Yetiskinler
¢ocuklara da bu siiregte rehber olmanin yani sira rol modeli de olmalidir. Ortak okuma zaman
dilimleri yaratilmali ve okunulan kitaplar hakkinda ¢ocuklarla sohbetler edilmelidir.

Bir toplumda okuma aligkanligini kazandirmanmn ve okuma becerisini gelistirmenin yolu
davranigin sirekliligini saglamaktan gecer. Bu siirekliligin saglanmasi i¢in de kiigiik yaslardan
itibaren kitap okuma etkinliklerine baslanmalidir (Collins, 1996; Sangkaeo, 1999). Ebeveynlerin kitap
okumaya yonelik tutumlarinin, ¢ocuklarin dil ve bilissel gelisimi tizerinde énemli bir etkiye sahip
oldugu bilinmektedir (Choi ve Kim, 2020; Senechal ve LeFevre, 2002) Arastirmalar, ebeveynlerin
evde kitap okuma aligkanliklarinin, ¢ocuklarin okuma becerilerini gelistirmeye yardimci oldugunu
gostermektedir (Duursma, 2014; Jiménez-Pérez ve ark., 2020; Conlon, 2006). Ozellikle kii¢iik
yaglardan itibaren diizenli olarak kitap okuyan c¢ocuklarin, kelime dagarciklarinin daha zengin
oldugu, okuma ve yazma becerilerinin daha gelismis oldugu tespit edilmistir (Farrant ve Zubrick,
2013; Niklas ve ark, 2016; Demir Lira ve ark., 2019).

Ebeveynlerin kitap okuma aligkanliklarmin g¢ocuklarin okuma motivasyonunu artirdigi ve
kitaplara olan ilgilerini artirdig1 da belirtilmektedir (Hutton, Horowitz Kraus, Mendelsohn, DeWitt
ve Holland, 2015; Mol, Bus, de Jong ve Smeets, 2008; Sénéchal ve LeFevre, 2002). Aragtirmalar ayrica
erken yaslardan itibaren ebeveynlerin kitap okuma rutinlerinin ve sahip olduklar: aligkanliklarin,
¢ocuklara kitap okuma aligkanlig1 kazandirmada oldukea etkili oldugunu gostermektedir (Tanju,
2010; Kakirman Yildiz, 2016; Cakmak ve Yilmaz, 2009). Ancak bu unsurlarin yani sira, gocuklarin
ve ebeveynlerin kitap okuma sikliklari etkileyen sosyoekonomik diizey, ¢ocugun yasi, kardes
say1s1 gibi degiskenler de bulunmaktadir (Isikoglu ve Simsek, 2022; Tezel Sahin ve Tutkun, 2016;
Development Analytics, 2017). Tiim bunlara ek olarak arastirmalar, ebeveynlerin kitap okumaya
yonelik tutumlarimin ¢ocuklarin okuma aligkanliklarimi olumlu yonde etkiledigini gostermekte ve
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ebeveynlerin ¢ocuklarina kitap okuma aligkanligi kazandirmalari i¢in kitap se¢iminin 6nemli oldugu
vurgulanmaktadir (Cunningham ve Stanovich, 1997). Kitap okumaya yonelik tutum sadece erken
¢ocukluk doneminde degil sonraki kademelerde de 6nem teskil etmektedir (Capa Aydin ve Balci,
2019; Lee ve Kim, 2021). Alan yazin incelendiginde st yas grubundaki; ilkogretim ikinci kademe
(Ozbay ve Uyar; 2009), ortaokul dgrencileri (Kurnaz, 2019) ve lise dgrencilerinin (Giines ve Susar
Kirmizi, 2014) yan sira, egitim fakiiltesinde 6grenim géren dgretmen adaylarinin (ipek Egilmez
ve Ozsavli, 2018; Yurdakul ve Susar Kirmizi, 2021) kitap okumaya yénelik tutumlarini incelemeye
yonelik 6l¢gme araglari bulunmasina ragmen, alanda 3-5 yas arast ¢ocugu bulunan ebeveynlerin
okumaya yonelik tutumlarini 6l¢gmek amaciyla gelistirilen bir 6lgege rastlanamamistir. Cocuklarin
kitap okuma aligkanlarinda ise ailelerin etkisi olumlu alan yazinla desteklenmektedir (Evans ve Shaw,
2020; Senechal ve LeFevre, 2002). Cocuklarin kitap okuma aligkanliklarinda ailelerin ¢ocuklara ya
da ¢ocuklarla kitap okuma sikliklarinin, bu okuma faaliyetine ise sosyoekonomik faktérlerin etkisi
bulunmugtur (Cakmak ve Yilmaz, 2009; Isikoglu ve Simsek, 2022; Kakirman Yildiz, 2016; Tanju, 2010;;
Tezel Sahin ve Tutkun, 2016). Yapilan alan yazin taramasinda ¢ocuklarin kitap okuma aligkanlhiginda
ailelerin etkisine vurgu yapilirken (Unal ve Yigit, 2019) ebeveynlerin kitap okuma aligkanliklar1 ya
da tutumlarina yonelik bir 6l¢gme aracina rastlanamamistir. Bu amagla bu aragtirmada Dogan ve
Cermik (2016)’in yetigkinler icin gelistirdigi 6l¢me arac1 6gretmen aday1 6rneklemi ile gelistirildigi
i¢in 6l¢me aracinin ebeveyn 6rneklemi ile gecerlik giivenirlik ¢aligmasina ihtiya¢ duyulmustur. Bu

baglamda agagidaki soruya cevap aranmugtir.

1. “Kitap Okumaya Yonelik Tutum Olgegi - Ebeveyn Orneklemi” formunun gegerlik ve giivenirligi

nedir?

Yontem

Bu arastirma Dogan ve Cermik (2016)’in 6gretmen adaylar: 6rneklemi gelistirmis oldugu Kitap

Okumaya Yonelik Tutum Olgeginin ebeveynlerle yapilan gegerlik ve giivenirlik caligmasidir.

Calisma Grubu

Uygun/kazara 6rnekleme yonteminin referans alindigi bu arastirma 3-5 yas arasi cocugu bulunan
ve goniillii katilim saglayan 323 ebeveyn ile yiriitilmiistiir. Ebeveynler normal gelisim gosteren
cocuklara sahiptir. Orneklem belirlenirken seckisiz olmayan &rnekleme yontemlerinden uygun
ornekleme yontemi kullanilmigtir. Bu yontem rastgele atamalarin miimkiin olmadig1 durumlarda
goniillii katilim yoluyla olusan érneklem olarak belirlenmesidir (Fraenkel ve ark., 2022). Orneklemi
olusturan 323 kisinin yaslar1 24 ile 50 yas arasinda degismektedir (X =35,54; ss=5,76). Katilimci
ebeveynlerden kadinlarin 1561 tiniversite mezunu (%48,3), 50’i lise (15,5), 73’11 lisanstistii (%22,6),
geriye kalan 44 kisi (%13,6) ise ortaokul ve alt1 egitim diizeyine sahiptir. Katilimeci erkeklerin ise 1451
iniversite mezunu (%44,9), 66’s1 (%20,4) lise, 69’u (%21,3) lisansiistii, geriye kalan 43 kisi (%13,3) ise

ortaokul ve alt1 egitim diizeyine sahiptir.
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Veri Toplama Araglari

Genel Bilgi Formu

Ailelere olgek ile iletilen genel bilgi formunda arastirmanin amaci ve arastirma i¢in gerekli
olabilecegi diistiniilen ailelere dair bilgi edinmek i¢in sorular bulunmaktadir. Bu sorular ebeveynlerin
cinsiyet yas, meslek diizeyi, egitim durumu ve ailelerin sosyoekonomik diizeyi ile ilgilidir. Bu form
aragtirmaci tarafindan hazirlanmis ve uzman goriisiine sunulmustur. Ayn: zamanda bu formla
ebeveynlerin katilimi goniillii katilimi i¢in onaylari da alimustir.

Kitap Okumaya Yonelik Tutum Olgegi (KOYTO)

Kitap Okumaya Yonelik Tutum Olgegi Dogan ve Cermik (2016) tarafindan 1228 gretmen aday:
ile gelistirilmistir. Olgegin agimlayici ve dogrulayici faktdr analizleri sonucunda 36 madde ve “kitap
okuma sevgisi, kitap okumanin yararlari, kitap okumada isteksizlik ve stres, kitap okumada sorunlar
ve engeller” olarak dort boyutlu bir yapiya sahip oldugu belirtilmistir. Olgekte toplam 36 madde
bulunmaktadir. Olgegin &lgiit bagintili gegerligi pozitif yonde anlamli bulunmugtur. Gelistirilme
siirecinde i¢ tutarlik, iki yar1 giivenirlik ve madde analizi yapilmistir. Ust %27 ile alt %27’lik gruplarin
madde ortalama puanlari arasinda yapilan t testi sonuglarindan, farklarin tiim maddeler ve alt boyut
toplam puanlar: i¢cin anlaml oldugu gozlemlenmistir (p<0,001). Kitap Okumaya Yonelik Tutum
Olgeginin, dlgek gelistirme siirecinde giivenirlik katsayisi 0,70 ve iizerinde olan 6lgeklerin giivenilir
sonuglar verdigi kabul edildiginden (Biiyiikoztiirk, 2018) i¢ tutarlik ve iki yar1 giivenirlik degerleri
yeterli bulunmustur. Olgegin tiimii igin i¢ tutarlik katsayisi 0,95 ve iki yar1 giivenirlik katsayis1 0,93
olarak bulunmugtur (Dogan ve Cermik, 2016).

Veri Toplama Siireci

Arastirma verileri “Genel Bilgi Formu” ve “Kitap Okumaya Yonelik Tutum Olgegi” formlar
kullanilarak cevirim i¢i ortamda toplanmistir. Cevirim i¢i ortamda veri toplama agamasinda,
katilimcilara aragtirmanin igerigi ve konusu hakkinda formun baginda bilgilendirme metni
paylasilarak arastirmaya gontlli katilim saglamak istediklerine dair onaylar alinmigtir

Verilerin Analizi:

Aragtirma kapsaminda toplanan verileri analiz etmek i¢in SPSS 25 (Statistical Package fort he
Social Sciences) ve LISREL 8.51 programlari kullanilmistir. Kitap Okumaya Yonelik Tutum Olgeginin
yap1 gegerligi icin dogrulayici faktor analizi yapilmistir. Ornekleminin dagilimini belirlemek igin
frekans, yiizde, aritmetik ortalama ve standart sapmadan yararlanilmistir. Aragtirmada kullanilan
olgeklerin giivenirliklerini belirlemek icin i¢ tutarlik katsayisi olan Cronbach’s Alpha hesaplanmigtir.
Kitap Okumaya Yonelik Tutum Olgeginin (KOYTO) toplami i¢cin Cronbach’s Alpha katsayisi 0,91;
Kitap Okuma Sevgisi (KOS) alt boyutu i¢in 0,90; Kitap Okumanin Yararlar1 (KOY) alt boyutu icin
0,80; Kitap Okumada Isteksizlik ve Stres (KOIS) alt boyutu igin 0,55; Kitap Okumada Sorunlar
ve Engeller (KOSE) alt boyutu i¢in 0,76 olarak hesaplanmistir. Olgeklere ait dagilimi belirlemek
i¢in aritmetik ortalama, standart sapma, ¢arpiklik ve basiklik gibi betimsel analiz sonuglarina yer
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verilmistir. Normallik varsayimini test etmek i¢in ¢arpiklik ve basiklik degerlerinden, ¢ok degiskenli
normallik i¢in de Mardianin ¢oklu ¢arpiklik ve basiklik katsayisindan yararlanilmistir. +2 ve - 2
arasinda yer alan ¢arpiklik ve basiklik katsayilari normal dagilim gosterdigine isaret etmektedir
(George ve Mallery, 2010). Ancak ¢arpiklik degeri +2 ile - 2 arasinda oldugu zaman basiklik degeri
+7 ile - 7 arasinda oldugu zaman da normal dagilimdan soz edilebilir (Hair ve ark.,2009; Byrne,
2009). Korelasyon katsayis1 0,00 — 0,30 arasinda ise ¢ok diisiik; 0,30 — 0,50 arasinda ise diistik; 0,50 -
0,70 arasinda ise orta; 0,70 — 0,90 arasinda ise yiiksek ve 0,90 - 1,00 arasinda ise ¢ok yiiksek seklinde

yorumlanmistir (Hinkle, Wiersma ve Jurs, 2003).

Olgekteki maddelerin Madde ayirt ediciliklerini hesaplamak igin %27’lik alt-iist grup olusturulmus
ve bu gruplara bagimsiz 6rneklem t testi uygulanmustir. Olgekteki her bir maddenin diger maddelerle

olan iliskisini belirlemek i¢in madde toplam korelasyon degerleri hesaplanmistur.

Bulgular

Calisma 323 kisiye uygulanmistir. Asir1 u¢ degerler ¢ikarildiktan sonra kalan 299 bireye ait
betimleyici istatistikler Tablo 1.de yer almaktadur.

Tablo 1. Kitap Okumaya Yonelik Tutum Olgegi ve Alt Boyutlarina Ait Betimleyici Istatistikler

) En diisiik  En yiiksek % . Carpiklik Basiklik
puan puan istatistik ~ SH Istatistik SH
KOS 299 12 54 25,35 9,40 0,67 0,14 -0,18 0,28
KOY 299 8 22 10,35 3,11 1,44 0,14 1,38 0,28
KOIS 299 9 22 11,27 2,93 1,55 0,14 2,04 0,28
KOSE 299 7 28 10,63 4,35 1,45 0,14 1,89 0,28
KOYTO 299 36 111 57,61 1612 097 0,14 0,55 0,28

KOS: Kitap Okuma Sevgisi; KOY: Kitap Okumanin Yararlari; KOIS: Kitap Okumada Isteksizlik ve Stres;
KOSE: Kitap Okumada Sorunlar ve Engeller; KOYTO: Kitap Okumaya Yonelik Tutum Olgegi

Tablo 1l gore carpiklik katsayilar1 0,67 ile 1,45 arasinda ve basiklik katsayilar: - 0,18 ile 2,04
arasinda yer almaktadir. Olgekler ve alt 6lgekler normal dagilima uygunluk gostermektedir. Cok
degiskenli normallik i¢in hesaplanan Mardianin ¢ok degiskenli carpiklik ve basiklik katsayilar
dagilimin ¢ok degiskenli normallik gostermedigine isaret etmektedir (p<0,05). Yapisal esitlik
varsayimlarindan olan ¢ok degiskenli normallik varsayimini karsilamak i¢in analizlere baglamadan
once veri normal dagilima uygun hale getirilmistir. Tablo 2'de dogrulayici faktér analizi sonucu elde

edilen faktor yiiklerine, standart hatalara ve t-degerlerine yer verilmistir.
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Tablo 2. Dogrulayici Faktor Analizi Modeline Ait Faktor Yiikleri, Standart Hatalar ve t-degerleri

Ortiik ve Gozlenen  Standartlagtirilmamis Faktor Standart ; Standartlastiriimis
Degiskenler Yiikleri Hata Faktor Yiikleri
Kitap Okuma Sevgisi
KOYTO1 0,70 0,06 12,13 0,65
KOYTO2 0,69 0,05 12,66 0,67
KOYTO3 0,74 0,06 12,58 0,67
KOYTO6 0,80 0,06 12,67 0,67
KOYTO7 0,73 0,06 12,65 0,67
KOYTO16 0,68 0,08 9,16 0,51
KOYTO20 0,63 0,05 12,15 0,65
KOYTO21 0,95 0,07 14,05 0,72
KOYTO25 0,85 0,06 13,27 0,69
KOYTO26 0,80 0,06 14,39 0,74
KOYTO31 0,79 0,06 12,94 0,68
KOYTO32 0,60 0,06 10,67 0,58
Kitap Okumanin Yararlar1
KOYTO17 0,34 0,04 7,93 0,47
KOYTO18 0,41 0,04 10,31 0,59
KOYTO19 0,38 0,04 9,63 0,55
KOYTO22 0,45 0,04 11,61 0,64
KOYTO23 0,35 0,03 13,54 0,72
KOYTO24 0,41 0,03 13,67 0,73
KOYTO27 0,26 0,02 10,95 0,61
KOYTO28 0,29 0,03 10,89 0,61
Kitap Okumada steksizlik ve Stres
KOYTO5 0,16 0,03 5,35 0,65
KOYTO8 0,17 0,05 3,89 0,24
KOYTO9 0,63 0,06 11,54 0,65
KOYTO10 0,05 0,02 3,11 0,19
KOYTO12 0,13 0,02 6,52 0,39
KOYTO13 0,62 0,06 9,78 0,56
KOYTO14 0,32 0,06 5,74 0,35
KOYTO36 0,11 0,03 4,26 0,26
Kitap Okumada Sorunlar ve Engeller
KOYTO4 0,76 0,06 11,88 0,33
KOYTO15 0,44 0,06 7,03 0,41
KOYTO29 0,67 0,05 13,44 0,71
KOYTO30 0,40 0,04 9,30 0,53
KOYTO33 0,53 0,06 9,04 0,52
KOYTO34 0,44 0,04 10,26 0,58
KOYTO35 0,75 0,06 13,21 0,70

Dogrulayict faktor analizi sonucu elde edilen modele ait parametrelerin yer aldigi tablo

incelendiginde, standardize edilmis faktor yiiklerinin 0,19 ile 0,74 arasinda degistigi gortilmektedir.
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Tabloda yer alan tiim faktor yiikleri istatistiksel olarak anlamli oldugu igin (#>2,58; p<0,01) gozlenen
degiskenlerin, o6rtiik degiskenlerin anlamli birer yordayicisi oldugu soylenebilir. Tablo 3’te 6rtiik

degiskenler arasi korelasyon katsayilarina yer verilmistir.

Tablo 3. Ortiik Degiskenler Arasi Korelasyonlar

Ortiik Degiskenler 1 2 3 4
1. Kitap Okuma Sevgisi -

2. Kitap Okumanin Yararlar 0,51* -

3. Kitap Okumada Isteksizlik ve Stres 0,73* 0,45* -

4. Kitap Okumada Sorunlar ve Engeller 0,75* 0,43* 0,96*
*p<0,001

Tablo 3’te yer alan degerlere gore ortitk degiskenler arasi korelasyonlar 0,43 ile 0,96 arasinda
degismektedir (p<0,001). Tablo 3 incelendiginde kitap okumaya y6nelik tutum 6lgeginin kitap okuma
sevgisi ortitk degiskeni ile kitap okumanin yararlar1 6rtitk degiskeni arasinda pozitif yonlii, anlamh
ve orta diizey iliski (r=0,51; p<0,05); kitap okumada isteksizlik ve stres ortiik degiskeni arasinda
pozitif yonlii, anlamli ve yiiksek iliski (r=0,73; p<0,05) ve kitap okumada sorunlar ve engeller ortitk
degiskeni arasinda pozitif yonli, anlamli ve yiiksek iliski (r=0,75; p<0,05) bulunmaktadir. Kitap
okumaya yonelik tutum Ol¢eginin kitap okumanin yararlari 6rtitk degiskeni ile kitap okumada
isteksizlik ve stres ortiik degiskeni arasinda pozitif yonlii, anlamli ve orta diizey iliski (r=0,45; p<0,05)
ve kitap okumada sorunlar ve engeller ortiik degiskeni arasinda pozitif yonlii, anlamli ve orta diizey
iliski (r=0,43; p<0,05) bulunmaktadir. Kitap okumaya yonelik tutum olgeginin kitap okumada
isteksizlik ve stres ortiik degiskeni ile kitap okumada sorunlar ve engeller 6rtitk degiskeni arasinda

pozitif yonli, anlamli ve ¢ok yiiksek iliski (r=0,96; p<0,05) bulunmaktadir.

Tablo 4. Dogrulayici Faktdr Analizi ile Elde Edilen Modeli I¢in Uyum lyiligi Degerleri

Model Xz/sd RMSEA SRMR NFI CFI GFI

Model 1301/588=2,21 0,064 0,064 0,71 0,82 0,80

Tablo 4 incelendiginde, dogrulayici faktor analizi ile elde edilen modele ait degerlerden ki
kare degeri/serbestlik derecesi, RMSEA ve SRMR degerleri kabul edilebilir uyum gosterirken
(x2/sd<5; RMSEA<08; SRMR<0,08); NFI, CFI ve GFI degerleri istenilen aralikta bulunmamaktadir
(NFI<0,90; CFI<0,90; GFI<0,90). Uyum iyilik degerlerinin yarisi istenilen aralikta bulundugu i¢in
oOlgegin yapi gecerligi saglanmis olmaktadir. Sekil 1'de dogrulayici faktor analizi sonucu elde edilen

yapi yer almaktadir (Celik ve Yilmaz, 2013; Simsek, 2007).
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Sekil 1. Kitap Okumaya Yonelik Tutum Olgegine Ait Dogrulayici Faktor Analizi Semast

Madde Istatistikleri

Kitap Okumaya Yonelik Tutum Ol¢eginin maddelerinin ayirt ediciligini belirlemek i¢in %27’lik
alt-tist grup belirlenmis ve bu gruplarin 6lgekten aldiklar: toplam puanlar karsilagtirilmigtir. Ayrica
madde toplam korelasyonlar: da hesaplanmis ve maddenin diger maddelerden elde edilen toplam

puanla olan iliskisi belirlenmistir. Analiz sonuglari tablo 3’te yer almaktadir.
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Tablo 5. Madde Istatistikleri

Madde X ss t r (Diizeltilmis madde Cronbach’s « (Madde
toplam korelasyonu) ¢ikarilinca 6lgek
giivenirlik katsayisi)
KOYTO1 2,49 1,09 -14,08*** 0,58 0,91
KOYTO2 1,73 1,03 -13,000* 0,57 0,91
KOYTO3 2,08 1,10 -14,880* 0,56 0,91
KOYTO4 1,70 1,17 10,087 0,53 0,91
KOYTO5 1,09 0,48 -3,17%* 0,28 0,91
KOYTO6 2,39 1,19 12,6207 0,59 0,91
KOYTO7 1,85 1,09 -12,3104¢ 0,58 0,91
KOYTOS 1,24 0,73 -1,43 0,10 0,91
KOYTO9 1,53 0,98 -8,180%* 0,50 0,91
KOYTO10 1,03 0,28 -2,04* 0,09 0,91
KOYTO11 1,11 0,42 -4,69%** 0,49 0,91
KOYTO12 1,06 0,32 -2,83** 0,31 0,91
KOYTO13 1,68 1,10 -8,85%** 0,47 0,91
KOYTO14 1,47 0,93 -6,19%** 0,27 0,91
KOYTO15 1,63 1,06 -5,79%** 0,31 0,91
KOYTO16 2,79 1,33 9,39+ 0,47 0,91
KOYTO17 1,41 0,72 -5,69%* 0,32 0,91
KOYTO18 1,35 0,70 -5,200* 0,37 0,91
KOYTO19 1,31 0,69 -3,84%%* 0,18 0,91
KOYTO20 1,65 0,98 -10,997* 0,63 0,91
KOYTO21 2,17 1,31 -14,720%% 0,68 0,91
KOYTO22 1,38 0,69 -6,42%* 0,45 0,91
KOYTO23 1,22 0,49 6,32 0,34 0,91
KOYTO24 1,27 0,57 S7,170¢ 0,46 0,91
KOYTO25 2,47 1,23 -15,73*%* 0,64 0,91
KOYTO26 1,87 1,08 -14,354¢ 0,68 0,91
KOYTO27 1,18 0,42 -6,03*** 0,33 0,91
KOYTO28 1,23 0,48 -6,17%* 0,39 0,91
KOYTO29 1,51 0,94 -8,58%** 0,57 091
KOYTO30 1,30 0,76 -5,90%** 0,41 0,91
KOYTO31 2,00 1,17 -12,720%% 0,62 0,91
KOYTO32 1,86 1,02 -9,91F* 0,53 0,91
KOYTO33 1,52 1,01 -6,53* 0,39 0,91
KOYTO34 1,34 0,76 6,290 0,48 0,91
KOYTO35 1,62 1,06 -9,91%* 0,61 0,91
KOYTO36 1,07 0,43 -2,70** 0,18 0,91

*p<0,05; **p<0,01; **p<0,001

Tablo 5e gore alt-tist grup arasindaki farka dayali analizlerde 8. madde disindaki maddelerde

istatistiksel olarak anlamli fark bulunmustur (p<0,05). Olgegi olusturan maddelerin alt-iist grubu

ayrt etme giicliniin anlamli oldugu gériilmektedir. Madde 8 dogrulayici faktor analizinde istatistiksel
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olarak anlamli faktor yiikiine sahip oldugu i¢in 6lgekten ¢ikarilmamistir. Maddelerin toplam puanla
olan iligkisini gosteren madde toplam korelasyon degerleri 0,09 ile 0,68 arasinda degismektedir.
Madde toplam korelasyon degeri 0,30’un iizerinde olan maddelerin ayirt edici oldugu soylenebilir
(Kline, 2023). Ancak 0,30’un altinda madde toplam korelasyon degerine sahip olan maddeler alt-
ist grup arasindaki farka dayali analizde madde ayirt ediciligini sagladigi icin olgekte kalmasi
uygun goriilmiistiir. Ayrica madde ¢ikarilinca hesaplanan Cronbach’s Alpha degerinde de degisiklik
olmadig1 i¢in maddeler ayirt edicidir denebilir.

Sonug ve Tartisma

Bu ¢alisma Dogan ve Cermik (2016) tarafindan 6gretmen adaylariyla gelistirilmis olan Kitap
Okumaya Yonelik Tutum Olgeginin 3-5 yas arasi ¢ocugu bulunan ebeveynler icin gegerligi ve
giivenirligini belirlemek amaciyla yapilmistir. Bu baglamda ilgili 6l¢gme araci 3-5 yas araliginda
¢ocuga sahip 323 ebeveyn {izerinde test edilmistir. Calismada SPSS 25 (Statistical Package fort he
Social Sciences) ve LISREL 8.51 programlari kullanilarak analizler yapilmistir. Ol¢egin orijinalinde
(Dogan ve Cermik, 2016) 36 madde ve dort faktorlii yapt bulunmaktadir. Bu ¢alismada da yapilan
analizler sonucunda madde sayisinda ve faktor yapisinda bir degisiklik olmamistir. Arastirma,
ogretmen adaylar1 6rneklemi ile geligtirilen Kitap Okumaya Yonelik Tutum Olgegi (Dogan ve
Germik, 2016) ile gerceklestirilmigtir. Ol¢egin tamamina ait i¢ tutarlilik katsayis1 0,91 olarak
hesaplanmistir. Alt faktérler arast iligkiler ise séyledir; KOS ile KOY arast 0,51; KOS ile KOIS arast
0,73; KOS ile KOSE aras1 0,75; KOY ile KOIS arasi 0,45; KOY ile KOSE aras1 0,96; KOIS ile KOSE
aras1 0,43’tlir. Maddelere ait faktor yiikleri ise KOS alt boyutunda toplanan maddeler i¢in 0,51 ile 0,74
arasinda; KOY alt boyundaki maddeler icin 0,47 ile 0,73 arasinda; KOIS alt boyundaki maddelerde
0,19 ile 0,65 arasinda; KOSE alt boyutu iginse 0,33 ile 0,71 arasinda elde edilmistir. Faktorler aras:
iligkiler ile faktor yiikleri 0,05 6nem seviyesinde anlamli oldugu ve model - veri uyumu saglandig:
i¢in analizler sonucunda 6lgegin sahip oldugu 4 faktorlii yapr dogrulanmistir. Maddelerin toplam
puanla olan iligkisine dayali hesaplanan madde toplam korelasyon degerleri 0,09 ile 0,68 arasindadur.
Madde toplam korelasyon degeri 0,30’un tizerinde olan maddelerin ayirt edici oldugu soylenebilir
(Kline, 2023). Madde toplam korelasyon degeri 0,30’un altinda olan maddeler alt-tist grup arasindaki
farka dayali analizde madde ayirt ediciligini sagladig: i¢in dl¢ekten ¢ikarilmamigtir. Ayrica madde
¢ikarilinca hesaplanan Cronbachs Alpha degerinde de degisiklik olmadig: i¢cin maddelerin ayirt
edici oldugu bulunmustur. Aragtirma siirecinde toplanan verilerle yapilan analizler sonucunda
Kitap Okumaya Yonelik Tutum Olgeginin 3-5 yas arasi ocugu bulunan ebeveynler icin de gegerli ve
giivenilir bir 6l¢eme araci oldugu bulunmustur.

Kitap okumaya y6nelik tutum sadece tist kademelerde degil erken ¢ocukluk déneminde de 6nem
teskil etmektedir (Lee ve Kim, 2021; Capa Aydin ve Balci, 2019). Tutum ol¢iilebilen bir degisken
olmakla beraber alanyazinda okumaya karsi tutumu O6l¢cen bir¢ok o6l¢me araci bulunmaktadir
(Cecil Smith, 1990; Dean ve Trent, 2002; Pfost, Schiefer ve Artelt, 2016; Vadon, 2000). Alan yazin
incelendiginde iist yas grubundaki; ilkdgretim ikinci kademe (Ozbay ve Uyar 2009), ortaokul
ogrencileri (Kurnaz, 2019) ve lise 6grencilerinin (Glines ve Susar Kirmizi, 2014) yani sira, egitim
fakiiltesinde 6grenim goren 6gretmen adaylarinin (Ipek Egilmez ve Ozsavli, 2018; Yurdakul se Susar
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Kirmizi, 2021) kitap okumaya yonelik tutumlarini incelemeye yonelik 6l¢me araglar1 bulunmasina
ragmen, alanda 3-5 yas arasi ¢cocugu bulunan ebeveynlerin okumaya yoénelik tutumlarimni 6lgmek
amacryla gelistirilen bir 6l¢ege ulasilamamistir. Ailenin ¢ocuk gelisiminde rol model oldugunu, bu
rol model olma durumunun kitap okuma davranisi i¢in de gecerli oldugunu ve ¢ocuklarin kitap
okuma aligkanliklarinda ailenin kitap okumaya yonelik tutumunun etkili olacagini belirtilmektedir
(Kakirman Yildiz, 2016). Bu baglamda 3-5 yas aras1 ¢ocugu bulunan ebeveynlerin kitap okumaya
yonelik tutumlarinin belirlenmesi i¢in gegerli ve giivenilir bir 6lceme araci oldugu sonucuna ulasilan
Kitap Okumaya Yonelik Tutum Olgegi'nin bu alandaki boslugu dolduracag: diisiiniilmektedir.

Aragtirmada elde edilen sonuglar bazi sinirliklar: da beraberinde getirmekle birlikte, bu alanda
calisma yapmay1 planlayan aragtirmacilara bazi onerilerde bulunmak da mimkindir. Uygun/
kazara ornekleminin kullanildigi bu arastirmada orneklemden sadece bir kez veri toplandig:
kesitsel bir aragtirmadir. Sonraki arastirmalarda deneysel modeller tasarlanarak okumaya yonelik
tutumlarin gelistirilmesine destek olunabilir. Bu arastirma sadece normal gelisim gosteren ¢ocuklari
olan 323 ebeveynle yiriitilmiistiir. Daha sonraki aragtirmalarda ozel gereksinimli ¢ocuklarin
da dahil edildigi aragtirmalarin tasarlanmasi ayrica daha fazla sayida orneklemle tekrar edilmesi
aragtirmalar1 daha giiglii kilacaktir. Toplum igerisinde anne ve babanin ¢ocuk gelisiminde edindigi
roller farklilagsabilmektedir. Anne ve babalardan ayri ayri verilere ulagilarak ebeveynler arasi
tutum farklhiliklarina dair bir aragtirmanin tasarlanmasi tutumlara yonelik daha net bir tablonun

gorillmesine olanak saglayacaktir.
Etik Kurul zni

Bu arastirma, Hacettepe Universitesi Etik Komisyonunun 04.02.2022 tarihli ve
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