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Abstract
The learning experience is important for teaching activities. The
characteristics of the learning-teaching exprenceenvironment in
which the learner is located have an impact on the learner's
perception. It is known that both the structure of the classroom
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perceptions of teacher candidates studying in education faculties
regarding the characteristics of the teaching-learning environment
and to examine them in terms of various variables. The survey model,
one of the quantitative research methods, was used in the research.
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The four important elements of the curriculum are objectives, content, learning-teaching process
(educational situations) and evaluation. Each of these elements is quite comprehensive in itself. The
teaching-learning process, which is one of the important elements of the curriculum, includes the
learning-teaching environment, motivation, technology and many other sub-elements. Among these
elements, the learning-teaching environment is also quite comprehensive and detailed. Manninen et al.
(2007); Valtonen et al. (2017) draw attention to five elements in terms of learning-teaching
environments; physical spaces, teaching and learning approaches, social and collaborative aspects that
support learning, technologies used and contextual learning places. The formation or creation of an
effective learning environment is also important in terms of the skills to be gained by students (Guzel
et al., 2022). The learning environment is the environment where most of the learning activities are
carried out in order to realize the teaching objectives. The interaction between student-teacher,
student-student (Gazelle, 2006), sharing of ideas, acceptance of mistakes, clarity of rules and
expectations, rewards and incentives, teacher ability, psychological conditions such as class
participation and the interaction of social and cultural elements are the main elements that shape the
learning environment (Ozden, 2011). Each classroom has a special learning environment and all
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students in the classroom are more or less affected by this environment (Acikgoz, 1989). In addition to
being one of the factors that play a critical role in student behaviors, the learning environment is also
of great importance for students to achieve success (Baek & Choi, 2002). For this reason, the effect of
learning environment on achievement has been a subject that researchers have frequently emphasized
(Acikgoz, Ozkal, & Kilic, 2003; Dorman, Fraser, & McRobbie, 1997). Research has revealed that a
significant portion of learning outcomes is explained by perceptions of the learning environment
(Wannarka & Ruhl, 2008, Gezer, Meral, & Sahin, 2018). The learning environment has an important
place both in terms of physical variables and communicative aspects (Erginer, 2020). On the other
hand, new developments such as different pedagogical approaches and the use of information and
communication technologies have created new demands for learning environments in universities
(Valtonen et al., 2021). Munna and Kalam (2021) stated that students' learning needs, methods or
styles may differ, in which case it is important for instructors to take into account students' needs and
preferences; they also emphasized positive feedback. Similarly, Monteiro, Carvalho, and Santos
(2021) emphasized the importance of the link between students' behavioral and emotional engagement
and a supportive classroom environment and drew attention to effective feedback.

However, in the studies conducted on this subject in the literature, the views of teachers, students or
pre-service teachers in the learning environment have been revealed. This study aims to determine
how students perceive the learning environment, how effective the learning environment is in
providing learning, and whether there is a negative situation in providing learning. For example,
Kurtoglu, Erden, Uslu, Pehlivan & Kurt (2021) applied the views of Computer Education and
Instructional Technology Department students (n=20) in their qualitative study in which they aimed to
describe the views of pre-service teachers about the learning environment at the university. The results
of the study were grouped under four main categories and their subcategories: -course instruction
(suitability for the purpose of the course, distance from boredom, encouraging student participation
and suitability for individual differences), instructor attitude (not creating pressure on the course,
being sincere and maintaining discipline), interaction and cooperation (learner-learner, learner-
instructor and out-of-school cooperation), physical environment (number of individuals, structural
features of the space, classroom layout and materials, ambient noise, cleanliness and access to
information).

Duman (2010) emphasized the importance of organizing meaningful and different educational
situations for learners to create knowledge by drawing attention to factors such as highlighting
curiosity, transferring theory to practice, and creating an atmosphere of relaxed alertness in order to
activate what learners know. Duman (2010) collected data from 133 undergraduate, graduate and
doctoral students studying at Mugla University Faculty of Education through questionnaires and
interviews in his mixed-method research designed to determine university students' views on errors,
illusions and deceptions in the learning-teaching process. The results of the research showed that the
students reported that the errors in the learning-teaching process were mostly caused by the methods
used, that they did not feel the cognitive and affective awareness in the learning-teaching processes,
and that this situation caused perceptual illusions and misconceptions.

The study by Valtonen et al. (2021) aimed to reveal an overall picture of university students' (n=230)
experiences in the current learning environment. The qualitatively collected data was organized into
five themes: characteristics of the campus; available resources; flexibility of learning opportunities;
pedagogy and ICT applications in education. The results revealed that students need informal learning
environments (where students can work alone or with peers) and the emphasis on the flexibility
dimension of learning environments. It is concluded that the research offers a perspective for the
development of appropriate learning environments in higher education. Closs, Mahat and Imms
(2022), in their qualitative research examining how learning environments with their physical,
pedagogical and psychosocial dimensions affect students' learning experiences, obtained data from
students in the Faculty of Business and Economics in Australia by observing eight courses over a
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semester, four focus group discussions with a total of 21 students and interviews with six educators. In
another study, Shochet and Colbert-Getz (2015) aimed to create a new measure to assess medical
students' (n=465) perceptions of the learning environment and developed the Johns Hopkins Learning
Environment Scale, a 28-item, seven-factor/sub-scale instrument that describes the social, relational,
and academic processes of medical students that support their professional formation. In a similar
study, Hamutoglu et al. (2018) aimed to develop a valid and reliable instrument to determine the
impact of virtual learning environments on student satisfaction with teaching and learning in higher
education. Ozudogru and Aksu (2019) also aimed to develop a classroom environment tool to evaluate
pre-service teachers' perceptions of classroom environment and to determine the validity/reliability of
the tool. In the study, a scale consisting of six sub-dimensions was developed. Gonzalez-Maura et al.
(2019), in their study with second-year Engineering Faculty students, developed a teaching
environment scale consisting of 12 variables and 60 indicators that support student learning; they
aimed to evaluate the extent to which the teaching-learning process meets the characteristics of
student-centered teaching from the student perspective.

1-How are pre-service teachers' perceptions about the characteristics of the teaching-learning
environment?

2-Pre-service teachers' perceptions about the characteristics of teaching-learning environment
according to gender variable Does it show a significant difference according to grade level?

3- Preservice teachers' perceptions of the characteristics of the teaching-learning environment
according to grade level Does it show a significant difference according to the variable?

4- Do pre-service teachers' perceptions of the characteristics of the teaching-learning environment
differ significantly according to the There is a significant difference according to the department
(verbal field, numerical field, art field and language field) variable. does it show?

5-Pre-service teachers' perceptions about the characteristics of teaching-learning environment
"Educational Activities", Does it show a significant difference according to "Workload" and
"Evaluation” sub-factors?

Method
Research Model

The research used a survey model, one of the quantitative research methods, which aims to determine
the perceptions of prospective teachers studying in the Turkish, Music, Science, Special Education and
Psychology and Counseling and Guidance departments of the Faculty of Education regarding the
characteristics of the teaching-learning environment. Survey model is research conducted on large
groups, in which the opinions and attitudes of the individuals in the group about a phenomenon and
event are taken, and the phenomena and events are tried to be described (Karakaya, 2012:59). This
model is based on the opinions of the participants regarding a topic or event, or their interests, skills,
abilities, attitudes, etc. These are studies in which the characteristics are determined, generally
conducted on larger samples than other studies (Fraenkel and Wallen 2006). Check and Schutt (2012)
defined the survey method as "collecting quantitative data from a group representing the universe
through questions posed in line with a determined problem and the answers given to these questions."
The model is important for determining the scope of the research and using the correct methods, and
researchers analyze the sources using this model and access information suitable for the purpose of the
research.
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Study Group

The study group of the research consisted of 204 pre-service teachers, 104 female and 100 male,
studying at Gazi University Gazi Faculty of Education. Of the pre-service teachers, 43 were studying
in the first grade, 86 in the second grade, 46 in the third grade and 29 in the fourth grade.

Data Collection Tool and Analysis

In this study, the "Teaching-learning environment perception scale™ developed by Ekinci (2008) and
consisting of 31 items was used to collect data from pre-service teachers studying at the faculty of
education. The scale consists of three sub-dimensions: Teaching activities, Assessment and Workload.
Cronbach alpha values for these sub-dimensions were .89 for the first dimension, .84 for the second
dimension and .65 for the third dimension. The total Cronbach alpha value was calculated as .86. In
the scale used in the study, the behaviors were structured on a Likert-type five-point scale as "Does
not reflect at all (1)", "Reflects a little (2)", "Reflects a little (3)", "Reflects a lot (4)" and "Fully
reflects (5)".

The necessary ethical permissions for this study were obtained from the university Gazi on 20.04.2023
dated 20.04.2023 and numbered E-77082166-604.01.02-638842 and the data were collected online via
e-mail in the spring semester of the 2022-2023 academic year. In this process, participants were also
informed about the content of the study and the purpose of the research. The data collection process
was followed by the analysis process. The normality distribution of the measurement tool used in the
study was examined. Accordingly, the kurtosis and skewness values of the scale were taken into
consideration. The skewness value of the measurement tool measuring pre-service teachers'
perceptions of learning-teaching environments was calculated as -0.541 and the kurtosis value was
calculated as 1.079. When the literature is examined, it is assumed that the data are normally
distributed when the kurtosis and skewness values are in the range of (-1.00 to +1.00). In this context,
it was seen that the data obtained with the measurement tool used in the research were normally
distributed (Tabachnick & Fidell, 2013). In the study, frequency, percentage, arithmetic mean,
unrelated "t" test and one-way variance analysis anova and skewness and kurtosis tests were used to
determine whether the data were normally distributed.

Findings
Findings Related to the First Sub-Problem

The results of the analysis of the data obtained for the first sub-problem of the study, "How are the

perceptions of pre-service teachers about the characteristics of the teaching-learning environment?"
are given in

Table 1.

Arithmetic Mean Score Results of Prospective Teachers' Perceptions of the Characteristics of the
Teaching-Learning Environment

Perceptions of the Teaching-Learning Environment X A

1-Tez_;1ch|ng staff encourage us to form our own conclusions based on 3,204 973
evidence.

2-Teaching staff make an effort to help us think critically about issues. 3,539 ,958

3-Teachers include activities that require us to think deeply, to use our

creativity and to establish multidimensional relationships. 3,308 1,108
4-The activities in the lessons often lead us to form new, interrelated ideas. 3,539 1,004
5-Teaching staff encourage us to make connections between new topics and 3,774 ,930
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previous topics.
6-The lessons include activities that require our active participation. 3,392 1,047
7-The activities in the lessons lead us to question ourselves about how well

3,426 1,064

we understand.
S—inaa\i/;/ay the lessons are taught leads us to learn/research topics in more 3,475 1.107
9-Teaching staff encourage us to make connections between what we learn in 3,553 1,056

the lessons and real life situations where it can be applied.
10-Teaching staff make an effort to make the lessons interesting. 3,068 1,112
11-Lessons are not just about covering and finishing the subject matter, but

about helping students to grasp the subject matter in the best possible way. 3,323 1,056
12-The homework and assignments given in the lessons really contribute to
. . 3,549 1,032
our learning and success in the course.
13-We havg Ior_lg discussions on some topics even if we do not reach a 3,289 1,045
conclusion in the lessons.
14-We feel the need to study/research after the lesson due to the curiosity
. 3,152 1,051
aroused in the lessons.
15-The way the courses are taught (method-technique, evaluation) forces us
) i ; . 3,073 1,131
to deal with the subjects with a critical approach.
16-Teaching staff motivate us to do our studies (lectures, homework, projects,
. ; 3,328 1,111
exams, etc.) in the best way possible.
17-The way the courses are taught forces us to make use of different sources. 3,431 1,036
18-The questions asked in the exams are usually rote memorization questions. 3,166 1,106
19-The questions asked in exams usually measure how much we have
i 3,112 1,179
memorized rather than what we have understood or learned.
20-Exams ask questions that require reaching new or different 3964 1026

interpretations by drawing on a variety of ideas, data or experiences.
21 - Exams are not only about grading, but also about developing us. 3,053 1,162
22-In exams, questions are asked to determine the relationships between

. N . 3,166 1,106
elements by examining a situation, event or case in depth.
23-The assessment and evaluation methods in the courses encourage us to 3,152 1114
learn in depth.
24-The exams usually ask questions to determine how well we have learned 3,372 1,054
or understood.
25-The exams usually ask questions that require us to think critically about 3,102 1,084
the answers.
26-The explanations given after the exams and our studies help us to
A 3,132 1,112
complete our deficiencies.
27-The number of courses we take does not leave us time to research the s
; . - 2,524 1,150
ubjects we are interested in.
28-The large number of things we have to do in the courses limits our 2,553 1119

independent reading in our field.
29-The number of courses we have to take in one semester is too high. 2,573 1,170
30-The things we have to do in the courses (homework, projects, exams, etc.) 2,500 1,048
are too many.
31-The courses we take cover a large number of subjects. 2,205 ,950

According to Table 1, when the arithmetic averages of the distribution of pre-service teachers'
perceptions of the characteristics of the teaching-learning environment are examined, it is seen that the
lowest level of mean perception is in the 31st item of the scale, "The courses we take cover a large
number of subjects" (X= 2,205), and the highest level of mean perception is in the fifth item,
"Instructors direct us to make connections between new subjects and previous subjects” (X= 3,774).
The overall mean of pre-service teachers' perceptions about the characteristics of the teaching-learning
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environment was calculated as X= 3,101. According to this result, it was determined that pre-service
teachers' perceptions of the teaching-learning environment were "Somewhat Reflects” at a moderate
level.

Findings Related to the Second Sub-Problem

The results of the analysis conducted for the second sub-problem of the study, "Do pre-service
teachers' perceptions of the characteristics of the teaching-learning environment show a significant
difference according to the gender variable?" are shown in Table 2.

Table 2.

"t" Test Results of Prospective Teachers' Perceptions of the Characteristics of the Teaching-Learning
Environment According to Gender Variable

t test
Groups N X S t Sd p
Female 104 98,807 18,712 ,301 202 , 764
Male 100 97,003 19,602
p>0.05

When Table 2 is examined, it is concluded that the perceptions of pre-service teachers studying in
education faculties about the characteristics of the teaching-learning environment do not show a
significant difference according to the gender variable [t(202)=,301; p>0.05)].

Findings Related to the Third Sub-Problem

The results of the analysis for the third sub-problem of the study, "Do the perceptions of pre-service
teachers about the characteristics of the teaching-learning environment show a significant difference
according to their grade levels?" are given in Table 3 and Table 4.

Table 3.

Arithmetic Means and Standard Deviations of Preservice Teachers' Perceptions of the Teaching-
Learning Environment According to Grades

Education Level N X Ss

First Class 43 104,88 19,80
Second Class 86 98,59 16,16
Third Class 46 91,23 22,32
Fourth Class 29 99,65 17,74
Total 204 98,41 19,11

According to Table 3, it is understood that the mean perceptions of pre-service teachers about the
characteristics of the teaching-learning environment were highest in the first grade (x=104.88) and
lowest in the third grade (x=91.23). As a result of the normality test of the classes, the significance
level was calculated as 0.150. According to this result, it is understood that the groups are normally
distributed. One-way analysis of variance (ANOVA) was used to test whether pre-service teachers'
perceptions of the characteristics of the teaching-learning environment differed according to their
grade levels. The test results obtained are given in Table 4.
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Table 4.

ANOVA Results Showing the Comparison of Preservice Teachers' Perceptions of the Teaching-
Learning Environment According to Grades

Source of KT sd KO = p Significant
Variance difference
Between 421531 3 1405,10 4,019 oog  L-dclass;
groups 2.-3.class

Within groups 69926,09 200 349,63

Toplam 71,41 203

P<0.05

According to Table 4, pre-service teachers' perceptions of teaching-learning environment showed a
significant difference according to the grade level [(F=4,019); p<0,05]. According to the results of the
LSD test conducted to determine according to which grade level the perceptions of pre-service
teachers towards teaching-learning environment differed; first grade pre-service teachers' perceptions
of teaching-learning environment (Xx=104.88) were higher than third grade pre-service teachers'
perception scores (X=91.23), second grade pre-service teachers' perception scores (X=98.59) were
higher than third grade pre-service teachers' perception scores (x=91.23). There was no significant
difference between the other grade levels.

Findings Related to the Fourth Sub-Problem

The results of the analysis conducted for the fourth sub-problem of the research, "Do pre-service
teachers' perceptions of the characteristics of the teaching-learning environment, Educational
Activities, Workload and Assessment sub-factors show a significant difference according to gender
variable?" are given in Table 5.

Table 5.

Arithmetic Means and Standard Deviations of Students' Perceptions of the Teaching-Learning
Environment by Gender

Female Male
Sub Dimensions X Ss X Ss
Teaching Activities 58,00 12,49 57,02 14,36
Evaluation 28,67 6,65 28,37 5,46
Workload 12,13 4,21 12,61 4,35
N 104 100

In Table 5, in the Teaching Activities dimension of the teaching-learning environment, the mean
scores of female students were 58.00, while the mean scores of male students were 57.02; in the
Assessment sub-dimension, the mean scores of female students were 28.67, while the mean scores of
male students were 28.37; and in the Workload sub-dimension, the mean scores of female students
were 12.13, while the mean scores of male students were 12.61. According to these results, it is seen
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that the arithmetic averages of the scores obtained by female and male students in all sub-dimensions
are very close to each other.

Table 6.

"t" Test Results Related to Prospective Teachers' Perceptions of Teaching-Learning Environment
According to Gender

Sub Dimensions N X Ss t p

Teaching activities F 104 58,00 12,46 ,520 ,603
M 100 57,02 14,36

Workload F 104 28,67 6,65 ,355 723
M 100 28,37 5,46

Evaluation F 104 12,13 4,21 792 429
M 100 12,61 4,35

p>.05

When Table 6 is examined, it is seen that there is no significant difference in the sub-dimensions of
Teaching Activities, Workload and Assessment according to the gender of pre-service teachers'
perceptions of the teaching-learning environment [t (981)=2.031, p>.05].

Findings Related to the Fourth Sub-Problem

The results of the analysis conducted for the fifth sub-problem of the research, "Do the sub-factors of
Instructional Activities, Workload and Assessment of pre-service teachers' perceptions of the
characteristics of the teaching-learning environment show a significant difference according to their
grade levels?" are given in Table 7 and Table 8.

Table 7.

Descriptive Statistics of Prospective Teachers' Perceptions of the Teaching-Learning Environment
According to Grade Level

Sub Dimensions Classes Sub Dimensions Classes N % S
First class 43 60,09 12,73
Teaching activities Second class 86 58,95 12,00
Third class 46 52,76 15,75
Fourth class 29 57,00 13,13
First class 43 30,69 5,47
Workload Second class 86 28,16 5,65
Third class 46 26,32 6,31
Fourth class 29 29,86 6,71
First class 43 14,09 4,71
Evaluation Second class 86 11,47 3,82
Third class 46 12,15 4,15
Fourth class 29 12,79 4,45

According to Table 7, it is seen that the perception scores of pre-service teachers about the
characteristics of the teaching-learning environment are high for the first grades (X=60.09) and low for
the third grades (X=52.76) in the Teaching Activities sub-dimension; high for the first grades
(X=30.69) and low for the third grades (X=26.32) in the Workload sub-dimension; and high for the first
grades (x=14.09) and low for the second grades (x=52.76) in the Evaluation dimension.
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Table 8.

ANOVA Results Showing the Comparison of Students' Perceptions of the Teaching-Learning
Environment According to Grade Level

Source of Significant
Variance KT Sd KO F P difference
2 Between
= groups 1511,11 3 503,70 2,87 ,037 Grade 1-
>
£ Grade 3;
% Within
£ roups -
O 3504781 200 175,23 Grade 2
s Grade 3
|_
Total 71,412 203
Source of Significant
Variance KT Sd KO F P difference
5  DBetween 488,53 3 162,84 463 oo4 Cradel-
8 groups Grade 3;
< Within
S roups -
x oo 703234 200 35,16 2.Smf:
o 3. Sif
=
Total 7520,87 203
Source of Significant
Variance KT Sd KO F P difference
Between Grade 1-
< groups 203,65 3 67,88 3,86 ,010 Grade 3:
S Within
>3
= groups Grade 2-
|.|>J 3513,77 200 17,56 Grade 3
Total 71,412 203

Table 8 shows that pre-service teachers' perceptions of the characteristics of the teaching-learning
environment according to the grade level variable are significant in all three sub-factors. According to
this, there is a significant difference between the first and third grades in favor of the first grades and
between the second and third grades in favor of the second grades [F(3,200) = 2.87, p<.05]. In the
Workload sub-factor, there is a significant difference between the first and third grades in favor of the
first grades and between the second and third grades in favor of the second grades [F(3,200)=4.63,
p<.05]. In the evaluation sub-factor, it was also observed that there was a significant difference
between the first and third grades in favor of the first grades and between the second and third grades
in favor of the second grades [F(3, 200) = 3.86, p < .05].

Discussion

The psychological, social, cultural and physical environment in which learning takes place holistically
constitutes the learning environment. A positive learning environment affects student motivation and
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success (Rusticus, Pashootan, & Mah, 2023). The results of this study, in which pre-service teachers'
perceptions of the learning-teaching environment were examined according to various variables, are
summarized below:

e In the study, pre-service teachers' perceptions of the characteristics of the teaching-learning
environment were determined as "Somewhat Reflects”" (x= 3,101) at a moderate level across
all items in the measurement tool used. For the items in the scale, the lowest level of mean
perception (X=2,205) was observed in the item with the statement "The courses we take cover
a large number of subjects" (Art.31), and the highest level of mean perception (x= 3,774) was
observed in the item with the statement "In the lessons, instructors direct us to make
connections between new subjects and previous subjects” (Art.5).

e In the study, pre-service teachers' perceptions of the characteristics of the teaching-learning
environment did not show a significant difference according to the gender variable
[t(202)=,301; p>0.05)].

o In the study, pre-service teachers' perceptions about the characteristics of teaching-learning
environment showed a significant difference [(F=4,019); p<0.05] according to their grade
levels. According to the results of the LSD test, it was determined that first-year pre-service
teachers' perceptions of the teaching-learning environment (X=104.88) were higher than third-
year pre-service teachers' perceptions (X=91.23), and second-year pre-service teachers'
perceptions (X=98.59) were higher than third-year pre-service teachers' perceptions (x=91.23).
This result shows that there is a change in perceptions with the time spent in the teacher
education program.

e It is seen that pre-service teachers' perceptions of the characteristics of the teaching-learning
environment are significant in all three sub-factors of the measurement tool (Teaching
Activities - Workload - Assessment) according to the grade level variable. According to this
result, pre-service teachers' perceptions of the teaching-learning environment showed a
significant difference between the first and third grades in favor of the first grades and
between the second and third grades in favor of the second grades [F(3,200) = 2.87, p<.05]. In
the Workload sub-factor, a significant difference [F(3,200)=4.63, p<.05] was found between
the first and third grades in favor of the first grades and between the second and third grades in
favor of the second grades. In the evaluation sub-factor, there was a significant

difference [F(3, 200) = 3.86, p < .05] between first and third grades in favor of first grades and
between second and third grades in favor of second grades.

There are studies similar to the subject of this research in the literature. In the studies reviewed, it is
seen that some of the studies on learning-teaching environments were conducted with secondary
school students. For example, in another study conducted by Alisir, Kivilcan et al. (2022), the effect of
students' perceptions of the learning environment and teachers' interpersonal behavior on their science
achievement and attitudes was examined, and it was concluded that teachers' interpersonal behavior
models had a statistically significant effect on student attitudes; it was determined that students'
perceptions of constructivist learning environment positively affected their academic achievement and
attitudes as a whole. In a qualitative study based on phenomenology design conducted by Guzel et al.
(2022), the opinions of teachers (n=32) working at various educational levels were consulted about the
problems encountered in the process of creating an effective learning-teaching environment. In the
study, it was seen that the participants drew attention to factors such as insufficient size of the
classrooms, crowded classrooms, inadequacy of the school garden, inadequacy of equipment, school
and classroom cleanliness, and characterized these factors as physical problems encountered in
effective learning-teaching environment. On the other hand, there are also studies conducted with
undergraduate students in the literature as in the current study. For example, Ektem (2018) examined
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the relationship between pre-service teachers' teaching-learning conceptions and their perceptions of
constructivist learning environment and concluded that pre-service teachers adopted the constructivist
approach more and at a higher level than the traditional approach. In another study conducted by
Ekinci (2008), it was determined that university students do not employ the in-depth learning approach
to learning at a high enough level, they use the surface learning approach to a significant extent, and in
connection with this result, it was determined that the teaching-learning environment in universities is
low in terms of directing students to in-depth learning. In their studies on this subject, Banoglu and
Bas (2012), Caglar (2013) and Yuksel and Hayrisever (2019) concluded that perceptions of the
learning and teaching environment differ according to school and teachers.

Another study similar to the current study was conducted by Kurtoglu Erden, Uslupehlivan, and Kurt
(2021) and the views of pre-service teachers on the learning environment were examined. In the study,
pre-service teachers from the Department of Computer Education and Instructional Technology
(n=20) expressed their opinions in writing on the questionnaire given to them. According to the
content analysis performed on the data obtained, the participant opinions were grouped under four
categories as "course teaching, instructor attitude, interaction and cooperation, physical environment"
and these categories were grouped into sub-categories. The theme of "teaching the lesson" includes the
sub-themes of "suitability for the purpose of the lesson, distance from boredom, encouraging student
participation and suitability for individual differences"”; the theme of "instructor attitude™ includes the
sub-themes of "not creating pressure for the lesson, being sincere and ensuring discipline”; the theme
of "interaction and cooperation™ includes the sub-themes of "learner-learner, learner-instructor and
out-of-school cooperation™; and the theme of "physical environment™" includes the sub-themes of
"number of individuals, structural features of the space, classroom layout and materials, ambient noise,
cleanliness and access to information”. The results of the study revealed that the most common
responses of the pre-service teachers were in the Physical Environment category and the least
emphasized factor was their instructor attitudes. In the study conducted by Duru (2014), in which
pretest-posttest quasi-experimental research design was used, the effects of constructivist and
traditional learning environments on the learning-teaching beliefs of university first-year pre-service
teachers (n=130) were examined. The data were collected with the Teacher Beliefs Scale and the
results of the study showed that traditional learning environments had no effect on the traditional and
constructivist beliefs of pre-service teachers, whereas constructivist learning environments had an
effect on students' traditional beliefs. In another qualitative study, Rusticus, Pashootan, and Mah
(2023) examined the key elements of the learning environment that support and hinder students'
learning from the perspective of instructors (n=9) and students (n=22). Similarly, many studies
(Pajares, 1992; Akpinar & Aydin, 2007; Banoglu & Bas, 2012; Afacan & Karakus, 2013; Chuang &
Hsu, 2014; ldon, Suleiman, & Olasoji, 2017; Closs, Mahat, & Imms, 2022) have examined
perceptions of learning-teaching environments with various dimensions. On the other hand, in another
study by Vermunt (2007), which focused on the relationship between the learning environment and the
quality of student learning, a series of learning environments commonly used in higher education were
examined in terms of elements such as self-regulation.

Suggestions

e As Fisher (2005) points out in his study, the evaluation of school learning environments has
generally focused on the evaluation of technical performance, while pedagogical performance
and efficiency have not been taken into consideration. This aspect can also be examined with
new studies to be conducted.

e Learning-Teaching Environment is a very comprehensive concept. Taking into account this
rich scope, detailed research on learning-teaching environments can be designed and the topic
can be described in detail. As technology has become a major force driving the transformation
of teaching and learning practices, as noted by Cheung, Kwok, Phusavat, et al. (2021),
recently researchers have been studying how to integrate different innovative tools into
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traditional learning to enrich teaching-learning experiences. Although there are studies in the
literature in this direction (e.g. Lu, Yang, Shi, et al., 2021; Neifachas, Butvilas, & Kovaité,
2022), further investigations on the topic can be done with different dimensions. Considering
all elements together in the design of new learning environments can make a significant
contribution.

e Considering that research on Learning-Teaching Environments is predominantly based on
guantitative methodologies, new studies can be designed qualitatively and in a framework that
will include stakeholder views.

e The learning environment is described in various ways by researchers in the literature. Mahat,
Bradbeer, Byers, and Imms (2018), for example, define an Innovative Learning Environment
as the product of innovative space designs and innovative teaching and learning practices.
Innovative learning environments have also been the subject of higher education research in
recent years in terms of their impact on student satisfaction and performance (Cavadas &
Correia, 2022). With the studies to be conducted, learning-teaching environments and their
characteristics can be defined according to the levels of education, and their similarities and
differences can be compared and explained.

e Such a study can be conducted on a wider range of teacher candidates by increasing the
number of samples and departments.
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Arastirma Makalesi

Ogretmen Adaylarinin Ogrenme-Ogretme Ortamina Iliskin
Algilarmin Farkh Degiskenler Acisindan Incelenmesi

Yiicel KAYABASIY, Melek CAKMAK?

Ozet
Ogrenme ortami, Ogretim  etkinlikleri acisindan — onemlidir.
Ogrenenin  icinde bulundugu  ogrenme-6gretme  ortaminin

Makale Hakkinda ozellikleri égrenenin algisi iizerinde etkili olmaktadir. Ogretim

etkinlikleri, is yiikii ve degerlendirme algisi iizerinde, hem sinif
Received: 14.02.2022 ortamimin yapisi hem de siniftaki bireysel farkliiklarin etkisinin
Accepted: 25.12.2022 oldugu bilinmektedir. Ozellikle 6gretme-6grenme ortami icerik,
Published: 01.05.2022 glicliik, degerlendirme bigimi, dgrenci-ogretmen iliskilerinden de

etkilenmektedir. Bu  arastrmamin  temel amaci;  egitim
fakiiltelerinde 6grenim goren Ggretmen adaylarinin  ogretme-
ogrenme ortamnin ozelliklerine iliskin algilarini belirlemek ve
cesitli degiskenler acisindan incelemektir. Arastirmada nicel
arastirma  yontemlerinden  tarama  modeli  kullanimistir.
Arastirmaya, egitim fakiiltelerinin farkli boliimlerinde ve farkl sinif
Ofretme-bgrenme ortam diizeylerinde ogrenim g('?'.rven 204 ogretmen adayl“ fidhil o.l_r1v1u§tur.
Osretmen adavi Arastirma  sonuglari, ogretmen adaylarmmin  dgretme-6grenme
Sre y o e o .. . N
Alg. ortaminin Qzellzklerzne z{zskm alg.zvlgr'mm cinsiyet degz?.vkenllne gore
anlaml bir farklhiik gostermedigini, ancak swf diizeyine gére
birinci ve ikinci simiflar lehine anlamli bir farkhilik oldugunu
gostermistir. Arastirmanmin dikkat ¢eken bir diger sonucu; 6gretmen
adaylarimin sumif diizeylerine gére, oOgretme-Ggrenme ortaminin
ozelliklerine iliskin algilarimin olcegin tiim alt faktorlerinde de
anlaml bulunmasidr.

Anahtar Sozciikler

Kayabasi, M., & Cakmak, M. (2024). Ogretmen Adaylarinin

Atif i¢in Ogrenme-Ogretme Ortamina iliskin Algilarinin Farkli Degiskenler
Acisindan incelenmesi. MSKU Egitim Fakiiltesi Dergisi, 11(1),
107-120. DOI: 10.21666/muefd.1408041

Egitim programinin dort 6nemli unsuru amaglar, icerik, 6grenme-6gretme siireci (egitim durumlari) ve
degerlendirmedir. Bu unsurlarin her biri kendi i¢inde olduk¢a kapsamlidir. Egitim programinin énemli
unsurlarindan biri olan 6gretme-6grenme siiregleri de; 6grenme-6gretme ortami, motivasyon, teknoloji
ve daha birgok alt unsuru kapsamaktadir. Bu sayilan unsurlardan 6grenme-6gretme ortami da oldukga
kapsaml1 ve detaylidir. Manninen ve ark. (2007); Valtonen ve dig., (2017) 6grenme-6gretme ortamlari
acisindan; fiziksel alanlar, 6gretme ve Ogrenme yaklagimlari, 6grenmeyi destekleyen sosyal ve
isbirlik¢i yonler, kullanilan teknolojiler ve baglamsal 6grenme yerleri olmak {izere bes unsura dikkat
cekmektedir. Etkili bir 6grenme ortaminin olusmasi veya olusturulmasi 6grencilere kazandirilacak
beceriler agisindan da énem tagimaktadir (Giizel ve dig., 2022). Ogrenme ortami, dgretim hedeflerinin
gerceklestirilmesi amaciyla yapilan 6grenme etkinliklerinin biiyiik bir boliimiiniin gergeklestirildigi
cevredir. Ogrenci-6gretmen, dgrenci-dgrenci arasindaki etkilesim (Gazelle, 2006), fikirlerin paylasimu,
hatalarin kabulii, kural ve beklentilerin aciklig1, 6diil ve tesvikler, 6gretmen yetenegi, derse katilim
gibi psikolojik durumlar ile sosyal ve kiiltiirel 6gelerin etkilesimi 6grenme ortamini sekillendiren
baslica unsurlardir (Ozden, 2011). Her simf 6zel bir dgrenme cevresine sahiptir ve siniftaki tiim
ogrenciler bu ¢evreden az ya da ¢ok etkilenir (A¢ikgdz, 1989). Ogrenme ortami, 6grenci davranislari
iizerinde kritik rol oynayan faktorlerden biri olmasinin yani sira 6grencilerin basariya ulagsmasinda da
bliylik bir 6neme sahiptir (Baek ve Choi, 2002). Bu nedenle 6grenme ortaminin basariya etkisi,
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arastirmacilarin siklikla iizerinde durduklar1 bir konu olmustur (A¢ikgdz, Ozkal ve Kilig, 2003;
Dorman, Fraser ve McRobbie, 1997). Yapilan arastirmalar, 6grenme ¢iktilarinin énemli bir kisminin,
Ogrenme ortamina iliskin algilar ile agiklandigini ortaya koymustur (Wannarka ve Ruhl, 2008, Gezer,
Meral, ve Sahin2018). Ogrenme ortanmu gerek fiziksel degiskenler acisindan gerekse de iletisimsel
acidan onemli bir yere sahiptir (Erginer,2020). Diger taraftan, farkli pedagojik yaklasimlar, bilgi ve
iletisim teknolojilerinin kullanimi gibi yeni gelismeler iiniversitelerde 6grenme ortamlar1 konusunda
da yeni talepler olugsmasina (Valtonen ve dig., 2021) neden olmaktadir. Munna ve Kalam (2021)
ogrencilerin 6grenme ihtiyaclari, yontemleri veya stillerinin farklilik gosterebilecegini, bu durumda
Ogreticilerin dgrencilerin ihtiya¢ ve tercihlerini dikkate almasmin Onemini ifade etmisler; ayrica
olumlu geribildirimlerin iizerinde durmuslardir. Monteiro, Carvalho ve Santos (2021) da benzer
bicimde c¢alismalarinda 6grencilerin davramigsal ve duygusal bagliliklari ile destekleyici bir sinif
ortami arasindaki baglantinin 6nemini vurgulamislar, bu noktada etkili geri bildirime dikkat
¢ekmiglerdir. Bununla birlikte alan yazinda bu konuda yapilan arastirmalarda, 6grenme-ortaminda yer
alan 6gretmenler, 6grenciler ya da 6gretmen adaylarinin goriisleri ortaya konulmustur. Bu ¢aligmayla
ogrenciler 6grenme ortamini nasil algilamaktalar, bulunduklar1 6grenme ortami 6grenmeyi saglamada
ne dere etkili, 5grenmeyi saglamada olumsuz bir durum yasaniyor mi bunlar1 belirlemektir. Ornegin,
Kurtoglu Erden, Uslu, Pehlivan & Kurt (2021) 6gretmen adaylarinin iiniversitede 6grenme ortamina
iliskin goriislerini betimlemeyi amagladiklar1 nitel desendeki caligmalarinda; Bilgisayar ve Ogretim
Teknolojileri Egitimi Boliimii 6grencilerinin (n=20) goriislerine bagvurmuslardir. Arastirma sonuglari;
-dersin islenigi (ders amacia uygunluk, sikiciliktan uzaklik, 6grenci katilimini tesvik ve bireysel
farkliliklara uygunluk), égretici tutum (derse yonelik baski olusturmama, samimi olma ve disiplini
(birey sayisi, mekanin yapisal 6zellikleri, sinif i¢i diizen ve materyal, ortam giiriiltlisii, temizlik ve
bilgiye erigim)- olmak tizere dort temel kategori ve bunlarin alt kategorileri altinda toplanmistir.

Duman (2010) 6grenenlerin bildiklerini harekete gecirebilmek icin merakin 6ne ¢ikarilmasi, teorinin
uygulamaya transferi, rahatlatilmis uyaniklilik atmosferinin olusturulmasi gibi faktorlere dikkat
cekerek, bilgiyi olusturmalarinda Ogrenenlere anlamli ve farkli egitim durumlari diizenlenmesinin
Oonemine vurgu yapmistir. Duman (2010) iiniversite 6grencilerinin 6grenme-0gretme siirecindeki hata,
yanilsama ve yaniltmacalara iligkin goriislerini belirlemeye yonelik tasarladigi karma yonteme dayali
arastirmasinda Mugla Universitesi Egitim Fakiiltesi’nde &grenim goren lisans, yiiksek lisans ve
doktora programlarinda 6grenim goren 133 Ogrenciden anket ve goriisme ile veri toplamugtir.
Arastirma sonuglari; 6grencilerin, 6grenme-0gretme siirecindeki hatalarin ¢ogunlukla kullanilan
yontemlerden kaynaklandigi, &grenme-6gretme siireglerindeki biligsel ve duyussal farkindalig:
hissetmedikleri, bu durumun da algisal yanilsama ve yaniltmacalara neden oldugu yoniinde goriis
bildirdikleri goriilmiistiir.

Valtonen ve dig., (2021) tarafindan yapilan calismada, iiniversite 6grencilerinin (n=230) mevcut
o0grenme ortamindaki deneyimlerinin genel bir resmini ortaya ¢ikarmak amaglanmustir. Nitel olarak
elde edilen veriler bes temada toplanmistir: kampiisiin 6zellikleri; mevcut kaynaklar; 6grenme
firsatlarinin esnekligi; pedagoji ve egitimde BIT uygulamalari. Arastirma sonuglari, 6grencilerin resmi
olmayan 6grenme ortamlarina (6grencilerin tek baslarina veya akranlariyla birlikte galisabilecekleri)
ihtiya¢ duydugunu ve Ogrenme ortamlarinda esneklik boyutu ozelligine yapilan vurguyu ortaya
cikarmistir. Arastirmanin yiiksekdgretimde uygun 6grenme ortamlarinin gelistirilmesine yonelik bir
perspektif sundugu sonucuna ulasilmistir. Closs, Mahat ve Imms (2022) tarafindan yaplan arastirmada
fiziksel, pedagojik ve psikososyal boyutlar1 ile 6grenme ortamlarinin, Ogrencilerin 6grenme
deneyimlerini nasil etkiledigini inceledikleri nitel arastirmalarinda, Avustralya’da Isletme ve Ekonomi
Fakiiltesi 6grencilerinden bir donem boyunca sekiz dersi gozlemleyerek, toplam 21 dgrenciden olusan
dort odak grup goriismesi ve alt1 egitimei ile goriismelere dayali olarak veriler elde etmislerdir. Bir
bagka calisgmada Shochet ve Colbert-Getz (2015) tip fakiiltesi 6grencilerinin (n=465) 6grenme
ortamina iligkin algilarin1 degerlendirmek i¢in yeni bir 6l¢iim olusturmay1 amaglayarak, tip fakiiltesi
ogrencilerinin mesleki formasyonlarin1 destekleyen sosyal, iliskisel ve akademik siireglerini
tamimlayan, yedi faktor/alt olgekli 28 maddelik Johns Hopkins Ogrenme Ortami Olgegi'ni
gelistirmislerdir. Benzer bir calismada Hamutoglu vd. (2018) sanal Ogrenme ortamlarinin
yiiksekogretimde Ogretme ve 0grenmenin Ogrenci memnuniyeti {izerindeki etkisini belirlemek igin
gecerli ve giivenilir bir ara¢ gelistirmeyi amacglamislardir. Oziidogru ve Aksu (2019) da dgretmen
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adaylarinin siif ortamu algilarini degerlendirmek igin bir simif ortami araci gelistirmeyi ve aracin
gecerlik/glivenirligini belirlemeyi amaglamistir. Arastirmada alti alt boyuttan olusan bir 6lgcek
gelistirilmistir. Gonzalez-Maura vd. (2019) ikinci smif Miihendislik Fakiiltesi 6grencileri ile
yaptiklari ¢aligmalarinda 12 degisken ve 60 gostergeden olusan ve 6grenci 6grenmesini destekleyen
bir 6gretim ortami Olgegi gelistirmigler; Ogretme-6grenme siirecinin 6grenci merkezli 6gretimin
Ozelliklerini ne Ol¢lide karsiladigimi Ogrenci perspektifinden degerlendirmeyi amaglamislardir.
Arastirma sonuglari, mevcut dgretim ortamimin 6grenmeyi yeterince desteklemedigini gostermistir.
Yapilan tiim bu calismalardan da anlasilacag: iizere 6grenme ortamlarini etkileyen uyaricilarin kontrol
altinda bulundurulmas1 ve olumsuzluk olusturan ortamlara yonelik gerekli dnlemlerin alinmasi ve ayni
zamanda Ogrenme ortamlarinin 6grenci agisindan hem fiziksel olarak hem de ortamdaki 6grencilerin
psikolojik olarak kendilerini rahat hissettikleri ortamlarin olusturulmasi geregi vurgulanmaistir.

Ozetle, 6grenme-dgretme ortamlari egitimin her kademesinde énemli olup, yiiksekogretimde de konu
bu baglamda g¢esitli arastirmalarin odagini olusturmustur. Yiiksekogretimde Ogrencilerin etkin ve
kalic1 O0grenmelerinde etkili 0grenme ortamlarinin olusturulmast O6nemli olmakla birlikte, aym
zamanda bir ihtiya¢ niteligi tagimaktadir. Diger taraftan egitim siireglerine yonelik gelismeler ve
yenilikler ayn1 zamanda dogrudan 6grenme ortamlari iizerinde de etki yaratmaktadir. Ayrica 6grenme-
ogretme ortamlarinin gelismelere bagli olarak yenilenmesi ihtiyacini ortaya ¢ikarmaktadir.

Bu arastirmanin problem ciimlesi “Egitim fakiiltesinde okuyan Ogretmen adaylarinin 6gretme-
o0grenme ortaminin Ozelliklerine iliskin algilar1 nasildir?” olarak belirlenmistir. Arastirmanin temel
problemi baglaminda belirlenen alt problemler sunlardir:

1-Ogretmen adaylarmin 6gretme-dgrenme ortaminin zelliklerine iliskin algilari nasildir?

2-Ogretmen adaylarinin dgretme-dgrenme ortaminin dzelliklerine iliskin algilar cinsiyet degiskenine
gore anlamli bir farklilik gdstermekte midir?

3-Ogretmen adaylarmin 6gretme-6grenme ortaminin 6zelliklerine iliskin algilar simif diizeyi
degiskenine gore anlamli bir farklilik gostermekte midir?

4- Opretmen adaylarmin Ogretme-dgrenme ortaminin  Ozelliklerine iliskin algilarinin - 8grenim
gordiikleri

boliim (sozel alan, sayisal alan sanat alan1 ve dil alan1) degiskenine gore anlamli bir farklilik
gostermekte midir?
5-Ogretmen adaylarinin 6gretme-6grenme ortaminin dzelliklerine iliskin algilar “Egitim Etkinlikleri”,

“Is Yiikii” ve “Degerlendirme” alt faktorlerine gdre anlamli bir farklihik gostermekte midir?

Yontem

Arastirma Modeli

Arastirma, Egitim Fakiiltesinin Tiirkce, Miizik, Fen Bilgisi, Ozel Egitim ve Psikoloji ve Danismanblik
ve Rehberlik boliimlerinde okuyan ogrenciler okuyan Ogretmen adaylarinin Ogretme-0grenme
ortammin Ozelliklerine iliskin algilarmin neler oldugunu belirlemeyi amaglayan nicel arastirma
yontemlerinden tarama modeli kullamilmistir. Tarama modeli, genis gruplar {lizerinde yiiriitiilen,
gruptaki bireylerin bir olgu ve olayla ilgili goriislerinin, tutumlariin alindigi, olgu ve olaylarin
betimlenmeye calisildig1 arastirmalardir (Karakaya, 2012: 59). Bu model, bir konuya ya da olaya
iliskin katilimcilarm goriislerinin ya da ilgi, beceri, yetenek, tutum vb. 6zelliklerinin belirlendigi
genellikle diger arastirmalara gore daha biiylik 6rneklemler iizerinde yapilan arastirmalardir(Fraenkel
ve Wallen 2006). Check ve Schutt (2012) tarama yontemini, “evreni temsil eden bir gruptan
belirlenmis bir problem dogrultusunda ortaya konmus sorular ve bu sorulara verilen yanitlar yoluyla
nicel verilerin toplanmas1” seklinde tanimlamistir. Model, arastirmanin kapsamini belirlemek ve
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dogru yontemleri kullanmak i¢in 6nemli olup, arastirmacilar, bu modeli kullanarak kaynaklari analiz
eder ve aragtirmanin amacina uygun bilgilere erigirler.

Calisma grubu

Arastirmanin ¢alisma grubunu Gazi Universitesi Gazi Egitim Fakiiltesinde 6grenim goren 104 kadin
100 erkek olmak iizere toplan 204 6gretmen aday1 olusturmaktadir. Ogretmen adaylarinin 43°{i birinci
sinifta, 86’s1 ikinci sinifta, 46’s1 liglincii sinifta ve 29’uda dordiincii sinifta 6grenim gérmektedir.

Veri Toplama Araci ve Analiz

Bu arastirmada verilerin toplanmasinda egitim fakiiltesinde okuyan 6gretmen adaylarinda kullanilmak
lizere Ekinci(2008) tarafindan gelistirilen ve 31 maddeden olusan “Ogretme-6grenme ortami algisi
dlcegi” kullanilmustir. Olgek; Ogretim etkinlikleri, Degerlendirme ve Is yiikii olmak iizere {i¢ alt
boyuttan olusmaktadir. Bu alt boyutlara iliskin Cronbach alpha degerlerinin birinci boyut i¢in ,89,
ikinci boyut i¢in ,84 ve tliciincii boyut i¢in ,65 oldugu goriilmektedir. Toplam Cronbach alpha degeri
ise ,86 olarak hesaplanmistir. Calismada kullanilan 6lgekte davranmiglar “Hi¢ yansitmiyor (1)”, “Az
yansitiyor (2)”, “Biraz yansitiyor (3)”, “Cok yansitryor (4)” ve “Tam yansitiyor (5)” biciminde likert
tipinde besli dereceleme 6lgeginde yapilandiriimistir.

Bu calisma icin gerekli etik izinler Gazi tiniversitesinden 20.04.2023 tarih ve E-77082166-604.01.02-
638842 sayili izin alimmig ve veriler 2022-2023 egitim-0gretim yili bahar doneminde cevrimigi
ortamda e-posta yoluyla toplanmistir. Bu siirecte ayrica katilimcilara caligmanin igerigi ve
aragtirmanin amaci hakkinda bilgi verilmistir. Verilerin toplanmasi siirecini analiz siireci izlemistir.
Arastirmada kullanilan 6lgme aracinin normallik dagilimi incelenmistir. Buna gore 6l¢egin basiklik ve
carpiklik degerleri dikkate alinmistir. Ogretmen adaylarinin dgrenme-6gretme ortamlarma iliskin
algilarmi 6lgen dlgme aracinin carpiklik degeri -0,541 basiklik degeri ise 1,079 olarak hesaplanmuistir.
Literatiir incelendiginde basiklik ve carpiklik degerleri (-1,00 ile +1,00) araliginda oldugunda verilerin
normal dagilim gosterdigi varsayilmaktadir. Bu baglamda arastirmada kullanilan 6l¢me araciyla elde
edilen verilerin normal dagildigi goriilmiistiir (Tabachnick ve Fidell, 2013). Arastirmada frekans,
yiizde aritmetik ortalama, iliskisiz “t” testi ve tek yonlii varyans analizi anova ve verilerin normal
dagilip dagilmadigini belirlemek icinde ¢arpiklik ve basiktik testileri kullanilmistir.

Bulgular

Birinci Alt Probleme iliskin Bulgular

Aragtirmanin birinci alt problemi olan “6gretmen adaylarinin 6gretme-6grenme ortaminin 6zelliklerine
iligkin algilar1 nasildir? sorusu i¢in elde edilen veriler {izerinde yapilan analiz sonuglari Tablo 1’de
verilmistir.

Tablo 1.
Ogretmen Adaylarinin  Ogretme-Ogrenme Ortammn  Ozelliklerine [liskin Algilar: Konusunda
Goriislerinin Aritmetik Ortalama Puan Sonuclart
Ogretme-Ogrenme Ortami Algilar X 4
1-Ogretim elemanlari derslerde kanitlardan yola ¢ikarak kendi sonuglarimizi
o . . 3,294 973
olusturmamiz yoniinde bizi tesvik ederler.
2-Ogretim elemanlar1 konulari elestirel bir bicimde ele almamiz icin ¢aba gosterirler. 3,539 ,958
3-Derslerde derinlemesine diisiinmemizi, yaraticiligimizi ise kogsmamizi, ¢ok yonlii

iligkiler kurmamizi gerektiren etkinliklere yer verilir. 3,308 1,108
4-Derslerde yapilan etkinlikler ¢ogu zaman birbiriyle iliskili yeni diisiinceler
3,539 1,004
olusturmamiza yol agar.
5-Ogretim elemanlar1 derslerde bizi yeni konular ile 6nceki konular arasinda bag
N . 3,774 ,930
kurmaya yonlendirirler.
6-Derslerde bizim aktif katilimimizi gerektiren etkinliklere yer verilir. 3,392 1,047
7-Derslerdeki etkinlikler ne kadar iyi anladigimiz yoniinde kendimizi sorgulamaya
yoneltir 3,426 1,064
8-Derslerin islenme bicimi konular1 daha ayrintili 6grenmeye/arastirmaya yoneltir. 3,475 1,107
9-Ogretim elemanlari derslerde dgrendiklerimizle onlarin uygulanabilecegi gergek
e N . 3,553 1,056
yasam durumlari arasinda iliski kurmamiz i¢in bizi tegvik ederler.
10-Ogretim elemanlar1 dersi ilging hale getirmek i¢in ¢aba gosterirler. 3,068 1,112
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11-Dersler yalnizca konularin iglenip bitirilmesine yonelik olmayip, 6grencilerin

konuyu en iyi sekilde kavramalarina yoneliktir. 3,323 1,056
12-Derslerde verilen ddevler, caligmalar 6grenmemize ve dersteki bagarimiza 3549 1032
gercekten katki saglayicidir. ' '
:./:l;];)relslerde bir sonuca ulagamasak bile bazi konular lizerinde uzun tartigmalar 3,289 1,045
14-Derslerde uyandirilan merak nedeniyle ders sonrasinda da ¢aligma/arastirma 3152 1051
ihtiyact hissederiz. ' '
15-Derslerin islenme bicimi (yontem-teknik, degerlendirme) konulari elestirel bir 3073 1131
yaklasimla ele almaya zorlar. ' '
16-Ogretim elemanlar1 ¢aligmalarimizi (ders, dev, proje, smav vb.) en iyi sekilde 3328 1111
yapmamiz i¢in bizi motive ederler. ' '
17-Derslerin islenme bicimi farkli kaynaklardan yararlanmamizi zorunlu kilryor. 3,431 1,036
18-Sinavlarda genellikle ezbere yonelik sorular sorulmaktadir. 3,166 1,106
19-Sinavlarda sorulan sorular genellikle ne anladigimizdan ya da 6grendigimizden ¢ok 3112 1179
ne kadar ezberledigimizi 6l¢mektedir. ' '
20-Sinavlarda cesitli fikirlerden, verilerden ya da deneyimlerden yararlanarak yeni ya 3264 1026
da farkli yorumlara ulagsmay1 gerektiren sorular sorulmaktadir. ’ '
21-Smavlar yalnizca not vermeye yonelik olmayip, ayni zamanda bizi gelistirmeye 3053 1162
yoneliktir. ' '
22-Sinavlarda bir durumu, olay1 ya da vakay1 derinlemesine inceleyerek dgeler 3166 1106
arasindaki iligkileri belirlemeye yonelik sorular sorulmaktadir. ’ '
23-Derslerdeki 6lgme-degerlendirme yontemleri bizi derinlemesine 6grenmeye 3152 1114
yoneltmektedir. ' '
24-Sinavlarda genellikle ne kadar iyi 6grendigimizi ya da anladigimizi belirleyen 3372 1054
sorular sorulmaktadir. ' '
25-Sinavlarda genellikle cevaplar elestirel bir bakis acisiyla ele almamizi gerektiren 3102 1084
sorular sorulmaktadir. ' '
26-Sinavlardan ve yaptigimiz ¢alismalardan sonra yapilan agiklamalar eksikliklerimizi 3132 1112
tamamlamamiza yardimci olmaktadir. ’ '
27-Aldigimiz derslerin ¢oklugu derslerde ilgi duydugumuz konulari aragtirmamiza 2504 1150
zaman birakmamaktadir. ’ '
28-Derslerle ilgili yapmamiz gerekenlerin goklugu alanimizla ilgili bagimsiz

2,553 1,119
okumalarimizi sinirlandirmaktadir.
29-Bir donemde almamiz gereken derslerin sayisi ¢ok fazladir. 2,573 1,170
30-Derslerle ilgili yapmamiz gereken seyler (6dev, proje, smav vb.) ¢cok fazladir. 2,509 1,048
31-Aldigimmiz dersler ¢ok sayida konunun islenmesini kapsamaktadir. 2,205 ,950

Tablo 1’e gore Ogretmen adaylarinin 6gretme-6grenme ortaminin Ozelliklerine iligkin algilarinin
dagilimina ait aritmetik ortalamalarina bakildiginda; en diisiik diizeyde algi ortalamasinin 6lgekte 31.
madde olan “Aldigimiz dersler ¢ok sayida konunun islenmesini kapsamaktadr” (x= 2,205) ifadesinde,
en yiiksek diizeyde alg1 ortalamasinin ise besinci maddede yer alan “Ogretim elemanlart derslerde
bizi yeni konular ile onceki konular arasinda bag kurmaya yonlendirirler” (x= 3,774) ifadesinde
oldugu goriilmektedir. Ogretmen adaylarinin gretme-6grenme ortaminin  Ozelliklerine iliskin
algilarmin genel ortalamasi ise Xx= 3,101 olarak hesaplanmistir. Bu sonuca gore 6gretmen adaylarinin
Ogretme-6grenme ortamina iligkin algilarinin orta diizeyde “Biraz Yansitiyor® olarak belirlenmistir.

Ikinci Alt Probleme iliskin Bulgular

Arastirmanin ikinci alt problemi olan “Ogretmen adaylarinin 6gretme-6grenme ortaminin zelliklerine
iliskin algilar1 cinsiyet degiskenine gore anlamli bir farklilik géstermekte midir?* sorusu i¢in yapilan
analiz sonuglar1 Tablo 2°de gosterilmistir.

Tablo 2.

Osretmen Adaylarinin  Ogretme-Ogrenme Ortamimin  Ozelliklerine Iliskin Algilarinin - Cinsiyet
Degiskenine Gore “t” testi Sonuglari

t testi
Gruplar N X S t Sd p
Kadin 104 98,807 18,712 ,301 202 , 7164
Erkek 100 97,003 19,602
p>0.05
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Tablo 2 incelendiginde, egitim fakiiltelerinde okuyan Ogretmen adaylarinin 6gretme-6grenme
ortaminin &zelliklerine iligkin algilarimin cinsiyet degiskenine gore anlamli bir farklilik gostermedigi
sonucuna ulasilmistir [t(202)=,301; p>0,05)].

Uciincii Alt Probleme iliskin Bulgular

Aragtirmanin  {i¢iincii alt problemi olan “Ogretmen adaylarmin 6gretme-6grenme ortaminin
ozelliklerine iligkin algilar1 sinif diizeylerine gore anlamli bir farklilik gostermekte midir?” sorusu i¢in
yapilan analiz sonuglar1 Tablo 3 ve Tablo 4’te verilmistir.

Tablo 3.
Simiflara Gore Ogretmen Adaylarinin Ogretme-Ogrenme Ortamim Algilamalarina Iliskin Puanlarinin
Aritmetik Ortalamalar: Ve Standart Sapmalari

Egitim Kademesi N X Ss

Birinci Simif 43 104,88 19,80
Ikinci Sinif 86 98,59 16,16
Ugtincii Siuf 46 91,23 22,32
Dérdiincti Sinif 29 99,65 17,74
Toplam 204 98,41 19,11

Tablo 3’¢ gore; Ogretmen adaylarinin O6gretme-6grenme ortaminin  Ozelliklerine iliskin algi
ortalamalarinin en yiiksek diizeyde birinci siniflarda (X=104,88), en diisiikk diizeyde ise {igiincii
siniflarda (X=91,23) oldugu anlasilmaktadir. Siniflara ait normallik testi sonucu anlamlilik diizeyi
0.150 olarak hesaplanmistir. Bu sonuca gore gruplarin normal dagilim gosterdigi anlasilmaktadir.
Ogretmen adaylarinin gretme-6grenme ortaminin Ozelliklerine iliskin algilarmin siif diizeylerine
gore farklilik gdsterip gostermedigi tek yonlii varyans analizi (ANOVA) ile test edilmistir. Elde edilen
test sonuglar1 Tablo 4’te verilmistir.

Tablo 4.
Simiflara Gére Ogretmen Adaylarimn Ogretme-Ogrenme Ortanmini Algilamalarina Iliskin Puanlarinin
Karsilastirilmasini Gosteren ANOVA Sonucglart

Varyansin KT sd KO F P Anlamh fark

Kaynag

Gruplar arast 421531 3 1405,10 4,019 008 1.-3.snif,
2.-3.smif

Gruplar ici 69926,09 200 349,63

Toplam 7141 203

P<0.05

Tablo 4’e gore, 6gretmen adaylarinin 6gretme-6grenme ortamina yonelik algilarinin smif diizeyine
gore anlamli bir farklilik gosterdigi goriilmektedir [(F=4,019); p<0,05]. Ogretmen adaylarinin
Ogretme-6grenme ortamina yonelik algilarmin hangi smif diizeyine gore farklilagtigini belirlemek
amaciyla yapilan LSD testi sonuglarina gore; birinci sinif dgretmen adaylarmin 6gretme-6grenme
ortamina iliskin algilart (X=104.88), iiciincii sinif dgretmen adaylarinin algr puanindan (x=91,23),
ikinci simif 6gretmen adaylarinin algi puanlart (x=98.59), iiglincii siif dgretmen adaylarinin algi
puanlarindan (x=91,23) yiiksek oldugu belirlenmistir. Diger sinif diizeyleri arasinda ise anlamli bir
farklilik goriilmemistir.

Dérdiincii Alt Probleme Iliskin Bulgular

Aragtirmanin  dordiincii alt problemi olan “Ogretmen adaylarinin &gretme-6grenme ortamimin
ozelliklerine iliskin algilar1 Egitim Etkinlikleri, Is Yiikii ve Degerlendirme alt faktorleri cinsiyet
degiskenine gore anlamli bir farklilik géstermekte midir?” sorusuna yonelik yapilan analiz sonuglari
Tablo 5°te verilmistir.
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Tablo 5.
Cinsiyete Gore Ogrencilerin Ogretme-Ogrenme Ortamini  Algilamalarina  Iliskin - Puanlarinin
Aritmetik Ortalama ve Standart Sapmalari

Kiz Erkek
Alt Boyutlar X Ss X Ss
Ogretme Etkinlikleri 58,00 12,49 57,02 14,36
Degerlendirme 28,67 6,65 28,37 5,46
Is Yiikii 12,13 4,21 12,61 4,35
N 104 100

Tablo 5’te dgretme-6grenme ortamimin Ogretim Etkinlikleri boyutunda kiz 6grencilerin ortalama
puanlart 58,00, erkek Ogrencilerin ortalama puanlar1 57,02, Degerlendirme alt boyutunda kiz
ogrencilerin ortalama puanlar1 28,67, erkek ogrencilerin ortalama puanlar1 28,37 ve Is Yiikii alt
boyutunda ise kiz 6grencilerin ortalama puanlar1 12,13 iken, erkek &grencilerin ortalama puanlar
12,61 olarak hesaplanmigtir. Bu sonuglara gore kiz ve erkek ogrencilerin tiim alt boyutlarda elde
edilen puanlarin aritmetik ortalamalarinin bir birlerine ¢ok yakin oldugu goriilmektedir.

Tablo 6.
Osretmen Adaylarimin Cinsiyetlerine Gore Ogretme-Ogrenme Ortamim Algilamalarina Iliskin “t”
Testi Sonucglart

Alt Boyutlar N X Ss t p

Ogretme etkinlikleri K 104 58,00 12,46 ,520 ,603
E 100 57,02 14,36

Degerlendirme K 104 28,67 6,65 ,355 723
E 100 28,37 5,46

Is yiikii K 104 12,13 4,21 ,-792 ,429
E 100 12,61 4,35

p>.05

Tablo 6 incelendiginde, 6gretmen adaylarinin 6gretme-6grenme ortamuni algilamalarina iligkin
puanlarinin cinsiyetlerine gore; Ogretme Etkinlikleri, Degerlendirme ve Is Yiikii alt boyutlarinda
anlamli bir farklilik gostermemektedir [t (981)=2.031, p>.05].

Besinci Alt Probleme iliskin Bulgular

Aragtirmanin  besinci alt problemi olan “Ogretmen adaylarmin Ogretme-6grenme ortaminin
ozelliklerine iliskin algillarmin Ogretim Etkinlikleri, Is Yiikii ve Degerlendirme alt faktorleri simf
diizeylerine gore anlamli bir farklilik gdstermekte midir” sorusuna yonelik gerceklestirilen analiz
sonuclar1 Tablo 7 ve Tablo 8’de verilmistir.

Tablo 7.
Sinif Diizeylerine Gére Ogretmen Adaylarimn Ogretme-Ogrenme Ortamim Algilamalarina Iliskin
Betimsel Istatistikler

Alt Boyutlar Smflar N X S
Birinci sinif 43 60,09 12,73

Ogretim Etkinlikleri ikinci siuf 86 58,95 12,00
Uciincii sinif 46 52,76 15,75
Dordinct sinif 29 57.00 1313
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Birinci sinif 43 30,69 5,47
Is Yiikii ikinci smif 86 28,16 5,65
Ugiincii sinif 46 26,32 6,31
Dordiincii stmf 29 29 86 671
Birinci sinif 43 14,09 471
Degerlendirme Ikinci sinif 86 11,47 3,82
Uciincii sinif 46 12,15 4,15
Dordiincii sinif 29 12.79 4.45

Tablo 7’ye goére Ogretmen adaylarinin Ogretme-6grenme ortaminin Ozelliklerine iliskin algi
puanlarinin; Ogretim Etkinlikleri alt boyutunda birinci siiflar i¢in (=60.09) yiiksek iken, iiciincii
siniflar igin (X=52,76) diisiik oldugu; fs Yiikii alt boyutunda birinci simiflar igin (X=30.69) yiiksek iken,
tgtincti simiflar igin (X =26,32) diisiik oldugu ve Degerlendirme boyutunda ise birinci smiflar igin (X

=14.09) yiiksek iken, ikinci smiflar i¢in (X =52,76) diisiik oldugu goriilmektedir.

Tablo 8. Sinif Diizeylerine Gore Ogrencilerin Ogretme-Ogrenme Ortamini Algilamalarina Iliskin
Puanlarimin Karsilastirilmasini Gosteren ANOVA Sonucglart

Varyansin Anlaml
Kaynag KT Sd KO F P fark
5 Gl 1511,11 3 503,70 2,87 037 Smf
e ruplar arasi ) ' J ' 3.Smif;
=
8
o
E 2.Simf-
g Gruplar igi 35047,81 200 175,23 3. Sinuf
Q
Toplam 71,412 203
Varyansin Anlaml
Kaynagi KT Sd KO F P fark
1.Sinif-
Gruplar arast 488,53 3 162,84 4,63 ,004 3.Smif;
=]
v,
=
> 2.Simf
Ny . Smuf-
Gruplar igi 7032,34 200 35,16 3. Smif
Toplam 7520,87 203
Varyansin Anlaml
Kaynagi KT Sd KO F P fark
1.Sinif-
% Gruplar arast 203,65 3 67,88 3,86 ,010 3.Smaf;
2
8
o) 2.Smuf-
)OD . . :
2 Gruplar igi 3513,77 200 17,56 3. Sif
Toplam 71,412 203
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Tablo 8’de Ogretmen adaylarinin smif diizeyi degiskenine gore Ogretme-0grenme ortaminin
ozelliklerine iligkin algilarinin, {i¢ alt faktérde de anlamli oldugu goriilmektedir. Buna gore, 6gretmen
adaylarinin 6gretme-6grenme ortamini algilamalari; lgme aracinin Ogretim Etkinlikleri alt faktoriinde
sinif diizeyine gore birinci siniflarla iiclinci siniflar arasinda birinci siniflar lehine, yine ikinci
siniflarla iiclincii siniflar arasinda ikinci siniflar lehine anlamli bir farklilik oldugu goriilmektedir
[F(3,200) = 2.87, p<.05]. Is Yiikii alt faktoriinde ise sinif diizeyine gore birinci siniflarla iigiincii siniflar
arasinda birinci smiflar lehine, yine ikinci siniflarla {i¢iincii siniflar arasinda ikinci siniflar lehine
anlamli bir farkliligin oldugu goriilmektedir [F(3,200)=4.63, p<.05]. Degerlendirme alt faktoriinde de
sinif diizeyine gore ayni sekilde birinci siniflarla {igiincii siniflar arasinda birinci siniflar lehine, yine
ikinci siniflarla iigiincii siniflar arasinda ikinci siniflar lehine anlaml bir farkliligin oldugu goriilmiistiir
[F(3, 200) = 3.86, p < .05].

Tartisma

Ogrenmenin gergeklestigi psikolojik, sosyal, kiiltiirel ve fiziksel ortam biitiinciil olarak 6grenme
ortamini olusturur. Olumlu bir 6grenme ortami 0grenci motivasyonu ve basarisina etki eder (Rusticus,
Pashootan ve Mah, 2023). Ogretmen adaylarinin dgrenme-dgretme ortamina iliskin algilarinin cesitli
degiskenlere gore incelendigi bu arastirmada ulasilan sonuclar asagida maddeler halinde 6zetlenmistir:

e Arastirmada Ogretmen adaylarimin 6gretme-6grenme ortaminin 6zelliklerine iligkin algilar
kullanilan 6l¢gme aracindaki tiim maddeler genelinde, orta diizeyde “Biraz Yansitiyor” (X=
3,101) olarak belirlenmistir. Olcekteki maddeler icin en diisiik diizeyde algi ortalamasinin
(x=2,205) “Aldigimiz dersler ¢ok sayida konunun iglenmesini kapsamaktadir” ifadesinin yer
aldigr maddede (Md.31), en yiiksek diizeyde alg1 ortalamasinin (X= 3,774) ise “Ogretim
elemanlart derslerde bizi yeni konular ile onceki konular arasinda bag kurmaya
yonlendirirler” ifadesinin yer aldig1 maddede (Md.5) goriilmiistiir.

e Arastirmada; 6gretmen adaylarinin 6gretme-6grenme ortaminin ozelliklerine iliskin algilari
cinsiyet degiskenine gore anlamli bir farklilik géstermemistir [t(202)=,301; p>0,05)].

o Arastirmada 6gretmen adaylarimin 6gretme-6grenme ortaminin Ozelliklerine iliskin algilari
smif diizeylerine gore anlamli bir farklilik [(F=4,019); p<0,05] gostermistir. Yapilan LSD testi
sonuclarina gore; birinci sinif 6gretmen adaylarinin 6gretme-6grenme ortamina iligkin algilar
(x=104.88), ticiincii sinif 6gretmen adaylarinin algi puanindan (¥=91,23), ikinci sinif 6gretmen
adaylarinin algi puanlar1 (X=98.59), i¢iincii sinif 6gretmen adaylarinin algi puanlarindan
(x=91,23) yiiksek oldugu belirlenmistir. Bu sonu¢ Ogretmen egitimi programinda gegirilen
zaman dilimi ile birlikte algilarda da bir degisim oldugunu gostermektedir.

e Ogretmen adaylarinin dgretme-6grenme ortaminin dzelliklerine iliskin algilarinin sinif diizeyi
degiskenine gore oOlgme aracinin {i¢ alt faktoriinde (Ogrerim Etkinlikleri- [y Yiikii-
Degerlendirme) de anlamli oldugu goriillmektedir. Bu sonuca gore, 6gretmen adaylarinin
dgretme-dgrenme ortamina yonelik algilar1, lgme aracinin Ogretim Etkinlikleri alt faktoriinde
sinif diizeyine gore birinci siniflarla ii¢lincii siniflar arasinda birinci siniflar lehine, ikinci
siiflarla iiclincii smiflar arasinda ikinci siniflar lehine anlamli bir farklilik gostermistir
[F(3,200) = 2.87, p<.05]. fs Yiikii alt faktoriinde siif diizeyine gore birinci simflarla {igiincii
siniflar arasinda birinci siniflar lehine, ikinci siniflarla {igiincii siniflar arasinda ikinci siniflar
lehine anlamli bir farklilik [F(3,200)=4.63, p<.05] bulunmustur. Degerlendirme alt faktoriinde
de birinci siniflarla Ggiincii smiflar arasinda birinci siniflar lehine, ikinci siniflarla {liglincii
siiflar arasinda ikinci smiflar lehine anlamli bir farklilik [F(3, 200) = 3.86, p < .05]
gostermistir.

Alan yazinda bu arastirmanin konusuna benzer c¢alismalar bulunmaktadir. incelenen ¢alismalarda
Ogrenme-0gretme ortamlari ile ilgili arastirmalarin bir kisminin ortadgretim 6grencileri ile yapildigi
goriilmektedir. Ornegin, Algir, Kivilcan vd. (2022) tarafindan yapilan bir diger caligmada,
Ogrencilerin 6grenme ortami ve dgretmenlerinin kisilerarasi davranigina yonelik algilariin fen basari
ve tutumlarina etkisi incelenmis, 6gretmenlerin kisilerarasi davranig modellerinin 6grenci tutumlari
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lizerinde istatistiksel olarak anlamli bir etkisinin oldugu sonucuna ulasilmis; Ogrencilerin
yapilandirmacit 6grenme ortami algilarinin bir biitiin olarak akademik basarilarini ve tutumlarini
olumlu y6nde etkiledigi belirlenmistir. Giizel ve dig. (2022) tarafindan yapilan fenomenoloji desenine
dayali nitel arastirmada da etkili bir 6grenme-6gretme ortami olusturma siirecinde karsilasilan sorunlar
konusunda c¢esitli egitim kademelerinde gbérev yapan Ogretmenlerin  (n=32) goriislerine
bagvurulmustur. Aragtirmada katilimcilarin siniflarin yeterli biiyiikliikte olmamasi, siniflarin kalabalik
olmasi, okul bahgesinin yetersizligi, arag-gere¢ yetersizligi, okul ve simif temizligi, gibi unsurlara
dikkat cekerek, bu unsurlarin etkili 6grenme-6gretme ortaminda karsilasilan fiziksel sorunlar olarak
niteledikleri goriilmiistiir.

Diger taraftan alan yazinda mevcut ¢alismada oldugu gibi lisans 6grencileri ile yapilan ¢aligmalar da
mevcuttur. Ornegin, Ektem(2018) &gretmen adaylarmin  6gretme-6grenme  anlayiglar1  ve
yapilandirmaci 6grenme ortamina iligkin algilart arasindaki iligkinin incelendigi arastirmada, 6gretmen
adaylarinin yapilandirmact yaklasimi geleneksel yaklasima gore daha fazla ve yiiksek diizeyde
benimsedikleri sonucuna ulagsmistir. Ekinci (2008) tarafindan yapilan bir bagka c¢alismada; iiniversite
Ogrencilerinin 6grenme konusunda derinlemesine 6grenme yaklasimini yeterince yiiksek diizeyde ise
kosmadiklari, 6nemli dlglide yiizeysel 6grenme yaklagimini kullandiklari, bu sonugla baglantili olarak
da iiniversitelerdeki 6gretme-6grenme ortamimin 6grencileri derinlemesine dgrenmeye yonlendirici
olma diizeyinin diisiik oldugu belirlenmistir. Bu konuda Banoglu ve Bag(2012), Caglar(2013)Yiiksel
ve Hayirsever(2019) yaptiklar1 ¢alismalarinda 6grenme 6gretme ortamina iligkin algilarinin okula ve
Ogretmenlere gore farklilastigi sonucunu elde etmislerdir.

Mevcut arastirmanin konusuna benzer bir diger calisma Kurtoglu Erden, Uslu, pehlivan ve Kurt
(2021) tarafindan yapilmig ve 6grenme ortamina iligkin 6gretmen adaylarinin goriisleri incelenmistir.
Aragtirmada Bilgisayar ve Ogretim Teknolojileri Egitimi Boliimii 6gretmen adaylart (n=20) ile
kendilerine verilen soru formuna yazili olarak goriiglerini belirtmislerdir. Elde edilen veriler iizerinde
yapilan icerik analizine gore katilime1 goriisleri “dersin islenisi, 6gretici tutumu, etkilesim ve isbirligi,
fiziksel ortam” olmak {izere dort kategori altinda, belirlenen bu kategoriler de kendi iginde alt
kategorilerde toplanmistir. Dersin islenisi temasi, “ders amacina uygunluk, sikiciliktan uzaklik,
ogrenci katilmim tesvik ve bireysel farkliliklara uygunluk” alt temalarmi; Ogretici tutumu temasi
“derse yonelik baski olugturmama, samimi olma ve disiplini saglama” alt temalarini; “Etkilesim ve
isbirligi” temas1 da “dgrenen-6grenen, 6grenen-6gretici ve okul disi isbirligi” alt temalarini; Fiziksel
ortam temasi “birey sayisi, mekanin yapisal 6zellikleri, sinif i¢i diizen ve materyal, ortam giiriiltiisi,
temizlik ve bilgiye erigim alt temalarin1 kapsamaktadir. Arastirma sonuglar1 adaylarin en ¢ok Fiziksel
Ortam kategorisinde cevaplar verdigi, en az iizerinde durduklar1 faktoriin 6gretici tutumlar1 oldugu
belirlenmistir. Duru (2014) tarafindan yapilan ve Ontest-sontest yari deneysel aragtirma deseninin
kullanildig1 arastirmada, yapilandirmaci ve geleneksel 6grenme ortamlarinin {iniversite birinci simf
Ogretmen adaylariin (n=130) 6grenme-6gretme inanglar1 {izerine etkisi incelenmistir. Arastirmada
veriler Ogretmen Inanclar Olgegi ile toplanmus, arastirma sonuglari, geleneksel dgrenme ortamlarinin
O0gretmen adaylarmin geleneksel ve yapilandirmaci inanglari iizerinde bir etkisinin bulunmadigini,
bununla birlikte yapilandirmaci 6grenme ortaminin dgrencilerin geleneksel inanglar1 {izerinde etkisi
oldugunu gostermistir. Bir diger arastirmada, Rusticus, Pashootan ve Mah (2023) tarafindan yapilan
nitel aragtirma ile, 6gretici (n=9) ve Ogrenci (n=22) bakis acisindan, Ogrencilerin dgrenmesini
destekleyen ve engelleyen 6grenme ortaminin temel unsurlari incelenmistir. Benzer bigimde bir¢ok
arastirmada (Pajares, 1992; Akpinar ve Aydin, 2007; Banoglu ve Bas, 2012; Afacan ve Karakus, 2013;
Chuang ve Hsu, 2014; Idon, Suleiman ve Olasoji, 2017; Closs, Mahat ve Imms, 2022) 6grenme-
Ogretme ortamlarina iligkin algilar ¢esitli boyutlar ile incelenmistir. Diger taraftan 6grenme ortami ve
Ogrenci 6grenmesinin kalitesi arasindaki iliskiye odakli Vermunt (2007) tarafindan yapilan bir diger
calismada da, yiiksekdgretimde yaygin olarak kullanilan bir dizi 6grenme ortami, 6z diizenleme gibi
unsurlar agisindan incelenmistir.

Oneriler
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e Fisher’in (2005) calismasinda belirttigi gibi okul 6grenme ortamlarinin degerlendirilmesi,
genel olarak teknik performansin degerlendirilmesine odakli olmus, pedagojik performans ve
verimlilik agisindan ise fazla dikkate alinmamistir. Yapilacak yeni ¢aligmalar ile konu bu
yoniiyle de incelenebilir.

e Ogrenme-Ogretme Ortami oldukca kapsamli bir kavramdir. Bu zengin kapsamm dikkate
almarak, 6grenme Ogretme ortamlart ile ilgili detayli arastirmalar tasarlanabilir ve konu
ayrintilar ile betimlenebilir. Cheung, Kwok, Phusavat, ve dig. (2021) tarafindan da belirtildigi
lizere teknoloji, 6gretme ve 0grenme uygulamalarinin doniisiimiinii yonlendiren 6nemli bir
glic haline geldiginden, son zamanlarda arastirmacilar, 6grenme-ogretme deneyimlerini
zenginlestirmek i¢in farkli yenilik¢i araglarin geleneksel O6grenmeye nasil entegrasyonu
iizerinde ¢aligmaktadirlar. Alanyazinda yapilan arastirmalarda bu yonde arastirmalar (6rnek:
Lu, Yang, Shi ve dig.,2021; Neifachas, Butvilas ve Kovaité, 2022) olmakla birlikte, konu
iizerinde yeni incelemeler farklt boyutlarla yapilabilir. Yeni Ogrenme ortamlarinin
tasarlanmasi yoniinde tiim unsurlarin birlikte dikkate alinmasi 6nemli bir katkin saglayabilir.

e Ogrenme-Ogretme Ortamlar1 konusunda yapilan arastirmalarin agirlikli  olarak nicel
metodolojilere dayali oldugu dikkate alindiginda, yapilacak yeni ¢aligmalarda konu paydas
goriislerini de kapsayacak bir gercevede ve nitel olarak tasarlanabilir.

e Ogrenme ortanu alan yazinda arastirmacilar tarafindan cesitli bigimlerde agiklanmaktadur.
Mahat, Bradbeer, Byers ve Imms (2018), 6rnegin, Yenilik¢i Bir Ogrenme Ortamim yenilikgi
alan tasarimlarimin ve yenilik¢i Ogretme ve Ogrenme uygulamalarmin iriinii olarak
tanimlamislardir. Yenilik¢i 0grenme ortamlar1 &grencilerin memnuniyeti ve performansi
iizerindeki etkisi agisindan son yillarda yiliksekdgretim arastirmalarinin da konusu olmustur
(Cavadas ve Correia, 2022). Yapilacak ¢aligmalar ile dgretim kademelerine gore 6grenme-
O0gretme ortalar1 ve Ozellikleri tanimlanabilir, benzer ve farkli yonleri ile karsilagtirilarak
aciklanabilir.

e Boyle bir calisma 6rmeklem ve bolim sayisi artirilarak daha genis capta 6gretmen adaylar
lizerine yapilabilir.
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