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This research aims to determine the attitudes and opinions of the fourth-year students
of the Faculty of Health Sciences Department of Social Work towards the creative
drama course, the creative drama method and its effect on professional perspectives.
The sequential explanatory design from Creswell's mixed model was used as the
research method. The study group consisted of 56 fourth-year students from a public
university's department of social work. The "Attitude Towards Creative Drama Course
Scale" developed by Adigiizel (2006a) as a data collection tool was applied to
determine participants' attitudes towards the creative drama course. In addition, after
each session and at the end of the semester, google forms and students were consulted
about the creative drama course. The application lasted 30 hours for 15 weeks, 2 hours
per week. The data were collected qualitatively and quantitatively; qualitative data
were analyzed through content analysis, and quantitative data were analyzed using a
t-test. In light of the data obtained, the study revealed that the creative drama course
had an effect on the students of the social services department and that there was an
increase in their attitudes. In the distance education process, students stated that the
course was effective when the cameras were on and active participation was ensured.
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Bu arastirmada Saglk Bilimleri Fakiiltesi Sosyal Hizmet Boliimii dordiincii smf
ogrencilerinin aldiklar1 yaratici drama dersine yonelik tutumlari, yaratici drama yontemi ve
mesleki bakis agilarina etkisini belirlemek amaclanmistir. Arastirmada karma yontem
desenlerinden sirali aciklayict desen kullamilmistir. Calisma grubunu bir devlet
iiniversitesinin Sosyal Hizmetler Boliimiinde 6grenim goren 56 dordiincii siif &grencisi
olusturmustur. Arastirmada katilimcilarin yaraticc drama dersine yonelik tutumlarin
belirlemek icin Adigiizel tarafindan gelistirilen “Yaratic1 Drama Dersine Yonelik Tutum
Olgegi” kullamlmigtir. Ayrica 6grencilerden her oturum sonrasinda ve dénem sonunda
¢evirim igi form ile yaratici drama dersine yonelik goriis alinmistir. Uygulama bir egitim-
Ogretim doénemi boyunca haftada 2 saat olacak sekilde toplam 30 saat siirmiistiir.
Aragtirmada nitel ve nicel olarak toplanmustir. Nitel veriler igerik analizi ile nicel veriler ise
bagimli gruplar t-testi ile analiz edilmistir. Elde edilen veriler 1s1ginda yaratici drama
dersinin sosyal hizmetler boliimii lisans 6grencileri {izerinde etkili oldugu ve dgrencilerin
tutum puan ortalamalarinda artis meydana geldigi belirlenmistir. Uzaktan egitim siirecinde
ogrenciler, kameralarin acik, aktif katilim gosterildiginde dersin etkili oldugunu ifade
etmislerdir.
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Giris

Egitim-Ogretimin Onemi

Yaratici drama, egitim Ogretim ortaminda hem ders hem yontem olarak kullanilmaktadir.
Okul 6ncesinden yiiksekogretim kademesi bunun yaninda yaygin egitimde bile etkili oldugu bilinen
bir ders ve yontem (Adigiizel, 2006a; Okvuran, 1993; San, 1996) olarak ifade edilmektedir. Alan yazin
calismalarinda fen bilimleri, sosyal bilimler gibi ders kapsaminda yaratici drama yonteminin
etkililigine yonelik galismalarin oldugu goriilmektedir (Aykac ve Adigiizel, 2011; Bal-Incebacak,
Sarisan Tungag ve Yaman, 2017; Kaf ve Uygungiil Yilmaz, 2017; Ozdemir ve Cakmak, 2008). Ayni
zamanda alan yazinda yaratict drama dersinin 6gretmen adaylarinin yaratici drama yontemini
kullanmaya yonelik 6z-yeterlik algilarini ve tutumlarini olumlu yénde etkiledigini gosteren ¢alismalar

(Hamurcu, 2009; Karabag, 2014) yer almaktadir. ilgili caligmalar incelendiginde yaratici dramanin

hem ders tiirii hem de kademe diizeyi olarak uygulandig: goriilmektedir.

Yaratic1 drama, egitim kademelerinde yer alan O6gretmen, 6grenci, egitimcilerin yani sira
insanlar ile iletisim kuran her bireyin bilmesi gereken bir yontem olarak diistiniilebilir. Sosyal hizmet
lisans mezunu Ogrencileri kres, engelli bakim merkezleri, huzurevleri, kadin siginma evleri, genglik
merkezleri gibi sosyal hizmet kuruluslarinda ¢alismaktadirlar. Bu baglamda yaratici drama yontemi

farkli calisma gruplari ile ¢alisilarak farkl sonuglar elde edilebilir.

Sosyal hizmet lisans uzmanlari, mesleklerini icra ederken insan haklari, sosyal adalet,
farkliliklara saygi temelinde calismalar yaparlar (Nazlier ve Akoglu, 2018). Bu agidan Thompson
(2013) sosyal hizmet uzmanlarinin egitiminde, var olan bilgileri pekistirme, giiclendirme, yeni
becerileri 6grenme ve gelistirmenin gerekli oldugunu ifade etmistir. Tiirkiye’de iiniversite
diizeyindeki sosyal hizmet egitiminde dort yil boyunca teorik ve uygulamali bir¢ok egitim
verilmektedir. Cok farkli hedef kitleye hitap ederken farkli beceri ve bilgilere ihtiya¢ duyan sosyal
hizmet boliimii lisans dgrencilerinin yaratict drama dersinde verilen bilissel, duyussal ve devinissel

becerilere ihtiya¢ duyacaklar: diistiniilmektedir.
Pandemi Déneminde Egitim-Ogretim

COVID-19 salgmi ile zorunlu uzaktan egitime gecilmesi siirecinde egitimler cevirim ici
ortamlara tasinmistir. Bu siiregin 6grencilerin derslerine yansimasi hem olumlu hem de olumsuz
olmustur. Bazi 6grencilerin bu siire¢ten memnun olduklar: bazilar1 ise memnun olmadiklar: ifade
edilmektedir (Bal Incebacak, 2022b). Uzaktan egitim siirecinde &grencilerin goriislerinde cinsiyet
agisindan da farkliliklar oldugu goriilmektedir. Ornegin Tiiziin ve Toroman (2021) yapmis olduklar
¢alismada cinsiyetin ¢alismalarda incelenen konu hakkinda kesin bir yarg: vermede yeterli olmadigim
ifade ederken, verilerde gozlemlenecek cinsiyete dayali bir farkliifin uzaktan egitime dair 6nemli
bilgiler verebilecegini ifade etmislerdir. Bundan dolay:r degisken olarak calismada cinsiyet ele

alinmigtir. Ornegin uzaktan egitim siirecinde cinsiyet ile ilgili caligmalarda toplumsal cinsiyet
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esitsizliginde artis oldugu ifade edilmistir. Gogiis Tan (2021) COVID-19 déneminde kadinlarin ev
icinde is yiikiiniin artmasi, sorumluluklarinin artmasi gibi sebeplerden 6tiirii cinsiyetler arasinda da
kadinlarin aleyhine farkliliklar oldugunu belirtmistir. Kirali ve Alci'nin (2016) calismasinda erkek
Ogrencilerin uzaktan egitime daha yatkin oldugunu ifade ettikleri belirtirken, Dogan’in (2020)
calismasinin sonuglari kiz 6grencilerin bu siirecten daha memnun olduklarini gostermistir. Bundan
dolay1 cinsiyet, arastirmaya degisken olarak eklenmistir. Bu siirecte yaratici drama dersinde cinsiyet
arasinda bir farklilik yaratip yaratmadiginin arastirilmas: bu ¢alismanin bir kismini olusturmaktadar.
COVID-19 salgim sebebi ile diinyanin bir¢ok yerinde oldugu gibi Tiirkiye’de de zorunlu uzaktan
egitim siirecine gecilmistir ve bu siire¢ dezavantaji durumlarin ortaya ¢ikmasina neden olmustur.
Reime, Harris, Aksnes ve Mikkelsen (2008) uzaktan egitim siirecinde etkilesimin, Bozkurt (2020) ise
sosyallesmenin az oldugunu belirtmislerdir. Yaratict drama dersi etklesimin ve sosyallesmenin
oldugu bir ders oldugu i¢in ¢evrimigi ¢alismalardaki olumsuz durumun tersine ¢evrilmesine alternatif
olabilir. Bu kapsamda ilgili calisma ile g¢evirim igi ortamda yiiriitiilen dersin daha verimli oldugu
tespit edilmis olacaktir. Ozellikle etkililik agisindan siirecte kameralarin acgik olmasi, dgrencilerin

stirekli s6z alarak ya da soz verilerek siirece dahil olmalar1 bu etkililigi ortaya ¢ikarmaktadar.
Egitim-Ogretimde Yaratict Drama

Okvuran’a (1993) gore yaratici dramanin igeriginde yer alan oyun, canlandirma, rol oynama
egitim-6gretimin egitsel hedeflere ulasmasin saglamaktadir. Bu agidan farkli kesimlerde farkl: egitsel
hedefleri olan Sosyal Hizmet Boliimii 6grencilerinin bu dersi almalar: bir farklilik yaratabilir. Ciinkii
bir yontem olarak yaratici drama dersini 6grendiklerinde mesleki yasamlarinda bu yontemi nasil
kullanacaklarina dair bir fikirleri olacaktir. Bu baglamda 6grencilerin meslek hayatlarinda yaratici
drama kavrami hakkindaki goriislerinin ortaya ¢ikartilmasi hedeflenmistir. Yaratici drama dersinin
1sinma-canlandirma-degerlendirme asamalarinda, bireyler dramatik tecriibeler, rol oynama, rol
analizi ve is birligi icerisinde bir¢ok ¢alismanin iginde yer aldig1 goriilmektedir (Adigiizel, 2006b).
Freeman, Sullivan ve Fulton (2003) yaratici drama dersi ile kisilerin duygu kontrolii gerektiren
calismalarda yer aldiklar igin is yasamlarinda kullanacaklar1 becerileri deneyimleme sansi elde
ettiklerini ifade etmistir. Yaratic1 drama dersini alan 6grencilerin, bu dersi ya da yéntemi almayan
ogrencilere gore farkli deneyimlere sahip olacaklar1 diisiiniilmektedir. Bu acidan bu deneyime sahip
olacak bu Ogrencilerin goriislerinin ortaya c¢ikartilmast hem yeni normallesme siirecine hem de

¢evirim i¢i ortamdaki durumunun stirdiiriilebilirligine 1s1k tutacaktur.

Adigiizel (2013) yaratici drama dersinin bir grup olmadan yapilmayacagini ifade etmistir.
Yaratici drama ¢alismalar: kiigiik ya da biiyiik grup ¢alismalarina olanak saglayan bir yapidadir. Bu
acidan hem kisisel hem de grup olarak bir¢ok fayda saglayacag: diisiiniilmektedir. Sosyal hizmetler
alaninda yaratict drama dersi birgok iiniversitede ders olarak eklenmemistir. Bundan dolay1 bu alanda

yapilan ¢alismalar da kisith olmaktadir. Alanyazinda Altinova ve Ciftci (2013) ve Ciftci ve Altinova
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(2017) yapmis olduklar iki ¢alismada 12 haftalik bir yaratict drama dersi sonrasinda sosyal hizmet
uzmanlarinin kendilerini ifade etme becerilerinde ve iletisim becerilerinde artis meydana geldigini
ifade etmiglerdir. Ongen, Ozates Gelmez ve Hatipoglu Eren (2017) sosyal hizmet &grencileri ile
yaptiklar1 8 haftalik calisma sonucunda deger egitimi ile ilgili calisma sonucunda mesleki degerleri
daha kolay anlayip kisisel degerlerin farkina vardiklar: sonucunu elde etmislerdir. Bu agidan yaratici
drama dersinin alinmasi bireylerin hem okul hem de is yasamlarmma fayda saglayacag:
diisiiniilmektedir. COVID-19 doneminde islenen yaratici drama dersinin gevirim ici siirecteki
etkisinin aragtirmasinin egitim verenlere katkisinin olacag: diisiiniilmektedir. Ciinkii uzaktan egitime
genelde olumsuz bir akis agis1 olup, yeterli 6grenmelerin saglanmadig1 yoniinde goriisler vardir (Bal

Incebacak, 2022a).
Pandemi Doneminde Yaratic1 Drama

Uzaktan egitimde yaratict drama dersi, yiiz yiize ortamda yapilan bir¢ok etkinligin ¢evirim igi
ortama uyarlanmasi olarak ifade edilebilir. Siiregte yiiz yiize yapilan etkinliklerin uyarlanarak ¢evirim
i¢ci ortamda yiiriitiilmesi, yaratict dramanin hareketli ve aktif katihmh siirecinin ¢evirim i¢i ortamda
da gerceklestirilmesi olarak diistiniilebilir. Cevirim i¢i yaratict drama atdlyesinde lider simiftaki
herkesin kameralarin1 agmalarini ve siirecte rol alacaklar: icin derste aktif katilmasini gerektigini ifade
eder. Ornegin, yiiz yiize ortamda oynatilan bir oyun olan Elimi Takip Et Oyunu:

“Tkili grup olusturun, bir kisi elini kaldiriyor karsidaki kiside esinden 10 cm uzakta durarak

esinin elini yiizii ile takip eder. Miizigin ritmine gore yavasca grup elleri takip eder. Sonra

roller degisir ve diger es bu sefer esinin elini takip ederek hareket eder. Simdi iigerli grup
olunur ve arada bir kisi yoneten olacak sag ve sol elini miizigin ritmine uygun sekilde hareket
eder ve diger iki kisi yoneten kisinin elini takip ederek hareket eder. Simdi diger iki kisiden

birisi yonetici oluyor ve siire¢ yeniden baslatiliyor. Yonetici olmayan kisi yonetici olur ve
siire¢ yeniden baslatilir.”

seklinde oynatilmaktir. Cevirim i¢i ortamda bu oyunu ikili es olma yerine lider tarafindan segilen
goniilli kisi ile baslatilabilir.
“Goniillli, elini ekrana yaklastirir ve belli hareketler yapar. Kamera karsisinda kisiler
ekrandan goniilli kisinin elini takip eder. Ornegin goniillii ekranda saga dogru elini
siiriiklediginde ekran basindaki kisiler sola dogru kafalarini yatirirlar, yukar: dogru hareket

ettiginde yukari, asag1 dogru hareket ettiginde asag1 dogru hareket ederler. Daha sonra farkh
bir oyuncu segilir onun eli takip edilir.”

Bu sekilde ekran karsisinda yiiz yiize oldugu gibi oyun rahatlikla oynatilabilir. Nitekim uzaktan
egitim siirecinde de dersler devam etmis ve ¢evirim ici ortamda dersler yiiriitiilmiistiir. Bu derslerin
cevirim i¢i ortamda bile etkili olup olmadiginin belirlenmesinin 6nemli oldugu disiiniilmektedir.
Yapilan wuygulamanin ilk olusu sebebi ile siirecin degerlendirilmesinin 6nemli oldugu
diisiiniilmektedir. Yaratict drama dersi hali hazirda hem yaygin hem de orgiin egitimde
kullanilmaktadir. Bu agidan “Yeni Ogretmen Yetistirme Lisans Programlari”na yaratici drama dersi

Meslek Bilgisi Se¢gmeli Dersleri kapsaminda “Egitimde Drama” dersi olarak verilmesine ragmen diger
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bir¢ok béliimde hala yaratici drama dersi verilmemektedir. Bu ¢alisma sonucunda yaratici drama
dersinin farkh {iniversitelerde 6gretmenlik boliimleri disinda diger boliimlerde ders ya da yontem

olarak yer almasinin yayginlastirilmasina katk: saglanabilecegi diistintilmektedir.

Nazlier ve Akoglu (2018) sosyal hizmet lisans egitiminde yaratici dramanin se¢meli ders
olarak yer almasi gerektigini ifade etmislerdir. Ciinkii sosyal hizmet lisans egitiminde yaratici
dramanin hem kisisel hem de mesleki gelisimlerine katki saglayacagini ifade etmislerdir. Sosyal
hizmet alaninda kisilerin hizmet odag1 insan oldugu icin iyi iletisim kurma, mesleki degerleri ve
mesleki gelisimleri konusunda kendilerini gelistirmeleri gerekmektedir. Bu agidan yaratici dramanin
avantajlarini dezavantajli gruplar ile ¢alisan sosyal hizmet alami ¢alisanlarina aktarilmas: 6nem arz
etmektedir. Bu baglamda, bu arastirma, Saglik Bilimleri Fakiiltesi Sosyal Hizmet lisans boliimii
dordiinci sinif 6grencilerinin aldiklar1 ¢evirim i¢i yaratici drama dersine yonelik tutumlar: ve bu
derse yonelik gortislerini belirlemek amaglanmistir. Bu amaca uygun olacak sekilde 6grenciler ile 15
haftalik haftada iki saat siiren planlama ile atolyeler islenmistir. Siire¢ sonunda &grencilerin yaratici
drama dersine yonelik tutumlar1 ve derse yonelik olarak ilgili dersi hayatlarinin hangi asamasinda
nerelerde kullanacaklar, is yasamlarinda hangi konularinda kullanilabilecegini ve hangi mekanlarda
uygulanabileceklerini, yaratict drama yonteminin c¢alisma hayatimizda bir yontem olarak nasil
kullanacagini, yaratict drama yonteminin katilimecilari nasil etkiledigi konusuna 1sik tutmas:

hedeflenmistir.

Sosyal hizmet lisans boliimii Ogrencilerinin cevirim ici yaratict drama dersine yonelik
turumlari, yontemin etkililigi ve 6grencilerin mesleki yasamlarinda bu yéntemi kullanim durumlarina

iliskin bakis agilarinin belirlenmesi amaglanmistir.
Bu amag dogrultusunda asagidaki sorulara yanit aranmistir:

1. Sosyal hizmet lisans boliimii 6grencilerinin ¢evirim ici yaratict drama dersine yonelik

tutum Olgegi On test-son test ortalama puanlar: arasinda farklilik var midir?

2. Sosyal hizmet lisans boliimii 6grencilerinin ¢evirim ici yaratici drama dersine yonelik

tutum puanlarinin cinsiyet farkliigina bir etkisi var midir?

3. Sosyal hizmet lisans boliimii 6grencilerinin ¢evirim ici yaratict drama yontemine iliskin

ogrencilerin goriisleri nasildir?

4. Sosyal hizmet lisans boliimii 6grencilerinin yaratici drama dersi yontemini is yasaminda

nasil kullanacaklarina iliskin goriisleri nelerdir?

5. Sosyal hizmet lisans boliimii 6grencilerinin ¢evirim igi yaratict drama yontemi ile islenen

yaratic1 drama dersi sonrasi kendilerindeki degisim hakkindaki diisiinceleri nelerdir?

6. Sosyal hizmet lisans boliimii 6grencilerinin yaratici drama kavramina iliskin gortisleri

nelerdir?



Bal Incebacak, B.
Yontem

Aragtirmanin bu kisminda arastirma modeli, ¢alisma grubu, veri toplama araglari, siireg,

verilerin toplanmasi ve analizinden bahsedilmistir.
Arastirma Modeli

Saglhk Bilimleri Fakiiltesinde Ogrenim goren Ogrencilerinin ¢evirim i¢i yaratict drama
yontemine iliskin tutum diizeyleri ve cevirim ici derse iliskin goriislerini incelemek amaciyla
ylriitiilen bu calisma karma desene gore gerceklestirilmistir. Deseni sirali agiklayici tasarim olan bu
calismada baskin olarak nicel veriler toplanip analiz edildikten sonra nitel veri toplanmistir (Creswell,
2013). Nitel veriler siire¢ basinda ve sonunda toplanmistir. Arastirmada hem nitel hem nicel verileri
kullanmanin amaci, nitel ve nicel arastirmalarin avantajlarimi artirip dezavantajlarim1 azaltmaktir

(Johnson ve Onwuegbuzie, 2004).
Calisma Grubu

Arastirmanin c¢alisma grubunu bir devlet tniversitesinin Saglik Bilimleri Fakiiltesi Sosyal
Hizmetler Bolimii lisans dordiincii simif Ogrencileri olusturmustur. Calisma Sosyal Hizmetler
Boliimiinde lisans 6grenimi goren Yaratici Drama dersine kayitl toplam 56 6grenci ile yiirtitilmiistiir.
Katilimcilardan 38'i kadin, 18'i erkektir. Ogrenciler daha 6nce yaratici drama dersi almamis ve bu
alanda herhangi bir egitime katilmamiglardir. Amagh Orneklem teknigi ile olusturulan calisma

grubunun yas ortalamasi 21"dir.
Veri Toplama Araglar

Saglik Bilimleri Fakiiltesi Sosyal Hizmetler boliimii dordiincii siuf dgrencilerinin yaratic
drama dersine yonelik tutumlarini belirlemek icin Adigiizel (2006a) tarafindan gelistirilen “Yaratic1
Drama Dersine Yonelik Tutum Olgegi (YDYTO) tek faktorlii dlgek uygulanmistir. 50 maddeden
olusan Yaratict Drama Dersine Yonelik Tutum Olgegi besli likert tipindedir. Kesinlikle katiliyorum (5)
ile kesinlikle katilmiyorum (1) araliginda ifade edilen olgekten en diisiik 50, en yiiksek 250 puan
alinabilmektedir. Adigzel (2006a) tarafindan yapilan galismada YDYTO'nin giivenirlik diizeyi 0.94
olarak bulunmustur. Bu arastirmanin verilerine gore ise Olgegin giivenirlik katsayis1 .81 olarak
bulunmustur. Nitel veriler her oturum sonrasinda ve dénem sonunda Google form ile toplanmustir.
Yaratici drama dersine ydnelik diisiincelerinin ortaya ¢ikartilmasi igin her hafta etkinlikler sonrasi
Ogrencilerin goriisleri alimmistir. Dersler cevirim i¢i oldugu icin video kayit altina alinmis ve
sonrasinda sozlii goriisler analiz edilmek i¢in desifre edilmistir. Ayrica dénem sonunda gevirim igi
olarak hazirlanan “Goriis Belirleme Anket Formu” ile Ogrencilerin goriisleri alinmistir. Goriis
belirleme anket formu icin ulusal ve uluslararasi (Adigiizel, 2009; Bil,2012; Chen, 1997; Ercevik ve
Bergil, 2020) literatiir taranmis ve 6rnek sorular incelenmistir. Daha sonra madde havuzu olusturup,

sorular alan uzmanlarina yollanarak goriisleri alinmistir. Formda 6grencilere demografik bilgilerinin
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hangi konularinda

kullanilabilecegini ve hangi mekanlarda uygulanabilecegini diisliniiyorsunuz?”, “Sizce yaratic1 drama

dersinde 6grendikleriniz sizin calisma hayatinizda bir yontem olarak kullanilabilir mi?”, “Yaratict

drama dersinin sizi etkiledigini diisiiniiyor musunuz? “sorular1 yer almaktadir.

Verilerin Toplanmasi

Ogrencilerle 15 haftalik bir egitim-6gretim donemi gerceklestirilmistir. Yaratict drama dersi

sirasinda 2 saatlik oturumlar halinde gergeklestirilmistir.

Tablo 1. Online yaratici drama dersi haftalik oturum bilgileri

Oturumlar Kazanimlar Oturum bilgisi
Grup arkadaslarmin isimlerini 6grenir. [lk hafta tanuisma ve iletisim calismalar1
1. Hafta Grup arkadaslarinin bireysel 6zelliklerini fark yapilmis ve gurubun birbirini daha
eder. yakindan tanimasi saglanmaisgtir.
Gruba uyum saglamanin 6nemini ifade eder. Tkinci hafta uyum ve giiven calismasi
Kendine olan giiven duygusunun 6nemini yapilmistir. Uyum calismalarinda
belirtir. o0grencilerin hem bireysel hem de grup
2. Hafta . .. T . .
Gruba olan giiven duygusunun énemini belirtir. arkadaslari ile uyumlu sekilde hareket
Grupla birlikte ¢alismanin sonuca etkisini ifade etmelerine olanak taniyan etkinlikler
eder. yaptirilmistir.
Yaratic1 d 1 larinda d 1 ..
atatic drama catisma’arinda duygtiarn Ugilincti hafta alg1 ve duyu ¢alismalar1
Onemini ifade eder. iy .
. . .. yapilmustir. Ogrencilerin duyular1 harekete
3. Hafta Duyularmi etkin bi¢imde kullanmanin 6nemini o . . .
. gecirilerek stirecte aktif sekilde rol almalar:
ifade eder. .
el e e yaratict dramanin teknikleri tanitilarak
Duyular ile iletisimin/etkilesimin iliskisini ifade . e .
stirece dahil edilmistir.
eder.
Canlandirma sirasinda roliiniin amacina uygun v qee e .
Dérdiincii hafta rol oynama ve dogaclama
davranir. .
4. Hafta . R . calismalari ile yaratic1 dramada kullanilan
Dogacglamanin yapisina ve dzelliklerine uygun .. . . e
. yontem ve teknikler siirece dahil edilmistir.
bir canlandirma hazirlar.
Oyun ve Yaratict drama iligkisine yonelik Besinci hafta yaratic1 drama ve oyun ile ilgili
5 Hafta distincelerini ifade eder. ¢alisma yapilmis ve gevirim igi siiregte
’ Kuralli oyunlarin yaratict dramadaki oyunlar oynanmuis ve yiiz yiize oynanacak
kullanimina yonelik diisiincelerini ifade eder. oyunlara ornekler verilmistir.
Altinc1 hafta yazinsal tiirler ve siir baglig ile
6. Hafta Siirin yaratict dramada bir arag olarak nasil siirlerden yola ¢ikarak bir yaratict drama
’ kullanildi1gimni bilir. dersinin nasil islenecegi uygulamali olarak
islenmistir.
Yedinci haft 1 tiirlerd 1il
Masalin yaratici dramada bir arag olarak nasil ecine natia yazinsa: furierden masa’ ve
7. Hafta . - yola ¢ikilmis ve masal karakterlerini konu
kullanildi1gimni bilir. .
alan bir atdlye uygulanmustir.
. . . Sekizinci hafta yaratic1 drama ve resim
Bir yazinsal tiir ile yaratic1 drama arasindaki . , ..
8. Hafta o ¢alismasi ile Picasso'nun hayat1 ve eserlerini
iligkiyi ifade eder. o
konu alan bir atdlye plani uygulanmastir.
Beden ve ritim uyumunun yaratict dramaki
Onemini kavrar. Dokuzuncu hafta miizik ve ritim ¢alismasi
9. Hafta Beden ve ritim uyumunun yaratic1 dramaki ile miizigi yaratic1 drama dersinde nasil
onemini ifade eder. kullanacag: 6gretilmistir.
Miizige ve ritme uygun devinimler gelistirir.
Herhangi bir ’.cop.h.lm.ss?l <.:1urumun yaratici Onuncu haftada yaratici dramanin
drama ile iligkisini yorumlar. ..
Toplumsal duyarhilik ve yaratic1 drama iligkisine toplumsal boyutu ele alinig ve stirecte
10. Hafta P yat’ yara toplumsal konularin siirece nasil dahil
Ornekler verir. edilecegi tizerinde konusulmus ve
Toplumsal olaylar1 farkli bakis agilariyla o R
o . . . tartisilmigtir.
degerlendiren rolleri deneyimler.
11. Hafta Kendine olan giiven duygusunun énemini On birinci hafta giiven ¢alismasi yapilmis ve
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belirtir. suirecte diirtistlitk konusu tizerinden bir
Gruba olan giiven duygusunun énemini belirtir. ornek atolye ¢alismast yapilmustir.
Yaratict dramanin tanimini 6grenir.
Yaratic1 drama ders ve yonteminin asamalarini
12. Hafta ve igerigini kavrar.
Yaratict dramanin bilegenlerini ifade eder
Yaratict dramanin boyutlarimi ifade eder.

On ikinci haftada yaratict dramanin
bilesenleri bir atolye plani ile islenmistir.

Bir kazanima iligkin yaratic1 drama plan1 On {igiincii ve on dordiincii haftalarda
13. Hafta - . .
hazirlar ogrenciler kendi alanlarinda
kullanabilecekleri bir atolye plani
Bir kazanima iligkin yaratici1 drama plan1 olusturmusglardir. Sirasi ile olugturulan
14. Hafta Lo
hazirlar planlarini sunarak tizerinde tartisarak
planlar tizerinde diizenlemeler yapilmistir.
On besinci haftada 6rnek ders planlar:
On bes oturumluk genel stiregle ilgili genel incelenmis ve son test verileri toplanilmis ve
15. Hafta < . o .
degerlendirme yapar. genel bir degerlendirme yapilmustir.

Verilerin Analizi

Arastirmada hem nitel ve nicel dlgme araglari ile veriler toplanmistir. Nicel veriler igin
ogrencilere “Yaraticc Drama Dersine Yonelik Tutum Olgegi” uygulanmistir. Calismanin nicel
verilerinden elde edilen verilerin normalik dagilimini saglayip saglamadig: kontrol edilmis ve basiklik
ve carpiklik degerleri kontrol edilmistir. Sonrasinda On test verileri i¢in non-parametrik, son test
verileri i¢in parametrik istatistikler ile analiz edilmistir. Nicel verilerde normallik dagilim testleri
yapilmis ve sonugclar tablo 1 ve tablo 2’de yer almaktadir. Nicel verilerde tutum puanlar1 arasinda
anlaml farklilik olup olmadigini belirlemek icin bagiml gruplar t-testi kullanilmistir. Nitel veriler ise
goriisme formu ile elde edilmistir. Ogrencilerin cevaplar1 Word ortamina aktarilmis ve 37 sayfalik bir
metin elde edilmistir. Nitel verilerin analizinde igerik analizi kullamilmigtir. Transkripler satir-satir
analiz (line by line analysis) yaklasimi kullanilarak analiz edilmistir. Goriisme formu verilerinin
yorumlanmasi siirecinde endiiktif (inductive) betimsel analiz, igerik analizi ve siirekli karsilagtirma
teknigi (constant comparison) kullamilmistir. Ogrencilerin video kayitlardan degerlendirmeleri desifre
edilerek, iki arastirmaa tarafindan farkli mekan ve zamanlarda tema ve kodlar belirlenmistir. ilgili
temalarda yer alan bulgular frekanslari belirlenerek sunulmustur. Kodlar bagimsiz bir sekilde iki
aragtirmaci tarafindan karsilastirilarak kategoriler seklinde hazirlanmistir. Sonrasinda ortak tema
adlart belirlenmistir. Arastirmacilar arasinda kodlar olusturulurken Miles ve Huberman'in (1994)
uyusum ylizdesi hesaplanmistir. Uyusum yiizdesi kodlar ve tema isimlerinde ortak olunmayan
kisimlarda {iclincii bir arastirmacidan goriis alinarak yazildig: icin uyusum ytizdesi %100 olarak

hesaplanmustir.
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Giivenirlik ve Gegcerlik Islemleri

Bu calismanin nitel verilerinin gegerlik ve giivenirlik ¢alismalar1 igin Giiler, Halicioglu,
Tasgmn’in (2015) kararlilik, transfer edilebilirlik, dogrulanabilirlik ve giivenilirlik olarak bahsettikleri 4
kavram dikkate alinmistir. Bu kavramlardan ilki olan kararlilik, yapilan her bir dl¢timiin tekrarlanan
kodlamalar neticesinde aymni sonucu vermesidir. Bu gecerligi saglamak igin iki arastirmaci tarafindan
veriler analiz edilmis ve bu islem iki hafta sonra yeniden tekrar edilmistir. Bu sekilde verilerdeki
kararlilik belirlenmis olmustur. Bahsi gegen ikinci kavram, tekrarlanabilirliktir. Ayni verilerin farkl
aragtirmacilar tarafindan bagimsiz sekilde analiz edilmesinden sonra ortaya ¢itkan kod ve temalarin
birbirine benzer olmasini ifade eden bu durum igin veri seti {i¢iincii bir arastirmaciya sunulmus ve
verileri analiz etmesi istenilmistir. Siire¢ sonrasinda benzer tema ve kodlarin ortaya ¢ktigi
goriilmiistiir. Uglincii kavram olan dogrulanabilirlik ise bir siirecin uygunluk derecesini ifade
etmektir. Yani metinlerin standart formalara sadik kalarak analiz edilmesi olarak sdylenebilir. Benzer
sonuglara her analiz sonucunda ulasilmas1 ve okuyan kisilerin de aymi ifadeyi algilamasi olarak
diisiiniilebilir. Bu siirecte de analizler tiglincii bir kisiye okutulmus ve yapilan analizlerin anlayip
anlamadiklar1 sorularak teyit edilmistir. Dordiincii asama olan giivenilirlik asamasinda uyusum

ylizdesine bakilmistir. Tki arastirmacinin verileri karsilastirilarak uyusum giivenirligi saglanmistir.
Aragtirmanin Etik izinleri

Yapilan bu calismada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yaym Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yoénergenin ikinci bolimii
olan “Bilimsel Arastirma ve Yaymn Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.
Etik kurul izin bilgileri: Etik degerlendirmeyi yapan kurul adi = Ondokuz Mayis Universitesi
Etik degerlendirme kararinin tarihi= 27.08.2021
Etik degerlendirme belgesi say1 numarasi= 2021/662
Bulgular

Bu arastirmada, Saglik Bilimleri Fakiiltesi Sosyal Hizmet boliimii lisans doérdiincii smif
ogrencilerinin aldiklar1 yaratict drama dersine yonelik tutumlar1 ve bu derse iliskin goriisleri

incelenmistir. Elde edilen nicel ve nitel bulgular ayr1 basliklar altinda sunulmustur.

Tablo 2. Yaratict drama dersine yonelik tutum olcegi 6n-test verilerine iliskin betimsel istatistikler

Betimsel istatistikler Istatistik
Standart sapma ,58
Aritmetik Ortalama 3,89
Sx Minimum 3,04
Maksimum 4,98

Shapiro-Wilk normallik testi ,051
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Yaratict drama dersine yonelik tutum Olgegi on test verileri betimsel istatistik degerlerine
gore; On-test ortalama puaru 3,89; standart sapma ise 0,58 seklindedir. On test verileri normal dagilim
sonucuna gore p degeri 0,051 geklinde belirlenmistir. Bu deger kritik deger olan 0,05'ten biiyiik
oldugundan dolay1 yaratici drama dersine yonelik tutum o6lgegi 6n test verilerinin normal dagilim
gosterdigi belirlenmistir. Bu sonuca gore on test verileri degerlendirirken parametrik testlerden

yararlanilmistir.

Tablo 3. Yaratict drama dersine yonelik tutum olcegi son-test verilerine iliskin betimsel analiz sonuglar:

Betimsel Istatistikler

Standart sapma ,54

Aritmetik Ortalama 4,08
Sx Minimum 2,22
Maksimum 4,98

Shapiro-Wilk normallik testi ,051

Yaratict drama dersine yonelik tutum oOlgegi son test verileri betimsel istatistik degerlerine
gore; On-test ortalama puani 4,08; standart sapma ise 0,54 seklindedir. Son-test verileri normal dagihim
sonucuna gore p degeri 0,051 seklinde belirlenmistir. Bu deger kritik deger olan 0,05ten kiigiik
oldugundan dolay1 yaratici drama dersine yonelik tutum 06lgegi son test verilerinin normal dagilim
gostermedigi belirlenmistir. Bu istatistiksel sonuca gore yaratict drama dersi tutum OSlgegi son test

verileri non-parametrik testler kullanilarak analiz edilmistir.

Yaratic1 drama dersine yonelik tutum olgeginden elde edilen toplam tutum puanlarn t testi

sonucunda elde edilen sonuglar Tablo 4’te verilmisgtir.

Tablo 4. Yaratict drama dersine yonelik tutum olcegi on test-son test ortalama puanlarina iliskin Wilcoxon
siralar testi sonuclar

N Sira ortalamasi Sira toplami z o)
Negatif sira 23 24,00 552
-1
Pozitif sira 32 30,88 988 /83 0,068
Esit 1

Yaratic1 drama dersine yonelik tutum olgeginden t-testinden elde edilen verilere gore 6n-test
ve son-test arasinda istatistiksel olarak anlamh diizeyde bir fark bulunmustur. (p; 0,068; p >,05). Bu
degeri anlamli degere ¢ok yakin oldugu belirlenmistir. Arastirma verileri ortalama puanlarn
incelendiginde yaratici drama dersine yonelik tutum Olgegi son-test puanlari On-test puanindan
fazladir.

Tablo 5. Yaratict drama dersine yonelik tutum olcegi on test ortalama puanlar: cinsiyet degiskenine iliskin
Mann-Whitney U sonuglar

N Sira Ortalamasi Mann-Whitney U Z p
Kadin 38 28,82
Erkek 18 27,83 330,0 -,212 0,832
Toplam 56

Mann Whitney-U testi sonuglarina gore p degeri 0,832 ile p degeri icin kritik degerden

(p=0,05) biiyiik oldugundan dolay1 yaratict drama dersine yonelik tutum o6lgegi 6n test puanlarina
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gore Ogrenciler arasinda anlamli fark bulunmamaktadir. Bu sonuca gore yaratict drama dersine

yonelik tutum 6lgegi 6n-test verilerine gore yaratict drama dersine yonelik tutum cinsiyet degiskenine

gore farklilasmamuistir.

Tablo 6. Yaratict drama dersine yonelik tutum olcegi son test ortalama puanlarina cinsiyet degiskenine iliskin

Mann-Whitney U sonuglart

N Sira Ortalamasi Mann-Whitney U Z p
Kadin 38 29,25
Erkek 18 26,92 313,5 -,501 0,617
Toplam 56

Yaratict drama dersine yonelik tutum Olgegi son test puanlari cinsiyet degiskeni mann
whitney-u testinden elde edilen verilere gore istatistik anlamda bir fark bulunmamaktadir. (p; 0,617;
p>05). Arastirma verileri ortalama puanlar1 incelendiginde yaratici drama dersine yonelik tutum
Olcegi son-test verilerine gore yaratici drama dersine yonelik tutum cinsiyet degiskenine gore
farklilasmamustir.

Ogrencilerin nicel verilerde yaratict drama ve uzaktan egitim siirecine ait verileri
incelendiginde anlamli farklilik bulunmamas: sebebi ile nicel veriler ile siirecin derinlestirilmesi
gerekmektedir. Bu amagcla 6grencilerin yaratict drama kavramindan baslayarak siire¢ hakkinda
diisiinceleri derinlemesine incelenmeye ¢aligilmistir. Oncelikle &grencilerin yaratici dramanin

tanimina iligkin bilgilerinin belirlenmesi yapilmistir.

Yaratic1 Drama nedir sorusuna verilen cevaplara iliskin kelime bulutu asagida yer almaktadir.

cok fazla bilgim yok
e@lenceli zaman

etkilesim

o KUrgu  gupstesm
eglence bilgim yo
oyun ... 5

O olay ve durumlar
canlandirmg & roloyname

QJ ilk defa alacadim birders

¢ember

)

it yasgam drama

Sekil 1. Yaratict drama nedir sorusuna verilen yanitlara ait n test sonuglari

Ogrencilerin uygulama 6ncesinde yaratict drama kavramina ait goriigleri incelendiginde
eglence, oyun, tiyatro, etkilesim, canlandirma gibi kavramlar ile iliskilendirdikleri goriilmektedir. Cok
fazla bilgisi olmayan 6grencinin de oldugu ve se¢meli ders oldugu icin segenlerin var oldugu

goriilmektedir. Ogrencilerin anket formuna verdikleri cevaplar incelendiginde O1: “oyunlarin
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oynandigt bir grup calismasidir”, O5: “etkilesimli, tiyatro gibi yapilan olay ve durumlardir”, O8: “cember
seklinde olan bir grubun rol yapma ve dogaclama gibi tiyatro yapmalaridir” seklinde yorumlar: oldugu

goriilmektedir.

Uygulama sonrasinda yaratici drama nedir sorusuna verilen yamnitlara iliskin son test yanitlar:

asagidaki gorselde yer almaktadir.

AN Inme Bhacpric
1.14,‘,.. ne DECeTn

“rolyapma oo
dogaclama

Sekil 2. Yaratic1 dramanin tanimina iligkin son test yanitlar

Yaratici dramanin tamimina iliskin uygulama sonrasinda verilen yanitlara bakildiginda ¢ok
cesitli oldugu goriilmektedir. Yogun olarak dogaclama, canlandirma, rol oynama kelimelerinin
agirlikh olarak tekrarlandigi ve dramanin tanmiminda gegen bir¢ok kelimenin de ifade edildigi
goriilmektedir. O10: “lider ve katilimcilarin atélye ortanunda rol oynama, dogaclama gibi tiyatro tekniklerini
kullanarak bir olay1, anwyi, kavram, konuyu, diisiinceyi canlandirmasi...” O15: “Drama, lider ve kattlimcilarin
atélye ortaminda rol oynama, dogaglama gibi tiyatro tekniklerini kullanarak bir olayi, aniyi, kavrami, konuyu

anlatilmasidir” seklinde yaratict drama kavraminin i¢inde gegen siireci anlattiklar: goriilmektedir.

Bu siirecte 6grencilerin yaratict dramanin tanimin siire¢ basinda net sekilde bilmedikleri,

uygulamalar sonrasinda siire¢ten haberdar olarak ¢ok fazla kavram &grendikleri goriilmektedir.

Uzaktan egitim siirecinde dgrencilerin yaratici drama dersini almalarina iliskin beklentileri

sorulmustur. Ogrencilerin yanitlar1 asagidaki gibidir.
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miracaatgilana etkin bir

deersi iyi kavrayobilmek agrendiklerimi uygulayabi

kendimi gelistirmek
yeni bir bakig acssi

oroblem cézme ha eglenceli ve bilgilend

aktif kathm ile 6grenme
gunluksl:.:rurllunrﬁlc_nynum duygulan anloma
fzgiivenimi arthrma

bu dersi iyi kavrayabilme biinglihareket ~ meslege bir katia

iletisim gelistirme beceri kﬂ?gnr?uk o dram ve bilgi farkl tecribeler edinme
farkh bakis aglan edin r Gzglveni girigken olma iyi yanlan gorehilme
eglence E teoriden gok pratik ders diigiinme becerisi
akic olmas 0 it Farklik darla iletis
griskenclmak @ i rkdih gocuklarlailetigm _
) ntgk?!'r_trnl ®  yorabcilk gelistirme  yaratic oyunlar saglayabilmek
eglenceli egitim hareket eglenmek

aktif dinleme becerisi

insanlan daha iyi anlama Bgrenmek sanat -siir- atolyesi yeni teknikler 5grenme

Gzgiiven kazanabilmek interaktifik  dahaiyi zaman gegirmek katihimini igeren cokga
irici olmasi en yilksek fayday kendime
yararli bilgiler almalk kendimi kegfetmek
edlenerek dgrenmek diger derslerin aksine da miidahalede bulunabilmek
drnek ve uygulama yopmak

dogaclama davranabilme
bende merak olusturmasi

dinleme yetisi gelgimi

Sekil 3. Yaratict drama dersine ait beklentiler

Yaratic1 drama dersine ait beklentilerin ¢ok ¢esitli oldugu goriilmektedir. Yaraticiliklarim

gelistirme, pratik bir ders beklentisi, grenme, empati becerisini gelistirme, kendini kesfetme, bakig

agisi kazanma, yeni teknikler 6grenme, uygulama yapma, yararli bilgiler elde etme vb ifadeler
oldugu goriilmektedir.

Dersin uygulama sonrasinda 6grencilere beklentilerini karsilama diizeyi sorulmustur.

beklentilerin Gzerinde
tim hafta boyu bekledigim mukemmel bir dersti
pandemideki eniyi ders keyifaldigm

belglenjcim_i_n Us’gUnde
wesnikekarsioan D€ Klentilerin étesinde

hemenbaglasindedigim ders

—esesones COK fOZI seyler 6grendim

o i . . e ndemide bekledigim ders
cok eglendim  @zledigim ders 10 azerinden 10
uraktan da enerisin his hurlkﬂ ketsnlicle karsbach

beklentimi karsiladi belgin hoca alinmasigerek ders

uygulamali olmasi harika pandemideki tek ilag R

yaraic yona fazia her miracatgi almal harikayd: kssinlide
gemberin disina gikmak bekledigimden daha eglenc

mikemmal

Sekil 4. Beklentilerini karsilama diizeyine ait son test yanitlar:
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Ogrencilerin uygulama sonrasinda beklentilerini karsilama diizeyi soruldugunda
beklentilerin Otesinde, 6zlenilen bir ders oldugu, beklentilerini karsiladigi, pandemi zamaninda

almacak iyi derslerinden biri oldugunu ifade ettikleri goriilmektedir.

Uzaktan egitimde alinan yaratict drama yontemini is yasaminizda hangi konularinda
kullanilabilecegini diisliniiyorsunuz? sorusuna verilen cevaplara iliskin analizler asagida yer

almaktadir.

Tablo 7. Yaratict dramamin calisma alanlar:

Tema Kod f
Bireylerle calisilan her alanda 48
Cocuklar 45
Yash bireyler 40
Kullanilacak Diizey/ Grup Kadinlar 30
Ciftler 30
Meslek elemanlar1
Erkekler 1
Sosyalligi artirma 56
Tanisma kaynasma 56
Iletisim becerilerinde 56
Cocuk ruh saglig1 ve refahi alaninda 50
Empati gelistirme ¢alismalarinda 50
Cocuklarin bastirdiklar1 duygu ve diisiincelerde 45
Cocuklara bir seyleri 6gretmede 45
Iyi iliski kurulmasi gereken durumlarda 40
Grup terapilerinde 40
Cift terapilerinde 40
Aile terapilerinde 40
Cocuk ergen terapisi 40
Davranis benimsetmeye yonelik durumlarda 36
Kullanim amact Ozgiiven agilama 30
Uyum ¢aligmalarinda 25
Ruh saglig1 alaninda 15
Ofke kontrolii 15
Meslek secimi 15
Madde bagimliliklari 10
Problem ¢6zme becerileri 10
Beden imaji ve benzeri bir¢ok konu durumlarinda 10
Sosyal sorumluluk projeleri 10
Kisinin benlik bilincini artirmada 10
Toplumsal cinsiyet konulu ¢alismalarda 10
Hafiza giiclendirme (dikkat ve konsantrasyon) 10
Hayatinda kariyer yiikselisi konusunda yasanan sorunlar 2
Kadinlara kars: uygulanan cam tavan sendromu gibi 1
sendromlarda

Is yasaminda hangi alanlarda kullanilacagina iligkin diisiincelerinde dgrencilerin bireyle
calisilan her alan, ¢ocuklar, yasli, kadin, ¢ift, erkek ve meslek elemanlar: gibi genis bir kitleye yonelik
uygulama yapilacagini ifade ederken, yaratici dramay1 sosyallesme, tanisma, kaynasma, ¢ocuk ruh

saghgi, empati gelistirme, iyi iliski kurma, c¢esitli terapi durumlarinda kullanilacagini ifade
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etmiglerdir. Ogrencilerin ilgili soruya verdikleri cevaplara iliskin 6rnek alintilar agsagida yer

almaktadir.

O7: “Sosyal hizmet uzmani- miiracaatg iliskisinde tanimak ve giiven iliskisi kurabilmek ¢ok
onemlidir. Yaratici drama ile is yasaminda miiracaatciyla kurulacak iliskinin dogru yolda
ilerlemesi, duygularin ve diisiincelerin tam anlasilmasi, miiracaatgiya giiven iliskisi sunulmasi
i¢in yaratict dramanin gesitli aktiviteleri kullanilabilir. Sosyal hizmet miidahaleleri igerisinde
bulunan grup c¢alismalarinda grup {iyelerine yonelik yaratict drama oyunlari veya
dogaclamalar yapilarak algida segicilik ve sorunun tam anlasilmasi saglanabilir.”

09: “Sosyal hizmet mesleginde yaratici dramay1 g¢ocuk alaninda calisirken kullanabilecegim.
Ozellikle Sevgi Evleri ve CODEM kurumlarinda caligirken yaratict dramanin gocuklarla
aramda giiven iliskisi kurmada ve iletisim gelistirmede ¢ok fazla katki saglayacagim
diistintiyorum.”

018: “Sosyal hizmet disiplini, toplum igerisinde var olan dezavantajli gruplarin iyilik halinin
artirllmasi amaciyla ¢alismalarini yiiriitiirken temelde odagi daima insandir. Her bireyde
kendine 6zgii ve 6zeldir. Dolayisiyla bireylerin i¢lerinde bulunduklar1 dezavantajli olma hali
her birey icin farkli sonuglar doguracaktir. Bu nedenle her birey i¢in miidahale sekli de 6zel
olmalidir. Yaratict drama bu noktada fazlasiyla islevsel olabilecegi kanaatindeyim.”

0O19: “Sosyal hizmetin calistig1 gruplar arasinda en korunmasiz ve savunmasiz grup siiphesiz
cocuklardir. Ozellikle yaratici dramanin her yas grubuna 6zel tasarlanabilecegi gibi gocuk
miiracaatgilar ile ¢alisirken kullanilabilecek en uygun teknikleri barindirdigini sdyleyebilirim.
Cilinkii cesitli nedenler veya yas gibi faktorlerden dolay: bireyler kendilerini ifade etmekte
glicliik gekebilir ya da kendilerinin ne istediklerini, gii¢lii yonlerini, firsatlarini ¢ogu zaman
diisiinmez ya da gormezler...”

039: “Yaratici drama, tiim bunlara hem bireyin hem de bir damisman icin fark etmesine,
diisiinmesine aslinda gormediklerini gormesine fayda saglayan bir rehber niteligi
tagimaktadir. Ayni zamanda bireylerin ikincil 6rselenmesinin de oniinii kesmektedir. Ozetle,
is yasaminda basta ¢ocuklar olmak iizere kadin, yash gibi tiim dezavantajli gruplarda yeniden
ozellestirilerek uygulanabilecek bir tekniktir.”

Yaratict drama yontemini is yasaminizda hangi mekanlarda uygulanabilecegini

diisiiniiyorsunuz? sorusuna verilen cevaplara iligkin analizler asagida yer almaktadur.
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Tablo 8. Yaratict dramada mekin kullanim

Tema Kod f
Her mekanda kullanilabilir 50
Cocuk izlem Merkezi 45
Cocuk Destek Merkezi 45
Cocuk infaz kurumlari 45
Okul sosyal hizmeti alaninda 40
Hastane ortamindaki grup ¢alismalarinda 30
Cocuk Evleri Sitesi 30
Mekan Kullanimi Cocuk yurt yuv.alarmda 30
Huzurevlerinde 30
Sevgi evlerinde 25
Kadin konukevleri 25
Yash bakim merkezleri 25

Miiracaatc1 grubun yasamini idame ettirdigi veya belirli

araliklarla bir araya gelinebilen kurumlarda 10
Sosyal hizmet merkezleri 10
Onkoloji hastanelerinde 10

Yaratic1 drama yontemini kullanacaklar1 kullanilan mekanlar1 yazan 6grencilerin cevaplari
incelendiginde genel itibari ile her alanda kullanilabilecegi yoniinde olup, calisma alanlarinda
ilgilenecekleri yerleri yazdiklar1 goriilmektedir. Dramanin her mekanda cevirim i¢i olarak bile
siirdiiriilebilecegini ifade ettikleri goriilmektedir. Ogrencilerin goriislerine ait alintilar asagida yer

almaktadir.

O24: “Calighgimiz tiim kurum ve kuruluslarda kullamlabilecegini diisiinmekteyim. Su mekan
diyemem ki online olarak bu siireci yiiriitebildiyseniz mekan smirlamas:i oldugunu

diistinmiiyorum.”

O12: “Yaratici dramanin mekan sinir1 olmadigini derste 6grenmistik. Bu bilgiye dayanarak ve
ders boyunca pratik ettigimiz uygulamalardaki tecriibeyle birlikte her mekanin yaratici

dramanin bir baglami olacagini diisiiniiyorum.”

018: “Is yasamimizda miiracaatcilarla birlikte galisma adina, multidisipliner ekip iiyeleriyle
beyin firtinas: veya bir baska amagla yaratict dramadan yararlanilabilir. Yani kisacas1 sosyal
hizmet uzmani olarak is yasaminda iletisim halinde olacagimiz her grup ve kisi yaratici
drama uygulamalarinda tiiye olabilir. Bu avantaj sayesinde egitim 0gretim yasamimizda ilk
defa sosyal hizmet meslegi kuramlarinin haricinde bir ¢alisma yontemi 0grenmis olmak
memnuniyet ve tatminlik katmasi haricinde yeni bir perspektifi de kazandirmistir.”

0O19: “Sosyal hizmet miiracaatgilari ierisinde kadin, gocuk, engelli, Igbtiqa, yash kisacasi
toplumun her kesimi bulunmaktadir. Toplum dongiisii de bu bireylerden olusup hiimanist
yaklagim altinda karsilikli etkilesim halinde hizmet veren sosyal bilim {iyeleri de genis bir
meslek yelpazesini olusturmaktadir. Sosyologlar, psikologlar, hemsireler, doktorlar, diger
saglik calisanlari, pedagoglar vb. tiim meslek elemanlari ile iligki igerisinde olan sosyal hizmet
meslek elemanlar1 multidisipliner ekibin biitlinliigii ve cgesitliliginin etkin kullanimi igin

yaratict drama ya basvurabilir.”

“Sizce yaratici drama ydntemi sizin ¢alisma hayatinizda bir yontem olarak kullanilabilir mi?”

sorusuna verilen cevaplara iliskin analizler asagida yer almaktadir.
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Tablo 9. Yaratict dramanmin ¢aligma yontemine katkist

Tema Kod f

Olumlu Meslek hayatimda kullanabilecegimi diisiiniiyorum 56
Sosyal hizmet uzman, psikolog, 6gretmene ebeveynler

i¢in kullanilmas: gereken bir yontemdir 28

Ogrencilerin “Sizce yaratici drama ydntemi sizin galisma hayatimzda bir yontem olarak
kullanilabilir mi?” sorusuna verdikleri cevaplar incelendiginde &grencilerin tamaminin bu derste
ogrendikleri bu yontemi is yasamlarinda kullanabileceklerini ifade ettikleri goriilmektedir.

Ogrencilerin goriislerine ait alintilar asagida yer almaktadir.

O21: “Tabi ki kullarulabilir; toplu bir ortamla galisma ortami olustugunda lider oldugumu
gostermek, iyeleri diistincesel olarak gruba ait hissetmeleri icin, grubun kurulus amacimna
hitap edecek sekilde yaratict drama yontemini kullanmak verimliligi yiikseltecegini
diistintiyorum”

035: “Evet kullanilabilir bir shu (Sosyal Hizmet Uzmani) aday1 olarak ilerde is hayatimda
yapacagim grup calismalarinda veya terapi ¢alismalarimda hatta bir¢ok yerde en iyi tanisma
1sinma kaynasma empati saglama 6zgiiven asilama gibi durumlari yaratici drama yontemi ile
yapabilirim ¢iinkii yaratici drama en iyi 6grenme ve ogretme seklidir.”

0O42: “Kullarulabilir ve kullandim da. Sosyal hizmet miidahalesi dersi kapsaminda bu dénem
bireysel olarak grup c¢alismalari planladik ve o galismalar i¢inde de bu derste dgrendigim
birka¢ oyunu kullandim ve sundugum hoca tarafindan bu verdigim oyunlar oldukgca
begenildi.”

O18: “Ben yaratict drama dersinde aldigim bilgileri is hayatimda gergeklestirecegim grup
calismalarinda kullanmanin oldukca faydali olacagmi diisiintiyorum. Gruplarla sosyal
hizmet, sosyal hizmet mesleginin temel bir ¢alisma yontemi ve ¢ok fazla alanda ve kisiyle
uygulanmaya miisait. Bu nedenle 6rnegin kendi staj deneyimim adliyede ge¢misti ve orada
¢ocuklarin ifadesine basvuruldugu hallerde bu goriismeler mahkeme huzurunda degil adli
gozlem odalarinda gergeklesiyordu...”

028: “...Grup galismasina gerek kalmadan dahi gocuklarla bireysel goriisme esnasinda bile
sanki oyun oynuyormus gibi yapip asil hedefe daha eglenceli bir sekilde ulagsabilirim. Bunun
disinda da cezaevlerinde, ¢ocuk evleri sitesinde, kadin konukevlerinde, huzurevlerinde
yapilan grup calismalarinin daha eglenceli hale gelebilmesi adma faydali ve islevsel
olabilecegi kanaatindeyim.”

O45: “Evet, uygulayabilecek bir kurumda bulunursam yaratict dramanm, &zellikle rol
canlandirma ve dogacglama kisminin bir¢ok bireyin olayin farkina varmasma fayda
saglayacagl ve problem c¢ozme kapasitelerini artirma, diisiinme, plan yapma becerilerini
gelistirecegi kanaatindeyim.”

052: “Olabilir. Cocuklar ile calisirken sozlii olarak dile getiremedikleri seyleri oyunlarla
Ogrenebiliriz.”

053: “Yaratic1 drama yonteminin birgok meslek icin gerekli uyarlamalar ile kullarlabilir bir
yontem olabilecegini diisiinmekle beraber sosyal hizmet meslegi iginde kesinlikle
kullanilabilir bir yontem oldugunu diisiiniiyorum”

0O55: “Evet bence kesinlikle kullanilabilir. 1 dénem boyunca yaratici dramanin ne oldugunu,
etkinliklerin nasil gerceklestirildigini, liderin nasil olmasi gerektigini en giizel 6grenme
yontemi olan yaparak yasayarak 6grenme yontemiyle 6grendik.”
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0O19: “Kesinlikle bu dénem sonrasi merakimizin yaratict dramaya arttigi ve meslek
becerilerimize ekledigimiz bir yontem oldu. Aldigimiz ders ile birlikte imkanim oldugu
takdirde 6 asama olan yaratict drama liderligi asamalarini tamamlayarak liderlik sertifikasi
almak hedeflerim arasina girmis bulunmaktadir.”

038: “...6grencilik hayatimda derste 6grendigimiz etkinlikleri ve yontemleri kullanmaya
baslamis bulunmaktayim. Uygulama dersimizde grup etkinliklerinde yaratici dramanin gesitli
sekillerini uygulamis ve izlemis bulunmaktayim. Buradan sonra gelecek olan is hayatimda da
yaratici drama yontemi yer alacaktir ve kendimi bu konuda gelistirmeye istekliyim.”

Uzaktan egitim doneminde “Yaratict drama yoOnteminin sizi etkiledigini disiiniiyor

musunuz? “sorusuna verilen cevaplara iligkin analizler asagida yer almaktadir.

Tablo 10. Yaratici dramann ¢alisma alanlarina iliskin kod ve temalar

Tema Kod f
Duygularimi 30

Davraniglarimi 29

Hayata bakis agim1 28

Beden dilinin kullanimi1 25

Empati kurma 25

Biligsel — Ozgiiven artmasi 25
Duyussal Sosyal kisisel gelisimler 25
Degisim Ozgiirliik ve sayg gibi insani degerlerimi gelistirerek 6nemli katkilar 20
Kendimi anlama 20

Yaratial diistinebilme 20

Onyargl ile yaklasimi 6nleme 20

Hayal giicii organizasyon 20

I¢ disiplin 20

Bireylerle iletisim 56

o~ o . Mesleki bilgi gelisimlerinde 50
Mesleki Degisim Topluluk énifi;ncgie konusabilme 30
Birgok yonden 6gretici 30

Eglendirirken 6gretebilme 30

Hangi gruplarla ne sekilde yaklasacagimi 6grendim 2

Ogrencilerin yanitlar1 incelendiginde biligsel duyussal degisim ile mesleki degisene vurgu
yaptiklari goriilmektedir. Mesleki degisimde 6zellikle iletisim alaninda etkili oldugunu, biligsel alanda
kendi kisisel gelisimlerinin bir¢ok alaninda kendilerini etkilendiklerini ifade ettikleri goriilmektedir.

Ogrencilerin ifadelerinden alinan alintilar asagida yer almaktadir.

0O19: “Yaratic1 drama ydntemlerini, igeriginin beni, duygularimi, davramslarimi, hayata bakis
agimi iyi yonde etkiledigini diisiiniiyorum. Yaratici dramada yapamam ben dedigim,
beceremem dedigim, baslarda korku ile yaklastigim pek ¢ok seyi yaptigimi gordiim, kendime
yapabilecegimi kanitladigimi gérdiim. Beni iyi anlamda etkiledigini diisiiniiyorum.”

022: “Fazlastyla etkilendim 6zellikle rol yapma topluluk éniinde konusabilme beden dilinin
kullanimi1 empati kurma ve 6zgiivenimin artmasi: noktasinda olumlu bir etki birakt1.”

24: “Yaratici Drama yonteminin beni etkiledigini diisiiniiyorum. Aslinda anlagmasi zor olan
durumlarda bile yaratici dramanin ne kadar etkili oldugunu 6grendigimi diistintiyorum.
Oyunlar ve 1smnma etkinlikleri sayesinde kisiler arasinda iletisimin olumlu duruma
getirilebilmesi ve etkilesimin saglanmasinda yaratici dramanin etkisinin ¢ok oldugunu
diisiiniiyorum o yiizden olumlu yonde etkilendigimi diisiiniiyorum.”
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025: “Yaratict drama yontemi; hayatimi, karakterimi, hayallerimi, hedeflerimi gibi birgok
yonden etkiledigini sdyleyebilirim.”

028: “Kullarulan teknikler oncelikle kisiligime gok sey kattigini sdylemem miimkiin. Kendim
ile ilgili sorgulamadigim, diisiinmedigim veya fark etmedigim bircok seyi yaratici drama
kapsaminda 6grendim. Hayatimin bir¢ok noktasinda kullanma imkéan: buldum. Benim igin
Ogrenilmesi gereken bir teknikten ¢ok daha fazlasiydi. Siirl siire igerisinde dahil olmama
ragmen sonrasinda kendimi motivasyonu yiiksek bir sekilde buldum. Mesleki anlamda
uygulanabilir olmas: da benim i¢in destekleyici bir faktordii.”

032: “Kesinlikle evet. O oyunlar, hayal kurmalar ve tartismalar cok seyler dgrettigini ve
bizlere bir seyler verdigini diisiinmekteyim. Acikc¢as: bir oyunun; hafiza giiclendirdigini,
dikkat ve konsantrasyonunu sagladigini, ozgiivenini gii¢lendirdigini veya arttirdigimi vs
bugiine kadar pek farkinda olmadigimi fark ettim. Bu dersten sonra fark ettim ki, bir¢ok
oyunun bir amaci ve biz fark etmeden bizlere bir sey 6grettigini anladim. O yiizden Yaratici
Drama dersi beni etkiledigini ve ayni zamanda da bazi konularda gili¢lendirdigini de
diistintiyorum.”

037: “Yaratict drama yontemi beni olumlu bir agidan etkiledi. Birgok farkli oyun dgrenmekle
birlikte farkli teknikler hakkinda bilgi edindim. Oyunlar, canlandirma ve ders plani hakkinda
piif noktalar1 6grendim. Bunun meslek hayatinda oldukga katkis1 olacagim diistiniiyorum.
Yaratict drama dersi boyunca harika ve eglenceli bir donem gegirdim.”

O41: “Evet disiiniyorum. Oncelikle pandemi siirecinde evlere kapanmigken ve
arkadaglarimizdan bayag1 uzaklasmisken onlarla etkinliklerde bulusmak ve etkinliklerin
duygu durumunu yiikseltmesi ruhsal agidan ila¢ gibi geldi. Diislincelerimi daha kolay
sOyleyebildigimi ve karsimdaki kisiye dogru olarak aciklayabildigimi fark ettim. Hem
eglenceli hem de egitici 6gretici olmasi dogrusu ilgimi arttird1.”

0O48: “Meslek hayatima baglamamis olmama ragmen bu dersin egitimini aldigim bu dénemde
uygulama dersim kapsaminda gerceklestirdigim rol canlandirma ve grup calismasi 6devlerim
basta olmak {izere bir¢ok 6devde yaratici drama yontemini kullandim ve ¢ok giizel sonuglar
elde ettim. Ayni zamanda mesleki yasamima yonelik miidahalelerim igin diisiince yapimda ve
mesleki yaklasimimda yaratict drama yonteminin bana ¢ok farklhi ve etkili bir bakis agisi

kazandirdigimn diistiniiyorum.”

049: “Kesinlikle, ilk derste bile gekingen ve bir nevi utangactim. Fakat her ders ile daha ¢ok
agildigima ve kafamda olan “simf arkadaslarim ne diistiniir veya utanirim ben bunu
yaparsam” diisiincelerini tamamen geride biraktigimi ve ashinda korkulacak bir seyin
olmadigin1 ayni zamanda aksine bana faydali oldugunu ve kisisel olarak olumlu ydnde
gelismeme sebep oldugunu diistinmekteyim.”

O56: “Yaratict Drama’nin kisiye kazandirdiklar1 sayesinde daha genis bir bakis acisi, daha
biitiinciil yaklasma, bagimsiz diisiinme ve karar verme konularinda ciddi Kkatkilar
saglayacagini diisiintiyorum.”

Tartisma, Sonug ve Oneriler

Bu arastirma, Saglik Bilimleri Fakiiltesi Sosyal Hizmet boliimii dordiincii smnf 6grencilerinin
cevirim i¢i aldiklar1 yaratict drama dersine yonelik tutumlary, bu derse yonelik goriisleri, yaratici
drama yontemi ve mesleki bakis agilarina etkisini belirlemek amaciyla yapilmistir. Verilen 15 haftalik
egitim sonrasinda katilmcilarin yaratici drama dersine yonelik tutumlarmni Slgmek igin “Yaratic:

Drama Dersine Yonelik Tutum Olgegi” uygulanmistir. Katilimcilarin dlgekten aldiklari puan ortalamalari
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arasinda, son test puanlarinin 6n test puanindan yiiksek oldugu goriilmektedir. Benzer sekilde farkl
alanlarda iglenen yaratici drama dersinin Ogrencilerin tutumlarinda etkili oldugu belirlenmistir

(Hamurcu, 2009; Karabag, 2014).

Yaratict drama nedir sorusuna iliskin 6n test verilerinde katilimcilarin genelde dramanin
duyussal boyutu ile ilgili goriis belirttikleri goriilmektedir. Son test verilerinde ise de devinigsel boyut,
sanatsal boyut ve biligsel boyutta toplanmistir. Benzer sekilde Bal Incebacak, Sarisan Tungag ve
Yaman (2017) tarafindan yapilan ¢alismada 6grencilerin yaraticit drama ile tanismadan 6nce tanimlar:
duyussal boyutu ile ilgiliyken sonrasinda diger boyutlar ile iliskilendirdikleri goriilmiistiir. Elksnin ve
Elksnin (1995) ve Kaf (1999) yaratict dramanin sosyal gelisimi arttigini ifade etmislerdir. Bu
aragtirmada da katilmcilarin birbirleri ile uzaktan egitimde bile olsa sanki yiiz yiize gibi iletisime
gectiklerini ve sosyallesmelerine katki sagladiklarini ifade etmiglerdir. Ozellikle gevirim igi derslerde
kamera agmadan ders dinledikleri ve siirecte birkag kisinin aktif olarak derse katihim gosterdigini
bir¢ok kisinin pasif sekilde derse katildiklarini ifade etmislerdir. Yaratict drama dersinde ise kamera
a¢gmanin zorunlu olmasi ve siirecte tiim sinifin siirece dahil olmasinin etkilesimi daha ¢ok arttirdig: ve
sosyallesmeye katk1 sagladiklari ifade etmislerdir. Oztiirk, Akkan Kaplan ve Oktay (2016) yaratici
dramanin tim sinfi igine alan etkinlikler icermesi ile smifta olumlu bir atmosferin oldugunu
belirtmigtir. Benzer sekilde bu arastirmada da katiimcilarin sinif iginde olumlu bir atmosferin olmasi
derse olan ilgiyi arttirdig1 ifade edilmistir. Nazlier ve Akoglu (2018) yaratici dramanin felsefesinin
yasama ve ogrenmeye dayali oldugunu ifade etmislerdir. Buradan hareketle yaratici drama dersinde
katilimcilar sosyal konulara dahil olma, empati kurma, grup ile birlikte hareket etme, takim
¢alismalarinda rol alma gibi bir¢ok becerilerinin gelistigi soylenebilir. Zastrow (2013) Sosyal hizmet
uzmanlari i¢in en 6nemli becerilerin insanlarla iyi iliski kurmak ve onlara danismanlik vermek olarak
ifade etmistir. Yaratict drama dersi ile ashinda ogrencilerin iyi iliski kurma becerilerine katki

saglanmustir.

Bertiz, Bahar ve Yegen (2010) yaratici drama yonteminin 6grencilerin tutumlarmi olumlu
yonde etkiledigini belirtmislerdir. Bu calisma sonucunda ise Ogrencilerin tutumlarinda olumlu
diizeyde artis oldugu goriilmektedir. Katilimcilar yaratict drama dersi sonrasinda kaygi durumlarinda
azalma ve rahatlama sagladiklarini ifade etmislerdir. Benzer sekilde Ersoy ve Bal Incebacak (2016)
matematik O6gretmen adaylar: ile yapmus olduklar1 ¢alismada kayg: diizeylerinde azalma meydana
geldigini ifade etmislerdir. Pinciotti (1993) yaratici drama dersi ile oyun, canlandirma, rol oynama
sirasinda katilimcilar kendilerini ifade etme yeteneklerinde, gevreleri ile iletisimlerinde ve sanatsal
acidan kendilerini gelistirdiklerini ifade etmislerdir. ilgili calismada da Ogrencilerin yaratici drama
dersi i¢inde sanatsal ¢alismalar yapmalari hem kendilerini kesfettikleri hem rahatlama ¢alismalar: ile
duygu diistincelerinin farkinda vardiklarini ifade etmiglerdir. Ozellikle pandemi déneminde yaratict
drama g¢alismalarinin duygu ve diisiincelerinde rahatlama sagladiklarini, ev yasami, problem ve

streslerden bir nebzede olsa uzaklastiklarini ifade etmislerdir. Ayrica 6grenciler zor kosullar altinda
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bile derse girmeye gayret ettiklerini dersten ziyade rahatlama calismasi gibi gordiiklerini, dramanin

eglenirken 6gretici bir yontem oldugunu ifade etmislerdir.

Yaratict dramanin egitim Ogretimin yaninda kisisel gelisime de katkisinin oldugu
bilinmektedir. Yaratic1 drama icinde yer alan etkinliklerin bireylerin iletisim becerilerini olumlu yénde
etkiledigi (Altinova ve Ciftci, 2013; Ciftci ve Altinova, 2017) bilinmektedir. Bu agidan sosyal hizmet
uzmani mezunu olacak Ogrencilerin yaratict drama dersi sonrasinda kendilerini fark ettikleri,
tarudiklari, dogaclama yaparak karsilarmma ¢ikacaklari durumlar ile bas etmelerine yardimci
oldugunu, rol oynama ile farkl kisilerin rollerine girerek onlar gibi -mis gibi yaparak baskas1 gibi
diisiinebilme ve bagkasinin yerine gecebilme becerilerini artiracagini sonuglar: elde edilmistir. Nazlier
ve Akoglu (2018) sosyal hizmet uzman olacak 6grencilerin lisans egitimleri sirasinda aldiklar1 temel
yaratict drama egitimleri onlarin alanda daha etkili uygulamalar yapmalarma olanak sagladig:
sonucunu elde etmislerdir. Ogrencilerin ifadelerinde de ileride bu alanda bu egitimden dgrendikleri
uygulamay1 kurum uygulamas: dersinde uyarlayarak kullandiklarini ifade etmislerdir. Siirecte mezun
olmadan da aldiklar1 ders diger alan derslerine katki saglamistir. Stire¢ sonunda bu alanda daha fazla
egitim almayi istediklerini ve dersin ¢alisma hayatina olumlu etkisinin olacagini ifade ederken aym

zamanda kisisel gelisimlerine de ¢ok katkisini oldugunu ifade etmislerdir.

Uzaktan egitim doneminde egitim Ogretim devamlilig1 igin gerekli olan smavlarin
yapilmasina ara verilmeden devam etmistir. Smavlarin kendi icinde olusturmus oldugu kayg:
durumlarinin oldugu da bilinmektedir. Yaratict drama dersi alan son smif 6grencilerinin Kamu
Personeli Se¢gme Sinavina (KPSS) hazirlanmasi asamasinda kaygili ve stresli olduklar: bir donemde
stresten uzaklastiklarini ve rahatladiklarimi ifade etmislerdir (Kaf, 2017). Benzer sekilde yogun ve
stresli gecen son smuf Ogrencileri yaratici drama dersi ile nefes aldiklari, stres attiklar1 bir ders
oldugunu ifade etmislerdir. Normal sartlarda bile dersin etkili olacagimn ifade ederken pandemi
doneminde daha da etkili oldugunu ve okul ortaminda yakaladiklar1 sinif kaynagmasini sagladiklarim
ifade etmigslerdir. Cilinkii diger derslerde sinif i¢ci konusmalara katilsalar bile ders aninda sosyallesme
sikintis1 yasadiklarini ama bu derste etkinlikleri yaparken hem tanimadiklari diger arkadaslar ile
tanistiklari, birlikte etkinlik planladiklari, kendilerinin farkli 6zelliklerini kesfederken, arkadaslarinin
cok farkli ozelliklerini 6grendiklerini ifade etmislerdir. Bu agidan 6grenciler, kaysama ve grup
dinamizmini kuran bir yontem olmasi sebebi ile egitim goren herkesin bu dersi almasim

Onermislerdir.

Yaratict drama dersi bazi tiniversitelerde zorunlu bazi tiniversitelerde se¢gmeli ders olarak
miifredatta yer almaktadir. Nazlier ve Akoglu (2018) 2008 yilindan beri Hacettepe Universitesi Sosyal
Hizmet Lisans Boliimii'nde yaratici drama dersi se¢meli ders olarak verilmeye baslamistir. Bazi
iniversitelerde se¢meli ders olarak yer almasma ragmen bir¢ok iiniversitede hala bu ders yer

almamaktadir. Sosyal hizmet lisans 6grencilerinin yararlandigini ifade ettikleri ders olmasi sebebi ile
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sosyal alanlarda bu dersin her iki donem olacak sekilde derslerine eklenmesi oOnerilebilir. Boylece
onlara yaratic1 drama siirecini deneyimle imkar saglarken, alanda yapilan grup calismalarma katk:
saglamasi beklenmektedir. Alanda yapilan ¢alismalara bakildiginda yaratici drama ve sosyal hizmet
alaninda var olan akademik ¢alismalarin az olmasi, bu alanda calismalar ile siire¢ hakkinda daha
ayrintili bilgilerine elde edilmesine katki saglayacagi icin bu alanda calisma yapilmasi tavsiye
edilebilir. Ogrenciler igin bir¢ok agidan fayda saglayan bu dersin bircok béliime eklenmesi ve topluluk

ile iletisime gecen her bireyin bu yontem hakkinda fikir sahibi olmasi 6nerilmektedir.
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Introduction
The Importance of Education

Creative drama is used both as a course and a method in the educational environment. It is
expressed as a course and method known to be effective in pre-school and higher education levels as
well as in non-formal education (Adigiizel, 2006a; Okvuran, 1993; San, 1996). The literature includes
studies on the effectiveness of creative drama method within the scope of courses such as science and
social sciences (Aykag and Adigiizel, 2011; Bal-Incebacak, Sarisan Tungag, and Yaman, 2017; Kaf and
Uygungiil Yilmaz, 2017; Ozdemir and Cakmak, 2008). Furthermore, some studies determine the
positive effect of creative drama courses on pre-service teachers' self-efficacy perceptions and attitudes
towards using the creative drama method (Hamurcu, 2009; Karabag, 2014). An analysis of the

literature reveals that creative drama is applied both as a course type and as a grade level.

Creative drama can be considered a method that teachers, students, and educators present at
education levels, and every individual who communicates with people should be aware of. Social
work undergraduate students work in social service organizations such as nurseries, disabled care
centers, nursing homes, women's shelters, and youth centers. In this context, different results can be

obtained by using the creative drama method in different study groups.

Social work undergraduate specialists work on the basis of human rights, social justice and
respect for differences while practicing their profession (Nazlier and Akoglu, 2018). In this respect,
Thompson (2013) stated that it is necessary to reinforce and strengthen existing knowledge and learn
and develop new skills in the education of social workers. It is considered that undergraduate
students of the social work department, who need different skills and knowledge while addressing a
very different target audience, will need the cognitive, affective and psychomotor skills given in the

creative drama course.
Education during the Pandemic Period

In the process of switching to compulsory distance education with the COVID-19 pandemic,

trainings were transferred to online environments. The reflection of this process on students' courses
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has been both positive and negative. Some students are satisfied with this process, while others are
not (Bal Incebacak, 2022b). There are also differences in terms of gender in the opinions of students in
the distance education process. Tiiziin and Toroman (2021) stated that gender is not sufficient to make
a definite judgment about the subject examined in the studies, while at the same time, a gender-based
difference to be observed in the data can provide important information about distance education.
Therefore, gender was considered as a variable in the study. For example, studies on gender in the
distance education process stated that there was an increase in gender inequality. Gogiis Tan (2021)
stated that there were differences between genders to the detriment of women due to reasons such as
the increase in women's workload and responsibilities at home during the COVID-19 period. Kirali
and Alc (2016) stated that male students were more inclined to distance education, while Dogan
(2020) stated that female students were more satisfied with this process. Therefore, gender was added
as a variable to their study. Therefore, investigating whether there is a difference between gender in
the creative drama course constitutes part of this study. Due to the Covid-19 pandemic, a compulsory
distance education process was started, and this process was disadvantageous. Reime, Harris, Aksnes,
and Mikkelsen (2008) stated that interaction and Bozkurt (2020) stated that socialization is low in the
distance education process. Since the creative drama course involves interaction and socialization, it
can be an alternative to reversing the adverse situation in online studies. In this context, the
effectiveness of the course in the online environment will be determined with this study. Especially in
terms of effectiveness, the fact that the cameras are on in the process and students are included in the

process by constant participation reveals this effectiveness.
Creative Drama in Education

According to Okvuran (1993), creative drama includes games, dramatisation and role-playing,
which enable education and training to reach educational goals. In this respect, taking this course may
result in a difference for the students of the Department of Social Work who have different
educational goals in different fields. Hence, this study aimed to reveal students' views on the concept
of creative drama in their professional lives. In the warm-up-dramatisation-evaluation stages of the
creative drama course, individuals take part in many studies in dramatic experiences, role-playing,
role analysis and cooperation (Adigiizel, 2006b). Freeman, Sullivan, and Fulton (2003) stated that with
the creative drama course, individuals have the chance to experience the skills they will use in their
professional lives as they take part in studies that require emotional control. It is thought that students
who take the creative drama course will have different experiences compared to students who do not
take this course or method. In this respect, revealing the views of these students who will have this
experience will shed light on both the new normalization process and the sustainability of the

situation in the online environment.
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Adigiizel (2013) stated that the creative drama lesson can only be done with a group. Creative
drama studies include small or large group work. In this respect, it is considered to provide many
benefits both personally and as a group. Creative drama in the field of social services has not been
added as a course in many universities. Therefore, studies in this field are also limited. In the
literature, Altinova and Ciftci (2013) and Cift¢i and Altinova (2017) stated that social workers' self-
expression skills and communication skills increased after a 12-week creative drama course. Ongen,
Ozateg Gelmez, and Hatipoglu Eren (2017) concluded that as a result of their 8-week study with social
work students, they understood professional values more easily and realized personal values as a
result of the study on values education. In this respect, it is believed that taking the creative drama
course will benefit both the educational and professional lives of individuals. It is thought that the
research on the effect of the creative drama course taught during the COVID-19 period on the online
process will contribute to educators as there is a generally negative perspective on distance education,
and there are opinions that adequate learning is not provided (Bal Incebacak, 2022a). (Bal Incebacak,

2022a).
Creative Drama During the Pandemic

The creative drama course in distance education can be expressed as the adaptation of many
face-to-face activities to the online environment. The adaptation of face-to-face activities in the process
and their conduction in the online environment can be considered as the realization of the moving and
active participation process of creative drama in the online environment. In the online creative drama
workshop, the leader states that everyone in the class should turn on their cameras and actively
participate in the lesson as they will take part in the process. For example, the Follow My Hand Game,

a game played in a face-to-face environment, is carried out in the form of a game as follows:

“Form a group of two, one person raises their hand, the other person stands 10 cm away from
their partner and follows their partner's hand with their face. Slowly, the group follows the
hands according to the rhythm of the music. Then, the roles change, and the other partner
moves, this time following their partner's hand. Now there is a group of three, and one person
will be the leader, and they move their right and left hands to the rhythm of the music and the
other two people follow the leader's hand. Now, one of the other two people becomes the
manager and the process starts again. The passive one becomes the manager, and the process
starts again.”

In the online environment, this game can be started with a volunteer selected by the leader instead of

a binary pair.

“The volunteer brings their hand close to the screen and makes certain movements. People in
front of the camera follow the volunteer's hand on the screen. For example, when the
volunteer drags their hand to the right on the screen, the people on the screen tilt their heads
to the left, when they move upwards, they move upwards, when they move downwards, they
move downwards. Then a different actor is selected, and their hand is followed.”



Bal Incebacak, B.

In this way, the game can be played on the screen as easily as face-to-face. As a matter of fact, the
lessons continued during the distance education process, and the lessons were carried out online. It is
essential to determine whether these lessons are effective even in the online environment. It is also
important to evaluate the process since this is the first application. The creative drama course is
currently used in both non-formal and formal education. In this respect, although creative drama
course is included in the “New Teacher Training Undergraduate Programs” as “Drama in Education”
course within the scope of Professional Knowledge Elective Courses, creative drama course is still not
offered in many other departments. As a result of this study, it is believed that the creative drama
course can contribute to the dissemination of the course as a course or method in departments other

than teaching departments in different universities.

Nazlier and Akoglu (2018) stated that creative drama should be included as an elective course
in social work undergraduate education as they stated it will contribute to both personal and
professional development. Since the focus of the people in the field of social work is human, they need
to improve in terms of good communication, professional values and professional development. In
this respect, it is crucial to transfer the advantages of creative drama to social workers working with
disadvantaged groups. Hence, this study aimed to determine the attitudes of the fourth-year students
of the Faculty of Health Sciences, Department of Social Work undergraduate program towards the
online creative drama course they took and their opinions about this course. In accordance with this
purpose, workshops were conducted with the students for two hours a week for 15 weeks. At the end
of the process, it is aimed to shed light on the attitudes of the students towards the creative drama
course, at which stage of their lives they will use the course, in which aspects it can be used in their
professional life and in which places they can be applied, how to use the creative drama method as a

method in their working life, and how the creative drama method affects the participants.

The study aimed to determine the perspectives of social work undergraduate students
regarding the online creative drama course, the effectiveness of the method, and the students' use of

this method in their professional lives.
In line with this purpose, answers to the following questions were sought:

1. Is there a difference between the pre-test and post-test mean scores of the attitude scale towards

online creative drama courses of social work undergraduate students?

2. Is there any effect of gender difference on the attitude scores of social work undergraduate students

towards online creative drama course?

3. What are the opinions of the undergraduate social work students about the online creative drama

method?
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4. What are the opinions of social work undergraduate students about how they will use the creative

drama course method in their professional lives?

5. What are the opinions of social work undergraduate students about the change in themselves after

the creative drama course taught with online creative drama method?

6. What are the opinions of social work undergraduate students about the concept of creative drama?
Method

In the methodology section of the study, the research model, study group, data collection

tools, process, data collection and analysis are mentioned.
Research Model

This study, which was conducted to examine the attitude levels of the students studying at the
Faculty of Health Sciences towards the online creative drama method and their views on the online
course, was carried out in the mixed design. In this study, which is determined as a sequential
explanatory design, qualitative data were collected after quantitative data were collected and
analyzed (Creswell, 2013). Qualitative data were collected during and at the end of the experimental
study. The purpose of using both qualitative and quantitative data in the study is to increase the
advantages and decrease the disadvantages of qualitative and quantitative research (Johnson and

Onwuegbuzie, 2004).
Working Group

The study group of the research consisted of fourth-year undergraduate students of the
Department of Social Services, Faculty of Health Sciences, a state university. This study was
conducted with a total of 56 undergraduate students enrolled in the Creative Drama course at the
Department of Social Services. Of the participants, 38 were female and 18 were male. The students had
not taken a creative drama course before and had not participated in any training in this field. The

average age of the study group formed by the purposive sampling technique was 21.
Data Collection Tools

In order to determine the attitudes of the fourth-year students of the Department of Social
Services of the Faculty of Health Sciences towards the creative drama course, a single-factor scale
developed by Adigiizel (2006a), “Attitude Towards Creative Drama Course” was applied. Consisting
of 50 items, the Attitude Towards Creative Drama Course Scale is a five-point Likert scale. The scale
ranges from strongly agree (5) to strongly disagree (1), with a minimum score of 50 and a maximum
score of 250. The Attitude Toward Creative Drama Course Scale has a reliability coefficient of 0.94. In
this study, the reliability coefficient of the scale was found to be 0.81. Qualitative data were collected

with Google Forms after each session and at the end of the semester. In order to reveal the students’
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thoughts about the creative drama course, their opinions were taken after the activities every week.
Since the lessons were online, the lessons were video recorded, and the verbal opinions were then
transcribed for analysis. In addition, at the end of the semester, students' opinions were taken with the
online “Opinion Survey Form”. For the opinion survey form, national and international literature
(Adigiizel, 2009; Bil, 2012; Chen, 1997; Ercevik and Bergil, 2020) was reviewed and sample questions
were examined. Then, an item pool was created, and the questions were sent to field experts for their
opinions. In addition to the demographic information of the students, the form includes the questions:
“In which subjects do you think what you learned in the creative drama course can be used in your
professional life, and in which places can it be applied?”, “Do you think what you learned in the

creative drama course can be used as a method in your working life?” and “Do you think the creative

drama course has affected you?”.

Table 1. Weekly session information for the online creative drama course

Sessions Outcomes Session information
Learns the names of their groupmates. In the first week, introductions and
Week 1 Recognizes the individual characteristics of their =~ communication activities were carried out
groupmates. and the group got to know each other better.
Expresses the importance of adapting to the In the second week, adaptation and trust
group. work were carried out. In adaptation
Week 2 Expresses the importance of self-confidence. activities, students were made to do
Indicates the importance of trust in the group. activities that allowed them to act in
Expresses the effect of working together with the harmony with both their individual and
group on the result. group friends.
Expresses the importance of emotions in creative . .
P P In the third week, perception and sensory
drama work. . '
. . . studies were conducted. Students' senses
Week 3 Expresses the importance of using their senses . . . .
. were activated, and their active role in the
effectively. . . .
. . process was included by introducing the
Expresses the relationship between senses and . .
C . techniques of creative drama.
communication/interaction.
Acts in accordance with the purpose of the role In the fourth week, role-playing and
during the animation. improvisation activities and the methods
Week 4 . . .
and techniques used in creative drama were
included in the process.
Prepares a revitalization suitable for the In the fifth week, a study on creative drama
Week 5 structure and characteristics of improvisation. and games was conducted, and games were
played online. Examples of games to be
played face-to-face were given.
In the sixth week, with the title of literary
Week 6 Knows how poetry is used as a tool in creative genres and poetry, how to teach a creative
drama. drama lesson based on poems was taught in
practice.
In the seventh week, we started with the
Week 7 Knows how to use the fairy tale as a tool in fairy tale, one of the literary genres, and
ee . . .
creative drama. implemented a workshop on fairy tale
characters.
. . . In the eighth week, a workshop plan on
Expresses the relationship between a literary . , g . PP
Week 8 . Picasso's life and works was implemented
genre and creative drama. . .
through creative drama and painting.
Understands the importance of body and
rhythm harmony in creative drama. In the ninth week, she was taught how to
Week 9 Expresses the importance of body and rhythm use music in the creative drama lesson

harmony in creative drama.
Develops movements appropriate to music and

through music and rhythm work.
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rhythm.
Interprets the relationship between any social
situation and creative drama. Gives examples of In the tenth week, the social dimension of
Week 10 the relationship between social sensitivity and creative drama was discussed, and how to
creative drama. include social issues in the process was
Experiences roles that evaluate social events discussed and debated.
from different perspectives.
Indicates the importance of self-confidence.
Indicates the importance of trust in the group. In the eleventh week, a trust study was
Week 11 Learns the definition of creative drama. conducted and a sample workshop was held
Understands the stages and content of the on the subject of honesty in the process.
creative drama lesson and method.
. In the twelfth week, the components of
Week 12 Expresses the cc')mpor}ents of creaflve drama creative drama were covered with a
Expresses the dimensions of creative drama.
workshop plan.
Week 13 Prepares a creative drama plan for a learning In the thirteenth and fourteenth weeks,
outcome students created a workshop plan that they
Prepares a creative drama plan for a learning could use in their own fields. They
Week 14 presented and discussed their plans in turn

outcome
and made arrangements for them.

. In the fifteenth week, sample lesson plans
Makes an overall evaluation of the overall

Week 15 . . were analyzed, post-test data were collected,

process of fifteen sessions. .

and a general evaluation was made.

Data Analysis

In the study, data were collected with both qualitative and quantitative measurement tools.
For quantitative data, the "Attitude Scale Towards Creative Drama Course" was applied to the
students. It was checked whether the data obtained from the quantitative data of the study provided a
normal distribution, and the kurtosis and skewness values were checked. Afterwards, it was analyzed
with non-parametric statistics for pre-test data and parametric statistics for post-test data. Normality
distribution tests were performed on the quantitative data, and the results are presented in Tables 1
and 2. In quantitative data, a t-test was used to determine whether there was a significant difference
between attitude scores. Qualitative data were obtained through an interview form. Students' answers
were transferred to Word, and a 37-page text was obtained. Content analysis was used to analyze the
qualitative data. The transcripts were analyzed using the line-by-line analysis approach. In the process
of interpreting the interview form data, inductive descriptive analysis, content analysis and constant
comparison techniques were used. Students' evaluations from the video recordings were transcribed,
and themes and codes were determined by two researchers at different places and times. The findings
in the related themes were presented by determining their frequencies. Codes were created
independently by two researchers, and categories were created by comparing them. Afterwards,
common theme names were determined. While creating codes between the researchers, Miles and
Huberman's (1994) percentage of agreement was calculated. The percentage of agreement was
calculated as 100% because the codes and theme names were written by taking the opinion of a third

researcher in the parts where there was no consensus on the codes and theme names.
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Reliability and Validity Procedures

For the validity and reliability studies of the qualitative data of this study, the four concepts
mentioned by Giiler, Halicioglu, and Tasgmn (2015) as credibility, transferability, dependability and
confirmability were taken into consideration. The first of these concepts, credibility, is that each
measurement gives the same result as a result of repeated coding. To ensure this validity, the data
were analyzed by two researchers, and this process was repeated two weeks later. In this way, the
credibility of the data was determined. The second concept mentioned is transferability. In this case,
which refers to the similarity of the codes and themes that emerged after the same data were analyzed
independently by different researchers, the data set was presented to a third researcher, who was
asked to analyze the data. It was observed that similar themes and codes emerged after the process.
The third concept, confirmability, refers to the degree of appropriateness of a process. In other words,
it is the analysis of texts by adhering to standard forms. It can be thought of as reaching similar results
after each analysis, with the readers perceiving the same expression. In this process, the analyses were
read by a third person and confirmed by asking whether they understood the analyses. In the fourth
stage, the reliability stage, the percentage of agreement was checked. The reliability of the agreement

was ensured by comparing the data of two researchers.
Ethical Approval of the Research

In this study, all the rules specified in the “Directive on Scientific Research and Publication Ethics of
Higher Education Institutions” were followed. None of the actions specified under the second section

of the Directive, “Actions Contrary to Scientific Research and Publication Ethics”, were carried out.

Ethics committee permission information: Name of the ethics review board = Ondokuz Mayis

University

Date of ethical assessment decision= 27.08.2021

Ethical assessment certificate number number= 2021/662
Findings

In this study, the attitudes and opinions of the fourth-year undergraduate students of the
Faculty of Health Sciences, Department of Social Work, towards the creative drama course were

examined. The quantitative and qualitative findings are presented under separate headings.

Table 2. Descriptive statistics for the pre-test data of the attitude scale towards the creative drama course

Descriptive Statistics

Standard deviation .58

Arithmetic Mean 3.89
Sx Minimum 3.04
Maximum 4.98
Shapiro-Wilk normality test .051

1152



KEFAD Cilt 25, Say1 2, Agustos, 2024

According to the descriptive statistics values of the pre-test data of the attitude scale towards
the creative drama course, the pre-test mean score was 3.89, and the standard deviation was 0.58.
According to the normal distribution result of the pre-test data, the p-value was determined as 0.051.
Since this value is more than the critical value of 0.05, it was determined that the pre-test data of the
attitude scale towards the creative drama course did not show a normal distribution. According to this

result, non-parametric tests were used to evaluate the pre-test data.

Table 3. Descriptive analysis results for the post-test data of the attitude scale towards the creative drama course

Descriptive Statistics

Standard deviation .54

Arithmetic Mean 4.08
Sx Minimum 2.22
Maximum 4.98
Shapiro-Wilk normality test 051

According to the descriptive statistics values of the post-test data of the attitude scale towards
the creative drama course, the pre-test mean score was 4.08, and the standard deviation was 0.54.
According to the normal distribution result of the post-test data, the p-value was determined as 0.051.
Since this value is less than the critical value of 0.05, it was determined that the post-test data of the
attitude scale towards the creative drama course did not show a normal distribution. According to this
statistical result, the creative drama course attitude scale post-test data were analyzed using non-

parametric tests.

The results obtained from the t-test of the total attitude scores obtained from the attitude scale

towards the creative drama course are given in Table 4.

Table 4. Wilcoxon ranks test results for the pretest-posttest mean scores of the attitude scale towards creative
drama course

N Rank mean Rank sum z p
Negative sequence 23 24.00 552
Positive sequence 32 30.88 988 183 0.068
Equal 1

According to the data obtained from the t-test of the attitude scale towards the creative drama
course, a statistically significant difference was found between the pre-test and post-test (p; 0.068; p
>.05). This value is very close to the significant value. When the average scores of the research data
were examined, the post-test scores of the attitude scale towards the creative drama course were

higher than the pre-test scores.

Table 5. Mann-Whitney U results of the pre-test mean scores of the attitude scale towards creative drama course
for gender variable

N Rank Mean Mann-Whitney U y4 o)
Woman 38 28,82
Male 18 27,83 330,0 -212 0,832

Total 56
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According to the Mann-Whitney-U test results, there is no significant difference between the
students according to the attitude towards the creative drama course scale pre-test scores since the p-
value is 0.832, which is greater than the critical value for the p-value (p=0.05). According to this result,
per the pre-test data of the attitude scale towards the creative drama course, the attitude towards the

creative drama course did not differ according to gender variable.

Table 6. Mann-Whitney U results for the post-test mean scores of the attitude scale towards creative drama
course in relation to gender variable

N Rank Mean Mann-Whitney U Z p
Woman 38 29.25
Male 18 26.92 313.5 -.501 0.617
Total 56

There is no statistical difference in the post-test scores of the attitude scale towards the
creative drama course according to the data obtained from the Mann-Whitney-u test. (p; 0.617; p>.05).
When the mean scores of the research data were examined, according to the post-test data of the
attitude scale towards the creative drama course, the attitude towards the creative drama course did

not differ according to the gender variable.

When the students' data on creative drama and distance education process were analysed in
quantitative data, no significant difference was found, so the process should be deepened with
quantitative data. For this purpose, starting from the concept of creative drama, students' views about
the process were examined in depth. First of all, students' knowledge about the definition of creative

drama was determined.

The word cloud related to the answers given to the question “What is creative drama?” is

given below.
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Figure 1. Pre-test results of the answers to the question “What is creative drama?

The students' views on the concept of creative drama before the application revealed that they
associate it with concepts such as entertainment, game, theatre, interaction, and dramatisation. It is
also evident that there are students who do not have much knowledge, and there are those who
choose it because it is an elective course. The answers given by the students to the questionnaire form
revealed the following views: S1: “It is a group work in which games are played”, S5: “It is interactive,
events and situations that are done like theatre”, 58: “It is a group in the form of a circle doing theatre

such as role-playing and improvisation”.

The post-test responses to the question of what is creative drama after the application are

given below.
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Figure 2. Post-test responses regarding the definition of creative drama

When we look at the answers given after the application regarding the definition of creative
drama, it is observed that there is a wide variety. The words “improvisation, dramatization and role-
playing” are repeated frequently, and many words mentioned in the definition of drama are also
expressed. S10: “The leader and participants act out an event, memory, concept, subject, or thought by
using theatre techniques such as role-playing and improvisation in the workshop environment...” S15:
“Drama is the process in which the leader and participants describe an event, memory, concept, or
subject by using theatre techniques such as role-playing and improvisation in a workshop

environment”.

In this process, it is seen that the students did not have a clear definition of creative drama at
the beginning of the process, but after the practice, they learned many concepts by being aware of the

process.

Students were asked about their expectations about taking the creative drama course in the

distance education process. Students' responses are as follows.
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effectively to applicants

| can take it during the course

to understand the lesson well | can apply what | learned improve myself
v anew perspective oh fun and informative
problem solving
correct communication techniques learning through active participation
dallyprOblemerIeplay understanding emotions increase freedom
increasing my self-confidence S —
understand this lesson well eanackus mavement
munication development students are active acquire skills EAET S ARCTRA DN gaining different experiences
get a different perspective heing selconfidantand enveratiahg seeing the bright side
g P ERPET Ry i s
entertainment = ractical lessons rather than theory thlnk| n ab|||
to be fluent & g ty
. 2 pleasure difference communication vith chldren
tokontrol beenterprising id
- . creativity development creative games 1o provide
fun training exercise i
g to enjoy empathy different point of view active listening skill
understand people better tolearn art-poetry-workshop leaming new techniques
gaiﬂ self-confidence interactivity have a better time involving a lot of participation
. to be huge to be ableto useitin my profession N
have a good time the highest benefit to myself
get useful information discovering myself 5
]
learning with fun Unlike other courses N tointervene

make examples and applications

develop my imagination ‘
ability to act spontaneously

Figure 3. Expectations from the creative drama course

The expectations from the creative drama course are very diverse. It is seen that there are
expressions such as developing their creativity, expecting a practical course, learning, developing
empathy skills, self-discovery, gaining perspective, learning new techniques, practising, obtaining

useful information, etc.

After the implementation of the course, students were asked about the level of fulfilment of

their expectations.

absalutely everyone should get it
above expectations
I've been waiting all week It was an excellent lesson.

The best lesson in the pandemic | enjoy -
Educational and entertaining, exceeded my expectations ' g 3

1 (e}

definitely welcomed beyond eXpeCt at|0nS —

| learned so many things
| had so much fun | missed the lesson 100ut of 10 |
ol Wsies S extremely efficient -
met my expectations teacher belgin VSRR 2 O e
It's great to be hands-on. The only medicine in the pandemic
Thereis alot of creativity Every applicam should take It wes absolutely amazing

get out of the circle more fun than | expected

Figure 4. Post-test responses regarding the level of fulfilment of expectations

When students were asked about the level of fulfilment of their expectations after the

application, it is seen that they stated that it went beyond their expectations, that it was a longed-for
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course, that it met their expectations, and that it was one of the good courses to be taken during the

pandemic.

The analysis of the answers to the question “In which subjects do you think the creative drama

method received in distance education can be used in your professional life?” is given below.

Table 7. Working areas of creative drama

Theme Code f
In every field of work with individuals 48
Children 45
Elderly individuals 40
Level/Group to be used Women 30
Couples 30
Professionals
Men 1
Increasing sociability 56
Meet and greet 56
Communication skills 56
In the field of child mental health and welfare 50
Empathy development activities 50
Children's repressed feelings and thoughts 45
In teaching children things 45
In situations where a good relationship is needed 40
In group therapies 40
In couple therapies 40
In family therapy 40
Child adolescent therapy 40
In cases of behavior adoption 36
Intended use Instilling self-confidence 30
Harmony studies 25
In the field of mental health 15
Anger management 15
Choosing a profession 15
Substance addictions 10
Problem solving skills 10
In the case of body image and many similar issues 10
Social responsibility projects 10
Increasing self-awareness 10
In gender studies 10
Memory enhancement (attention and concentration) 10

Problems with career advancement in your life
Syndromes against women, such as glass ceiling syndrome 1

In their views about the areas in which it will be used in professional life, the students stated
that creative drama will be used in every field where individuals work with children, elderly, elderly,
women, couples, men and professionals and that creative drama will be used in socialization, meeting,
mingling, child mental health, empathy development, establishing good relationships, and various
therapy situations. Sample excerpts of the answers are given below:

S7: “It is very important to know and establish a relationship of trust in the social worker-

client relationship. Various activities of creative drama can be used in order for the
relationship to be established with the client in professional life to proceed in the right way, to
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fully understand the feelings and thoughts, and to offer a relationship of trust to the client. In
group work within social work interventions, creative drama games or improvisations for
group members can be used to ensure selectivity in perception and full understanding of the
problem.”

S9: “I will be able to use creative drama in the social work profession while working in the
field of children. I think that creative drama will contribute a lot in establishing a relationship
of trust and developing communication with children, especially while working in Love
Homes and Children Support Centres (CODEM).”

S18: “While the social work discipline carries out its activities to increase the well-being of
disadvantaged groups in society, its focus is always on people. Each individual is unique and
special. Therefore, the disadvantaged state of individuals will have different consequences for
each individual. For this reason, the type of intervention for each individual should also be
special. I believe that creative drama can be very functional at this point.”

519: “Children are undoubtedly the most vulnerable and defenceless group among the groups
that social work deals with. I can say that creative drama can be designed specifically for each
age group and that it contains the most appropriate techniques that can be used when
working with child applicants because individuals may have difficulty in expressing
themselves due to various reasons or factors such as age, or they often do not think or see
what they want, their strengths and opportunities...”

539: “Creative drama is a guide that helps both the individual and the counsellor to realize,
think and see what they do not see. At the same time, it also prevents secondary victimization
of individuals. In summary, it is a technique that can be re-customized and applied in
business life to all disadvantaged groups such as women, the elderly, and especially
children.”

The analysis of the answers to the question “In which places do you think the creative drama

method can be applied in your professional life?” is given below.

Table 8. Use of space in creative drama

Theme Code f
Can be used in any space 50
Child Monitoring Center 45
Child Support Center 45
Child execution institutions 45
In the field of school social work 40
In group work in a hospital setting 30
Children's Homes Site 30
Use of Space In Childr-en's homes 30
In nursing homes 30
In love homes 25
Women's guesthouses 25
Elderly care centers 25
In institutions where the client group maintains its life or where 10
they can come together at certain intervals
Social service centers 10
Oncology hospitals 10

When the answers of the students who wrote the places where they would use the creative

drama method are examined, it is seen that they generally indicate that it can be used in every field
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and that they wrote the places they would be interested in in their work areas. They stated that drama

can be continued everywhere, even online. Excerpts of the students' opinions are given below.

524: “I think it can be used in all the institutions and organizations we work with. I cannot say
this place, but if you can carry out this process online, I do not think there is a space

limitation.”

S512: “We learned in the course that creative drama has no space limitations. Based on this
knowledge and with the experience in the practices we practised during the course, I think
that every space will be a context for creative drama.”

S18: “In our professional life, creative drama can be used for working with clients,
brainstorming with multidisciplinary team members or for another purpose. In short, as a
social worker, every group and person we will be in contact with in our professional life can
be a member of creative drama practices. Thanks to this advantage, learning a working
method other than the theories of the social work profession for the first time in our education
and training life has brought a new perspective as well as satisfaction and satisfaction.”

519: “Social service applicants include women, children, disabled, lgbtiqa, elderly, in short, all
segments of society. The social cycle consists of these individuals, and the social science
members who provide services in mutual interaction under the humanistic approach
constitute a wide range of professions. Social service professionals who are in contact with all
professionals, such as sociologists, psychologists, nurses, doctors, other health professionals,
pedagogues, etc., can apply creative drama for the effective use of the integrity and diversity
of the multidisciplinary team.”

The analysis of the answers to the question “Do you think the creative drama method can be

used as a method in your working life?” is given below.

Table 9. Contribution of creative drama to the working method

Thema Code f

Positive I think I can use it in my professional life 56
It is a method that should be used for parents, social

28
workers, psychologists, teachers

When the students’ answers to the question “Do you think creative drama method can be used
as a method in your working life?” are analyzed, it is seen that all of the students stated that they
could use this method they learned in this course in their professional lives. Excerpts of the students'
opinions are given below.

521: “Of course, it can be used; I think it will increase productivity to show that I am a leader

when a working environment is formed with a collective environment, to make the members

feel that they belong to the group intellectually, to use the creative drama method to address
the purpose of the group's establishment.”

S35: “Yes, it can be used. As a Social Work Specialist candidate, I can do situations such as
warming up, providing empathy, and instilling self-confidence with creative drama method
because creative drama is the best way of learning and teaching.”

542: “It can be used, and I have used it. Within the scope of the social work intervention
course, we planned group studies individually this semester, and in those studies, I used a
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few games I learned in this course and the games I presented were highly appreciated by the
teacher.”

S518: “I think it would be very useful to use the information I received in the creative drama
course in group work in my professional life. Social work with groups is a basic working
method of the social work profession and it can be applied in many areas and with many
people. For this reason, for example, my own internship experience was in the courthouse and
in cases where children were interviewed. These interviews took place in judicial observation

rooms, not in court...”

528: “...Even without the need for group work, even during individual interviews with
children, I can pretend to play a game and reach the main goal in a more fun way. Besides, 1
believe that group work in prisons, children's homes, women's guesthouses, and nursing
homes can be useful and functional in order to make group work more fun.”

545: “Yes, if I am in an institution that can apply it, I believe that creative drama, especially
role-playing and improvisation, will help many individuals become aware of the event and,
increase their problem-solving capacities and improve their thinking and planning skills.”

552: “It can be. When working with children, we can learn about what they cannot express
verbally through games.”

553: “Although I think that creative drama method can be a method that can be used with
necessary adaptations for many professions, I think it is definitely a method that can be used
in the social work profession.”

S55: “Yes, I think it can definitely be used. For one semester, we learned what creative drama
is, how the activities are carried out, and how the leader should be by learning with the doing
and experiencing method, which is the best learning method.”

519: “Definitely, after this semester, our curiosity about creative drama increased, and it
became a method that we added to our professional skills. After the course, completing the six
stages of creative drama leadership and getting a leadership certificate has become one of my
goals if I get the opportunity.”

538: “..I have started to use the activities and methods we learned in the course in my
educational life. I have applied and followed various forms of creative drama in group
activities in our application course. The creative drama method will also take place in my
future professional life, and I am willing to improve myself in this field.”

The analysis of the answers to the question “Do you think that the creative drama method has

affected you?” during the distance education period is given below.
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Table 10. Codes and themes related to the working areas of creative drama

Theme Code f

My feelings 30

My behaviors 29

My perspective about life 28

Use of body language 25

Empathize 25

Increased self-confidence 25

Cognitive - Social-personal development 25

Affective Change Significant contributions to my human values such as freedom and 20
respect

Understanding myself 20

Creative thinking 20

Preventing biased approach 20

Imagination organization 20

Internal discipline 20

Communication with individuals 56

Occupational Development of professional knowledge 50

Public speaking 30

Instructive in many ways 30

Teaching while entertaining 30

I'learned which groups and how to approach them 2

When the responses of the students are examined, it becomes evident that they emphasize

cognitive affective change and professional change. They stated they were especially effective in the

field of communication in professional change and that they were affected in many areas of their

personal development in the cognitive field. Excerpts from the students' statements are given below.

519: “I think that creative drama methods and their content affected me, my emotions, my
behaviours, and my perspective on life positively. I saw that I did many things in creative
drama that I approached with fear at first, that I said I could not do, that I said I could not
manage, but I saw that I proved to myself that I could do it. I think it affected me positively.”

522: “I was very impressed, especially by role-playing, speaking in front of the public, using
body language, empathizing and increasing my self-confidence.”

524: “I think that the Creative Drama method affected me. I think that I learned how creative
drama is effective even in situations that are actually difficult to understand. I think that
creative drama has much effect on bringing communication between people to a positive state
and ensuring interaction with the help of games and warm-up activities, so I think I was
positively affected.”

525: “I can say that the creative drama method affected my life, my character, my dreams, my
goals in many ways.”

528: “It is possible to say that the techniques used contributed a lot to my personality. I
learned many things about myself that I did not question, think or realize with the help of
creative drama. I had the opportunity to use it at many different areas in my life. It was much
more than a technique to be learned for me. Although I was involved in a limited time, I
found myself highly motivated afterwards. The fact that it was professionally applicable was
also a supportive factor for me.”

532: “Definitely, yes. I think those games, imagining, and discussions taught us a lot and gave
us something. Frankly speaking, I realized that a game strengthens memory, provides
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attention and concentration, strengthens or increases self-confidence, etc. I realized after this
course that many games have a purpose and teach us something without us realizing it. So I
think the Creative Drama course affected me and at the same time strengthened me in some
subjects.”

S37: “Creative drama method positively affected me. I learned many different games and
different techniques. I learned tricks about games, dramatisation and lesson plans. I think this
will be very useful in my professional life. I had a great and fun semester during the creative

drama course.”

S41: “Yes, I think so. First of all, during the pandemic, when we were locked up at home and
we were far away from our friends, meeting them in activities and the activities raising the
emotional state of the activities was like a spiritual medicine. I realized that I could say my
thoughts more easily and explain them to the others correctly. The fact that it is both fun and
educational has actually increased my interest.”

548: “Although I have not started my professional life, I used the creative drama method in
many assignments, especially in my role-playing and group work assignments within the
scope of my practice course in this period when I took the training of this course, and I
achieved very good results. At the same time, I think that the creative drama method has
given me a very different and effective perspective in my thinking and professional approach

for my interventions in my professional life.”

549: “Definitely. Even in the first lesson, I was timid and kind of shy. But with each lesson, I
believe that I opened up more and more and that I completely left behind the thoughts in my
head ‘what will my classmates think or I will be embarrassed if I do this” and that there is
actually nothing to be afraid of, but on the contrary, it was beneficial to me and caused me to
develop personally in a positive way.”

556: “I think that Creative Drama will provide a broader perspective, a more holistic
approach, independent thinking and decision-making thanks to what it brings to the person.”

Discussion, Conclusion and Recommendations

This study was conducted to determine the attitudes of the fourth year students of the
Department of Social Work in the Faculty of Health Sciences towards the online creative drama
course, their opinions about this course, the creative drama method and its effect on their professional
perspectives. After the 15-week training, the “Attitude Scale Towards Creative Drama Course” was
applied to measure the attitudes of the participants towards the creative drama course. Among the
mean scores of the participants, it is seen that the post-test scores are higher than the pre-test scores.
Similarly, it was determined that the creative drama course taught in different fields was effective on

students' attitudes (Hamurcu, 2009; Karabag, 2014).

In the pre-test data regarding the question of what is creative drama, it is seen that the
participants generally expressed opinions about the affective dimension of drama. The post-test data
was collected in the kinesthetic dimension, artistic dimension and cognitive dimension. Similarly, in
the study conducted by Bal Incebacak, Sarisan Tungag, and Yaman (2017), it was observed that while
the definitions of the students were related to the affective dimension before they met creative drama,

they associated it with other dimensions afterwards. Elksnin and Elksnin (1995) and Kaf (1999) stated
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that creative drama increases social development. In this study, they stated that the participants
communicated with each other as if they were face-to-face even in distance education and this
contributed to their socialization. Especially in online courses, they stated that they listened to the
lesson without turning on the camera and that a few people actively participated in the lesson, while
many people passively participated in the lesson. In the creative drama lesson, on the other hand, they
stated that turning on the camera was compulsory and the whole class was involved in the process,
which increased the interaction more and contributed to socialization. Oztiirk, Akkan Kaplan, and
Oktay (2016) stated that there is a positive atmosphere in the classroom as creative drama includes
activities involving the whole class. Similarly, in this study, it was stated that having a positive
atmosphere in the classroom increased the interest in the lesson. Nazlier and Akoglu (2018) stated that
the philosophy of creative drama is based on living and learning. From this point of view, it can be
said that in the creative drama course, participants developed many skills such as being involved in
social issues, empathizing, acting together with the group, and taking part in teamwork. Zastrow
(2013) stated that the most important skills for social workers are establishing good relationships with
people and counseling them. The creative drama lesson actually contributed to the students' skills of

establishing good relationships.

Bertiz, Bahar and Yegen (2010) stated that creative drama method positively affected students'
attitudes. As a result of this study, it is seen that there is a positive increase in students' attitudes. The
participants stated that after the creative drama lesson, their anxiety decreased and they relaxed.
Similarly, Ersoy and Bal Incebacak (2016) stated that there was a decrease in anxiety levels in their
study with pre-service mathematics teachers. Pinciotti (1993) stated that during the creative drama
course, participants improved themselves in their self-expression skills, communication with their
environment and artistic aspects during games, animation and role playing. In the related study, it
was stated that the students both discovered themselves and became aware of their feelings and
thoughts through relaxation activities by doing artistic works in the creative drama course. Especially
during the pandemic period, they stated that creative drama activities provided relaxation in their
feelings and thoughts, and that they got away from daily life, problems and stresses to some extent. In
addition, the students stated that they tried to attend the class even under difficult conditions, that
they saw it as a relaxation exercise rather than a lesson, and that drama is an instructive method while

having fun.

It is known that creative drama contributes to personal development as well as education. It is
known that the activities in creative drama positively affect the communication skills of individuals
(Altmova and Ciftci, 2013; Ciftci and Altinova, 2017). In this respect, it has been concluded that
students who will graduate as social workers realize and recognize themselves after the creative
drama course, help them cope with the situations they will encounter by improvising, and increase

their ability to think like someone else and to be in someone else's shoes by pretending to be different
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people through role playing. Nazlier and Akoglu (2018) found that the basic creative drama trainings
that students who will be social workers receive during their undergraduate education enable them to
make more effective practices in the field. In the statements of the students, they stated that they
adapted and used the practice they learned from this training in this field in the institutional practice
course in the future. In the process, the course they took even before graduation contributed to other
field courses. At the end of the process, they expressed that they wanted to receive more training in
this field and that the course would have a positive impact on their working life, while at the same

time contributing a lot to their personal development.

During the distance education period, the exams necessary for the continuity of education and
training continued without interruption. It is also known that there are anxiety situations created by
the exams themselves. Senior students who took a creative drama course stated that they got away
from stress and relaxed during a period when they were anxious and stressed during the preparation
for the Public Personnel Selection Exam (KPSS) (Kaf, 2017). Similarly, senior students, who had a busy
and stressful time, stated that the creative drama course was a course where they breathed and
relieved stress. While they stated that the lesson would be effective even under normal conditions,
they stated that it was even more effective during the pandemic period and that they provided the
class cohesion they caught in the school environment. Because even if they participated in class
conversations in other lessons, they stated that they had trouble socializing during the lesson, but in
this lesson, while doing the activities, they met other friends they did not know, planned activities
together, and learned the very different characteristics of their friends while discovering different
characteristics of themselves. In this respect, the students recommended that everyone should take

this course as it is a method that builds bonding and group dynamism.

Creative drama course is included in the curriculum as an elective course in some universities.
Nazlier and Akoglu (2018) stated that creative drama course has been offered as an elective course in
Hacettepe University Social Work Undergraduate Department since 2008. Although it is included as
an elective course in some universities, this course is still not included in many universities. Since it is
the course that social work undergraduate students state that they benefit from, it may be
recommended that this course be added to their courses in social fields in every two semesters. Thus,
while providing them with the opportunity to experience the creative drama process, it is expected to
contribute to group work in the field. Considering the studies conducted in the field, it can be
recommended to conduct studies in this field since there are few academic studies in the field of
creative drama and social work, and studies in this field will contribute to obtaining more detailed
information about the process. It is recommended that this course, which is beneficial for students in
many ways, should be added to many departments and that every individual who communicates

with the community should have an idea about this method.
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Ekler

Konu: Uyum —Giiven Calismasi

Yer: Google Clasroom ¢evirim igi Ders

Grup: Saglik Fakiiltesi, Sosyal Hizmet Boliimii Yaratic1 Drama Dersine Kayith 56 6grenci (38 Kadin-18 Erkek)
Siire: 120 dakika

Yontem: Yaratict Drama

Teknikler: Rol Oynama ve Dogaglama

Kazanimlar: Grup ile birlikte hareket etmeyi 6grenir.

Grup arkadaslariyla etkili iletisim kurmanin énemini ifade eder.

Tletisim yaratic1 drama egitimine etkisini ifade eder.

Kendine olan giiven duygusunun énemini belirtir.

Gruba olan giiven duygusunun 6nemini belirtir.

Siireg

A. ISINMA/HAZIRLIK

Etkinlik 1: Isim Heceleme: ilk etkinligimizde herkes isminin hece sayis1 kadar bir viicut hareketi belirleyecek.
Ornegin benim adim Bel-gin iki hece oldugu igin iki hareket yaptyorum. Once sag el siklatir. Sonra sol el siklatir.
Bu sekilde grup {iyelerinin hepsi liderin ismi ve hareketini yapar. Sonra sirasi ile gruptakiler isimlerini sdyler ve
diger grup tiyeleri onu taklit eder. Sonra kisiler tekrar amagli isimlerini 6nce kisinin kendisi sonra grup olarak
tekrar ederek hem sdyleyip hem hareketini yapar. Simdi sirasi ile kisi yapmadan grupga sirasi ile gruptaki
herkesin hem ismini hem hareketini yaparak soyler. Simdi isim sOylemeden sadece hareketler ile siireci
ilerletiyoruz diyerek isim sdylemeden kisinin hareketi yapilir. Sonra lider ben isim sdyliiyorum o kisinin
hareketini yapiyoruz diyerek karisik isimler sdyler ve grup hareketini yapar.

Etkinlik 2: Top Sende: lider eline hayali bir top aldigini sdyler. Hayali topu ismini sdyledigim herhangi birine
atacagini ifade eder ve ismi sdylenen kisi topu yakalar. Yakaladig1 topu yine gruptan istedigi bir kisiye ismini
sOyleyerek atar. Bu sekilde hayali topu yakalayip atar ve hem isim sdyleyip hem de hayali topu nasil
yakalayacagina gosterir.

Etkinlik 3: Ayr Kisi ile Oriintiilii Top Oyunu: Hayali bir top ile oyun baglatilir. Top oyununda kisiler attig1 kisiyi
unutmayacak, her top geldiginde ayni kisiye atacak, herkese bir kere top geldikten sonra seri bir sekilde bastan
baslayarak bir kez daha grupca top atilarak siire¢ tamamlanir. Ornegin lider topu Asya’ya atti. Asya Mehmet'e
attr. Mehmet Lina’ya att1. Lina Kaan’a atti. Hayali topu kisi hizlica yakalamayip yanlis kisiye atarsa siire¢ bastan
baslar ve herkes hep ayni attig1 kisiye atarak siire¢ devam ettirilir.

Etkinlik 4: Elimi Takip Et: Lider ekranda bir el hareketi yapar ve gruptakilerde liderin el hareketinin aynisi
yaparlar. Ekranda goriintiisii en sonda kalan kisiler elenebilir. Ayrica Lider elini farkli bir grup tiyesine vererek
artik yeni grup iiyesinin el hareketleri takip edilir. Sonrasinda lider elini ekranda goziikecek sekilde hareket
ettirir. Kisilerde ytizlerini ekrana yaklastirarak eli takip ederek hareket yaparlar.

Etkinlik 5: Sesler Carpismadan Say1 Sayma: simdi grupga ritmik sayma oyunu oynanir. Gruptan bir kisi 1 der ve
rastgele bir kisi ritmik olarak devam ettirir. iki kisi ayn1 anda aymi sayiy1 sdylerse hata olmus olur ve saymaya
yeniden baglanir. Siire¢ dogru sayana kadar devam ettirilir. Ornegin gruptan biribir der ve iki demesi icin grup

iiyeleri bekler. Ayn1 anda iki kisi iki derse siire¢ bozulmus olur ve yeniden saymaya gegilir.
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Etkinlik 6: Ritim Caligmasi: ritimle birlikte el ¢irp, eli uzat, seklinde bir ritim tutarlar. Diz, el, sag el, diz, el, sol el,
diz, el, sag el, sol el, dizi eli iki el ayn1 anda vurarak bir yandan da isimlerinin hecelerini sdylerler. Benim adim
Bel, benim adim gin, benim adim Belgin. Benim adim dediginde avug icleri bacaklarina vurur, adim dediginde
alkis yapar, O diger deginde sag alinin avug i¢ini karsisinda biri varmis gibi uzatir ve onun eline ¢akiyormus gibi
uzatir. Ya dediginde sol elinin avug igini karsisinda biri varmis ve onun eline ¢akiyormus gibi uzatir. Bu sekilde
grup liyelerinin belirledigi hareketleri ritimli sekilde yaparak tiim sinifin ismine gore ritim tutulur.

B. CANLANDIRMA

Etkinlik 7: 2’li Dogaglama: Grup {iyeleri lider tarafindan eslendirilir. A ve B olarak A: “sen bana giivenmiyor
musun?” B: “Sana mi1 giiveneyim gozlerime mi inanayim” ifadeleri ile dogaglamalarina baslarlar. Sonra liderin
belirledigi ya da goniillii olan iki kisi ayn1 anda dogaclamaya baglarlar. Grupga dogaglamalar izlenir. Dramatik
gerilim, birdenbire olan beklenmedik bir sey olan ve aaa etkisi yaptiran seyler yaptirilmasi gerektigi vurgulanir.
Etkinlik 8: Grup Dogaclama: biiyiik grup tiger kisilik gruplara ayrilir. Sonra sirasi ile gesitli durumlar verilir ve
dogaclama yapmalari istenir. Ornegin ii¢ ev arkadagmin sinifta kopya gekmek icin anlastigi ama sinav vakti
gozetmenden korktugu igin kopya vermekten vazgegen arkadasin giivenini sorgulama, Arkadas evinde parasi
kaybolan arkadasin evdeki tiim arkadaslarmi sorgulamasi, iki sevgilinin evlenecekleri zaman kizin en yakmn
arkadasi ile kagmas1 Canlandirmalar sirayla izlenir {izerinde konusulur.

C. DEGERLENDIRME

Etkinlik 9: Asagidaki sorular sorarak siire¢ hakkinda goriisler alinir.

Oturum nasildi?

Sizin giiveninizi ne etkiler?

Uyum hakkinda ne diistiniirsiiniiz?

fletisim 6nemli mi?

Attachments
Subject: Harmony - Trust Study
Location: Google Clasroom online Class

Group: 56 students enrolled in the Creative Drama Course at the Faculty of Health, Department of Social Work
(38 Female-18 Male)

Duration 120 minutes

Method Creative Drama

Techniques Role Play and Improvisation

Gains: Learns to act together with the group.

Expresses the importance of communicating effectively with groupmates.
Expresses the effect of communication on creative drama education.
Expresses the importance of self-confidence.

Expresses the importance of trust in the group.

Process
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A. WARM-UP/PREPARATION

Activity 1: Name Spelling: In our first activity, everyone will choose a body movement that corresponds to the
number of syllables in their name. For example, since my name Bel-gin has two syllables, I do two movements.
First the right hand snaps. Then the left hand snaps. In this way, all group members do the leader's name and
gesture. Then the group members say their names in turn and the other group members imitate them. Then
people repeat their names again, first the person himself/herself and then as a group, both saying and doing the
gesture. Now, one by one, the group says both the name and the gesture of everyone in the group in turn,
without the person doing it. Now, without saying the name, the person's movement is done without saying the
name by saying that we are moving the process forward only with movements. Then the leader says I say the

name and we do the movement of that person and the group does the movement.

Activity 2: You Have the Ball: The leader says that he/she has an imaginary ball in his/her hand. He/she states
that he/she will throw the imaginary ball to anyone whose name is called and the person whose name is called
catches the ball. He/she throws the ball he/she caught to a person he/she wants from the group by saying his/her
name. In this way, he/she catches and throws the imaginary ball and shows how to catch the imaginary ball while

saying the name.

Activity 3: Patterned Ball Game with the Same Person: The game is started with an imaginary ball. In the ball
game, people will not forget the person they threw the ball to, ; they will throw the ball to the same person every
time the ball arrives, and after the ball arrives once for everyone, the process is completed by throwing the ball
once again as a group, serially starting from the beginning. For example, the leader threw the ball to Asya. Asya
threw it to Mehmet. Mehmet throws it to Lina. Lina throws it to Kaan. If the person does not catch the imaginary
ball quickly and throws it to the wrong person, the process starts all over again, and everyone throws it to the

same person, and the process continues.

Activity 4: Follow My Hand: The leader makes a hand gesture on the screen, and the group members follow the
leader's hand gesture. The people whose image on the screen is last can be eliminated. The leader also gives their
hand to a different group member, and the hand gestures of the new group member are followed. Then, the
leader moves their hand so that it appears on the screen. People move their faces closer to the screen and follow

the hand.

Activity 5: Counting without Sounds Colliding: Now, a rhythmic counting game is played as a group. One
person from the group says one, and a random person continues rhythmically. If two people say the same
number at the same time, it is a mistake, and counting starts again. The process is continued until the correct
number is counted. For example, one person from the group says one and waits for the group members to say

two. If two people say two at the same time, the process is broken, and counting is started again.

Activity 6: Rhythm Work: The children clap their hands together with the rhythm, hold a rhythm in the form of a
clap, and extend their hands. Knee, hand, right hand, knee, hand, left hand, knee, hand, right hand, left hand,
knee, hand, right hand, left hand, knee hand, both hands clap at the same time while saying the syllables of their
names. My name is Bel, my name is gin, my name is Belgin. When they say “my name”, their palms hit their legs,
when they say “my name,” they clap, when they say “my name”, they clap, when they say “he”, they stretch out

the palm of their right hand as if there is someone in front of them and stretch it out as if they are banging their
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hand. When he says “Ya”, he extends the palm of his left hand as if there is someone in front of him, and he is
banging his hand. In this way, the rhythm is kept according to the name of the whole class by performing the

movements determined by the group members in rhythm.
B. REVIVAL

Activity 7: Improvisation for 2: Group members are paired by the leader. As A and B, A: “Don't you trust me?” B:
“Should I trust you or believe in my eyes?” and they start their improvisations. Then, two people, determined by
the leader or volunteers, start improvizing at the same time. The group watches the improvisations. It is
emphasized that dramatic tension, something unexpected that happens suddenly, and things that have an aaa

effect should be done.

Activity 8: Group Improvisation: The large group is divided into groups of three. Then they are given various
situations in turn and asked to improvise. For example, three housemates agree to cheat in class but question the
trust of a friend who gives up cheating because he is afraid of the invigilator at the time of the exam, a friend
whose money disappears in a friend's house questions all his friends at home, or a girl runs away with her lover

at the time of her wedding. The reenactments are watched in turn and talked about.
C. EVALUATION

Activity 9: Ask the following questions to get opinions about the process.

How was the session?

What affects your confidence?

What do you think about cohesion?

Is communication important?
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