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Social Studies Teachers’ Extent of Using Out-of-
School Teaching Environments for Their Lessons

Sosyal Bilgiler Ogretmenlerinin Derslerinde Okul Disi Ogretim
Ortamlarini Kullanmasi

ABSTRACT

The present study aims to find out social studies teachers’ opinions about the use of out-of-
school learning environments for their lessons. Since the social studies curriculum stipulates
that out-of-school teaching environments should be given importance and utilized in
accordance with the intended learning outcomes, the social studies teachers in this study
were asked which out-of-school teaching environments they use and how they teach the
lessons in such environments, as well as their opinions on the possible contributions of out-
of-school teaching environments, the problems experienced in such environments, and their
suggestions in this respect. Conducted with a basic qualitative research design, this study
involved a study sample consisting of 10 social studies teachers who were working in schools
located in Palandoken and Yakutiye Districts of Erzurum, and affiliated to the Provincial
Directorate of National Education in the 2022/23 academic year. Research data were
collected with semi-structured interview questions prepared by the researcher and analysed
with a content analysis. In general, depending on the available data, it was concluded that
six of the social studies teachers made use of out-of-school teaching environments in their
lessons, while four of them did not. Moreover, historical landmarks, museums and cinemas
appeared to be the most common out-of-school teaching environments. Additionally, all the
teachers stated that out-of-school teaching environments significantly enhance the learning
process and provide concrete and permanent learning experiences. However, some
respondents expressed their negative views due to the difficulties in controlling students and
managing security-related issues.

Keywords: Social studies teaching, out-of-school teaching environments, teachers’ views
0z

Arastirmanin amacli, sosyal bilgiler 6gretmenlerinin derslerinde okul disi 6gretim
ortamlarini kullanma durumlarina yonelik gortslerini tespit etmektir. Sosyal bilgiler dersi
Ogretim programinda, okul disi 6gretim ortamlarina dnem verilmesi ve bu 6gretim
ortamlarindan  kazanimlarin amacina uygun olarak faydalaniimasi  gerektigi
distnlilmektedir. Bu baglamda calismada sosyal bilgiler 6gretmenlerine hangi okul disi
6gretim ortamlarini kullandiklari, dersleri nasil isledikleri, okul disi 6gretim ortamlarinin
katkilari sorulmus, bu ortamlarda yasanan sorunlar ve bu konuya dair dnerilere yonelik
dgretmenlerin fikirleri alinmistir. Temel nitel arastirma deseni ile gergeklestirilmis olan bu
calismanin arastirma grubunu, 2022-2023 egitim-6gretim yili Erzurum ili Milli Egitim
Mudurlugine bagl, Palandoken ve Yakutiye ilcelerinde gorev yapan 10 tane sosyal bilgiler
O0gretmeni olusturmaktadir. Arastirma verileri, arastirmaci tarafindan hazirlanan yari
yapilandirilmis mulakat sorulari ile elde edilmis ve icerik analizi ile ¢6zimlenmistir. Elde
edilen verilere bagl olarak sosyal bilgiler 6gretmenlerinden 6’sinin derslerinde okul disi
ogretim ortamlarini kullandigl 4’Gnln ise kullanmadigl sonucuna ulasiimistir. Buna gore
tarihsel alanlar, mizeler ve sinemalar en fazla kullanilan okul disi 6gretim ortamlaridir.
Elde edilen diger veriler incelendiginde calismaya katilan 6gretmenlerin tamami okul disi
Ogretim ortamlarinin katkisi oldugunu ifade etmistir. Buna gore okul disi 6gretim
ortamlarinin  somut o6grenmeler ve &grenilen bilgilerin kalici olmasini sagladigl
ogretmenler tarafindan ifade edilen katkilar arasinda yer almaktadir. Arastirmanin diger
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sonuclari incelendiginde ise bazi 6gretmenler dégrencilerin kontrolinin zor olmasi ve givenlik sorunlarinin yasanmasina

dair olumsuz gorusler belirtmislerdir.

Anahtar Kelimeler: Sosyal bilgiler 6gretimi, okul disi 6gretim ortamlari, 6gretmen gorisleri

Introduction

The improvement in science and technology have caused
considerable changes in the education system in recent
years. Being in constant change and development, today’s
world needs students who embrace developments, renew
themselves, and learn actively. Thus, it is not sufficient to
only transfer the information directly to the students (Unal
& Celikkaya, 2009). The inability of the traditional education
approach to provide permanent and participatory learning
adequately, and making the course environment stagnant as
well as pacifying the students and directing them to rote
learning have led to the emergence of the student-centered
approach (Ozpolat, 2013). The new conditions brought by
modern life have made necessary to change the
understanding of learning. Accordingly, the constructivist
learning approach which places the learners in the center,
not the teacher, has become prominent in the teaching
process.

In constructivism, which reflects today’s understanding of
education, the role of teachers as a knowledge-based
authority is no longer adopted. According to this approach,
students should directly participate in the learning process
by associating recently-learned information with prior
knowledge in a collaborative context so that they can build
cognitive structures. In other words, the approach
underlines that learner should become active, construct
their knowledge, and take responsibility for learning (Kesici,
2019).

Considering all these features, out-of-school teaching
environments are considered essential since social studies is
often defined as a life-oriented course with a multi-
disciplinary structure. The fact that it consists of many social
sciences, namely, anthropology, archaeology, geography,
history, sociology, and philosophy makes it necessary to
diversify and enrich the way the course is taught. In addition
to the education and teaching processes at schools, the
inclusion of various teaching processes outside the school
will help students learn the subject and achievements (Oner
& Oztiirk, 2019). Considering the other disciplines which it
embodies and contects with, it can be asserted that the
social studies course has a notable role in this regard. Given
the current social studies curriculum, it seems clear that the
use of out-of-school teaching environments is encouraged
and has many advantages (Ministry of National Education

[MEB], 2018). Such environments are very important in
terms of seeing and examining the culture (Sahan, 2005),
traditions and customs of the place where people live,
learning about historical events, and the way people used to
live in the past (Mert & Beldag, 2019). Moreover, since out-
of-school learning environments are places where artifacts
of the history of science and culture are kept, they tend to
contribute to the education of society with their artistic and
cultural activities. In this sense, as a continuation of a school
day, these activities in art education contribute to the
formation of historical awareness, aesthetic appreciation, as
well as thinking and learning (Kuruoglu Maccario, 2002). In
addition, out-of-school teaching environments can be
assumed to bring about further benefits such as ensuring
the socialization of students and improving their social skills,
increasing the efficiency and permanence of the lesson
(Gokkaya & Yesilbursa, 2009; incegiil, 2010; Malkog¢ & Kaya,
2015; Ozensoy, 2022), concretizing the subject matter,
attracting students’ attention (Oner, 2015; Oztemur et al.,
2018), contributing to the learning of landscapes (Akkus &
Meydan, 2013), and enabling students to learn about
phenomena such as migration, wars, and disasters (Simsek,
2015). From this standpoint, it can be said that these
learning environments are places where students can
reinforce the knowledge they have acquired. Hence,
students can gain better understanding of present by
learning about the activities and lifestyles of people in the
past. It should, therefore, be noted that one of the most
important factors that make the information learned
understandable and influential is out-of-school teaching
environments (Solmaz, 2015).

There are out-of-school teaching environments which are
suitable for use in social studies teaching: museums (Ata,
2002; Solmaz, 2015; Sahan, 2005), ancient cities (Oner,
2015)  historically important environments (Gokkaya
&Yesilbursa, 2009; Yesilbursa, 2008), places of local history
(Metin & Oran, 2014), and oral history (incegil, 2010),
virtual museums and tours (Aladag et al.,, 2014; Turgut,
2015) historic landmarks, historic martyr's cemeteries
(Simsek, 2015), monuments and other historic cemeteries,
nature, landscapes, official institutions, suitable settings for
learning by service, private-sector institutions, home
assignments, social media, non-governmental
organizations, as well as settings for scientific and artistic
activities (Simsek & Kaymakgi, 2015).
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Aim

The aim of this study is to examine the views of social studies
teachers on engaging out-of-school teaching environments
in their lessons. Having adopted the constructivist approach,
the Turkish education system is based on the idea that
students should be active and create their own experiences.
In this regard, it seems clear that out-of-school teaching
environments should be given importance in the social
studies course curriculum prepared considering this
approach. It can also be suggested that these teaching
environments should be engaged in accordance with the
purpose of the intended learning outcomes. Accordingly, it
is of great importance to reveal the views of social studies
teachers about out-of-school teaching environments. The
problem statement of the study, “How do social studies
teachers make use of out-of-school teaching environments
for their lessons?” has been established and answers sought
to the following sub-problem statements.

1. What are social studies teachers’ views on out-of-
school teaching environments?

2. What are their views how to teach in out-of-school
teaching environments?

3. What are their views on the contributions of out-of-
school teaching environments?

4. What are their views on the problems they may
encounter in out-of-school teaching environments?

5. What are their suggestions for employing out-of-
school teaching environments?

Methods

This study was conducted with qualitative research design.
Researchers using this method are interested in how people
interpret their lives, how they construct their worlds, and
how they construe their personal experiences. Data is
collected through observations, document analysis, or
interviews (Merriam, 2018). The researchers of the current
study adopted this research design to explain and interpret
social studies teachers’ experiences and the meanings they
attribute to them, and to provide a better understanding of
the research problems.

Study Sample

The participants of the study consisted of 10 social studies
teachers working in schools located in Palanddken and
Yakutiye Districts of Erzurum under the Provincial
Directorate of National Education in the 2022/23 academic
year. The age range of the teachers in the study sample was
between 33 and 40, 4 of whom were female and 6 of whom
were male. The interviews were conducted with each

teacher one-to-one so that in-depth information could be
obtained for each question.

Data Collection Tools and Process

The study was initiated after obtaining necessary permission
from the Social and Human Sciences Ethics Committee at
Atatlrk University, as per the decision dated 07.10.2022 and
numbered 11/02. Subsequently, the participants were
asked to sign an interview consent form prior to the
interviews and thus it was tried to ensure compliance with
the ethical rules of the research. The data were collected
with semi-structured interview questions prepared by the
researcher. The questions were then presented to a
professor, an associate professor in social sciences and an
assistant professor, all of whom had expertise in the field.
After which relevant ideas were taken within the scope of
the subject to be measured, and the questions to be asked
in the interview were finalized after the necessary
corrections were made to consist of 5 open-ended
guestions about the use of out-of-school teaching
environments by social studies teachers for their lessons.
Prior to executing the process, a pilot study of the data
collection tool was conducted with three social studies
teachers. During the interviews, a voice recorder and a
notepad were used by considering all possibilities.

Table 1 shows the questions posed during the interview and
the themes they cover. The results section of the study is
organized considering the order of these themes, and the
data obtained accordingly.

The interviews were conducted with ten social studies
teachers in the schools affiliated to the Ministry of National
Education in Erzurum; and before the data were collected,
the teachers were informed about the scope and purpose of
the study. The interviews were conducted by the researcher
in a setting where teachers would not be influenced by other
people so that they could freely express their opinions. The
collected data were recorded with a voice recorder, and the
teachers were assured that their names would not be
included in the study.

Educational Academic Research, 53, 166-177 doi: 10.33418/education.1415068
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Table 1.
Interview Questions and The Themes

Interview questions

Themes

Do social studies teachers
use out-of-school teaching
environments for their
lessons? If so, which out-
of-school teaching
environments do they
make use of?

How do social studies
teachers teach in out-of-
school teaching
environments?

Do you think out-of-school
teaching  environments
contribute to social
studies teaching? What
are your opinions on this?
Have you ever
experienced any problems
while using out-of-school
teaching environments? If
so, could you explain what

Social studies teachers’
extent of using out-of-
school teaching
environments
Out-of-school teaching
environments used by social
studies teachers in their
lessons

Social studies teachers’ way
of teaching in out-of-school
learning environments

Contributions of out-of-
school teaching
environments to  social
studies lessons

Problems encountered by
social  studies teachers
while using out-of-school
teaching environments

Problems encountered in
out-of-school teaching
environments

kind of problems you have
encountered?

5.  What are your suggestions  Suggestions on the use of
for out-of-school  out-of-school teaching
teaching? environments in  social

studies classes

Data Analysis

The available data were analysed by content analysis. The
main practice in content analysis is to gather similar data
within the framework of pre-determined concepts and
themes and to interpret them in such a way that the people
who read them can understand. Qualitative research has
important stages: coding the data, finding the themes,
organizing the codes and themes, defining and interpreting
the findings (Yildirm & Simsek, 2016). In the analysis
process, the data taken by voice recording were recorded on
the computer and read several times by the researcher. In
an effort to increase the reliability of the data analysis, the
data collected through the interview were independently
analysed and coded by two different researchers in order to
create the relevant categories. The analysed data were
compared; after they were accepted as compatible, the data
were interpreted over frequency and percentage tables. The
data collected from the participants were transferred

directly. In calculating the percentile scores for the
questions for which more than one opinion was presented,
not the number of teachers, but the opinions given on that
subject were considered numerically. Moreover, in order to
increase the validity of the study, the teachers were sent the
collected data via e-mail for obtaining their approvals. In
general, immediately after data collection, the researcher
can summarize the data and ask participants to verify its
accuracy allowing them to add any additional experiences
they wish to include (Ozmen & Karamustafaoglu, 2019).

Results

Social studies teachers’ opinions on out-of-school teaching
environments are discussed in this section in such a way as
to cover whether or not out-of-school teaching
environments are used by teachers, which out-of-school
teaching environments are often used for this purpose, and
the problems that may be encountered in out-of-school
teaching environments. In addition, the data collected about
the contributions of out-of-school teaching environments
and suggestions for the use of such environments are also
included in this section.

Social Studies Teachers’ Extent of Using Out-of-School
Teaching Environments

In the first question, the teachers were asked whether or not
they often used out-of-school teaching environments and if
so, which ones they had ever used. This question revealed
findings in line with the first sub-objective. Table 2 shows the
responses given by the social studies teachers regarding this
sub-objective, and Table 3 presents the variety of out-of-
school teaching environments used.

Table 2.
Social Studies Teachers’ Extent of Using Out-of-School
Teaching Environments

Responses f
| use 6
| never use 4

As is seen in Table 2, six of the social studies teachers used
out-of-school teaching environments in their lessons, while
four did not. In addition, the responses given by the teachers
regarding the diversity of out-of-school teaching
environments clearly showed that only few out-of-school
environments were actually used. The opinions on this issue,
which also include direct quotations, are given in the section
presented below Table 3.

Educational Academic Research, 53,166-177 doi: 10.33418/education.1415068
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Table 3.
Out-of-School Teaching Environments Used by Social
Studies Teachers in Their Lessons
Responses

Historical landmarks

Museums

Cinema

Science and art events

Landscapes

Home assignments

P R P WwWww|™

The findings indicated that historical landmarks and
museums stand out with the highest frequency. In addition,
going to the cinema as an activity is another setting
preferred with high frequency. The relevant teacher views
can be presented as follows: Teacher 2: “Social studies
teachers make use of out-of-school learning environments
for their lessons, but opt for them mostly according to the
environment and place because it is mostly convenient to
choose places that are suitable. For example, museums,
historical landmarks, fairs, science centres.”, Teacher 5: “Yes,
we use them as much as possible. We can take students to
museums. Again, if there is an environment that reflects, for
example, the steppe environment and landforms, we can
take the children to the field.”, Teacher 6: “Of course we use
them. For example, I've taken them to historical films. We’ve
toured the historical monuments in Erzurum and taken them
to the bastions.”, Teacher 7: “I give students homework.
Sometimes we take students to the cinema when, for
example, there is a film about the Battle of Canakkale or
about the National Anthem.”, Teacher 8: “We cannot make
use of such settings because out-of-school teaching
environments are arduous in terms of time and effort. We
have many students. Transporting our students here requires
both permission and some cost, and there are also
transportation problems. | teach about 40 classes a week
and it's not something | can do much. | have never done that.
No, such a thing never happened.” and Teacher 9: “/ don’t
make use of them much. The first reason is cost, the second
is the procedures and need for permits, and the third is
security issues. For these reasons, | have never used them.”

Social Studies Teachers’ Way of Teaching in Out-of-School
Teaching Environments

As specified in this sub-objective, the participants were
asked about their views on teaching in out-of-school
teaching environments and they put forward various
opinions as shown in Table 4.

Table 4.

Instructional Strategies of Social Studies Teachers in Out-
of-School Teaching Environments

Responses f

Giving preliminary information in class 4
Explaining the subject in detail by showing it during the 3
trip

Making students take notes 2
Asking questions 1
Getting students to do photo and video shooting 1

As shown in Table 4, the responses with the highest
frequency are about giving preliminary information in the
classroom by the teacher before going to the out-of-school
teaching environment, explaining the subject in detail by
showing it during the trip, and making the students take
notes. Four of the teachers stated that they never use of
out-of-school teaching environments for their lessons.
Therefore, Teacher 3, Teacher 4, Teacher 8 and Teacher 9
did not answer this question. The teachers’ opinions on
these theme are as follows: Teacher 2: “Teachers can take
small groups of students to the museum, where they can
explain the subject on the spot, students may be asked to
take notes, and asked about their opinions and what they
feel about the environment. For example, students who were
taken to the museum may be asked: “What did being here
bring you?” to ensure that students do not lose focus by
asking them such questions.”, Teacher 5: “First of all, | ensure
that students learn about the subject during the lesson.
Then, if there is a museum to explain the subject better, | take
my students there, or if there is an old historic building, | take
them to that historical place that will stand as an example to
the subject. Or, if I'm talking about climate and landscape, |
can take children to the relevant field. | tell them that they
must have notebooks with them when taking children to the
field, to the museum or to historical places, and | want them
to take notes. Or, if there is an opportunity, | can ask the
children to have a camera or a smartphone with which they
can shoot videos. If it is not suitable for this class level, | use
my own camera or tools to shoot videos.”, Teacher 7: “First,
we give preliminary information about the subject matter
which we have already covered in the lesson. Afterwards, |
explain it there and say: “Remember, it was like this”, for the
children to understand it better. Children understand more
clearly when we put it this way.” and Teacher 10: “When we
go to a museum or a historical landmark, we give
information by showing them around. Of course, we give
some preliminary information in class, and we strengthen it
there.”
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The  Contributions of  Out-of-School
Environments to Social Studies Lessons

In line with this sub-objective, the teachers were asked
whether out-of-school teaching environments contribute to
their lessons. All the teachers stated that out-of-school
learning environments contributed to the lessons. Table 5
presents possible contributions.

Teaching

Table 5.
Contributions of Out-of-School Teaching Environments to
Social Studies Lessons

Responses

They help concrete learning.

They help ensure that what is learned is permanent.
Learning is achieved by doing and experiencing.

They make the lessons fun.

They bridge the gap between the past and the present.
They allow students to know the city they live in.

They make students become more active.

[T S S e S SN SN D T B}

Considering the contributions of out-of-school teaching
environments, it can be clearly seen in the table above that
such environments are believed to provide concrete
learning and permanent knowledge. In addition, it is evident
that the frequency of the response as regards learning by
doing and experiencing is higher. Relevant teachers’
opinions on the current theme are as follows: Teacher 1: “/
think they contribute to learning. Abstract learning turns into
real experiences with one-to-one contact.”, Teacher 2: “Since
the purpose of the lessons taught in out-of-school
environments is to obtain more concrete data, students
should be able to reach some facts by making more
observations, examining and achieving permanent learning.
| believe that they contribute to learning because then
students can reach tangible and permanent data by doing
and experiencing it first-hand. To give an example, learning
will be more permanent if students are taken to a trip to
Canakkale while they are being taught about the Battle of
Canakkale.”, Teacher 3: “I believe it will contribute. Touching
and feeling historical places and nature is likely to provide
more efficient learning.”, Teacher 4: “They certainly
contribute to students. Students can have experience by
seeing it first-hand. This also helps tremendously.”, Teacher
6: “Yes, of course there is. Kids can do update at least. |
mean, it can create a bridge between the past and the future.
When we bring children to the present, they try to connect
with the present. In other words, it sets an example for
children. In a way, you give examples of old houses and
neighbourhood culture. Children bring to the present day
what the neighbourhood culture is like and what the friend
environment is like right now. Children evaluate this with the
past and present. We talk about the pros and cons, and what
were the means in the past.”, Teacher 10: “So | think it will

help if such settings can be used properly. Students can learn
more actively. More permanent learning can be achieved.
It’s rather a routine in the classroom, but when you go out,
students have the chance to experience. | think it could be
much more useful.”
Problems While Using Out-of-School
Environments

The teachers were asked whether they had encountered
any problems while using out-of-school teaching
environments. Table 6 provides the findings regarding their
responses to this question.

Teaching

Table 6.
Problems Encountered by Social Studies Teachers While
Using Out-of-School Teaching Environments
Responses

| have experienced some problems

| have never experienced any problems

| do not use out-of-school teaching environments

w N T

As shown in Table 6, five teachers had problems in using out-
of-school teaching environments, while two teachers had
none. It is also evident that three of the teachers did not
answer this question because they never used out-of-school
teaching environments. Nevertheless, one of the teachers,
who had not benefited from out-of-school teaching
environments, answered this question, basing the related
response on the inability to use such environments due to
some previously experienced problems. Therefore, when
we compare this table with the table of the first question, it
is clearly seen that there is a decline in the number of
teachers who did not use out-of-school teaching
environments.

Table 7.

Problems Encountered in Out-of-School Teaching

Environments

Responses f

Difficulty controlling students 4

Experiencing security-related problems 3
2
2

Financial problems

Failure to obtain permission from the necessary
authorities

Parental disapproval

Logistical problems 1
Bureaucratic problems 1

Table 7 shows that the prominent issues include difficulty
controlling students and experiencing security-related
problems. The teachers’ opinions as follows: Teacher 1:
“Most of all, financial and bureaucratic problems affect our
motivation.”, Teacher 3: “Since | can’t teach outside of
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school, | don’t have a problem to tell.”, Teacher 4:
“Difficulties can be experienced in maintaining the control
and discipline of students.” and Teacher 5: “If the classroom
is crowded, it is difficult to control and take security
measures; unfortunately, we cannot engage children in out-
of-school learning environments. Likewise, the education
may not continue outside the school when parents do not
give the necessary permissions in this regard, or when the
competent authorities do not give permission in this regard,
or when a transportation vehicle cannot be obtained for the
trip, or when sufficient security measures cannot be taken.
The most important problems we face are the problem of
trust, permission problem or not being able to provide the
necessary transportation vehicles”. Moreover, some other
views include those by Teacher 7: “No, | haven’t encountered
any problems so far. We already get permission from the
parents —we do not take the children of parents who do not
allow their children to attend” and Teacher 9: “The problems
are about cost, security, getting permission from parents, or
procedures. It’s not something we can do alone. Students are
very difficult to control.”

Suggestions on the Use of Out-of-School Teaching
Environments in Social Studies Classes

The teachers were asked them to share their suggestions for
the use of out-of-school teaching environments in classes,
and their responses are presented in Table 8.

Table 8.
Suggestions on The Use of Out-of-School Teaching
Environments in Social Studies Lessons

Responses f
Financial support should be provided for schools 5
Teachers should be encouraged by the school 5
administration and the Ministry of National Education
Necessary permits should be easily provided by 2
institutions

Other teachers working at the school and parents of 2
students should participate in trips

Bureaucratic procedures should be limited 1
Students should be provided with necessary 1
information about trips

Students should be divided into small groups on 1
excursions

The construction work of museums that are closed due 1
to renovations should be accelerated

More museums should be opened if possible 1

As can be seen in Table 8, the necessity of providing financial
support to schools by the necessary authorities and
encouraging the teachers by the school administration and
the Ministry of National Education are the most emphasized

suggestions. The teachers expressed them as follows:
Teacher 2: “Before going to a place regarding the out-of-
school learning process, it is necessary to inform those
concerned and necessary permissions should be obtained, so
such places should be visited legally. Apart from that,
necessary information should be given to the students.”,
Teacher 4: “The Ministry of National Education should
provide opportunities and funds to take students on such
trips. Because we were able to do them when we were in
private school.” Teacher 5: “First of all, students need to be
prepared for the subject because when the students are
taken to the field without being taught the subject firstly, the
desirable learning may not be achieved. Children may think
that they may have gone there for only entertainment
purposes. For this reason, | think that students should be
given preliminary information to raise awareness first. Apart
from this, students should be engaged in the learning
environment in small groups because if it is crowded, for
example, when going to a museum environment, learning
can become disconnected if the teacher does not provide
sufficient guidance to the students. It may turn into a trip for
fun. In this process, it is important that some of the parents
and school teachers support the students and teachers for
the out-of-school learning process, whenever necessary. |
think that it would be good for the necessary authorities to
give the necessary permissions to out-of-school learning
environments without causing any problems. It is also
necessary to provide security, to prepare a suitable
environment for the students in terms of guidance, and to
give preliminary information before the students are taken
to the field.”

Some further views include those by Teacher 6: “This looks
like the legs of a chair. Such activities should not include only
parents or teachers. There should be a team spirit. Students
who cannot afford such trips should be helped. The fear and
anxiety on the teacher should be taken away. Children are
entrusted to their teachers. A little load can be taken from
the teachers. Let’s say that when you go on a trip, three or
four parents can join them. Children are difficult to control.
Some people from school administration can also come.”,
Teacher 7: “Erzurum is very limited in this regard. There was
the Museum of Archaeology, which is currently closed. | think
the renovation is yet to be finished. Apart from that, there is
no extra opportunity. More museums may open. More can
be done about the past of the state”, and Teacher 9:
“Directorate of National Education, school administration
and teachers should cooperate. Provincial and District
National Education Directorates may organize activities such
as visiting the historical artefacts and natural beauties of
that region within a certain subject matter. It can be an
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interview or students can go and see these learning
environments. Their visits may be on a schedule. It would be
better if the cost would be covered by the National
Education. There should be a safety environment, the
teacher should not have to deal with getting permission and
thirdly, the cost should not be bothered. The burden on us
will also be reduced. If these plans are made, teachers also
make a training plan accordingly.”

Conclusion and Discussion

This study aimed to examine the views of social studies
teachers on the use of out-of-school teaching environments
for their lessons. According to the first problem statement
of the study that six of the social studies teachers used out-
of-school teaching environments for their lessons, whereas
four of them did not not. Furthermore, organizing trips to
historical landmarks, museums, and cinemas are the mostly
emhasized out-of-school teaching environments. In their
studies, Gule¢ and Alkis (2003) also concluded that many
teachers prefer to employ museums for out-of-school
teaching environments. Likewise, Cetin et al. (2010) found in
their study that teachers organize trips to science centres
and historical landmarks. Moreover, Oner (2015) reported
that many teachers commonly chose museums for out-of-
school activities. However, Aytac (2014) and Cetin et al,,
(2010) concluded that schools sufficiently did not carry out
excursion and observation activities in the presence of
instructors. Again, unlike this result of the study, Akkus and
Meydan (2013) mentioned that such activities could not be
fulfilled sufficiently.

According to the results of the second problem statement of
the research, the most frequent responses included in giving
preliminary information in the classroom by the teachers
before going to the selected out-of-school teaching
environment, explaining the subject in detail by showing it
during the trip, and making students take notes. In addition,
four of the teachers did not give any answer to this question,
since they had never used out-of-school teaching
environments for their lessons. Zayimoglu Oztiirk (2014) and
Gulec and Alkis (2003) argued that students should be
provided with prior knowledge before being taken to an out-
of-school teaching environment. Yasar Cetin (2021) also
mentioned that explanations should be made while
observing in out-of-school teaching environments.

According to the results of the third problem statement
revealed that all the teachers agreed to the idea that out-of-
school teaching environments made a significant
contribution. This result supports previous related studies
emphasizing the contribution of out-of-school teaching
environments (Bunting, 2006; Chawla & Cushing 2007;

Coskun Keskin & Kaplan, 2012; Demir, 2007; Gule¢ & Alkis,
2003; Karakas Ozir & Sahin, 2017; Kaya, 2013; Malko¢ &
Kaya, 2015; Oner, 2015; Oner & Cengelci Kése, 2019; Oztasc
vd., 2020; Saglamgdnci, 2023; Seyhan, 2020; Yesilbursa,
2008; Mert & Beldag, 2019; Zayimoglu Oztiirk, 2014). In our
study, the teachers mentioned that out-of-school teaching
environments facilitated concrete learning and permanent
knowledge. Similarly, Gokkaya and VYesiloursa (2009)
concluded in their study that historical places increased
permanence since they appealed to the senses of sight,
hearing and touch. In a similar vein, Seyhan (2020) reported
that out-of-school learning concretizes abstract concepts.
Furthermore, Avci Akgal (2007) concluded that researching
family history could lead to permanent knowledge for
students.

Another result of the present study is the fact that many of
the participants have experienced problems using out-of-
school teaching environments. It is interesting that three of
the teachers did not answer the relevant question as they
had never benefited from out-of-school teaching
environments. One of the teachers, who did not use out-of-
school teaching environments, answered this question,
basing the related response on the inability to use such
environments due to some previously experienced
problems. In this framework, difficulty controlling students
and security problems are among the problems that come
to the fore. Demir (2007) reported that there were security-
related problems during the observation trip. Malko¢ and
Kaya (2015), on the other hand, emphasized that the
number of students being high made out-of-school learning
ineffective and problematic. Similarly, Oner (2015)
investigated the reasons for not using out-of-school
activities and found that the possible reasons ranged from
legal procedures taking a long time to the number of
students being too high and teachers having too much
responsibility in out-of-school activities.

According to the results of the last problem statement of the
study, providing financial support to schools by the
necessary authorities, encouraging the teachers by the
school administration and the Ministry of National
Education are the most common suggestions expressed by
the teachers. The following studies were found to have
reported similar results (Bunting, 2006; Cetin et al., 2010;
Glleg & Alkis, 2003; Karakas Oziir & Sahin, 2017; Seyhan,
2020; Oner, 2015).

The following suggestions can be made regarding the results
of the present study:

e Teachers can be informed about various out-of-school
teaching environment related to social studies course
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and encouraged to use these environments more for
their lessons.

e The school administration, students and parents can be
well-informed about out-of-school education.

e Social studies teachers should cooperate with teachers
in other fields in this regard.

e The Ministry of Education should provide financial
support for out-of-school teaching activities that
cannot be carried out due to financial difficulties.

e Social studies teachers should be given seminars so that
out-of-school teaching environments can be used more
effectively and appropriately.
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Genisletilmis Ozet

Arastirmanin Amaci

Bu arastirmanin amaci, sosyal bilgiler 6gretmenlerinin derslerinde okul disi 68retim ortamlarini kullanma durumlarina yonelik
gbrislerini tespit etmektir. Yapilandirmaci yaklasimi kabul eden egitim sistemimizde 6grencinin aktif olmasi ve kendi
deneyimlerini olusturmasi olduk¢ca 6nemlidir. Bu yaklasimin icerigine gbre hazirlanmis olan sosyal bilgiler dersi ¢gretim
programinda, okul disi 6gretim ortamlarina énem verilmesi gerektigi dusinilmektedir. Ayrica kazanimlarin amacina uygun
olarak bu 6gretim ortamlarindan faydalanilmasi gerektigi de 6nerilmektedir. Bu acidan sosyal bilgiler 6gretmenlerinin okul disi
ogretim ortamlarina yonelik gorislerinin belirlenmesi blylk bir 6nem tasimaktadir. Bu dogrultuda arastirmanin problem
durumu “Sosyal bilgiler 6gretmenlerinin derslerinde okul disi 6gretim ortamlarini kullanma durumlari nasildir?” seklinde
belirlenmistir. Bu amag dogrultusunda asagidaki alt problem climlelerine cevap aranmistir:

Sosyal bilgiler 6gretmenlerinin okul disi 6gretim ortamlarina yonelik gorusleri nelerdir?

Sosyal bilgiler 6gretmenlerinin okul disi 6gretim ortamlarinda derslerin islenme sekline dair gorusleri nelerdir?

Sosyal bilgiler 6gretmenlerinin okul disi 6gretim ortamlari kullaniminin katkilari hakkindaki gorusleri nelerdir?

Sosyal bilgiler 6gretmenlerinin okul disi 6gretim ortamlarini kullanirken karsilasabilecegi sorunlara yoénelik gorisleri
nelerdir?

5. Sosyal bilgiler 6gretmenlerinin okul disi 8gretim ortamlarinin kullanimina yénelik 6nerileri nelerdir?

o e

Yoéntem

Bu calisma nitel arastirma yontemlerinden biri olan temel nitel arastirma ile gerceklestiriimistir. Temel nitel arastirmalar
insanlarin deneyimleri Gzerine kurulu olan arastirmalardir. Bu deseni kullanan arastirmacilar insanlarin yasamlarini nasil
yorumladigiyla, diinyalarini nasil insa ettikleriyle ve tecribelerine ne anlam kattiklariyla ilgilenir. Veriler; gdzlemler, dokiiman
analizi ya da milakatlar ile toplanir (Merriam, 2018).

Calismanin arastirma grubunu, 2022-2023 egitim-ogretim yili Erzurum ili Milli Egitim Mudurlugine bagl, Palandéken ve
Yakutiye ilcelerinde gérev yapan 10 sosyal bilgiler 6gretmeni olusturmaktadir. Arastirmanin calisma grubunda yer alan
ogretmenlerin 4’0 kadin 6’s1 erkek olmak Gzere yas araliklari 33 ve 40 arasindadir. Bu baglamda her bir 6gretmenle gérismeler
detayli bir sekilde gerceklestiriimis ve her soru icin detayl bilgi alinmaya calisiimistir.

Calismada gerekli olan veriler, arastirmaci tarafindan hazirlanan yari yapilandiriimis gérisme sorulari ile elde edilmistir.
Hazirlanan sorular, konu alaninda uzman olan bir profesor, bir dogent ve bir doktor 6gretim gorevlisine gosterilmis, 6lciimek
istenen konu kapsaminda fikirler alinmis ve gerekli dizeltmeler yapildiktan sonra gérismede sorulacak olan sorulara son sekli
verilmistir. Bu sorular sosyal bilgiler 6gretmenlerinin derslerinde okul disi 6gretim ortamlarini kullanmasi ile ilgili 5 tane acik
uclu sorudan olusmaktadir. Gorismelerin yapildigl esnada verileri kayit altina almak icin ses kayit cihazi ve her ihtimal goz
onltnde bulundurularak bir de not defteri kullanilmistir. Uygulama siireci baslamadan 6nce Ug¢ tane sosyal bilgiler 6gretmeni ile
veri toplama aracinin pilot calismasi yapiimistir.

Mulakat gerceklestiriimeden once arastirmaci tarafindan 6gretmenlere arastirmanin konusu ve neden yapildigina dair bilgi
verilmistir. Mulakatlar 6g8retmenlerin baska kisilerden etkilenmeyecegi ve fikirlerini 6zglrce soyleyebilecegi bir ortamda
arastirmaci tarafindan gerceklestirilmistir. Arastirmada elde edilen veriler ses kayit cihazi ile kaydedilmis ayrica 6gretmenlerin
daha rahat konusabilmesi acisindan isimlerinin calismada yer almayacagi ifade edilmistir.

Arastirmada elde edilmis olan veriler icerik analizi ile cdzimlenmistir. icerik analizinde esas yapilan uygulama birbirine benzer
verileri belirlenen kavram ve temalar cercevesinde bir araya toplamak ve bunlari okuyan insanlarin anlayabilecegi bir sekilde
duzenleyerek yorumlamaktir. Buna gore nitel arastirmalarin dnemli asamalari bulunmaktadir. Verilerin kodlanmasi, temalarin
bulunmasi, kodlarin ve temalarin dizenlenmesi, bulgularin tanimlanmasi ve yorumlanmasi nitel arastirma verilerinin analiz
edildigi asamalardir (Yildirrm & Simsek, 2016).
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Bulgular

Elde edilen verilere bagli olarak sosyal bilgiler 6gretmenlerinden 6’sinin derslerinde okul disi 6gretim ortamlarini kullandigi
4’Unln ise kullanmadigl sonucuna ulasiimistir. Buna gore tarihsel alanlar, mizeler ve sinemalar en fazla kullanilan okul disi
Ogretim ortamlaridir. Elde edilen diger veriler incelendiginde calismaya katilan 6gretmenlerin tamami okul disi 6gretim
ortamlarinin katkisi oldugunu ifade etmistir. Buna gore okul disi 6gretim ortamlarinin somut 6grenmeler ve 6grenilen bilgilerin
kalici olmasini sagladigl 6gretmenler tarafindan ifade edilen katkilar arasinda yer almaktadir. Arastirmanin diger sonuclarina
gore calismaya katilan 5 6gretmen okul disi 6gretim ortamlarini kullanirken sorun yasadigini, 2 6gretmen ise sorun yasamadigini
belirtmistir. Buna gére 6grencilerin kontroliinin zor olmasi ve glvenlik sorunlarinin yasanmasi 6n plana ¢ikan sorunlardandir.
Arastirmanin son problem climlesinden elde edilen verilere gore gerekli merciler tarafindan okullara finansal destek saglanmasi,
ogretmenlerin okul yonetimi ve MEB tarafindan desteklenmesi 6gretmenler tarafindan en fazla ifade edilen énerilerdir.

Sonuglar

Temel nitel arastirma deseni ile gerceklestirilmis olan bu calismada sosyal bilgiler dersinde okul disi 6gretim ortamlarinin
ogretmenler tarafindan kullanildigi ve katkilarinin bulundugu sonucuna ulasiimistir. Elde edilen diger veriler incelendiginde
sosyal bilgiler dersinde okul disi 8gretim ortamlari kullanilirken birtakim sorunlar teskil ettigi sonuglarina da ulasiimistir. Ayrica
bu sorunlarin ¢cozllebilmesi acisindan gorisme yapilan sosyal bilgiler 6gretmenlerinin fikirleri alinmis ve gerekli énerilerin faydali
olabilecegi sonucu da tespit edilmistir.
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