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Degerler egitimine duyulan ilgi ve ihtiyacin her gecen giin artmasi nedeniyle egitimciler, ¢cocuklar1 ve
gencleri topluma daha faydali bireyler olarak yetistirmek i¢in ¢alismalarini hizlandirmiglardir. Milli ve
manevi degerlerle biitiinlesmis bireylerden olusan gii¢lii toplum olusturma gayesi ile 6zellikle 2005
sonrasl Ogretim programlarinda “deger egitimi” lizerinde 6nemle durulmus; Sosyal Bilgiler, Hayat
Bilgisi, Vatandaslik Bilgisi, Tiirkce, DKAB gibi derslerde o6grenciye bazi degerler kazandirilmaya
calisilmistir. Dogrudan degerleri konu edinen din derslerinin, ahlak ve deger egitimine katkisinin diger
derslere gore daha fazla oldugu ileri siiriilebilir. Bu yiizden Ortadgretim Din Kiiltiirii ve Ahlak Bilgisi
(ODKAB) 6gretim programinda, degerlere iliskin hedefler konulmus, igerikler olusturulmus, 6grenme-
O0gretme siireci tasarlanmis ve degerlendirmeye yonelik agiklamalar yapilmistir. Ancak literatiir
incelendiginde programda ifade edilen degerler ile ilgili kazanimlarin gergeklesip/gerceklesmedigini
tespit edilmesine yonelik calismalarin azlig1 dikkat ¢ekmektedir. Boyle bir durumun varligl 6gretim
programinin istenilen basariy1 yakalamasina engel olmaktadir. Bu ¢alismada; ortadgretim DKAB 6gretim
programindaki degerlerle ilgili kazanimlarin gergeklesme diizeyi ve bu diizeyi etkileyen faktorlerin
tespiti ve degerlendirilmesi amaglanmistir. Arastirma amacina ulagmak i¢in gerekli verileri toplamak
lizere Manisa ilinde 2021-2022 6gretim yilinda 7 farkl okul tiirtinde 12 lisede 9-12. siniflarda 6grenim
goren, basit-tesadiifii olarak segilen 506 Ogrenciye anket uygulanmistir. Anket formunda bagimsiz
degiskenleri tespit amaciyla 6grencilerin ¢esitli 6zelliklerini belirlemeye yonelik sorular ve arastirma
denencelerine yonelik oOlgekler yer almistir. Arastirma sonucunda, 6grencilerin ortadgretim DKAB
O0gretim programindaki degerler ile ilgili kazanimlar iyi diizeyde edindikleri ve bu diizeylerin
ogrencilerin okul tiirti, yas seviyesi ve gelir durumlarina gére anlamh bir sekilde farklilastig1 tespit
edilmistir.

Anahtar Kelimeler: Din egitimi, din kiiltiirii, degerler egitimi, din, degerler

Abstract

Due to the increasing interest and need for values education, educators have accelerated their efforts to
raise children and young people as individuals who are more beneficial to society. With the aim of
creating a strong society consisting of individuals who are integrated with national and moral values,
"value education" has been emphasized in curricula especially after 2005, and some values have been
tried to be acquired by students in courses such as Social Studies, Life Sciences, Civics, Turkish, and
Religious Studies. It can be argued that the contribution of religion courses, which directly deal with
values, to moral and value education is higher than other courses. For this reason, in the Secondary
Education Religious Culture and Moral Knowledge (ODKAB) curriculum, objectives related to values
were set, content was created, learning-teaching process was designed and explanations were made for
evaluation. However, when the literature is examined, it is noteworthy that there are few studies to

1Bu calisma arastirmaci tarafindan “Ortadgretim Din Kiiltiirii ve Ahlak Bilgisi Ogretim Programindaki Degerler ile Ilgili
Kazanimlarin Gergeklesme Diizeyi (Manisa Ili Ornegi) adli doktora calismasindan elde edilen verilere dayanarak hazirlanmstir.
2Dr. Ogretmen. Milli Egitim Miidiirliigii, Manisa-Tiirkiye- nas_mehmet29@hotmail.com, ORCID: 0000-0002-0129-1271.

Disiplinlerarasi Egitim Arastirmalar1 Dergisi Gelis Tarihi: 30/01/2024
Journal Of Interdisciplinary Educational Research 2024; 8(17);52-74 Kabul Tarihi: 24/04/2024
Arastirma Makalesi



Nas, M./Ortaégretim DKAB Ogretim Programindaki Degerler ile ilgili Kazammlarin Gerceklesme Diizeyi

determine whether the achievements related to the values expressed in the curriculum are realized or
not. The existence of such a situation prevents the curriculum from achieving the desired success. In this
study, it is aimed to determine and evaluate the level of realization of the outcomes related to values in
the secondary education DKAB curriculum and the factors affecting this level. In order to collect the
necessary data to achieve the purpose of the study, a questionnaire was administered to 506 students in
grades 9-12 in 12 high schools in 7 different school types in the 2021-2022 academic year in Manisa.
The questionnaire included questions to determine various characteristics of the students in order to
determine the independent variables and scales for the research hypotheses. As a result of the research,
it was determined that the students acquired the outcomes related to values in the secondary education
DKAB curriculum at a good level and that these levels differed significantly according to the school type,
age level and income level of the students.

Key Words: Religious education, religious culture, values education, religion, values

GIRIS

Insan, cagin gereklerine goére psikolojik ve fizyolojik olarak siirekli degisim ve gelisim gésteren
bir varliktir. Bu onun yaratilisinin geregidir; bilin¢li bir sekilde etkilenmeye, bir davranisi
kazanip gelistirmeye ve degistirmeye miisait bir yapisi vardir (Bilgin ve Selguk, 2000). Bu
durum istendik bir degisimi dogurmakta ve egitim alaninda istendik davranis degisimi i¢in de
O0gretim programiyla planli bir 6gretim siirecini tasarlamayi gerekli kilmaktadir (Giiven, 2004;
Tasdemir, 1975; Ertirk, 1975). Ciinkii bireyin farkli yonlerini gelistirme siirecini
gelisigiizellikten kurtararak istenen sonuglara beklendik diizeyde erisebilmek icin egitim-
Ogretim siirecinin belirli bir disiplinde gerceklesmesi gereklidir. Ayrica siirecin ¢agdas olarak
nitelendirilebilmesi de siire¢ icerisinde yapilacak etkinliklerin, insan ve gelisimine yo6nelik
¢agdas bulgularin ve gelistirilen 6gretim sistemlerinin 1s1ginda diizenlenmesi ile olur
(Tasdemir, 1975). Program gelistirme; okul icinde ve disinda okulun ve milli egitimin
amaglarini gerceklestirmek hedefiyle diizenlenen muhteva, yontem, faaliyet, teknik, ara¢ ve
gereclerin kullanildig1 koordineli bir siirectir. Diger bir tanimlamayla 6gretim programi; hedef,
icerik, 6grenme-6gretme ve degerlendirmeyi icinde bulunduran bir siirectir (Vural, 2006;
Gorgen, 2019; Demirel, 2012). Program gelistirilirken bu 6gelerin her birinin isleyisine 6zen
gosterilmesi, uygun hedeflerin belirlenmesi, hedefe yonelik i¢eriklerin olusturulmasi, hedef ve
icerigin basariya ulasmasinda 6grenme-6gretme siirecinin tasarlanmasi ve degerlendirmenin
iyi yapilmasi programin basarisi agisindan 6nemlidir (Dogan, 1997; Erden, 1995).

Ogretim programlari belirli bir amag icin hazirlanir ve uygulamaya alinir. Yani her programin
arkasinda felsefi, tarihi, psikolojik, toplumsal ve ekonomik temeller bulunmakta ve bu ideallere
hizmet edecek sekilde gelistirilmektedir (Akpinar, 2012; Karacaloglu, 2012; Biiyiikkaragoz,
1997). Egitim sisteminde bireysel ve toplumsal bir gerceklik olarak gortilen din unsurunun da
verilmeye calisilmasi, bireyin hem saglikli bir gelisim siireci gecirmesi hem de toplumsal
kiltiiriin devamlilif1 agisindan hayati 6neme sahiptir. Bu nedenle insanlik tarihi boyunca, bazi
dénemler haric din egitimi, egitimin ya ana unsuru ya da bir parcas1 olmustur. Ulkemizde de bu
gerceklik, bazi donemlerde ¢esitli sebeplerden dolay: kesintiye ugrasa da din egitimi verilmeye
devam etmistir. Ozellikle 1982 anayasanin 24. maddesi “Din ve ahlak egitim ve &gretimi
devletin gozetim ve denetimi altinda yapilir. Din kiiltiirii ve ahlak 6gretimi ilk ve ortaégretim
kurumlarinda okutulan zorunlu dersler arasinda yer alir.” (MEB, 1982) ifadesi ile ilk ve
ortadgretim diizeyinde DKAB dersi zorunlu dersler arasina girmistir. DKAB dersinin zorunlu
olmasindan sonra hazirlanan ODKAB 06gretim programi, program gelistirme asamalari
yoniinden birtakim eksiklikler icermistir. Ogretim programi, kayda deger bir degisiklik
yapilmadan 2005 yilina kadar kullanilmaya devam etmistir. Sonralar1 ise ol¢gme ve
degerlendirme metodolojisinin farklilasmasi, egitim stlirecinde imkanlarin artmasi, egitim
ortamlarinin degismesi, sonu¢ merkezli egitimden siireci Onceleyen bir degerlendirme
yontemine gecilmesi 6gretim programlarinin temel belirleyicileri olmustur (Akto, 2010; Aydin,
1998).

Bu stirecte 2005 yilinda uygulamaya alinan ODKAB 6gretim programinin pedagojik durum ve
degisen ihtiyaclara yonelik ¢alismalarin yapilmasi 6énemli bir kazanim oldugu belirtilebilir.
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Yeni programin Ogrenci merkezli olusu, pedagojik anlayisa dnem veren bir anlayisla
hazirlanmasi, 6gretim siirecinin tiim asamalarina iliskin ayrintili agiklama yapilmasi yoniinden
1982 programina gore ileri atilmis énemli bir adim oldugu séylenilebilir. Ozellikle de son
yillarda diinyada, egitim alaninda degerlere ve deger 6gretimine yapilan vurgunun One
¢ikmasi, bu alanda tilkemizde de birtakim ¢alismalar yapilmasini gerekli kilmistir. Zira insany;
insan, toplum ve nesnelerle iliskilerine yon veren kurallar olarak tanimlayabilecegimiz
degerler; dinden ekonomiye, psikolojiden sosyolojiye, tarihten felsefeye kadar hayatin her
alanin kapsamaktadir. Insani cepecevre saran ve hayatina yon veren deger olgusu, son birkag
ylzyilda derin bir yara almistir. Bati'nin modernlesme stirecinde normlara dayanan deger
anlayisi; yerini faydaci ve bilim temelli bir anlayisa birakmistir (Oniir, 2007).

Hizli bir sekilde kiiresellesen diinyada teknolojinin de ilerlemesiyle dini, sosyal, ekonomik ve
kiiltlirel degerler uluslararasi alana yayilmis, kitle iletisim araclari vasitasiyla da toplumlar i¢
ice gecmeye baslamis ve bunun sonucunda kiiltiirel degerler yerini evrensel degerlere
birakmistir. Bu agidan hem kiiltiirel degerleri korumanin hem de evrensel degerlere sahip
olabilmenin 6nemi artmistir. Ayrica son yillarda hizla artan ahlaki ¢okiisiin diinyanin genel bir
problemi olarak ortaya ¢ikmasi, yerel ve evrensel degerleri iceren kapsayici bir ahlak ve deger
egitiminin gerekliligini arttirmistir (Arslan Parlak, 2011). Bu stirecte yerel ve kiiresel dlgekte
yasanan ahlaki deger kaybi1 ve anlam bunalimi; bireyde yabancilasma, koksiizliik, varolus
bunalimi, manevi aglik, amagsizlik gibi problemlerin bas gostermesine sebep olmustur.
Toplumsal diizeyde, ¢evre kirliligi, aile kurumunun zayiflamasi, cinsel sapmalar, teror, savas,
madde bagimlilifi, paray1 en biiyiik deger gérme, cinsellik ve siddet kiltliriiniin yayginlasmasi
gibi toplumsal problemlerin ortaya c¢ikmasi degerler egitimine duyulan ilgi ve ihtiyac
artirmistir (Hokelekli, 2009). Bu nedenlerden dolay1 bireyi, aileyi, yasadigimiz toplumu ve
diinyay1 tehdit eden sorunlarin ¢éziimiinde; insanlar1 bir arada tutan, onlarin hayatlarina
anlam ve amac¢ katan dayanisma, yardimlasma, misafirperverlik, iyilik, dogruluk, sevgi,
diirtistliik, merhamet, saygi gibi ahlaki degerlerin kazandirilmasinda; ahlak ve deger odakl
etkili bir egitimin verilmesi gerekli goriilmiistir (Koyli, 2004). Boylece yasanilan/yasanilacak
sorunlari 6nlemede egitimin giiciinden yararlanmak istenmistir.

Egitimin 6nemli islevlerinden biri de kisiyi ahlaki yonden gelistirmek ve insani degerlere sahip
olmasini saglamaktir. Ozellikle de yapilan aragtirmalarda (Adamczyk ve Hayes, 2012; Kohen
2012; Cevik, 2005; Chen vd., 2013; Santrock, 2020) ahlaki buhran igerisinde oldugu diisiiniilen
ve birtakim olumsuz davranislar1 yapma siklig1 yliksek olan genclerle, deger egitimi yapmak
son derece elzem kabul edilmistir. Yine hayata atilan ve kendi kararlarini almaya baslayan
gengleri; zararl tutum ve davranislardan korumak i¢cin onlar1 manevi, ahlaki ve milll degerlerle
donatmanin gerekli oldugu 6nemle vurgulanmistir. Ciinkii ergenlik déoneminin 6énemli bir
boliimiint olusturan ortadgretim donemi; gencin ahlaki kisiliginin olustugu ve ahlaki yargi
kabiliyetinin gelistigi bir evredir. Ayrica gencin bagimsiz bir kisilik sahibi olmasi, toplumdaki
roliinli ve yerini 6grenmesi de bu gelisim doneminde gergeklesmektedir. Bireyin bir diinya
gorisiinii olusturmada, kendine giiven verecek degerleri arastirarak hayatin anlamini aramasi
ve bu hayat icerisinde kendi yeri ve rolii konusunda tatmin edici cevaplar bulma gibi arayis ve
yonelisler bu donemin kendine has davranis 6zelliklerindendir. Ergen bireyin gerek kendi
icinde yasadig1 bocalamalar gerekse toplumdaki siirekli degisen deger yargilari sebebiyle dini
bakimindan bunalim ve celiskiler yasamasi1 kaginilmaz bir durumdur. Iste béyle bir anda
¢ogunlukla gencler icin din; kimlik, giivenlik, anlama ve baglanma gibi psikolojik ihtiya¢ ve
isteklere cevap vermesi yoniiyle etkisi ve giicligii yliksek bir degerdir (Hokelekli, 1998).

Bu nedenlerden dolay1 genclerin ahlaki gelisimlerinin dogru bir sekilde tamamlayabilmek igin
etkili bir din, ahlak ve deger egitimi yapilmalidir. Bu amaca hizmet icin lilkemizde Tevhid-i
Tedrisat ve Milli Egitim Temel Kanunlarina atifta bulunarak hazirlanan yonetmeliklerde ve
gelistirilen 6gretim programlarinda toplumsal, kiiltiirel ve tarihsel temellerle de baglanti
kurularak milli, insani, ahlaki, kiiltiirel ve manevi degerlerin 6nemli oldugu belirtilmis; bu
degerlere sahip bireylerin yetistirilmesinin hedeflendigi vurgulanmistir. Ozellikle de dinin
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deger koyucu ve egitici bir yoniiniin olmasi nedeniyle DKAB dersiyle de deger egitimi yapilmak
istenmistir. Bunun icin de 2005 ve sonrasinda hazirlanan ilk ve ortaégretim DKAB 6gretim
programlarda milli ve manevi degerlerle biitiinlesmis bireylerden olusan giiclii toplum
olusturma gayesi ile “deger egitimi” lizerinde 6nemle durulmustur. Programlarin temel 6geleri
arasinda degerlere ve deger 6gretimine yer verilmis, deger 6gretimiyle ilgili ayr1 bolimler
hazirlanmis ve Ogretime nasil konu edilecegi hakkinda agiklamalar yapilmistir. Kisacasi
degerler egitimine yonelik kokli degisimler gerceklestirilmistir (MEB, 2005-2006). Ancak
2010 ve 2018 yillarinda iki defa revize edilen 6gretim programinin degerler ile ilgili
boliimlerinin yeterince degerlendirilmedigi ve akademik olarak da uygulamaya doniik
calismalarin yapilmadig1 goriilmektedir. Zira programin degerlendirme asamasiyla hedef,
icerik ve egitim-6gretim siireci farkli yontemlerle degerlendirilerek programin basari durumu
Olglilmektedir. Programi olusturan 6gelerinden biri olan degerlendirme asamasi, hedeften
baslayarak tiim siirecin incelenmesi, eksikliklerin tespit edilmesi, 6gretim programinin
etkililiginin belirlenmesi ve ¢6ziim Onerileri sunulmasi yoniiyle 6nemlidir. Ayrica 6gretim
programinin degerlendirilmesi ve ifade edilen degerler ile ilgili kazanimlarin ne oranda
gerceklestiginin tespit edilmesi, bu konuda hem 6gretim programinin hem de dersin ve
kitaplarin eksikliklerinin belirlenmesinde, hedeflenen basariya ulasiimasinda énemli katki
saglar.

Arastirmanin Amaci

Arastirmada dini ve ahlaki degerlerin verilmeye calisildigl, genelde DKAB dersinin 6zelde ise
2018 ODKAB o6gretim programinda Ogrencilere kazandirilmak istenen kazanimlarin neler
oldugu ve 6grencilerin bu degerleri ne oranda kazandig1 arastirilmasi gereken bir konu olarak
degerlendirilmistir. Bu nedenle arastirma “2018 Ortadgretim DKAB 0gretim programinda
degerlerle ilgili kazanimlarin gerceklesme diizeyi nedir?” sorusu iizerine kurgulanmistir. Bu
temel problemin yani sira arastirmanin alt problemi “Ogretim programinda yer alan degerlerle
ilgili kazanimlarin gerceklesme diizeyi; 6grencilerin cinsiyetleri, 6grencilerin okul disinda din
egitimi almalari, okul tiirleri, sinif diizeyleri, anne-babalarinin 6grenim durumlari, meslekleri,
yas diizeyleri ve gelir diizeylerine gore farklilasmakta midir? olarak belirlenmistir.

Arastirmanin  hipotezini ise “Ogretim programindaki degerler ile ilgili kazammlarin
gerceklesme diizeyi; 6grencilerin cinsiyetleri, okul disinda din egitimi alma durumlari, okul
tirleri, 6grencilerin siif diizeyleri, anne-babalarinin 6grenim durumlari, meslekleri, yas
diizeyleri ve gelir diizeylerine gore farklilasmaktadir.” olusturmustur.

YONTEM
Arastirmanin Evreni ve Orneklemi

Manisa ilinin merkez ilceleri olan Sehzadeler ve Yunus Emre ilcelerinde Milli Egitim
Bakanligina bagh Imam Hatip Liseleri haricinde DKAB dersi verilen 25 lise bulunmaktadir. Bu
liseler arastirmanin evrenini olusturmustur. Bu okullar icerisinden 7 farkli okul tiriinde 12
lisede DKAB dersine giren ve basit-tesadiifii olarak secilen 9-12. sinif toplam 506 6grenci de
arastirmanin 6rneklemi olarak belirlenmistir.

Arastirmanin Modelleri ve Desenleri

Arastirmada tarama modellerinden biri olan betimsel tarama modeli kullanilmistir. Betimsel
tarama; genis gruplar lizerinde yiiriitilen, gruptaki bireylerin bir olay veya olgu ilgili
gorislerinin, tutumlarinin alindigi, olay ve olgularin betimlenmeye calisildigl arastirmalardir
(Karakaya, 2012). Bu arastirma yontemi toplumlarin, kurumlarin, nesnelerin ve olaylarin
isleyisini tanimlamak amaciyla kullanilmaktadir (Cohen, Manion & Morrison, 2007). Bu
arastirmada da 6grencilerin ODKAB 06gretim programindaki degerler ile ilgili kazanimlara
yonelik diizeyleri ¢esitli degiskenler tarafindan incelendiginden bu model tercih edilmistir.

Ayrica arastirma; tek faktorli bir desen (Balci, 2015) olarak planlanmistir. Tek faktorlii
desenler, bagimh degisken iizerinde tek bir bagimsiz degiskenin etkisini arastirir. Bu
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arastirmanin bagimh degiskeni, ODKAB dersine giren 6grencilerin dgretim programindaki
degerlerle ilgili kazanimlarin gerceklesme diizeyleridir. incelenen bagimsiz degiskenler ise
ogrencilerin cinsiyetleri, yasi, okul tiirleri ve kademesi, ekonomik diizeyleri, okul disinda din
egitimi alma, anne-babalarinin egitim ve mesleklerine iliskin durumlardir.

Veri Toplama Siireci

Calismada belirlenen hedeflere ulasmak amaciyla, hem literatiir incelemesine hem de saha
calismasina basvurulmustur. Literatiir taramasinda degerler ve egitimi, egitim ve din egitimi,
program ve konuyla baglantili olan ilgili temel kaynaklardan kitap, makale, tez ve bildiri gibi
yayinlar incelenerek arastirmanin alt yapisi olusturulmustur. Calismanin ikinci asamasinda,
nitel arastirma yontemlerinden biri olan, arastirilmak istenen olgu veya olgular hakkinda bilgi
iceren yazili materyallerin analizini iceren dokiiman analizi yapilmistir (Yildirim ve Simsek,
2006). Birincil kaynak olarak 2018 ODKAB 6gretim programindaki ahlak ve degerler ile ilgili
kazanimlar ve icerikler incelenmistir. Analiz neticesinde elde edilen bulgular 1s18inda,
degerlerle baglantili etkinliklerin ve kazanimlarin neler oldugu ortaya konulmustur.

Arastirmada ortadgretim DKAB 0Ogretim programindaki degerlerle ilgili kazanimlarin
gerceklesme dilizeyinin, 6grencilerin bagimsiz degiskenlerine gore degisip-degismedigini
ortaya koyabilmek amaciyla iki ayr1 béliimden olusan Likert Tipi anket gelistirilmistir. Anketin
birinci bélimiinde 6grenciler ve 68renme cevreleriyle ilgili kisisel sorularin yer aldig1 kisisel
bilgi envanteri kullanilmistir. Ikinci béliimde ise 6grencilerin DKAB dersinde degerler ile ilgili
kazanmasi istenen davraniglari iceren “Ortadgretim DKAB Ogretim Programindaki Degerler ile
I1gili Kazanimlarin Gergeklesme Diizeyi” isimli anket formu yer almistir.

Veri Toplama Araglarinin Gecerlilik ve Giivenirlilik Calismalari

Olgme aracinin gecerliligi, anketin neyi 6l¢tiigiinii ve hazirlanma amacini ne oranda
gerceklestirdigini; glivenirligi ise 6l¢me aracinin 6l¢tiigii 6zellikleri, ne derece kararlilikta
6lgmekte oldugunu gosterir (Tavsancil, 2014). Calismada giivenilirligin 6l¢iilmesinde Cronbach
Alfa kullanilmistir. Ayrica 6lgekteki boyutlarin tek bir yapiy1 6l¢lip/6lemedigini tespit etmek
amaciyla faktér analizi uygulanmistir (Biyiikoztiirk, 2015). Yine o6grenci kazanimlarinin
gerceklesme diizeyini tespit etmek icin 6lgekteki her bir kazanimin gegerlilik, giivenirlik
calismasi ve verilerdeki yeterligin saptanmasi amaciyla Kaiser-Mayer-Olkin kullanilmistir.
Verilerin ¢ok degiskenli olarak normal dagilimdan gelip-gelmedigini tespit etmek icin Barlett
Testi uygulanmistir. Son olarak arastirma verilerine faktor analizi gerceklestirilip olup madde
test korelasyonlar1 da incelenmistir. Arastirma sonucunda, toplam korelasyonu 0,30'un altinda
olan maddeler 6l¢ekten atilmistir.

“ODKAB Ogretim Programindaki Degerlerle Ilgili Kazanimlarin Gergeklesme Diizeyi” dlcegine
iliskin verilerin gerceklesme dilizeyinin saptanmasi amaciyla gerceklestirilen Kaiser-Meyer-
Olkin testi puani, .95’tir. Sosyal bilimlerde bu puan, verilerin ger¢ceklesmesinde miikemmel bir
diizeyde oldugunu ifade etmektedir. Ayrica oOrneklem verilerinin yeterli oldugunu
gostermektedir (Tavsancil, 2014). Olgekte, birden biiyiik 3 faktériin oldugu ve bu faktorlerden
tek bir faktoriin agikladig varyans % 50,925 tir. Kisacasi bu alandaki maddeler degerlerle ilgili
kazanimlarin gergeklesme diizeyinin yaklasik % 50’sini agiklamaktadir. ODKAB dersine giren
ve orneklem olarak belirlenen 506 6grencinin “Degerlerle Ilgili Kazanimlarin Gergeklesme
Diizeyi” boyutunda o©ngoriilen kazanimlara ne oranda ulastiklarini ortaya koymak icin
gelistirilen o6lgegin, madde ve faktor analizleri tablo 1'de verilmistir.
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Tablo 1. ODKAB Ogretim Programindaki Degerler ile ilgili Kazanimlarin Ger¢eklesme Diizeyi
Faktor ve Madde Analiz Sonuglari

Faktor ~ YiikMadde Toplam
ODKAB OGRETIM PROGRAMINDAKI DEGERLERLE iLGILi KAZANIMLAR OLCEGI Degeri Korelasyonu
Temel degerleri ayet ve hadislerle iliskilendirebilirim.

,81 77
islam dininin sosyal adalet ile ilgili ilkelerini agiklayabilirim. 79 7e
islam ahlakinin konusu ve gayesini agiklarim.

77 ,73
islam dininin cevre sorunlarina yaklasimini ve ¢éziim énerilerini degerlendirebilirim. 76 71
islam dininin aile kurumuna verdigi 6nemi fark ederim. 76 71
Gida maddeleri ve bagimlilik konusundaki dini ve ahlaki ilkeleri aciklayabilirim. 75 71
islam dininin ekonomik hayatla ilgili ilkelerini yorumlayabilirim. 74 69
Tasavvufi diisiincede ahlaki boyutun dnemini fark ederim. 4 69
Saghk ve tip ile ilgili bazi meseleleri dini ve ahlaki olgililer cercevesinde 73 69
yorumlayabilirim. ’ ’
islam’in ekonomik hayatla ilgili ahlaki élciilerini yorumlayabilirim. 73 69
Hz. Muhammed’in ahlakla ilgili 6rnek sahsiyetini tanirim. 73 68
Bazi sahabilerin 6ne ¢ikan ahlaki 6zelliklerini 6rnek alirim. 79 68

Genglerin Kkisilik gelisimlerinde dinl ve ahlaki degerler ile o6rf ve adetlerin yerini

tartisabilirim. 72 /67
Hz. Muhammed’'in genglik yillarindaki erdemli davramslarini kendi hayatimla
el o 71 ,67
iliskilendirebilirim.
ibadetlerin bireyin ahlaki gelisimi tizerindeki etkisini yorumlayabilirim. 71 68
Ahlak ve terbiye arasinda iligki kurabilirim.

,69 ,62
Tutum ve davranislarimda 6l¢iilii olmaya 6zen gosteririm. 7 62
islam ahlakinda yerilen bazi davranislar: ayet ve hadislerle agiklarim. 38 34
Degerlerin olusumuna etki eden unsurlari analiz edebilirim. 76 35
KMO0:96 Bartlett's Test:000  Cronbach's Alpha: ,93 Acikladig1 Varyans:50,9

Ogrencilerden kazanmasi beklenen 19 kazamimdan olusan olgegin faktor analizi
incelendiginde, maddelerin birinci faktér yiik degerlerinin, ,38 ile ,81 arasinda oldugu
gorilmektedir. Faktor yiik degerlerine gore 6lcek, birbiriyle iliskili maddelerden olusmaktadir.
Ayrica degerlere iliskin kazanimlarin yapiy1 ol¢tiigli soylenilebilir. Gergeklesme diizeyinin
ogrencileri ne oranda ayirdigini degerlendirmek icin gergeklestirilen madde analiz ¢iktilarina
gore, madde toplam korelasyonlarinin, ,34 ile ,77 arasinda yiiksek diizeydedir. Bu bilgiye gore
19 ifadenin her biri ayirt edicidir. Cronbach Alpha giivenirlik katsayisi, ,93’tiir. Bu deger,
Olcegin yliksek diizeyde giivenirlilige sahip oldugunu gosterir. Ayrica elde edilen bulgulara
gore Olcek, glivenilir ve gecerli bir veri toplama aracidir.

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi 57
Journal of Interdisciplinary Educational Research 2024;8(17);52-74



Disiplinlerarasi Egitim Arastirmalar1 Dergisi

Verilerin Analizi ve Degerlendirilmesi

Arastirmada oOgrencilerin s6z konusu kazanimlara sahip olma diizeyleri, tutum o6lcekleri
icerisinde en yaygin olarak kullanilan, hazirlanmasi ve uygulanisi kolay olan Likert tipi besli
derecelendirme olcegiyle belirlenmistir. Bireyin kendisi hakkinda bilgi vermesi esasina
dayanana Likert tipi 6l¢ekler, bireyin tutum 6lceginde benimsedigi ifadeleri isaretlemek yerine,
verilen ifade/soruya ne 6lciide katilip/katilmadigini belirtmesi agisindan yararhdir. Bu dlgekte
birey cesitli 6zellikler bakimindan kendisi hakkindaki gézlem sonuglarini bildirir. Genellikle bir
soru listesi (anket, envanter, 6lgek, test) verilir ve bireyden listedeki 6lcek maddelerindeki
sorularin cevaplanmasi istenir. Bu sorularda, bireyden hipotetik olarak ortaya konan
durumlarda takinacagi tavrin veya gosterecegi davranisin ne olacagini belirtmesi
istenmektedir. Ayrica bireyin hem varsayimi karsilayacak i¢ goriiye sahip olmasi hem de
kendisi hakkindaki bilgileri tam ve carpitmadan vermesi beklenmektedir (Balci, 2015;
Tezbasaran, 1997; Tavsancil, 2014; Neuman, 2014). Ogrencilerin belirtilen kazanimlara sahip
olma diizeyleri Likert tipi 6lcekten elde edilen ortalama puanlar kullanilarak belirlenmistir.
Likert Tipi 6lgeginde elde edilecek puanlar sirasiyla 1. Kesinlikle Katilmiyorum (1.00-1.79), 2.
Katilmiyorum (1.80-2.59), 3. Kararsizim (2.60-3.39), 4. Katiliyorum (3.40-4.19) ve 5. Kesinlikle
Katiliyorum (4.20-5.00) olarak puanlanmistir. Verilerinin ¢dziimlenmesinde uygulanan
anketlerde toplanan veriler bilgisayar ortamina aktarilarak diizenlenmis ve Sosyal Bilimler
[statistiksel Paket Programi (SPSS)“nda analiz edilmistir.

BULGULAR VE TARTISMA
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ODKAB Ogretim Programindaki Degerler Ile Ilgili Kazanimlara Yénelik Bulgular

Tablo 2. Degerler ile ilgili Kazanimlarin Gergeklesme Diizeyinin Aritmetik Ortalamasi ve
Standart Sapmasi

ODKAB Ogretim Programindaki Degerler ile ilgili Kazanimlar X S
Ahlak ve terbiye arasinda iliski kurabilirim.

4,19 0,96
Hz. Muhammed’in ahlakla ilgili 6rnek sahsiyetini tanirim.

4,18 0,95
Tutum ve davranislarimda 6l¢iilii olmaya 6zen gosteririm. 4,17 0,98
islam dininin aile kurumuna verdigi énemi fark ederim.

4,12 1,09
Islam dininin ¢cevre sorunlarina yaklasimini ve ¢éziim énerilerini degerlendirebilirim 407 099
ibadetlerin bireyin ahlaki gelisimi tizerindeki etkisini yorumlayabilirim. 404 107
Genglerin kisilik gelisimlerinde dini ve ahlaki degerler ile 6rf ve adetlerin yerini tartisabilirim. 404 099
Degerlerin olusumuna etki eden unsurlari analiz edebilirim.

4,03 1,72
islam ahlakinin konusu ve gayesini agiklarim.

396 1,04
Gida maddeleri ve bagimlilik konusundaki dini ve ahlaki ilkeleri agiklayabilirim. 394 110
Tasavvufi diisiincede ahlaki boyutun énemini fark ederim.

392 1,04
Saglik ve tip ile ilgili baz1 meseleleri dini ve ahlaki 6l¢iiler ¢ercevesinde yorumlayabilirim. 386 111
islam dininin sosyal adalet ile ilgili ilkelerini agiklayabilirim

381 1,10
Hz. Muhammed’in genglik yillarindaki erdemli davranislarini kendi hayatimla iliskilendirebilirim. 379 114
Temel degerleri ayet ve hadislerle iligkilendirebilirim

376 1,12
islam ahlakinda yerilen bazi davranislari ayet ve hadislerle agiklarim.

376 2,14
islam’n ekonomik hayatla ilgili ahlaki élgiilerini yorumlayabilirim.

372 1,14
Bazi sahabilerin 6ne ¢ikan ahlaki 6zelliklerini 6rnek alirim.

368 1,16
Islam dininin ekonomik hayatla ilgili ilkelerini yorumlayabilirim.

365 1,18

Tablo 2’de degerler ile ilgili kazanimlarin gergeklesme diizeyinin aritmetik ortalamasi ve
standart sapmalar1 mevcuttur. Tabloya gore Ortadgretim Din Kiiltlirii ve Ahlak Bilgisi 6gretim
programinin degerler ile ilgili kazanimlarinin gerceklesme diizeyi 3,65-4,19 oranlar1 arasinda
degisiklik gostermektedir. Degerlerle ilgili kazanimlarin ortalamasi en yiiksek kazamm (X:
4,19) “Ahlak ve terbiye arasinda iliski kurabilirim.” ikinci kazanim “Hz. Muhammed'’in ahlakla
ilgili 6rnek sahsiyetini tanirim.” (X: 4,18) tiglincii kazanim ise “Tutum ve davranislarimda
olgiilii olmaya 6zen gosteririm.” (X: 4,17) olmustur. En diisiik ortalamaya sahip ti¢ kazanim
sirasiyla “Islam’in ekonomik hayatla ilgili ahlaki élgiilerini yorumlayabilirim.” (X:3,72), “Baz
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sahabilerin 6ne ¢ikan ahlaki 6zelliklerini érnek alirim. (X:3,68); ve “Islam dininin ekonomik
hayatla ilgili ilkelerini yorumlayabilirim” (X: 3,65) olmustur.

Bu kazanimlarin en yiiksegi 10. smif “Ahlaki Tutum ve Davraniglar” {initesinde olup
aciklamalar kisminda duygu, diisiince, davranis, irade yonetimi gibi konularin ayet ve
hadislerle iliskilendirilerek ele alinacagi belirtilmistir. En yiiksek ikinci kazanimda 11. sinif
“Kur’an’a Gore Hz. Muhammed” tnitesinde olup aciklamalar boliimiinden Hz. Muhammed’in
hem beseri hem de ahlaki 6zellikleri ile ayetlerden ve 6rnek yasamindan alintilar yapilmasi
istenmektedir. Ayrica 6grencilerin islam anlamada Hz. Muhammed’in 6rnek sahsiyetinin
yerini analiz edebilecegi etkinliklere yer verilir denilmistir. En yiiksek tl¢iincii kazanim birinci
kazanimla ayni Unitede olup genel aciklama yapilmamistir. Bu ii¢ kazanimin ahlakla iliskisi
oldugu goze ¢arpmaktadir. Son ii¢ kazanimdan ilki 12. sinif “Giincel Dinf Meseleler” {initesinde
olup agiklamalar béliimiinde islam’in miilkiyet anlayisi, fakirlik problemine bakisi ve fakirligin
coziim ilkeleri ele alinmus, is saghg1 ve giivenligi, is¢i ve isveren haklarina yer verilmistir. ikinci
kazanim, 10. sinif “Hz. Muhammed ve Genglik” linitesinde olup Hz. Ali, Erkam b. Ebi’l Erkam,
Mus’ab b. Umeyr, Usame b. Zeyd, Muaz b. Cebel, Hz. Aise, Hz. Fatima, Esma binti Ebu Bekir,
Cafer b. Ebi Talib gibi sahabilerin farkl 6zelliklerine yer verilmistir. En diisiik ortalamaya sahip
kazanim ise 10. sinif “Din ve Hayat” {initesinde olup ac¢iklama yapilmamistir.

Son {i¢ ortalamaya sahip kazamimlarin ortak yoniiniin, Islam’in sosyal hayatla iliskisini
gosterdigi soylenebilir. En yiliksek ii¢ aritmetik ortalamanin puanlari1 birbirine oldukga
yakindir. En yiksek birinci kazanimda 06grencilerin ahlak ve terbiye arasindaki iliski
kurabildikleri, ikinci kazanimda 6grencilerin Hz. Muhammed’in ahlakina iliskin 6rnek
sahsiyetini taniyabildikleri; son kazanimda ise 6grencilerin kendi hayatlarinda tutum ve
davranislarinda 6l¢tilii olmaya dikkat ettikleri goriilmektedir. Son ii¢ kazanimdan ikisinin
Islam’in ekonomik hayata yonelik ilkeleri ile ilgili oldugu, 6grencilerin bu ilkeleri yorumlamada
eksikliklerinin bulundugu ve Islam’in ekonomik yénden sosyal hayatla iliskisini tam olarak
kavrayamadiklar1 soylenilebilir. Ayrica diger kazanimda da 6grencilerin sahabilerin ahlaki
ozelliklerine iliskin bilgilerinin olmadig1 veya sahabilerin 6rnek yasamini yeterince hayatlarina
yansitamadiklar ¢ikariminda bulunulabilir.

Tablo 3. Degerler ile ilgili Kazanimlarin Gerceklesme Diizeyi Toplam Puaninin Katilimcilarin

Cinsiyetlerine Gore Degisip-Degismedigine Iliskin T- Testi Sonuglari

Cinsiyet N X S sd t p
Kiz 267 3,99 ,79 498 1,870 0,62
Erkek 239 3,86 ,79

Arastirmaya katilan 6grencilerin degerler ile ilgili kazanimlarin gerceklesme diizeyi toplam
puaninin cinsiyete gore degisip-degismedigine iliskin t-testi sonuclari tablo 3’te gosterilmistir.
Degerler ile ilgili kazanimlarin gerceklesme diizeyinde kizlarin aritmetik ortalamasi 3,99
erkeklerin 3,86’dir. Buna gore kizlarin degerler ile ilgili kazanimlarin gerceklesme diizeyleri
erkeklere gore daha yiiksektir. Ancak puan ortalamalarinin anlaml olup-olmadiginin tespiti
icin yapilan t-testi sonuglarina gore ortalama puan farkliliklar1 anlaml degildir. Bu bulgularda,
arastirmaya katilan 6grencilerin degerler ile ilgili kazanimlarin cinsiyet farkliliina gore
anlaml bir fark bulunmamaktadir [t(498)=1,870, p>.05]. Ayrica sig degerinin, ,05 den biiytik
olmasi varyanslarin homojen dagildigin1 gostermektedir. 2005 ortadgretim programinin
kazanimlarinin gerceklesmesini arastiran Akto da bu alandaki kazanimlarda cinsiyetin etkili
bir faktor olmadig1 sonucuna ulasmistir (Akto, 2010). Ayrica Ulutas’'in Bilgisayar (Ulutas,
2006); Aydin’'in Sosyal Bilgiler (Aydin, 1997); Bastiirk’iin ise ilkégretim 8. sinif Vatandashk ve
Demokrasi Egitimi derslerine yonelik (Bastiirk, 2011) gerceklestirdikleri arastirmalarda da
dersin amaglarina ulasmada cinsiyetin etkili bir faktor olmadigi tespit edilmistir. Bu bakimdan
Akto ve diger arastirma bulgular: elde ettigimiz arastirma bulgularin1 destekler niteliktedir.
Sonuc olarak, ODKAB 0gretim programindaki degerler ile ilgili kazanimlarin gerceklesme
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diizeyinin, 6grencilerin cinsiyet bagimsiz degiskenine yonelik farklilasmanin olacagina dair
hipotezimiz dogrulanmamistir.

Tablo 4. Degerler ile ilgili Kazanimlarin Gergeklesme Diizeyi Toplam Puaninin Katilimcilarin
Okul Dis1 Din Egitimi Alma Durumuna Gore Deg1§1p Degismedigiyle ilgili T- Testi Sonuclar

Okul Dis1 Din Egitimi Alma Durumu N S sd t p
Evet 379 3,96 ,79 493 1,358 167
Hayir 116 3,84 ,82

Katilimcilarin degerler ile ilgili kazanimlara ulasma diizeyi toplam puanlarinin okul dis1 din
egitimi alma durumuna goére degisip-degismedigine iliskin t-testi sonuclar1 tablo 4’te
gosterilmistir. Degerler ile ilgili kazanimlarin gerceklesme diizeyinde okul disi din egitimi alma
durumuna evet diyenlerin aritmetik ortalamasi 3,96 hayir diyenlerin 3,84’tiir. Buna gore okul
dis1 din egitimi alanlarin degerler ile ilgili kazanimlarin gerceklesme diizeyleri, almayanlara
gore daha yiiksektir. Ancak bu puan ortalamalarinin anlamli olup-olmadiginin tespiti icin
yapilan t-testi sonuglarina gore ortalama puan farkliliklari anlamli degildir. Bu bulgularda
degerler ile ilgili kazanimlara ulasma diizeyi toplam puanlari, katilimcilarin okul dis1 din
egitimi alma durumuna gore degisip-degismedigine iliskin t-testi sonuclarina gére anlamli bir
fark bulunmamaktadir [t(493)=1,358, p>.05]. Ayrica sig degerinin, ,05 den biiyiik olmasi
varyanslarin homojen dagildigini gostermektedir. Ancak konuyla baglantili gergeklestilen bir
diger calismada Akto, bu boyuttaki kazanimlarda okul disi din egitimi alma durumunun etkili
bir faktér oldugu sonucuna ulasmistir (Akto, 2010). Sonuc¢ olarak, ODKAB 0gretim
programindaki degerlerle ilgili kazanimlarin gerceklesme diizeyi, 6grencilerin okul dis1 din
egitimi alma durumu faktoériine gore farklilastigina yonelik hipotezimiz dogrulanmamaistur.

Tablo 5. Degerler ile ilgili Kazanimlarin Gerceklesme Diizeyi Toplam Puammin Katihmcilarin
Lise Tiirlerine Gore Analiz Sonuclari (Anova)

Okul Tiirleri N X S

Fen Lisesi 67 3,93 0,70
Cok Programli Anadolu Lisesi 80 4,02 0,66
Mesleki ve Teknik Anadolu Lisesi 93 3,66 0,72
Anadolu Lisesi 130 3,67 0,76
Giizel Sanatlar Lisesi 45 4,83 0,53
Spor Lisesi 45 4,42 0,71
Sosyal Bilimler Lisesi 46 3,73 0,82
Toplam 506 3,93 0,79

Tablo 5’de degerler ile ilgili kazanimlarin okul tiirlerine gore degisimi bulunmaktadir.
Tablo incelendiginde Giizel Sanatlar Lisesi 6grencilerinin degerlerle ilgili kazanimlarin
gerceklesme diizeyleri bakimindan en yiiksek orana sahip olduklarn (X: 4,83) en diisiik
ortalamaya sahip 6grencilerin Meslek Lisesi 6grencileri (X:3,66) oldugu goriilmektedir.

Tablo 6. Degerler ile Ilgili Kazanimlarin Gergeklesme Diizeyi Toplam Puaninin Katilimcilarin
Lise Tiirlerine Gore Varyans Analiz Sonuclari
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Varyansin Kaynagi  Kareler Toplamisd Kareler Ortalamas1 F P Anlamli Fark

Gruplar Arasi 65,915 6 10,986 21,397,000

Gruplar igi 256,198 499 513 1-5,6;2-3,4,5,6:3-24,5:4-2.4,5:5-
1,2,3,4,5,6;6-1,2,3,4,5,7;7-5,6

Toplam 322,113 505

Tablo 6’ya gore, katilimcilarin degerlerle ilgili kazanimlara ulasma diizeyinden aldiklar:
puanlari ile katilimcilarin lise tiirleri arasinda anlamh bir farklilik yoktur [F(6-499)=21,397,
p<.05]. Bu veri, lise tiirlerinin 6grencilerin ODKAB 6gretim programindaki degerler ile ilgili
kazanimlarin gerceklesme diizeyini edinmelerinde farkli etkilere sahip oldugunu
gostermektedir. Homojenlik testi sonuglarinda sig degerinin, ,05’ den kiiciik ¢ikmas1 (,005)
testin homojen olmadigini gostermektedir. Yapilan analiz ¢iktilar1 incelendiginde,
katilmcilarin lise tiirlerine gore bu kazanimlara ulasma diizeyleri farklilik gostermektedir.
Farkin kaynagina tespiti icin gerceklestirilen Games-Howell testi sonucunda, Fen Lisesinin
Giizel Sanatlar ve Spor Lisesi ile; Cok Programli Anadolu Lisesinin Meslek, Anadolu, Glizel
Sanatlar ve Spor Lisesi ile; Meslek Lisesinin, Cok Programli, Giizel Sanatlar ve Spor Lisesi ile,
Anadolu Lisesinin Cok Programli, Giizel Sanatlar ve Spor lisesi ile; Gilizel Sanatlar ve Spor
Liselerinin tiim okul tiirleri ile, Sosyal Bilimler Lisesinin ise Glizel Sanatlar ve Spor Lisesi ile
arasinda anlamli bir iliskinin oldugu goériilmektedir. Konuyla baglantili gergeklestilen bir diger
calismada Akto, bu boyuttaki kazanimlarda okul tiiriiniin etkili bir faktér oldugu sonucuna
ulasmistir (Akto, 2010). Ayrica Hidir tarafindan “Ortadgretim Kurumlarinda Rehberlik
Hizmetlerinin Ogrenci Kazanimlarinin Amacina Ulasma Diizeyi” adli c¢alismasinda da
ogrencilerin okul tliriiniin, kazanimlar1 edinmesinde etkili oldugu sonucuna ulasilmistir (Hidir,
2010). Bu bakimdan Akto’'nun ve Hidir'in arastirma bulgular1 yaptigimiz arastirma bulgularini
destekler niteliktedir. Sonu¢ olarak, ODKAB o&gretim programindaki degerlerle ilgili
kazanimlarin gerceklesme dizeyinin, 6grencilerin okul tiirtine goére farklilastigina yonelik
hipotezimiz dogrulanmstir.

Tablo 7. Degerler ile Ilgili Kazanimlarin Gergeklesme Diizeyi Toplam Puaninin Katilimcilarin
Sinif Diizeylerine Gore Analiz Sonuclari (Anova)

Sinif Diizeyleri N X S

9. Smif 139 3,93 0,79
10. Simif 124 4,04 0,74
11. Simf 140 3,88 0,76
12. Simf 103 3,89 0,90
Toplam 506 3,93 0,79

Tablo 7’de degerler ile ilgili kazanimlarin 6grencilerin sinif diizeylerine gore degisimi
bulunmaktadir. Tablo incelendiginde degerlerle ilgili kazanimlarin gerceklesme diizeyi en
yiikksek 10. siniflarin sahip oldugu (X:4,04) en diisiik alan ortalamaya ise 11. smiflarin
(X:3,88) oldugu gériilmektedir.

Tablo 8. Degerler ile Ilgili Kazanimlarin Gergeklesme Diizeyi Toplam Puaninin Katilimcilarin
Sinif Diizeylerine Gore Varyans Analiz Sonuglari
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Varyansin Kaynagi Kareler Toplami sd Kareler Ortalamasi F P
Gruplar Arasi 2,138 3 ,713 1,118 ,341
Gruplar Ici 319,975 502 ,637

Toplam 322,113 505

Tablo 8’e gore katilimcilarin degerler ile ilgili kazanimlarin gerceklesme diizeyinden aldiklari
puanlar1 ile simif diizeyleri arasinda anlamli bir fark bulunmamaktadir [F(3-502)=1,118,
p>.05]. Bu bulgu, siif diizeyinin, 6grencilerin ODKAB 6gretim programindaki degerler ile ilgili
kazanimlarin gerceklesme diizeyini edinmelerinde farkli etkilere sahip olmadigini
gostermektedir. Homojenlik testi sonuglarinda sig degerinin, ,05’ den biiylik ¢ikmasi (,447)
testin homojen oldugunu gosterir. Sonug olarak, ODKAB 6gretim programindaki degerlerle
ilgili kazanimlarin gerceklesme diizeyinin, 6grencilerin sinif diizeylerine gore farklilastigina
yonelik hipotezimiz dogrulanmamistir.

Tablo 9. Degerler ile Ilgili Kazanimlarin Gergeklesme Diizeyi Toplam Puaninin Katilimcilarin
Baba Ogrenim Durumuna Gére Analiz Sonuclari (Anova)

Baba Ogrenim Durumu N X S

Okur-yazar degil 7 4,02 0,84
Okur-yazar 17 4,00 0,72
[lkokul mezunu 129 4,00 0,74
Ortaokul mezunu 110 4,11 0,80
Lise mezunu 134 3,83 0,87
Universite ve {izeri mezunu 109 3,87 0,75
Toplam 506 3,93 0,79

Tablo 9’da arastirmaya katilan 506 6grencinin baba 6grenim durumlarina gére kazanimlardan
aldiklar1 puanlar verilmektedir. Tablo incelendiginde 6grencilerin baba 6grenim durumu
ortalama puani en yiiksek 4,11 ile ortaokul mezunu iken en diisiik ortalamaya sahip 3,83 ile
lise mezunu olanlardan olusmustur.

Tablo 10. Degerler ile ilgili Kazanimlarin Ger¢eklesme Diizeyi Toplam Puaninin Katilimcilarin
Baba Ogrenim Durumuna Gére Varyans Analiz Sonuglar

Varyansin Kaynagi Kareler Toplam1 sd Kareler Ortalamas1  F p
Gruplar Arasi 3,501 5 ,700 1,099 , 360
Gruplar Ici 318,612 500 ,637

Toplam 322,113 505

Tablo 10’un sonuglarina gore, katilimcilarin degerler ile ilgili kazanimlara ulasma diizeyinden
aldiklar1 puanlan ile katihmecilarin baba 6grenim durumlar1 arasinda anlamlh bir fark
bulunmamaktadir [F(5-500)=1,099, p>.05]. Bu bulguya gore, 6grenci baba 6grenim diizeyi
faktoriiniin, arastirmaya katilan 6grencilerin ODKAB 6gretim programindaki degerler ile ilgili
kazanimlarin gerceklesme diizeyini edinmelerinde farkli etkilere sahip olmadigini
gostermektedir. Homojenlik testi sonuglarinda sig degeri, ,607 ¢ikmistir. Konuyla baglantili
olarak gergeklestirilen bir diger calismada Akto, bu boyuttaki kazanimlarda katilimcilarin baba
0grenim durumunun etkili bir faktér olmadigl sonucuna ulasmistir (Akto, 2010). Ayrica
Bozan’'in 7. Sinif Fen ve Teknoloji dersi ile Hidir'in ise rehberlik hizmetleri iizerine yaptigi
calismalarda da kazanimlarin gerceklesmesinde baba 6grenim durumunun etkili bir faktor
olmadig1 sonucuna ulasilmistir (Hidir, 2010; Bozan, 2011). Bu bakimdan Akto’'nun, Bozan ve
Hidir'in arastirma bulgular1 yaptigimiz arastirma bulgularimi destekler niteliktedir. Sonug
olarak, ODKAB o6gretim programindaki degerlerle ilgili kazanimlarin gerceklesme diizeyinin,
Ogrencilerin baba 6grenim durumuna gore farklilastigina yonelik hipotezimiz
dogrulanmamustir.

Tablo 11. Degerler ile ilgili Kazanimlarin Ger¢eklesme Diizeyi Toplam Puanmnin Katilimcilarin
Anne Ogrenim Durumuna Gére Analiz Sonuglar (Anavo)

Anne Ogrenim Durumu N X S
Okur-yazar degil 46 3,86 0,77
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Okur-yazar 32 3,83 0,67
[Ikokul mezunu 144 4,05 0,78
Ortaokul mezunu 99 3,97 0,78
Lise mezunu 96 3,91 0,84
Universite ve iizeri mezunu 89 3,78 0,81
Toplam 506 3,93 0,79

Tablo 11'de arastirmaya katilan 506 0Ogrencinin anne O6grenim durumlarina gore
kazanimlardan aldiklar1 puanlar verilmektedir. Tablo incelendiginde Ogrencilerin anne
0grenim durumu ortalama puani en ytliksek 4,05 ile ilkokul mezunu iken en diisiik ortalamaya
sahip 3,78 ile liniversite ve lizeri mezunu olanlardan olusmustur.

Tablo 12. Degerler ile ilgili Kazanimlarin Gergeklesme Diizeyi Toplam Puaninin Katihmcilarin
Anne Ogrenim Durumuna Gére Varyans Analiz Sonuglari

Varyansin Kaynagi Kareler Toplam1 sd Kareler Ortalamas1 F P
Gruplar Arasi 5,767 6 ,961 1,516 171
Guplar ici 316,346 499 ,634

Toplam 322,113 505

Tablo 12’'nin sonuglarina gore, katihmcilarin degerler ile ilgili kazamimlarin gerceklesme
diizeyinden aldiklar1 puanlar ile katiimcilarin anne 6grenim diizeyi arasinda anlaml bir fark
bulunmamaktadir (F(6-499)=1,516, p>.05]. Bu bilgi, anne 06grenim diizeyi faktdriiniin,
ogrencilerin ODKAB 06g8retim programindaki degerlerle ilgili kazanimlarin gerceklesme
diizeyini edinmelerinde farkli etkilere sahip olmadigim1 gostermektedir. Ayrica homojenlik
testi sonuglarinda sig degeri, ,690 cikmistir. Konuyla baglantili olarak gergeklestirilen bir diger
calismada Akto, bu boyuttaki kazanimlarda katilimcilarin anne 6grenim durumunun etkili
olmadig1 sonucuna ulasmistir (Akto, 2010). Ayrica Bozan'in ¢alismasinda da kazanimlarin
gerceklesmesinde anne 6grenim durumunun etkili bir faktér olmadigi sonucuna ulasilmistir
(Bozan, 2011). Bu bakimdan Akto’nun ve Bozan'in arastirma bulgular1 yaptigimiz arastirma
bulgularini destekler niteliktedir. Sonug olarak, ODKAB 6gretim programindaki degerlerle ilgili
kazanimlarin gerceklesme diizeyinin, 6grencilerin anne 6grenim durumuna gore farklilastigina
yonelik hipotezimiz dogrulanmamistir.

Tablo 13. Degerler ile Ilgili Kazanimlarin Gergeklesme Diizeyi Toplam Puaninin Katihmcilarin
Baba Meslek Durumuna Gore Analiz Sonuglari (Anova)

Baba Meslek Durumu N X S

Isci 3,96 0,72

5! 118

Memur 3,63 0,83
69

Ev Hanimi

Serbest Meslek 91 3,99 0,81

Issiz 3,82 1,04
20

Emekli 4,00 0,80
43

iftci 3,99 0,82

cifte 28

Ozel Sektor 3,96 0,89
40
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Esnaf ve Zanaatkar 82 3,91 0,78

Diger (Mithendis, Mimar, Avukat vb.) 15 3,82 0,61

Toplam 3,93 0,79
506

Tablo 13’de degerler ile ilgili kazanimlarin ger¢eklesme diizeyi 6l¢eginin 6grencilerin baba
meslek durumuna goére degisimi bulunmaktadir. Tablo incelendiginde 6grencilerin baba
meslek durumu ortalama puani en yliksek 4,00 ile emekli iken en diisiik ortalamaya sahip 3,63
ile memur olmustur.

Tablo 14. Degerler ile ilgili Kazanimlarin Gergeklesme Diizeyi Toplam Puaninin Katilimcilarin
Baba Meslek Durumuna Gore Varyans Analiz Sonuglari

Varyansin Kaynagi Kareler Toplam1  sd Kareler Ortalamas1 F P
Gruplar Arasi 3,008 9 ,334 ,520 ,861
Gruplar Ici 319,104 496 ,643

Toplam 322,113 505

Tablo 14’e gore, katilimcilarin degerler ile ilgili kazanimlara ulasma diizeyinden aldig1 puanlar1
ile baba meslek durumu arasinda anlamh bir farklilik yoktur [F(9-496)=,520, p>.05]. Bu bilgi,
baba meslek durumunun, 6grencilerin ODKAB o6gretim programindaki degerler ile ilgili
kazanimlarin gerceklesme diizeyini edinmelerinde farkli etkilere sahip olmadigini
gostermektedir. Varyans homojenlik testi sonuclarinda sig deger, ,408 cikmistir. Sonug olarak,
ODKAB o0gretim programindaki degerlerle ilgili kazanimlarin gerceklesme diizeyinin,
Ogrencilerin baba meslek durumuna goére farkllastifina yo6nelik hipotezimiz
dogrulanmamustir.

Tablo 15. Degerler ile ilgili Kazanimlarin Gergeklesme Diizeyi Toplam Puaninin Katihmcilarin
Anne Meslek Durumuna Goére Analiz Sonuclari (Anova)

Anne Meslek Durumu N X S

Isci 3,42 0,85

$¢ 69

Memur 3,80 0,88
62

Ev Hanimi 3,98 0,77
339

Serbest Meslek 3 3,54 0,40

Emekli 8 4,06 0,55

Ciftci 3,73
1

Ozel Sektor 4,33 0,65
12

Esnaf ve Zanaatkar 5 4,01 0,91

Diger (Miithendis, Mimar, Avukat vb.) 7 4,16 0,63

Toplam 3,93 0,79
506

Tablo 15°’te degerler ile ilgili kazanimlarin gergeklesme diizeyi 6lceginin 6grencilerin anne
meslek durumuna gore degisimi bulunmaktadir. Tablo incelendiginde 6grencilerin anne

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi 65
Journal of Interdisciplinary Educational Research 2024;8(17);52-74



Disiplinlerarasi Egitim Arastirmalar1 Dergisi

meslek durumu ortalama puani en yiiksek 4,33 ile 6zel sektor iken en diisiik ortalamaya sahip
3,42 ile isci olanlardan olusmustur.

Tablo 16. Degerler ile ilgili Kazanimlarin Ger¢eklesme Diizeyi Toplam Puaninin Katilimcilarin
Anne Meslek Durumuna Goére Varyans Analiz Sonuglari

Varyansin Kaynagi Kareler Toplam1  Sd Kareler Ortalamasi F P
Gruplar Arasi 7,585 8 ,948

1,498 ,155
Gruplar ici 314,527 497 ,633
Toplam 322,113 505

Tablo 16’n1in ¢iktilarinda, katilimcilarin degerler ile ilgili kazanimlara ulasma diizeyinden aldig1
puanlari ile anne meslek durumu arasinda anlamli bir farkliligin olmadig1 gortilmektedir [F(8-
497)=1,498, p>.05]. Bu bulgu, anne meslek durumunun, 6grencilerin ODKAB 6gretim
programindaki degerler ile ilgili kazanimlarin ger¢eklesme diizeyini edinmelerinde farkl
etkilere sahip olmadigin1 gostermektedir. Varyans homojenlik testi sonugclarinda sig degeri,
4451 clkmistir. Sonug olarak, ODKAB 6gretim programindaki degerlerle ilgili kazanimlarin
gerceklesme diizeyinin, Ogrencilerin anne meslek durumuna gore farkllastifina yonelik
hipotezimiz dogrulanmamistir. ODKAB 06gretim programinda bulunan degerler ile ilgili
kazamimlar siif diizeylerine gore ayrilmistir. Olgcek sorulari icerisinde bu kazanimlarin
siralamasi soyledir. 1-4 kazamimlar 9. sinif, 5-14 kazanimlar 10. sinif, 15. kazanim 11. sinif ve
son olarak 16-19. kazanimlar 12. sinif 6gretim programlarinda bulunmaktadir. Bu nedenle sinif
diizeyinde her kazanima Anova testi yapilmistir. Sonuglar asagidaki gibidir.

Tablo 17. Degerler ile Ilgili Kazanimlarin Gergeklesme Diizeyi Toplam Puaninin Katihmcilarin
Sinif Diizeyine Gore Analiz Sonuglari (Anova) (9. Sinif)

Sinif Diizeyi N X S

9. Sinif 3,95 0,82
139

10. Simif 4,15 1,09
124

11. Simf 3,86 0,88
140

12. Sif 3,93 0,96
103

Toplam 3,97 0,94
506

Tablo 17’de arastirmaya katilan 506 6grenciden 139'u 9. sinif, 124’i 10. sinif, 140’1 11. simif ve
103 kisinin ise 12. sinif oldugu goriilmektedir. Ayrica genel olarak ortalamalari birbirlerine
yakin oldugu goriilmektedir. En yiiksek ortalama 4,15 ile 10. sinif en diisiik ortalama 3,86 ile
11. sinif 6g8rencileri almistir.

Tablo 18. Degerler ile ilgili Kazanimlarin Ger¢eklesme Diizeyi Toplam Puanmnin Katilimcilarin
Sinif Diizeyine Gore Varyans Analiz Sonuglari (9. Sinif)
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Varyansin Kaynagi Kareler Toplamisd Kareler Ortalamas1 F P
Gruplar Arasi 5,830 3 1,943 2,199 ,087
Gruplar Ici 443,533 502 ,884

Toplam 449,363 505

Tablo 18’in ¢iktilarina gore, katilimcilarin degerler ile ilgili kazanimlara ulasma diizeyinden
aldigr puanlar1 ile siif diizeyleri arasinda anlamli bir farklilik bulunmamaktadir [F(3-
502)=2,199, p>.05]. Bu bulgu, sinif diizeylerinin 6grencilerin ODKAB 6gretim programindaki
degerler ile ilgili kazanimlarin gerceklesme diizeyini edinmelerinde farkli etkilere sahip
olmadigini gostermektedir. Homojenlik testi sonuglarinda sig degeri, ,452 cikmistir. Bu da
gostermektedir ki grubun sinif diizeyi homojendir.

Tablo 19. Degerler ile ilgili Kazanimlarin Ger¢eklesme Diizeyi Toplam Puaninin Katilimcilarin
Sinif Diizeyine Gore Analiz Sonuglari (Anova) (9 ve 10. Sinif)

Sinif Diizeyi N X S

9. Siif 139 3,92 0,79
10. Simif 124 4,05 0,75
11. Siuf 140 3,88 0,79
12. Simif 103 3,89 0,92
Toplam 506 3,93 0,81

Tablo 19’da arastirmaya katilan 506 6grenciden 139'u 9. sinif, 124’ii 10. sinif, 140’1 11. simif ve
103 kisinin ise 12. smnif oldugu goriilmektedir. Ayrica genel olarak ortalamalari birbirlerine
yakin oldugu goriilmektedir.

Tablo 20. Degerler ile ilgili Kazanimlarin Gergeklesme Diizeyi Toplam Puaninin Katihmcilarin
Sinif Diizeyine Gore Varyans Analiz Sonugclari (9 ve 10. Sinif)

Varyansin Kaynagi Kareler Toplam1  sd Kareler Ortalamas1 F P
Gruplar Arasi 2,501 3 ,834 1,262 ,287
Gruplar Ici 331,467 502 ,660

Toplam 333,968 505

Tablo 20’nin ¢iktilary, arastirmaya katilan o6grencilerin degerler ile ilgili kazanimlarin
gerceklesme diizeyinden aldigi puanlan ile sinif diizeyleri arasinda anlamh bir farklihigin
olmadigin1 gostermektedir [F(3-502)=1,262, p>.05]. Bu bulgu, lise tiirlerinin 6grencilerin
ODKAB o6gretim programindaki degerler ile ilgili kazanimlarin gerceklesme diizeyini
edinmelerinde farkl etkilere sahip olmadigini gostermektedir. Homojenlik testi sonuglarinda
sig degeri, ,482 ¢ikmistir. Buna gore grubun sinif diizeyi homojendir.

Tablo 21. Degerler ile Ilgili Kazanimlarin Gergeklesme Diizeyi Toplam Puaninin Katihmcilarin
Sinif Diizeylerine Gore Analiz Sonuclari (Anova) (9, 10 ve 11. Sinif)

Sinif Diizeyi N X S

9. Simif 3,94 0,78
139

10. Siif 4,07 0,74
124

11. Simf 3,89 0,78
140

12. Simif 3,90 0,91
103

Toplam 3,95 0,80
506

Tablo 21'de arastirmaya katilan 506 6grenciden 139'u 9. sinif, 124’ii 10. sinif, 140’1 11. sinif ve
103 kisinin ise 12. sinif oldugu goriilmektedir. Ayrica genel olarak ortalamalar1 birbirlerine
yakindir.
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Tablo 22. Degerler ile ilgili Kazanimlarin Gergeklesme Diizeyi Toplam Puaninin Katihmcilarin
Sinif Diizeylerine Gore Varyans Analiz Sonuclar1 (9, 10 vel1. Sinif)

Varyansin Kaynagi Kareler Toplami Sd Kareler Ortalamas1 F P
Gruplar Arasi 2,372 3 , 791

1,225 ,300
Gruplar Ici 324,040 502 ,645
Toplam 326,413 505

Tablo 22'de, katilimcilarin degerler ile ilgili kazanimlara ulasma diizeyinden aldiklar1 puanlari
ile siif diizeyleri arasinda anlamli bir farklihigin olmadigi gortilmektedir [F(3-502)=1,225,
p>.05]. Bu bulguy, lise tiirlerinin 6grencilerin ODKAB 6gretim programindaki degerler ile ilgili
kazanimlarin gerceklesme dilizeyini edinmelerinde farkli etkilere sahip olmadigin
gostermektedir. Homojenlik testi sonuclarinda sig degeri, ,480 ¢ikmistir. Bu da gostermektedir
ki grubun sinif diizeyi homojendir.

Tablo 23. Degerler ile Ilgili Kazanimlarin Gergeklesme Diizeyi Toplam Puaninin Katihmcilarin
Sinif Diizeylerine Gore Analiz Sonuclari (Anova) (Tim Siniflar)

Sinif Diizeyi N X S

9. Sinif 139 3,93 0,79
10. Simif 124 4,04 0,74
11. Simif 140 3,87 0,76
12. Sif 103 3,89 0,90
Toplam 506 3,93 0,79

Tablo 23’'de arastirmaya katilan 506 6grenciden 139'u 9. sinif, 124’i 10. sinif, 140’1 11. sinif ve
103 kisinin ise 12. smnif oldugu goriilmektedir. Ayrica genel olarak ortalamalari birbirlerine
yakindir.

Tablo 24. Degerler ile Ilgili Kazanimlarin Gergeklesme Diizeyi Toplam Puaninin Katihmcilarin
Sinif Diizeylerine Gore Varyans Analiz Sonuclari (Tim Siniflar 9-12)

Varyansin Kaynagi Kareler Toplami sd Kareler Ortalamas1 F P
Gruplar Arasi 2,138 3 ,713 1,118 ,341
Gruplar Ici 319,975 502 ,637

Toplam 322,113 505

Tablo 24’e gore, katilimcilarin degerler ile ilgili kazanimlara ulasma diizeyinden aldig1 puanlari
ile sinif diizeyleri arasinda anlamh bir farklilik yoktur [F(3-502)=1,118, p>.05]. Bu bulgy, lise
tirlerinin 6grencilerin ODKAB 6gretim programindaki degerler ile ilgili kazanimlarin
gerceklesme dilizeyini edinmelerinde farkli etkilere sahip olmadigimi gostermektedir.
Homojenlik testi sonuclarinda sig degeri, ,447 ¢ikmistir. Bu da gostermektedir ki grubun sinif
diizeyi homojendir. Tablolar ortak olarak degerlendirildiginde sinif diizeyinde degerler ile ilgili
kazanimlarin gerceklesmesi bakimindan sorulara en yiiksek puan veren (Ortalama: X)
ogrenciler sirasiyla 10. sinif, 9. sinif, 12. sinif ve son olarak da 11. sinif 6grencileri olmustur.
Sonug¢ olarak, ODKAB o6gretim programindaki degerlerle ilgili kazanimlarin gerceklesme
diizeyinin, o6grencilerin smnif diizeylerine gore farklilastigina yonelik hipotezimiz
dogrulanmamustir.

Tablo 25. Degerler ile Ilgili Kazammlarin Gerceklesme Diizeyi Toplam Puanlarinin
Katilimcilarin Yas Durumuna iliskin Analiz Sonuglar (Anova)
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Yas Diizeyi N X S

14 yas ve alt1 61 3,99 0,72
15 114 4,11 0,81
16 113 3,89 0,75
17 125 3,88 0,72
18 77 3,89 0,90
19 + 16 3,28 0,99
Toplam 506 3,93 0,79

Tablo 25°te degerler ile ilgili kazamimlarin gerceklesme diizeyi 6lceginin 6grencilerin yas
seviyelerine gore degisimi bulunmaktadir. Tablo incelendiginde 068renci yaslari
bakimindan en yiiksek ortalamaya sahip 6grencilerin 4,11 puan ile 15 yas iken en diisiik
ortalamaya sahip 6grencilerin 3,28 ile 19+ yasindakiler oldugu gériilmektedir.

Tablo 26. Degerler ile ilgili Kazanimlarin Gergeklesme Diizeyi Toplam Puaninin Katihmcilarin
Yas Durumuna Gore Varyans Analiz Sonuglari

Varyansin Kaynagi Kareler Toplam1 sd Kareler Ortalamas1 F P Anlamli Fark

Gruplar Arasi 11,905 8 1,488 2,384 ,016 1-6;2-3,4,6;3-2,6;4-
2,6;5-6;6-1,2,3,4,5

Gruplar Ici 310,207 497 624

Toplam 322,113 505

Tablo 26’'nin ¢iktilarinda, katilimcilarin degerler ile ilgili kazanimlara ulasma diizeyinden
aldiklar1 puanlarin, yas seviyesine gore anlaml bir sekilde farklhlastigi gorilmektedir [F(5-
500)=2,384, p<.05]. Bu bulgu, yas seviyelerinin 6grencilerin ODKAB 6gretim programindaki
degerler ile ilgili kazanimlarin gerceklesme diizeyini edinmelerinde farkli etkilere sahip
oldugunu gostermektedir. Nitekim 14 ve yas alti 6grencilerin 19 yasindaki 6grencilerle; 15
yasindaki 6grencilerin 16, 17 ve 19 yasindaki 6grencilerle; 16 yasindaki 6grencilerin 15 ve 19
yasindaki oOgrencilerle; 17 yasindaki 6grencilerin 15 yasindaki 6grencilerle;18 yasindaki
ogrencilerin 19 yasindaki 6grencilerle; 19 yasindaki 6grencilerin ise tim yas gruplan ile
arasinda anlamli bir iliskinin oldugu goriilmektedir. Varyans homojenlik testi sonuclarinda sig
degeri, ,131 c¢ikmistir. Sonuc¢ olarak, ODKAB o6gretim programindaki degerlerle ilgili
kazanimlarin gerceklesme diizeyinin, 6grencilerin yas seviyelerine gore farklilastigina yonelik
hipotezimiz dogrulanmstir.

Tablo 27. Degerler ile Ilgili Kazanimlarin Gergeklesme Diizeyi Toplam Puaninin Katihmcilarin
Gelir Diizeylerine Gore Analiz Sonuclari (Anova)

Gelir Diizeyi N X S

4999 tl ve alti 165 3,82 0,79
5.000 tl ve 9999 tl arasi 204 3,88 0,77
10.000 tl ve tizeri 137 4,08 0,82
Toplam 506 3,92 0,79

Tablo 27’de degerler ile ilgili kazanimlarin ger¢eklesme diizeyinin 6grencilerin gelir diizeyine
gore degisimi bulunmaktadir. En yiiksek ortalamaya sahip 6grencilerin aylik gelir durumu
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4,08 ile 10.000 tl ve lizeri iken en diisiik ortalamaya sahip 6grenciler ise 3,82 ile 4999 tl ve
alt1 olanlardan olusmaktadir.

Tablo 28. Degerler ile ilgili Kazanimlarin Ger¢eklesme Diizeyi Toplam Puaninin Katilimcilarin
Gelir Diizeylerine Gore Varyans Analiz Sonuglari

Kareler Anlamh Fark
Varyansin Kaynagi Kareler Toplamisd Ortalamasi F P
Gruplar Arasi 6,186 4 1,547 4,541 ,045 1-2,3;2-1;3-1
Gruplar Ici 315,927 501 ,631

Toplam 322,113 505

Tablo 28'in ¢iktilarinda, katilimcilarin degerler ile ilgili kazanimlara ulasma diizeyinden aldig1
puanlarin, dgrencilerin gelir diizeylerine gore anlaml bir sekilde farklilastigi gériilmektedir
[F(2-503)=4,541, p<.05]. Bu bulgu, o6grencilerin gelir diizeylerinin degerler ile ilgili
kazanimlarin gerceklesme diizeyini edinmelerinde farkli etkilere sahip oldugunu
gostermektedir. 4999 tl ve alt1 geliri olan 68rencilerin her iki gelir grubu ile; 5000 tl ve 9999 tl
arasi geliri olan 68rencilerin 4999 tl ve alt1 geliri olan 6grencilerle; 10.000 tl ve iizeri geliri olan
ogrencilerin ise 4999 tl ve alt1 6grenciler ile arasinda anlamli bir iliski bulunmaktadir. Nitekim
ortalamalar incelendiginde, 68rencilerin gelir diizeyi arttikca degerler ile ilgili kazanimlarin
gerceklesme diizeyinin de arttigr gozlemlenmektedir. Homojenlik testi sonuclarinda sig
degerinin, ,05’ den biiyilik ¢ikmasi (,482) testin homojen oldugunu gostermektedir. Bastiirk,
ilk6gretim 8. sinif vatandaslik ve demokrasi egitimi dersinin (Bastiirk, 2011) amaglarina
ulasip-ulasmadigina iliskin yaptifi c¢alismada da sosyo-ekonomik durumun dersin
kazanimlarinin gerceklesmesinde etkili bir faktor oldugu sonucuna ulasmistir. Bu bakimdan
arastirma bulgular1 elde ettigimiz arastirma bulgularini destekler niteliktedir. Ancak Hidir,
ortadgretim kurumlarinda rehberlik hizmetlerinin 6grenci kazanimlarinin amacina ulasma
diizeyine iliskin calismasinda, 6grencilerin gelir durumunun kazanimlari edinmelerinde etkili
bir faktér olmadigi sonucuna ulasmistir (Hidir, 2010). Sonug¢ olarak, ODKAB 06gretim
programindaki degerlerle ilgili kazanimlarin gergeklesme diizeyinin, 6grencilerin gelir
diizeylerine gore farklilastigina yonelik hipotezimiz dogrulanmistir.

SONUC

Ulkemizde bireyin ahlaki manada olgunlasmasi, saghkli bir kisilik gelistirmesi ve toplumsal
uyumunun saglanmasi ve icinde yasadigimiz donemde gelecek nesilleri bolgesel ve kiiresel
Olcekte meydana gelen/gelecek degerlerin erozyonu ve ahlaki yozlagsmalardan korumak icin
toplumu sekillendiren ve yon veren onemli bir ara¢ olan egitimden yararlanmak
istenmektedir. Bu nedenle de genelde tiim derslerde 6zelde ise DKAB 6gretim programlarinda
ogrencilere birtakim dini, milli, insani ve ahlaki degerler verilmeye ¢alisiimaktadir. Ancak bu
derslerin 68retim programlarinin etkililigini tespit eden calismalarinin az olmasi1 6g8retim
programlarinin hedefledigi basarinin diismesine neden olmaktadir. Cilinkii 6gretim
programinin degerlendirilmesi ve ifade edilen degerler ile ilgili kazanimlarin ne oranda
gerceklestiginin tespit edilmesi, bu konuda hem 06gretim programinin hem de dersin ve
kitaplarin eksikliklerinin belirlenmesinde, hedeflenen basariya ulasilmasinda dnemli katki
sunar. Bu arastirmada da Ortadgretim Din Kiiltiiri ve Ahlak Bilgisi dersinde 6grencilere
kazandirilmak istenen dini ve ahlaki degerlerin neler oldugu ve bu degerlerin cesitli faktorlere
gore degisip-degismedigi arastirilmak istenmistir. Arastirma sonucunda da su sonuglar elde
edilmistir.

Oncelikle Ortadgretim DKAB &gretim programindaki degerler ile ilgili kazammlarin
gerceklesme diizeyi ile ilgili gelistirilen 6l¢me araci i¢in yapilan faktor ve giivenirlilik analizleri
sonucunda o6l¢egin KMO ve Cronbach Alpha degerlerinin yiliksek oldugu gorilmiistir. Bu
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durum gelistirilen 6lcegin gecerli ve giivenilir veri toplama araci oldugunu gostermektedir.
Ayrica her bir gerceklesme diizeyinin katilimcilar1 ne denli ayirt ettigini degerlendirmek
amaciyla yapilan madde analizi sonuclarina goére de oOlgeklerin madde toplam
korelasyonlarinin yiiksek diizeyde oldugu tespit edilmistir.

Arastirmada DKAB 6gretim programindaki degerler ile ilgili kazanimlar bagimsiz degiskenlere
gore farkli sonuglar elde edildigi de belirlenmistir. Nitekim ODKAB 6gretim programindaki
degerler ile ilgili kazanimlarin gerceklesme diizeyinin bagimsiz degiskenlere goére degisip-
degismedigine iliskin sonuclar incelendiginde; 6grencilerin cinsiyetleri, okul dis1 din egitimi
alma durumu, sif diizeyi, anne-baba meslek ve 6grenim durumu faktorlerinin 6gretim
programinda ifade edilen kazanimlar: farklilastirmadigini géstermektedir. Bu durumda ifade
edilen degiskenlerin, 6grencilerin kazanimlar1 edinmelerinde etkili olmadigi ileri siiriilebilir.
Ancak 6grencilerin okul tiiri, yas seviyesi ve gelir dlizeyi bagimsiz degiskenlerinin 6grencilerin
DKAB 6gretim programindaki degerler ile ilgili kazanimlar1 edinmelerinde anlamli bir farklilik
olusturdugu tespit edilmistir. Bu durumda da ifade edilen degiskenlerin 6grencilerin
kazanimlar1 edinmelerinde etkili oldugu soéylenilebilir. Arastirma elde edilen sonuglar
arastirmanin basinda belirtilen ODKAB 6gretim programindaki degerlerle ilgili kazanimlarin
gerceklesme diizeyi, 6grencilerin okul tiirii, yas seviyesi ve gelir diizeyine gore anlamli bir
sekilde farklilastigina yonelik denencemiz dogrulanirken diger bagimsiz degiskenlere gore
denencemiz dogrulanamamaistir.

Diger arastirmalarin sonuglari ile yapilan arastirma sonuglar1 kiyaslandiginda; DKAB dersi ve
diger derslerle ilgili arastirma verilerinin arastirmadan elde edilen verileri biiyliik oranda
destekledigi goriilmektedir. Zira bulgular ve yorumlar boéliimiinde belirtilen diger arastirma
verilerinden ¢ogunlugu yapilan arastirma sonuglariyla benzerlik gosterirken bazilar1 da aksi
yonde sonuclara ulasmistir. Ornegin; arastirmada égrencilerin cinsiyet, okul tiirii, baba ve anne
0grenim durumu bagimsiz degiskenleri 6grencilerin kazanimlar1 edinmesinde diger arastirma
verileriyle ayni ¢iktilara ulasilirken, 6grencilerin gelir diizeyleri ve okul dis1 din egitimi alma
bagimsiz degiskenleri baz1 arastirmalara gore farklilastig tespit edilmistir. Boyle bir sonucun
ulasilmasinda arastirmalarin DKAB dersinin kazanimlarina yonelik yapilmamasi ve arastirma
ornekleminin farkli bireysel ve cevresel faktorlerin etkisinde olmasinin etkili olabilecegi
soylenilebilir. Ogrencilerin yas diizeyi, sinif diizeyi, anne-baba meslek faktorleri ise tespit
edilen benzer ¢alismalarda bagimsiz degisken olarak alinmadigindan yapilan arastirmada bu
bagimsiz degiskenler ilk olma 6zelligi tasimaktadir.

Son olarak oOgretim programinin ve ders Kkitaplarinin icerigine yonelik sonug¢ ve
degerlendirmemiz su sekildedir: ODKAB 6gretim programinda ifade edilen degerler ile ilgili 19
kazanimin bilissel taksonomiye gore hazirlandig1 duyussal ve psikomotor kazanimlarin eksik
oldugu belirlenmistir. Simif diizeylerine gore kazanimlar esit dagitilmamis, 10. sinifta dini ve
ahlaki degerler ile ilgili tek bir kazanim yer almistir. Zira ol¢ek sorularn igerisinde 1-4
kazanimlar 9. sinif, 5-14 kazanimlar 10. simif, 15. kazanim 11. smif ve son olarak 16-19.
kazanimlar 12. simf égrencilerine kazandirilmaya cahsilmistir. Ogrencilerin kazanimlara
verdikleri yanitlarin ortalamalarinin X: 3,65-4,19 aras1 “Katilyorum” diizeyinde oldugu goz
ontline alindiginda degerlerle ilgili kazanimlar1 edinmelerinin iyi diizeyde oldugu sdylenebilir.
Ancak ODKAB 06gretim programinin ve ders kitaplarinin 6grencilere dini ve ahlaki degerleri
kazandirmada tam olarak etkili oldugunu séyleyemeyiz. Ogretim programinda belirtilen
degerlere ders kitaplarinda yeterince vurgu yapilmamakta, aciklama ve orneklemelerde
eksiklikler bulunmaktadir. Ayrica bu degerler ile ilgili verilen ayet ve hadislerin agiklamalari
mevcut degildir. Ornek kisiler ve olaylar yeterince verilmemektedir. Programda sadece 3 deger
O0gretimi yaklasimi 6nerilmekte, bu yaklasimlarin nasil uygulanacag ile ilgili aciklamalar
yetersiz kalmaktadir. Bu bakimdan hem 6gretim programinin hem de ders kitaplarinin revize
edilmesi 6grencilerin degerlerle ilgili kazanimlar1 edinmesinde daha faydal olacaktir.

ONERILER
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Hem yapilan arastirmada hem de diger arastirma verilerinde ortaya cikan sonuglarla ilgili,
ogrencilerin ODKAB 6gretim programindaki degerler ile ilgili kazanimlar1 edinmelerine etki
eden faktorlerin alt yapisi ayrintili bir sekilde incelenmelidir. Degerler egitimi alaninda ortaya
¢ikan yaklagimlarin neler oldugu tam olarak ortaya konulmali, bunlarin strateji mi, yontem mi,
yoksa yaklasim mi oldugu konusunda yeterli bilimsel ¢alismalar yapilmalidir. Ayrica bu
yaklasimlarin amag, yontem, asama, ilke ve esaslar1 belirginlestirilmelidir. DKAB dersinde
kullanilabilecek degerler egitimi yaklasimlan gelistirilmelidir. Ozellikle egitimde benimsenen
yapilandirmaci yaklasimin felsefi alt yapisi ile DKAB dersinin dini arasindaki tartismalar bir
sonuca baglanmalidir.

Deger egitimi bir biitiin olarak goriilmeli, tiim derslerin 6gretim programlarinda, {nite,
kazanim ve igeriklerde degerler verilmelidir. Degerler tek bir {inite yerine tiim iinitelerde
okuma parcalari, hikayeler, etkinlikler, oyunlar, giincel olaylar, filmler, miizikler, énemli
sahsiyetlerin degerlere bakisi ve ornek yasantilar1 gibi yollarla verilmelidir. Milli Egitim
Bakanlig1 6zel olarak igerikler tiretmelidir. Muhatabin seviyesine ve gelisim 6zelliklerine gore
(cocuk, geng, yetiskin) degerler siniflandirilmali, seviyeye gore icerikler olusturulmalidir.
Ozelde lise 6grencilerinin deger tercihlerinin yillara gére degisimini izlemeye yonelik bilimsel
ve akademik calismalar yapilmali ve tesvik edilmelidir.

Degerlerin birey ve toplum yasami icerisindeki énem, hedef ve faydalar1 ortaya konulmalidir.
Degerlerin kazanilmasi ve yasatilmasi icin her tiirlii gorsel basin ve isitsel yayin araglari
kullanilmalidir. Egitimde amag bilimsel-akademik basarinin yaninda ahlak ve deger odakl bir
egitim olmalidir. Ahlak ve Degerler egitimi adinda bir ders konulmali, bu derse girecek brans
o0gretmenler yetistirilmelidir. Eger bu imkan yoksa 6zelde DKAB 6gretmenlerinin genelde ise
tiim O6gretmenlerin degerler egitimi yapabilecek hizmet 6ncesi ve hizmet ici egitimler almasi
saglanmalidir.

Duyussal alana ait olan degerler icin, duyussal alana hizmet edecek kazanimlar hazirlanmalhdir.
Degerler egitimi slire¢ ve sonrasinda bilissel, duyussal ve psikomotor kazanimlarin nasil
oOlciilecegi, hangi kriterlere gore degerlendirme yapilacagi ve hangi 6l¢me araglarinin nasil ise
kosulacagi netlestirilmelidir.

Okul oncesi egitim ve diger egitim kademelerinde ahlak ve degerler egitimi yapacak gerekli
bilimsel, egitim ve hukuki calismalar gerceklestirilmeli, deger egitimi siyasi saikler iistii bir
amag olan devletin politikas1 olmalidir. Ayrica sadece 6rgiin egitim vasitasiyla degil yaygin
egitim kurumlan ile de deger egitimi yapabilecek alt yapi olusturulmaldir. Deger egitimi
yapilirken ¢evre, aile ve okul licgeni birlikte hareket ettirilmeli, paydaslara diisen goérevler
belirlenerek ortak karalar alinmali ve uygulamaya doniik somut adimlar atilmahdir.

Ogrencilere kazandirilmak istenen degerler tarihsel tecriibeden, bilimsel ¢alismalardan ve
halkin taleplerinden faydalanilarak olusturulmali, toplumda yasanilmasi istenen degerler 6ne
cikarilmalidir. Degerler egitimi politikalarinin  gelistirilmesinde ve pedagojisinin
belirlenmesinde ulusal ve uluslararasi gelismeler gerekli makamlarca takip edilmelidir.
Degerler gegmisle bagl koparmadan cagin sartlarina gére olusturulmaldir. Ozellikle degerler
egitimi konusunda toplumsal beklenti ve ihtiyaclarn takip edecek resmi ve 6zel kurumlar
kurulmali ve desteklenmelidir. Degerler egitimine yonelik toplumsal farkindalik uyandiracak
yaslilara saygi haftasi, doga ve cevre giinii gibi 6zel giin ve haftalar konulmali, bu giin ve
haftalarda 6zel programlar gerceklestirilmelidir.

Degerlendirme sonucunda degerler ile ilgili kazanimlarin gerceklesmesini engelleyen siniflarin
kalabaligi, ders saati yetersizligi ve 6grenme ortamindan kaynaklanan fiziki yetersizlikler gibi
olumsuz durumlarin 6ntine gecilmelidir. Kisaca degerler egitimi yapacak fiziksel ve 6gretimsel
yetersizlikler 6énlenmeli, okuldaki tiim kisi, kurum ve bilesenler degerler egitimine hizmet
edecek sekilde diizenlenmelidir. Ogrencilerin motivasyonu, ilgi, yetenek ve 6grenme
yontemleri gibi bireysel farkhliklar géz 6niinde bulundurulmahdir. Ogretmen tarafindan
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degerler konusunda 6grencilerin 6n bilgi ve inanglar ortaya ¢ikarilmali, 6grencilerin kendi
diistincelerinin farkinda olmalari saglanmalidir. Ayrica 6grenme esnasinda ortaya cikan
alternatif diisiinceler lizerinde 6grencilerin dlisiinmesi ve tartismasi saglanmalidir.
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Abstract

Due to the increasing interest and need for values education, educators have accelerated their efforts to
raise children and young people as individuals who are more beneficial to society. With the aim of creating
a strong society consisting of individuals who are integrated with national and moral values, "value
education” has been emphasized in curricula especially after 2005, and some values have been tried to be
acquired by students in courses such as Social Studies, Life Sciences, Civics, Turkish, and Religious Studies.
It can be argued that the contribution of religion courses, which directly deal with values, to moral and value
education is higher than other courses. For this reason, in the Secondary Education Religious Culture and
Moral Knowledge (ODKAB) curriculum, objectives related to values were set, content was created, learning-
teaching process was designed and explanations were made for evaluation. However, when the literature
is examined, it is noteworthy that there are few studies to determine whether the achievements related to
the values expressed in the curriculum are realized or not. The existence of such a situation prevents the
curriculum from achieving the desired success. In this study, it is aimed to determine and evaluate the level
of realization of the outcomes related to values in the secondary education DKAB curriculum and the factors
affecting this level. In order to collect the necessary data to achieve the purpose of the study, a questionnaire
was administered to 506 students in grades 9-12 in 12 high schools in 7 different school types in the 2021-
2022 academic year in Manisa. The questionnaire included questions to determine various characteristics
of the students in order to determine the independent variables and scales for the research hypotheses. As
aresult of the research, it was determined that the students acquired the outcomes related to values in the
secondary education DKAB curriculum at a good level and that these levels differed significantly according
to the school type, age level and income level of the students.

Key Words: Religious education, religious culture, values education, religion, values

INTRODUCTION

Human beings are constantly changing psychologically and physiologically and developing
according to the requirements of the age. This is a necessity of his/her creation; he/she has a
structure that can be consciously influenced, acquire, develop and change a behavior (Bilgin &
Selguk, 2000). This situation leads to a desired change and makes it necessary to design a planned
teaching process with a curriculum for the desired behavior change in the field of education
(Given, 2004; Tasdemir, 1975; Ertiirk, 1975). Because, in order to achieve the desired results at
the expected level by saving the process of developing different aspects of the individual from
randomness, the education and training process must take place in a certain discipline. In
addition, the process can be described as contemporary only if the activities to be carried out in
the process are organized in the light of contemporary findings and developed teaching systems
for human and development (Tasdemir, 1975). Curriculum development is a coordinated process
in which content, methods, activities, techniques, tools and materials are used to realize the aims
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of the school and national education inside and outside the school. In other words, curriculum is
a process thatincludes objectives, content, learning-teaching and evaluation (Vural, 2006; Gorgen,
2019; Demirel, 2012). While developing the curriculum, it is important to pay attention to the
functioning of each of these elements, to determine appropriate objectives, to create target-
oriented content, to design the learning-teaching process in achieving the objectives and content,
and to make good evaluation in terms of the success of the program (Dogan, 1997; Erden, 1995).

Curriculum is prepared for a specific purpose and put into practice. In other words, there are
philosophical, historical, psychological, social and economic foundations behind each program
and it is developed to serve these ideals (Akpinar, 2012; Karacaloglu, 2012; Biiyiikkarag6z, 1997).
Attempting to teach the element of religion, which is seen as an individual and social reality in the
education system, is of vital importance both for the individual to have a healthy development
process and for the continuity of social culture. For this reason, throughout human history, except
for some periods, religious education has been either the main element or a part of education. In
our country, religious education has continued to be provided even though this reality has been
interrupted due to various reasons in some periods. In particular, Article 24 of the 1982
Constitution states that "Religious and moral education and training shall be conducted under the
supervision and control of the state. Religious culture and ethics teaching is among the
compulsory courses taught in primary and secondary education institutions." (MEB, 1982). The
ODKAB curriculum, which was prepared after the Compulsory Religious Education course became
compulsory, contained some deficiencies in terms of curriculum development stages. The
curriculum continued to be used until 2005 without any significant changes. Afterwards, the main
determinants of the curricula have been the differentiation of measurement and evaluation
methodology, the increase in opportunities in the education process, the change in educational
environments, and the transition from result-oriented education to an evaluation method that
prioritizes the process (Akto, 2010; Aydin, 1998).

In this process, it can be stated that the studies on the pedagogical situation and the changing
needs of the ODKAB curriculum, which was putinto practice in 2005, is an important achievement.
It can be said that the new curriculum is an important step forward compared to the 1982
curriculum in terms of being student-centered, being prepared with an understanding that
attaches importance to pedagogical understanding, and making detailed explanations about all
stages of the teaching process. Especially in recent years, the emphasis on values and value
teaching in the field of education in the world has made it necessary to carry out some studies in
this field in our country. Values, which can be defined as the rules that guide human relations with
people, society and objects, cover all areas of life from religion to economy, psychology to
sociology, history to philosophy. The concept of values, which surrounds human beings and guides
their lives, has suffered a deep wound in the last few centuries. In the modernization process of
the West, the understanding of value based on norms has been replaced by a utilitarian and
science-based understanding (Oniir, 2007).

In arapidly globalizing world, with the advancement of technology, religious, social, economic and
cultural values have spread internationally, societies have started to intertwine through mass
media, and as a result, cultural values have been replaced by universal values. In this respect, the
importance of both protecting cultural values and having universal values has increased. In
addition, the emergence of moral decadence as a general problem of the world in recent years has
increased the necessity of an inclusive moral and value education that includes local and universal
values (Arslan Parlak, 2011). In this process, the loss of moral value and crisis of meaning
experienced on a local and global scale has caused problems such as alienation, rootlessness,
existential crisis, spiritual hunger and aimlessness in individuals. At the social level, the
emergence of social problems such as environmental pollution, weakening of the family
institution, sexual deviations, terrorism, war, substance addiction, seeing money as the greatest
value, and the spread of sexuality and violence culture have increased the interest and need for
values education (Hokelekli, 2009). For these reasons, it has been deemed necessary to provide
an effective morality and value-oriented education in solving the problems that threaten the
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individual, the family, the society and the world; in gaining moral values such as solidarity,
solidarity, hospitality, kindness, truthfulness, love, honesty, compassion and respect that keep
people together and give meaning and purpose to their lives (Koylii, 2004). Thus, it has been
desired to utilize the power of education in preventing the problems experienced/to be
experienced.

One of the important functions of education is to develop people morally and to ensure that they
have human values. Especially in the researches (Adamczyk & Hayes, 2012; Kohen 2012; Cevik,
2005; Chen et al.,, 2013; Santrock, 2020), it is considered extremely essential to conduct value
education with young people who are thought to be in moral crisis and have a high frequency of
doing some negative behaviors. It is also emphasized that it is necessary to equip young people
with spiritual, moral and national values in order to protect them from harmful attitudes and
behaviors. Because the secondary education period, which constitutes an important part of
adolescence, is a stage in which the moral personality of the young person is formed and the moral
judgment ability develops. In addition, it is also during this developmental period that the young
person becomes an independent personality and learns his/her role and place in society. The
individual's search for the meaning of life by searching for values that will give him/her
confidence in forming a worldview and finding satisfactory answers about his/her place and role
in this life are among the unique behavioral characteristics of this period. It is inevitable for the
adolescent to experience crisis and contradictions in terms of religion due to both his/her own
inner turmoil and the ever-changing value judgments in society. At such a time, religion is a highly
influential and challenging value for young people in terms of responding to psychological needs
and desires such as identity, security, understanding and attachment (Hokelekli, 1998).

For these reasons, an effective religious, moral and value education should be provided in order
to complete the moral development of young people in the right way. In order to serve this
purpose, in the regulations and curricula developed in our country by referring to the Basic Laws
of National Education and National Education, it is stated that national, humanitarian, moral,
cultural and spiritual values are important by making connections with social, cultural and
historical foundations; it is emphasized that the aim is to raise individuals with these values. In
particular, since religion has a value-setting and educational aspect, value education was also
aimed to be provided through the DKAB course. For this reason, "value education” has been
emphasized in the primary and secondary education DKAB curricula prepared in 2005 and later
with the aim of creating a strong society consisting of individuals integrated with national and
spiritual values. Values and value teaching were included among the basic elements of the
programs, separate sections on value teaching were prepared and explanations were made about
how they would be subjected to teaching. In short, radical changes have been made towards values
education (MEB, 2005-2006). However, it is seen that the sections of the curriculum, which was
revised twice in 2010 and 2018, related to values have not been sufficiently evaluated and
academic studies have not been carried out for practice. Because with the evaluation phase of the
program, the success of the program is measured by evaluating the objectives, content and
education-training process with different methods. The evaluation phase, which is one of the
components of the curriculum, is important in terms of examining the whole process starting from
the target, identifying deficiencies, determining the effectiveness of the curriculum and offering
solutions. In addition, evaluating the curriculum and determining the extent to which the gains
related to the stated values have been achieved make a significant contribution to determining
the deficiencies of both the curriculum, the course and the books, and to achieve the targeted
success.

Purpose of the Research

In the research, religious and moral values were tried to be given, and what the achievements
were aimed to be given to the students in the DKAB course in general and in the 2018 ODKAB
curriculum in particular, and to what extent the students acquired these values were considered
as a subject that needs to be investigated. For this reason, the research is based on the question
"What is the level of realization of the achievements related to values in the 2018 Secondary
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Education DKAB curriculum?”. In addition to this basic problem, the sub-problem of the research
was determined as "Does the level of realization of the achievements related to the values in the
curriculum differ according to the gender of the students, students' receiving religious education
outside the school, school types, grade levels, parents' education status, occupations, age levels
and income levels?".

The hypothesis of the study was "The level of realization of the outcomes related to values in the
curriculum differs according to the gender of the students, their status of receiving religious
education outside the school, school types, grade levels of the students, educational status of their
parents, occupations, age levels and income levels."

METHOD
Universe and Sample of the Study

In Sehzadeler and Yunus Emre districts, which are the central districts of Manisa Province, there
are 25 high schools where DKAB courses are given, apart from the Imam Hatip High Schools
affiliated with the Ministry of National Education. These high schools formed the population of the
research. Among these schools, a total of 506 9th-12th grade students who attended the DKAB
course in 12 high schools in 7 different school types and who were selected by simple random
selection were determined as the sample of the study.

Research Models and Designs

Descriptive survey model, one of the survey models, was used in the study. Descriptive surveys
are studies conducted on large groups, in which the opinions and attitudes of individuals in the
group about an event or phenomenon are taken and events and phenomena are tried to be
described (Karakaya, 2012). This research method is used to describe the functioning of societies,
institutions, objects and events (Cohen, Manion & Morrison, 2007). In this study, this model was
preferred because students' levels towards the gains related to values in the ODKAB curriculum
were examined by various variables.

In addition, the study was planned as a single-factor design (Balci, 2015). Single-factor designs
investigate the effect of a single independent variable on the dependent variable. The dependent
variable of this study is the level of realization of the achievements related to the values in the
curriculum of the students taking the ODKAB course. The independent variables examined are
students' gender, age, school types and levels, economic levels, receiving religious education
outside of school, and their parents' education and occupations.

Data Collection Process

In order to achieve the objectives set in the study, both literature review and fieldwork were used.
In the literature review, the substructure of the research was formed by examining publications
such as books, articles, theses and dissertations from the main sources related to values and
education, education and religious education, programs and related topics. In the second stage of
the study, document analysis, which is one of the qualitative research methods and involves the
analysis of written materials containing information about the phenomenon or phenomena to be
investigated (Yildirim & Simsek, 2006). As a primary source, the achievements and contents
related to morality and values in the 2018 ODKAB curriculum were examined. In the light of the
findings obtained as a result of the analysis, the activities and achievements related to values were
revealed.

In the study, a Likert-type questionnaire consisting of two separate sections was developed in
order to reveal whether the level of realization of the outcomes related to values in the secondary
education DKAB curriculum varies according to the independent variables of the students. In the
first part of the questionnaire, a personal information inventory including personal questions
about the students and their learning environment was used. In the second part, the questionnaire
form titled "The Level of Realization of the Outcomes Related to Values in the Secondary Education
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Religious Education Curriculum", which includes the behaviors that the students are expected to
acquire about values in the DKAB course, was included.

Validity and Reliability Studies of Data Collection Tools

The validity of the measurement tool indicates what the questionnaire measures and to what
extent it fulfills the purpose for which it was prepared; the reliability of the measurement tool
shows the degree to which it measures the characteristics measured by the measurement tool
(Tavsancil, 2014). In the study, Cronbach's alpha was used to measure reliability. Additionally,
factor analysis was applied to determine whether the dimensions in the scale measure a single
structure or not (Biiyiikoztiirk, 2015). Again, Kaiser-Mayer-Olkin was used to determine the level
of realization of the student achievements in order to determine the validity and reliability of each
achievement in the scale and to determine the adequacy of the data. Barlett's Test was applied to
determine whether the data came from a multivariate normal distribution. Finally, factor analysis
was performed on the research data and item-test correlations were also examined. As a result of
the research, items with a total correlation below 0.30 were discarded from the scale.

The Kaiser-Meyer-Olkin test score, which was conducted to determine the level of realization of
the data related to the scale "The Level of Realization of the Outcomes Related to the Values in the
ODKAB Curriculum”, is .95. In social sciences, this score indicates an excellent level of data
realization. It also shows that the sample data is sufficient (Tavsancil, 2014). In the scale, there
are 3 factors greater than one and the variance explained by a single factor is 50.925%. In short,
the items in this area explain approximately 50% of the realization level of the outcomes related
to values. The item and factor analyses of the scale, which was developed to reveal the extent to
which 506 students who attended the ODKAB course and were selected as the sample reached the
gains envisaged in the dimension of "Realization Level of Values-Related Outcomes", are given in
Table 1.

Table 1. Factor and Item Analysis Results of the Level of Realization of the Outcomes Related to
Values in the ODKAB Curriculum

Factor Load Item Total

SCALE OF ACHIEVEMENTS RELATED TO VALUES IN THE ODKAB TEACHING PROGRAM Value Correlation
I can associate basic values with verses and hadiths. 81 77
I can explain the principles of Islam related to social justice. 79 75
I can explain the subject and purpose of Islamic morality. 77 73

I can evaluate the approach of Islam to environmental problems and its solution

suggestions. 76 71

I realize the importance that Islam gives to the institution of family. 76 71

I can explain the religious and moral principles about foodstuffs and addiction. 75 71

I can interpret the principles of Islam about economic life. 74 ,69

I realize the importance of the moral dimension in Sufi thought. 74 ,69

[ can interpret some issues re.la.ted to health and _rne.dicine within the framework of 73 69
religious and moral principles. ! ’

[ can interpret the moral measures of Islam related to economic life. 73 ,69
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I recognize the exemplary moral character of the Prophet Muhammad. 73 68

I take the prominent moral characteristics of some Companions as examples. 72 68

I can discuss the place of religious and moral values, customs and traditions in the

personality development of young people. 72 67
I can relate Prophet Muhammad's virtuous behavior during his youth to my own life. 71 67
I can interpret the effect of worship on the moral development of the individual. 71 ,68
I can establish a relationship between morality and manners. 69 62
[ pay attention to moderation in my attitudes and behaviors. 67 62
I can explain some behaviors that are cond.emned in Islamic morality with verses and 38 34
hadiths. ’ ’
I can analyze the factors affecting the formation of values. 76 ,35
KMO:96 Bartlett's Test:000  Cronbach's Alpha: ,93 Explained Variance:50,9

When the factor analysis of the scale consisting of 19 outcomes expected to be gained by the
students is examined, it is seen that the first factor loadings of the items are between ,38 and ,81.
According to the factor loading values, the scale consists of interrelated items. In addition, it can
be said that the achievements related to values measure the structure. According to the results of
the item analysis conducted to evaluate the extent to which the level of realization differentiates
the students, the item-total correlations are at a high level between ,34 and ,77. According to this
information, each of the 19 statements is discriminative. Cronbach Alpha reliability coefficient is
.93. This value indicates that the scale has a high level of reliability. According to the findings, the
scale is a reliable and valid data collection tool.

Analysis and Evaluation of Data

In the study, the level of students' possession of the aforementioned outcomes was determined
with the Likert-type five-point rating scale, which is the most widely used of the attitude scales
and is easy to prepare and apply. Likert-type scales, which are based on the principle that the
individual provides information about himself/herself, are useful in terms of indicating the extent
to which he/she agrees or disagrees with the given statement/question instead of marking the
statements that the individual adopts in the attitude scale. In this scale, the individual reports the
results of observations about himself/herself in terms of various characteristics. Usually a list of
questions (questionnaire, inventory, scale, test) is given and the individual is asked to answer the
questions in the scale items in the list. In these questions, the individual is asked to indicate what
his/her attitude or behavior would be in hypothetical situations. In addition, the individual is
expected both to have the insight to meet the hypothesis and to provide complete and undistorted
information about himself/herself (Balci, 2015; Tezbasaran, 1997; Tavsancil, 2014; Neuman,
2014). The students' level of having the specified outcomes was determined by using the average
scores obtained from the Likert-type scale. The points to be obtained on the Likert Type scale
were scored as 1. Strongly Disagree (1.00-1.79), 2. Disagree (1.80-2.59), 3. Undecided (2.60-3.39),
4. Agree (3.40-4.19) and 5. Strongly Agree (4.20-5.00) respectively. In the analysis of the data, the
data collected in the questionnaires were transferred to the computer environment, organized
and analyzed in the Statistical Package Program for Social Sciences (SPSS).
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FINDINGS AND DISCUSSION
Findings Regarding the Outcomes Related to Values in the ODKAB Curriculum

Table 2. Arithmetic Mean and Standard Deviation of the Realization Level of Outcomes Related to
Values

Outcomes Related to Values in the ODKAB Curriculum X S
I can establish a relationship between morality and manners. 419 0,96
[ recognize the exemplary moral character of the Prophet Muhammad. 418 0,95
[ pay attention to moderation in my attitudes and behaviors. 4,17 0,98
I realize the importance that Islam gives to the institution of family. 412 1,09
I can evaluate the approach of Islam to environmental problems and its solution suggestions. 4,07 0,99
I can interpret the effect of worship on the moral development of the individual. 4,04 1,07

I can discuss the place of religious and moral values, customs and traditions in the personality

development of young people. 404 059

I can analyze the factors affecting the formation of values. 403 1,72

I can explain the subject and purpose of Islamic morality. 396 1,04

I can explain the religious and moral principles about foodstuffs and addiction. 3,94 1,10

I realize the importance of the moral dimension in Sufi thought. 392 1,04

I can interpret some issues related to health and medicine within the framework of religious and 386 111
moral principles. ’ ’

I can explain the principles of Islam related to social justice. 381 1,10

I can relate Prophet Muhammad's virtuous behavior during his youth to my own life. 3,79 1,14

I can associate basic values with verses and hadiths. 3,76 1,12

I can explain some behaviors that are condemned in Islamic morality with verses and hadiths. 3,76 2,14

I can interpret the moral measures of Islam related to economic life. 3,72 1,14

I take the prominent moral characteristics of some Companions as examples. 368 1,16

I can interpret the principles of Islam about economic life. 3,65 1,18

Table 2 shows the arithmetic mean and standard deviations of the realization level of the
objectives related to values. According to the table, the realization level of the achievements
related to values in the Secondary Education Religious Culture and Moral Knowledge curriculum
varies between 3,65-4,19. The highest mean of the attainments related to values was "I can
establish a relationship between morality and manners" (X: 4,19), the second attainment was "I
recognize the exemplary personality of the Prophet Muhammad related to morality" (X: 4,18) and
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the third attainment was "I pay attention to moderation in my attitudes and behaviors" (X: 4,17).
The three learning outcomes with the lowest mean were "I can interpret the moral measures of
Islam related to economic life" (X: 3,72), "I take the prominent moral characteristics of some
Companions as examples" (X: 3,68), and "I can interpret the principles of Islam related to
economic life" (X: 3,65).

The highest one among these outcomes is in the 10th grade "Moral Attitudes and Behaviors" unit,
and in the explanations section, it is stated that topics such as emotion, thought, behavior, will
management will be discussed in relation to verses and hadiths. The second highest outcome is in
the 11th grade unit "Prophet Muhammad According to the Qur'an” and in the explanations section,
both the human and moral characteristics of Prophet Muhammad are asked to be quoted from
verses and his exemplary life. In addition, it is stated that activities are included in which students
can analyze the place of the exemplary personality of the Prophet Muhammad in understanding
Islam. The third highest outcome is in the same unit as the first outcome and no general
explanation is given. It is noticeable that these three outcomes are related to morality. The first of
the last three outcomes is in the 12th grade "Current Religious Issues" unit and in the explanations
section, Islam's understanding of property, its view of the problem of poverty and the principles
of solving poverty are discussed, occupational health and safety, worker and employer rights are
included. The second learning outcome is in the 10th grade unit "Prophet Muhammad and Youth"
and the different characteristics of Companions such as Hz. Ali, Erkam b. Ebi'l Erkam, Mus'ab b.
Umeyr, Usame b. Zeyd, Muaz b. Cebel, Hz. Aise, Hz. Fatima, Esma binti Ebu Bekir, Cafer b. Ebi Talib
are included. The outcome with the lowest average is in the 10th grade "Religion and Life" unit
and there is no explanation.

It can be said that the common aspect of the outcomes with the last three averages shows the
relationship between Islam and social life. The scores of the three highest averages are quite close
to each other. In the first outcome, students were able to establish the relationship between
morality and manners; in the second outcome, students were able to recognize the exemplary
personality of the Prophet Muhammad regarding his morality; and in the last outcome, students
paid attention to moderation in their attitudes and behaviors in their own lives. It can be said that
two of the last three learning outcomes are related to the principles of Islam regarding economic
life, students have deficiencies in interpreting these principles and they cannot fully comprehend
the relationship of Islam with social life in terms of economic aspects. In addition, in the other
outcome, it can be inferred that the students do not have information about the moral
characteristics of the Companions or that they cannot reflect the exemplary life of the Companions
sufficiently in their lives.

Table 3. T-Test Results Regarding Whether the Total Score of the Level of Realization of the
Outcomes Related to Values Varies According to the Gender of the Participants

Gender N 4 S sd t p
Girl 267 3,99 ,79 498 1,870 0,62
Male 239 3,86 ,79

The results of the t-test regarding whether the total score of the realization level of the gains
related to values of the students participating in the research varies according to gender are
shown in Table 3. At the level of realization of the achievements related to values, the arithmetic
mean of the girls is 3,99 and the mean of the boys is 3,86. According to this, the realization level
of the achievements related to values is higher for girls than boys. However, according to the
results of the t-test conducted to determine whether the mean scores are significant or not, the
mean score differences are not significant. In these findings, there is no significant difference in
the achievements related to values of the students participating in the study according to gender
difference [t(498)=1,870, p>.05]. In addition, the fact that the sig value is greater than .05 shows
that the variances are homogeneously distributed. Akto, who investigated the realization of the
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outcomes of the 2005 secondary education program, concluded that gender was not an effective
factorin the achievementsin this field (Akto, 2010). In addition, in the studies conducted by Ulutas
on Computer Science (Ulutas, 2006), Aydin on Social Studies (Aydin, 1997), and Bastiirk on
Citizenship and Democracy Education courses in 8th grade (Bastiirk, 2011), it was determined
that gender was not an effective factor in achieving the objectives of the course. In this respect,
Akto and other research findings support the findings of our research. As a result, our hypothesis
that there will be a difference in the level of realization of the achievements related to values in
the ODKAB curriculum in terms of students' gender independent variable was not confirmed.

Table 4. T-Test Results Related to Whether the Total Score of the Level of Realization of the
Outcomes Related to Values Changes According to the Participants' Receipt of Religious Education
Out-of-School

Receiving Religious Education Outside School g S sd t p
Yes 379 3,96 ,79 493 1,358 167
No 116 3,84 ,82

The t-test results regarding whether the total scores of the participants’ level of achievement of
the attainments related to values changed according to the status of receiving out-of-school
religious education are shown in Table 4. The arithmetic mean of those who said yes to receiving
out-of-school religious education at the level of realization of the achievements related to values
is 3,96 and the arithmetic mean of those who said no is 3,84. According to this, the level of
realization of the outcomes related to values is higher for those who received out-of-school
religious education compared to those who did not. However, according to the t-test results
performed to determine whether these mean scores are significant or not, the mean score
differences are not significant. In these findings, there is no significant difference according to the
t-test results regarding whether the total scores of the level of achievement of the achievements
related to values change according to the participants' status of receiving out-of-school religious
education [t(493)=1,358, p>.05]. In addition, the fact that the sig value is greater than .05 indicates
that the variances are homogeneously distributed. However, in another related study, Akto
concluded that out-of-school religious education was an effective factor in the achievements in
this dimension (Akto, 2010). As a result, our hypothesis that the level of realization of the
outcomes related to values in the ODKAB curriculum differs according to the factor of students'
out-of-school religious education status was not confirmed.

Table 5. Results of the Analysis of the Total Score of the Level of Realization of the Outcomes
Related to Values According to the High School Types of the Participants (Anova)

School Types N X S
Science High School 67 3,93 0,70
Multi-Programmed Anatolian High School 80 4,02 0,66
Vocational and Technical Anatolian High School 93 3,66 0,72
Anatolian High School 130 3,67 0,76
Fine Arts High School 45 4,83 0,53
Sports High School 45 4,42 0,71
Social Sciences High School 46 3,73 0,82
Total 506 3,93 0,79
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Table 5 shows the change in the achievements related to values according to school types. When
the table is examined, it is seen that Fine Arts High School students have the highest rate (X: 4,83)
and Vocational High School students have the lowest average (X: 3,66) in terms of the realization
levels of the gains related to values.

Table 6. Variance Analysis Results of the Total Score of the Level of Realization of the Outcomes
Related to Values According to the High School Types of the Participants

Source of Variance Sum of Squares  sd Mean Square F P Meaningful Difference
Between Groups 65,915 6 10,986 21,397 ,000
1-5,6;2-3,4,5,6;3-2,4,5;4-2,4,5;5-
Within Groups 256,198 499 513 1,2,3,4,5,6;6-1,2,3,4,5,7;7-5,6
Total 322,113 505

According to Table 6, there is no significant difference between the participants' high school types
and the scores they received from the level of achievement of the outcomes related to values [F(6-
499)=21,397, p<.05]. This data shows that high school types have different effects on students'
attainment of the achievements related to values in the ODKAB curriculum. The fact that the sig
value is less than .05 in the homogeneity test results (.005) shows that the test is not
homogeneous. When the outputs of the analysis are examined, the participants' levels of
achievement of these outcomes differ according to their high school types. As a result of the
Games-Howell test conducted to determine the source of the difference, it is seen that there is a
significant relationship between Science High School and Fine Arts and Sports High School;
Multiprogram Anatolian High School with Vocational, Anatolian, Fine Arts and Sports High School;
Vocational High School with Multiprogram, Fine Arts and Sports High School; Anatolian High
School with Multiprogram, Fine Arts and Sports High School; Fine Arts and Sports High School
with all school types and Social Sciences High School with Fine Arts and Sports High School. In
another related study, Akto concluded that school type is an effective factor in the achievements
in this dimension (Akto, 2010). In addition, Hidir in his study titled "The Level of Achievement of
Student Outcomes of Guidance Services in Secondary Education Institutions" concluded that the
type of school is effective in students' acquisition of outcomes (Hidir, 2010). In this respect, Akto's
and Hidir's research findings support the findings of our study. As a result, our hypothesis that the
level of realization of the outcomes related to values in the ODKAB curriculum differs according
to the school type of the students was confirmed.

Table 7. Results of the Analysis of the Total Score of the Level of Realization of the Outcomes
Related to Values According to the Participants' Grade Levels (Anova)

Grade Levels N X S
9th Grade 139 3,93 0,79
10th Grade 124 4,04 0,74
11th Grade 140 3,88 0,76
12th Grade 103 3,89 0,90

Total 506 3,93 0,79

Table 7 shows the change in the achievements related to values according to the grade levels of
the students. When the table is examined, it is seen that 10th graders have the highest level of
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realization of the gains related to values (X:4,04) and 11th graders have the lowest average
(X:3,88).

Table 8. Variance Analysis Results of the Total Score of the Level of Realization of the Outcomes
Related to Values According to the Participants' Grade Levels

Source of Variance Sum of Squares sd Mean Square F P
Between Groups 2,138 3 ,713 1,118 ,341
Within Groups 319,975 502 ,637
Total 322,113 505

According to Table 8, there is no significant difference between the participants' scores on the
realization level of the achievements related to values and their grade levels [F(3-502)=1,118,
p>.05]. This finding shows that the grade level does not have different effects on students'
acquisition of the level of realization of the achievements related to values in the OCCKAB
curriculum. The fact that the sig value is greater than .05 in the homogeneity test results (.447)
indicates that the test is homogeneous. As a result, our hypothesis that the level of realization of
the outcomes related to the values in the ODKAB curriculum differs according to the grade levels
of the students was not confirmed.

Table 9. Results of the Analysis of the Total Score of the Level of Realization of the Outcomes
Related to Values According to the Participants' Father's Education Level (Anova)

Father’s Education Level N X S
{lliterate 7 4,02 0,84
Reader-Writer 17 4,00 0,72
Primary School Graduate 129 4,00 0,74
Secondary School Graduate 110 4,11 0,80
High School Graduate 134 3,83 0,87
University and above graduates 109 3,87 0,75
Total 506 3,93 0,79

Table 9 shows the scores of 506 students who participated in the study according to their father's
education level. When the table is examined, the highest average score of the students' father's
education level was 4.11 and the lowest average score was 3.83 and was composed of high school
graduates.

Table 10. Variance Analysis Results of the Total Score of the Level of Realization of the Outcomes
Related to Values According to the Participants' Father's Education Level

Source of Variance Sum of Squares sd Mean Square F P
Between Groups 3,501 5 ,700 1,099 ,360
Within Groups 318,612 500 ,637
Total 322,113 505
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According to the results of Table 10, there is no significant difference between the participants'
scores on the level of achievement of the outcomes related to values and the participants' father's
education level [F(5-500)=1,099, p>.05]. According to this finding, it shows that the factor of the
students' father's level of education does not have different effects on the students' acquisition of
the level of realization of the achievements related to the values in the ODKAB curriculum. The sig
value in the homogeneity test results was ,607. In another related study, Akto concluded that the
participants' father's education level was not an effective factor in the achievements in this
dimension (Akto, 2010). In addition, in the studies conducted by Bozan on the 7th grade Science
and Technology course and Hidir on guidance services, it was concluded that father's education
status was not an effective factor in the realization of the outcomes (Hidir, 2010; Bozan, 2011). In
this respect, Akto's, Bozan's and Hidir's research findings support the findings of our study. As a
result, our hypothesis that the level of realization of the outcomes related to values in the ODKAB
curriculum differs according to students' father's education level was not confirmed.

Table 11. Results of the Analysis of the Total Score of the Level of Realization of the Outcomes
Related to Values According to the Participants' Mother's Education Level (Anavo)

Mother’s Education Level N X S
Mlliterate 46 3,86 0,77
Reader-Writer 32 3,83 0,67
Primary School Graduate 144 4,05 0,78
Secondary School Graduate 99 3,97 0,78
High School Graduate 96 3,91 0,84
University and above graduates 89 3,78 0,81
Total 506 3,93 0,79

Table 11 shows the scores of 506 students who participated in the study according to their
mother's education level. When the table is examined, the highest average score of the students’
mother's education level was 4.05 and the lowest average score was 3.78 and it was composed of
those who graduated from university and above.

Table 12. Variance Analysis Results of the Total Score of the Level of Realization of the Outcomes
Related to Values According to the Participants' Mother's Education Level

Source of Variance Sum of Squares sd Mean Square F P
Between Groups 5,767 6 ,961 1,516 , 171
Within Groups 316,346 499 ,634
Total 322,113 505

According to the results of Table 12, there is no significant difference between the participants'
scores on the level of realization of the achievements related to values and the participants’
mother's education level (F(6-499)=1,516, p>.05]. This information shows that the factor of
mother's level of education does not have different effects on students' acquisition of the level of
realization of the achievements related to values in the ODKAB curriculum. In addition, the sig
value in the homogeneity test results was .690. In another study conducted in connection with the
subject, Akto concluded that the participants' mother's education level was not effective in the
achievements in this dimension (Akto, 2010). In addition, Bozan's study concluded that mother's
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education level was not an effective factor in the realization of the outcomes (Bozan, 2011). In this
respect, Akto's and Bozan's research findings support the findings of our study. As a result, our
hypothesis that the level of realization of the achievements related to values in the ODKAB
curriculum differs according to students' mother's education level was not confirmed.

Table 13. Results of the Analysis of the Total Score of the Level of Realization of the Outcomes
Related to Values According to the Participants' Father's Occupational Status (Anova)

Farther’s Occupation N X S

Worker 118 3,96 0,72

Officer 69 3,63 0,83
Housewife - -

Free Profession 91 3,99 0,81

Unemployed 20 3,82 1,04

Pensioner 43 4,00 0,80

Farmer 28 3,99 0,82

Private Sector 40 3,96 0,89

Artisans and Craftsmen 82 3,91 0,78

Other (Engineers, Architects, Lavyers, etc.) 15 3,82 0,61

Total 506 3,93 0,79

Table 13 shows the change in the realization level scale of the acquisitions related to values
according to the occupational status of the students' fathers. When the table is examined, the
highest mean score of the students' father's occupational status was retired with 4.00, while the
lowest mean score was civil servant with 3.63.

Table 14. Variance Analysis Results of the Total Score of the Level of Realization of the Outcomes
Related to Values According to the Occupational Status of the Participants' Fathers

Source of Variance Sum of Squares sd Mean Square F P
Between Groups 3,008 9 ,334 520 ,861
Within Groups 319,104 496 ,643
Total 322,113 505

According to Table 14, there is no significant difference between the participants' scores on the
level of achievement of the outcomes related to values and their father's occupational status [F(9-
496)=,520, p>.05]. This information shows that the father's occupational status does not have
different effects on the students' attainment of the achievement level of the values related to the
values in the ODKAB curriculum. In the results of the variance homogeneity test, the sig value was
.408. As a result, our hypothesis that the level of realization of the achievements related to the
values in the ODKAB curriculum differs according to the occupational status of the father was not
confirmed.
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Table 15. Results of the Analysis of the Total Score of the Level of Realization of the Outcomes
Related to Values According to the Participants' Mother's Occupational Status (Anova)

Mother’s Occupation N X S

Worker 69 3,42 0,85

Officer 62 3,80 0,88

Housewife 339 3,98 0,77

Free Profession 3 3,54 0,40

Pensioner 8 4,06 0,55
Farmer 1 3,73

Private Sector 12 4,33 0,65

Artisans and Craftsmen 5 4,01 0,91

Other (Engineers, Architects, Lavyers, etc.) 7 4,16 0,63

Total 506 3,93 0,79

Table 15 shows the change in the realization level scale of the outcomes related to values
according to the occupational status of the students' mothers. When the table is examined, the
average score of the students' mother's occupation status was the private sector with the highest
average score of 4.33, while the lowest average score was 3.42 for those who were workers.

Table 16. Variance Analysis Results of the Total Score of the Level of Realization of the Outcomes
Related to Values According to the Participants' Mother's Occupational Status

Source of Variance Sum of Squares Sd Mean Square F P
Between Groups 7,585 8 ,948 1,498 155
Within Groups 314,527 497 ,633
Total 322,113 505

The results of Table 16 show that there is no significant difference between the participants’
scores on the level of achievement of the outcomes related to values and their mother's
occupational status [F(8-497)=1,498, p>.05]. This finding shows that mother's occupational status
does not have different effects on students' attainment of the achievements related to values in
the ODKAB curriculum. In the results of the variance homogeneity test, the sig value was .451. As
a result, our hypothesis that the level of realization of the achievements related to the values in
the ODKAB curriculum differs according to the occupational status of the students' mothers was
not confirmed. The achievements related to values in the ODKAB curriculum are divided
according to grade levels. The order of these outcomes in the scale questions is as follows.
Outcomes 1-4 are in the 9th grade, outcomes 5-14 in the 10th grade, outcome 15 in the 11th grade,
and finally outcomes 16-19 in the 12th grade curriculum. For this reason, Anova test was
performed for each outcome at the grade level. The results are as follows.
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Table 17. Results of the Analysis of the Total Score of the Level of Realization of the Outcomes
Related to Values According to the Participants' Grade Level (Anova) (9th Grade)

Class Level N X S
Grade 9 139 3,95 0,82
Grade 10 124 415 1,09
Grade 11 140 3,86 0,88
Grade 12 103 3,93 0,96
Total 506 3,97 0,94

Table 17 shows that 139 of the 506 students participating in the study were 9th graders, 124 were
10th graders, 140 were 11th graders and 103 were 12th graders. It is also seen that their averages
are close to each other in general. The highest mean was 4.15 for 10th graders and the lowest
mean was 3.86 for 11th graders.

Table 18. Variance Analysis Results of the Total Score of the Level of Realization of the Outcomes
Related to Values According to the Participants' Grade Level (9th Grade)

Source of Variance Sum of Squares sd Mean Square F P
Between Groups 5,830 3 1,943 2,199 ,087
Within Groups 443,533 502 ,884
Total 449,363 505

According to the results of Table 18, there is no significant difference between the participants’
scores on the level of achievement of the objectives related to values and their grade levels [F(3-
502)=2,199, p>.05]. This finding shows that grade levels do not have different effects on students’
achievement of the achievements related to values in the ODKAB curriculum. The sig value in the
homogeneity test results was ,452. This shows that the class level of the group is homogeneous.

Table 19. Results of the Analysis of the Total Score of the Level of Realization of the Outcomes
Related to Values According to the Participants' Grade Level (Anova) (9th and 10th Grade)

Class Level N X S
Grade 9 139 3,92 0,79
Grade 10 124 4,05 0,75
Grade 11 140 3,88 0,79
Grade 12 103 3,89 0,92
Total 506 3,93 0,81

Table 19 shows that 139 of the 506 students participating in the study were 9th graders, 124 were
10th graders, 140 were 11th graders and 103 were 12th graders. Itis also seen that their averages
are close to each other in general.
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Table 20. Variance Analysis Results of the Total Score of the Realization Level of the Outcomes
Related to Values According to the Participants' Grade Level (9th and 10th Grade)

Source of Variance Sum of Squares sd Mean Square F P
Between Groups 2,501 3 ,834 1,262 ,287
Within Groups 331,467 502 ,660
Total 333,968 505

The results of Table 20 show that there is no significant difference between the scores of the
students participating in the study on the level of realization of the outcomes related to values and
their grade levels [F(3-502)=1,262, p>.05]. This finding shows that high school types do not have
different effects on students' acquisition of the level of realization of the achievements related to
values in the ODKAB curriculum. The sig value in the homogeneity test results was ,482. According
to this, the class level of the group is homogeneous.

Table 21. Results of the Analysis of the Total Score of the Level of Realization of the Outcomes
Related to Values According to the Participants' Grade Levels (Anova) (9th, 10th and 11th Grade)

Class Level N e S
Grade 9 139 3,94 0,78
Grade 10 124 4,07 0,74
Grade 11 140 3,89 0,78
Grade 12 103 3,90 0,91
Total 506 3,95 0,80

Table 21 shows that 139 of the 506 students participating in the study were 9th graders, 124 were
10th graders, 140 were 11th graders and 103 were 12th graders. In addition, their averages are
close to each other in general.

Table 22. Variance Analysis Results of the Total Score of the Level of Realization of the Outcomes
Related to Values According to the Participants' Grade Levels (9th, 10th and 11th Grade)

Source of Variance Sum of Squares Sd Mean Square F P
Between Groups 2,372 3 , 791 1,225 ,300
Within Groups 324,040 502 ,645
Total 326,413 505

In Table 22, it is seen that there is no significant difference between the participants' scores on
the level of achievement of the outcomes related to values and their grade levels [F(3-502)=1,225,
p>.05]. This finding shows that high school types do not have different effects on students'
attainment of the achievements related to the values in the ODKAB curriculum. In the
homogeneity test results, the sig value was found to be ,480. This shows that the class level of the
group is homogeneous.
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Table 23. Results of the Analysis of the Total Score of the Level of Realization of the Outcomes
Related to Values According to the Participants' Grade Levels (Anova) (All Grades)

Class Level N X S
9th Class 139 3,93 0,79
10th Class 124 4,04 0,74
11th Class 140 3,87 0,76
12th Class 103 3,89 0,90

Total 506 3,93 0,79

Table 23 shows that 139 of the 506 students who participated in the study were 9th graders, 124
were 10th graders, 140 were 11th graders and 103 were 12th graders. In addition, their averages
are close to each other in general.

Table 24. Variance Analysis Results of the Total Score of the Level of Realization of the Outcomes
Related to Values According to the Participants' Grade Levels (All Grades 9-12)

Source of Variance Sum of Squares sd Mean Square F P
Between Groups 2,138 3 ,713 1,118 ,341
Within Groups 319,975 502 ,637
Total 322,113 505

According to Table 24, there is no significant difference between the participants' scores on the
level of achievement of the objectives related to values and their grade levels [F(3-502)=1,118,
p>.05]. This finding shows that high school types do not have different effects on students'
attainment of the achievements related to values in the ODKAB curriculum. The sig value in the
homogeneity test results was ,447. This shows that the class level of the group is homogeneous.
When the tables are evaluated jointly, the students who gave the highest scores (mean: X) to the
questions in terms of the realization of the outcomes related to values at the grade level were 10th
grade, 9th grade, 12th grade and finally 11th grade students, respectively. As a result, our
hypothesis that the level of realization of the outcomes related to values in the ODKAB curriculum
differs according to the grade levels of the students was not confirmed.
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Table 25. Results of the Analysis of the Total Scores of the Level of Realization of the Outcomes
Related to Values Regarding the Age Status of the Participants (Anova)

Age Level N X S

14 years and under 61 3,99 0,72
15 114 4,11 0,81

16 113 3,89 0,75

17 125 3,88 0,72

18 77 3,89 0,90

19 + 16 3,28 0,99

Total 506 3,93 0,79

Table 25 shows the change in the realization level scale of the outcomes related to values
according to the age levels of the students. When the table is examined, it is seen that the students
with the highest average in terms of student ages are 15 years old with 4.11 points, while the
students with the lowest average are 19+ years old with 3.28 points.

Table 26. Variance Analysis Results of the Total Score of the Level of Realization of the Outcomes
Related to Values According to the Age Status of the Participants

Source of Variance Sum of Squares sd Mean Square F P Meaningful Difference
Between Groups 11,905 8 1,488 2,384 ,016 1-6;2-3,4,6;3-2,6;4-
2,6;5-6;6-1,2,3,4,5
Within Groups 310,207 497 ,624
Total 322,113 505

The results of Table 26 show that the scores of the participants on the level of achievement of the
outcomes related to values differed significantly according to age level [F(5-500)=2,384, p<.05].
This finding shows that age levels have different effects on students' level of achievement of the
outcomes related to values in the ODKAB curriculum. As a matter of fact, it is seen that there is a
significant relationship between 14 and younger students with 19-year-old students; 15-year-old
students with 16, 17 and 19-year-old students; 16-year-old students with 15 and 19-year-old
students; 17-year-old students with 15-year-old students; 18-year-old students with 19-year-old
students; and 19-year-old students with all age groups. In the results of the variance homogeneity
test, the sig value was .131. As a result, our hypothesis that the level of realization of the outcomes
related to values in the ODKAB curriculum differs according to the age levels of the students was
confirmed.

Table 27. Results of the Analysis of the Total Score of the Level of Realization of the Outcomes
Related to Values According to the Income Levels of the Participants (Anova)

income Level N X S
4999 t] and below 165 3,82 0,79
Between 5.000 tl ve 9999 tl 204 3,88 0,77
10.000 tl and above 137 4,08 0,82
Total 506 392 0,79
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Table 27 shows the change in the realization level of the outcomes related to values according to
the income level of the students. The monthly income level of the students with the highest
average was 4,08 and it was 10.000 TL and above, while the students with the lowest average was
3,82 and it was 4999 TL and below.

Table 28. Variance Analysis Results of the Total Score of the Level of Realization of the Outcomes
Related to Values According to the Income Levels of the Participants

Source of Variance Sum of Squares sd Mean Square F P Meaningful Difference
Between Groups 6,186 4 1,547 4,541 ,045 1-2,3;2-1;3-1
Within Groups 315,927 501 ,631
Total 322,113 505

In the results of Table 28, it is seen that the scores of the participants on the level of achievement
of values-related outcomes differed significantly according to the income levels of the students
[F(2-503)=4,541, p<.05]. This finding shows that the income levels of the students have different
effects on the level of realization of the achievements related to values. There is a significant
relationship between students with an income of TL 4999 and below with both income groups;
students with an income between TL 5000 and TL 9999 with students with an income of TL 4999
and below; and students with an income of TL 10,000 and above with students with an income of
TL 4999 and below. As a matter of fact, when the averages are examined, it is observed that as the
income level of the students increases, the level of realization of the gains related to values also
increases. The fact that the sig value is greater than .05 in the homogeneity test results (,482)
shows that the test is homogeneous. Bastiirk, in his study on whether the 8th grade citizenship
and democracy education course (Bastiirk, 2011) achieved its objectives, concluded that socio-
economic status is an effective factor in the realization of the course outcomes. In this respect, the
research findings support the research findings we have obtained. However, Hidir, in his study on
the level of achievement of student outcomes of guidance services in secondary education
institutions, concluded that students' income status was not an effective factor in achieving the
outcomes (Hidir, 2010). As a result, our hypothesis that the level of realization of the
achievements related to values in the ODKAB curriculum differs according to the income levels of
the students was confirmed.

CONCLUSION

In our country, it is desired to benefit from education, which is an important tool that shapes and
directs the society, in order to ensure the moral maturation of the individual, to develop a healthy
personality and social harmony, and to protect future generations from the erosion of values and
moral degeneration that has occurred / will occur on a regional and global scale in the period we
live in. For this reason, some religious, national, humanitarian and moral values are tried to be
given to students in all courses in general and in the curricula of DKAB in particular. However, the
lack of studies that determine the effectiveness of the curricula of these courses leads to a decrease
in the success of the curricula. Because evaluating the curriculum and determining the extent to
which the achievements related to the values expressed are realized makes an important
contribution to determining the deficiencies of both the curriculum and the course and books in
this regard and to achieving the targeted success. In this study, it was aimed to investigate what
religious and moral values are desired to be gained by students in the Secondary Education
Religious Culture and Ethics course and whether these values change according to various factors.
As aresult of the research, the following results were obtained.

First of all, as a result of the factor and reliability analyses conducted for the measurement tool
developed for the level of realization of the outcomes related to values in the Secondary Education
DKAB curriculum, it was seen that the KMO and Cronbach Alpha values of the scale were high.
This shows that the developed scale is a valid and reliable data collection tool. In addition,
according to the results of the item analysis conducted to evaluate how each level of realization
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distinguishes the participants, it was determined that the item-total correlations of the scales
were at a high level.

In the study, it was also determined that different results were obtained according to the
independent variables of the achievements related to the values in the DKAB curriculum. As a
matter of fact, when the results related to whether the realization level of the achievements
related to the values in the ODKAB curriculum varies according to independent variables are
examined, it is seen that the factors of the students' gender, the status of receiving out-of-school
religious education, grade level, parents' occupation and education level do not differentiate the
achievements expressed in the curriculum. In this case, it can be argued that these variables are
not effective in students' acquisition of the outcomes. However, it was determined that the
independent variables of school type, age level and income level of the students created a
significant difference in students' acquisition of the gains related to values in the DKAB
curriculum. In this case, it can be said that these variables are effective in students' acquisition of
the outcomes. The results obtained in the research confirm our hypothesis that the level of
realization of the achievements related to the values in the ODKAB curriculum stated at the
beginning of the research differs significantly according to the school type, age level and income
level of the students, while our hypothesis could not be confirmed according to other independent
variables.

When the results of other studies are compared with the results of this study, it is seen that the
research data related to the DKAB course and other courses support the data obtained from the
study to a great extent. Because while most of the other research data mentioned in the findings
and interpretations section are similar to the results of the study, some of them have reached
opposite conclusions. For example, while the independent variables of gender, school type,
father's and mother's education status of the students in the research have reached the same
outcomes as the other research data, the independent variables of students' income levels and
receiving out-of-school religious education have been found to differ according to some studies.
It can be said that the fact that the studies were not conducted on the achievements of the
Religious Education and Religious Studies course and that the research sample was under the
influence of different individual and environmental factors may be effective in reaching such a
result. Since students' age level, grade level, and parents' occupation factors were not taken as
independent variables in similar studies, these independent variables are the first in this study.

Finally, our conclusions and evaluation regarding the content of the curriculum and textbooks are
as follows: It was determined that 19 objectives related to values expressed in the ODKAB
curriculum were prepared according to the cognitive taxonomy, while affective and psychomotor
objectives were missing. The objectives were not distributed equally according to the grade levels,
and there was only one objective related to religious and moral values in the 10th grade. In fact,
in the scale questions, the students of the 9th grade were given the outcomes 1-4, the students of
the 10th grade were given the outcomes 5-14, the students of the 11th grade were given the
outcome 15, and the students of the 12th grade were given the outcomes 16-19. The averages of
the students' responses to the gains are X: 3,65-4,19 at the level of "I agree", it can be said that
their acquisition of the gains related to values is at a good level. However, we cannot say that the
ODKAB curriculum and textbooks are fully effective in helping students acquire religious and
moral values. The values stated in the curriculum are not emphasized enough in the textbooks
and there are deficiencies in explanations and examples. In addition, explanations of the verses
and hadiths related to these values are not available. Exemplary people and events are not given
enough. Only three value teaching approaches are suggested in the curriculum, and explanations
on how to apply these approaches are insufficient. In this respect, revising both the curriculum
and the textbooks would be more beneficial for students to acquire the gains related to values.

SUGGESTIONS

The substructure of the factors affecting students' acquisition of the values-related outcomes in
the ODKAB curriculum should be examined in detail, both in this study and in other research data.
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The approaches that have emerged in the field of values education should be fully revealed and
adequate scientific studies should be conducted to determine whether they are strategies,
methods or approaches. In addition, the aims, methods, stages, principles and principles of these
approaches should be clarified. Values education approaches that can be used in the DKAB course
should be developed. In particular, the discussions between the philosophical infrastructure of
the constructivist approach adopted in education and the religion of the DKAB course should be
concluded.

Value education should be seen as a whole, and values should be given in the curricula, units,
achievements and contents of all courses. Instead of a single unit, values should be taught in all
units through reading passages, stories, activities, games, current events, movies, music, the
values of important personalities and their exemplary lives. The Ministry of National Education
should produce special content. Values should be categorized according to the level and
developmental characteristics of the addressee (child, youth, adult) and content should be created
according to the level. Scientific and academic studies should be conducted and encouraged to
monitor the change in the value preferences of high school students over the years.

The importance, goals and benefits of values in the lives of individuals and society should be
revealed. All kinds of visual media and audio-visual broadcasting tools should be used for the
acquisition and maintenance of values. The aim of education should be a moral and value-oriented
education in addition to scientific-academic success. There should be a course called Morals and
Values Education and branch teachers should be trained to teach this course. If this is not possible,
pre-service and in-service trainings should be provided for all teachers in general, and for DKAB
teachers in particular, to provide values education.

For values belonging to the affective domain, achievements that will serve the affective domain
should be prepared. It should be clarified how cognitive, affective and psychomotor gains will be
measured during and after education process of the values, according to which criteria evaluation
will be made and which measurement tools will be used.

Necessary scientific, educational and legal studies should be carried out to provide moral and
values education in pre-school education and other levels of education, and value education
should be the policy of the state, which is a goal above political motives. In addition, an
infrastructure that can provide value education not only through formal education but also
through non-formal education institutions should be created. While conducting value education,
the triangle of environment, family and school should act together, the duties of the stakeholders
should be determined, joint decisions should be taken and concrete steps should be taken towards
implementation.

The values to be imparted to students should be formed by making use of historical experience,
scientific studies and public demands, and the values desired to be lived in society should be
emphasized. National and international developments should be followed by the necessary
authorities in the development of values education policies and pedagogy. Values should be
created according to the conditions of the age without severing the connection with the past.
Public and private institutions that will follow social expectations and needs especially in values
education should be established and supported. Special days and weeks such as Respect for the
Elderly Week, Nature and Environment Day, etc. should be designated to raise social awareness
on values education, and special programs should be organized on these days and weeks.

As a result of the evaluation, negative situations such as crowded classrooms, insufficient lesson
hours, and physical inadequacies arising from the learning environment, which prevent the
achievement of values-related gains, should be prevented. In short, physical and instructional
inadequacies should be prevented and all people, institutions and components in the school
should be organized to serve values education. Individual differences such as students'
motivation, interest, ability and learning methods should be taken into consideration. Teachers
should reveal students' prior knowledge and beliefs about values and make students aware of
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their own thoughts. In addition, students should be made to think and discuss alternative ideas
that emerge during learning.
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