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While the competition among universities is accelerating, national and international co-
operations are also increasing. However, the important thing is not the quantitative
increase but the establishment of qualified and sustainable cooperation. In this study, it
is aimed to evaluate the education and training support dimension of Higher Education
Council (HEC) Anatolia Project-Support Programme for Education and Research within
the scope of inter-university cooperation. The study was designed in accordance with
the holistic single case design of qualitative research. The study group consists of 45
students studying at a junior university and 6 faculty members working at a senior
university as part of HEC Anatolia Project. The data obtained through interviews were
analysed by descriptive analysis method. Some of the study findings are as follows: The
initial reactions of the students regarding the project were mostly positive and they
stated that all the courses they took from the senior university were effective and they
expressed their satisfaction with the courses, focusing on the teaching, content,
assessment and evaluation process of the courses and the faculty members. The faculty
members stated that they were satisfied with teaching students at a different university
and contributing to their development, but they had to struggle with many difficulties
and problems during the project. Based on the study results, suggestions that will
contribute to the sustainability of inter-university co-operation and finally suggestions
for researchers are presented.
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Universiteler arasi rekabet hizlanirken ulusal ve uluslararasi is birlikleri de artmaktadir.
Ancak 6nemli olan nicelik artis1 degil nitelikli ve siird{iriilebilir is birliklerinin kurulmasidir.
Bu aragtirmada iiniversiteler arast ig birligi kapsaminda Yiiksek Ogretim Kurulu Anadolu
Projesi-Egitim-Ogretim ve Arastirmada Destek Programinin egitim &gretim destek
boyutunun degerlendirilmesi amaglanmistir. Arastirma, nitel arastirmalarin biitiinciil tek
durum desenine uygun olarak tasarlanmigtir. Aragtirmanin galisma grubunu, YOK Anadolu
Projesi kapsamdaki bir geng iiniversiteden 45 &grenci ile bir kidemli iiniversiteden 6 6gretim
iiyesi olusturmaktadir. Goriismeler yoluyla elde edilen veriler, betimsel analiz yontemi ile
analiz edilmistir. Aragtirmamin bazi bulgulart soyledir: Ogrencilerin projeye iliskin ilk
tepkileri cogunlukla olumlu goriisleri kapsamaktadir. Ogrenciler, kidemli iiniversiteden
aldiklar1 tiim derslerin etkili oldugunu ve derslerin islenisine, igerigine, Ol¢me-
degerlendirme siirecine ve dgretim iiyelerine odaklanarak derslere iliskin memnuniyetlerini
belirtmiglerdir. Ogretim iiyeleri ise farkli bir iiniversitedeki 6grencilere ders vermekten ve
onlarin gelisimlerine katkida bulunmaktan memnun olduklarini, ancak proje siirecinde pek
cok olumsuzluk ve sorunla miicadele etmek zorunda kaldiklarini belirtmislerdir. Aragtirma
sonuglarina dayali olarak iiniversiteler arasi is birliklerinin stirdiiriilebilir olmasma katki
saglayacak nitelikte Oneriler ve son olarak arastirmacilara yonelik oneriler sunulmustur.
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Universiteler kendilerinden beklenen gérevleri yerine getirirken ulusal ve uluslararasi diizeyde
is birlikleri kurmaktadir. Bu is birlikleri ile kaynaklarin paylasimini saglamak, egitim/6gretim
programlarinda yenilik yapmak ve itibar/sayginlik gelistirmek vb. amaglanmaktadir (Chou, 2012).
Stratejik ortakliklar, ortak girisimler, ortakliklar gibi cesitli adlarla kurulan is birlikleri, iki ya da daha
fazla {iniversite arasinda program/kurum diizeyinde ya da tiniversiteler ile 6zel/kamu sektdriinden
temsilciler arasinda kurulabilmektedir (Eddy, 2010). Universiteler arasindaki is birligi, her bir paydagin
katkis1 ile gergeklesebilecek olan ve tiim paydaslar tarafindan arzu edilen bir sonuca ulasmak igin
kaynak ve uzmanlik ittifaki olusturmak seklinde tanimlanabilir (Barnett ve digerleri, 2010). Isbirlikleri
sayesinde iiniversiteler kendilerinden beklenen zorlu gorevleri yerine getirirken birbirlerinin
kaynaklarindan yararlanmakta ve sahip olduklar1 “kapasiteleri” bir araya getirmektedir (Russell ve
Flynn, 2000). Bu kapasiteler, {iniversitelerin sahip olduklar1 insan kaynagy, altyap: zenginlikleri, daha

once kurduklari is birliklerinden ¢ikardiklar: dersler vb. olabilir.

Universiteleraras is birlikleri bazen iist bir kurulun karariyla veya yénlendirmesiyle bazen ise
iiniversite diizeyindeki girisimlerle gerceklestirilmektedir. Kurumlar arasindaki is birliginin etkili
olabilmesi igin {ist yonetimin karar alma stirecine dahil edilmesi, her bir kurumun sorumluluklarinin
agikca belirlenmesi, etkili yonetim ve personel kaynaginin saglanmasi gibi sartlarin yerine getirilmesine
dikkat edilmelidir (Barnett ve digerleri, 2010). Lefever-Davis ve digerleri (2007), paydaslar arasinda
daha once de farkl is birlikleri kurulduysa, ortak hedeflere sahiplerse, eszamanl olarak paydaslar
kendilerini yeniliyorsa ve iletisim etkiliyse is birliklerinin basarili olabilecegini vurgulamistir. Chou
(2012) ise gelistirdigi modelde faydali ve memnun edici bir is birligi icin is birligine baglilig1, uygulanan
Ogretim programini ve Ogrenme olanaklarini, kalite-risk yOnetimini, cografi-ekonomik sartlar1 ve
degisim yonetimini temel etkenler olarak belirlemistir. Cunningham ve Tedesco’e (2001) gore ise
basarili is birliklerinin kurulabilmesi i¢in amagclarin ortak olmasi ve agikca belirlenmesi, yonetimin
destek vermesi ve giiven duymasi, kararlarin paydaslarla birlikte alinmasi, tiim paydaslarin is

birliginden faydalanmasi ve stirdiirtilebilirligin saglanmas1 gerekmektedir.

Universiteler arast is birliklerinin pek cok faydasi bulunmaktadir: Bunlar; maliyet azaltma,
yenilik saglama, verimliligi ve hesap verebilirligi artirma, {iniversiteler arasi iligkileri giiclendirme,
kurumun itibarini artirma seklinde siralanabilir (Chou, 2012). Ayni zamanda akreditasyon dernekleri;
ilgili kurum/kuruluslar ve isverenler de bilgi {iretiminde, arastirmada, Ogrenci Ogrenmesinin
saglanmasinda ve diger kurumsal gorevlerin yerine getirilmesinde is birliginin énemli oldugunu
vurgulamaktadir (Ramaley, 2001, aktaran Kezar, 2005). Isbirliklerinin énemi ve faydalar1 konusunda
tutarli bir alanyazinin mevcut oldugu belirtilebilir ancak bu tiir ¢alismalara katki saglayan 6gretim

iiyelerinin nasil o6diillendirilecegi (Eddy, 2010) ve baslatilan is birliklerinin siirdiiriilebilirligini
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saglayacak etmenlerin neler oldugu konusunda uygulamalara dayali daha fazla arastirmaya

gereksinim duyulmaktadir.

Universiteler ~arast is birlikleri hem uluslararast hem de wulusal diizeyde
gerceklestirilebilmektedir. Bu arastirmada, Tiirkiye’de ulusal diizeyde gerceklestirilen is birliklerine
odaklanilmaktadir. Bu kapsamda asagida Tiirkiye’de iiniversitelerin mevcut durumu ve bazi is birligi

projeleri kisaca acitklanmaktadir.
Tiirkiye’de Universitelerin Mevcut Durumu ve Isbirligi Projeleri

Tim diinyada oldugu gibi Tiirkiye’de de bireysel, toplumsal, ekonomik vb. etmenler
yliksekogretime erisim talebini artirmaktadir (Ekinci, 2009). Bu talebi karsilamanin geregi ve politik
kaygilar, sahip olunan kaynaklarin yeterliligi dikkate alinmadan yeni tiniversitelerin ac¢ilmasina neden
olmaktadir (Karakiitiik ve Ozdemir, 2011). Bu durum Tiirkiye’deki {iniversite sayilarindaki artigimn hizl
ve siirekli olmasina neden olmus ve 2023 yil itibariyle Tiirkiye’deki devlet ve vakif {iniversitelerinin
toplam sayis1 208’e ulagmistir (YOK, 2023). Ozellikle son 20 yildir yasal sartlar yerine getirilmesine
ragmen gerekli fiziksel, teknik ve akademik altyap1 heniiz olgunlastirilmadan pek ¢ok iiniversitenin
acgildigr goriilmektedir. Yeni kurulan bir {iniversitede 6gretim ve arastirma faaliyetleri igin donaniml
yapilara, Ogrencilere sunulacak barinma ve yasam alanlarina, sosyal-kiiltiirel olarak ogrencileri
destekleyecek kampiis imkanlarina, nitelikli akademik ve idari personele ihtiya¢ duyulmaktadir. Bu
baglamda, bir {iniversitenin kurulabilmesi icin yasal sartlarin tamamlanmasinin tek basina yeterli

olamayacag) agiktir.

Tiirkiye’de 2006-2010 yillar1 arasinda kurulan devlet iiniversitelerinin tamamina yakiminin
sosyo-ekonomik olanaklar agisindan dezavantajli sehirlerde kuruldugu soylenebilir. Kurulduklar:
donemde oOzellikle altyap: sorunlar: olsa bile bu iiniversitelerin giintimiizde derslik, kampiis gibi temel
fiziki yapilanmalarini biiyiik oranda tamamladiklari bilinmektedir. Ote yandan o dénem yeni kurulan
bu {iiniversitelerin altyap: ihtiyaglarinin yaninda 6gretim iiyesi ihtiyacini karsilama konusu da kars
karsiya kaldiklar1 dnemli bir durumdur (Acar, 2012; Dogan, 2013; Korkut ve digerleri, 1999). YOK
tarafindan hazirlanan o donemki raporlarda da Tiirkiye'de yiiksekogretim sisteminde 6gretim tiyesi
agiginin oldugu, iiniversite sayisimin artmasiyla nitelikli 6gretim iiyesi ihtiyacinin da arttig1 ve bu
nedenle yiiksek lisans, doktora ve doktora sonrasi egitim programlarmmin genisletilmesi geregi
vurgulanmistir (YOK, 2005). Farkli zamanlarda yapilan aragtirmalar “yeni” kurulan {iniversitelerin
sorunlarinin benzer oldugunu ve bazilarmin siiregeldigini gostermektedir (Acar, 2012; Dogan, 2013;
Korkut ve digerleri, 1999). Bu sorunlar1 ¢dziime kavusturmak i¢in {iniversiteler diizeyinde yapilmasi
gerekenlerin yaru sira Tiirkiye’deki yiliksekdgretim sisteminin merkeziyet¢i yapilanmasindan dolay:
YOK diizeyinde de gergeklestirilmesi gereken pek ok diizenleme ve tesvik bulunmaktadir. Bunlardan

biri, iki ya da daha ¢ok tiniversite arasinda is birliklerinin kurulmasi ve/veya tesvik edilmesidir.
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Tiirkiye’de iiniversiteler arasi is birligi projelerinin yasal dayanagi 16 Temmuz 1999 tarih ve
23757 sayili "Lisansiistii Egitim C)gretim Enstitiilerinin Tegkilat ve i§leyi§ Yonetmeliginde Degisiklik
Yapilmasi Hakkinda Yonetmelik” ile atilmistir (Toprak, 2021). Bu yonetmelikte “iki veya daha fazla
yliksekdgretim kurumunun Onerisi ve Yiiksekogretim Kurulu karar ile yiiksekdgretim kurumlar:
arasinda ortaklasa ytiriitiilecek lisansiistii programlar acilabilir” maddesi bulunmaktadir. Toprak’in
(2021) belirttigi gibi bu madde sayesinde iiniversiteler arasinda oncelikle egitim alaninda is birlikleri
kurulmustur. Daha sonra ise Ozellikle arastirma alaninda da tiniversiteler arasi is birliklerinin

kuruldugu goriilmektedir.

Tiirkiye’de {iiniversiteler arasi is birliklerin pek cogu bolge odakli kurulmaktadir. Bu is
birliklerinden bazilar1 ve baslangic tarihleri sdyledir: ADIM Universiteleri (2001), Universitelerarasi
Isbirligi Programi (2006), Bati Karadeniz Universiteleri Birligi (2007), Izmir Universiteleri Platformu
(2008), Trakya Universiteler Birligi (2012), Konya Ovasi Projesi Bolgesi Universiteler Birligi (2012), Orta
Karadeniz Bolgesi Universiteleri Platformu (2013), GAP Bolgesi Universiteleri Birligi (2018) (Toprak,
2021). Bunlar genel olarak dahil olan tiniversiteler arasindaki egitim-6gretim faaliyetlerinde, bilimsel ve
teknik, sosyal ve kiiltiirel etkinliklerde is birliklerini kapsamaktadir. Bu kapsamli is birliklerinin yam
sira {iniversiteler arasinda ikili anlasmalarla kurulan is birlikleri veya Ozellestirilmis bir amaci
gerceklestirmek icin yapilan is birlikleri de vardir. Ornegin; Ankara Haci Bayram Veli, Gazi, ODTU
basta olmak iizere 14 {iniversite arasinda Karabiik Universitesi'nde diizenlenecek Tiirkiye'nin ilk Sosyal

Bilimler Festivali (Sosyalfest) i¢in bir is birligi kurulmustur (Sosyalfest, 2024).

Universiteler arasinda kurumsal cabalarla olusturulan ig birliklerinin yam sira 6zellikle yeni
kurulan {niversitelerin ihtiyaglar1 dogrultusunda Yiiksekogretim Kurulu Baskanlhigi tarafindan
baglatilan cesitli proje ve programlar da bulunmaktadir. Ornegin; 6gretim iiyesi yetistirme programi
(OYP), yurt ici ve yurt disi lisansiistii egitim programlarinin harmanlanmastiyla elde edilmis bir model
ile 5gretim {iyesi yetistirilmesini amaglamaktadir (YOK, 2024b). YOK tarafindan 2002 yilinda baslatilan

bu program yaklasik 13 yil uygulanmis ancak siirdiiriilebilirligi saglanamamuistir.

YOK tarafindan gergeklestirilen bir diger nemli is birligi programi 2009-2010 egitim-6gretim
yilinda baglatilan Farabi Degisim Programudir (Yiiksekogretim Kurumlari Arasinda Ogrenci ve
Ogretim Uyesi Degisim Programi). Program; on lisans, lisans, yiiksek lisans ve doktora diizeyinde
egitim-O0gretim yapan yliksekogretim kurumlari arasinda Ogrenci ve Ogretim {iyesi degisimini
kapsamaktadir (YOK, 2024a). Farabi Degisim Programi, grenci veya dgretim iiyelerinin bir veya iki
yariyll siiresince kendi kurumlarinin disinda bir yiiksekogretim kurumunda egitim ve &gretim
faaliyetlerine devam etmelerini amaglamaktadir (YOK, 2024a). Yaklasik 10 yil devam eden bu
programin da siirdiiriilebilirligi saglanamamustir. YOK, 2020 yilinda Koronaviriis (Covid-19) salginina

karst alinacak tedbirler ile ilgili olarak 2020-2021 egitim Ogretim yilinda Farabi Degisim Programi
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kapsaminda gergeklestirilmesi planlanan hareketliligin iptal edildigini, sonrasinda da 2021-2022, 2022-
2023 ve 2023-2024 egitim 6gretim yillarinda da degisim yapilmayacagini agiklanmistir (YOK, 2024a).

YOK Anadolu Projesi

YOK tarafindan baglatilan bir diger genis kapsamli proje ise YOK Anadolu Projesidir. YOK
Anadolu Projesi, Anadolu’da 6zellikle Ankara'nin dogusunda 2006’dan sonra kurulan iiniversiteler
arasindan segilen 15 geng iiniversitenin, gelenegi olusmus kidemli 12 iiniversitenin insan kaynagindan
ve alt yapisindan yararlanmasini hedefleyen bir projedir (Sarag, 2021). YOK Anadolu Projesi, “dijital
doniisiimde destek programi1” ve “egitim-6gretim ve arastirmada destek programi” olmak tizere iki ana

basliktan olusmaktadir (YOK, 2021):

A. Dijital Doniisiimde Destek Programi: Bu program, Kasim 2018 tarihinde Dogu ve Giineydogu
Anadolu bolgelerinden sekiz {iniversitenin 6gretim iiyelerine "djjital cagda yiliksekdgretimde 6grenme
ve Ogretme" adli dersin verilmesi ile baslamis ve “Yiiksekogretimde Dijital Doniisim” adiyla devam
etmistir (YOK, 2019). Bu kapsamda da yine dgretim iiyelerine ayni ders verilmis, ardindan zorunlu bir
ders olarak internet teknolojileri, tasmabilir teknolojiler, sosyal aglar, gelecegin teknolojileri, bilisim
etigi, bulut bilisim, teknoloji ve yasam boyu 6grenme gibi konular1 kapsayan “dijital okur-yazarlik”
dersi agilmistir (YOK, 2021). Ayrica Sakarya Universitesi'nin gelistirdigi uzaktan egitim platformu,
dijital altyapisi daha az giiglii olan 15 {iniversiteye YOK koordinasyonunda ve TUBITAK-ULAKBIM ig
birligi ile sunulmustur. Bu program kapsaminda 2020 yilinda baglatilan bir diger proje ise YOK Sanal
Laboratuvar: Projesidir. Bu proje ile laboratuvar uygulamalarinin en yogun oldugu genel kimya ve
genel fizik laboratuvari dersleri YOK Sanal Laboratuvar uygulamast ilk etapta 18 iiniversitenin fen ve
miihendislik fakiilteleri ile meslek yiiksekokullarinin gesitli programlarinda 6grenim goren 6grencilerin
kullanimina sunulmustur (YOK, 2019; 2021).

B. Egitim-Ogretim ve Arastirmada Destek Programi: Bu program kapsaminda YOK tarafindan 2006
yil1 ve sonrasinda kurulan bazi devlet iiniversiteleri “geng {iniversite”; 2006 yilindan 6nce kurulmus
bazi devlet {iniversiteleri ise “kidemli iiniversiteler” (YOK, 2021) olarak tamimlanmustir. Projeye dahil

edilen genc ve kidemli iiniversiteler Tablo 1’de gosterilmektedir. (YOK, 2021):
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Tablo 1. YOK Anadolu Projesi E§itim-Ogretim ve Arastirmada Destek Programina déhil edilen kidemli ve geng
iiniversiteler

Kidemli Universiteler Geng Universiteler
Ankara Agr Ibrahim Cecen
Bursa Uludag Ardahan
Cukurova Artvin Coruh
Ege Bartin
Erciyes Bayburt
Gazi Bingol
Gebze Teknik Bitlis Eren
Hacettepe Erzincan Binali Yildirim
Istanbul Teknik Hakkari
Istanbul Igdr
Orta Dogu Teknik Kilis 7 Aralik
Selcuk Munzur

Mus Alparslan

Siirt

Sirnak

Bu program kapsaminda “kidemli {iniversite” olarak adlandirilan iiniversitelerin ogretim
iiyeleri tarafindan “geng {iiniversite” olarak nitelendirilen {iniversitelerin dgrencilerine ders/dersler
verilmesi, boylece geng¢ iiniversite olarak nitelendirilen {iniversitelerin Ogrencilerinin 6grenme
deneyimlerinin zenginlestirilmesi hedeflenmektedir. Proje kapsaminda egitim destegi verecek kidemli
universiteler ve bu destegi alacak geng {iiniversiteler program diizeyinde eslestirilmis, program
diizeyinde protokoller hazirlanmistir (YOK, 2021).

Bu protokoller cercevesinde yapilacak is birliklerinden biri kidemli {iniversitelerde bulunan
profesor veya dogent unvanina sahip 6gretim tiiyelerinin geng tiniversitelerin belirlenen alanlardaki
programlarinda ders vermelerinin saglanmasidir. Derslerin verilis sekli, siiresi, sayisi, ticrelendirmesi
gibi konularda YOK tarafindan herhangi bir agiklamaya yer verilmemistir. Ancak iiniversiteler arasimda
eslestirme protokollerinin yapilmasi gerektigi belirtilmistir (YOK, 2021). Bu durumda dersler 6zelindeki
diizenlemelerin de eslestirme protokolleri kapsaminda oldugu diistiniilebilir. Ayrica derslerin yan1 sira
kidemli {iniversiteler tarafindan geng {iniversitelerde 6grenim goren ogrencilere alandaki yenilikgi
gelismelerin; seminerler, webinarlar yoluyla aktarilmas: amaglanmistir. Projenin arastirmada destek
boyutu kapsaminda ise eslesen iiniversitelerin egitim ve 6gretim, arastirma altyapilar1 ve kiitiiphane
imkanlarmin karsilikli olarak kullanilmasi ve eslesen tiniversitelerin belirleyecekleri alanlarda ortak
yay1n ve projelerin yiiriitiilmesi amaglanmistir (YOK, 2021).

Projenin izlenmesi kapsaminda ise sorumlu Koordinasyon Kurulunun eslesen iiniversitelerden
yillik rapor istemesi, gerekli hallerde yerinde incelemelerde bulunmasi ve inceleme sonucu hazirlanan
raporu YOK Bagkanligi'na sunmasi gerekmektedir. YOK Anadolu Projesinin, ilan edildigi 2021 yil
itibariyle YOK tarafindan hazirlanan eglestirmelere uygun olarak ii¢ yil siireyle devam edecegi

duyurulmustur (YOK, 2021).
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Aragtirmanin Onemi

Kiiresel yiiksekdgretimdeki gelismeler incelendiginde son yillarda YOK Anadolu Projesinin
temel amaci olan “{iniversiteler arasi is birligini” uygulamaya gecirecek farkli projelerin
gerceklestirildigi goriilmektedir. Egitim-0gretim amach is birligi yiliksekdgretimde yaygin bir
uygulamadir. Bu is birlikleri kurum diizeyinde olabilecegi gibi ulusal diizenlemelerle de
gerceklestirilebilir. Tiirkiye’de oldugu gibi merkeziyetci yiiksekogretim sistemlerinde {ist kuruluslarin
yliksekogretimde egitim ve arastirmada is birliklerini kurmasi ve desteklemesi beklenmektedir
(Hanada ve Horie, 2021). Ancak farkli kurumlari bir araya getiren bu tiir is birliklerinin ulusal kurumlar
tarafindan desteklenmesi ve/veya zorunlu tutulmasi (Farrell ve Seifert, 2007) hedeflenen sonugclara
ulasilmasmi garantilemez. Nitekim zaman zaman basarisizlikla sonuglanan is birligi girisimleri de
bulunulmaktadir. Bu nedenle 6zellikle ¢ok paydasli is birligi projelerinin izlenmesi ve degerlendirilmesi
gerekmektedir. Egitim/6gretim programlarinda oldugu gibi projelerin de etkililik ve fayda agisindan
degerlendirilerek projelerin siirdiiriilmesi, devam ettirilmesi veya sonlandirilmas1 agisindan karar
verilmelidir (Ilhan ve Kalayci, 2019).

Yerli alanyazin incelendiginde iiniversiteler arasinda is birligini konu edinen simirli sayida
aragtirmanin oldugu goriilmektedir. Ornegin, iiniversitelerarasi is birligi kapsamida Ogretim Uyesi
Yetistirme Projesini (OYP) konu edinen aragtirmalar incelendiginde bunlarm sinirh sayida oldugu, kisa
bir zaman araliginda yapildigi ve yaklasik son on yilda yeni bir arastirmanin yapilmadig:
goriilmektedir (Celebi ve Tatik, 2012; Giiven ve Brewster, 2013; Tas ve digerleri, 2016). Bu
uiniversitelerarasi is birligi kapsamindaki arastirmalarin bazilarinda ise Farabi Degisim Programi'na
odaklanilmaktadir (Oktan, 2010; Gokegek, 2013; Ozel ve digerleri, 2014; Sahin ve digerleri, Demir ve
Arcagok, 2017). Bu program ile ilgili arastirmalarin da OYP ile ilgili olanlarla benzer smirhiliklara sahip
oldugu belirtilebilir. Uluslararas1 diizeyde {iiniversiteler arasi is birligi programi olarak kabul
edilebilecek Erasmus Degisim Programlar ile ilgili ¢alismalar ise nispeten daha fazla ve genellikle
katilimar goriislerine odaklidir (Arslan, 2013; Aslan ve Jacobs, 2014; Kilavuz ve Yanpar Yelken, 2022;
Saban ve digerleri, 2019; Ozdem, 2013; Unal, 2016; Unal ve Ozdemir, 2013). Yapilan alanyazin
taranmasinda iiniversiteleraras: is birliginin 6nemli 6rneklerinden olan YOK Anadolu Projesinin
degerlendirilmesini konu edinen herhangi bir arastirmaya ve kurumsal rapora ulagilamamuistir.

Cok fazla paydasi olan ve buna bagh olarak etki alani oldukca genis olan YOK Anadolu
Projesi’nin iiniversiteler arasi is birligi kapsaminda degerlendirilmesi ve degerlendirme sonuglar:
dikkate almarak iyilestirme faaliyetlerinin diizenlenmesi gerekmektedir. Degerlendirme siirecinde
projenin dogrudan faydalanicist olan 6grencilerin ve projenin uygulama asamasmin 6nemli bir dgesi
olan dgretim {iyelerinin goriisleri 6nemlidir. Proje siirecinde karsilikli etkilesim halinde olan ve tiim
siireci deneyimleyen bu iki 6nemli paydasin goriislerinin belirlenmesi projenin uygulanma siireclerine

iliskin mevcut durumun ortaya konulmasimi saglayabilecek niteliktedir. Ayrica projenin
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degerlendirilmesinin hem bu projenin iyilestirme faaliyetleri i¢cin hem de benzer projelerin tasarim
/uygulama siiregleri igin veri saglayacag: diisiiniilmektedir.

Arastirmanin Amac

Bu aragtirmanin amaci; iiniversiteler arast is birligi kapsaminda YOK Anadolu Projesi Egitim-
Ogretim ve Aragtirmada Destek Programinin egitim dgretim destek boyutunun degerlendirilmesidir.
Bu amaca ulasmak icin asagidaki sorulara yamit aranmaktadir:

1. YOK Anadolu Projesi kapsaminda geng iiniversite dgrencilerinin Kidemli Universite

Ogretim liyelerinden ders alma siireglerine iligskin goriisleri ve 6nerileri nelerdir?
2. YOK Anadolu Projesi kapsaminda kidemli iiniversite 6gretim iiyelerinin YOK Anadolu

Projesi kapsaminda ders verme siireclerine iliskin goriis ve onerileri nelerdir?
Yontem
Arastirmanin Modeli

Bu nitel arastirma giincel bir olguyu kendi gergek yasam cercevesi icinde inceleyen bir biitiinciil
tek durum calismasidir (Yin, 2011). Biitiinciil tek duruma gore desenlenen arastirmalarda bir durum,
onu deneyimleyen kisilerin goriisleri temel alinarak incelenmektedir (Gall ve digerleri, 1996).
Arastirmada YOK Anadolu Projesi kapsaminda kidemli bir iiniversiteden ders alma durumu, bu
dersleri alan 6grencilerin ve ders veren ogretim tiyelerinin goriisleri dogrultusunda ayrintili olarak
incelenmistir. Bu durum galismasinda Creswell ve Clark’in (2011) belirttigi asamalara uygun olarak
oncelikle durumun derinlemesine incelenmesi igin YOK Anadolu Projesi ayrintili bir bigimde
agiklanmus; farkli veri kaynaklarindan veri elde edilmesi igin hem 6gretim tiyeleri hem de 6grencilerden
veri toplanmis, elde edilen verilerden incelenen durumu aciklayacak sekilde temalar olusturulmus,

bulgular bu temalara gore yapilandirilmis ve boylelikle ulasilan temalara yansitilmigtir.

Bu arastirma aym zamanda bir program degerlendirme c¢alismasidir. Program
degerlendirmenin amaci programin etkililigini belirlemek ve daha etkili hale getirilmesini saglamaktir
(Kirkpatrick ve Kirkpatrick, 2007). Arastirma Kirkpatrick tarafindan gelistirilen dort asamali program
degerlendirme modelinin tepki asamasi dikkate alarak yapilandirilmis. Bu dogrultuda YOK Anadolu
Projesi Egitim-Ogretim ve Aragtirmada Destek Programimin egitim dgretim destek boyutuna iliskin

katilimailarin tepkileri ve daha etkili olmasi i¢in Onerileri belirlenmistir.
Calisma Grubu

Arastirmanin calisma grubunu, YOK Anadolu Projesi kapsaminda bir geng iiniversitede
Ogrenim goren Ogrenciler arasindan bu proje kapsaminda ders alan 45 Ogrenci ile bir kidemli
{iniversitede gdrev yapan ve proje kapsaminda ders veren 6 6gretim iiyesi olusturmaktadir. Ogrenciler;
2021-2022 6gretim yilinda bir devlet {iniversitesinin Saglik Bilimleri Fakiiltesi Beslenme ve Diyetetik
Boliimii ve Egitim Fakiiltesi Okul Oncesi Ogretmenligi Ana Bilim Dali 6grencileri arasindan kolay

ulasilabilir Ornekleme yontemi ile belirlenmistir. Ggrencilerin 351 kadin, 10'u erkektir ve not
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ortalamalari 2:50-4:00 arasinda degismektedir. Ogrencilerin biiyiik cogunlugu proje kapsaminda bir-iki

ders, 6grencilerin yalnizca ikisi bes ve daha fazla ders almislardir.

Ogretim iiyeleri ise bir kidemli iiniversitenin saghk bilimleri ve egitim fakiiltelerinde gérev
yapan ve proje kapsaminda ders veren sekiz 0gretim iiyesi arasindan arastirmaya katilmay: goniillii
olarak kabul eden alti 6gretim {iyesinden olusmaktadir. Ogretim iiyelerinin dérdii proje kapsaminda
iki; digerleri ise birer ders vermistir. Ogretim iiyelerinden biri erkek, digerleri kadindir. C)gretim
tiyelerinden biri dogent, digerleri ise profesordiir. Ogretim iiyelerinden iigii Saglik Bilimleri Fakiiltesi
Beslenme ve Diyetetik Boliimiinde, diger iicii ise Egitim Fakiiltesi Okul Oncesi Ogretmenligi Ana Bilim

Dalinda gorev yapmaktadir.
Verilerin Toplanmasi ve Analizi

Arastirmada veriler, goriisme yontemi ile toplanmugtir. Ogrencilerle cevrimici odak grup
goriismeleri, gretim {iyeleri ile ise telefonla ve yiiz yiize goriismeler gergeklestirilmistir. Ogrencilerle
yapilan goriismelerin ¢evrimigi olmasi mekansal problemlerin ortadan kaldirilmasmi ve daha fazla
katilimcrya ulasilmasini saglamistir (Gundumogula, 2020). Ayrica goriismelerin odak grup goriismeleri
seklinde yapilmasi katihmecilar i¢in daha giivenli bir ortam olusturulmasini (Onwuegbuzie ve digerleri,
2009) ve boylece goriislerini daha acik sekilde dile getirmelerini, goriisme sorularinin daha ayrintilh
tartistimasini saglamistir (Willis ve digerleri, 2009). Ogrencilerle gerceklestirilen gevrimici odak grup
goriismeleri, Krueger (2002) temel alinarak Sekil 1'de gosterilen asamalar takip edilerek

gerceklestirilmistir:

Asama IV

e Moderarotiin kendini e Katilimcilarin demografik

tanitmasi ve katilimcilara bilgilerini almak icin kisa .
arastirmanin amacini e Katihmailara, kimliklerinin bir formun doldurtulmasi *Onceden hazirlanan
aciklamasi gizli tutulacaginin, ve goniilliilik onaylarinin sorularin katihmcilara

go6rusme sekli/kurallarinin alinmasi
aciklanmasi ve
onaylarinin istenmesi

yoneltilmesi, sonda
sorulariyla goriglerin
ayrintilandiriimasi

\_

Sekil 1. Ogrencilerle yapilan odak grup goriismelerinin agamalari

Ogrencilerden veriler, Haziran 2022'de gerceklestirilen alti farkli ¢evrimici odak grup
goriismesi ile toplanmistir. Goriismelerdeki katilimci sayilari alti ile dokuz arasinda degisiklik
gostermektedir. Her bir goriisme 60-90 dk. arasinda siirmiistiir. Onwuegbuzie ve digerleri (2009)

tarafindan yapilan derleme ¢alismasinda da vurgulandig gibi odak grup goriismeleri 6-12 katilmcr ile
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gergeklestirilebilir ve genellikle 60-120 dakikada tamamlanmalidir. Ogretim {iyelerinden veriler ise

Agustos 2022’de 45-60 dk. siiren goriismelerle toplanmistir.

Gorilismeler sirasinda arastirmacilar tarafinda hazirlanan goriisme formlar: kullanilmistir.
Detayli alanyazin taramasi yapilarak (Chou, 2012; Demir ve Arcagdk, 2017; Eddy, 2010; Gokgek, 2013;
Kezar, 2005; Ozel ve digerleri, 2014; Russell ve Flynn, 2000; Tas ve digerleri, 2016) olusturulan formlarin
kapsam gecerliligini saglamak icin egitim bilimleri alanindan iki uzmanin goriisii alinmistir. Uzman
goriisleri dogrultusunda formlar yeniden diizenlenmis ve 6grenci formu igin ii¢ 6grenci ile 6gretim
iiyesi formu igin ise bir 6gretim tiyesi ile pilot uygulama gergeklestirilerek sorularin daha agik/anlasilir
olmasi icin ifade edilis bigcimlerinde degisiklikler yapilmistir. Ogretim tiyeleri ve ogrenciler icin
hazirlanan formlarda demografik bilgileri ile ilgili sorularin yani sira projeyi ilk duyduklarinda neler
hissettikleri neler diisiindiikleri, aldiklar1 derslere ve bu projeye iliskin genel goriisleri ile
derslerin/projenin daha etkili sekilde uygulanabilmesine iliskin 6nerileri belirlemek amaciyla yoneltilen

dorder acik uglu sorular yer almaktadir.

Arastirmada goriismelerden elde edilen veriler betimsel analiz yontemi ile analiz edilmistir.
Betimsel analiz yontemi uygulanirken oncelikle bir ¢ergeve olusturulur, bu ¢ercevedeki temalara gore
veriler islenir, bulgular tanimlanir ve yorumlanur (Yildirim ve Simsek, 2013). Bu arastirmada gergevenin
olusturulmasi ve temalarin belirlenmesi siirecinde arastirma konusu ile kullanilan program

degerlendirme modeli temel alinmaistir.

Arastirma sonugclarinin aktarilabilirligini saglayabilmek igin veri toplama ve analiz siiregleri
ayrintili sekilde agiklanmistir (Yildirim ve Simsek, 2013). Ayrica arastirmanin inandiriciligini saglamak
i¢cin goriismeler “uzun siireli yogun katihm” saglayacak sekilde gergeklestirilmistir (Maxwell ve

digerleri, 2009).
Aragtirmanin Etik izinleri

Yapilan bu calismada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yaymn Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel
Aragtirma ve Yaymn Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerden higbiri

gerceklestirilmemistir.

Etik kurul izin bilgileri:

Etik degerlendirmeyi yapan kurul adi = Bayburt Universitesi Rektorliigii Etik Kurulu
Etik degerlendirme kararinin tarihi= 13.04.2022

Etik degerlendirme belgesi say1 numarasi= 76
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Bulgular

YOK Anadolu Projesi kapsaminda kidemli bir {iniversiteden ders alan geng iiniversite
Ogrencilerinin ve ders veren 6gretim tiyelerinin goriisleri; ilk tepkiler, gerceklestirilen derslere iliskin

goriisler, genel goriis ve Oneriler olmak {izere ii¢ ana tema altinda asagida sirasiyla agiklanmaktadir:
ilk Tepkiler

YOK Anadolu Projesi Egitim—ogretim ve Arastirmada Destek Programinin egitim O6gretim
boyutuna iliskin geng {iniversite 6grencilerinin ve kidemli tiniversite 6gretim iiyelerinin ilk tepkileri

asagida sirasiyla agiklanmaktadir.

Ogrencilerin ilk tepkileri: Goriisiilen 6grencilerin tamami, proje kapsaminda kidemli bir {iniversiteden
ders alacaklarini 6grendiklerinde bunu olumlu karsiladiklarin1 ve kendileri i¢in faydali olacagim
diistindiiklerini belirtmistir. Ayrica 6grenciler cogunlukla bunun 6nemli bir firsat oldugunu ve lisans
egitimlerine zenginlik katacagim diisiindiiklerini de vurgulamislardir. Ogrencilerden biri (O-37) “Geng
bir iiniversitede eksiklikler yasayacagimi diistiniiyordum fakat bu durumun 6niine gegildi ve giizel bir
firsat sunuldu.”, bagka bir 6grenci (O-4) ise “Bu proje, kendimizi gelistirmemiz igin énemli bir firsat.”

ifadeleriyle bu projeyi bir firsat olarak gordiiklerini vurgulamislardar.

Ogrencilerden bazilar ise projeyi ilk kez duyduklarinda sagirdiklarini ve merak ettiklerini
belirtmislerdir. Ogrencilerden biri “derslerin nasil islenecegini merak ettim.” (0.39), bir digeri ise “Nasil

olur acaba diye diisiindiim?” (O-18) seklinde projeye iliskin duygularini agiklamiglardir.

Ogrenciler, ilk tepkilerini “mutluluk, heyecan, sagkinhik ve merak” duygulariyla
agiklamaktadirlar. Ogrencilerin tamami bu projeyi duyduklarinda mutlu olduklarini ifade etmislerdir.
Onlara gore mutluluklariin ve heyecanlarmin kaynag: ise kidemli iiniversitenin kendisi ve ders
alacaklar1 dgretim iiyeleridir. Ogrenciler bu kaynaklari agiklarken onlarin bazi niteliklerine vurgu

yapmuiglardir. Bu nitelikler asagida Sekil 2 ve Sekil 3’te verilmektedir:

nitelikli biyik LA Tx 21 bk
‘V'.nltellkh. farklu = frki bUyU farkii

ar-dlnltel kl fodl iyi d ney|m falk‘l farkl] B
Vi -Iy-‘ iw; farkll farkl

|y| sfarklie
"W tarki | |
Y@ farki Iyl I y

bayik 1| Puvik | biiylk

deneyimli

nit ehkhdene lmlllyl | l'hw' m  buyuk
farklln}:lkl nitelik y I y I bUYka a r kl I ! 2 bUYUk
Sekil 2. Ogrencilerin gretim {iyelerine iliskin Sekil 3. Ogrencilerin kidemli {iniversiteye

kullandiklar1 nitelemeler iliskin kullandiklar1 nitelemeler
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Sekil 2 incelendiginde 6grencilerin ders aldiklar: 6gretim {iyelerimi “iyi, deneyimli, donanimls,
uzman, nitelikli 7, Sekil 3’de ise bu 6gretim tiiyelerinin ¢alistig1 tiniversiteleri ise “koklii, farkls, iyi,
biiyiik” gibi sifatlarla nitelendirdikleri goriilmektedir. Ogrencilerin hem 6gretim iiyelerine hem de
tiniversitelere iliskin bu olumlu algilar1 onlarin projeyi ilk O6grendiklerinde olumlu duygular

beslemelerine neden olmustur.

Ogretim iiyelerinin ilk tepkileri: YOK Anadolu Projesi Egitim-Ogretim ve Arastirmada Destek
Programinin egitim 6gretim boyutuna iliskin olarak kidemli tiniversite 6gretim iiyeleri ise ilk tepkilerini
agiklarken Ogrencilerin aksine duygularimi belirtmek yerine siirecin baslangicini agiklamislardir.
Ogretim iiyelerinin bu projeyi ve kendilerinin de ders vermesi gerektigini bagl bulunduklar iiniversite
rektorliigiinden gelen bir yazi ile 6grendiklerini belirtmislerdir. Ogretim {iyeleri bunu bir
“gorevlendirme”, “rica”, “istek”, “dayatma” olarak degerlendirdiklerini ve a¢ilacak dersi hali hazirda
kendi {iniversitelerinde veren 6gretim iiyelerinin dogrudan siirece dahil edildigini belirtmiglerdir. Bir
diger ifadeye gore onlarin gorevlendirilmesinin 6zel bir nedeni olmadiginy, ilgili dersi tiniversitelerinde
halihazirda kendileri verdigi igin YOK Anadolu Projesi kapsaminda bdyle bir gérevlendirmenin
yapildigimi  diisiindiiklerini belirtmislerdir. Ogretim {iyelerinden bazilar1 bu siireci sdyle
aciklamaktadir:

“Ust yonetim karar almis ... béliimiiyle ilgili. Resmi yaziyla bildirildi. Direkt gérevlendirildik. Ne

oldugunu bilmeden bir anda icine diistiigiimiiz bir seydi. Ilk ders verenlerden biriydim. Enteresandz.”
OE-3

“Zaten kabul edilmis bir projeydi. Onlar dersler talep etti, biz de asamali olarak dersleri acryoruz. Benim
dersim dahil edildigi icin dogrudan siirece girmis oldum.” OE-4

“Projeyi bilmeden basladim. Ana Bilim Dali Baskani rica etti ve ben de alan uzmani oldugum icin dihil
oldum.” OE-5

“Kabul edilebilir bir siire¢ degil, dayatmaydi.” OE-2

Kidemli iiniversite 6gretim iiyelerinin ifadelerinden anlasilacagi gibi onlar projenin amaci,
kapsamy, faydalar1 vb. hakkinda herhangi bir bilgi sahibi olmadan, herhangi bir tanitici toplantrya dahil
olmadan ders vermeye baglamislardir. Ogrenci ve &gretim {iyelerinin siirecin bagindaki ilk tepkileri
incelendiginde 6grencilerin duydugu “mutluluk, heyecan, saskinlik ve merak” duygularina karsilik

Ogretim iiyelerinin ilk tepkileri ise “bir gorevi yerine getirme cabas icerisinde olma” seklinde ifade

edilebilir.
Gergeklestirilen Derslere fliskin Goriisler

YOK Anadolu Projesi Egitim-Ogretim ve Arastirmada Destek Programinin egitim 6gretim
boyutunda gergeklestirilen derslere iliskin geng {iniversite 6grencilerinin ve kidemli iiniversite 6gretim

iiyelerinin goriisleri asagida sirasiyla verilmektedir.
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Ogrencilerin gerceklestirilen derslere iliskin goriisleri: YOK Anadolu Projesi Egitim-Ogretim ve
Arastirmada Destek Programinin egitim Ogretim boyutunda gerceklestirilen derslere iligskin

ogrencilerin gortiisleri Sekil 4’te goriilmektedir:
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Sekil 4. YOK Anadolu Projesi Egitim-Ogretim ve Aragtirmada Destek Programinin egitim gretim

boyutunda gerceklestirilen derslere iliskin 6grencilerin goriisleri

Geng finiversite 6grencilerinden YOK Anadolu Projesi kapsaminda kidemli iiniversiteden
aldiklar1 derslerin etkili olma durumlarini degerlendirmeleri istenmistir. Ogrenciler éncelikle aldiklari
tim derslerin etkili oldugunu vurgulamislar ve derslerin islenisine, icerigine, dl¢gme-degerlendirme

siirecine ve 0gretim tiyelerine odaklanarak derslere iliskin memnuniyetlerini belirtmislerdir.

Geng tiniversite 6grencilerinin proje kapsamindaki derslere iliskin goriislerini belirtirken en ¢ok
odaklandiklar1 konu derslerin islenis seklidir. Derslerin islenis siirecinin etkili oldugu, soru-cevap
yontemi kullanularak kendilerinin derse dahil edildigi ve boylelikle aktif katilim gosterdiklerini
belirtmistir. Ornegin O-8 “Dersler benim icin cok etkili oldu. Ozellikle soru cevap seklinde islenmesi
ogrenmemiz agisindan ¢ok iyiydi.” seklinde memnuniyetini ifade etmistir. Ayrica &grencilere gore
derslerde uygun materyallerin kullanilmasi, 6grencilerin derse dahil edilmesi, etkilesimin yiiksek
olmasi derslerin iglenisinin etkili olmasini saglamistir. O-17 “Detayli ve siiriikleyici ders anlatimindan

dolay: derse olan ilgim artti.” ifadeleriyle dersin islenisinden memnuniyetini belirtmistir.

Geng iliniversite 6grencileri, derslerin ¢evrim-ici verilmesi konusunda ise oldukg¢a az siklikta da
olsa gevrim-i¢i olmasinin verimi azalttig1 belirtilmistir. Ote yandan; baz1 &grenciler 6zellikle “cevrimigi
olmasina ragmen” (0—25, 0-38, O-42, 6—45) ifadesini kullanarak derslerin islenisinden memnuniyetlerini
ifade etmistir. Ornegin; “Dersi isleyisi bakimindan online olarak verilen dersten alinabilecek en iyi verim

alindr.” (O-42), “ Uygulamaya dayali bir ders olmasina ragmen online islenisi cok problem olusturmadi” (O-38).
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Arastirmanin bu bulgusu 06grencilerin ¢evrimici derslerden beklentisinin daha diisiik oldugunu

gostermektedir.

Geng {iiniversite Ogrencileri, siklikla derslerin igeriklerinin 6nemli ve faydali oldugunu,
meslekleri icin gerekli olan konular1 kapsadigim belirtmislerdir. Icerik ile ilgili bu 6zellikler onlar icin
memnun edicidir. Ornegin; O-9 “Derste benim meslegim icin gerekli olacak bircok bilgiyi gayet net bir sekilde
detayli 6grendigimi diisiiniiyorum.” diyerek igerigin 6grenmesini olumlu etkiledigini; O-20 ise “Icerigi
bulundugumuz iiniversitedeki derslere gore daha kapsamli ve énemli oluyor. Bu da begendigim bir durum.”
ifadeleriyle memnuniyetini agiklamigtir. O-23 ise igerigin diizenlenmesine de vurgu yaparak “Slaytlar,
tablolar, konularin ele alims bicimi acisindan dersler anlasilirdr” . Ote yandan, 6grenciler daha az siklikla da

olsa derslerin igeriginin karmasik ve yogun oldugunu ifade etmislerdir.

Diger taraftan 6grenciler proje kapsaminda gergeklestirilen derslerden memnuniyetlerini ifade
ederken derslerin 6lgme degerlendirme boyutuna da dikkat cekmislerdir. Onlara gore derslerde yapilan
smavlar ve Ol¢gme amagh verilen Odevler dersin amacina/igerigine uygundur ve adil sekilde
degerlendirilmistir. Ornegin O-17 “Ol¢me degerlendirme sorulart da gayet giizeldi ve yerindeydi.” O-38
“Olcme kisminda adil olundugunu diisiiniiyorum.” seklinde gortislerini ifade etmislerdir. Derslerin 6l¢me-

degerlendirme siireclerine iliskin 6grenci goriislerinin tamaminin olumlu olmasi dikkat ¢ekicidir.

Ogretim iiyelerinin gerceklestirilen derslere iligkin goriisleri: Ogretim iiyeleri, proje kapsaminda
verdikleri derslere iliskin kidemli iiniversitede de aktif olarak yiiriittiikleri i¢in bu derslerin icerigi,
islenisi ve 6lgme-degerlendirme boyutlarinda herhangi bir degisiklik yapmadiklarini belirtmislerdir.
Ders siirecinin en 6nemli paydaslari olan 6grencilere iliskin ise onlarin 6n 6grenmeleri, motivasyonlar:

ve derse katilimlarina iliskin gortisler belirtmislerdir.

Ogrencilerin 6n 6grenmelerindeki eksikliklerden kaynaklanan bazi sorunlarin oldugu goriisii 6gretim
iiyeleri tarafindan siklikla vurgulanmistir. Buna iliskin baz1 goriisler asagidaki gibidir:
“Universiteye giris simavimin belirleyici oldugunu anladim. Ogrencilerden gelen sorular farklilasiyor,
basitlesiyor.” OE-6

“Benim dersim iiciincii sinif dersiydi. Ogrencilerin temel dersleri cok iyi kavramast gerekiyor. O
derslerdeki yetersizligi-burada da bazen hissediyorum ama- o doénemde ok fazla hissettim.” OE-4

Ogretim iiyelerinin, 6grencilerin derse karsi motivasyonlar: ve derse katilimlarma iliskin
goriisleri birbirlerinden oldukga farklilasmaktadir. Bazi Ogretim iiyeleri derslerde &grenci
motivasyonunun ve katiimin yiiksek oldugunu vurgularken bazilart bu konudaki
memnuniyetsizliklerini belirtmistir.

“Kalabalik ve uzaktan egitim oldugu icin anlattiklarimizin ne kadar geciyor, bilemiyoruz. (jgrencilerden

bir soru bile gelmiyor.” OE-2

“Derse katilim saglayan 6grenci sayist ok diistiktii. Soru sordugumda 2-3 6grenciden cevap aliyordum.
Ogrencinin isteksizligi hoca motivasyonunu da dersin etkinligini de diisiiriiyordu” OE-4
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“Ogrencilerin motivasyonu daha da yiiksekti. Bizim Ggrencilerle arasinda performans agisindan fark
yoktu.” OE-1
“Ogrenciler cok basaril, iyiydiler. Bazi seylerden mahrum kalwyorlar.” OE-3

“Tlk girdigim donem, sunif cok ilgiliydi. Basariliydi. Hazirbulunugluk seviyeleri diisiiktii. Ama 63renme
cabalart vardi. Ama son donemkiler biraz daha zayift. Cok saygiliydilar. ” OE-5

“Ogrenciler cok mutluydu. Motivasyonlar: yiiksekti.” OE-6

Ogretim iiyelerinin goriislerindeki bu farkliliklarin, Ogrencilerin motivasyonlarinin ve
katilimlarinin boliimler arasinda veya ayni boliimiin farkli siniflar1 arasinda degisiklik gostermesinden

kaynaklandig1 diisiiniilebilir.
Genel Goriis ve Oneriler

YOK Anadolu Projesi Egitim—ogretim ve Arastirmada Destek Programinin egitim 6gretim
boyutuna iliskin Ogrencilerin ve Ogretim iiyelerinin genel goriisleri ve Onerileri asagida

aciklanmaktadir.

Ogrencilerin genel goriisleri ve onerileri: Ogrenciler, proje kapsaminda kidemli iiniversiteden
aldiklar1 dersler araciligiyla kazandiklar: bilgi ve becerilere odaklanarak biiyiik ¢ogunlukla olumlu
gdriis belirtmislerdir. Ogrenciler, 6zellikle mesleki ve akademik agidan kendileri icin dnemli bilgi ve
beceriler kazandiklarimi vurgulamislardir. Ornegin; O-7 “Daha Kkaliteli bir tiniversiteden aldigimiz
dersler daha kalic1 daha kaliteli bilgilere sahip olmamiz agisindan ¢ok iyi oldu. O derslerden yeterli
verimi aldigimi diisiinliyorum bu da akademik ve meslek agisindan beni her tiirlii bir adim 6ne
tastyacaktir.”, O-15 “Farkli hocalardan ders almak ileriki meslek hayati icin daha ¢ok bilgilendiriciydi”.
Ayrica Ogrenciler tarafindan siklikla bu derslerin kendilerine farkli bakis agilar1 kazandirdig:
vurgulanmigtir. O-4 “Bu derslerde oldukca verimli bilgiler alip ufkumuz genisledi.” O-16 ise su
ciimlelerle diger pek ¢ok 6grencinin goriislerinin dzetlemistir: “Akademik bilgiler, farkli bakis agis1 ve
meslege karsi saygr ve istegimizi artirmadigini disiiniiyorum.” Son olarak, 6grenciler projenin
kendilerine “farkli bir deneyim” sundugunu belirtmistir. Ogrenci goriisleri incelendiginde bu
deneyiminin farkliligini ise ders sorumlusunun “profesdr, alan uzmani, deneyimli, donanimh”
olmalarindan kaynaklandigini diisiindiikleri goriilmektedir. Ornegin, O-30 “Cok donanimli gretim
iiyelerinden dersler aldigim igin kendimi sansl hissettim bu konuda.” O-28 “Profesér hocalarla tanigmig

olduk, onlardan ders aldik.” ifadeleriyle bu deneyimi agiklamislardir.

Ote yandan ¢ok diisiik siklikta da olsa 6grenciler tarafindan projeye iliskin olumsuz goriigler
de belirtilmistir. Bu olumsuz goriisler, aldiklar1 derslerin kendilerine herhangi bir katk: saglamadigina
iliskindir. Ancak bu durumu 6grencilerden biri “Sanirim benim farkinda oldugum bir katki saglamadi”
(O-34) ifadeleriyle aciklamistir. Bu ifade, ogrencinin bu goriisiinde kararli olmadigi seklinde

yorumlanabilir.
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YOK ANADOLU
PROJESI

t Olumlu gérisler |

—— Alana ozgl bilgi/beceriler kazanma

Oneriler

— Mesleki bilgi/beceriler kazanma

Ders sayismnn artinlmasi
—— Farklh balkag agilan kazanma

Zorunlu derslerin kapsama dahil edilmesi
*— Farkli bir deneyim edinme

Yalnizca secmeli derslerin kapsama dahil
edilmesi

Derslerin yilz yize olmasi

Kidemli universitedeki ogrencilerin de
surece dahil edilmesi

Sekil 5. YOK Anadolu Projesi egitim-6gretim ve aragtirmada destek programinin egitim 6gretim
boyutuna iliskin geng iiniversite 6grencilerinin genel goriis ve onerileri

Son olarak, dgrencilerden YOK Anadolu Projesi Egitim-Ogretim ve Arastirmada Destek
Programinin egitim 6gretim boyutuna iliskin &nerilerinin neler oldugu belirlenmistir. Ogrencilerin
neredeyse tamami bu projenin kapsaminin genisletilerek devam etmesi yoniinde goriis belirtmislerdir.
O-7 “Bu uygulamanin devam ettirilmesi gerektigi diisiincesindeyim. Benden sonraki arkadaslarimin da
faydalanmas: agisindan iyi bir uygulamadir.”, O-17 “Bence devam etmeli gayet giizel bir uygulama siddetle bu
uygulamann biiyiitiiliip devam etmesini tavsiye ediyorum.” ifadeleriyle de goriislerinde kararli olduklarin
vurgulamislardir. Ayrica bazi 6grenciler, zorunlu bazilar: ise yalnizca se¢gmeli derslerin kapsama dahil
edilmesi yoniinde onerilerde bulunmustur. Ote yandan, baz1 dgrenciler “daha etkili olmast” (O-33),
“etkilesimi artirmak” (O-11) icin derslerin yliz yiize yapilmasi Onerisinde bulunmustur. Son olarak,
ogrenciler siklikla proje kapsaminda kidemli {iniversitedeki 6grencilerin de siirece dahil edilmesini
Onermislerdir. Ogrenciler bu goriislerini ¢esitli nedenlere dayandirmistir. Ornegin O-33 “Derslerde
kidemli iiniversitenin 6grencileriyle de etkilesimli olabiliriz.”, O-42 ise “Genisletilebilir hatta iki iiniversitedeki
ogrenciler birbiriyle ders hakkinda yardimlagabilir. Boylece hem sosyal hem de akademik gelisim saglanabilir.”

ifadeleriyle kidemli {iniversitedeki akranlariyla etkilesim kurma isteklerini ifade etmislerdir.

Ogretim iiyelerinin genel goriisleri, deneyimledikleri sorunlar ve onerileri: Kidemli iiniversite
ogretim iiyelerinden YOK Anadolu Projesi Egitim-Ogretim ve Arastirmada Destek Programinin egitim
Ogretim boyutuna iliskin diislincelerini genel olarak belirtmeleri istendiginde proje hakkindaki

goriislerini, deneyimledikleri sorunlar1 ve projenin daha etkili olmasi i¢in 6nerilerini agiklamislardir.
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Ogretim Upyelerinin Proje Hakkindaki Goriisleri: Ogretim iiyeleri bu proje araciligiyla farkli bir
iniversitedeki Ogrencilere ders vererek onlarin gelisimlerine destek olduklar1 ve proje kendi

gelisimlerine de katki sagladig1 icin memnun olduklarin ifade etmislerdir.

“Her iki taraf icin de énemli bir firsat. Oradaki 6grenciler bizim icin cok kiymetli. Ilerde meslektasimiz

olacaklar onlart kazanmamiz gerekir. Bu proje ile biz kendimizi boyle tatmin ettik.” OE-3

“Biiyiik bir sans dgrenciler i¢in. Puan olarak gitme sansi bulamadi: iiniversitenin hem de profesor

hocalarindan ders aliyorlar. ” OE-5
“Mesleki gelisim agisindan bizim icin de nemli.” OE-4
“Ders vermeye devam etmek isterim. Bize de katki saglwyor.” OE-6

Ogretim Uyelerinin Proje Siirecinde Deneyimledikleri Sorunlar: Ogretim iiyeleri ders verme siirecinde
Ozellikle ders donemi baglamadan hemen 6nce yasadiklari sorunlar1 ayrintili olarak agiklamislardir. Bu
sorunlar; genel olarak geng iiniversite ile koordinasyon eksikliginden kaynaklanan sorunlar, teknik

sorunlar ve {icret ddemesiyle ilgili sorunlar olarak gruplandirilabilir:

Ogretim {iyeleri, geng {iniversitedeki koordinasyon eksikliginden kaynaklanan sorunlari sdyle
aciklamislardir: OE-2 “Kars: iiniversiteye zorla hizmet veriyoruz gibi oldu. Ders donemi baslayacak kars:
taraftan hi¢ haber yok. Sanki biz cok istiyoruz gibi. Sistem agilacak biz haber veriyoruz.” , OE-3 “Ilk ders
verenlerden oldugum icin zorlandim. Kars: tarafta muhattap bulamadik. Is yapmaya niyetli olduk. Nereyi arasak
kiminle iletisim kursak bilemedik. Koordinasyon bozuklugu vardi. Tamam, bizim i¢in gorev ama karsi taraftan da
sahiplenilsin. ” OE-5 “Oradaki hocalar sahiplenmemisti. Bazi fedakarliklar bekledim oradan ama gerekli ilgi ve
destegi gormedik. ... Burada YL-Dr dersleri agmadik, orada ders verdik. Egitimciyiz biz. Inanin bir dk bile bog
gecirmedik. Buradakinden daha fazla 6gretme cabasina girdim. Ekstra 6zendim. Hasta hasta derse girdim....
Ogrenci agisindan hicbir sorun yasamadum ama islenis berbat.” ifadeleriyle hem sorunu hem de sorunun
kaynagimni agiklamislardir. Ogretim iiyeleri 6zel bir gaba ile bagladiklari derslerde geng {iniversite
tarafindan siirecin kolaylastirilmasim beklemis, ancak bu beklentileri karsilanmamustir. Ayrica 6gretim
tiyeleri geng {iniversitede ders verme siirecinde yasanan teknik sorunlari da OE-5 “Sisteme giremedik.
Kimse yardimci olmadi. Oradaki hocalar sahiplenmemisti.... Derse girme ¢abasi, sinav yapabilme ¢abasi, not

girebilme ¢abasi, iicret alma ¢abasi ¢ok yordu” gibi ifadelerle agiklamislardir.

Ote yandan 6gretim iiyelerinin siiregte yasadiklar1 sorunlarin bazilar1 ise OE-5 “Bir giin derse
giren hocalart toplayip toplantt yapmadilar. Sikinti var mu diye sorulmadi.” gibi ifadelerle kendi

iiniversitelerindeki koordinasyon eksikliginden kaynaklandig: ifade edilebilir.

Son olarak, 6gretim iiyeleri tarafindan belirtilen bir diger 6nemli sorun ders {icretleri ile ilgilidir.
Ogretim iiyelerinden bazilar1 ders ticreti alamadiklari, bazilar1 ise dngoriilenden daha az bir {icret
aldiklarini belirtmislerdir. OE-1 “Ben ders iicreti aldim, ancak alamayan arkadaslarimiz oldu.” ifadesiyle

ticret 6denmesi konusunda standart bir uygulamanin olmadig1 da anlagilmaktadur.
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Ders ticreti alamama durumunun bir sorun olarak nitelendirilmesine iliskin ise O0gretim
tiyelerinin goriisleri farklilasmaktadir. Baz1 dgretim iiyeleri OE-2 “Géniillii adi altinda dénem boyunca
iicret almadan ders vermek kabul edilemez.” ifadesiyle bunun bir sorun olarak gordiigiinii vurgularken
bazilar ise su ifadelerle bunu bir sorun olarak gérmediklerini belirtmislerdir: OE-3 “Ucret verilecegini
diisiinmemistim zaten, beklentimiz yoktu.”, OE-6 “Odenen iicretin bir kismuni da geri istediler. lade ettim. Ucret
sorun degil. Odenmese de derse girerdim. Giizel bir proje bu”. Ote yandan dgretim {iyelerinden bazilar1 ise
ders {icreti 6ddenmemesinden ¢ok kendilerini manevi olarak desteklenmemesinin bir sorun oldugunu
diisiinmektedir. Ornegin; OE-3 “Manevi anlamda da sirtimizi stazlayan olmadi. Maddi kazancimiz olmads. ”
ve OE-2 “Kuru bir tesekkiir almadik. Manevi boyutu da yok dolayisiyla.” ifadeleriyle projeye yaptiklart
katkilara iligkin ilgili {iniversitelerden olumlu doniisler almamalarmi bir sorun olarak gordiikleri

anlagilmaktadir.

Ogretim iiyelerinin deneyimledikleri bu sorunlarin projeye iliskin genel goriisleri icin de
belirleyici olmaktadir. Ornegin; OE-5 “Bir daha girmeyecegim derse oramn ihtiyact vardir diye girdim ama
rektor de dese girmem artik.”, OE-2 “Desteklemiyorum. Tek tarafli bir is birligi var. Ucretsiz is giicii destegi

veriyoruz.”

Ogretim Uyelerinin Proje Hakkindaki Onerileri: Ogretim {iyeleri hem siiregte yasadiklari sorunlarin
¢oziilebilmesi saglamak hem de projenin etkililigini artirmak icin bazi onerilerde bulunmuslardir.
Ogretim iiyelerinin deneyimlenen sorunlarin ¢oziimiine iliskin OE-5 “Rutin toplantilar olmali derse giren
hocalarla.”, OE-4 “Kargt iiniversiteden daha fazla destek gormeliydik. Daha siki iletisim olmaliydi. Isbirligi-
iletisim kurulmal.” OE-3“Baglangicta oryantason, tanisma toplantisi, olmali. Bu projeyi 6grenci de bilmeli. ”
seklinde onerilerde bulunmuslardir. Ogretim iiyelerinden biri (OE-5) ise projenin YOK tarafindan

koordine edilmesini vurgulayarak “Bu YOK'in projesiyse o da denetlemeliydi. Sorumluluk tamamen

hocadaydi.” seklinde farkli bir 6neride de bulunmustur.

Ogretim iiyelerinin projenin etkililigini artirma Onerileri genellikle kidemli ve geng tiniversite
Ogrencileri arasindaki etkilesimin artirilmasina odaklanmaktadir. Bu oneriler; ¢evrimici toplantilarin
diizenlenmesi, kidemli tiniversite kampiisiinde etkinliklerin gergeklestirilmesi, 6gretim iiyelerinin geng
iiniversite kampiisiinii ziyaret etmesi seklindedir. Ayrica 6gretim iiyeleri boylelikle geng tiniversite

ogrencileri ile diger 6gretim iiyeleri arasinda da etkilesiminin saglanacagini vurgulamiglardir.

“Cevrimici toplantilar da diizenlenebilir... Akademik etkinliklerin yani sira sosyal etkinlikler olmali.
Ortak bir mesleki etkinlik, 63renci sempozyumu diizenlenebilir. Ogrenciler buradaki akademisyenler de

kaynasmali” OE-3

“Ogrenci-6grenci etkilesimi hazirlanmali. Online bir etkilesim olabilir. Bizim iiniversiteye gelebilirler. ”

OE-4

“Dénemde bir giin oraya gidilebilir. Daha etkili olur. Gitmek istedik ama davet edilmedik. Idareden davet
ilgi olmadi. ” OE-5
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“Konferans, seminer, iiniversite ziyareti diizenlenebilir” OE-6
Sonuglar

YOK Anadolu Projesi Egitim—ogretim ve Arastirmada Destek Programinin egitim O6gretim
boyutu kapsaminda “kidemli iiniversite” olarak nitelendirilen iiniversitelerin 6gretim {iyelerinin ve
“geng liniversite” olarak nitelendirilen tiniversitelerin 6grencilerinin projenin egitim 6gretim boyutuna
iliskin ilk tepkileri, projenin egitim 6gretim boyutunda gerceklestirilen derslere iliskin goriisleri ve
projeye iligkin genel goriis-onerileri belirlenmistir. Bu aragtirmanin bulgularina dayali olarak YOK

7

Anadolu Projesi Egitim-Ogretim ve Aragtirmada Destek Programimin “egitim 6gretim” boyutu 6zelinde

onemli sonuglara ulagilmistir.

Arastirmanin sonuglarindan biri goriis belirten geng tiniversite 6grencilerinin projeye iliskin ilk
tepkilerinin ¢ogunlukla olumlu goriisleri kapsamasidir. Ogrenciler, bu projeyi lisans egitimlerine
zenginlik katacak bir “firsat” olarak nitelendirmektedir. Onlara gore bu proje, bir firsattir; ¢iinkii
“kokli, farkly, iyi” bir tiniversitenin “iyi, nitelikli, donanimli” 6gretim tiyelerinden dersler alacaklardir.
YOK tarafindan 2014-2020 yillari arasinda siirdiiriilebilen is birligi projelerinden biri olan Farabi
programina iliskin yapilan gesitli aragtirmalarda da &grenciler baska bir {iniversiteden ders alma
durumunu daha nitelikli egitim alma istekleriyle iligskilendirmislerdir (Gokgek, 2013; Oktan, 2010;
Sever, 2015; Sahin ve digerleri, 2017). Ozellikle kapsama dahil edilen iiniversiteler acisindan benzerlik
gosteren Sever’in (2015) arastirma bulgulariyla mevcut arastirmaninkiler arasindaki benzerlik dikkat
cekmektedir. Sever’in (2015) arastirmasinda da belirlendigi gibi 6grenciler tiniversitenin isim yapmis
olmas, kendi tiniversitesindeki imkanlarin sinirli olmasi, ders ve 6gretim {iyesinin niteliginin ytiksek
olmasi gibi nedenlerle degisim programina bagvurarak farkli bir tiniversiteden ders almak istemektedir.
Gokeek’in (2013) gesitli {iniversitelerden Karadeniz Teknik Universitesi Egitim Fakiiltesine gelen Farabi
programina katilan 6grencilerin farkli tiniversite ortami tanima, istedigi tiniversitede okuma, kaliteli
egitim alma gibi nedenlerle is birligi projesine bagvurduklarini belirlemistir. Ozel ve digerlerinin (2014)
aragtirmasinda da benzer sekilde smif Ogretmeni adaylarmin degisim programiyla gidecekleri
iiniversitenin isim yapmis bir iiniversite olmasir tercih ettikleri ortaya ¢ikmistir. Mevcut arastirmada
ve belirtilen diger arastirmalarda ortaklasan sonuglardan biri 6grencilerin iiniversite algilariyla
iliskilidir. Ogrenciler daha nitelikli bulduklar {iniversitelerden ders alma olanagini memnuniyetle

karsiladiklar: goriilmektedir.

Arastirmanin 6nemli sonuglarindan bir digeri 6grencilerin program kapsaminda aldiklar
derslerden ¢ok memnun olmasidir. Ogrenciler kidemli {iniversiteden aldiklari tiim derslerin etkili
oldugunu vurgulamislar ve derslerin islenisine, icerigine, 6l¢me-degerlendirme siirecine ve dgretim
iiyelerine odaklanarak derslere iliskin memnuniyetlerini belirtmislerdir. C)grencilerin dersin
islenisinden memnun olma nedenleri arasinda derslerin ¢evrimici olmasina ragmen katilimlarini

saglamasi ve etkilesimin yiiksek olmasi yer almaktadir. Yiiksekogretimde uzaktan egitim dersleri ile
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ilgili belirlenen sorunlar arasinda iletisim eksikligi (Giiven ve Ugar, 2021; Sercemeli ve Kurnaz, 2020),
derslere aktif katilim saglanamamasi ve 6grenci-6gretim elemani, 6grenci-ogrenci etkilesiminin zayif
kalmasi (Geng ve Glimriikglioglu, 2020) siklikla vurgulanmaktadir. Ancak mevcut arastirmada
Ogrenciler ¢evrimici derslerde derslere katilimlarinin saglamasi ve etkilesimin yiiksek olmasimni temel
alarak memnuniyetlerini belirtmislerdir. Ayrica dersin islenisine iliskin &grenciler tarafindan
vurgulanan bu o6zellikler, iiniversite dgrencilerin ilgili beklentilerinin bu arastirma kapsamindaki
ogrenciler icin de gegerli oldugunu gostermektedir. Ornegin; Hadiml ve digerleri (2023), uzaktan
egitimde kalitenin ve 8grenci memnuniyetinin artirilmasi baglaminda uzaktan egitimde aktif 6grenme
yontemlerinin kullanilmasini  6nermektedir.  Aktif 6grenme yontemleri, mevcut arastirmada
vurgulanan 0grencilerin derslere katilimlariin saglamasinda ve etkilesimin artirilmasinda en etkili
yontemler arasinda yer almaktadir Bu sonug proje kapsaminda verilen derslerin islenisi agisindan

niteliginin de yiiksek oldugunu gostermektedir.

Arastirma sonucunda geng iiniversite 6grencilerinin derslerin igeriklerinin énemli ve faydali
oldugunu, meslekleri i¢in gerekli olan konular1 kapsadigi igin memnun olduklar1 belirlenmistir.
Buradaki memnuniyet kaynaklar1 Ogrencilerin {iniversite egitimiyle ilgili beklentilerini de
gostermektedir. Hayirsever ve Ilhan (2022) tarafindan yapilan metasentez galismasinda iiniversite
ogrencilerinin iiniversitelerinden zaman icerisinde degismeyen ve en sik vurgulanan beklentileri
arasinda onlar1 meslege hazirlamasi yer almaktadir. Geng iiniversite 6grencilerinin de bu beklentilerini
karsiladign igin YOK Anadolu Projesi kapsaminda aldiklari derslerden memnun olduklart

goriilmektedir.

Son olarak geng iiniversite dgrencilerinin proje kapsamindaki derslerde yapilan smavlar ve
Ol¢me-degerlendirme amagli verilen 6devlere iliskin memnuniyetleri belirlenmistir. Onlarin bu
konudaki memnuniyet nedenleri ise 6l¢me-degerlendirmenin dersin amacina/igerigine uygun olmasi
ve adil sekilde degerlendirilmesidir. Ogrencilerin vurguladiklari bu nitelikler lgme-degerlendirme ile
ilgili temel Ozellikler arasinda yer almaktadir. Ancak cesitli arastirmalarda 6grencilerin belirttigi gibi
uzaktan egitimde O6l¢gme-degerlendirme siirecinde ¢esitli sorunlar yasanmaktadir (Yagan, 2021) ve
mevcut arastirmada Ogrenciler bu tiir sorunlar yasanmadigini vurgulayarak memnuniyetleri

belirtmislerdir.

Arastirmada 6gretim iiyelerinin 6zellikle farkli bir {iniversitedeki 6grencilere ders vermekten
ve onlarin gelisimlerine katkida bulunmaktan memnun olduklar: ancak proje siirecinde yasadiklar: pek
cok olumsuzluk ve sorunla miicadele etmek zorunda kaldiklari sonucuna ulagilmistir. Ogretim iiyeleri
tarafindan geng iiniversite ile koordinasyon eksikliginden kaynaklanan, teknik ve {icret 5denmemesiyle
ilgili sorunlar deneyimlenmistir. “Kidemli {iniversiteden” ders vermek iizere gorevlendirilen 6gretim
iiyeleri bu proje ile farkli bir tiniversitedeki 6grencilere de fayda saglama motivasyonuyla ders vermeye

baglamus ancak alt yapr eksikligi, maddi ve manevi destegin saglanamamasi onlarin proje siirecinde
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zorluklar yasamasina neden olmustur. Universiteler arasi is birliginin etkili olabilmesi i¢in her bir
kurumun rollerinin/sorumluluklarinin agik¢a belirlenmesi, etkili yonetim ve personel desteginin
saglanmasi gibi sartlarin yerine getirilmesine gerekmektedir (Barnett ve digerleri, 2010). Ancak proje
kapsaminda ders veren Ogretim {iiyelerinin deneyimledikleri sorunlarin Barnett ve digerleri (2010)

tarafindan vurgulanan sartlarin yerine getirilmemesinden kaynaklandig belirtilebilir.

Arastirmanin en dikkat cekici sonuglarindan biri ise “kidemli Universiteden” ders vermek
lizere gorevlendirilen 6gretim iiyelerinin maddi ve manevi olarak desteklenememesidir. Ders ve
arastirma yiikleri diisiiniildiigiinde bu 6gretim iiyeleri igin YOK Anadolu Projesi kapsaminda dersler
vermek zaten fazla olan is yiikiinii daha da artirmakta ve zorlayic1 olabilmektedir. Bu durumda onlarin
maddi ve manevi olarak 6diillendirilmesi gerekmektedir. Isbirligi projelerine dahil olan 6gretim
iiyelerinin nasil ddiillendirilecegi konusunda olusmus bir alanyazin yoktur (Eddy, 2010). Nitekim
mevcut arastirmada incelenen YOK Anadolu Projesi kapsaminda da bdyle bir diizenleme
yapilmamigtir. Ote yandan mevcut aragtirma sonucunda dgretim elamanlarin maddi ddiillendirme
Otesinde manevi olarak odiillendirilmeyi bekledigi ancak bu beklentilerinin de karsilanmamis

olmasinin ogretim iiyelerinin motivasyonunu olumsuz etkileyecegi aciktir.

Arastirmanin bir diger 6nemli sonucu ise “kidemli iiniversiteden” ders vermek {izere
gorevlendirilen 6gretim {iyelerinin yaptiklar1 onerilerdir. Kidemli ve geng iiniversite ogrencileri
arasindaki etkilesimin artirilmasma odaklanilarak gevrimigi toplantilarin diizenlenmesi, kidemli
{iniversite kampiisiinde etkinliklerin gerceklestirilmesi nerilmektedir. Bu tiir &neriler, YOK Anadolu
Projesindeki is birliklerini karsilikli faydaya donitistiirme ihtimalini ortaya ¢ikarmasi agisindan 6nem

tasimaktadir.

Universiteler arasi rekabet hizlanirken ulusal ve uluslararasi is birlikleri de her gegen giin
artmaktadir. Ancak gerek Tiirkiye yiiksekogretiminde gerekse diger iilkelerdeki ve uluslararas:
diizeydeki is birlikleri incelendiginde 6nemli olanin bu is birliklerinin siirdiiriilebilir nitelikte olmasidir.
Mevcut arastirmada is birliklerinin iki temel paydasinin deneyimlerine odaklanilarak belirlenen goriis

ve Onerilerin, siirdiiriilebilir is birliklerinin kurulmasinda etkili olacag diistiniilmektedir.
Oneriler

Arastirmadan elde edilen bulgulara dayali olarak {iiniversiteler arasinda siirdiiriilebilir is

birliklerinin kurulmasi icin 6grencilerin ve 6gretim iiyelerinin goriis ve onerileri temel alinarak;

o Isbirligi kurulmadan énce kapsamin ve sartlarin net olarak belirlenmesi ve bunlara uyumu
denetleyecek bir mekanizmanin kurulmasi,

o Igbirligi projelerinin taraflart olan f{iniversiteler arasinda is birligini saglayacak
koordinasyon birimlerinin kurulmasi,

o [Isbirligi kapsaminda yapilacak galismalar (dersler, arastirmalar vb.) baglamadan once ve

siirecinde diizenli toplantilar diizenlenmesi,
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o Isbirligi kapsaminin hem 6grenci-6gretim iiyesi hem de is birligi igerisindeki iiniversitelerin
Ogrencileri arasindaki etkilesimini saglayacak sekilde genisletilmesi,
e Proje kapsaminda sunulan uzaktan derslerin sempozyum, panel, yiiz yiiz yiize dersler vb.

ile desteklenmesini Onerilebilir.

Bu arastirma YOK Anadolu projesinin Egitim—ogretim ve Arastirma Destek programinin
egitim-6gretim boyutuyla smurlandirilmistir. Diger boyutlarmin ve farkh is birligi programlarinin
degerlendirildigi arastirmalar yapilabilir. Mevcut arastirmada degerlendirme ders alan 6grencilerin ve
ders veren dgretim iiyelerinin goriisleri temel alinmistir. Isbirligi yapan {iniversitelerin {ist yonetimi,
idari personeli gibi diger paydaslarin goriislerinin incelendigi arastirmalar da yapilabilir. Ayrica
mevcut arastirma ilgili proje kapsamindaki iki {iniversiteyle simirlidir, sonraki arastirmalarda
universitelerin tamami dahil edilerek ve daha genis Orneklem belirlenerek nicel aragtirmalar

gerceklestirilebilir.
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Introduction

Universities establish cooperations at national and international levels while fulfilling the tasks
expected from them. These cooperations aim to share resources, innovate curricula, develop
reputation/respectability, etc. (Chou, 2012). Cooperations called differently such as strategic
partnerships, joint ventures, and partnerships can be established between two or more universities at
the programme/institution level or among universities and representatives from the private/public
sector (Eddy, 2010). Cooperation among universities can be defined as an alliance of resources and
expertise to achieve an outcome desired by all national and international cooperation stakeholders,
which can be realized with the contribution of each stakeholder (Barnett et al.,, 2010). Through
cooperation, universities utilize each other's resources and bring together their "capacities” to fulfill the
challenging tasks expected (Russell and Flynn, 2000). These capacities can be human resources,

infrastructure wealth, lessons learned from previous cooperations, etc.

Inter-university cooperation is sometimes initiated by the decision or direction of a higher
authority and sometimes made by initiatives at the university level. In order for inter-institutional
cooperation to be effective, it is important to ensure senior management is part of the decision-making
process that the responsibilities of each institution are clearly defined, and that effective management
and staff resources are in place (Barnett et al., 2010). Lefever-Davis et al. (2007) emphasized that
cooperation can be successful if there is previous cooperation between stakeholders, if there are
common goals, if stakeholders renew themselves at the same time, and if communication is effective. In
his model, Chou (2012) identified five key factors contributing to beneficial and satisfactory cooperation:
commitment to cooperation, curriculum and learning opportunities, quality and risk management,
geographical andeconomic conditions, and change management. As Cunningham and Tedesco (2001)
argue, successful collaboration requires shared and clearly defined goals, management support and

trust, collaborative decision making, benefits for all, and sustainability.

Inter-university cooperation has many benefits including cost reduction, innovation, increased
efficiency and accountability, strengthened inter-university relations, and enhanced institutional
reputation (Chou, 2012). At the same time, accreditation bodies, important institutions/organizations,

and employers also emphasize the importance of cooperation in knowledge production, research,
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student learning, and other institutional tasks (Ramaley, 2001, as cited in Kezar, 2005). It can be stated
that there is a substantial body of literature on the importance and benefits of cooperation. However,
there is a clear need for more practice-based research on how to reward faculty members who contribute

to such studies (Eddy, 2010) and on the ensuring factors for the sustainability of initiated cooperations.

Inter-university cooperation can be realized at both international and national levels. In this
study, the focus is on national-level cooperation in Turkiye. In this context, the current situation of

universities in Turkiye and some cooperation projects are briefly described below.
The Status of Universities and Cooperation Projects in Tiirkiye

In Tiirkiye, as globally, individual, social, economic, and other factors increase the demand for
access to higher education (Ekinci, 2009). The need to meet this demand and political concerns lead to
the opening of new universities without consideration of the adequacy of available resources
(Karakiitiik and Ozdemir, 2011). This situation has led to a rapid and continuous increase in the number
of universities in Tiirkiye, with the total number of public and foundation universities in Tiirkiye
reaching 208 by 2023 (YOK, 2023). In particular, over the past two decades, despite the fulfillment of
legal requirements, it has been observed that numerous universities have been established before the
requisite physical, technical, and academic infrastructure has reached maturity. A newly established
university needs well-equipped buildings for teaching and research activities, accommodation and
living space for students, campus facilities to support students socially and culturally, and qualified
academic and administrative staff. In this context, it is clear that the fulfillment of the legal requirements

for establishment of a university cannot be sufficient alone.

It can be said that almost all of the state universities established between 2006 and 2010 in
Turkiye were established in the cities disadvantaged in socio-economic opportunities. It is known that
these universities have largely completed their basic physical structures such as classrooms and
campuses, even though they had infrastructure problems at the time of their establishment. On the other
hand, in addition to the infrastructure needs of these newly established universities, meeting the
demand for faculty members was also a major issue that they faced (Acar, 2012; Dogan, 2013; Korkut et
al., 1999). In the reports prepared by the Council of Higher Education (CoHE) at that time, it was
emphasized that there was a shortage of faculty members in the higher education system in Tiirkiye,
that the need for qualified faculty members increased with the increase in the number of universities,
and therefore the need to expand master's, doctoral and post-doctoral education programmes (YOK,
2005). The studies conducted at different times show that the problems of “newly” established
universities are similar and some of them persist (Acar, 2012; Dogan, 2013; Korkut et al., 1999). In
addition to what needs to be done at the level of universities to solve these problems, many regulations

and incentives need to be implemented at the level of the CoHE due to the centralized structure of the

1282



KEFAD Cilt 25, Say1 2, Agustos, 2024

higher education system in Tiirkiye. One of these is the establishment and/or encouragement of

cooperation between two or more universities.

The legal basis of inter-university cooperation projects in Tiirkiye was laid with the “Regulation
on the Amendment of the Regulation on the Organisation and Operation of Graduate Education
Institutes” dated 16 July 1999 and numbered 23757 (Toprak, 2021). In this regulation, there is an article
stating ”with the proposal of two or more higher education institutions and the decision of the Council
of Higher Education, graduate programmes to be carried out jointly between higher education
institutions may be opened”. As Toprak (2021) notes, thanks to this article, cooperation between
universities was established first in the field of education. Later, it is seen that inter-university

cooperations were established especially in the field of research.

Most of the inter-university cooperations in Tiirkiye are established with a regional focus. Some
of these cooperations and their start dates are as follows: ADIM Universities (2001), Interuniversity
Cooperation Programme (2006), Western Black Sea Universities Union (2007), Izmir Universities
Platform (2008), Thrace Universities Union (2012), Konya Plain Project Region Universities Union
(2012), Central Black Sea Region Universities Platform (2013), GAP Region Universities Union (2018)
(Toprak, 2021). These generally include cooperation between the universities involved in educational,
scientific, technical, social, and cultural activities. In addition to these broad collaborations, there are
also bilateral agreements between universities and collaborations for specific purposes. For example, a
cooperation was established between 14 universities, including Ankara Hac1 Bayram Veli, Gazi, and
METU, for Turkiye's first Social Sciences Festival (Sosyalfest) to be held at Karabiik University

(Sosyalfest, 2024).

As well as the inter-university collaborations taking place within the framework of the
institutions, the CoHE has launched several projects and programmes to meet the needs of the new
institutions. For example, the faculty member-training programme aims to train faculty members with
a model obtained by blending domestic and international graduate education programmes (YOK,
2024b). This programme, initiated by the CoHE in 2002, has been implemented for about 13 years, but

its sustainability has not been ensured.

Another important cooperation programme carried out by CoHE is the Farabi Exchange
Programme (Student and Faculty Member Exchange Programme among Higher Education
Institutions), launched in the 2009-2010 academic year. The programme covers the exchange of students
and faculty members between higher education institutions providing education at associate,
undergraduate, graduate, and doctoral levels (YC)K, 2024a). It aims to enable students or faculty
members to continue their education and training activities in a higher education institution outside
their institution for one or two semesters (YOK, 2024a). The sustainability of this programme, which

continued for about 10 years, could not be ensured anymore. In 2020, CoHE announced that the mobility
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planned to be carried out within the scope of the Farabi Exchange Programme in the 2020-2021 academic
year was canceled concerning the measures to be taken against the COVID-19 epidemic, and then it was
announced that there would be no exchange in the 2021-2022, 2022-2023 and 2023-2024 academic years
(YOK, 2024a).

Council of Higher Education Anatolia Project

Another comprehensive project initiated by CoHE is the CoHE Anatolia Project. The CoHE
Anatolia Project aims to ensure that 15 junior universities selected among the universities established
after 2006 in Anatolia, especially in the east of Ankara, benefit from the human resources and
infrastructure of 12 senior universities with established traditions (Sarag, 2021). The CoHE Anatolia

Project consists of two main programmes (YOK, 2021):

A. Support in Digital Transformation Programme: This started in November 2018 with the delivery of
a course titled “Learning and Teaching in Higher Education in the Digital Age” to the faculty members
of eight universities from Eastern and Southeastern Anatolia regions and continued with the name
“Digital Transformation in Higher Education” (YOK, 2019). In this context, the same course was given
to faculty members, then a compulsory course on “digital literacy” was launched, covering topics such
as Internet technologies, portable technologies, social networks, future technologies, computer ethics,
cloud computing, technology and lifelong learning (YOK, 2021). In addition, the distance education
platform developed by Sakarya University was offered to 15 universities with less strong digital
infrastructure under the coordination of CoHE and in cooperation with TUBITAK-ULAKBIM. Another
project launched in 2020 under this programme is the CoHE Virtual Laboratory Project. With this
project, general chemistry and general physics laboratory courses, where laboratory applications are
the most intensive, were made available to students studying in various programmes of science and
engineering faculties and vocational colleges of 18 universities at the first stage (YOK, 2019; 2021).

B. Support Programme in Education and Research: As part of this programme, some state universities
established in 2006 and after are defined as “junior universities”, while some state universities
established before 2006 are defined as “senior universities” (YOK, 2021). The junior and senior

universities included in the project are shown in Table 1 (YOK, 2021):
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Table 1. Senior and junior universities included in the COHE Anatolia Project Support Programme for
Education and Research

Senior Universities Junior Universities
Ankara Agr Ibrahim Cecen
Bursa Uludag Ardahan
Cukurova Artvin Coruh
Ege Bartin
Erciyes Bayburt
Gazi Bingol
Gebze Teknik Bitlis Eren
Hacettepe Erzincan Binali Yildirim
Istanbul Teknik Hakkari
Istanbul Igdr
Orta Dogu Teknik Kilis 7 Aralik
Selcuk Munzur

Mus Alparslan

Siirt

Sirnak

As part of this programme, it is aimed to provide lectures by the faculty members of universities
called ”senior universities” to the students of universities called “junior universities”, thus enriching
the learning experiences of the students of universities called “junior universities”. Within the project,
senior universities that will provide educational support and junior universities that will receive this
support have been matched at the programme level and protocols have been devepoled at the
programme level (YOK, 2021).

One of the cooperations to be made within the framework of these protocols is to ensure that
faculty members with the title of professor or associate professor in senior universities give lectures in
the programmes of junior universities in specified fields. No explanation is given by the CoHE on the
type, duration, number, and remuneration of the courses. However, it is stated that matching protocols
should be made between universities (YOK, 2021). In this case, it can be assumed that the arrangements
for the courses will also be included in the scope of the twinning protocols. In addition to the courses,
it is aimed to transfer innovative developments in the field to students studying at junior universities
by senior universities through seminars and webinars. Under the research support dimension of the
project, the aim is to share the education and training, research infrastructures, and library facilities of
the partner universities and to carry out joint publications and projects in areas to be determined by the
universities.

Within the scope of the monitoring of the project, the responsible Coordination Board is
required to request annual reports from the matched universities, make on-site inspections when
necessary, and submit the report prepared as a result of the inspection to the Presidency of CoHE. It has
been announced that the CoHE Anatolia Project will continue for three years in accordance with the

pairings prepared by CoHE as of 2021 (YOK, 2021).
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Significance of the Study

When the developments in global higher education are analyzed, it is seen that different projects
have been implemented in recent years to put into practice the ”cooperation between universities”,
which is the main purpose of the CoHE Anatolia Project. Cooperation for education and training
purposes is a common practice in higher education. These collaborations can be realized institutionally
or through national regulations. In centralized higher education systems as in Turkiye, higher
institutions are expected to establish and support collaborations in education and research in higher
education (Hanada and Horie, 2021). However, the fact that such collaborations, which bring together
different institutions, are supported and/or required by national institutions (Farrell and Seifert, 2007)
does not guarantee the targeted results will be achieved. Indeed, from time to time, cooperation
initiatives have failed. Therefore, especially multi-stakeholder cooperation projects need to be
monitored and evaluated closely. As in curriculum, projects should also be evaluated in terms of
effectiveness and benefit, and decisions should be made to maintain, continue or terminate the projects
(ilhan and Kalayci, 2019).

When the national literature is analysed, it is seen that there are a limited number of studies on
cooperation between universities. For example, when the studies on the Faculty Member Training
Project as part of inter-university cooperation are examined, it is seen that they are limited in number,
conducted in a short period, and no new research has been conducted in the last almost ten years (Celebi
and Tatik, 2012; Giiven and Brewster, 2013; Tas et al., 2016). Some of the studies as part of this inter-
university cooperation focus on the Farabi Exchange Programme (Oktan, 2010; Gokgek, 2013; Ozel et
al., 2014; Sahin et al., 2017). It can be stated that the studies on this programme have similar limitations
with those on FMTP. Studies on Erasmus Exchange Programmes, which can be accepted as an
international cooperation programme between universities, are relatively more and generally focused
on participant opinions (Arslan, 2013; Aslan and Jacobs, 2014; Saban et al., 2019; Kilavuz and Yanpar
Yelken, 2022; Ozdem, 2013; Unal, 2016; Unal and Ozdemir, 2013). In the literature review, no research
or institutional report on the evaluation of the CoHE Anatolia Project, which is one of the important
examples of inter-university cooperation, was found.

The CoHE Anatolia Project with a large number of stakeholders and therefore has a wide impact
area, should be evaluated as part of inter-university cooperation, and improvement activities should be
organized by taking into account the evaluation results. In the evaluation process, the opinions of
students, who are the direct beneficiaries of the project, and faculty members, who are an important
element of the implementation phase of the project, are important. Determining the views of these two
important stakeholders, who interact with each other in the project process and experience the whole
process, can reveal the current situation regarding the implementation processes of the project. In
addition, it is thought that the evaluation of the project will provide data for both the improvement

activities of this project and the design/implementation processes of similar projects.
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Aim of the Study

This study aims to evaluate the education and training support dimension of the CoHE Anatolia
Project Education and Research Support Programme as part of inter-university cooperation. To achieve

this aim, the following questions are sought:

1. What are the opinions and suggestions of junior university students regarding the process
of taking courses from the senior university as part of the CoHE Anatolia Project?
2. What are the opinions and suggestions of the senior university faculty members regarding

their lecturing processes as part of the CoHE Anatolia Project?
Method
Model of the Study

This qualitative study is a holistic single case study examining a current phenomenon within
its real-life framework (Yin, 2011). In a holistic single-case study, a situation is analyzed based on the
views of the people who experience it (Gall et al., 1996). In this study, the situation of taking courses
from a senior university as part of the Higher Education Council Anatolia Project was examined in
detail in line with the opinions of the students who took these courses and the faculty members. In this
case study, following the stages stated by Creswell and Clark (2011), firstly, the CoHE Anatolia Project
was explained in detail to examine the situation in depth; data were collected from both faculty
members and students to obtain data from different data sources, themes were created from the data
obtained to explain the situation examined, the findings were structured according to these themes and

thus reflected on the themes reached.

This study is also a programme evaluation study. Programme evaluation aims to determine
effectiveness of a programme and to make it more effective (Kirkpatrick and Kirkpatrick, 2007). The
study was structured by considering the response stage of the four-stage programme evaluation model
developed by Kirkpatrick. In this direction, the reactions of the participants regarding the education
and training support dimension of the CoHE Anatolia Project Education, Training, and Research

Support Programme and their suggestions for making it more effective were determined.
The Study Group

The study group consists of 45 students taking courses as part of this project among the students
studying at a junior university as partas part of the CoHE Anatolia Project and six faculty members
working at a senior university and teaching as part of the project. The students were determined by
convenience sampling method among the students of the Faculty of Health Sciences, Department of
Nutrition-Dietetics and Faculty of Education, Department of Preschool Education of a state university

in the 2021-2022 academic year. Thirty-five of the students were female, 10 were male, and their grade
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point averages ranged between 2:50-4:00. The majority of the students took one or two courses as part

of the project, and only two of the students took five or more courses.

The study group also consisted of six faculty members who voluntarily accepted to participate
in the study among eight faculty members working in the faculties of health sciences and education of
a senior university and teaching courses as part of the project. Four of the faculty members gave two
courses as part of the project; the others gave one course. One of them is male and the others are female.
One is an associate professor and the others are professors. Three of them work at the Faculty of Health
Sciences, Department of Nutrition-Dietetics, and the other three work at the Faculty of Education,

Department of Preschool Education.
Data Collection and Analysis

In the study, data were collected by interview method. Online focus group interviews were
conducted with students while telephone and face-to-face interviews were conducted with faculty
members. Online interviews with students eliminated spatial problems and reached more participants
(Gundumogula, 2020). In addition, conducting the focus group interviews provided a safer
environment for the participants (Onwuegbuzie et al., 2009) and thus enabled them to express their
views more clearly and discuss the interview questions in more detail (Willis et al., 2009). The online

focus group interviews with the students were conducted following the stages in Figure 1 based on

Krueger (2002):
*Moderator introducing #Filling in a short form to Sta ge I V
himself and explaining obtain demographic
the purpose of the study sExplaining to the information of the s Asking pre-prepared
to the participants participants that their participants and guestions to the
identities will be kept obtaining their consent participants, elaborating
confidential, the for volunteering the opinions with probe

interview method/rules

and requesting their
Sta ge I consent

Figure 1. Stages of focus group interviews with students

questions

Data provided from the students were collected through six different online focus group
interviews conducted in June, 2022. The number of participants in the interviews varied between six
and nine. Each interview lasted between 60-90 minutes. As emphasized in the review study conducted
by Onwuegbuzie et al. (2009), focus group interviews can be conducted with 6-12 participants and
should generally be completed in 60-120 minutes. Data from the faculty members were collected in

August, 2022 with interviews lasting 45-60 minutes.

1288



KEFAD Cilt 25, Say1 2, Agustos, 2024

Interview forms prepared by the researchers were used during the interviews. Two experts
from the field of educational sciences were consulted to ensure the content validity of the forms created
by conducting a detailed literature review (Chou, 2012; Demir and Arcagok, 2017; Eddy, 2010; Gokgek,
2013; Kezar, 2005; Ozel et al., 2014; Russell and Flynn, 2000; Tas et al., 2016). In line with the expert
opinions, the forms were reorganized and pilot applications were carried out with three students for
the student form and one faculty member for the faculty member form, and changes were made in the
wording of the questions to make them more clear/comprehensible. In addition to questions about
demographic information, the forms for the faculty members and students included four open-ended
questions about their feelings and opinions when they first heard about the project, their general
opinions about the course they were taking/giving and about this project, and their suggestions for how

to make the course or project more effective.

In the study, the data obtained from the interviews were analyzed by the descriptive analysis
method. When applying the descriptive analysis method, a framework is first created, the data are
processed according to the themes in this framework, and the findings are defined and interpreted
(Yildirim and Simsek, 2013). In this study, in the process of creating the framework and determining

the themes, the programme evaluation model used with the research topic was taken as a basis.

To ensure the transferability of the study results, data collection and analysis processes were
explained in detail (Yildirim and $imsek, 2013). In addition, to reach the credibility of the study, the
interviews were conducted in such a way as to ensure "long-term, intensive participation” (Maxwell et

al., 2009).
Ethical Authorisations of the Study

In this study, all the rules specified in the "Directive on Scientific Research and Publication Ethics of
Higher Education Institutions" were followed. None of the actions specified under the second section

of the Directive, "Actions Contrary to Scientific Research and Publication Ethics", have been carried out.
The ethics board approval details:
Name of the ethics board = Bayburt University Rectorate Ethics Committee
Date of the decision = April 13, 2022
Document number = 76
Findings

The opinions of the junior university students who took courses from a senior university as part
of the CoHE Anatolia Project and the faculty members are explained below under three main themes:

initial reactions, opinions on the courses, general opinions and suggestions:
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Initial Reactions

The first reactions of junior university students and senior university faculty members
regarding the education and training dimension of the CoHE Anatolia Project Education and Research

Support Programme are described below respectively.

The students’ initial reactions: All of the interviewed students stated that when they learned that they
would take a course from a senior university as part of the project, they welcomed it positively and
thought that it would be beneficial for them. In addition, the students mostly emphasized that this was
an important opportunity and that they thought it would enrich their undergraduate education. One of
the students (S-37) said "I thought that I would experience deficiencies in a senior university, but this situation
was prevented and a good opportunity was offered.”. Another student (S-4) emphasized that they saw this
project as an opportunity with the statement "This project is an important opportunity for us to improve

ourselves.".

Some of the students stated that they were surprised and curious when they heard about the
project for the first time. One of the students explained their feelings about the project as “I wondered

how the lessons would be taught” (S-39), and another one as "I wondered how it would be." (5-18).

The students explained their first reactions with the feelings of “happiness, excitement, surprise
and curiosity”. All of the students expressed that they were happy when they heard about this project.
According to them, the source of their happiness and excitement is the senior university itself and the
faculty members from whom they would take courses. While explaining these sources, the students
emphasized some of their qualities. The students characterized the faculty members with adjectives
such as ”“good, experienced, equipped, expert, qualified, different” as seen Figure 2 and the universities
where they work with adjectives such as “well-established, different, good, big, and comprehensive” as
seen Figure 3. These positive perceptions of the students about both the faculty members and the

universities caused them to have positive feelings when they first learned about the project.

qualified Lamedue . bi bg'g differentiiiren

; different
goodexperlendc;fedsmd !

) xperier ifferent good big .
b|g

““dlfferentb:g

5o0d_different - qualied auaied gOOd d|fferentb|g blgdlfferem

d|fferent
wadifferentsree . comprehensiveasren

big

qualified b|g

big

Figure 2. Qualifications uttered by the students Figure 3. Qualifications uttered by the students
regarding the faculty members regarding the senior university

The faculty members’ initial reactions: While explaining their initial reactions to the education and

training dimension of the CoHE Anatolia Project Support Programme for Education and Research,
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senior university faculty members explained the beginning of the process instead of expressing their
feelings, unlike the students. They stated that the faculty members learned about this project and that
they had to give lectures with a letter from the university rectorate indicating they were affiliated. The
faculty members stated that they considered this as an “assignment, request, demand, imposition” and
that the faculty members who were already teaching the course at their universities were directly
involved in the process. They stated that there was no special reason for their assignment and that they
thought that such an assignment was made as part of the HHE Anatolia Project because they were
already teaching the relevant course at their universities. Some of the faculty members explained this

process as follows:

“The senior management made a decision about the ... department. It was notified in an official letter. We
were directly assigned. It was something we fell into without knowing what was happening. I was one of

the first faculty members, it was interesting.” FM-3

“It was already an accepted project. They requested courses, and we are gradually opening the courses.

Since my course was included, I was directly involved in the process.” FM-4

“I started the project without knowing about it. The Head of the Department asked me and I got involved

because I am an expert in the field.” FM-5
“It was not an acceptable process, it was an imposition.” FM-2

As it can be understood from the statements of senior university faculty members, they started to give
lectures without having any information about the purpose, scope, benefits, etc. of the project and
without being involved in any introductory meeting. When the initial reactions of the students and
faculty members at the beginning of the process are analyzed, the first reactions of the faculty members
can be expressed as “being in an effort to fulfill a task” in contrast to the feelings of “happiness,

excitement, surprise and curiosity”of the students.
Opinions Regarding the Courses

The opinions of junior university students and senior university faculty members regarding the
courses carried out in the education and training dimension of the CoHE Anatolia Project Education,

Training and Research Support Programme are given below respectively.

The students’ opinions on the courses they took: The opinions of the students about the courses carried
out in the education and training dimension of the CoHE Anatolia Project Education and Research

Support Programme are shown in Figure 4.
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Figure 4. Students' opinions on the courses carried out in the education and training dimension of the
Higher Education Anatolia Project Education and Research Support Programme

Junior university students were asked to evaluate the effectiveness of the courses they received
from the senior university as partas part of the CoHE Anatolia Project. The students first emphasized
that all the courses they took were effective and expressed their satisfaction with the courses by focusing

on the teaching-learning process, content, assessment-evaluation, and faculty members.

While expressing the students’ opinions about the courses as part of the project, the most
focused issue is the way the courses are taught. They stated that the teaching-learning process of the
lessons was effective, they were included in the lesson by using the question-answer method and thus
they showed active participation. For example, S-8 said, “The lessons were very effective for me. Especially
the question-answer method was very good for us to learn". In addition, according to the students, the use of
appropriate materials in the lessons, the inclusion of students in the lessons, and the high level of
interaction ensured that the lessons were effective. S-17 expressed his satisfaction with the teaching of

the course with the statement "My interest in the course increased due to the detailed and gripping lecture”.

Junior university students, on the other hand, stated that the fact that the courses were given
online, albeit with a very low frequency, decreased the efficiency. On the other hand, some students
expressed their satisfaction with the teaching of the courses, especially by using the expression "despite
being online" (S-25, S-38, S-42, 5-45). For example; "The best efficiency that can be obtained from the online
course was obtained in terms of teaching the course." (5-42), "Although it was an application-based course, online
teaching did not cause much problem" (5-38). This finding shows that students' expectations from online

courses are lower.
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Junior university students frequently stated that the content of the courses was important and
useful and that they covered the subjects necessary for their professions. These features related to the
content are satisfactory for them. For example, S-9 stated that the content positively affected his/her
learning by saying "I think I learned a lot of information that will be necessary for my profession in the course
in a very clear and detailed way." and S-20 stated "The content is more comprehensive and important than the
courses at the university we are at. This is a situation that I like." and explained the satisfaction. 5-23 also
emphasized the organization of the content and said, "The courses were understandable in terms of slides,
tables, and the way the subjects were handled". However, the students stated that the content was complex

and intense, albeit less frequently.

On the other hand, while expressing their satisfaction with the lessons organized as part of the
project, the students also drew attention to the assessment-evaluation component of the courses.
According to them, the exams and assignments given were appropriate to the purpose/content of the
course and were evaluated fairly. For example; S-17 "The assessment and evaluation questions were very
good and appropriate." and S-38 expressed their opinions as "I think that the assessment was fair". It is
noteworthy that all of the students” opinions about the assessment-evaluation component of the courses

were positive.

The faculty members’ opinions on the courses they gave: The faculty members stated that they did
not make any changes in the content, teaching, and assessment-evaluation components of the courses
they gave as part of the project, since they were actively conducting them at the senior university.
Regarding the students, the most important stakeholders of the course, they expressed opinions about
their prior learning, motivation, and participation in the course. The view that there are some problems
arising from the deficiencies in students' prior learning was frequently emphasized by the faculty

members. Some related opinions are as follows:

"I realized that the university entrance exam is decisive. The questions from the students differ and

become simpler.” FM-6

"My course was a third-year course. Students need to grasp the basic courses very well. I felt the

inadequacy in those courses -1 sometimes feel it here too, but- I felt it very much in that period.” FM-4

The faculty members’ opinions regarding the motivation and participation of the students in the courses
differed considerably from each other. While some faculty members emphasized that student
motivation and participation were high in the courses, others expressed their dissatisfaction with this

issue.

"Since it is crowded and distance education, we do not know how much of what we explain is passed.

There is not even a question from the students.” FM-2
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"The number of students participating in the lesson was very low. When I asked a question, I got answers
from 2-3 students. The reluctance of the students decreased both the motivation of the teacher and the

effectiveness of the lesson.” FM-4

"The motivation of the students was even higher. There was no difference between them and our students

in terms of performance.” FM-1
"The students were very successful, they were good. They are deprived of some things.” FM-3

"The first term I entered, the class was very interesting. It was successful. Their level of readiness was
low. But they were trying to learn. But the last ones were a bit weaker. They were very respectful. ” FM-

5
"The students were very happy. Their motivation was high.” FM-6

These aforementioned differences may be thought to be because the motivation and participation of the

students vary between departments or even between different classes of the same department.
General Opinions and Suggestions

The general opinions and suggestions of the students and faculty members regarding the
education and training dimension of the CoHE Anatolia Project Education, Training, and Research

Support Programme are explained below.

The students’ general opinions and suggestions: The general opinions and suggestions of the students
about the courses carried out in the education and training dimension of the CoHE Anatolia Project

Education and Research Support Programme are shown in Figure 5.
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Figure 5. General opinions and suggestions of junior university students on the education and training
dimension of the CoHE Anatolia Project education and research support programme

As seen in Figure 5, the students expressed mostly positive opinions, focusing on the knowledge
and skills they gained through the courses they received from the senior university as part of the project.
Students emphasized that they gained important knowledge and skills, especially in terms of
professional and academic aspects. For example; S-7 "The courses we took from a higher quality university
were very good for us to have more permanent and higher quality knowledge. I think that I got enough efficiency
from those courses, which will take me one step forward in terms of academic and professional aspects.", 5-15
Taking courses from different professors was more informative for my future professional life". In addition, it
was frequently emphasized by the students that these courses gave them different perspectives. S-4 "In
these courses, we received very productive information and our horizons broadened.” S-16 summarised the
views of many other students with the following sentences: "I think it did not increase our academic
knowledge, different perspectives and respect and desire for the profession." Finally, the students stated that the
project offered them a "different experience". When analyzing the students' opinions, it can be seen that
they think that the difference of this experience is due to the fact that the course instructors are
"professors, experts in the field, experienced and well equipped". For example, S-30 "I felt lucky to take
courses from very well-equipped faculty members.” S-28 explained this experience with the expression: “We

met with professors and took lessons from them”.

On the other hand, negative opinions about the project were also expressed by the students,
albeit with a very low frequency. These negative opinions are related to the fact that the courses they

took did not make any contribution to them. However, one of the students explained this situation as
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“I think it did not make a contribution that I was aware of” (S-34). This statement can be interpreted as the

student was not determined in this opinion.

Finally, the students were asked for their suggestions regarding the education and training
dimension of the CoHE Anatolia Project Education and Research Support Programme. Almost all of the
students stated that the scope of this project should be expanded and continued. S-7 "I think that this
application should be continued. 1t is a good practice for my friends after me to benefit from it.”, S-17 "I think it
should continue, it is a very good practice and I strongly recommend that this practice be expanded and
continued.” They emphasized that they were determined in their opinions. In addition, some students
suggested that some compulsory and some elective courses should be included in the scope. On the
other hand, some students suggested that the courses should be held face-to-face to "be more effective"
(5-33) and "increase interaction" (S-11). Finally, the students frequently suggested that students from
senior universities should be included in the project. The students based these opinions on various
reasons. For example, 5-33 said, "We can interact with the students of the senior university in the lessons.”
and S-42 said, "It can be expanded and even students from two universities can help each other with the course.
Thus, both social and academic development can be achieved.” They expressed their desire to interact with

their peers at the senior university.

The faculty members' general opinions, problems they experienced, and their suggestions: When the
senior university faculty members were asked to express their general opinions about the education
and training dimension of the CoHE Anatolia Project Education and Research Support Programme,
they explained their opinions about the project, the problems they experienced and their suggestions

for the project to be more effective.

The Faculty Members’ Opinions about The Project: Faculty members commented that they were
pleased to be able to support the development of students at another university by giving courses

through this project, and that the project had also contributed to their own development.

“It is an important opportunity for both sides. The students there are very valuable for us. They will be
our colleagues in the future and we need to win them over. This is how we satisfied ourselves with this project.”

FM-3

"It is a great chance for students. They can take lessons from professors of the university which they

cannot have the chance to attend in terms of points. " FM-5
"It is also important for us in terms of professional development.” FM-4
"1 would like to continue teaching. It also contributes to us.” FM-6

The Problems Experienced by Faculty Members in The Project: The faculty members explained in detail

the problems they experienced during the teaching-learning process, especially just before the start of
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the academic period. These problems can be generally categorized as problems arising from the lack of

coordination with the junior university, technical problems, and problems related to salary payment:

The faculty members explained the problems arising from the lack of coordination at the junior
university as follows: "It is like we are forced to serve the other university. There is no news from the other side
before the start of the semester. It is as if we want it very much. We announce that the system will be opened.”
FM-2, "I had difficulty because I was one of the first faculty members. We could not find a counterpart on the other
side. We intended to do business. We did not know where to call or who to contact. There was a coordination
disorder. OK, it is a duty for us, but it should also be owned by the other side. " FM-3, "The teachers there did not
take ownership. I expected some sacrifices from them, but we didn’t receive the necessary interest and support. ...
We didn’t open M A and PhD courses here, we gave lectures there. We are educators. Believe me, we didn’t spend
a minute idle. I made more effort to teach than here. I took extra care. I went to class sick... I did not have any
problems in terms of students, but the teaching is terrible.” FM-4. With these statements, they explained both
the problems and the sources of the problem. Faculty members expected the junior university to
facilitate the process in the courses they started with a special effort, but these expectations were not
met. In addition, the faculty members also explained the technical problems experienced during the
teaching process at the junior university with the statements of FM-5 "We could not enter the system. No
one helped us. The faculty members there did not take ownership.... The effort to enter the course, the effort to make

exams, the effort to enter grades, the effort to get paid was very tiring”.

On the other hand, some of the problems experienced by the faculty members during the
process were as follows: “"One day they did not gather the faculty members who attended the class and held a
meeting. They were not asked if there were any problems.” FM-5. It can be stated that these problems stemmed

from the lack of coordination in their universities.

Finally, another important problem mentioned by the faculty members is related to course fees.
Some of the faculty members stated that they did not receive course fees, while others stated that they
received less than the foreseen fees. With the statement of FM-1 "I received course fees, but there were some
of our friends who did not.”, it is understood that there is no standardized practice in terms of payment of

fees.

Regarding the characterization of the situation of not receiving course fees as a problem, the
opinions of the faculty members differ. While some of the faculty members emphasized that this was a
problem with the statement "It is unacceptable to give lectures under the name of volunteer without being paid
during the semester.” FM-2, some of them stated that they did not see this as a problem with the following
statements: "I didn't think that we would be paid, we had no expectations.” FM-3, "They also asked for some of
the fee back. I returned it, the fee is not a problem. I would take the class even if it was not paid, it is a good project”
FM-6. On the other hand, some of the faculty members think that it is a problem that they are not

supported morally rather than not being paid course fees. For example, FM-3 said, "No one patted us on
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the back in a spiritual sense. We had no material gain. " and FM-2 "We did not receive a dry thank you, so there
is no spiritual dimension.” It is understood that they see the lack of positive feedback from the relevant

universities regarding their contributions to the project as a problem.

These problems experienced by the faculty members are also determinative of their general
views on the project. For example; FM-5 "I entered the course that I will not enter again because I thought
there was a need there, but I would not enter it even if the rector said so.", FM-2 "I do not support it. There is a

one-sided cooperation. We provide free labour support.”

The Faculty Members’ Suggestions about The Project: The faculty members made some suggestions to
both solve the problems they experienced in the process and increase the effectiveness of the project.
Regarding the solution to the problems experienced by the faculty members, FM-5 "There should be
routine meetings with the faculty members.”, FM-4 "We should have received more support from the other
university. There should have been closer communication. Co-operation-communication should be established."
FM-3 "In the beginning, there should be an orientation, acquaintance meeting. The student should also know
about this project. The students should know about this project." One of the faculty members (FM-5)
emphasized that the project should have been coordinated by CoHE and said, "If this is a project of COHE,

it should have been supervised. The responsibility was completely on the instructor.”

Their suggestions to increase the effectiveness of the project generally focus on increasing the interaction
between senior and junior university students. These suggestions are as follows: organizing online
meetings, organizing activities at the senior university campus, and visiting the junior university
campus by the faculty members. In addition, the faculty members emphasized that in this way,

interaction between junior university students and other faculty members would be ensured.

"Online meetings can also be organized... In addition to academic activities, there should be social
activities. A joint professional event, or a student symposium can be organized. Students and academics

here should also mingle.” FM-3

"Student-student interaction should be prepared. It can be an online interaction. They can come to our

university. " FM-4

"You can go there one day a term. It would be more effective. We wanted to go but we were not invited.

There was no interest from the administration. ” FM-5
"Conferences, seminars, university visits can be organized” FM-6
Results

As part of the education and training dimension of the CoHE Anatolia Project Education and
Research Support Programme, the first reactions of the faculty members of the universities described as
”senior universities” and the students of the universities described as “junior universities”regarding the

education and training dimension of the project, their opinions on the courses carried out in the
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education and training dimension of the project and their general opinions and suggestions regarding
the project were determined. Based on the findings of this study, important conclusions were reached
in the “education and training” dimension of the CoHE Anatolia Project Education and Research

Support Programme.

One of the study results is that the first reactions of the junior university students who expressed
their opinions about the project were mostly positive. Students describe this project as an “opportunity”
that will enrich their undergraduate education. According to them, this project is an opportunity

2

because they will take courses from “good, qualified, well-equipped” faculty members of a “well-
established, different, good” university. In various studies on the Farabi programme, a cooperation
project continued between 2014-2020 by CoHE, the students have associated taking courses from
another university with their desire to receive a more qualified education (Gokgek, 2013; Oktan, 2010;
Sever, 2015; Sahin et al., 2017). The similarity between the findings of the current study and Sever's
(2015) study, which are similar especially in terms of the universities included in the scope, draws
attention. As determined by Sever (2015), the students want to take courses from a different university
by applying to the exchange programme for reasons such as the university's reputation, limited
opportunities at their university, and the high quality of the courses and faculty members. Gokgek
(2013) found that the students participating in the Farabi programme from various universities to
Karadeniz Technical University Faculty of Education applied to the cooperation project for reasons such
as getting to know a different university environment, studying at the university of their choice, and
receiving a quality education. Similarly, in the study of Ozel et al. (2014), it was revealed that prospective
primary school teachers prefer the university they will go to with the exchange programme to be a
university that has made a name for itself. One of the common results in the current study and other
studies is related to students' perceptions of universities. It is seen that students welcome the

opportunity to take courses from universities that they find more qualified.

Another important result of the study is that the students are very satisfied with the courses
they take within the programme. The students emphasized all the courses they took from the senior
university were effective and expressed their satisfaction with the courses by focusing on the teaching-
learning process, content, assessment-evaluation, and faculty members. Among the reasons why the
students were satisfied with the teaching-learning process of the course were that the courses enabled
them to participate despite being online and that the interaction was high. Among the problems
identified regarding distance education courses in higher education, there is lack of communication
(Gliven and Ugar, 2021; Sercemeli and Kurnaz, 2020), lack of active participation in the courses, and
weak student-faculty members, student-student interaction (Gen¢ and Giimriik¢tioglu, 2020) are
frequently emphasized. However, in the current study, the students expressed their satisfaction with
online courses based on their participation in the course and high interaction. In addition, these features

emphasized by the students regarding the teaching-learning process of the course show that the
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relevant expectations of university students are also valid for the students as part of this study. For
example, Hadiml et al. (2023) suggest the use of active learning methods in distance education in the
context of increasing quality and student satisfaction in distance education. Active learning methods
are among the most effective methods in ensuring students' participation in the courses and increasing
interaction, which is emphasized in the current study. This result shows that the quality of the courses

as part of the project is also high in terms of educational processing.

As a result of the study, it has been determined that junior university students are satisfied with
the content of the courses because they are important and useful and cover the subjects necessary for
their professions. The sources of satisfaction here also show students' expectations about university
education. In the meta-synthesis study conducted by Hayirsever and ilhan (2022), one of the most
frequently emphasized expectations of university students from their universities, which has not
changed over time, is to prepare them for the profession. It is seen that junior university students are
satisfied with the courses they take as part of the CoHE Anatolia Project because they meet these

expectations.

Finally, junior university students' satisfaction with the exams and assignments given for
assessment and evaluation purposes in the courses as part of the project was determined. The reasons
for their satisfaction in this regard are that the assessment and evaluation component is appropriate to
the purpose/content of the course and that it is evaluated fairly. These qualities emphasized by the
students are among the basic features of assessment-evaluation. However, as stated by the students in
several studies, there are various problems in the assessment-evaluation process in distance education
(Yagan, 2021), and in the current study, the students emphasized that there were no such problems and

expressed their satisfaction.

In the study, it was concluded that the faculty members were especially pleased to teach
students at a different university and contribute to their development, but they had to struggle with
many negativities and problems they experienced during the project process. They experienced
technical and non-payment problems arising from the lack of coordination with the junior university.
Faculty members who were assigned to give courses from the “senior university” started to lecture with
the motivation of benefiting students at a different university with this project, but the lack of
infrastructure, lack of material, and moral support caused them to experience difficulties in the project
process. For inter-university cooperation to be effective, such conditions as clearly defining the
roles/responsibilities of each institution, and providing effective management and staff support need to
be fulfilled (Barnett et al., 2010). However, it can be stated that the problems experienced by the faculty
members as part of the project stem from the failure to fulfill the conditions emphasized by Barnett et

al. (2010).
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One of the most striking results of the study is that the faculty members who are assigned to
give courses from the “senior university” cannot be supported financially and morally. Considering
their teaching and research loads, giving courses as part of the CoHE Anatolia Project to these faculty
members increases their already heavy workload and can be challenging. In this case, they should be
rewarded financially and morally. There is no established literature on how to reward faculty members
involved in cooperation projects (Eddy, 2010). No such arrangement was also made as part of the CoHE
Anatolia Project, which was analyzed in the current study. On the other hand, as a result of the current
study, it is clear that the faculty members expect to be rewarded morally beyond material rewards, but

the fact that these expectations are not met will negatively affect the motivation of faculty members.

Another important result of the study is the suggestions made by the faculty members. Focusing
on increasing the interaction between senior and junior university students, they suggested online
meetings should be organized and activities should be held on the campus of the senior university.
Such suggestions are important in terms of revealing the possibility of transforming the cooperation in

the CoHE Anatolia Project into mutual benefit.

As the competition between universities accelerates, national and international cooperation is
increasing day by day. However, it is important to make these collaborations sustainable, both in terms
of cooperation within Turkish higher education and in other countries and at the international level. In
the current study, it is thought that the opinions and suggestions determined by focusing on the

experiences of the two main stakeholders will be effective in establishing sustainable cooperation.
Suggestions

Based on the results of the study, the following suggestions for establishing sustainable

cooperation can be made following the opinions and suggestions of both students and faculty members;

e Determining the scope and conditions clearly before establishing cooperation and
establishing a mechanism to monitor compliance with them,

e Establishing coordination units to ensure cooperation between universities that are parties
to cooperation projects,

e Organising regular meetings before and during the studies (courses, research, etc.) to be
carried out as part of cooperation,

e Expanding the scope of cooperation to ensure interaction between students and faculty
members as well as students of the universities in cooperation,

e Supporting the distance courses offered as part of the project with symposiums, panels,

face-to-face courses, etc.

This study is limited to the education-training dimension of the Education and Research
Support Programme of the CoHE Anadolu Project. Other dimensions and different cooperation

programmes can be evaluated in future studies. In the current study, the evaluation was based on the



Demir, F. & Ilhan, E.

opinions of the students taking courses and the faculty members giving courses. Further studies can
also be conducted to examine the views of other stakeholders such as senior management and
administrative staff of the collaborating universities. In addition, the current study is limited to the two
universities as part of the project, quantitative studies can be carried out by including all universities

and determining a larger sample in the following studies.
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