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DOI: 10.21612/yader.2024.003 Bu arastirmamin amacu, Tiirk halk danslarinin 6gretiminde yaratici drama yonteminin

bir ogretim yontemi olarak kullanilmasi siirecini incelemektir. Bu ¢alisma i¢in Sakarya

Makale Gegmisi Universitesi Devlet Konservatuvar: Tiirk Halk Oyunlart Béliimii 1. sumif 6grencileri ile

Geliy tarihi 21.12.2023 toplamda 6 atolye uygulanmistir. Calismaya 20 6grenci katilmistir (10 kiz, 10 erkek).
Diizeltme 10.01.2024 Her atolye toplam 3 saat stirmiistiir. Atélyelerin ilk 3 haftast hazirlik atélyesi olarak
Kabul 15.01.2024 belirlenmis olup bu ¢alisma ile ogrencilerin yaratict drama ydntemini tanimalari,

tanisma, iletigim, etkilesim ve wyum siirecinin pekismesi ile siirece hazir olmalar

amaglanmistir. Uygulama siivecinin 2. asamasinda ise yaratict drama ile Tiirk halk
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danslarimin ogretilmesi siireci incelenmistiv. Bu arastirma, Tiirk halk danslarmin

Yaratict drama ogretilmesi siirecinde yaratict dramann etkin bir sekilde kullanilabilmesi amaciyla

Halk danslar eylem arastirmasi seklinde desenlenmistir. Uygulama siirecinde gozlem, bireysel
Ogretim goriisme, odak grup goriismeleri, 6grenci ve arastirmaci giinliikleri, teknikleriyle veri
Eylem toplanmistir. Calismanin sonunda yaratici dramanmin katilimer 6grenciler arasinda
. iletisimi, etkilesimi, giiveni, uyumu artirict bir etkisi oldugu, halk danslarinin
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ogretiminde bu uyum ve giiven sayesinde daha etkili ve kalict bir 6grenme saglayan,
ozgiirlestirici, yaratici bir yontem oldugu sonucuna varimistir. Calisma sonucunda
Makale Tiirii varatict dramamn Tiirk Halk Oyunlar: béliimlerinde zorunlu ve/veya secimlik ders
Arastirma Makalesi olarak yer almasi, benzer ¢calismalarin diger dans tiirleri ve farkl yas gruplarina

yvonelik olarak uygulabilmebi yoniinde oneriler gelistirilmigtir.
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Giris
Dansin bir tiirii olan Tiirk halk danslari, Tiirk tarihi ve kiiltiirii i¢inde incelenmesi ve arastirilmasi
gereken kiiltiirel bir degerdir. Bir toplumun geleneksel danslari, ait oldugu toplumun kiiltiirtinii
yansitan ve yasatan onemli bir kiiltiirel 6gedir. Diger {ilke danslari ile karsilastirildiginda Tiirk halk
danslarinin diger biitlin danslara kiyasla ¢esit ve tiir olarak zengin oldugu sdylenebilir (Yatman, 2005,
s.1). Halk danslari; diger sanat dallarindan farkli olarak ait oldugu toplumun kiiltiirel yapisini, yagam

bi¢imini, toplumlarin gelenek ve goreneklerini aydinlatma 6zelligine sahip kiiltiirel bir kimliktir
(Bozkurt, 2010, s. ii).

Tirk halk danslar1 ve miizik 6gretimi kurumsal olarak Tiirkiye’de iiniversitelerin Devlet
Konservatuvar1 Tiirk Halk Oyunlar1 boliimlerinde yer almaktadir. 1981 yilinda ¢ikarillan 2547
say1l1 kanun geregince tiim yiiksekogretim kurumlar Yiiksek Ogretim Kurulu (YOK) catisi altinda
toplanmistir. Buna bagl olarak konservatuvarlar da birer akademik birim olarak egitim 0gretim
caligmalarina iiniversite ¢atisi altinda devam etmislerdir (www.hacettepe.edu.tr, 2015).

1990 yilinda Istanbul’da Tiirk Halk Oyunlarinin Ogretiminde Karsilasilan Problemler
Sempozyumu’nda sunulan bildirilerde incelendiginde genellikle ayni sorunlar tizerinde duruldugu
goriilmektedir. Bildirilerde geleneksel yontemle ogretim yapildigi, bunun yerine bilimsel
yontemleri kullanmanin daha iyi olacag ifadeleri yer alirken bilimsel anlamda bir 6gretim yontemi
onerilmemektedir. Geleneksel yontem igerisinde goriintiilii materyalin izlenmesi, caligma Oncesi
bedenin 1sitilmas1 miizigin dinletilip kavratilmasi, yore hakkinda bilgi verilmesi, bilgilerin anlatilmasi
vb. Oneriler sunulmus ve tartisilmistir. Cesitli nedenlerle tek veya grup halinde icra edilen halk
danslari, her bolge, il ve kdyde adim ve say1 sayilarak 6gretilmez, oyunun icrasi kii¢iik yaslardan
baglayarak 6grenilir. Bu siirecte deneme yanilma yolu ile gruba dahil olunur (Altuntag, 1990, s. 13).
Ogultiirk (1992, s. 162) bu konuda goriisiinii su sekilde belirtmektedir:

“...say1 sayarak halk danslarin1 6gretmek ya da oynamak, oyunu ve figiirlerini
bir tiir kaliplagtirmak demektir. Yani her sayida yapilacak hareket kesin sekilde belirgindir.

Ondan fazlasi ya da eksigi olamaz. Bu da oyunu oynamaktan ziyade jimnastik hareketlerini

yaptirma durumuna diisiiriir. Bunda duygu da yoktur olamaz da... Halk oyunlar1 6gretimi
muhakkak calgi esliginde ve 6nce halk oyununun nagmesinin dgretilmesi ile baglanmalidir”

Bu 6nerilerin hemen hepsi geleneksel yontemin bir tiir uzantisidir. Miizigin dinletilmesi, yore
hakkinda bilgi verilmesi, egitmenin grubun 6niine gegerek danslari aktarma anlayisi degismemektedir.
Ayrica Laban, Benesh gibi hareket notasyon sistemine gore oneriler de bulunmaktadir. Ozdinger’in
“Halk Oyununun Ogretiminde izlenecek Yol ve Yararlanilacak Vasitalar” adli calismasinda ise,
hareketlerin notasyonla anlatimi ve yeterince tekrari1 seklinde bir ifade kullanarak, farkli bir bakis
acis1 getirdigi (Ozdinger, 1998, s. 60) goriilmektedir.

Elyagutu (2015, 5.69) “Halk Oyunlar1 Ogretiminde Hareket Notasyonu (Laban) ve Geleneksel
Metodun Ogrenme Basaris1 A¢isindan Karsilastirilmasi” konulu ¢alismasinda Tiirk halk oyunlari
ogretiminde agirlikli olarak kullanilan geleneksel 6grenme yontemi ile hareket notasyonu (Laban)
yontemini 6grenme basarisi agisindan karsilastirmig, Tiirk halk oyunlar1 6gretiminde bugiine kadar
genel kabul gérmiis sistematik bir yontem olmadigini belirtmistir. Tiirk halk oyunlarinin 6gretimi ile
ilgili egitim sistemde 6nemli bir eksiklik oldugunu vurgulamis ve giiniimiizde okullarda sistematik bir
halk danslar1 6gretim yontemi olmamasina karsin “geleneksel* yontemin kullanildigini belirtmistir.
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Halk danslariyla ilgili lisansiistii tezlerde; hareket notasyonu, halk danslarinin yoresel olarak
kargilastirilmasi, halk danslarinda kullanilan temel hareketler ve bunlarin anatomik incelemesi, halk
danslarinda miizik unsuru, halk danslarinin sahneleme agamalar1 gibi ¢alismalar bulunmaktadir.
Bozkurt'un 2010 yilinda yapmis oldugu “Ilkdgretim Ogrencilerine Halk Danslart Ogretiminde
Yaratict Drama Yontemi Kullanilmasinin Degerlendirilmesi” konulu arastirmasi halk danslari
Ogretimini ve yaratici dramay1 kapsayan bir calismadir (Bozkurt, 2010). Ayrica Saylik’in (1992)
“Konservatuvarlarda Halk Oyunlar1 Egitim Ogretim Ydntemleri, Problemleri, Coziimleri” ile Ferruh
Ozdinger’in (1998) “Tiirk Halk Oyunlarinin Ogretiminde Kullanilacak Y&ntem ve Teknikler (Edirne
ili Halk Oyunlar1 Uzerine Bir Deneme)” gibi ¢aligmalar da bulunmaktadir. Ayn1 zamanda Yagc1’nin
(1995) “Miizik Egitimi ve Bir Yontem Olarak Yaratici Drama iliskisi (Ornek Bir Model Onerisi)”
caligmasi da miizik egitiminde yaratict dramanin bir yontem olarak nasil kullanildigina iliskin yapilan
arastirmalar olarak gériilebilir (Ozdinger, 1998; Saylik, 1992; Yagci, 1995).

Tiirk Halk Danslar1 Ogretim Yontemleri

Tiirkiye’deki Tiirk Halk Oyunlart béliimlerinin yore uygulamalarinda 6zellikle geleneksel yontem
kullanmakta ve bu sekilde egitim alan 6grenciler de ayni yontemi kullanarak calismalarina devam
etmektedirler. Halk danslarinda yapilan bu uygulama daha ¢cok usta-¢irak iligkisini ortaya koymaktadir.
Tiirkiye’de bu konuda galigmalar yiiriiten yiizlerce dernek ve kuliip bulunmaktadir. Ozellikle usta
ogretici ifadesinin kullanimi1 da bu konuyu netlestirmektedir. Alanda akademik ¢aligmalar yapan
kisilerin say1 olarak az olmasi, usta 6greticilerin 6znel diislinceleri, halk danslarindaki yarismalarin
getirdigi bazi olumsuz yasantilar ve bunun belirli kesimlerce yalnizca gelir getirecek bir arag olarak
goriilmesi, halk danslar1 6gretiminde yeni yontemlerin kullanilmasini da geciktirmistir.

Halk danslarinin 6gretimi, bilinen yontemlerle birlikte destekleyici olarak etkilesimli ve aktif
yontem ve tekniklerle de verilmelidir. Egitimde etkilesime dayali pek ¢ok yeni yontem ve teknik
bulunmaktadir. Tartisma, ornek olay, bireysel calisma ve yaratici drama gibi yontemler bunlardan
bazilarini olusturur.

Bir iglemin uygulanmasini, bir ara¢ gerecin g¢aligtirilmasini 6nceden gosterip agiklama
sonra da 0grenciye alistirma ve uygulama yaptirarak 6gretme yolu olan demonstrasyon (gosterip
— yaptirma), bir konuya iliskin bilgilerin agiklanmasi ve bu bilgilerin beceriye donistiiriilmesi igin
gerekli uygulamalarin yapilmasi asamasinda kullanilir. Bu yontem daha ¢ok uygulama diizeyindeki
davranislarin  kazandirilmasinda kullanilir (Demirel, 1995, s.50). Halk danslar1 6gretiminde
demonstrasyon yontemi, yasanti odakli olmadigi i¢in bazi tavir eksikligine, adim ve rakamlarin
on planda olmasi nedeniyle siirecin tam olarak igsellestirilememesine ve dgretilen dansin duygu

yogunlugunun tam olarak aktarilamamasina yol agmaktadir.
Halk Danslar1 Ogretim Yontemi Olarak Yaratict Drama

Yaratic1 drama bir yontem ve estetik egitimi alanidir. Halk danslari, devinim sanatlar ve/veya sahne
sanatlar1 siniflamasinda yer alir. Yaratict drama, gerek hazirlik gerekse uygulama ve degerlendirme
asamalarinda 6grenci merkezli olarak yiriitiliir. Amag, 6grencileri dgrenme siireci boyunca etkin
kilmak ve ogretilenlerin kaliciligini saglamaktir. Yaratict drama yontemi ile yaparak ve yagayarak
o6grenme daha kalict ve eglendirici olabilmektedir (Selimhocaoglu, 2004, s.5). Yaratict dramadaki
Ogrenme, bir tiir yeniden yapilandirmadir. Bu tiir 6grenmelerde 6grencilerin 6grendiklerini ya da var
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olan bilgilerini yeni bir bakis acisiyla degerlendirmeleri, kazanilmig kavramlarin incelenmeleri ve bu
kavramlara yeni anlamlar yiiklemeleri s6z konusudur (San, 1990, s.582).

Yaratic1 drama disiplinler aras1 ¢caligmaya olanak saglayan ¢ok yonlii bir yontemdir. Yapilan
calismalar incelendiginde fizikten, matematige, Tiirk¢e egitiminden, hayat bilgisine kadar pek ¢ok
alanda etkin olarak kullamldig1 gériilmektedir. (Senol, 2011, Utkiir, 2012, Gedik, 2014, Akin, 2016,
Yagmur, 2010). Bu ¢aligmalarda yaratici dramanin 6grencilerin ders bagarilarinin artmasina, kendilerini
dogru ifade edebilmelerine, okuma, yazma, konusma, problem ¢dzme ve sosyal becerilerinin
geligsmesine; kaygilarinin azalmasina fikir iiretme ve bu fikirleri dogru bir sekilde aktarmaya yonelik
caligmalarda etkili oldugu belirlenmistir (Ulubey, 2015, s.38).

Yaratici drama; bir grubu olusturan liyelerin yasam deneyimlerinden yola ¢ikarak, bir amacin,
diislincenin, dogaglama, rol oynama vd. tekniklerden yararlanarak canlandirilmasidir. Bu canlandirma
stirecleri deneyimli bir egitmen egliginde yiiriitiilirken kendiligindenlige (spontaniteye), simdi
ve burada ilkesine, - mis gibi yapmaya dayalidir ve yaratict drama, oyunun genel 6zelliklerinden
dogrudan yararlanir (Adigiizel, 2015, s. 43).

Yaratict drama siireclerinde yogun olarak yararlanilan tekniklerden olan dogaglama
caligmalarinda “dramatik,” canlandirmay1 izlenir kilan, i¢ izleyici ve katilimci da bir eylem
yapma geregi duyuran, igsel ve digsal duygu degisikligine neden olan 6énemli bir yapiy1 olusturur.
Canlandirma siireglerinde genellikle katilimecilara bir dramatik durum verilir. Bu durum igerisinde
istedikleri bir dramatik andan baslamalar1 ve dramatik anlarla kurguyu olusturmalari istenir. Yaratici
drama c¢alismalarinda dramatik kurgu, gercek yasamla iligkisi kurulan oyunsu siirecte hayal giicliniin
kullanim1 ve siirekli olarak onun en etkin kilinmasi ile gerceklestirilir. Dramatik kurgunun bilesenleri,
daha ¢ok metin odakli ¢alismalar i¢in s6z konusu olsa da yaratici drama g¢aligsmalart igerisindeki
canlandirmalar i¢in de belirli bir 6neme sahiptir. Yaratict drama acisindan bu bilesenler rol, dramatik
gerilim, odak, zaman, mekan, dil, hareket, atmosfer, semboller ve dramatik anlam gibi 6geler olarak
adlandirilir (Adigiizel, 2015, s.114-117). Sahne odakli ¢alismalarda ise bu bilesenlere 151k, ses, kostiim,
miizik de eklenebilir.

Yaratici drama yonteminden her alanda oldugu gibi sanat ve dans egitiminde de yararlanilabilir.
Tiirk halk danslar1 6gretiminde yaratict dramanin yerinin incelendigi bu aragtirmanin amact; Tiirk halk
danslarinin 6gretiminde yaratici drama yonteminin, bir 6gretim yontemi olarak kullanilmasi stirecini
incelemektir. Belirtilen amaca ulasmak icin asagidaki sorulara yanit aranmisgtir:

e Yaratici drama surecinin katilimcilara katkilar: nelerdir?

* Dans egitimi ile ilgili uygulamaya yonelik 6grencilerin diigiince ve goriisleri nasildir?

Yontem
Arastirmanin Deseni

Bu calisma 6zellikle siire¢ odakli bir ¢aligma olarak planlandigindan eylem arastirmasi deseni ile
gerceklestirilmistir. Eylemaragtirmasi, degisimi ve gelisimi saglamak i¢ineylemlerin gergeklestirildigi,
aragtirma siirecinin, eylemin ve sonuglarinin analitik analiz ve yansitmalarla gelistirildigi, problemin
betimlendigi, yeni ¢dzlim Onerilerinin ortaya kondugu ve gelistirilen eylem planlarinin uygulandigi,
sistematik ve is birligine dayali olarak yiiriitiilen bir siireci vurgular (Giirgiir, 2018). Bu arastirmada
arastirmaci, bir akademisyen olarak 6grencilerle is birligi icerisinde uygulamada yer alarak yapilan
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etkinlikleri betimlemis, karsilagilan problemleri saptamis ve ¢oziimlemeye calismistir. Giirgiir
(2018), eylem aragtirmasini degisim ve gelisimi saglama odakli, bireylerin kendi uygulamalarini
iceren, sistematik bir bicimde verilerin toplandig1 ve yansitmali sorgulamalarin yapildigi, bunlara
dayal1 yeni eylem planlarinin hazirlanip uygulandigi, dongiisel veya sarmal adimlarla gergeklestirilen
bir bilimsel arastirma siireci olarak betimlemektedir. Bu sarmal veya dongiisel siire¢ bazi agamalari
icermektedir. Mills (2003) dongtisel siireci odak alani belirleme, verileri toplama, verileri analiz etme
ve yorumlama ve eylem plani gelistirme bi¢iminde siralamaktadir.

Bir
odak alam
belirlemek

Bir eylem
plan
gelistirmek

Verileri toplamak

—_—
-

Verileri analiz etmek
ve

yorumlamak

Sekil 1. Eylem Arastirmalarinin Diyalektik Dongiisii (Mills 2003, s.19)

Odak alani1 belirleme agamasi aragtirmacinin arastirma konusunu netlestirdigi ve o konuda
neler yapabilecegini sorguladigi asamadir. Bu amagla arastirmaci alanyazin taramalarini gergeklestirir.
Alanyazindan destek alarak arastirmanin amacini, katilimcilarini belirler. Aragtirmanin zaman
cizelgesini, hangi veri kaynaklarini ve veri toplama yontemlerini kullanacagini planlar (Mertler, 2006,
s.36; Mills, 2003, s.26). Alanyazin (Taylor vd., 2006) eylem arastirmasinda, arastirmacinin siirecin
icinde olmasmin onemini vurgulamaktadir. Bu baglamda, odak alan belirlenirken, uygulanabilir
ve aragtirmacinin kendi mesleki gelisimini destekleyecek konular segcmesinin gerekliligi 6n plana
cikarilmaktadir (Koshy, 2005, s. 39). Arastirmacinin ¢ocuklugundan beri Tiirk halk danslar1 ile i¢ ice
olmasi, lisans egitimini bu alanda yapmasi ve halen tliniversitede bu alanda 6gretim elemani olarak
gdrev yapmasi arastirmacinin dogrudan dogruya siirecin icerisinde bulundugunu kanitlamaktadir.
Ayrica doktora egitimi siirecinde yaratici drama liderlik egitimlerine katilmis olmasi nedeniyle
arastirmaci boyle bir ¢alismayi yiiriitebilecek akademik bilgi ve uygulama becerisine sahiptir.

Verilerin Toplanmasi

Arastirma kapsaminda, katilimcilart ve iyilestirme yapilmasi hedeflenen alan belirlendikten sonra
arastirma ortaminda gerceklesen durumlara iliskin daha detayli veriye ulasarak gergekci ¢oziimler
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iiretilmesi i¢in birgok veriye gereksinim duyulmaktadir. Arastirmact bu siirecte arastirma sorularini
ve veri toplama yontemlerini belirlemistir. Arastirmada var olan durumu ve ihtiyaglar ortaya
koymak icin yar1 yapilandirilmis goriisme, arastirmaci glinliigti ve gézlem araciligiyla okulun fiziksel
kosullarina iligkin veriler elde edilmistir. Elde edilen verilerden hareketle yapilacak yaratici drama ve
dans atdlyeleri planlanmaya baglanmistur.

Aragtirma verileri, gortintii kayitlari, aragtirmaci giinliigii, alan uzmanlarn ile goriismeler,
ogrenci giinliikleri, bireysel 6grenci goriigmeleri, tez izleme toplant: tutanaklarindan elde edilmistir.
Gergeklestirilen genel degerlendirme asamasinda alan uzmanlari ile yapilan yart yapilandirilmis
bireysel goriismeler ve 6grencilerle yapilan odak grup goriismelerine ait ses ve goriintii kayitlart veri
toplama araglar1 olarak kullanilmaistir.

Bireysel giinliiklerde ¢alisma grubunda yer alan her bir 6grenciye yar1 yapilandiriimis
goriisme sorusu olarak “Bir daha yaratict drama yontemi ile ders almak ister misiniz? Bu yontemin
avantajlar1 nelerdi?” gibi sorularla yontemin etkililigine yonelik derinlemesine bilgi almmaya
caligilmistir. Odak grup goriismelerinde ise 6gretim yontemi bakimindan bu siirecin etkili olup
olmadig1, 6gretim yontemi olarak yaratict dramay1 kendi ¢aligmalarinda etkili bigimde kullanmak
isteyip istemeyecekleri yoniinde sorular yoneltilerek derinlemesine bilgi elde edilmeye ¢alisilmistir.
Her bir gorlisme yaklasik 25 dakika stirmiistiir. Goriismeler katilimcilarin onay1 almarak ses kayit
cihazi ile kayit altina alinmistir. Bu calismalar toplam 7 hafta stirmiis olup, ilk 3 hafta boyunca
yaratict drama ¢aligmalari giris ¢aligmasi olarak uygulanmustir. Ikinci periyotta ise yaratic1 drama ve
dans ¢aligmalar es giidiimlii stirdiiriilmiistiir. Bu ¢aligmalar siirerken egitmen giinliigii de yapilan her
caligmanin sonunda diizenli bir sekilde tutulmustur.

Veri toplama teknigi olarak goriisme yoluyla kisiden 6zel bilgiler ya da ifadeler alinabilecegi,
bir¢ok insandan farkli kanilara yonelik bilgi toplanabilecegi ya da aragtirmacinin gzlemleyemedigi
bilgileri ortaya ¢ikarilabilecegi belirtilmektedir (Hesse-Biber ve Leavy, 2011). Bu arastirmada;
eylemleriplanlamak, gerceklestirileneylemleridegerlendirmekicin¢aligmagrubuvealanuzmanlariyla
bireysel ve odak grup goriismeleri gergeklestirilmistir. Aragtirma siirecinde gergeklestirilen caligsma
grubu gorlismeleri ses kayit cihazi ile kayit altina alinmistir. Goriismeler sonrasinda bu kayitlar
dinlenerek dokiimleri yapilmistir. Alan uzmanlariyla yapilan goriismeler ise arastirmaci giinliigiine
yansitmalarla birlikte kaydedilmistir. Aragtirma stirecinde ani gelisen durumlar, bireysel goriismeler
seklinde adlandirilabilecek goriismelerle gergeklesmistir. Bu gorlismeler, arastirmayi daha detayli
agiklayacak durumlarin derinlemesine irdelenmesine firsat veren, belli bir beklenti olusturulmadan,
goriismenin gidisine gore sorularin sirasinin degisebildigi, yanitlara bagli olarak yeni sorularin
eklenebildigi gortigmelerdir. Arastirma goriismelerinde onceden hazirlanmig gorlisme sorulari
kullanilmamuistir. Genel olarak sohbet seklinde gerceklestirilmistir. Arastirma siireci boyunca 13’1
alan uzmanlartyla Tiirk halk danslarinin kaynaklari ve hikayelerini tespite yonelik degerlendirmelerde
bulunmak tizere, 8’1 yaratic1 drama alan uzmanlariyla atdlyelerin hazirlanmasia yonelik, 17’si
Sakarya Universitesi Tiirk Halk Oyunlar1 Boliimii 6gretim elemanlariyla yapilan dans ve yaratic
drama uygulamalarinin degerlendirmesine yonelik, 9’u ¢alisma grubu O6grencileriyle her atdlye
sonunda degerlendirme gortismeleri olmak iizere toplam da 47 bireysel goriisme gerceklestirilmistir.
Caligma grubunda yer alan Ogrencilerle ii¢c odak grup goriigmesi gerceklestirilmistir. Odak grup
goriigmeleri dans ve yaratict drama atdlyelerinin yapildigi salonda gerceklestirilmistir. Goriigmeler
oncesinde aragtirmaci tarafindan goriigsme sorulart hazirlanmistir.
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Bu arastirmada gozlemler aragtirmaci giinliigline notlar tutularak gerceklestirilmistir.
Ayrica yapilandirilmis  bir gozlem formu kullanmilmamistir. Bir ortamdaki davraniglarin
videoteyp kayit cihaziyla veya not tutularak ayrintili olarak incelenip tanimlanmasi ile goézlemler
gerceklestirilebilmektedir (Cresswell, 2005; Yildirim ve Simsek, 2011). Gozlem siirecinde ¢esitli
notlar tutulur. Gozlem notlari; aragtirmacinin smif i¢inde uygulama sirasinda yasanan olaylari,
aragtirmacimin gordiklerini notlar halinde yazmasi, kayit etmesidir (Johnson, 2014, s. 82). Tiirk
Halk Oyunlar1 Boliimiinde calisan bir 6gretim elemaninin ayni boliim 6grencilerine verdigi Tiirk
Halk oyunlar dersi, Tiirk Halk Oyunlar1 Boliimii mezunu bir 6gretmenimizin ortaokul 6grencilerine
verdigi Tiirk Halk Oyunlar1 dersi ve Tiirk Halk Oyunlar1 Boliimiinde ¢alisan bir 6gretim elemaninin
iniversitenin farkli boliimlerinde okuyup, Tiirk Halk Oyunlart Boliimii’nden se¢imlik Tiirk Halk
Oyunlart dersi alan 6grencilere verdigi ders olmak iizere toplam 3 grup gozlemlenmistir.

Belgeler: Arastirma siirecine iliskin belgeler veri kaynaklari olarak toplanarak incelenmistir.
Alanyazinda veri kaynagi olarak toplanabilecek belgeler; arastirmalarin gecerligini arttirmak igin
kullanilan ders kitaplari, yillik ve giinliik DOEH planlari, 6grenci kayzitlari, arsiv belgeleri, dgrenci
defterleri ve smavlar1 seklinde siralanmaktadir (Bogdan ve Biklen, 2007). Ayrica aragtirma siireci
boyunca, 6grencilerle uygulamalar sirasinda ortaya ¢ikan ¢alisma kagitlart da siireg iiriinleri olarak
degerlendirilebilmektedir (Yin, 2012). Bu arastirmada, temel belgeler 6grenci giinliikleri, aragtirmaci
giinliigii ve tez izleme komisyonu raporlaridir. Arastirma siirecinde 6grenciler her atdlye sonrasinda
giinliiklerini doldurarak atolyelerin degerlendirmelerini yapmistir. Arastirmact her goériismenin,
her atolyenin ve her gézlemin sonunda gilinliiglinli doldurarak yapilan ¢alismay1 degerlendirmistir.
Arastirma siiresince yapilan calismalar belli araliklarla tez izleme komisyonuna sunulmustur.
Komisyonun degerlendirmeleri de ¢aligmanin ilerleyen asamalarini planlama agisindan 6nemli bir
belge olarak ele alinmigtir. Arastirmada 20 6grenci giinliigl, 1 arastirmaci giinliigii ve 4 tez izleme
raporu olmak tizere toplam 25 belge bulunmaktadir.

Arastirmact Giinliigii: Glunlik, arastirmacinin gozledigi ve duydugu olaylara yorumlarini,
duygularmi ve disiincelerini yazdigi, gerceklestirdigi uygulamalara yansitmalarmi ekledigi veri
kaynaklar1 seklinde tanimlanabilir (Glesne, 2012). Arastirmaci giinliikleri, tim silirece yoOnelik
gozlemleri, analizleri, yorumlari, duygu ve diisiinceleri kayit altina almaya yarayan ve kullanim sekli
kisiye gore degisen bir veri toplama aracidir (Johnson, 2014). Bu arastirma siirecinde gelisen tiim
olaylarin, toplantilarin, alinan kararlarmn, yapilan degisikliklerin bir arada bulundugu, aragtirmacinin
kendi goriislerinin ve goriislerindeki degisikliklerin yer aldigi, gerceklestirilen siireglere iliskin
yansitma yaptig1 arastirmay1 biitlinciil olarak ortaya koyabilecek, gerektiginde bulgulari destekleyici
belge olarak kullanilacak bir dokiiman elde etmek amaciyla glinliik tutulmustur. Aragtirma giinliigi;
video kayitlari, ses kayitlari, gdzlemler ve toplanan belgeleri igermesi agisindan zengin bir veri
kaynag1 olarak kullanilmistir. Arastirma siireci sonunda, Word belgesi seklinde, Times New Roman
yazi karakteri kullanilarak 12 puntoda, 1.0 satir araliginda yazilmis, 60 sayfalik bir arastirma
giinliigii elde edilmistir. Ozellikle, tez izleme komitelerindeki goriismeler, alan uzmanlari ile yapilan
goriismeler ve atdlyelerin gergeklestirildigi glinlerde yasananlar, arastirmaci tarafindan giinligiine
not edilmistir. Arastirmanin raporlastirilmasi agamasinda da giinliikten alintilar yapilarak siirecin
dogal bir bi¢imde yansitilmasi saglanmaya calisilmistir.

Eylem Plam1 Gelistirme
Bu ¢alismada ilk basta var olan durumu betimleme asamasinda tespit edilen sorunlara yonelik eylem

planlar1 gelistirilmistir. Uygulama asamasinda ise uygulamalari daha islevsel hale getirmeye yonelik
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eylemler planlanmis, alan uzmanlar1 ve d6grencilerle degerlendirilmistir. Yapilan degerlendirmelerde
etkin olmayan uygulamalarin yerine yeni uygulamalar gergeklestirilmistir. Son asamasinda ise alan
uzmanlarindan yapilan ¢alismalar1 ve genel olarak uygulamay1 degerlendirmeleri istenmistir. Bu
asamada da goriislerin toplanmasina yonelik eylem planlar1 gelistirilmis ve uygulanmistir.

Arastirma Ortami: Arastirma Sakarya Universitesi Devlet Konservatuvari’nda yapilmustir.
Bu okulda arastirmanin yiiriitiilmesi icin Midirlik ve Tiirk Halk Oyunlar1 Bolim Baskanligi
ile goriisme yapilmistir. Gerekli iznin alinmasindan sonra arastirmaci atdlye uygulamalarmin
gerceklestirilecegi sinifin fiziksel verilerini belirlenmistir. Sinifin 1s1, 151k ve ses sistemi bakimindan
kontrolii yapilmis, 151k konusundaki eksiklikler giderilmistir.

Verilerin Analizi

Eylem arastirmasi dongiisiiniin bu asamasinda elde edilen veriler yorumlanmaktadir. Mertler (2006),
eylem arastirmalarinda verilerin analiz edilmesi ve yorumlanmasinin nicel arastirmalara gore
farklilik gosterdigini belirterek, eylem arastirmalarinda hem siiregte hem stirecin bitiminde verilerin
analiz edilerek yorumlandigini ifade etmektedir. Verilerin siirecte analiz edilmesi, uygulanan eylem
planlarmin sorunu ¢oziip c¢ozmedigini degerlendirmekte, arastirmaciyr ydnlendirerek sonraki
asamada hangi verileri elde etmesi gerektigi konusunda fikir vermektedir (Johnson, 2002; Giirgiir,
2017). Boylece, analiz yorumlari, eylem arastirmasi1 dongiisiiniin bir sonraki asamasi olan eylem plani
gelistirme siirecine 151k tutmaktadir. Eylem arastirmasi dongiisiinde siirekli bir degisim olmasiyla
gerceklesecek adimlara karar vermek ve ileride gerceklestirilecek eylemleri planlamak s6z konusu
oldugu i¢in sistematik analitik analiz yaklagimi ile analizi miimkiin kilmaktadir (Altrichter, Posch
and Somekh, 2005).

Verilerin
toplanmasi

Verilerin
yorumlanmasive

Verilerin okunmasi
tartisilmasi

Verilerin bulgulara
déniistiiriilmesi

Verilerin secilmesi

Sekil 2. Sistematik Analitik Analiz Siireci (Miles & Huberman, 1994, s.12)

Sistematik analiz siireci birbirini takip eden adimlardan olusmaktadir. Veriler toplanip
okunmasi; okunan verilerin 6nemli olanlarinin se¢ilmesi ve se¢ilen verilerin bulgulara dontistiirtilerek
daha anlasilir hale gelmesi saglanir. Verilerin analizi sonucunda elde edilen bulgularin kuramsal
cerceveye dayandirilmasi yapilir.
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Cahisma Grubu

Bu boliimde arastirmaya katilan 6grenciler, arastirmaci, alan uzmanlar ve tez izleme komitesi ile
ilgili bilgi verilmistir.

Ogrenciler: Arastirmanin 6grenci grubunu, Sakarya Universitesi Devlet Konservatuvari
Tiirk Halk Oyunlar1 Boliimii birinci sinif 6grencileri olugturmaktadir. Smifta 20 6grenci bulunmakta
olup kendi i¢inde kiz ve erkek sayis1 bakimindan esit bir dagilimi bulunmaktadir. Calisma grubunda
yer alan 6grenciler okul icerisinde yapilan boliim galigmalarinda gézlemlenerek akademik basarilari
Olciilmiis, ozellikle birinci siniflarin halk danslar1 ve yaratict drama dersi almamasi nedeniyle
caligmaya dahil olmalart uygun goriilmiistiir.

Aragtirmaci: Arastirmaci ¢ocuklugundan beri halk danslariyla i¢ ige olmustur. Bir¢cok halk
danslar1 yarigmasina ve festivaline katilmigtir. 1996 yilinda Gaziantep Universitesi Tiirk Musikisi
Devlet Konservatuvart Tiirk Halk Oyunlart Béliimiinii kazanarak alandaki bilgisini iist seviyeye
tasimay1 hedeflemistir. 2001 yilinda buradan mezun olmustur. Ayni y1l Sakarya Universitesi Devlet
Konservatuvar1 Tiirk Halk Oyunlar1 Boliimiinde Ogretim Gorevlisi olarak calismaya baslamustir.
Halen ayn1 kurumda akademisyen olan arastirmaci yiiksek lisansini Folklor ve Miizikoloji Anabilim
Dalinda “Tiirk Halk oyunlarinda Yarigma Olgusu” konulu tez ile tamamlamistir. 2012 yilinda Ankara
Universitesi Egitim Bilimleri Enstitiisii Giizel Sanatlar Egitimi Anabilim Dalinda doktora 8grenimine
baglamistir. Arastirmaci doktora sahasinda halk danslari ve yaratict drama konulu bir tez hazirlamak
istedigi i¢in yaratici drama alanina doniik bir¢ok egitim almstir.

Tiirk Halk Danslart Alan Uzmanlari: Halk danslari alaninda goriisiine basvurulan ilk
alan uzmam Gazi Universitesi Gazi Egitim Fakiiltesi Miizik Egitimi Boliimiinde calismaktadir.
Kendisi aym1 zamanda halk danslan sahasinda yayinlar yapmis, halk danslar yarigmalarinda jiiri
iiyeligi yapan ve halk bilimi sahasinda da taninan bir akademisyendir. Halk danslar1 alaninda
goriisiine bagvurulan ikinci alan uzman1 Ege Universitesi Devlet Konservatuvari Tiirk Halk Oyunlari
Boliimiinde ¢aligmaktadir. Diger alan uzmani gibi birgok halk danslar1 yarigsmalarinda jiiri tiyeligi
yapmis ve sahne sanatlart sahasinda dansin geleneksel ve modern boyutunu sahneye koymus bir
akademisyendir. Diger ii¢ alan uzmam ise Sakarya Universitesi Tiirk Halk Oyunlar1 Boliimiinde
akademisyen olarak ¢aligmaktadir.

Yaratict Drama Alan Uzmanlari: 11k alan uzmani siif 6gretmeni olup ayni zamanda bu
alanda liderlik yapan bir egitimcidir. Yiiksek lisans egitimini yaratict drama sahasinda yapmuistir.
Ikinci alan uzmani ise Ankara Universitesi Tip Fakiiltesinde ¢ocuk gelisim uzman olarak calisan ve
bu alanda liderlik yapan birisidir. Yiiksek lisans egitimini yaratict drama sahasinda yapmuistir.

Tez Izleme Komitesi Uyeleri: Arastirma siirecinde arastirmacinin izledigi basamaklari,
topladig1 verileri, toplanan verilerin analizini denetlemek ve Oneriler sunma amaciyla {i¢ 6gretim
liyesinden olusan Tez izleme Komitesi olusturulmustur. Komitede yer alan dgretim {iyelerinden
birincisi Cukurova Universitesi Iletisim Fakiiltesi Radyo, Televizyon ve Sinema Boliimii Radyo
Televizyon Anabilim Dalinda dgretim iiyesi olup ayn1 zamanda halk danslar1 sahasinda bir¢ok yayini
bulunan ve halk danslar1 yarismalarinda jiiri {iyeligi yapan bir akademisyendir. Komitede yer alan
ikinci {iye Ankara Universitesi Egitim Bilimleri Fakiiltesi Olgme ve Degerlendirme Boliimiinde
gdrev yapan bir akademisyendir. Komitede yer alan {igiincii iiye Ankara Universitesi Egitim Bilimleri
Fakiiltesi Giizel Sanatlar Egitimi Bolimiinde gérev yapan ayni zamanda yaratici drama alaninda
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yayinlar1 bulunan ve bu alanda egitimler veren ve halk danslar1 sahasinda yetkinligi bulunan, halk
danslar1 yarismalarinda jiiri iiyeligi yapan bir akademisyendir.

Yaratici Drama ve Dans Atolyeleri Uygulama Siireci

Caligmanin bu boliimiinde yaratici drama etkinlikleri kullanilarak halk danslarinin 6gretilmesi
amaclanmaktadir. Toplamda 3 atdlyenin yer aldigi bu bdliimde “sinsin, dokuzlu ve kabalar”
danslarinin 6gretilmesi amaglanmaktadir. Yaratict drama ve dans atdlyelerinin dongiisii sekil 3’de

Amag ve
planlama
. ey Sinsin

yer almaktadir.

Kabalar Dokuzlu
Atélyesi Atblyesi

Sekil 3. Yaratict Drama ve Dans Atdlyeleri Dongiisii

Yaratic1 drama ve dans atolyelerinin planlanmasinda Amag ve Planlama asamasi, yaratici
drama etkinlikleri kullanilarak halk danslarinin 6gretilmesi amaglanmaktadir. Atolyeler bu
dogrultuda planlanmistir. Tanigma, iletigim, etkilesim, dans ve devinime doniik etkinliklerden
olusan “Sinsin Dans1” atdlyesinde toplam yedi etkinlik uygulanmis ve sonrasinda da sinsin dansi
oynanmistir. Etkilesim, grup caligmalari ve kiiltiirel kaynaklara doniik etkinliklerden olusan atolyede
toplam yedi etkinligin uygulandigi “Dokuzlu Dansi” atdlyesi dokuzlu dansinin oynanmasina
yonelik tasarlanmistir. Giiven, uyum dans ve devinime doniik etkinliklerden olusan “Kabalar Dans1”
atolyesinde toplam sekiz etkinlik uygulanmis ve sonrasinda da kabalar dansi oynanmistir. Veri
analizi asamasinda arastirmaci giinliigii, 6grenci giinliikleri ve odak grup goriismeleri ile verilerin
analizi yapilmistir.

Calisma oOncesinde yaratici drama konusunda bilgisi olmayan katilimci 6grenci grubuna
yaratici dramay1 tanitmak, sinifigi iletisim, uyum ve giiveni arttirmak amactyla yaratici drama hazirlik
atolyeleri tasarlanmistir. Toplamda {i¢ atdlyenin yer aldig1 bu boliimde tanisma, iletisim, etkilesim
ve uyuma doniik etkinliklerle atdlyeler planlanmistir. Tanisma ve iletisime doniik etkinliklerden
olusan birinci hazirlik atdlyesinde toplam alt1 etkinlik, iletisim ve etkilesime doniik etkinliklerden
olusan ikinci hazirlik atélyesinde de toplam yedi etkinlik uygulanmustir. {letisim, etkilesim ve uyuma
doniik etkinliklerden olusan {igiincii hazirlik atdlyesinde ise toplam yedi etkinlik gerceklestirilmistir.
Yapilan bu atdlyelerle yaratici drama konusunda bilgi sahibi olan ve grup i¢i uyumu, iletisimi ve
giiveni saglayan 6grencilerle yaratict drama ve dans atolyeleri uygulanmistir.

Arastirma ve Yaymn Etigi

Bu arastirmanin verileri 2019-2020 egitim 6gretim doneminde toplanmasi nedeniyle etik kurul
belgesi bulunmamaktadir. Katilimcilardan calismaya goniillii olarak katildiklarina iliskin yazili
izinler alinmistir

68



Dans, Drama ve Eylem: Tiirk Halk Danslarinin Ogretiminde Yaratici Drama Y dntemi

Bulgular

Arastirmanin bu boliimiinde uygulama siirecinde yer alan hazirlik atdlyeleri, yaratict drama ve dans
atolyelerine doniik bulgular ile siirecin 6grenciye ve aragtirmaciya doniik katkilar1 yer almaktadir.

1.Tamisma ve Iletisim Atélyesine Yonelik Bulgular

Hazirlik atolyelerinden ilki olan tanigsma ve iletisim konulu atdlye igin &grencilerle mekanda
toplanilmistir. Atolye calismasi igin bir araya gelen Ogrencilere, dnce ¢ember haline gelmeleri
sOylenmistir. Atolye calismalarmin ilk giinii oldugu ig¢in, tim etkinliklere yonelik genel bir
bilgilendirme yapilmistir. Ozellikle bu atdlyeden dgrencilerin birbirlerini daha iyi tanimalar1 ve
iletisimlerinin daha iyi olmasi amaglanmaktadir. Tanigma ve iletisim atolyesi olarak belirlenen
ilk atdlyenin her etkinligine dontlik yonergeler hakkinda, 6grencilere bilgi verilmistir. YOnergeler
dogrultusunda ¢aligmaya baslayan dgrenciler, ilk giin olmasi nedeniyle zaman zaman ydnergelere
uyma konusunda bazi sikintilar yasamigtir. Bu gibi durumlarda etkinlik durdurulup, 6grenciler gember
haline getirilip, etkinliklerin nasil uygulanacag: hususu tekrar anlatilmistir. ilk etkinlik icerisinde de
grup bir kez durdurulmus, yonergeler tekrar hatirlatildiktan sonra etkinlik en bastan uygulanmustir.
Tanigma ve iletisime doniik 1smma ve hazirlik kismina doniik 4 etkinlik uygulandiktan sonra
dogaglamalarin yer aldig1 bir canlandirma etkinligi yapilmistir. Biitiin canlandirma etkinliklerinde
temel amag, O0grencilerin yaraticiliginin 6n plana ¢ikmasidir. Sonrasinda bir ara degerlendirme
yapilmig ve ardindan bir canlandirma etkinligi yapilarak atdlyenin etkinlikleri tamamlanmistir.
Atblyenin en sonunda ise o giine doniik bir genel degerlendirme yapilmistir.

Tanisma ve Iletisim Calismasina iliskin Degerlendirme

Birinci atdlye ¢aligmasindaki 1sinma-hazirlik ve canlandirma etkinliklerine doniik gerceklestirilen
analiz sonucunda degerlendirmelere iligkin katilimer 6grenciler ve arastirmaciyla ilgili bulgular
izleyen alt basliklarda detaylandirilmistir.

Katilimci1 Ogrencilerin Degerlendirmeleri

Atolye bitiminde Ogrencilerden gergeklestirilen calismaya iliskin yansitma yapmalari istenmistir.
Genel anlamda yapilan degerlendirmelerde, Ogrencilerin etkinliklerden memnun olduklari,
ogrenirken, eglendiklerini, yaraticiliklarinin farkina vardiklarimi dile getirdikleri goriilmiistiir.
Ornegin katilimc1 6grencilerden birisi giinliigiine;

“Herkes hayal giiciinii kullanarak giizel fikirler ortaya koydu ve ufak sevimli gruplarimizla
canlandirmalar yaptik... Herkesin benim kadar eglendigini ve rahatladiginin farkina vardim.
Diislincelerimizin aslinda somut gercekleri degistirebilecegini 6grendim. Varliklara baska agilardan
bakip onlar1 kendi benliklerinden ¢ikarttik.” (Og, BK, 30.11.2017, s.1) diye yaznstir. Baska bir
Ogrenci ise uygulamadan ne kadar keyif aldigini su sekilde agiklamistir:

“Bugiin sadece bu okulda ki en keyifli giinim degil ayn1 zamanda hayatimdaki en keyifli

ve verimli olan giindii. Bir seyi sadece okuyarak, anlatarak ya da duyarak degil de gorerek,

diigtinerek, yasayarak 6grenmeyi 6grendik. Birlik, beraberligi tattik. Zihnimizi zorladik, bir
cisme bakarak neler tiretebiliyormusuz onu gordiik.” (Og, GG, 30.11.2017, s.1).

Birdiger 6grenci ise bakmakla gérmenin farkini su sekilde agiklamaktadir: “Bugiinkii
dersimiz ¢ok giizeldi. Baz1 arkadaglarimizin i¢indeki ¢ocugun biliylimedigini hep ¢ocuk kaldigini
gordiik. Unuttugumuz seyleri hatirladik; bakmakla gérmenin ayni seyler olmadigi gibi. Bazen hayal
diinyamizin oldugunu unutuyoruz.” (Og, AA, 30.11.2017, s.1).
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Arastirmacinin Degerlendirmesi

Gergeklestirilen birinci atolye c¢aligmalarina iliskin arastirmaci ayrica bir yansitma yapmistir.
Biitiin etkinliklere 6grencilerin tamami katilmistir. Etkinliklerin yapildigi bale salonunun ¢alisma
icin uygun bir ortam oldugu goriilmistiir. Yapilan etkinliklerin say1, igerik ve siire olarak yeterli
oldugu gériilmiistiir. Ogrencilere yonergelerin aktarilmasi konusunda daha dikkatli olundugunda,
uygulamada bir sikint1 olmayacagi gozlemlenmistir. Bu atdlye sonrasinda arastirmaci giinliigiinde
su sekilde yazmuistir:

«... Ogrencilerim bugiin harikalar yaratt1. Kendilerini ¢ok iyi ifade edebiliyorlardi. En énemlisi

yaratici darama ile ilk defa tanismis olmalarina ragmen siireci o kadar hizl igsellestirdiler.

Ogzellikle ara degerlendirmelerde aldigim doniitler ¢alismanin verimli gegtigini destekler

nitelikteydi. Ancak canlandirma kisminda bir utanma duygusu ve buna bagli olarak etkinligi
kisa kesmeye doniik durumu da gézden kagirmamam gerek.” (Ag, 30.11.2017, 5.26)

Aragtirmaci giinliigiinde ilgili oturuma dair su ciimleleri de yazmistir: “ ...En vurucu ciimle
ben bugiline kadar yaptigim her seye sadece baktigimi fark ettim. Ama bugiin yaratici drama ile
bakmanin Gtesine gegebildim. Yani gérmeyi O0grendim climlesiydi. ...Bugilin herkes bir seyler
O0grenmisti. Ben de dahil.” (Ag, 30.11.2017, s.26).

Genel Sonug ve Sonraki Atolye Calismalarinin Planlanmast

Degerlendirme sonuglarindan da goriilecegi gibi ilk atdlye calismasi basarili gegmistir. Hem 6grenciler
hem de aragtirmaci atélyeden memnun ayrilmiglardir. Ancak aragtirmaci bir noktaya dikkat etmek
gerektigi iizerinde durmustur. ilk atdlye giinii olmas1 nedeniyle 6grencilerde az da olsa bir tedirginlik
hissedilmistir. Ozellikle canlandirma béliimiinde bir mahcubiyet duygusu gdzlemlenmis, bu da
ogrencilerin dogaglamalarini kisa kesmelerine neden olmustur. Bunu giderebilmek adina, 6grenciler
begeni ifadeleri ile tesvik edilmistir. Bu konu ile ilgili olarak degerlendirme kisminda 6grencilerle
fikir aligverisinde bulunulmustur. Atdlyenin siire ve icerik olarak etkili oldugu goriilmiistiir. Sonraki
atolyelerde uygulama sirasinda dikkate alinmasi gereken hususlarin asagidaki gibi olmasina karar
verilmistir:

» Ogrencilerin katilimlarini desteklemek igin uygulama sirasinda tesvik edici pekistirmelerin
sunulmasi.

+ Ogrencilerin kendi diisiincelerinin her atdlye ¢alismasinin sonunda alinmast.
2. iletisim-Etkilesim Atolyesine Yonelik Bulgular

Toplamda 7 etkinlik sonrasinda gergeklestirilen analiz sonucunda, degerlendirmelere iliskin katilime1
Ogrenciler ve arastirmaciyla ilgili bulgular izleyen alt bagliklarda detaylandirilmistir.

Katilimci1 Ogrencilerin Degerlendirmeleri

Atolye bitiminde Ogrencilerden gercgeklestirilen calismaya iliskin yansitma yapmalari istenmistir.
Genel anlamda ilk atolyedeki gibi bu atdlyede de memnuniyetlerini dile getirdikleri goriilmistiir.
Ornegin katilime1 dgrencilerden birisi giinliigiine; “Kendimizde daha once fark etmedigimiz
ozelliklerimizi kesfettik. Dinleme, odaklanma, algilama yetimin iist seviyede oldugunu gordiim.
Yaratic1 olmak ve diisiinmek giizel.” (Og, BB, 05.12.2017, 5.2) diye yazmustir.

Bagka bir 6grenci ise atdlyenin yaraticiliklarint artirdigini su sekilde aciklamistir: “Yine
yaraticiligimizi kullanarak giizel bir canlandirma yaptik. Her calismamizda kendimize ufak
seyler kattigimiz1 diisiiniiyorum. ileride kullanabilecegimiz yontemler iiretiyoruz ve kendimizi
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gelistiriyoruz. Bence en dnemlisi birbirimize olan dnyargilarimizdan kurtuluyoruz ve birbirimizi
taniyoruz.” (Og, BK, 05.12.2017, s.2).

Bir diger 6grenci ise empati konusundaki diislincelerini soyle agiklamigtir: “Caligmalarla
olay1 igsellestirdik, duyu organlariyla alakali bir ¢aligma yaptik. Atdlyeler her gecen giin daha fazla
bir seyler katiyor. Cogu yerde kendimizi sorgulamamizi sagliyor. Durumun bizzat igine girerek
empati yetenegimizi gelistiriyor.” (Og, 1A, 05.12.2017, 5.2).

Arastirmacinin Degerlendirmesi

Gergeklestirilen ikinci atdlye g¢aligmalarina iligkin arastirmaci ayrica bir yansitma yapmistir.
Yapilan etkinliklerin say1, igerik ve siire olarak yeterli oldugu goriilmiistiir. Ogrencilerin ikinci
atolye caligmasinda oOzellikle arastirmaci yonergeleri verirken, ¢ok daha dikkatli dinledikleri
gozlemlenmistir. Hi¢ tekrara gerek kalmadan etkinlikler tamamlanmistir. Bu atdlye sonrasinda
arastirmaci ise giinliigiinde “Ogrencilerimin bugiinkii performansi ¢ok daha iyiydi. Ilk atdlyeye
gbre cok daha basariliydilar. Ilk giinkii etkinliklerde yonergeler konusunda bazi sikintilar olmustu
ama bugiin yonergeleri can kulagiyla dinlediler. Bir kez bile etkinlikleri tekrar etmedik...” (Ag,
05.12.2017, 5.27) diye yazmustir. Ogrencilerin etkinlikler arasindaki baglanti, etkinliklerin birbiriyle
nasil bir uyum gdsterecegi konusunda bazi tereddiitleri olduklart gézlemlenmistir. Aragtirmaci bu
konuda giinliigiinde “0grenciler ara degerlendirmede etkinlikler arasindaki bagin nasil kuruldugunu
ve canlandirma, dogaglama boliimiine gelindiginde basta yapmis olduklar etkinliklerin biiyiik
katkis1 oldugunu ve bu alana duyduklart meraki ve sevgiyi arttirtyor...” (Ag, 05.12.2017, s.27) diye
yazmistir.

Dinleme, odaklanma, algilama yetilerinin iist seviyede oldugunu sdyleyen dgrencilerin, basta
odaklanmakta zorluk gekerken, her gecen giin daha da toparlandiklar diisiiniilmektedir. Ozellikle
birbirlerini dinleme ve algilama yeteneklerinin gelistigi goriilmektedir.

Bu atolyede dikkat ¢eken diger bir husus ise baskin karakterli 6grencilerin zaman zaman
one ¢ikma ¢abalarinin, grup uyumunu olumsuz olarak etkilemesidir. Buna doniik olarak arastirmaci
tedbirler almasi gerektigini giinliigiinde su sekilde ifade etmistir. “Bazi 6grencilerin 6n plana ¢ikma
istegi, zaman zaman grubun uyumunu bozmaktadir.” (Ag, 05.12.2017, s.27).

Genel Sonug ve Sonraki Atolye Calismalarinin Planlanmast

Degerlendirme sonuglarindan da goriilecegi gibi 6grencilerin memnuniyeti en {ist seviyededir. Hem
ogrenciler hem de arastirmaci atdlyedeki etkinliklerin amacina ulagsmis oldugunu belirtmislerdir.
Ogrencilerin etkinliklerin birbiriyle baglantisinin kurulmasi konusundaki tereddiitleri ise atdlye
sonunda tamamen ortadan kalkmistir. Degerlendirme kisimlarinda bu nokta iizerinde ozellikle
durulmustur. Ogrencilerle atdlyeler igerisinde degerlendirme kisimlarinda yapilan goriismelerde
kendilerini ifadede zorlanan Ogrencilerin, giinliiklerinde kendilerini daha rahat ifade ettikleri
gozlemlenmistir. Y 0nergelerin iyi dinlenmesi ve anlagilmasi, etkinliklerin akici bir sekilde yapilmasini
saglamistir. Bu da 6grencilerin daha keyifli bir sekilde siireci tamamlamalarina olanak saglamistir.
I1k atélye sonunda belirlenen, dgrencilere doniik tesvik edici pekistirmelerin kullanilmas1 6grencileri
olumlu yonde etkilemistir ve diger atdlyelerde de buna dikkat edilmistir. Bu atdlye sonrasinda
belirlenen noktalar soyle belirtilebilir:

* Etkinliklerde verilen yonergelerin, cok daha iyi bir sekilde aktarilmasi ve dinlenilmesi

* Atdlye icerisinde yapilan etkinliklerin, canlandirma kisminda yansimalarinin goriilmesi
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» Baskin karakterli 6grencilerin, diger arkadaslariyla uyum i¢inde ¢alisabilmesine dikkat
edilmesi

+ Ogrenciler giinliiklerde kendilerini daha iyi ifade edebildikleri i¢in bu durumlara daha
dikkat edilmesi

3. Ugiincii Atolye Cahsmasina iliskin Degerlendirme

Toplamda 7 etkinlik sonrasinda gergeklestirilen analiz sonucunda, degerlendirmelere iliskin katilime1
Ogrenciler ve arastirmaciyla ilgili bulgular izleyen alt basliklarda detaylandirilmistir.

Katilimer Ogrencilerin Degerlendirmeleri

Atolye bitiminde Ogrencilerden gercgeklestirilen calismaya iliskin yansitma yapmalari istenmistir.
Daha ¢ok, grup ¢alismalarindaki uyumu 6n plana ¢ikaran etkinliklerden giin sonunda 6grencilerin
biraz zorlansalar da memnuniyetlerini dile getirdikleri gdézlemlenmistir. Katilimc1 dgrencilerden
birisi glinliigiine su sekilde yazmistir:

“...Etkinligimizde ilk etkinligimize gore daha fazla zorlandim. Hem g6z hem el hem de

ses koordinasyonu igerisindeydik. Daha sonraki oyunumuzda ise bir ipi kare, iicgen gibi

sekillere sokmaya calistik. Ama gozlerimiz kapaliydi. Ve bir kaos igerisindeydik. Clinkii her
agizdan bir ses ¢ikiyordu...” (Og, AT, 07.12.2017, s.3)

Baska bir 6grenci ise bireysel hirslarin uyum konusuna etkisini su sekilde agiklamistir: ...
grup c¢alismalarinda nasil davranmamiz gerektigini, hirs yaptigimizdaki tavirlarimizin ¢aligmamizi
nasil olumsuz etkiledigini gérdiik. Bir yandan ritm tutturmaya ¢alisirken bir yandan arkadaslarimizin
ismini sdylemeye ¢alistik. Beynimizi ikiye boldiik.” (Og, ND, 07.12.2017, s.3).

Bir diger 6grenci ise grup igerisindeki birlik ve beraberlik konusundaki diistincelerini soyle
aciklamistir: “Oynadigimiz oyunlarda grupca hareket etmeyi ve odaklanmay1 6grendik. Bir grupta
lider olmadan da hareket edebilecegimizi 6grendik. Birlik beraberligimiz ne kadar iyi olursa ortaya
¢ikardigimiz {iriiniin o kadar iyi, dogru ve basarili oldugunu gérdiik.” (Og, BG, 07.12.2017, s.3).

Arastirmacinin Degerlendirmesi

Gergeklestirilen {iciincii atdlye ¢alismalarina iligkin arastirmaci ayrica bir yansitma yapmistir.
Yapilan etkinliklerin say1, icerik ve siire olarak yeterli oldugu gériilmiistii. Ogrenciler, {iciincii
atolye calismasinin basinda, grup uyumu konusunda sikintilar yasamakla birlikte, atélye sonunda
sikintilar kargisinda ¢6ziim iiretebilmeyi de 6grenmislerdir. Atolye ¢alismalarina baslayali daha kisa
bir siire olmasina ragmen, 6grencilerin uyumlu ve istekli olmalari, 6grencilerin diger derslerine
de yansimis ve derslerine giren 6gretim elemanlarindan bu konuda olumlu doniitler alinmistir. Bu
atolye sonrasinda arastirmaci ise giinliiglinde “Bireysel olarak ¢ok basarili olan 6grenciler, konu
grupla birlikte hareket edebilme ve uyum oldugunda ilk etkinliklerde oldukga zorlanmalarina karsin,
sonrasinda yaraticiliklarini kullanarak, ¢éziimler itiretmeye basladiklarini, uyumu ve birlikteligi
yakaladiklarini gormek mutluluk vericiydi.” (Ag, 07.12.2017, 5.28) diye yazmustur. iletisim ve uyum
s0z konusu oldugunda dinlemenin dnemini ve dgrencilerin gelisimini arastirmact gilinliigiinde su
sekilde yazmistir: “Konu iletisim olunca birbirlerini dinlememenin ne kadar olumsuzluk yarattigini
yasayarak gormiis oldular. Bugiinkii atdlyemde Ogrencilerimin ilk giinden bugiine tavir ve
tutumlarinda biiyiik 6l¢iide degisiklik oldugu gozle goriilebiliyor.” (Ag, 07.12.2017, 5.28). Etkinlikler
icerisinde dzellikle danslarda kullanilan form yapisi ile alakali ¢alismalarda 6grencilerin basarisi ile
ilgili olarak arastirmaci giinliigiinde “Etkinlikler icerisinde d6grencilerin ¢ember, kare vb. geometrik
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formlar1 gozleri kapali bir sekilde ve grup uyumu icerisinde olusturmaya calismalarindaki caba, dans
konulu atdlyelerde isimi kolaylastiracak diye diisiiniiyorum.” (Ag, 07.12.2017, s.28) diye yazmustir.

Atolyede gozlerini kapatan katilimcilarin bir ip yardimi ile halk danslart formlarini
olusturmaya cabaladiklar1 goriilmiistiir. Bu calisma sirasinda gozlerinin kapanmasindan dolay1
farkli tepkiler gosteren dgrenciler baglangigta kaos igerisinde birlikte hareket etmeyi 6grenmislerdir.
Atolyeler icinde yer alan etkinliklerde zaman zaman, 6grencilerin problem ¢dzme konusundaki
yeterlilikleri sorgulanmistir. ilk atdlyeye gore ilerleyen siiregte, dgrencilerin olumlu anlamda
gelisim gosterdigi goriilmiistiir. Atolye siiresince 6grencilerin yapilan etkinliklerden keyif aldiklari,
her hallerine yansimaktadir. Ozellikle gruplar halinde hareket eden dgrencilerin yaptiklar1 dogru
hamleler sonucu kazanma duygusunun hazzina vardiklar1 gézlemlenmektedir.

Genel Sonug ve Sonraki Atolye Calismalarinin Planlanmast

Yapilan bu atdlye ile yaratict drama hazirlik atdlyeleri tamamlanmustir. Ozellikle bu atdlyede
uygulanan form c¢alismalarinda 6grencilerin basarili olduklari, bunun da sonraki dans konulu
atolyeler i¢in kolaylik saglayacagi gdzlemlenmistir. Bu atélyede grup uyumuna doniik etkinliklerde
baslangicta Ogrenciler zorlansalar bile ilerleyen etkinliklerde bu durumu c¢dzebilecek yaratici
yonlerini kullanabildikleri goriilmiistiir. Ozellikle verilen yonergeleri ¢ok daha iyi dinleyerek basarili
olacaklarini anlamislardir. Isinma ve hazirlik calismalarinin canlandirma kisminda islerine yarayacagi
bilincine ulagsmislardir. Aragtirmaci bu siiregte 6grencilerin giinliiklerini diizenli olarak okumus ve
onlarla yazdiklar1 konusunda goriismiistiir. Yazdiklarinin okundugunu géren 6grenciler daha samimi
bir sekilde giinliiklerini yazmaya devam etmistir. Bunu gdzlemleyen aragtirmaci, 6grencilere hizli bir
sekilde doniit vermenin 6grenciler iizerindeki olumlu etkisini yasayarak 6grenmistir.

Yaratict Drama Hazirlik Atolyeleri Genel Degerlendirme

Degerlendirme sonuglarindan da goriilecegi gibi 6grenciler uygulanan {i¢ atlye sonunda amaglandigi
gibi yaratict drama konusunda bilgi sahibi olmuslardir. Bu vesile ile yaratici drama atolyelerinde
yonergelerin dinlenmesi, birbirleriyle uyumlu caligsabilmeleri ve etkinlikler arasinda anlamli bag
kurarak canlandirmalar konusunda daha rahat tavirlar sergiledikleri gdzlemlenmistir. Ogrencilerle
yapilan bu {i¢ atdlye sonunda hedeflenen yaratici drama ve dans konulu atdlye calismalarinda
ayni verimin olacagi diisiiniilmektedir. Yaratict drama yonteminin anlagilabilmesi ve dans konulu
atolyelerin daharahat uygulanabilmesi adina olusturulan atdlyeler sonrasinda 6grencilerin daha istekli,
iiretken olduklar1 gbzlemlenmistir. Atdlyelerin 6zellikle tanigma, iletisim, etkilesim ve uyum igerikli
olmasi ile 6grenciler birbirlerini daha iyi tanimis ve yetenekleri noktasinda farkindalik olusmustur.
Uygulanan atolyelerde 6grencilerin durumu kavradikca verimlerinin arttig1 ve etkinliklerde ¢oziim
odakl1 olduklar1 gézlenmistir.

4. Yaratict Drama ve Dans Atolyelerine Yonelik Bulgular

Calismanin bu boliimiinde yaratici drama etkinlikleri kullanilarak halk danslarinin 6gretilmesi
amaclanmustir. Ug atdlyenin yer aldigi bu béliimde sinsin, dokuzlu ve kabalar danslarinin dgretilmesi
amaglanmistir.

Sinsin Dansi atdlyesinde Tanisma, iletisim, etkilesim, dans ve devinime doniik etkinlikler
bulunmaktadir. Etkilesim, grup calismalari ve kiiltiirel kaynaklara doniik etkinliklerden olusan
Dokuzlu Dansi atdlyesinde drama yontem ve teknikleri kullanilarak dokuzlu dansi oynanmustir.
Giiven, uyum dans ve devinime doniik etkinliklerden olugsan Kabalar Dans1 atdlyesinde kabalar dansi

73



Deniz Koktan & Omer Adigiizel - Yaratict Drama Dergisi 2024, 19(1), 59-88

oynanmigtir. Son agsamada ise arastirmaci giinliigii, 6grenci giinliikleri ve odak grup goériismeleri ile
verilerin analizi yapilmistir.

Sinsin Dans1 Atolye Calismasina Yonelik Bulgular

Atolye calismasi i¢in bir araya gelen 6grencilerin, 6nce ¢ember haline gelmeleri istenmistir. Yaratici
drama ve dans atdlyelerinin ilki oldugu i¢in buna doniik bir bilgilendirme yapilmistir. Her etkinlik
oncesinde yonergeler hakkinda, 6grencilere bilgi verilmistir. Etkinliklere gegmeden 6nce sinsin dansi
hakkinda bilgilendirme yapilmistir. Iletisim, etkilesim, dans ve devinime doniik atdlyenin 1sinma
ve hazirlik kisminda dort etkinlik uygulandiktan sonra, dogaglamalarin yer aldigi bir canlandirma
etkinligi yapilmistir. Sonrasinda ara degerlendirme yapilmis ve ardindan iki canlandirma etkinligi
yapilmig ardindan da etkinliklerde Ogrenilen adimlar birlestirilerek sinsin dansi caligsilmis ve
degerlendirme yapildiktan sonra, 6gretilmek istenen sinsin dansi oynatilarak, atdlye tamamlanmistir.

Sinsin Danst Atélye Calismasina Iliskin Degerlendirme

Bir kiilt olan atesin temizleyici, arindirici islevi ve atesin bolluk bereket getirecegi diislincesi; Nevruz
ve Hidrellez gibi senliklerde atesten atlanip arinmay1 simgelerken, Tiirk halk danslarina ates danslari
veya atesle ilgili danslar olarak yansimistir. Sinsin dansi da atese doniik ritiiel 6gelerin yogun
olarak bulundugu bir danstir. Dolayisiyla etkinlikler igerisinde bir yandan dans adimlarina doniik
uygulamalar yapilirken, bir yandan da dansta yer alan ritiiellerin aktarilmasina, anlamlandirilmasina
ve bu anlam dogrultusunda tavir olusturmaya doniik uygulamalar gerceklestirilmistir.

Bu atdlye sonrasinda gergeklestirilen analiz sonucunda degerlendirmeye iliskin katilime1 6grenciler
ve arastirmaciyla ilgili bulgular izleyen alt basliklarda detaylandirilmistir.

Katilimci Ogrencilerin Degerlendirmeleri

Atolye bitiminde 6grencilerden gergeklestirilen caligmalara iliskin yansitma yapmalari istenmistir.
Genel anlamda 6grenciler memnuniyetlerini dile getirirken, bir yandan da farkinda olmadan etkinlik
yaparken dansin hikaye ve adimlarini 6grendiklerini ifade etmislerdir. Katilime1 6grencilerden birisi
glinliigiine; “...Calismalar ile durum igsellestirmelerinde c¢ok ilerledim. Dogaglamalar ve farkli
danslar i¢inde farkinda olmadan “sinsin” dansinin adimlarini 6grendim ve yaptim. Dogaglamalarda

gercekten atesi yaktigimi ve yonlendirdigimi hissettim.” (Og, SO, 12.12.2017, s.4) diye yazmistir.

Baska bir 6grenci ise farkinda olmadan dansi1 6grendigini su sekilde ifade etmistir: “Bugiin
cok eglenceli, 6gretici ve ¢ok yorucuydu ama yorulmama degdi. Cok sey katti. Bagladigimizda
dans 6grendigimizi bilmiyordum. Bu siiregte oyunlar oynarken, dogaclamalar yaparken birden o
duygunun igine girip o zamanlar1 hissettim ve oyunlarin daha kalict oldugunu diisiiniiyorum” (Og,
SK, 12.12.2017, s.4)

Atolye sonrasinda bir grup dgrenci ile odak grup goriismesi de yapilmistir. Bu goriismede
ogrencilerin yapilan atolye ile ilgili goriisleri alindiginda; ¢alismanin eglenceli ve gretici olmasi
ile ilgili olarak bir 6grencinin ifadeleri su sekildedir: “... Atdlyenin her karesinden ¢ok keyif aldim.
Halay formu benim en zorlandigim tiirlerdendir. Bir ¢alismanin zevkli hale getirilmesi ger¢ekten ¢cok
onemliymis. Ben sizinle dnyargimi kirmis oldum. Sayilarla 6grenmek yerine eglenerek ve gercekten
hissederek 6grenmek inanilmaz giizelmis.” (Odak Grup, 12.12.2017,s.1). Atdlyeninkeyifverici olmasi
ve kisa siirede dansin 6grenilmesi ile ilgili olarak ise katilimc1 6grencinin diisiinceleri su sekildedir:
“Biz farkinda olmadan atdlye igerisindeki her etkinlikte aslinda yapacagimiz dansin bolimleri
varmis. Birlesince anladim. Hala saskinim. Bir halk danslar1 ¢aligmasi nasil bu kadar zevkli bir hale
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getirilebilir? Artik ben bellegime bu fotograf karesini yerlestirdim. Asla unutmam.” (Odak Grup,
12.12.2017, s.1). Aym gorlismede, 6grenilen dansin kaliciligiyla ilgili olarak ise dgrenci goriistinii
soyle ifade etmistir: “Hocam ben dansin her karesini bellegime oturttum. Higbirini unutmam artik.
Ben dans 6grenmeyi yabanci dile benzetiyorum. Tekrar etmezseniz ¢ok ¢abuk unutulabiliyor. Ama
akilda kalic1 bir ¢calismayla bunu unutmak miimkiin degil.” (Odak Grup, 12.12.2017, s.2). Aldiklar1
bu egitimleri daha sonralar1 kullanmalart ile ilgili olarak ise bir 6grenci su sekilde diistinmektedir:

“Bu calismalar sonucunda kiigiik ¢ocuklara, yaslilara, down sendromlulara ve engellilere

veya baska her gruptan daha kitleye hitap edebilecegini diisiinilyorum bu ¢alismalarm. Grup

birlikteligini kurmak i¢in, ayn1 zamanda iletisimi arttirmak adina ¢ok basarili bir yontem.
Mezun olduktan sonra yaratict drama caligmalarint Kiitahya veya gidecegim yerde insallah

gosterecegim.” (Odak Grup, 12.12.2017, s.3).

Hazirlik adimlarma iliskin bulgularda 6zellikle 6grenciler uymalart gereken hususlar ve
atolye ¢aligmalarinin isleyisi hakkinda bilgi sahibi olduklari sonucuna varildigini tekrar vurgulamak
gerekir. Sinsin dansi1 atdlyesine iliskin bulgular1 sunmaya baslamadan 6nce etkinlik sayisi, siiresi
ve dikkat edecekleri hususlar hakkinda bilgi verilmistir. Buna gore asagida yer alan plan déahilinde
etkinlikler gerceklestirilmistir.

Arastirmacinin Degerlendirmesi

Yapilan etkinliklerin sayi, igerik ve siire olarak yeterli oldugu goriilmiistiir. Daha 6nceki giinlerde
yapilan hazirlik atolyelerinin yararlar1 goriilmistiir. Hazirlik atolyeleri, 6grencilerin etkinliklerde
basarili olmalarini saglamistir. Hicbir tekrara kalmadan akici bir sekilde atolye tamamlanmistir.
Bu atolye calismasi sonrasinda arastirmaci giinliigiine “Hazirlik atdlyelerinde kurallart 6grenen
ne yapacagimi bilen dgrenciler ¢ok dikkatli bir bigimde yonergeleri dinliyor ve akici bir sekilde
etkinlikleri yapiyorlar.” (Ag, 12.12.2017, s.29) diye yazmistir. Etkinlikler hazirlanirken dansin
hikayesi ve adimlan etkinlikler icerisine yedirilmistir. Ancak bu durumdan &grencilerin haberi
bulunmamaktadir. Arastirmact bu hususu giinliigiinde soyle dile getirmistir: “...Etkinliklerimiz
icerisinde minik dans adimlar1 vardi. Ancak dgrencilerim bunun farkinda degildi. Bugiinkii dansimiz
bir ritiieli anlatiyordu. Bu nedenle etkinlikler ritiielin daha iyi aktarilabilmesi ve anlasilabilmesi igin
planlanmisti.” (Ag, 12.12.2017, s.29). Tiirk halk danslarinin énemli bir boyutu da dans edilirken
sadece adimlarin yapilmasi degil, ayn1 zamanda tavrin da yansitilmasidir. Bu konuda arastirmaci
diistincelerini su sekilde ifade etmistir: “Etkinlikler yavas yavas dogaclamaya dogru geldiginde artik
dansin hemen hemen biitiin boliimlerini parca parca kavramaya baslamiglardi. Ogrenirken iginde
dansin hikayesinin olmasi sebebiyle tavir boyutunu yansitmak hi¢ zor olmadi onlar i¢in... Adeta
her biri i¢inde bulunan kahramani yansitir gibiydiler.” (Ag, 12.12.2017, s.29). Canlandirma bolimii
sonrasinda sinsin dansinin oynanacagi son etkinligine gegildiginde, 6grenciler bu kadar etkinlikten
sonra bir de dansa gecilecegini duyduklarinda ve siirecin ¢ok uzayacagimi diistintirlerken, aslinda
bu saate kadar yaptiklar1 etkinlikler igerisinde aslinda dansin hikayesini, adimlarini, tavirlarini
ve miizigini 6grendiklerini fark etmemislerdi. Arastirmact bu durumu giinliigiine su sekilde ifade
etmistir:

“Dogaglamalar1 tamamladiktan sonra sira dansta deyince hepsi birbirine bakmaya

basladilar. Bir de dans i¢in mi ¢alisacaklardi? Dogaglamalarinda kullandiklart miizik aslinda

ogrenecekleri dansa aitti. Benim yaptiklarima katilin dedigimde manzara harikaydi. Sanki

saatlerce etkinlik yapmamisiz sadece dans adimlarini tek tek 6gretmek igin ¢aligmisiz gibiydi.
Hepsi ¢ok mutluydular.” (Ag, 12.12.2017, 5.29)
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Genel Sonug ve Sonraki Atolye Calismalarinin Planlanmasi

Degerlendirme sonuglarindan da goriilecegi gibi 6grencilerin memnuniyeti {ist seviyededir. Hem
Ogrenciler hem de aragtirmaci atdlyedeki etkinliklerin amacina ulastigini belirtmislerdir. Hazirlik
atolyelerinden edinilen tecriibeler sayesinde, etkinlikler akici bir sekilde yapilmistir. Bu akiciligin
olabilmesi i¢in katilimc1 6grencilerin birbirlerini ¢ok iyi tanimalart ve uyum igerisinde ¢aligmalari
gerekmektedir. Dans adimlariin, etkinlikler igerisinde dolayli olarak hizli bir sekilde kavranildigi
goriilmistiir. Etkinlikler hazirlanirken dansa ait ritiiellerin dolayisiyla da dansin koékenine dair
bilgilerin kazanildigi belirlenmistir. Ayn1 zamanda O6grenilen dansin kalicihigr ile ilgili olarak
cok olumlu goriisler alinmistir. Ogrenciler bu siiregte dgrendiklerini is hayatlarinda rahatlikla
kullanacaklarint ifade etmislerdir. Atolyeler hazirlanirken, etkinlikler igerisine dans adimlarinin
eklenmis olmasi, atdlyenin basarili olmasini saglamistir. Diger atolyeleri de tekrar gézden gegirip,
dans adimlarinin yeterli sekilde olup olmadigi kontrol edilmistir.

5. Dokuzlu Dans1 Atolye Calismasina Yonelik Bulgular

Dokuzlu dansi atolyesine iliskin bulgular1 sunmaya baslamadan oOnce, etkinlik sayisi, siiresi ve
dikkat edecekleri hususlar hakkinda bilgi verilmistir. Etkinliklere gecmeden 6nce dokuzlu dansi
hakkinda bilgilendirme yapilmistir. Etkilesim, grup ¢alismasi, kiiltiirel kaynaklar, dans ve devinime
doniik atdlyenin 1sinma ve hazirlik kisminda 4 etkinlik uygulandiktan sonra, dogaglamalarin yer
aldig1 1 canlandirma etkinligi yapilmistir. Sonrasinda ara degerlendirme yapilmis ve ardindan 2
canlandirma etkinligi yapilmis ardindan da etkinliklerde 6grenilen adimlar birlestirilerek dokuzlu
dansi ¢alisilmig ve degerlendirme yapildiktan sonra, 6gretilmek istenen dokuzlu dansi oynatilarak,
atolye tamamlanmustir.

Dokuzlu Dansi Atolye Calismasina Iliskin Degerlendirme

Cesitli kiiltiirlerde sayilara yiiklenen anlamlar vardir. Tiirk kiiltiiriinde de pek c¢ok sayiya cesitli
anlamlar yiiklenmistir. 9 sayist da bunlardan biridir. Ozellikle mitolojik anlatmalarda 9 sayisi sik
sik karsimiza ¢ikar. Saman inaniginda kamin yaninda 9 kiz, 9 erkek bulunur, kam 9 kat gokyiiziine
¢ikar, tanr1 Ulgen’in 9 kizi, Erlik Han’m 9 oglu gibi unsurlar bulunur. Ayrica yaratilis destaninda 9
dalli bir agag altinda, 9 ayri insan irki yaratildi seklinde ifadeler bulunmaktadir. Tek haneli sayilarin
en biiyligi olan dokuz sayisi, bitisi veya tamamlamay1 ifade ettigi gibi yeniden dogusu veya yeni
bir baslangici da simgelemektedir. Insanin 9 ayda diinyaya gelisi de buna drnek verilebilir. iste bu
rakami gordiiglimiiz danslardan biri Gaziantep halk danslarindan “Dokuzlu” dur. Dokuzlu dansimin
bir boliimiinde dansgilarin dokuz rakamini olusturmasi bu anlayigin halk dansinda canlandirilmasidir.
Bu atolye sonrasinda gerceklestirilen analiz sonucunda degerlendirmeye iliskin katilimci 6grenciler
ve arastirmactyla ilgili bulgular izleyen alt basliklarda detaylandiriimistir.

Katiimc1 Ogrencilerin Degerlendirmeleri

Atolye bitiminde 6grencilerden gerceklestirilen calismalara iliskin yansitma yapmalar1 istenmistir.
Genel anlamda 6grenciler etkinliklerden keyif aldiklarini dile getirirken, halaylarin zorluklarindan
da bahsetmislerdir. Ogrencilerden birisi giinliigiinde; “Bugiin yaptigimiz etkinliklerde birlik
beraberligin, halayin birlikteliginin ne kadar zor oldugunu gordiik. Grup olarak bugiin ¢ok keyif
aldim. Uyumlu ¢alismanin keyfine vardim. Ogretmenimizin yaptirdigi birkag etkinlikte birbirimizi
tutmay1, sahip ¢ikmay1 sagimiz ve solumuzdakini kontrol etmeyi 6grendik. Uyumlu olmak harika.”
(Og, AA, 19.12.2017, s.5) diye yazmustir.
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3

Bir diger 6grenci ise grup uyumunun onemini su sekilde agiklamistir: ... Bugiin aslinda
bir yandan da halay formuna girmis olduk. Az sayida kisilerin bir sey yapmasi daha kolay olurken
say1 arttikca isimizin daha zorlastigini gordiik ve birlik beraberligi daha iyi daha iyi saglamamiz

gerektigini 6grenmis olduk.” (Og, KB, 19.12.2017, s.5).

Atolye igerisinde dansin kokeni ile ilgili etkinlikler de yapilmistir. Bu konuda bir 6grenci
goriiglerini sOyle aciklamistir: “Tiirk halk danslar kiiltiiriimiizii yansitiyorsa ogretirken yapilan
danslarin hikayeleri, dans adimlar1 eglenceli halde bu tarz etkinlikler ile 6gretilmeli. Bugiinkii
atdlyemizde dansin kiiltiirel yapisiyla uyumlu birgok etkinlik yaptik.” (Og, BS, 19.12.2017, s.5).

Atolye sonrasinda bir grup dgrenci ile odak grup goriismesi de yapilmistir. Bu goriismede
ogrencilerin yapilan atdlye ile ilgili goriisleri alindiginda; atdlyenin dgretici, ayn1 zamanda da grup
uyumu agisindan zor oldugu ile ilgili bir 6grencinin ifadeleri su sekildedir: “...bugiin ilk atdlyedeki
kadar mutlu oldum, iyi hissettim. Ciinkii zeybek oynayan biri i¢in halay formunda ¢alismak ve halaya
ait danslar1 6grenmek bence oldukca zordur diye bir dnyargim vardi. Ama bugiin bunu kirabildigimi
fark ettim.” (Odak Grup, 19.12.2017, s.4). Kazanimlar arasinda olmasa da 6grenciler 6zgiivenlerinin
arttig1 ve arkadaslariyla iliskilerinin diizelmesi ile ilgili olarak da diislincelerini belirtmislerdir.
“... Ilk geldigim giinkii gibi degilim. Ben bu etkinliklerle beraber kendimi ¢ok daha dzgiivenli
hissediyorum. Arkadaslarima yaklasimim degisti... Onceleri giiven duymuyordum kimseye.” (Odak
Grup, 19.12.2017, s.5).

Arastirmacinin Degerlendirmesi

Gergeklestirilen atolye caligmalarina iliskin arastirmaci ayrica bir yansitma yapmistir. Atdlye
belirlenen siire icerisinde tamamlanmig, 6grencilere belirlenen kazanimlar verilmeye calisiimistir.
Oncelikle Tiirk kiiltiiriinde sayilar ile ilgili genel bir bilgilendirme yapildiktan sonra, dokuz sayismin
o6nemi iizerinde durulmustur. Danslarin hikayeleri ile ilgili kisimlarda halk bilimi, antropoloji gibi
farkli disiplinlerden faydalanilmasi ogrencileri olumlu yonde etkilemistir. Farkli disiplinlerden
olabildigince yararlanan aragtirmaci, 6grencilerin ilgi duyduklari alanlar konusunda atolyelere daha
istekli katilim sagladiklarini gézlemlemistir. Bu konuda arastirmaci giinliigiine “Dokuz sayisinin
onemini aciklarken &grenciler mitolojik dgelerde ¢ok sasirdilar. Farkli disiplinlerden yararlanmak
ogrencilerin dikkatini ¢ekti ve etkinliklere ¢cok daha istekli katildilar” (Ag, 19.12.2017, s.30)
diye yazarak dansin kokenini anlattigi kisimlarda farkli disiplinlerden yararlanmanin 6nemini
vurgulamistir.

Etkinlikler hazirlanirken dans adimlart da etkinliklerin igerisine yedirilmistir. Bu konuda
arastirmaci giinliigiinde “Sinsin atolyesinin sonunda dans ederken etkinliklerde &grendikleri
adimlar dans i¢inde oldugunu goren 6grenciler, bugiinkii etkinlikte attiklari her adim1 daha dikkatli
yapiyorlar.” (Ag, 19.12.2017, s.30) diye yazmustir.

Sinsin dansi daha bireysel hareketlere dayali iken, dokuzlu dansi halay formunun biitiin
Ozelliklerini gdstermekte ve grup uyumunun en ist diizeyde olmasi gereken danslardandir. Bu
konuda arastirmaci grup uyumu ile ilgili diisiincelerini soyle aciklamustir: “Ozellikle atdlyemizin
ikinci etkinligi olan kagitlarla temas calismasi goriilmeye degerdi. Ciink{i kagitlar1 diistirmeden
belirledigim form yapisina uygun hareket etmeleri gerekiyordu. Ozellikle birbirlerini gok iyi
dinlediler. Her kafadan ses cikarip bireysel hareket etmek yerine grup uyumunu dikkate alarak
hareket ettiler.” (Ag, 19.12.2017, s.30). Grubun dans ederken uyumu ile ilgili olarak aragtirmaci
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ayrica sunlar ifade etmistir: “Halay, grubun birlikte hareketini, uyumunu gerektiren bir dans. Bugiin
bu konuda birazcik zorlansalar da tistesinden gelmeyi basardilar.” (Ag, 19.12.2017, s.30).

Genel Sonug ve Sonraki Atolye Calismalarinin Planlanmast

Degerlendirme sonuglarindan da goriilecegi gibi 6grencilerin ve aragtirmacinin memnuniyeti tst
seviyededir. Daha ¢ok tecriibe kazandiklari i¢in, etkinlikler akici bir sekilde yapilmistir. Bu dansta
birbirlerini tutarak hareket ettikleri i¢in grup uyumunun ¢ok daha iyi olmasi gerekmektedir. Atdlye
boyunca yapilan etkinliklerle bu kazanimin miimkiin oldugunca elde edildigi goriilmiistiir. Dans
adimlarn etkinlikler icerisinde verildiginden dolay1, dans adimlarinin hizli bir sekilde kavranildigi
goriilmistiir. Dansin kdkenine dair bilgiler de adimlar gibi etkinlikler igerisine yedirilmis ve sonugta
dansin kokenine dair bilginin kazanildigi goriilmiistiir. Sinsin atdlyesinde oldugu gibi, dokuzlu
atolyesinde de dansin kaliciligr ile ilgili olarak olumlu goriisler alinmistir. Bu atdlyede ayrica
kazanimlar igerisinde olmadig1 halde 6zgiiven kazandigini ifade eden 6grenciler de olmustur. Bu
noktada atdlyenin kazanimlar ve etkinlikler kismi tekrar gézden gecirilmistir.

6. Kabalar Dans1 Atolye Calismasina Yonelik Bulgular

Bu atolye yaratict drama ve dans konulu atdlyelerin sonuncusudur. Kabalar dansi atdlyesine iligkin
bulgular1 sunmaya baslamadan dnce, etkinlik sayisi, siiresi ve dikkat edecekleri hususlar hakkinda
bilgi verilmistir.

Etkinliklere ge¢gmeden Once kabalar dansi hakkinda bilgilendirme yapilmistir. Giiven,
uyum, dans ve devinime doniik atolyenin 1simma ve hazirlik kisminda 4 etkinlik uygulandiktan
sonra, dogaglamalarin yer aldigi 1 canlandirma etkinligi yapilmistir. Sonrasinda ara degerlendirme
yapilmis ve ardindan 3 canlandirma etkinligi yapilmis ardindan da etkinliklerde &grenilen adimlar
birlestirilerek kabalar dansi ¢aligilmis ve degerlendirme yapildiktan sonra, 6gretilmek istenen kabalar
dans1 oynatilarak, atolye tamamlanmustir.

Kabalar Dansi Atolye Calismasina iliskin Degerlendirme

Gerek siki diizende gerekse biraz aralikli ama yine tutunarak oynanan agir tempolu halaylar vardir.
Yorelere gore degisik adlarla bilinen halaylar, Gaziantep’te ise “Kaba” adiyla bilinirler. Tiirk halk
danslarinda sirali halka oyunlarinin kaynagi Samanizm’e dayandirilabilir. Kaynaklarda sozii edilen
kamin yanina geng kiz ve erkekleri alarak kendisinin basa ge¢ip naralar atarak oynamasi gliniimiizdeki
kabalar1 hatirlatmaktadir. Kaba oyunlarindaki tutunma sekli, ekip basinin yaptig1 ¢6kme, kalkma,
donme seklindeki sololar, attig1 naralar kamin ayinlerde yaptigi hareketlerle ortlismektedir. Kaya
resimlerinde goriilen halay ¢eken insanlar da bu Saman geleneginin bir gostergesi olarak dikkat
¢ekmektedir.

Bu atdlye sonrasinda gergeklestirilen analiz sonucunda degerlendirmeye iliskin katilimct
Ogrenciler ve arastirmaciyla ilgili bulgular izleyen alt basliklarda detaylandirilmistir.

Katilimci1 Ogrencilerin Degerlendirmeleri

Atolye bitiminde dgrencilerden gerceklestirilen calismalara iliskin yansitma yapmalari istenmistir.

13

Ogrencilerden birisi giinliigiinde; “... Her atdlyeye gelisimizde enerjimiz pozitife doniisiiyor, bu
enerji de bizde siirekli bir seyler yapma hazzin1 veriyor. Salona girdigimiz andan itibaren yiiziimiizde
siirekli bir giilimseme ve i¢imizde de yapacagimiz etkinlikler, 6grenecegimiz oyun i¢in bir heyecan

oluyor...” (Og, GG, 21.12.2017, 5.6) diye yazmustir.
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Diger atolyelerde oldugu gibi bu at6lyede de dansin kaynagi etkinlikler icerisinde 6grencilere
verilmeye c¢alisilmisti. Bu konuda &grencilerden biri diisiincelerini soyle aciklamistir: “Halk
danslar1 demek, o yoreyi yasatmak demek. Dansgilarin o yorenin ruhunu yasatmasi i¢in, o hisse girip
icsellestirmeli, kiiltiiriine hakim olmasi gerek. Bugiin yaptigimiz etkinliklerde dansin kaynagimin
gizli oldugunu at6lye sonunda gérmek inanilmaz gilizeldi. Hocamu bir sihirbaz gibi goriiyorum. Her
giin yeni bir siirprizle karsiliyor bizi.” (Og, AA, 21.12.2017, s.6).

Atolyelerin kazanimlarindan biri olan giiven duygusunun pekismesi konusunda 6grencilerden
birisi giinliigiinde sdyle yazmistir: “Bugiin yaptigimiz etkinliklerde birbirimize daha ¢ok giivenmeyi
ogrendik. Birlikte siireci yonetmeyi, basimizda bir yonetici olmadan grup halinde hareket edebilmeyi
ogrendik. Ritmik ¢aligmalarla birlikteligimiz gelisti. En 6nemlisi de “Yarim Kaba” dansini farkinda
olmadan dgrendik.” (Og, GG, 21.12.2017, 5.6). Atélyelerin diger bir kazanimi olan dansin adimlarinin
ve kaynaginin 6grenilmesi konusunda 6grencilerden birisi giinliigiine soyle ifadeler yazmistir:

“Bugiin etkinlikleri yaparken farkinda olmadan yarim kaba dansini ve hikayesini
ogrendik. Bence bu yontem halk danslarinin en kolay 6gretim yontemidir. Hem ¢ok eglenceli

hem ogretici hem de merak uyandirict ama biitiin bunlar bir yana bizi yaptigimiz iste amaca,
sonuca en bilgili ve en kolay gotiiren 6gretim yontemidir.” (Og, 1A, 21.12.2017, s.6).

Atolyenin canlandirma kismu ile ilgili olarak bir 6grenci soyle demistir: “Atodlyelerin
dogaglama kisimlarindan c¢ok keyif aliyorum. Kendimizi ifade edebildigimiz yerler dogaglama
kisimlari. Yaptigimiz danslart en igsellestirerek nasil oynayabiliriz? Bunu goérmiis oluyoruz. Yani
kendimizden de bir seyler katarak gostermis oluyoruz. Kendimi atdlyeler sonunda daha yaratici
hissediyorum.” (Odak Grup, 21.12.2017, s.7). Atdlye ile ilgili olarak bir 6grenci ise goriislerini soyle
belirtmistir:

“Daha ¢ok bireysel danslarin oldugu Balikesir’de yetistigim i¢in bugiine kadar

hicbir sekilde dans ederken bir arkadasimla el ele tutusmamistim. Hatta bu durumdan

rahatsizlik duyuyordum. Ancak yaptigimiz bu etkinlikler sonrasinda ilging bir sekilde bu

olumsuzlugumu unuttugumu, hatta el ele tutusunca dayanismanin 6nemli oldugunu daha iyi
anladigim.” (Odak Grup, 21.12.2017, 5.7)

Arastirmacinin Degerlendirmesi

Atolye belirlenen siire igerisinde tamamlanmig, Ogrencilere belirlenen kazanimlar verilmeye
calisilmustir. Oncelikle Tiirk kiiltiiriinde genel olarak halaylar ve pek cok halayin kaynag: olarak
goriilen Samanizm hakkinda bilgi verilmistir. Sonrasinda da Gaziantep’te kabalar diye bilinen dans
hakkinda da genel bir bilgilendirme yapilmistir. Bu konuda arastirmaci giinliigiine “Bugiin yaratici
drama ve dans konulu atdlyelerin son giinii. Mutluluk ve hiiziin bir arada... Samanizm ile ilgili olarak
anlattiklarim ve gdsterdigim fotograflar 6grencilerin ¢ok dikkatini ¢ekmisti.” (Ag, 21.12.2017, s.31)
diye yazmistir.

Son atdlye igerisinde giiven duygusuna dair bir kazanim elde edebilmek igin yapilan
etkinlikler ¢ok etkili olmustur. Bu konuda arastirmaci giinlii§iine “Birbirine giivenen bireyler her
konuda bagariya ulagirlar. Benim 6grencilerim de birbirine giivenmeyi 6grendiler ve basardilar.” (Ag,
21.12.2017, s.31) diye yazmistir. Dokuzlu atdlyesi sonunda, bugiin yapilan atdlye i¢in danismanin
onay1 alinarak eklenen etkinlik, grubun dans ederken daha uyumlu olmasini saglamistir. Bu konuda
arastirmaci giinliigiine “Iyi ki bu etkinligi ekledim. Cok daha uyumlu dans ettiler.” (Ag, 21.12.2017,
s.31) diye yazmustir.
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Etkinlikler hazirlanirken dans adimlar etkinliklerin igerisine yedirildiginden dolay1 dansin
adimlarimin kavranmasi daha kolay gerceklesmistir. Bu konuda arastirmaci giinliigiinde “Etkinliklerde
ogrendikleri adimlarin dans i¢inde yer aldigini bilen 6grenciler, etkinlikler boyunca her adimi dansin
bir pargast olarak gdérmiis ve uygulamalar1 yaparken, daha dikkatli olmuslardir. Sonugta dansa
gecildiginde bunun yararini da gordiiler.” (Ag, 21.12.2017, s.31) diye yazmustir.

7. Genel Sonug ve Siirecin Degerlendirilmesine Yonelik Bulgular

Degerlendirme sonuglarindan da goriilecegi gibi dgrencilerin ve arastirmacinin memnuniyeti st
seviyededir. Son atdlye calismasi oldugu igin etkinlikler, cok daha bilingli ve akict bir sekilde
yapilmistir. Bu dansta birbirlerini ¢ok daha siki tutarak hareket ettikleri i¢in grup uyumunun ¢ok
daha 6nemli oldugu bu atdlyede bu kazanimin edinildigi goriilmiistiir. Bir 6nceki atdlye sonrasinda
danismanin onay1 alinarak atdlyeye eklenen grup uyumuna doniik etkinlik atdlyenin olumlu bir
sekilde sonuglanmasina katki saglamistir. Ayni sekilde giiven duygusu da belirgin olarak kazanildig:
gozlemlenmistir.

Dans adimlari etkinlikler igerisinde verildiginden dans adimlari hizli bir sekilde anlasilmistir.
Dansin kokenine dair bilgiler de adimlar gibi etkinlikler igerisine yedirilmis ve sonugta dansin
kokenine dair bilginin kazanildig: goriilmiistiir. Kabalar atlyesinde dansin kalicilig ile ilgili olarak
olumlu goriigler alinmistir.

Siirecin Katkilar:

Yaratici drama ve hazirlik atolyeleri siire¢ igerisinde Ogrencilerin yapilan etkinliklerde yaratici
drama hakkinda bilgi sahibi olmalar1 ve siirece hazirlanmalar1 adina énemlidir. Ozellikle daha
sonra uygulanan yaratici drama ve dans konulu atélyelerin sorunsuz ilerleyebilmesi, yonergelerin
anlagilabilmesi ve akici ilerleyebilmesini saglamistir. Yaratici drama ve dans atdlyeleri ise dzellikle
halk danslar1 6grencilerinin farkli 6gretim yontemleri ile yeniliklere agik olmasi ve 6gretim siirecinde
eglenceli ve kolay yollara vakif olmalart adina fayda saglamistir.

Ogrencilere Katkist

Yaratici1 drama oOgrencilerin birbirleriyle olan iletisimine ve uyumlu c¢alisabilmelerine olanak
saglamigtir. Hazirlik atolyeleri ile 6grenciler mekan igerisinde uyumlu ve daha iletigsim igerisinde
calismay1 basarabilmislerdir. Ogrencilerden biri uyumla ilgili olarak diisiincelerini sdyle ifade
etmistir: “...etkinlikte birbirimizi tutmay1, sahip ¢ikmay1 sagimiz ve solumuzdakini kontrol etmeyi
ogrendik. Uyumlu olmak harika.” (Og, AA, 19.12.2017, 5.5).

Dans konulu atolyelerde yaratici dramanin katkisi; dansin kaynagina hakim olmalari sebebiyle
ozellikle tavrin daha rahat algilanmasi, 6grenilmesi ve uygulanabilmesi adia kolaylik saglamistir.
Ayni zamanda danslarin kaliciligini saglamistir. Dansin 6grenilmesi ile ilgili olarak grencilerden biri
diistincelerini soyle aciklamigtir: ““...Sayilarla 6grenmek yerine eglenerek ve gergekten hissederek
6grenmek inanilmaz giizelmis.” (Odak Grup, 12.12.2017, s.1). Dansin kalicilig ile ilgili olarak ise
ogrencilerden biri, “...dansin her karesini bellegime oturttum. Hi¢birini unutmam artik. (Odak Grup,
12.12.2017, s.2) diyerek diisiincelerini ifade etmistir. Dansin kaynagi ve kiiltiirel yapisi ile ilgili
olarak bir 6grenci “...atdlyemizde dansin kiiltiirel yapistyla uyumlu birgok etkinlik yaptik.” (Og, BS,
19.12.2017, s.5) demistir.
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Kisisel Yapiya Katkilart

Her birey farkli 6zelliklere sahiptir. Her ne kadar halk danslar1 bakimimdan 6zgiivenli olsalar da bazen
farkli yorelerde ayni 6zgiiveni sergileyemeyebilirler. Yaratici drama ile 6grencilerin etkinliklerde daha
cesaretli ve gayretli oldugu gdzlemlenmistir. [letisim ydnlerinin de gelistigi fark edilmistir. Kendilerini
daha rahat ifade etmisler, birbirlerine kars1 giiven duygularinin da gelistigi belirlenmistir. Bu konuda
ogrencilerden biri, “Ben bu etkinliklerle beraber kendimi ¢ok daha 6zgiivenli hissediyorum.” (Odak
Grup, 19.12.2017, s.5), derken bir diger 6grenci ise, “Bugilin yaptigimiz etkinliklerde birbirimize
daha ¢ok giivenmeyi 6grendik. ...grup halinde hareket edebilmeyi 6grendik.”(Og, GG, 21.12.2017,
s.6) demistir.

Atolyelerin canlandirma bolimlerinde hayal giiclerinin = gelistigi gdzlemlenmistir.
Ozgiivenleri, hayal giigleri artan dgrenciler ok daha yaratic1 fikirler ortaya koymuslardir. Ayrica
karar verme gii¢lerinin arttig1 goriilmiistiir. Yaratict olmak konusunda bir 6grenci “Kendimizde daha
once fark etmedigimiz &zelliklerimizi kesfettik... Yaratici olmak ve diisiinmek giizel.” (Og, BB,
05.12.2017, s.2) diye diislincelerini agiklarken, bir diger 6grenci “...Kendimi atdlyeler sonunda
yaratict hissediyorum.” (Odak Grup, 21.12.2017, s.7) demistir.

13

Atolyeler birlikte hareket etmeyi gerektirdiginden Ozellikle kendilerini kontrol etme
noktasinda ¢ok daha basarili olduklar1 goriilmiistiir. Grup uyumu konusunda 6grencilerden biri
“Oynadigimiz oyunlarda grupca hareket etmeyi ve odaklanmay 6grendik.”(Og, BG, 07.12.2017,
s.3) derken, bir diger O6grenci ise®...grup c¢alismalarinda nasil davranmamiz gerektigini, hirs
yaptigimizdaki tavirlarimizin ¢alismamizi nasil olumsuz etkiledigini gordiik. (Og, ND, 07.12.2017,
s.3) diyerek grup uyumunun énemini izah etmistir.

Atolyelerin basinda ¢ekingen olan 6grencilerin, atdlyeler ilerledik¢e daha etkin ve katilimer
olduklar goriilmustiir. Etkinlikler icerisinde farkl sartlarla karsilastiklarinda yaptiklari uygulamalar,
hayatta karsilagacaklari degisik durumlara karsi hazir olma becerilerini artirdig1 diistiniilmektedir.
Dans ayn1 zamanda bir duygu aktarimi oldugu i¢in duygu ve diisiincelerini sozlii ve bedensel
hareketlerle ifade edebilme becerilerini artirmigtir.

Arastirmaciya Katkilart

Aragtirmaci yaratict drama sayesinde 6grenciler ile rahat bir uygulama siireci yasamig, 6zellikle
Ogretim yontemi bakimindan rahat ve akict olmayi basarabilmistir. Her 6grenciden olumlu yonde
aldig1 geri bildirimler bu alanda egitim yapan 6gretmenlere bu yontemin tanitilmasinin gerekliligini
fark ettirtmistir. Aragtirmacinin 6grencilerdeki haz alma duygusunu fark etmesi {izerine alana doniik
yeni egitimleri takip ederek kendini gelistirme iste§i artmistir.

Tartisma, Sonuc ve Oneriler

Bu aragtirmada Tirk halk danslarmin 6gretiminde yaratici drama ydnteminin, bir 6gretim yontemi
olarak kullanilmasi siirecinin incelenmesi amaclanmaktadir. Bu baglamda arastirma (a) Hazirlik
atolyeleri (b) Yaratici drama ve dans atolyeleri (¢) Arastirma siirecinin katkilari bigciminde agamalar
halinde planlanmig, uygulanmis ve ilgili bulgulara ulasilmistir.

Arastirmanin ilk asamasi olan hazirlik atdlyelerine yonelik bulgularda katilimcilarin 1.
sinif 6grencisi olmalar1 nedeniyle birbirlerini daha iyi tanimalari ve iletisimlerini artirabilmeleri
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konusunda drama etkinliklerinin etkili oldugu goriilmiistir. Bu baglamda &grencilerin drama
etkinlikleri ile birbirlerini daha iyi tanidiklar iletisimlerinin ve birbirleriyle olan etkilesimlerinin
arttig1 gdzlemlenmistir. Elde edilen bulgular drama yontem ve tekniklerinin Tiirk halk danslar1 gibi
iletisim, etkilesim ve uyum gerektiren bir ¢alismaya hazirlanmak konusunda katilimcilara katki
sagladigini ortaya koymaktadir.

Hazirlik atdlyelerine iliskin elde edilen bu bulgulardan yaratici drama ve dans atdlyeleri
uygulama asamasimin nitelikli yiiriitiilmesine yonelik olarak gerceklestirilmis oldugu sonucuna
varilabilir. Nitelik i¢in gerceklestirilen hazirlik atdlyelerinin temel amacinin da katilimci 6grenciler
arasindaki iletisim ve etkilesimi arttirmak yani katilimeilarin bir grup olarak caligmalarini
saglamak oldugu sonucundan bahsedilebilir. Nitekim yaratict dramanin etkili kullanimi, egitmen ve
katilimcilarin kim olduklarina, atdlyeye getirdikleri yasantilarin sosyal arka planina da siki sikiya
bagli oldugu alanyazinda vurgulanmaktadir. Bu konuda Johnson (2014, s.11) islemlemenin diizeyleri
kuramina gdre, bilginin derin diizeylerde sekillendirildiginde daha iyi anlasilabildigi, hatirlanabildigi
ve saklanabildigini; olusturmact 6grenme kuramina gore yaraticiligin, ileri diizey diistinmenin
ve sosyal etkilesimin 6grenmeyi artirdigini ve biitiinsel 6grenme kuramina gore de 6grencilerin
ogrendikleri seylerle kisisel baglar kurabildiklerinde daha fazla ve derinlemesine 6grendiklerini
ifade etmistir. Bu sekilde yaraticilik, ileri diizey diisiinme, sosyal etkilesim ve kisisel baglar gibi
hususlarin yaratict dramanin unsurlari olduguna dikkat cekmistir. Senyavas’in (2018) Gorsel Sanatlar
Egitimcisi Yetistirmede Bir Yontem Olarak Yaratici Drama: Eylem Arastirmasi adli tezinde, iliskisel
drama temas: altinda yer alan kiiltlirel aktarim baslhiginda, 6grencilerin derse, gegmis yasantilarindan,
oznel kiiltiirlerinden, kdklerinden getirdikleri 6zellikleri tasimalarinin onlar1 ¢ok mutlu ettigi ve derse
katilimlarinda 6nemli bir motivasyon sagladigi sonucu, Johnson’un tespitini destekler niteliktedir.
Dolayisiyla gergeklestirilmis olan bu ¢alismada da Johnson ve Senyavag’in ortaya koyduklari
sonuclar1 destekler nitelikte, 6grencilerin etkinliklere, gegmis yasantilarini tasimalarinin onlar1 ¢ok
mutlu ettigi, derse katilimlarinda, konuya daha iyi odaklanmalarinda 6nemli bir motivasyon sagladigi
gorilmistiir.

Aragtirmanin ilk asamasi olan hazirlik atdlyelerine iliskin sdylenebilecek en Snemli sey,
ogrencilerin bu asamadaki etkinliklere yonelik olumlu diisiinceleridir. Bulgulardan da goriilebilecegi
gibi katilime1 6grencilerin giinliiklerinin analiz sonuglar1 da bu goriisii desteklemektedir. Katilimci
ogrenciler etkinliklerle Ogrenirken ayni zamanda kaynasmislardir. Senyavas da (2018, s.242)
aragtirmasinda grencilerin derse iliskin algilarinin genel olarak olumlu oldugunu belirtmis, dersle
birlikte kendilerinde fark ettikleri olumlu degisimler ile dersi ve drama yontemini ¢ok sevdiklerini
vurgulamigtir. Bu aragtirma da benzer sonuglara ulasildigini gostermektedir.

Yaratici drama etkinliklerinin basinda Ogrencilerin tedirgin oldugu gdzlemlenmistir.
Bu caligmalara katilimda zaman zaman zorluklar yasayan Ogrencilerin etkinlikler ilerledikce
tedirginliklerin de azaldig1 goriilmiistiir. Uygulama siirecinde baslangicta gruba uyuma saglamakta
zorlanan 6grencilerin, bu siirecte birbirlerine karsi tutumlarinda degisimler yasadiklar belirlenmistir.

Ogrencilerin giinliiklerinden edinilen bulgular, onlarin yaratict drama ile kendilerini ifade
edebilme, Ozgiiven, empati, giiven gibi konularda gelistiklerini ve degistiklerini gdstermektedir.
Metinnam’in (2017), “Yaratict Dramayla Kiiltiirel Temas Alanlar1 Olusturmak: Sanat Egitiminde
Katilimer Bir Eylem Arastirmasi Ornegi” baslikli arastirmasindaki, 6gretmen adaylari arasinda
farkliliklardan dogan ¢atigmalarin yaratici drama yontemiyle olusturulabilecek kiiltiirel temas
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alanlarinda ¢oziilebildigi bulgusu, arastirmada drama ydnteminin bu anlamda gdzlemlenen
dontistiirtici etkisini destekler niteliktedir. Tiirk halk danslarmin 6gretiminde yaratict dramanin
kullanilmas1 grup ici iletisimin arttirdigini ve sorunlari azalttigimi da gdstermektedir. Ogrenciler,
“katilim1 saglamayi, farkli yonleri kesfetmeyi, anlamayi kolaylastirmayi, yaparak yasayarak
O0grenmeyi, empatiyi gelistirmeyi, 0gretici olmayi, gorsel hafizay1 gelistirmeyi, eglenceli olmayi,
ilgi ¢ekici olmay1, samimi iligkiler kurabilmeyi, yorum giiciinii gelistirmeyi, kendini daha iyi ifade
edebilmeyi, diisiince becerisini gelistirebilmeyi, 6z giliven arttirmayi, 6n yargilardan kurtulabilmeyi
saglamasin1” yaratici dramanin avantajli yonleri olarak gdrmiis ve bu bi¢cimde vurgulamislardir.
Bayrake1 (2007)’nin “Okuléncesinde Yaratici Drama Etkinliklerinin Iletisim Becerilerinin Gelismesi
Uzerindeki Etkisi” bashkli arastirmasi da &grencilerin iletisim becerilerinin gelismesinde drama
etkinliklerinin etkili oldugunu ortaya koymaktadir.

Ogrencilerin calismalara iliskin algilarinin genel olarak olumlu oldugu ortaya cikmus,
kendilerinde olumlu degigsimler fark ettikleri goriilmiistiir. Baslarda yaratici drama yontemine
siipheyle yaklasan dgrencilerin ¢ok kisa bir siirede bu siiphelerinden kurtulduklar1 ve merakla diger
atolyeleri bekledikleri goriilmiistiir.

Hazirlik atdlyeleri genel olarak degerlendirildiginde katilimer 6grencilerin yeni tanigtiklar
yaratici drama konusunda olumlu yonde fikirler ortaya koyduklar1 gériilmiistiir. Hazirlik atdlyelerinde
dramatik kurgunun bilesenleri konusunda bir birikime sahip olmayan katilimcilarin atdlyeler
sonrasinda bu konuda yeterli diizeye ulastiklar1 goriilmiistiir.

Aragtirmanin ikinci agamasi olan yaratici drama ve dans atolyeleri siirecinde katilimec1 6grenci
grubuna yaratict drama etkinlikleri yapilarak halk danslarinin 6gretiminin yapilmasi amaglanmuistir.
Atolye etkinlikleri planlanirken etkinliklerin igerisine dans adimlar yedirilmeye ¢aligilmistir. Dans
adimlarinin, etkinlikler igerisinde dolayli olarak hizli bir sekilde anlasildig1 goriilmiistiir. Etkinlikler
hazirlanirken dansa ait ritliellerin bulunmasi danslarin tavirlarinin da daha anlasilir olmasini
saglamistir.

Halaylar, kol kola ve temasla yapilan bir danstir. Halaylarda grubun birlikte hareketi ve
uyumu O6nemlidir. Bu nedenle grup uyumunun ¢ok iyi olmasi gerekmektedir. Hazirlik atélyelerinde
verilmeye ¢aligilan grup uyumuna doniik caligmalarin dans 6gretimine olumlu yansidigi goriilmiistiir.

Farkli disiplinlerden yararlanma ve yaratici dramanin kullaniminin &grenilenleri daha
eglenceli ve kalici hale getirdigi ve halk danslariin 6gretimi {izerinde bagdastirici bir 6zelligi oldugu
gbzlemlenmistir. Ozellikle danslarin hikayeleri ile ilgili kisimlarda halk bilimi, antropoloji gibi farkli
disiplinlerden faydalanilmasi 6grencileri olumlu yonde etkilemistir. Bu konuda bazi 6grenciler, daha
once hi¢ tanigsmadig1 disiplinlerle tanigsma firsati bulduklarini ifade etmislerdir.

Oguz (2013), yapmis oldugu arastirmanin sonucunda yaratict drama yonteminin sinif
Ogretmeni adaylarinin sanata ilgi diizeylerini ve sanat egitimi dersi basarilarini arttirdigi sonucuna
ulagsmigtir. Halk danslarinin 6gretiminde, yaratici dramanin kullaniminin grencilerin giinliiklerinden
ve goriismelerden edinilen bulgular neticesinde hem derse hem de dansin sanatsal yoniine ilgi
diizeylerini artirdigi, 6grenilenleri daha eglenceli ve kalici hale getirdigi sonucu, Oguz’un arastirma
bulgulartyla benzerlik gostermektedir. Alistiklar1 geleneksel sistemin disinda farkli bir deneyimi
yasamak 6grencilerin ilgisini ¢ekmis ve genel olarak atdlyelerin bu sekilde islenmesinden memnun
olduklarini dile getirmislerdir. Ancak yapilan etkinliklerin dans 6gretimi ile baglantisini baslangicta
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kuramadiklarini birinci atélyenin ara degerlendirmesinde soyleyen ogrenciler atolye sonrasinda bu
baglantiy1 ¢ok net bir sekilde gordiiklerini ifade etmislerdir.

Seray Astmoglu’nun (2012), Yaratict Drama ve Orff Yaklasimi Cercevesinde Okul Oncesi
Egitimde Oyun Kavrami adli tezinin sonucunda; okul 6ncesi egitimde Tiirk halk oyunlarinin
Ogretilmesinde yaratict dramanin ve Orff yaklagiminin bir yontem olarak kullanilmasinin ¢ocuklarin
derse olan ilgilerini artirdig1, dersin merak uyandirdig1 ve ritimsel, miiziksel ve devinimsel becerilere
katki sagladig1 belirlenmistir.

Bu galismalar yapilirken egitmenin, yaratici dramanin kurgusal olanaklarinin farkinda olmasi
gerekmektedir. Kurgu, katilimcilara yasantilarina farkli agilardan bakma olanagi sunmaktadir. Bu
nedenle, yaratici drama siireclerinde ortak bir anlam olusturma ve doniistiirme olanagi bulunmaktadir.
Ozellikle danslarm hikayelerinde bu 6zellik 6n plana gikmaktadir.

Bu calismada 6grenciler yaratict drama yoluyla yasanti odakli ve aktif katilimla danslart
ogrenebileceklerini fark etmislerdir. Arikan’in (2011), flkogretim Okullarinda Yaratici Drama
Yonteminin Gorsel Sanatlar Egitiminde Kullanilmasiin Erisi, Tutum ve Kaliciliga Etkisi basglikli
caligmasinda yaratic1 drama yontemi ile 6grenilen bilgilerin kontrol grubuna gore deney grubunda
daha az unutuldugu belirlenmistir. Yaratici drama yonteminin olumlu etkisi bu ¢aligmada da
ortaya konulmustur. Ayrica yaratict dramanin, Gorsel Sanatlar Dersi’nde 6grenmeye ve kaliciliga
katki saglayan bir 6gretim yontemi oldugu vurgulanmistir. Kiligaslan da (2018), yaratict dramanin
Ogretmen adaylarmin kisisel ve mesleki yeterliklerine etkisini incelemis ve bu yontemin, onlarin
Ozgiiven, iletisim becerileri ve mesleki yeterliklerini gelistirmede geleneksel yontemlere gére daha
etkili ve kalict oldugunu belirlemistir.

Ogrenciler giinliiklerinde ve goriismelerinde siklikla dgretmen olduklarinda yaratici
drama yontemini kullanmak istediklerini vurgulamislardir. Yaratici drama ile atdlye ¢aligmalarinin
yiirtitiilmesi, 6grencilerin gelecekteki mesleklerini nasil yapacaklarina dair diisiincelerini de olumlu
yonde etkilemistir. Arastirma sonucunda 6grencilerin birgogunun yaratici dramanin Tiirk halk danslari
dersleri ile birlikte diger derslerde de kullanilmasi yoniinde goriis birliginde oldugu belirlenmistir.

Genel olarak yaratic1 dramanin katilimc1 6grenciler arasinda iletisimi, etkilesimi, giiveni,
uyumu artirici bir etkisi oldugu; halk danslarinin 6gretiminde bu uyum ve giiven sayesinde daha etkili
ve kalict bir 6grenme sagladigi, olaylara daha elestirel bakabilmelerini saglayabilen 6zgiirlestirici,
yaratict ve doniistiiriicli bir yontem oldugu sonucuna varilmigtir. Farkli disiplinlerden faydalanilarak
yapilan uygulamalarin 6grencilerin ilgisini arttirdig1 ve caligmalara daha istekli geldikleri goriilmiistiir.
Gelecekte 6gretmenlik yapacak olan bu 6grenciler yaratict dramay1 ¢alismalarinda bir yontem olarak
kullanacaklarini belirtmislerdir.

McCaslin (2016) 6grenme siirecinde bilgi iiretmek, ilgi uyandirmak, sorunlari ¢ézmek ve
tutumlar1 degistirmek i¢in dramanin bir yontem olarak kullandigini belirtmistir. Halk danslarinin
Ogretiminde de yaratict drama yontemi bu amaglar dogrultusunda kullanilabilir.

Yaratict drama katilimer 6grencilerin daha c¢ok sorgulayan, birbirlerine giiven duyan,
iletisimleri iyi, yaratict ve uyumlu bireyler olmalarma katki saglamustir. ilk kez yaratict dramayla
karsilagan 6grencilerin baslangigta yasadiklart uyum sorunu, canlandirma etkinlikleri ile birlikte
azalmis ve Ogrenciler Ozellikle dogaclamaya iliskin konularda belirgin bir bicimde gelisim
gostermiglerdir. Gallagher (1997), arastirmasinda yaratici dramanin, is birligine dayali ¢alisma
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becerisini gelistirdigi gibi ayn1 zamanda farkli gergeklikler diisiinebilme ve yaratabilmeye de katki
sagladigini vurgulamistir. Ranzau da (2016) benzer sekilde olumlu 6grenme deneyimlerinin yani
sira 6grencilerin drama etkinlikleri sirasinda birbirleriyle daha siki iligkiler i¢cinde calistiklarini ve
dramanin smif i¢inde ¢ekingen ve mesafeli 6grencileri birbirine kaynastirdigimi belirtmistir (Akt.
Senyavas, 2018, 5.252).

Kalidas (2014), ¢aligmasinda dramanin takim ¢aligmasi 6zelliginden s6z ederek ayni zamanda
aktif 6grenme, isbirlikli ve ortak galigma becerilerini de gelistirdigine dikkat ¢ekmistir. Tiirk halk
danslarinda yaratic1 drama yoluyla 6grenmeyi deneyimleyen 6grencilerin yasantilara dayali ve etkin
bir bi¢imde 6grenebildiklerini fark ettikleri bilgisi 6grenci giinliikklerinde de ¢ok sik vurgulanmistir.
Kalidas’1n ¢alisma sonuglar1 bu sonuglarla benzerlik gostermektedir.

Arastirma siirecinde farkli disiplinlerden yararlanmak, bireylerin 6grenme aliskanliklar:
dogrultusunda ilgi alanlari ve egilimlerine hitap edebilme ve dikkatlerini ¢gekebilme konusunda yararli
olmustur. Ayrica 6grenciler fiziksel rahatsizliklari oldugu durumlarda, etkinliklerin bu rahatsizliklarini
unutmalarma sebep oldugunu, kendilerini daha iyi hissetmelerini sagladigini ifade etmislerdir. Bu
anlamda yaratic1 dramanin dolayl da olsa iyilestirici bir 6zelligi oldugu gézlemlenmistir.

Grupga gerceklestirilen uygulamalar siif igi iletisim, katilima istekli olma, zamani verimli
kullanma, sorumluluklarini yerine getirme konularinda olumlu sonuglar vermistir. Bunun yaninda
yaratict dramanin dgrencilerin problem ¢dzme, yeni duruma uyum saglama gibi konularda da katki
sagladig1 goriilmiistiir. Aragtirmacinin egitmen roliiyle yer aldig1 siirecte, atdlyelerde geleneksel
ogretmen-0grenci iligskisinden cok siireci birlikte deneyimleyen, sorunlari birlikte ¢ézmeye calisan
bir egitmen rolii benimsemesi, 6grencilerde olumlu etkiler olusturmustur.

Yaratict1 dramanin katilimcr 6grencilerin yaraticiliklarint gelistirdigine dair diislinceler
neredeyse tim Ogrenci giinliiklerinde rastlanilan bir ifade olmustur. Grup calismasi seklinde
gerceklestirilen halk danslarinda, grubun daha uyumlu hareket edebilmesi noktasinda yaratici
dramanin katkis1 6grenci giinliik ve goriigmelerinden de anlagilmaktadir. Etkinliklere katilimda
cekingenlik gdsteren 6grenciler, atdlyeler sonunda bu ¢ekingenliklerini yendiklerini, 6zgiivenlerinin
arttigini ifade etmislerdir.

Universiteler dahil pek ¢ok kurumda geleneksel yontemler yaygin olarak kullaniimaktadir.
Halk danslarmin 6gretimi konusunda yeni yontem, teknik ve yaklagimlara ihtiya¢ duyulmaktadir.
Yaratici drama bu yontemlerden birini olusturmaktadir.

Oneriler

Yaratic1 drama, Tiirk Halk Oyunlari boliimlerinde zorunlu ve/veya se¢imlik ders olarak yer almalidir.
Tiirk halk danslarinin 6gretimi ve aktarimina yonelik derslerde, etkili ve ilgi ¢ekici bir 6grenme
icin yaratici drama gibi farkli disiplin ve yontemlerinden yararlanilmalidir. Yaratici drama atdlyeleri
katilimcilarin etkilesimde bulunabilecekleri bir bicimde hazirlanmalidir.

Benzer caligmalar sadece Ogretim yontemi olarak degil, danslarin sahnelenme siirecine
yonelik de gergeklestirilebilir. Yaratici drama yonteminin kullanildigi ¢aligmalar halaylar disindaki
diger dans tiirleri i¢in de uygulanabilir. Bu tiir ¢caligmalar diger yas gruplarma dontik olarak da
yapabilirler. Ozellikle danslarm dykiisii {izerinden yapilacak anlatimli ¢alismalar kiigiik yas grubunun
ilgisini cekmede etkili olabilir.
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Introduction

Turkish folk dances, which are a type of dance, are a cultural value that should be analysed and
researched within Turkish history and culture. Traditional dances of a society are an important cultural
element that reflects and keeps alive the culture of the society to which it belongs. When compared
with the dances of other countries, it can be said that Turkish folk dances are richer in terms of variety
and type compared to all other dances (Yatman, 2005, s.1). Unlike other branches of art, folk dances
are a cultural identity that has the feature of illuminating the cultural structure, lifestyle, traditions
and customs of the society to which it belongs (Bozkurt, 2010, s. ii).

The teaching of Turkish folk dance and music is institutionally organised in the Turkish
Folk Dance departments of the State Conservatories of universities in Turkey. In accordance with
Law No. 2547 enacted in 1981, all higher education institutions were gathered under the umbrella
of the Council of Higher Education (YOK). Accordingly, conservatories continued their education
and training activities as academic units under the roof of universities (www.hacettepe.edu.tr, 2015).

In 1990, the same problems were generally emphasised in the papers presented at the
Symposium on Problems Encountered in the Teaching of Turkish Folk Dances in Istanbul. While there
are statements in the papers that teaching is done with the traditional method and that it would be better
to use scientific methods instead, a scientific teaching method is not recommended. Suggestions such
as watching the video material in the traditional method, listening and comprehending and heating
the body and music before the study, giving information about the region, explaining the information,
etc. were presented and discussed. Turkish folk dances are learned live in this way, especially in rural
areas. Folk dances, which are performed individually or in groups for various reasons, are not taught
by counting steps and counting in every region, province and village, but the performance of the
dance is learnt starting from an early age. In this process, one joins the group through trial and error.
Ogultiirk (1992, p. 162) expresses his opinion on this issue as follows

““...to teach or play folk dances by counting numbers means to mould the game and
its figures. In other words, the moves to be made in each number are clearly defined. It can’t
be more or less than that. This leads to gymnastic movements rather than dancing. There

is no emotion in this, nor can it be... Teaching folk dances should definitely start with the
accompaniment of instruments and first teaching the tune of the folk dance”

Bu o6nerilerin hemen hepsi geleneksel yontemin bir tlir uzantisidir. Miizigin dinletilmesi,
yore hakkinda bilgi verilAlmost all of these suggestions are some kind of extension of the traditional
method. The understanding of listening to the music, giving information about the region, the
instructor going in front of the group and conveying the dances does not change. There are also
suggestions based on movement notation systems such as Laban and Benesh. In Ozdinger’s study
titled “The Way to be Followed in the Teaching of Folk Dances and the Tools to be Utilised”, it
is seen that he brings a different point of view by using an expression in the form of notation of
movements and sufficient repetition (Ozdinger, 1998, p. 60).

Elyagutu (2015, p.69) in his study titled “Comparison of Movement Notation (Laban) and
Traditional Method in terms of Learning Success in Folk Dance Teaching” compared the traditional
learning method and movement notation (Laban) method, which are mainly used in Turkish folk
dance teaching, in terms of learning success, and stated that there is no generally accepted systematic
method in Turkish folk dance teaching to date. He emphasised that there is an important deficiency
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in the education system regarding the teaching of Turkish folk dances and stated that although there
is no systematic method of teaching folk dances in schools today, the “traditional” method is used.

In postgraduate theses related to folk dances; there are studies such as movement notation,
regional comparison of folk dances, basic movements used in folk dances and their anatomical
examination, music element in folk dances, staging stages of folk dances. Bozkurt’s research titled
“Evaluation of the Use of Creative Drama Method in Teaching Folk Dances to Primary School
Students”, conducted in 2010, is a study covering folk dance teaching and creative drama (Bozkurt,
2010). There are also studies such as Saylik’s (1992) “Folk Dance Education Methods, Problems and
Solutions in Conservatories” and Ferruh Ozdinger’s (1998) “Methods and Techniques to be Used in
Teaching Turkish Folk Dances (An Essay on Folk Dances of Edirne Province)” . At the same time,
Yagcer’s (1995) study “The Relationship between Music Education and Creative Drama as a Method
(A Sample Model Proposal)” can also be seen as research on how creative drama is used as a method
in music education (Ozdinger, 1998; Saylik, 1992; Yagc1, 1995).

Turkish Folk Dances Teaching Methods

Turkish Folk Dance departments in Turkey use traditional methods in their local practices, and
students who receive training in this way continue their studies using the same method. This practice
in folk dances mostly reveals the master-apprentice relationship. There are hundreds of associations
and clubs in Turkey working on this subject. In particular, the use of the term “master instructor”
clarifies this issue. The low number of people conducting academic studies in the field, the subjective
thoughts of master teachers, some negative experiences brought about by competitions in folk dances
and the fact that it is seen as a means of generating income by certain groups have also delayed the
use of new methods in folk dance teaching.

Theteaching of folk dances should be given with interactive and active methods and techniques
as supportive along with the known methods. There are many new methods and techniques based on
interaction in education. Methods such as discussion, case study, individual study and creative drama
are some of them.

Demonstration, which is a way of teaching the application of a process or the operation of
a tool by showing and explaining it in advance and then making the student practice and practice, is
used in the stage of explaining information about a subject and making the necessary applications to
turn this information into skills. This method is mostly used in the acquisition of behaviours at the
application level (Demirel, 1995, p.50). The demonstration method in teaching folk dances causes
some lack of attitude because it is not experience-oriented, the process cannot be fully internalized
because steps and numbers are at the forefront, and the emotional intensity of the dance taught cannot
be fully conveyed.

Creative Drama as Folk Dance Teaching Method

Creative drama is a field of method and aesthetics education. Folk dances are categorised as movement
arts and/or performing arts. Creative drama is student-centred in both preparation, implementation
and evaluation stages. The aim is to enable students to be active throughout the learning process and
to ensure the permanence of what is taught. Learning by doing and experiencing with creative drama
method can be more permanent and entertaining (Selimhocaoglu, 2004, p.5). Learning in creative
drama is a kind of reconstruction. In this type of learning, students evaluate what they have learned
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or their existing knowledge from a new perspective, examine the acquired concepts and attribute new
meanings to these concepts (San, 1990, s.582).

Creative drama is a versatile method that allows interdisciplinary work. When the studies
are examined, it is seen that it is used effectively in many fields from physics to mathematics, from
Turkish education to life sciences. (Senol, 2011, Utkiir, 2012, Gedik, 2014, Akin, 2016, Yagmur,
2010). In these studies, it was determined that creative drama was effective in increasing students’
course success, expressing themselves correctly, improving their reading, writing, speaking, problem
solving and social skills, reducing their anxiety, producing ideas and transferring these ideas correctly
(Ulubey, 2015, p.38).

Creative Drama; based on the life experiences of the members of a group, a purpose, an idea,
improvisation, role playing and so on is the revitalisation of techniques. These enactment processes
are based on spontaneity, the principle of here and now, pretence, and creative drama directly benefits
from the general characteristics of play, while being carried out under the guidance of an experienced
trainer (Adigiizel, 2015, s. 43).

Improvisation, which is one of the techniques used intensively in creative drama processes,
constitutes an important structure that makes the “dramatic” animation watchable, makes the internal
audience and the participant feel the need to take an action, and causes internal and external emotional
changes. In role-play processes, participants are usually given a dramatic situation. In this situation,
they are asked to start from a dramatic moment of their choice and create the fiction with dramatic
moments. In creative drama studies, dramatic fiction is realised through the use of imagination in
the playful process, which is related to real life, and constantly making it the most active. Although
the components of dramatic fiction are more relevant for text-oriented works, they have a certain
importance in animations within creative drama works. In terms of creative drama, these components
are called as role, dramatic tension, focus, time, space, language, movement, atmosphere, symbols
and dramatic meaning. (Adigiizel, 2015, p.114-117). In stage-oriented works, light, sound, costumes
and music can be added to these components.

The creative drama method can be used in art and dance education as well as in every field.
This research examines the place of creative drama in the teaching of Turkish folk dances; The aim
of this research is to examine the process of using creative drama method as a teaching method in
teaching of Turkish folk dances. In order to achieve the stated purpose, the following questions were
sought to be answered:

* What are the contributions of the creative drama process to the participants?

» What are the thoughts and opinions of the students about the practice of dance education?

Method
Pattern of the Study

Since this study was planned as a process-oriented study, it was carried out with an action research
design. Action research emphasizes a systematic and collaborative process in which actions are taken
to ensure change and development, the research process, action and results are developed through
analytical analysis and reflection, the problem is described, new solution proposals are put forward
and the developed action plans are implemented (Giirgiir, 2018). In this study, the researcher, as an
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academician, described the activities carried out by taking part in the practice in cooperation with the
students, identified the problems encountered and tried to solve them. Giirgiir (2018) describes action
research as a scientific research process focused on ensuring change and development, involving
individuals’ own practices, systematically collecting data and making reflective inquiries, preparing
and implementing new action plans based on them, and carried out in cyclical or spiral steps. This
spiral or cyclical process includes some stages. Mills (2003) lists the cyclical process as determining
the focus area, collecting data, analyzing and interpreting the data, and developing an action plan.

Bir
odak alanm
belirlemek

Bir eylem
plam
gelistirmek

Verileri toplamak

—_—
-

Verileri analiz etmek
ve

yvorumlamak

Figure 1. Dialectical Cycle of Action Research (Mills 2003, s.19)

The stage of determining the focus area, the researcher clarifies the research topic and
questions what she can do about it. For this purpose, the researcher conducts literature review.
Determines the purpose and participants of the research by getting support from the literature. Plans
the timeline of the research, which data sources and data collection methods will be used (Mertler,
2006, s.36; Mills, 2003, s.26). The literature (Taylor et al., 2006) emphasizes the importance of the
researcher being involved in the process in action research. In this context, it is emphasised that
when determining the focus area, it is necessary to choose topics that are applicable and support
the researcher’s own professional development (Koshy, 2005, s. 39). The researcher is directly
involved in the process because she has been involved with Turkish folk dances since her childhood,
completed her undergraduate education in this field and currently works as a lecturer in this field at
the university. In addition, the researcher has the academic knowledge and practical skills to carry
out such a study since she participated in creative drama leadership trainings during his doctoral
education.

Collection of Data

After determining the research environment, participants and the area targeted for improvement,
many data are needed to reach more detailed data on the situations in the research and to produce
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realistic solutions. During this process, the researcher determined the research questions and data
collection methods. In order to reveal the existing situation and needs in the research, data on the
physical conditions of the school were obtained through semi-structured interviews, researcher diary
and observation. Creative drama and dance workshops have started to be planned based on the data
obtained.

Research data were obtained from video recordings, researcher diary, interviews with field
experts, student diaries, individual student interviews, and thesis monitoring meeting minutes. In the
general evaluation phase, audio and video recordings of semi-structured individual interviews with
field experts and focus group interviews with students were used as data collection tools. (one or two
paragraphs have been deleted from here or before)

Would you like to take another lesson with the creative drama method as a semi-structured
interview question for each student in the study group in individual diaries? Questions such as
“What were the advantages of this method?” were asked to obtain in-depth information about the
effectiveness of the method. In the focus group interviews, it was tried to obtain in-depth information
by asking questions about whether this process was effective in terms of teaching method and whether
they would want to use creative drama as a teaching method effectively in their own studies. Each
interview lasted approximately 25 minutes. The interviews were recorded with a voice recorder, with
the consent of the participants. These studies lasted for 7 weeks in total, and creative drama activities
were applied as introductory work for the first 3 weeks. In the second period, creative drama and
dance activities were carried out in coordination. During these studies, the trainer diary was kept
regularly at the end of each study.

As a data collection technique, it is stated that through interviews, special information or
statements can be obtained from the person, information on different opinions can be collected
from many people, or information that the researcher cannot observe can be revealed (Hesse-Biber
and Leavy, 2011). In this research, individual and focus group interviews were conducted with
the working group and field experts in order to plan the actions and evaluate the actions. Working
group interviews held during the research process were recorded with a voice recorder. After the
interviews, these recordings were listened to and transcribed. The interviews with the field experts
were recorded in the researcher diary together with the reflections. Sudden developments during the
research process were realized through what can be called individual interviews. These interviews
are interviews that allow in-depth examination of situations that will explain the research in more
detail, without a certain expectation, where the order of questions can change according to the course
of the interview, and new questions can be added depending on the answers. Pre-prepared interview
questions were not used in the research interviews. It was generally carried out in the form of a
conversation. Throughout the research process, a total of 47 individual interviews were conducted,
13 with field experts to make evaluations to determine the sources and stories of Turkish folk dances,
8 with creative drama field experts for the preparation of workshops, 17 with Sakarya University
Turkish Folk Dances Department lecturers for the evaluation of dance and creative drama practices,
and 9 with study group students at the end of each workshop. Three focus group interviews were
held with the students in the study group. Focus group interviews were conducted in the hall where
dance and creative drama workshops were held. Interview questions were prepared by the researcher
before the interviews.

64



Dance, Drama and Action: Creative Drama Method in Teaching Turkish Folk Dances

In this study, observations were made by taking notes in the researcher’s diary. In addition,
a structured observation form was not used. Observations can be made by examining and describing
the behavior in an environment in detail using a videotape recorder or by taking notes. (Cresswell,
2005; Yildirim and Simsek, 2011). Various notes are kept during the observation process. Observation
notes; it is the researcher’s writing and recording the events experienced during the application in
the classroom and what the researcher sees in notes (Johnson, 2014, p. 82). A total of 3 groups were
observed: Turkish Folk Dances course given by a lecturer working in the Department of Turkish
Folk Dances to the students of the same department, Turkish Folk Dances course given by a teacher
graduated from the Department of Turkish Folk Dances to secondary school students, and Turkish
Folk Dances course given by a lecturer working in the Department of Turkish Folk Dances to students
who study in different departments of the university and take elective Turkish Folk Dances course
from the Department of Turkish Folk Dances.

Documents: Documents related to the research process were collected and examined as data
sources. In the literature, the documents that can be collected as data sources are listed as textbooks,
annual and daily SSES plans, student records, archive documents, student notebooks and exams,
which are used to increase the validity of the research (Bogdan and Biklen, 2007). In addition,
during the research process, the worksheets that emerged during the practices with the students can
also be evaluated as process products (Yin, 2012). In this study, the main documents are student
diaries, researcher diary and thesis monitoring committee reports. During the research process, the
students made evaluations of the workshops by filling in their diaries after each workshop. The
researcher evaluated the work done by filling in a diary at the end of each interview, each workshop
and each observation. The studies conducted during the research were presented to the thesis
monitoring committee at certain intervals. The evaluations of the commission were also considered
as an important document in terms of planning the further stages of the study. There are a total of
25 documents in the study, including 20 student diaries, 1 researcher diary and 4 thesis monitoring
reports.

Researcher diary: Diaries can be defined as data sources in which the researcher writes
her comments, feelings and thoughts on the events he/she observes and hears, and adds his/her
reflections to the practices she carries out (Glesne, 2012). Researcher diaries are a data collection
tool that is used to record observations, analyses, comments, feelings and thoughts about the whole
process and the way of use varies according to the person (Johnson, 2014). A diary was kept in order
to obtain a document in which all the events, meetings, decisions taken, and changes made during
the research process, including the researcher’s own views and changes in his/her views, reflecting
on the processes carried out, which can present the research as a whole, and which can be used as a
document supporting the findings when necessary. The research diary was used as a rich data source
in terms of video recordings, audio recordings, observations and documents collected. At the end
of the research process, a 60-page research diary was obtained as a Word document, written in 12
font size, 1.0 line spacing, using Times New Roman font. In particular, the interviews in the thesis
monitoring committees, the interviews with the field experts and the events that took place on the
days of the workshops were noted down by the researcher in her diary. During the reporting phase
of the research, quotations were made from the diary to ensure that the process was reflected in a
natural way.
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Developing an Action Plan

In this study, action plans were developed for the problems identified in the first stage of describing
the existing situation. During the implementation phase, actions to make the applications more
functional were planned and evaluated with field experts and students. In the evaluations made,
new practices were implemented instead of ineffective practices. In the last stage, the field experts
were asked to evaluate the studies and the application in general. At this stage, action plans for the
collection of opinions were developed and implemented.

Research Environment: The research was conducted at Sakarya University State
Conservatory. In order to conduct the research at this school, meetings were held with the Directorate
and the Turkish Folk Dances Department Head. After obtaining the necessary permission, the
researcher determined the physical data of the classroom where the workshop practices would be
carried out. The classroom was checked in terms of heat, light and sound system, and deficiencies in
light were eliminated.

Analysing the Data

At this stage of the action research cycle, the data obtained are interpreted. Mertler (2006) states
that the analysis and interpretation of data in action research differs from quantitative research and
states that in action research, data is analyzed and interpreted both during the process and at the end
of the process. Analysing the data in the process evaluates whether the implemented action plans
have solved the problem or not, guides the researcher and gives an idea about which data should be
obtained in the next stage (Johnson, 2002, Giirgiir, 2017). Thus, the analysed comments shed light
on the next stage of the action research cycle, which is the development of an action plan. Since the
action research cycle involves deciding on the next steps and planning future actions in the face of
continuous change, it makes it possible to analyse with a systematic analytical approach (Altrichter,
Posch and Somekh, 2005).
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Figure 2. Systematic Analytical Analysis Process (Miles & Huberman, 1994, s.12)

The systematic analysis process consists of successive steps. Collecting and reading the data;
selecting the important ones of the read data and making the selected data more understandable by
transforming them into findings. The findings obtained as a result of the analysis of the data are based
on the theoretical framework.

66



Dance, Drama and Action: Creative Drama Method in Teaching Turkish Folk Dances

Working Group

In this section, information about the students participating in the study, the researcher, the field
experts and the thesis monitoring committee is given.

Students: The student group of the research consists of first year students of Sakarya
University State Conservatory Turkish Folk Dances Department. There are 20 students in the class
and there is an equal distribution in terms of the number of girls and boys. The students in the study
group were observed in the departmental activities within the school and their academic achievements
were measured, and it was deemed appropriate to include them in the study, especially since the first
graders did not take folk dances and creative drama courses.

Researcher: The researcher has been involved in folk dances since childhood. She has
participated in many folk dance competitions and festivals. In 1996, she aimed to take her knowledge
in the field to the next level by enrolling in the Department of Turkish Folk Dances of Gaziantep
University Turkish Music State Conservatory. She graduated from here in 2001. In the same year, she
started working as a lecturer in the Department of Turkish Folk Dances at Sakarya University State
Conservatory. The researcher, who is currently an academician at the same institution, completed her
master’s degree in the department of Folklore and Musicology with a thesis titled “The Phenomenon
of Competition in Turkish Folk Dances”. In 2012, she started her doctoral studies at Ankara University,
Institute of Educational Sciences, Department of Fine Arts Education. Since the researcher wanted to
prepare a thesis on folk dances and creative drama in the doctoral field, she received many trainings
in the field of creative drama.

Turkish Folk Dances Field Experts: The first field expert consulted in the field of folk
dances works at Gazi University, Gazi Faculty of Education, Department of Music Education. He
is also an academician who has made publications in the field of folk dances, has served as a jury
member in folk dance competitions and is a well-known academician in the field of folklore. The
second field expert consulted in the field of folk dances works at Ege University State Conservatory,
Department of Turkish Folk Dances. Like other field experts, he has been a jury member in many
folk dance competitions and is an academician who has put the traditional and modern dimension of
dance on the stage in the field of performing arts. The other three field experts work as academicians
at Sakarya University, Department of Turkish Folk Dances.

Creative Drama Field Experts: The first field expert is a classroom teacher and an educator
who is also a leader in this field. She did her master’s degree in creative drama field. The second field
expert is a child development specialist at Ankara University Faculty of Medicine and a leader in this
field. She did her master’s degree in creative drama field.

Thesis Monitoring Committee Members: A Thesis Monitoring Committee, consisting of
three faculty members, was established in order to supervise the steps followed by the researcher
during the research process, the data she collected, the analysis of the collected data and to provide
suggestions. The first of the faculty members in the committee is a faculty member at Cukurova
University, Faculty of Communication, Department of Radio, Television and Cinema, Department of
Radio and Television, and is also an academic who has many publications in the field of folk dances
and is a jury member in folk dance competitions. The second member of the committee is an academic
working at Ankara University, Faculty of Educational Sciences, Department of Measurement and
Evaluation. The third member of the committee is an academician working at Ankara University,
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Faculty of Educational Sciences, Department of Fine Arts Education, who also has publications in
the field of creative drama and provides trainings in this field and has competence in the field of folk
dances and serves as a jury member in folk dance competitions.

Creative Drama and Dance Workshops Implementation Process

In this part of the study, it is aimed to teach folk dances by using creative drama activities. In this
section, where there are 3 workshops in total, it is aimed to teach sinsin, dokuzlu and kabalar dances.
The cycle of creative drama and dance workshops is shown in Figure 3.

Amacg ve
planlama
. ey Sinsin

Kabalar Dokuzlu
Atélyesi Atélyesi
Figure 3. Creative Drama and Dance Workshops Cycle

In the planning of creative drama and dance workshops, the aim and planning phase is to teach
folk dances using creative drama activities. The workshops were planned in this direction. A total
of seven activities were implemented in the Sinsin Dance Workshop, which consisted of activities
focused on meeting, communication, interaction, dance and movement, and then the sinsin dance
was played. Dokuzlu Dance Workshop, where a total of seven activities are applied in the workshop
consisting of interaction, group work and activities related to cultural resources, is designed for
performing the dokuzlu dance. In the Kabalar Dance Workshop, which consists of activities for trust,
harmony, dance and mobility, a total of eight activities were implemented and then the kabalar dance
was played. In the data analysis phase, data were analysed through researcher diary, student diaries
and focus group interviews.

Before the study, creative drama preparation workshops were designed to the participant
student group who had no knowledge about creative drama in order to introduce creative drama
and to increase communication, harmony and trust in the classroom. In this section, where there are
three workshops in total, workshops are planned with activities for acquaintance, communication,
interaction and cohesion. A total of six activities were implemented in the first preparation workshop
consisting of activities for getting acquainted and communication, and a total of seven activities
were implemented in the second preparation workshop consisting of activities for communication
and interaction. A total of seven activities were carried out in the third preparatory workshop, which
consisted of activities for communication, interaction and adaptation. With these workshops, creative
drama and dance workshops were implemented with students who had knowledge about creative
drama and ensured harmony, communication and trust within the group.
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Research and Publication Ethics

Since the data of this study were collected during the 2019-2020 academic year, there is no ethics
committee document. Written consent was obtained from the participants that they voluntarily
participated in the study.

Findings

In this part of the research, the findings regarding the preparatory workshops, creative drama and
dance workshops in the implementation process and the contributions of the process to the students
and the researcher are presented.

1. Findings Regarding the Introduction and Communication Workshop

For the first of the preparatory workshops, the workshop on meeting and communication, students
gathered at the venue. The students who came together for the workshop were first asked to form a
circle. Since it was the first day of the workshop, general information was given about all activities.
In particular, the aim of this workshop was for students to get to know each other better and have
better communication. Students were informed about the instructions for each activity of the first
workshop, which was determined as a meeting and communication workshop. The students who
started to work in line with the instructions had some difficulties in following the instructions from
time to time because it was the first day. In such cases, the activity was stopped, the students were
gathered in a circle, and how the activities would be implemented was explained again. In the first
activity, the group was stopped once, and after the instructions were reminded again, the activity was
applied from the beginning. After 4 activities were implemented for the warm-up and preparation
part of meeting and communication, a role-play activity was held with improvisations. The main
purpose of all animation activities is to bring students’ creativity to the forefront. Afterwards, an
interim evaluation was made and then the activities of the workshop were completed by a role-play
activity. At the end of the workshop, a general evaluation of that day was made.

Evaluation of Introduction and Communication Work

As aresult of the analysis of the warm-up-preparation and animation activities in the first workshop,
the findings related to the participant students and the researcher regarding the evaluations are
detailed in the following sub-headings.

Evaluations of Participating Students

At the end of the workshop, students were asked to reflect on the work carried out. In the evaluations
made in general terms, it was seen that the students were satisfied with the activities, that they had fun
while learning, and that they realised their creativity. For example, one of the participating students
wrote in the diary;

Everyone used their imagination to come up with beautiful ideas and we made re-enactments
with our little cute groups... I realised that everyone was having as much fun and relaxing as I was.
I learnt that our thoughts can actually change concrete realities. We looked at beings from different
angles and took them out of their own selves.” (St, BK, 30.11.2017, p.1). Another student explained
how much they enjoyed the application as follows:
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“Today was not only my most enjoyable day at this school but also the most enjoyable and
productive day in my life. We have learnt to learn something not only by reading, telling
or hearing, but also by seeing, thinking and living. We experienced unity and solidarity.
We pushed our minds, we saw what we could produce by looking at an object.” (St, GG,
30.11.2017, p.1).

Another student explains the difference between looking and seeing as follows: “Our lesson
today was very good. We have seen that the child in some of our friends has not grown up and has
always remained a child. We remembered things we had forgotten, like that looking and seeing are
not the same. Sometimes we forget that we have an imagination.” (St, AA, 30.11.2017, p.1).

Researcher’s Evaluation

The researcher also made a reflection on the first workshops held. All students participated in all
activities. It was seen that the ballet hall where the activities were held was a suitable environment
for the study. It was observed that the number, content and duration of the activities were sufficient.
It was observed that there would not be a problem in practice if more care was taken in conveying the
instructions to the students. After this workshop, the researcher wrote in her diary as follows:

“... My students did wonders today. They could express themselves very well. Most
importantly, although they met creative darama for the first time, they internalised the
process so quickly. Especially the feedback I received in the interim evaluations supported
that the study was productive. However, I should not overlook the feeling of shyness in the
re-enactment part and the consequent tendency to cut the activity short” (RD, 30.11.2017,
p.26)

The researcher wrote in her diary about this session: “...The most striking sentence is that I
realized that I was only looking at everything I have done so far. But today, I was able to go beyond
looking with creative drama. That was the sentence “I learned to see.” ...Everyone learned something
today. Including me.” she wrote. (RD, 30.11.2017, p.26).

General Conclusion and Planning of Subsequent Workshops

As can be seen from the evaluation results, the first workshop was successful. Both the students and
the researcher left the workshop satisfied. However, the researcher emphasised that it is necessary
to pay attention to one point. Since it was the first workshop day, the students felt a little uneasiness.
A sense of embarrassment was observed, especially in the role-play section, which caused the
students to cut their improvisations short. In order to overcome this, students were encouraged with
expressions of appreciation. Regarding this issue, ideas were exchanged with the students in the
evaluation part. It was observed that the workshop was effective in terms of duration and content.
It was decided that the issues to be taken into consideration during implementation in subsequent
workshops would be as follows:

* Providing incentive reinforcements during the practice to support students’ participation.
* Gathering students’ own thoughts at the end of each workshop.
2. Findings for Communication-Interaction Workshop

As a result of the analysis conducted after the total 7 activities, the findings related to the participant
students and the researcher regarding the evaluations are detailed in the following sub-headings.
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Evaluations of Participating Students

At the end of the workshop, students were asked to reflect on the work carried out. In general, it was
observed that they expressed their satisfaction in this workshop as in the first workshop. For example,
one of the participating students wrote in the diary; “We discovered aspects of ourselves that we had
not realised before. I saw that my listening, focusing and perception skills were at a high level. It’s
good to be creative and to think.” (St, BB, 05.12.2017, p.2).

Another student explained that the workshop increased their creativity as follows: Again, we
made a beautiful re-enactment using our creativity. I think we add little things to ourselves with every
work. We produce methods that we can use in the future and improve ourselves. I think the most
important thing is that we get rid of our prejudices towards each other and get to know each other.”
(St, BK, 05.12.2017, p.2).

Another student explained their thoughts on empathy as follows: “We internalized the event
through studies and did a study on sensory organs. Workshops add more and more every day. It makes
us question ourselves in many places. It improves our empathy ability by entering the situation in
person.” (St, 1A, 05.12.2017, p.2).

Researcher’s Evaluation

The researcher also made a reflection on the second workshops held. It was observed that the number,
content and duration of the activities were sufficient. It was observed that the students listened much
more carefully in the second workshop, especially when the researcher was giving instructions.
Activities were completed without any need for repetition. After this workshop, the researcher wrote
the following in her diary “My students’ performance today was much better. They were much
more successful than the first workshop. There were some problems with the instructions in the first
day’s activities, but today they listened to the instructions carefully. We did not repeat the activities
even once...” (RD, 05.12.2017, p.27). It was observed that the students had some hesitations about
the connection between the activities and how the activities would harmonise with each other. On
this subject, the researcher wrote in her diary: “In the mid-term evaluation, the students learned
how the connection between the activities was established, and when it came to the animation and
improvisation section, the activities they did at the beginning made a great contribution and increased
their curiosity and love for this field...” (RD, 05.12.2017, p.27).

It is thought that the students, who say that their listening, focusing and perception skills
are at a high level, have difficulty focusing at first, but are getting better with each passing day. In
particular, their ability to listen and perceive each other has improved.

Another point that draws attention in this workshop is that the efforts of dominant students
to stand out from time to time negatively affect group harmony. Regarding this, the researcher stated
in her diary that she had to take precautions as follows. “The desire of some students to stand out
sometimes disrupts the harmony of the group.” (RD, 05.12.2017, p.27).

General Conclusion and Planning of Subsequent Workshops

As can be seen from the evaluation results, students’ satisfaction is at the highest level. Both the
students and the researcher stated that the activities in the workshop achieved their purpose. The
students’ hesitations about linking the activities with each other were completely eliminated at the
end of the workshop. This point was particularly emphasized in the evaluation sections. During
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the interviews with the students in the evaluation sections of the workshops, it was observed that
the students who had difficulty in expressing themselves expressed themselves more easily in their
diaries. Good listening and understanding of the instructions ensured that the activities were carried
out fluently. This allowed the students to complete the process in a more enjoyable way. The use of
encouraging reinforcements for the students, which were determined at the end of the first workshop,
had a positive effect on the students and this was also paid attention to in the other workshops. The
points identified after this workshop can be stated as follows:

* The instructions given in the activities are communicated and listened to in a much better

way.

* Seeing the reflections of the activities carried out in the workshop in the animation part

* Ensuring that students with dominant personalities are able to work in harmony with their
peers

* Since students can express themselves better in diaries, they paid more attention in this
issues.

3. Evaluation of the third Workshop

As a result of the analysis conducted after the total 7 activities, the findings related to the participant
students and the researcher regarding the evaluations are detailed in the following sub-headings.

Evaluations of Participating Students

At the end of the workshop, students were asked to reflect on the work carried out. At the end of the
day, it was observed that the students expressed their satisfaction with the activities that emphasised
the harmony in group work, even though they had some difficulties. One of the participant students
wrote in the diary “...I had more difficulty in our activity than in our first activity.

We were in eye, hand and voice coordination. In our next game, we tried to put a rope into

shapes such as square and triangle. But our eyes were closed. And we were in chaos. Because
there was a voice coming out of every mouth...” (St, AT, 07.12.2017, p.3).

Another student explained the impact of individual ambitions on adaptation as follows: “...
we have seen how we should behave in group work, how our attitudes negatively affect our work
when we are ambitious. While trying to keep the rhythm, we tried to say the names of our friends.
We split our brains in two.” (St, ND, 07.12.2017, p.3).

Another student explained their thoughts on unity and solidarity within the group as follows:
“We learnt to act and focus as a group in the games we played. We learnt that we can also act in a
group without a leader. We have seen that the better our unity, the better, more accurate and more
successful the product we produce.” (St, BG, 07.12.2017, p.3).

Researcher’s Evaluation

The researcher also made a reflection on the third workshops held. It was observed that the number,
content and duration of the activities were sufficient. Although the students had problems with group
harmony at the beginning of the third workshop, they also learned to find solutions to problems at the
end of the workshop. Although it has only been a short period of time since the workshops started,
the students’ adaptability and enthusiasm have been reflected in the other courses of the students
and positive feedback has been received from the lecturers who taught them. After this workshop,
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the researcher wrote in her diary that “although the students, who were very successful individually,
had difficulties in the first activities when it came to acting and harmonising with the group, it was
pleasing to see that they started to produce solutions by using their creativity, and that they achieved
harmony and unity.” (RD, 07.12.2017, p.28). The researcher wrote about the importance of listening
when it comes to communication and harmony and the development of the students in her diary
as follows:” When it comes to communication, they have experienced how much negativity not
listening to each other creates. In my workshop today, it can be seen that the behaviour and attitudes
of my students have changed considerably since the first day. (RD, 07.12.2017, p.28). Regarding
the success of the students in the activities related to the form structure used especially in dances,
the researcher wrote in her diary: “I think that the effort of the students in trying to create geometric
forms such as circle, square, etc. in the activities with their eyes closed and in group harmony will
make my job easier in dance workshops.” (RD, 07.12.2017, p.28).

It was observed that the participants, who closed their eyes in the workshop, endeavoured
to create folk dance forms with the help of a rope. The students who showed different reactions due
to the closing of their eyes during this study initially learnt to act together in chaos. In the activities
within the workshops, students’ competences in problem solving were questioned from time to
time. Compared to the first workshop, it was observed that the students improved positively in the
following process. During the workshop, it is reflected in every aspect of the students that they enjoy
the activities. It is observed that especially students acting in groups enjoy the feeling of winning as
a result of the correct moves they make.

General Conclusion and Planning of Subsequent Workshops

With this workshop, creative drama preparation workshops were completed. It was observed that
the students were successful especially in the form studies applied in this workshop, which would
provide convenience for the next dance-themed workshops. In this workshop, it was observed that
even if the students initially had difficulties in the activities for group cohesion, they were able to
use their creative aspects to solve this situation in the following activities. In particular, they realised
that they would be successful by listening to the instructions given much better. They have reached
the awareness that warm-up and preparation activities will be useful for them in the animation part.
During this process, the researcher regularly read the students’ diaries and interviewed them about
what they wrote. Students who saw that what they wrote was read continued to write their diaries
more sincerely. Observing this, the researcher learned by experiencing the positive effect of giving
quick feedback to students.

General Evaluation of Creative Drama Preparation Workshops

As can be seen from the evaluation results, the students gained knowledge about creative drama as
intended at the end of the three workshops. On this occasion, it was observed that they listened to
the instructions in creative drama workshops, worked harmoniously with each other, and were more
comfortable in animations by establishing meaningful connections between the activities. At the end
of these three workshops with students, it is thought that the same efficiency will be achieved in the
workshops on creative drama and dance. It was observed that the students were more enthusiastic,
productive after the workshops created in order to understand the creative drama method and to apply
the workshops on dance more easily. As the workshops were especially about getting acquainted,
communication, interaction and harmony, the students got to know each other better and raised
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awareness about their talents. In the workshops, it was observed that as the students understood the
situation, their efficiency increased and they became solution-oriented in the activities.

4. Findings Regarding Creative Drama and Dance Workshops

In this part of the study, it is aimed to teach folk dances by using creative drama activities. In this
section, where there are three workshops in total, it is aimed to teach sinsin, dokuzlu and kabalar
dances.

Sinsin Dance Workshop includes activities related to meeting, communication, interaction,
dance and movement. In the Dokuzlu Dance Workshop, which consists of interaction, group work
and activities based on cultural resources, the Dokuzlu dance was performed using drama methods
and techniques. Kabalar dance was performed in the Kabalar Dance Workshop, which consists of
activities focused on trust, harmony, dance and movement. In the last phase, data were analysed
through researcher diary, student diaries and focus group interviews.

Findings from the Sinsin Dance Workshop

The students who came together for the workshop were first asked to form a circle. Since it was the
first of the creative drama and dance workshops, information was provided for this purpose. Students
were informed about the instructions before each activity. Before starting the activities, information
about sinsin dance was given. After four activities were applied in the warm-up and preparation part
of the workshop on communication, interaction, dance and movement, one animation activity with
improvisations was performed. Afterwards, an intermediate evaluation was made and then two role-
play activities were performed, then the sinsin dance was practiced by combining the steps learned in
the activities and after the evaluation, the workshop was completed by playing the sinsin dance that
was intended to be taught.

Evaluation of the Sinsin Dance Workshop

The cleansing and purifying function of fire, which is a cult, and the idea that fire will bring abundance;
While jumping over fire symbolizes purification in festivals such as Nevruz and Hidrellez, it is
reflected in Turkish folk dances as fire dances or dances related to fire. Sinsin dance is also a dance
with intense fire-oriented ritual elements. Therefore, while practices were carried out on dance steps
during the activities, on the other hand, practices were carried out to convey the rituals in the dance,
give them meaning and create attitudes in line with this meaning.

As a result of the analysis conducted after this workshop, the findings related to the participant
students and the researcher regarding the evaluations are detailed in the following sub-headings.

Evaluations of Participating Students

At the end of the workshop, students were asked to reflect on the works carried out. Students
generally expressed their satisfaction, they also stated that they learned the story and steps of the
dance while doing the activity without realizing it. One of the participant students wrote in the diary;
“...Iprogressed a lot in situation internalisation with the studies. I learned and performed the steps of
the “sinsin” dance without realizing it, through improvisations and different dances. I felt like I was
really lighting the fire and directing it during the improvisations.” (St, SO, 12.12.2017, p.4).

Another student stated that they learnt dance without realising it as follows: Today was very
fun, educational and very tiring, but it was worth my tiredness. It has contributed a lot. I didn’t know
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we were learning to dance when we started. During this process, while playing games and improvising,
I suddenly got into that feeling and felt those times, and I think games are more permanent.” (St, SK,
12.12.2017, p.4)

After the workshop, a focus group interview was held with a group of students. In this
meeting, when the students’ opinions about the workshop were taken; A student’s statements
regarding the study being enjoyable and instructive are as follows: “...I enjoyed every frame of the
workshop. Halay form is one of the genres that I find most difficult. It is really important to make
a work enjoyable. I broke my prejudice with you. It is incredibly nice to learn by having fun and
really feeling instead of learning with numbers.” (Focus Group, 12.12.2017, p.1). The participant
student’s thoughts about the workshop being enjoyable and learning the dance in a short time are
as follows: Without us realising it, every activity in the workshop actually has parts of the dance
we will perform. I understood when we came together. I'm still surprised. How can a study of folk
dances be made so enjoyable? Now I have placed this photo frame in my memory. I’ll never forget.”
(Focus Group, 12.12.2017, p.1). In the same interview, the student expressed their opinion regarding
the permanence of the learned dance as follows: “Teacher, I’ve memorised every frame of the dance.
I won’t forget any of it.” I compare learning dance to a foreign language. If you do not repeat it, it
can be forgotten very quickly. But it is not possible to forget this with a memorable work. (Focus
Group, 12.12.2017, p.2). Regarding their future use of the training they received, one student thinks
as follows:

“As a result of these studies, I think that these studies can appeal to young children, the
elderly, people with Down syndrome and the disabled, or any other group. A very successful
method to establish group unity and also to increase communication. After graduation, I hope
to show my creative drama works in Kiitahya or wherever I go. (Focus Group, 12.12.2017,

p-3).

It should be emphasized again that in the findings regarding the preparation steps, it was
concluded that the students were informed about the issues they should comply with and the
functioning of the workshops. Before presenting the findings regarding the Sinsin dance workshop,
information was given about the number of activities, their duration and the points they should pay
attention to. Accordingly, activities were carried out according to the following plan

Researcher’s Evaluation

It was observed that the number, content and duration of the activities were sufficient. The benefits
of the preparatory workshops held in the previous days were seen. Preparatory workshops enabled
students to be successful in the activities. The workshop was completed smoothly without any
repetition. After this workshop, the researcher wrote in her diary: “Students who learned the rules
in the preparation workshops and knew what to do, listened to the instructions very carefully and
performed the activities fluently.” (RD, 12.12.2017, p.29). While preparing the events, the story
and steps of the dance were integrated into the activities. However, students are not aware of this
situation. The researcher expressed this point in her diary as follows: ““...There were tiny dance steps
in our activities. But my students were not aware of this. Our dance today was describing a ritual.
For this reason, the events were planned in order to better communicate and understand this ritual.”
(RD, 12.12.2017, p.29). An important aspect of Turkish folk dances is that not only the steps are
performed, but also the behaviour is reflected. In this regard, the researcher expressed her thoughts as
follows: “As the activities gradually moved towards improvisation, they began to understand almost
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all parts of the dance, piece by piece. It was not difficult for them to reflect the attitude aspect while
learning, as the dance had a story in it... It was as if each of them reflected the hero within them.”

(RD, 12.12.2017, p.29). After the animation part, when the final activity of the Sinsin dance was
performed, the students heard that there would be a dance after all these activities and thought that
the process would take a long time, but they did not realize that they had actually learned the story,
steps, attitudes and music of the dance in the activities they had done until this hour. The researcher
recorded this situation in her diary: “After completing the improvisations, when I said it was time for
the dance, they all started to look at each other.

Were they also going to study for dance? The music they used in their improvisations actually
belonged to the dance they were going to learn. When I said join in what I was doing, the

view was amazing. It was as if we hadn’t done any activity for hours, but only worked to
teach the dance steps one by one. They were all very happy.” (RD, 12.12.2017, p.29).

General Conclusion and Planning of Subsequent Workshops

As can be seen from the evaluation results, students’ satisfaction is at the highest level. Both the
students and the researcher stated that the activities in the workshop achieved their purpose. Thanks
to the experience gained from the preparatory workshops, the activities were carried out fluently. In
order to achieve this fluency, the participating students should know each other very well and work
in harmony. It was observed that dance steps were grasped very quickly in the activities indirectly.
It has been observed that while preparing the events, knowledge about dance rituals and therefore
the origin of dance were gained. At the same time, very positive opinions were received regarding
the permanence of the dance learned. Students stated that they could easily use what they learned
during this process in their business lives. While preparing the workshops, the addition of dance steps
into the activities made the workshop successful. Other workshops were also reviewed and it was
checked whether the dance steps were adequate.

5. Findings from the Dokuzlu Dance Workshop

Before presenting the findings regarding the dokuzlu dance workshop, information was given about
the number of activities, their duration and the points they should pay attention to. Before starting the
activities, information about dokuzlu dance was given. After 4 activities were applied in the warm-up
and preparation part of the workshop, which focused on interaction, group work, cultural resources,
dance and movement, 1 animation activity with improvisations was performed. Afterwards, an
intermediate evaluation was made and then 2 role-play activities were performed, then the dokuzlu
dance was practiced by combining the steps learned in the activities and after the evaluation, the
workshop was completed by playing the dokuzlu dance that was intended to be taught.

Evaluation of the Dokuzlu Dance Workshop

There are meanings attributed to numbers in various cultures. In Turkish culture, various meanings
have been attributed to many numbers. The number 9 is one of them. Especially in mythological
narratives, the number 9 appears frequently. In shamanic beliefs, there are 9 girls and 9 boys next
to the kam, the kam ascends to 9 layers of the sky, there are 9 daughters of the god Ulgen, 9 sons of
Erlik Khan. Additionally, in the creation epic, there are expressions such as 9 different human races
were created under a tree with 9 branches. The number nine, the largest of the single-digit numbers,
symbolises the end or completion as well as rebirth or a new beginning. The birth of a human being
in 9 months can be given as an example of this. One of the dances where we see this number is
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“Dokuzlu”, one of the Gaziantep folk dances. The fact that the dancers form the number nine in
one part of the dokuzlu dance, is the revitalisation of this understanding in folk dance. As a result of
the analysis conducted after this workshop, the findings related to the participant students and the
researcher regarding the evaluations are detailed in the following sub-headings.

Evaluations of Participating Students

At the end of the workshop, students were asked to reflect on the works carried out. While students
generally stated that they enjoyed the activities, they also mentioned the difficulties of halay. One of
the students wrote in the diary: “In the activities we have done today, we have seen how difficult it is
to maintain solidarity and the unity of the halay. I really enjoyed today as a group. I enjoyed working
harmoniously. We learned to hold each other, take care of each other, and control those to our right and
left, in a few activities our teacher had us do. It’s great to be in harmony.” (St, AA, 19.12.2017, p.5).

Another student explained the importance of group harmony as follows: ““...Today we have
actually entered the halay form on the one hand. While it is easier for a small number of people to do
something, we have seen that our job becomes more difficult as the number increases, and we have
learned that we need to ensure better unity and solidarity.” (St, KB, 19.12.2017, p.5).

Activities related to the origin of dance were also held in the workshop. A student explained
their views on this subject as follows: If Turkish folk dances reflect our culture, the stories and dance
steps of the dances should be taught in a fun way through such activities. In today’s workshop, we did
many activities in harmony with the cultural structure of dance.” (St, BS, 19.12.2017, p.5).

After the workshop, a focus group interview was held with a group of students. In this
interview, when the opinions of the students about the workshop were taken; the statements of a
student that the workshop was, instructive and at the same time difficult in terms of group harmony
are as follows: “...I felt as happy and good today as I did in the first workshop. Because I had a
prejudice that it was very difficult for someone who plays zeybek to practice halay form and learn
halay dances. But today I realised that I could break it.” (Focus Group, 19.12.2017, p.4). Although
not among the achievements, students also expressed their thoughts about the increase in their self-
confidence and the improvement of their relationships with their friends. ““...I’m not the same as the
day I first came. I feel much more self-confident with these events. My approach to my friends has
changed... Before, I didn’t trust anyone.” (Focus Group, 19.12.2017, p.5).

Researcher’s Evaluation

The researcher also made a reflection on the workshops held. The workshop was completed within
the specified period of time, and the students were given the determined acquisitions. Firstly, after
a general information about the numbers in Turkish culture, the importance of the number nine
was emphasised. The use of different disciplines such as folklore and anthropology in the parts
related to the stories of the dances affected the students positively. The researcher, who utilised
different disciplines as much as possible, observed that the students participated more willingly in
the workshops in the fields they were interested in. On this subject, the researcher wrote in her
diary: “While explaining the importance of the number nine, the students were very surprised by the
mythological elements. Utilising different disciplines attracted the attention of the students and they
participated in the activities much more willingly” (RD, 19.12.2017, p.30) and she emphasised the
importance of making use of different disciplines in the sections describing the origin of dance.
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While preparing the activities, dance steps were also incorporated into the activities. On this
subject, the researcher wrote in her diary: “At the end of the Sinsin workshop, the students who see
that the steps they learned in the activities are in dance, are more careful with every step they take in
today’s activity.” (RD, 19.12.2017, p.30).

While Sinsin dance is based on more individual movements, dokuzlu dance shows all the
characteristics of the halay form and is one of the dances where group harmony must be at the
highest level. In this regard, the researcher explained her thoughts about group harmony as follows:
“Especially the second activity of our workshop, the contact work with papers, was worth seeing.
Because they had to act in accordance with the form structure I specified without dropping the papers.
They especially listened to each other very well. Instead of speaking out and acting individually, they
acted by taking into account group harmony.” (RD, 19.12.2017, p.30). Regarding the harmony of the
group while dancing, the researcher also stated the following: “Halay is a dance that requires joint
movement and harmony of the group. Even though they had a little difficulty in this regard today,
they managed to overcome it. (RD, 19.12.2017, p.30).

General Conclusion and Planning of Subsequent Workshops

As can be seen from the evaluation results, students’ and researcher satisfaction are at the highest
level. As they gained more experience, the activities were carried out smoothly. Since they move by
holding each other in this dance, group harmony should be much better. It was observed that this
outcome was achieved as much as possible with the activities carried out throughout the workshop.
Since the dance steps are given in the activities, it has been observed that the dance steps are
understood quickly. Information about the origin of dance was integrated into the activities like
the steps, and as a result, it was observed that knowledge about the origin of dance was gained. As
in the Sinsin workshop, positive opinions were received regarding the permanence of the dance in
the dokuzlu workshop. In this workshop, there were also students who stated that they gained self-
confidence even though it was not included in the outcomes. At this point, the achievements and
activities section of the workshop was reviewed again.

6. Findings from the Kabalar Dance Workshop

This workshop is the last of the workshops on creative drama and dance. Before presenting the
findings regarding the kabalar dance workshop, information was given about the number of activities,
their duration and the points they should pay attention to.

Before starting the activities, information about kabalar dance was given. After 4 activities
were applied in the warm-up and preparation part of the workshop on trust, harmony, dance and
movement, 1 animation activity with improvisations was performed. Afterwards, an intermediate
evaluation was made and then 3 role-play activities were performed, then the kabalar dance was
practiced by combining the steps learned in the activities and after the evaluation, the workshop was
completed by playing the kabalar dance that was intended to be taught.

Evaluation of the Kabalar Dance Workshop

There are slow-paced halay dances performed both tightly and slightly spaced out, but still by holding
on. Halays, known by different names depending on the region, are known as “Kaba” in Gaziantep.
The source of sequential ring dances in Turkish folk dances can be traced back to Shamanism. The
fact that the kam, taking young girls and boys with him, takes the lead and plays by shouting cries
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is reminiscent of today’s kabas mentioned in the sources. The way of holding on in Kaba dances,
the solos made by the head of the team in the form of squatting, rising, turning, the shouts he shouts
overlap with the movements of the kam in the rituals People dancing halay seen in the rock paintings
also attract attention as an indicator of this Shamanic tradition.

As aresult of the analysis conducted after this workshop, the findings related to the participant
students and the researcher regarding the evaluations are detailed in the following sub-headings.

Evaluations of Participating Students

At the end of the workshop, students were asked to reflect on the works carried out. One of the
students wrote in their diary: “... Every time we come to the workshop, our energy turns into positive,
and this energy gives us the pleasure of constantly doing something. From the moment we enter the
hall, we always have a smile on our face and excitement for the activities we will do and the dance
we will learn....” (St, GG, 21.12.2017, p.6).

In this workshop, as in other workshops, the source of dance was tried to be given to the
students within the activities. A student explained their views on this subject as follows: “Folk dances
mean keeping that region alive. In order for the dancers to keep the spirit of that region alive, they
must enter and internalise that feeling and master its culture. It was incredibly nice to see at the end of
the workshop that the source of the dance was hidden in the activities we did today. I see my teacher
like a magician. Every day she welcomes us with a new surprise.” (St, AA, 21.12.2017, p.6).

One of the students wrote in their diary about strengthening the sense of confidence, which
is one of the gains of the workshops as follows: “In the activities we did today, we learnt to trust
each other more. We learned to manage the process together and to act as a group without a manager.
Rhythmic exercises have improved our unity. Most importantly, we learned the “Yarim Kaba” dance
without realizing it. (St, GG, 21.12.2017, p.6). One of the students wrote the following statements
in their diary about learning the steps and sources of dance, which was another achievement of the
workshops:

Today, while doing the activities, we learnt the dance and story of the yarim kaba

without realising it. I think this method is the easiest teaching method of folk dances. It is a

very entertaining, instructive and intriguing teaching method that, apart from all these, leads

us to the goal and the result in the work we do in the most knowledgeable and easiest way.”
(St, 1A, 21.12.2017, p.6).

A student said the following regarding the animation part of the workshop: I really enjoy
the improvisational parts of the workshops. Improvisation parts are the places where we can express
ourselves. How can we play the dances we do by internalizing them most? We see this. In other words,
we show it by adding something from ourselves. I feel more creative after the workshops.” (Focus
Group, 21.12.2017, p.7). Regarding the workshop, a student said, “Since I grew up in Balikesir, where
there were mostly individual dances, I had never held hands with a friend while dancing until now.

I even felt uncomfortable about it. However, after these activities, interestingly, |
forgot this negativity and even better understood the importance of solidarity when we hold
hands. (Focus Group, 21.12.2017, p.7).

Researcher’s Evaluation

The workshop was completed within the specified period of time, and the students were given the
determined acquisitions. Firstly, information is given about halays in Turkish culture in general and
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Shamanism, which is seen as the source of many halays. Afterwards, a general information was
given about the dance known as kabalar in Gaziantep. In this regard, the researcher wrote in her
diary: “Today is the last day of the workshops on creative drama and dance. Happiness and sadness
together... What I told about shamanism and the photographs I showed attracted the attention of the
students.” (RD, 21.12.2017, p.31).

The activities carried out in the last workshop in order to gain a sense of trust were very
effective. In this regard, the researcher wrote in her diary: “Individuals who trust each other achieve
success in every subject. My students also learnt to trust each other and succeeded.” (RD, 21.12.2017,
p-31). At the end of the dokuzlu workshop, the activity added to today’s workshop, with the approval
of the consultant, enabled the group to be more harmonious while dancing. In this regard, the
researcher wrote in his diary: “I’m glad I added this activity. They danced much more harmoniously.”
(RD, 21.12.2017, p.31).

Since the dance steps were integrated into the activities while preparing the activities, it was
casier to understand the steps of the dance. In this regard, the researcher wrote in her diary: “The
students, who knew that the steps they learnt in the activities were included in the dance, saw each
step as a part of the dance during the activities and were more careful while performing the practices.
After all, they saw the benefits of it when they started dancing. (RD, 21.12.2017, p.31).

7. General Conclusion and Findings for the Evaluation of the Process

As can be seen from the evaluation results, students’ and researcher satisfaction are at the highest
level. Since it was the last workshop, the activities were carried out in a much more conscious and
fluent way. Since they move by holding each other much more tightly in this dance, it has been
observed that this gain has been achieved in this workshop, where harmony is much more important.
The activity aimed at group harmony, which was added to the workshop with the approval of the
consultant after the previous workshop, contributed to the positive outcome of the workshop. In the
same way, it was observed that the sense of trust was also gained significantly.

Since the dance steps are given in the activities, it has been observed that the dance steps
are understood quickly. Information about the origin of dance was integrated into the activities like
the steps, and as a result, it was observed that knowledge about the origin of dance was gained. At
the kabalar workshop, very positive opinions were received regarding the permanence of the dance.

Contributions of the Process

Creative drama and preparation workshops are important for students to have knowledge about
creative drama in the activities carried out during the process and to prepare for the process. In
particular, it was ensured that the workshops on creative drama and dance, which were implemented
later on, could proceed smoothly and that the instructions could be understood and progressed fluently.
Creative drama and dance workshops were especially beneficial for folk dance students to be open to
innovations with different teaching methods and to have fun and easy ways in the teaching process.

Contribution to Students

Creative drama enabled students to communicate with each other and work harmoniously. With the
preparation workshops, students were able to work harmoniously and more communicatively in the
space. One of the students expressed their thoughts about harmony as follows: “...we learned to hold

80



Dance, Drama and Action: Creative Drama Method in Teaching Turkish Folk Dances

each other, take care of each other, and control those to our right and left, in the activity. It’s great to
be in harmony.” (St, AA, 19.12.2017, p.5).

The contribution of creative drama in dance-themed workshops has facilitated the perception,
learning and application of the attitude more easily, especially because they have mastered the source
of dance. It also ensured the permanence of the dances. One of the students explained their thoughts
about learning the dance as follows: “... It is incredibly nice to learn by having fun and really feeling
instead of learning with numbers.” (Focus Group, 12.12.2017, p.1). Regarding the permanence of
the dance, one of the students said, “...I remembered every frame of the dance. I won’t forget any of
it.” (Focus Group, 12.12.2017, p.2). Regarding the source and cultural structure of dance, a student
said, “...we did many activities in our workshop that were compatible with the cultural structure of
dance.” (St, BS, 19.12.2017, p.5).

Contributions to Personal Structure

Each individual has different characteristics. Although they are self-confident in terms of folk dances,
sometimes they may not display the same self-confidence in different regions. It was observed that
students were more courageous and diligent in the activities with creative drama. It has been noticed
that communication aspects have also improved. They expressed themselves more easily, and it was
determined that their feelings of trust towards each other also improved. One of the students wrote,
I feel much more self-confident with these events. (Focus Group, 19.12.2017, p.5), another student
said, “We learned to trust each other more in the activities we did today. ...we learnt how to act in a
group.”(St, GG, 21.12.2017, p.6).

It was observed that their imagination developed in the animation sections of the workshops.
Students with increased self-confidence and imagination came up with much more creative ideas.
It was also observed that their decision-making power increased. On being creative, a student said,
“We discovered qualities in ourselves that we had not realised before... It is good to be and to think
creative.” (St, BB, 05.12.2017, p.2), another student said, “...1 feel creative after the workshops.”
(Focus Group, 21.12.2017, p.7).

Since the workshops require acting together, it was observed that they were much more successful
especially in terms of self-control. Regarding group harmony, one of the students said, “We learned
to act and focus as a group in the games we played.” (St, BG, 07.12.2017, p.3), one other saide “...
we have seen how we should behave in group work, how our attitudes negatively affect our work
when we are ambitious.” and explained the importance of group harmony. (St, ND, 07.12.2017, p.3).

It was observed that students who were shy at the beginning of the workshops became more active
and participative as the workshops progressed. It is thought that the applications they make when they
encounter different conditions in the activities increase their readiness skills for different situations
they will encounter in life. Since dance is also a transfer of emotions, it has increased their ability to
express their feelings and thoughts verbally and with physical movements.

Contribution to the Researcher

Thanks to creative drama, the researcher had a comfortable application process with the students
and was able to be comfortable and fluent, especially in terms of teaching method. The positive
feedback she received from each student made her realize the necessity of introducing this field to
teachers studying in this method. After the researcher noticed the sense of pleasure in the students,
she increased her desire to improve herself by following new trainings in the field.
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Discussion, Conclusion and Recommendations

The aim of this research is to examine the process of using creative drama method as a teaching
method in teaching of Turkish folk dances. In this context, the research was planned and implemented
in stages as (a) Preparatory workshops (b) Creative drama and dance workshops (¢) Contributions of
the research process, and the relevant findings were obtained.

In the findings related to the preparatory workshops, which were the first stage of the research,
it was seen that drama activities were effective in helping the participants get to know each other
better and increase their communication since they were first year students. In this context, it was
observed that students got to know each other better through drama activities and their communication
and interaction with each other increased. The findings reveal that drama methods and techniques
contribute to the participants in preparing for a study that requires communication, interaction and
harmony such as Turkish folk dances.

From these findings regarding the preparatory workshops, it can be concluded that the creative
drama and dance workshops were carried out for the qualified execution of the implementation
phase. It can be stated that the main purpose of the preparatory workshops held for the qualification
is to increase the communication and interaction between the participating students, that is, to enable
the participants to work as a group. As a matter of fact, it is emphasized in the literature that the
effective use of creative drama is closely tied to who the instructor and participants are and the social
background of the experiences they bring to the workshop. In this regard, Johnson (2014, p.11) stated
that according to the levels of processing theory, knowledge can be better understood, remembered
and stored when it is shaped at deep levels; according to the constructivist learning theory, creativity,
advanced thinking and social interaction increase learning; and according to the holistic learning
theory, students learn more and more deeply when they can establish personal connections with
what they learn. In this way, he pointed out that creativity, advanced thinking, social interaction and
personal bonding are elements of creative drama. Senyavas (2018) Creative Drama as a Method
in Visual Arts Educator Training: In his thesis titled Action Research, under the title of cultural
transfer under the theme of relational drama, the conclusion that students bring to the course the
characteristics they bring from their past experiences, subjective cultures and roots makes them very
happy and provides a significant motivation for their participation in the course, supports Johnson’s
determination. Therefore, in this study, in support of the results of Johnson and Senyavas, it was
observed that the students’ carrying their past experiences to the activities made them very happy and
provided an important motivation for them to participate in the lesson and focus better on the subject.

The most important thing that can be said about the preparatory workshops, which is the first
stage of the research, is the positive opinions of the students towards the activities in this stage. As
can be seen from the findings, the analysis results of the participating students’ diaries also support
this view. Participating students bonded while learning through activities. Senyavas (2018, p.242)
also stated in his research that the students’ perceptions of the course were generally positive, and
emphasised that they liked the course and the drama method very much with the positive changes
they noticed in themselves with the course. This research shows that similar results were achieved.

It has been observed that students feel uneasy at the beginning of creative drama activities.
It was observed that the students who had difficulties in participating in these activities from time to
time decreased their uneasiness as the activities progressed. During the implementation process, it
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was determined that the students, who initially had difficulty in adapting to the group, experienced
changes in their attitudes towards each other in this process.

Findings from the students’ diaries show that they developed and changed in areas such
as self-expression, self-confidence, empathy and trust through creative drama. Metinnam (2017),
“Creating Cultural Contact Areas with Creative Drama: The finding in his research titled “An
Example of Participatory Action Research in Art Education” that conflicts arising from differences
among teacher candidates can be resolved in cultural contact areas that can be created through the
creative drama method supports the transformative effect of the drama method observed in the
research in this sense. The use of creative drama in the teaching of Turkish folk dances also shows
that it increases communication within the group and reduces problems. The students considered
“ensuring participation, discovering different aspects, facilitating understanding, learning by doing,
developing empathy, being instructive, developing visual memory, being fun, being interesting,
establishing sincere relationships, developing the power of interpretation, expressing oneself better,
developing thinking skills, increasing self-confidence, getting rid of prejudices” as the advantageous
aspects of creative drama and emphasised them in this way. Bayrake¢i (2007)’s research titled “The
Effect of Creative Drama Activities in Preschool on the Development of Communication Skills™ also
reveals that drama activities are effective in the development of students’ communication skills.

It turned out that the students’ perceptions of the studies were generally positive, and they
noticed positive changes in themselves. It has been observed that students, who were initially skeptical
about the creative drama method, soon got over their doubts and eagerly awaited other workshops.

When the preparation workshops were evaluated in general, it was seen that the participant
students had positive ideas about creative drama, which they had just met. It was observed that
the participants, who did not have any knowledge about the components of dramatic fiction in the
preparation workshops, reached a sufficient level in this regard after the workshops.

In the process of creative drama and dance workshops, which is the second stage of the
research, it was aimed to teach folk dances to the participant student group through creative drama
activities. While planning the workshop activities, dance steps were tried to be incorporated into the
activities. It was observed that dance steps were understood very quickly in the activities without
realising it. The presence of dance rituals during the preparation of the activities made the behaviour
of the dances more understandable.

Halay is a dance performed arm in arm and with contact. In halays, the movement and
harmony of the group together is important. Therefore, group harmony must be very good. It has been
observed that the activities aimed at group harmony, which are tried to be given in the preparatory
workshops, have a positive impact on dance teaching.

It has been observed that utilising different disciplines and the use of creative drama makes
learning more fun and permanent and has a cohesive feature on the teaching of folk dances. Especially
in the parts related to the stories of the dances, the use of different disciplines such as folklore and
anthropology affected the students positively. In this regard, some students stated that they had the
opportunity to meet disciplines they had never encountered before.

As a result of his research, Oguz (2013) concluded that the creative drama method increased
the interest levels of classroom teacher candidates in art and their success in art education courses.
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As a result of the findings obtained from the students’ diaries and interviews, the conclusion that the
use of creative drama in the teaching of folk dances increases their level of interest in both the lesson
and the artistic aspect of the dance, and makes what is learnt more fun and permanent is similar to
Oguz’s research findings. Having a different experience outside the traditional system they are used
to attracted the students’ attention and they expressed that they were generally satisfied with this way
of organising the workshops. However, the students who stated in the interim evaluation of the first
workshop that they could not establish the connection of the activities with dance teaching at the
beginning, stated that they saw this connection very clearly after the workshop.

As a result of Seray Asimoglu’s (2012) thesis titled The Concept of Play in Preschool
Education within the Framework of Creative Drama and Orff Approach; it was determined that the
use of creative drama and Orff approach as a method in teaching Turkish folk dances in preschool
education increases children’s interest in the lesson, arouses curiosity and contributes to rhythmic,
musical and kinetic skills.

While carrying out these activities, the instructor should be aware of the fictional possibilities
of creative drama. Fiction offers participants the opportunity to look at their experiences from different
perspectives. Therefore, creative drama processes have the opportunity to create and transform a
common meaning. This feature comes to the fore especially in the stories of the dances.

In this study, students realised that they could learn dances through creative drama with
experience-oriented and active participation. In Arikan’s (2011) study titled The Effect of Using
the Creative Drama Method in Visual Arts Education in Primary Schools on Attainment, Attitude
and Permanence, it was determined that the information learned through the creative drama method
was forgotten less in the experimental group than in the control group. The positive effect of the
creative drama method was also revealed in this study. It was also emphasized that creative drama
is a teaching method that contributes to learning and retention in the Visual Arts Course. Kilicaslan
(2018) also examined the effect of creative drama on the personal and professional competencies of
teacher candidates and determined that this method is more effective and permanent than traditional
methods in improving their self-confidence, communication skills and professional competencies.

Students frequently emphasised in their diaries and interviews that they would like to use
creative drama method when they become teachers. Conducting workshops with creative drama also
positively affected students’ thoughts about how they will do their future professions. As a result of
the research, it was determined that most of the students agreed that creative drama should be used
in other courses along with Turkish folk dance lessons.

In general, it was concluded that creative drama has an effect of increasing communication,
interaction, trust and harmony among the participating students; it provides a more effective and
permanent learning in the teaching of folk dances thanks to this harmony and trust, and it is a
liberating, creative and transformative method that can enable them to look at things more critically.
It was observed that the applications made by utilising different disciplines increased the interest of
the students and they came to the studies more willingly. These students, who will be teachers in the
future, stated that they will use creative drama as a method in their studies.

McCaslin (2016) stated that drama is used as a method to produce knowledge, arouse interest,
solve problems and change attitudes in the learning process. Creative drama method can also be used
for these purposes in teaching folk dances.
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Creative drama contributed to the participating students becoming more questioning, trusting
each other, good communicators, creative and harmonious individuals. The initial adaptation problem
experienced by students who encountered creative drama for the first time decreased with the role-
play activities, and the students showed significant improvement, especially in matters related to
improvisation. Gallagher (1997) emphasised that creative drama not only develops the ability to
work collaboratively but also contributes to thinking and creating different realities. Ranzau (2016)
similarly stated that in addition to positive learning experiences, students work in closer relationships
with each other during drama activities and that drama unites shy and distant students in the classroom
(Akt. Senyavas, 2018, p.252).

Kalidas (2014) mentioned the teamwork feature of drama in his study and pointed out that it
also develops active learning, co-operative and collaborative skills. The information that the students
who experienced learning through creative drama in Turkish folk dances realised that they could
learn in an experience-based and effective way was frequently emphasised in the student diaries. The
results of Kalidas’ study are similar to these results.

Utilising different disciplines in the research process has been useful in addressing the
interests and tendencies of individuals in line with their learning habits and attracting their attention.
In addition, students stated that when they had physical discomforts, the activities caused them to
forget these discomforts and made them feel better. In this sense, it was observed that creative drama
has a healing feature, albeit indirectly.

The practices carried out by the group gave positive results in terms of in-class communication,
willingness to participate, using time efficiently and fulfilling responsibilities. In addition, it was
observed that creative drama also contributed to students’ problem solving and adaptation to new
situations. In the process in which the researcher took part as an instructor, the fact that the researcher
adopted the role of an instructor who experienced the process together and tried to solve the problems
together rather than the traditional teacher-student relationship in the workshops had positive effects
on the students.

The idea that creative drama developed the creativity of the participant students was an
expression found in almost all student diaries. In folk dances performed as group work, the
contribution of creative drama to the group’s ability to act more harmoniously is also understood
from student diaries and interviews. Students who were hesitant to participate in activities stated that
they overcame their shyness and their self-confidence increased at the end of the workshops.

Traditional methods are widely used in many institutions, including universities. New
methods, techniques and approaches are needed in teaching folk dances. Creative drama is one of
these methods.

Recommendations

Creative drama should be included as a compulsory and/or elective course in Turkish Folk Dances
departments. In courses aimed at teaching and transferring Turkish folk dances, different disciplines
and methods such as creative drama should be used for effective and interesting learning. Creative
drama workshops should be prepared in a way that participants can interact.

85



Deniz Koktan & Omer Adigiizel - Yaratict Drama Dergisi 2024, 19(1), 59-89

Similar studies can be carried out not only as a teaching method but also for the staging
process of dances. Studies using the creative drama method can also be applied to other dance types
other than halay. Such studies can also be carried out for other age groups. In particular, narrative
activities based on the stories of dances can be effective in attracting the interest of young age groups.
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