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ABSTRACT

Casual relief teachers (CRTs) are teachers who take the place of regular classroom teachers
(RCTs) in primary schools when they are absent from school for various reasons such as
illness, professional development activities, or annual leave. Casual relief teaching, which
is not defined as an official duty in the legislation of the Turkish education system, usually
occurs when surplus teachers nominated to the provincial order are assigned to crowded
schools in provincial district centers. CRTs contribute to the sustainability of education
activities in the absence of RCTs. The working conditions of these teachers vary, and they
teach in different grade levels. In this study, the working conditions of CRTs in the context
of the Turkish education system are analyzed from the perspective of different
stakeholders. This study was conducted with the phenomenological research design, one
of the qualitative research designs. The participants of the study consisted of school
administrators (principals and vice principals), RCTs, CRTs and parents. The data obtained
through qualitative interviews using individual semi-structured forms were analyzed
using the content analysis method. According to the findings, CRTs were found to suffer
from not having a fixed classroom, not being able to adapt to different teaching methods,
experiencing various problems in classroom management, and facing disrespect from their
colleagues from time to time. While serving as a CRT is an advantage for some CRTs due
to family reasons, disadvantages occur in terms of having problems adapting to the school
culture and forming organizational commitment. RCTs see CRTs as an important part of
the education system and think that they contribute to the sustainability of teaching
processes. School administrators, on the other hand, see CRTs as useful stakeholders of the
school system. For school administrators, CRTs contribute to the school in terms of
providing teacher flexibility and sometimes helping with administrative tasks.
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Introduction

One of the most fundamental stakeholders of school organizations is undoubtedly teachers
(Abazoglu et al., 2016). In the Turkish education system legislation, teachers are employed in schools
with different titles: permanent teacher (Cebiroglu et al., 2023), contracted teacher (Karadag et al.,
2020), paid teacher (Evci et al, 2024), prospective (pre-service) teacher (Nartgiin, 2008), surplus
teacher (Giircan, 2021), assigned teacher (Sar1 & Giilsoz, 2020), substitute teacher (C)zkal—Sayan &
Berk, 2020), counselor (Unal & Unal, 2010), special education teacher (Eksi, 2010), support education
room teacher (Giiven, 2021), on-call teacher (Giinay & Ozbilen, 2014), tutor teacher (Cetin & Aydin,
2019), science and art center teacher (Altun & Vural, 2012), vocational teacher (Sekerci & Karatas,
2019), private school teacher (Bayrak¢: & Ding, 2020), classroom teacher (Baran & Altun, 2014) and
reserve officer teacher (Caparlar, 2021). These teaching titles are somehow officially included in the
legislation of the Ministry of National Education (MoNE). However, there is another teacher role
that is not mentioned here but actually exists in schools in the Turkish education system: the casual
relief teacher (CRT). CRTs, who are also the main focus of this research, are teachers who are not
part of the staff of the schools where they work but are permanent teachers in the MoNE.

According to the MoNE Regulation on Teacher Appointment and Relocation, teachers who are
surplus to norms in their schools or who cannot be assigned to their preferred schools for any reason
are assigned to the Provincial Directorate of National Education in order to ensure family unity.
These surplus teachers are assigned to schools in the province where they are needed. CRTs are
temporarily assigned to primary schools to replace teachers who cannot attend classes that day, that
week or that month for various reasons (Ministry of National Education Regulation on the
Appointment and Relocation of Teachers, 2015). Although these surplus teachers are called "on-call
teachers" in schools (Senel, 2021), this term has no equivalent in the Ministry of National Education
(MoNE) legislation. However, in international literature, these teachers are often referred to as
casual relief teachers (CRTs) (Cleeland, 2007; Nicholas & Wells, 2017; Reupert et al., 2023; Uchida et
al.,, 2020). In addition, the term "substitute teacher" (Seven-Sarkaya, 2018; Senel, 2021) or "surplus to
norm" is also among the terms frequently used for these teachers in daily practices in schools.
Throughout this study, the term "casual relief teachers (CRTs)” is used as it is thought to better
describe the roles of these teachers.

CRTs replace regular classroom teachers (RCTs) who cannot come to school due to illness,
professional training, annual leave or other reasons. They work to ensure the continuity of teaching
when the classroom teacher is absent (Nicholas & Wells, 2017). The weekly teaching hours of CRTs
may vary. While some CRTs work daily in different schools and classrooms, some of them may work
more than one day in the same classroom or school. CRTs are available in higher education,
secondary education, primary education and early childhood education settings (Uchida et al.,
2020). There are various studies on these teachers in the literature (e.g. Bekingalar 2015; Bletzer 2010;
Burroughs et al., 2019; Clifton & Rambaran 1987; Driedger-Enns, 2014; King, 2016; Landis, 2019;
Nicholas & Wells, 2017; Seven-Sarkaya, 2018; Senel, 2021). Although these studies in the literature
reveal certain findings about CRTs in international contexts, limited information is available on
CRTs' working conditions, motivations, and experiences (Reupert et al., 2023). This applies to the
Turkish context as well. There is a need for more information on this teaching role, which is not
recognised in the MoNE legislation.

This research addresses the role of CRTs in schools in the Turkish education system. Although in
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daily practices, CRTs are described as surplus teachers who replace RCTs who cannot come to school
for a certain period of time, it is thought that it is insufficient to fully express the roles and
responsibilities of CRTs in school organisations and their position in school culture. In Australia, the
terms 'casual relief teacher' (Cleeland, 2007), 'substitute teacher' (Colbert, 2001) in the USA, and
'supply teacher' (National Union of Teachers [NUT], 2003) in the UK are used for teachers working
temporarily in schools. In fact, other terms in the literature include casual teacher (McCormack &
Thomas, 2002), relief teacher (Ewing, 2001), emergency teacher (Peyton, 2000), replacement teacher
(Gill & Hand, 1992), guest teacher (Ferrara & Ferrara, 1993), itinerant teacher (Yarger & Luckner,
1999) and part-time teacher (Gammarano, 2003). While teachers abroad are employed as CRTs
according to certain legislation (Lonsdale & Ingvarson, 2003; Preston, 2019; Uchida, 2023), it can be
argued that the fact that they are not appointed by MoNE in Tiirkiye with a separate employment
title and that there is no separate job description in the legislation, unlike the practices in other
countries, causes a lack of information about CRTs in the literature.

In their study on CRTs, Uchida et al. (2020) found that a significant proportion of participants
perceived the teaching processes of CRTs in a negative way. According to the researchers, this is
mostly due to limited access to school information, lack of support for obtaining accreditation, and
a sense of exclusion in the school culture. In addition, the need for more access to information about
vocational education is also among the findings of Uchida et al. (2020). As a result of their systematic
review research, Reupert et al. (2023) stated that CRTs play an important role in school improvement
efforts by providing free time for other teachers to participate in professional learning activities,
complete administrative tasks and deal with personal matters. However, it was also found that the
working conditions of these teachers were not satisfactory and that they did not receive the
necessary support from school administrators or other teachers (Reupert et al., 2023). Nicholas and
Wells (2017) also revealed that CRTs do not feel themselves as part of the school culture in which
they work. Therefore, it can be stated that CRTs should be recognised with clearer job descriptions
in national or international education systems. In addition, education systems need to develop
policies and practices to improve the work of CRTs (Reupert et al., 2023).

When the literature was analysed, no specific study on CRTs was found in Tiirkiye. However, some
studies have revealed that surplus teachers, which refers to the situation where more teachers are
employed than needed in a school due to student enrolment or budget constraints, are considered
as "CRTs" (Seven-Sarkaya, 2018). In another study conducted by Senel (2021), it was determined that
surplus teachers are obliged to work three days in a school in return for their salaries. Being assigned
to teach in place of absent teachers and the permanence of this situation can create significant
difficulties for CRTs. This situation arises from the fact that they have to attend the assigned school
for half a day, cannot take additional courses and other related issues. On the other hand, school
administrations are also reluctant to employ such teachers. The main reasons for this reluctance
include attendance tracking, difficulties in managing starting and leaving hours, or inconsistent
situations (Senel, 2021). Despite the presence and significant contributions of CRTs in the Turkish
education system, there is a significant knowledge gap regarding their working conditions,
motivation, experiences and the support they receive from schools.

Based on all above-mentioned factors, this study analyses the working conditions of CRTs in the
context of the Turkish education system from the perspective of different stakeholders. Including
different perspectives of school principals, vice principals, RCTs, CRTs, and parents, the study aims
to draw conclusions about the role of CRTs in schools. This study aims to provide recommendations
for fostering a conducive and supportive working environment for the CRTs while revealing the
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strengths of the system and areas for improvement in relation to CRTs, thereby highlighting their
contributions to the school system. In this context, the main research question of this study is as
follows:

According to CRTs and other school stakeholders (school administrators, teachers, and parents),
what is the role of CRTs in the Turkish education system, and what are their experiences in this
context?

In order to answer this main research question, the following sub-research questions were used as a
framework:

¢ RQ 1. What are the experiences, motivations, and challenges faced by CRTs in the Turkish
education system?

e RQ 2. How do RCTs perceive the role of CRTs in schools, and what are their attitudes
towards their status?

e RQ 3. How do school administrators (principals and vice principals) perceive the role of
CRTs, and what are their attitudes toward their status?

e RQ 4. How do parents perceive the role of CRTs and their impact on their children's
education?

A Review of Literature

Casual Relief Teachers (CRTs)

The casualization of the teaching workforce means a greater reliance on non-full-time, part-time
teachers in educational institutions. This trend often results in casual teachers (CRTs) lacking job
security, benefits, and professional development opportunities (Charteris et al., 2017). Given the
financial constraints in education systems and unpredictable student enrolments, it may lead school
administrators to adopt CRTs more. However, this transition can lead to various problems, such as
reduced consistency in teaching, difficulties in maintaining teaching standards, and a sense of
professional uncertainty among educators (Cleeland, 2007). These conditions affect both the morale
and career paths of CRTs and the overall quality of education received by students (Reupert et al.,
2023). CRTs assume the casualization responsibility of RCTs. They attend classes to fill in for teachers
who cannot come to school due to illness, professional development activities, or personal leave.
Sometimes they can also be called from outside the school (Nicholas & Wells, 2017). CRTs play a
very important role in the education system by ensuring sustainability in education and minimizing
disruptions in students' learning experiences (Charteris et al., 2017). CRTs are responsible for more
than just sticking to a lesson plan. They also need to quickly adapt to a variety of classroom settings,
teaching resources, and student needs while adhering to the rules set by the school (Uchida et al.,
2021). However, CRTs face various occupational barriers, including low job satisfaction, professional
development, and unstable employment. Their casualization employment status can lead to a lack
of cohesion within the school community, barriers to professional development, and limited access
to the tools necessary to engage with students (Charteris et al., 2017). This can have an impact not
only on teachers' sense of belonging but also on their effectiveness in the classroom. In addition, the
increasing trend toward casualization employment of teachers causes problems with the
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employment of CRTs (Reupert et al., 2023).

Due to these negative situations, CRTs often feel excluded from professional networks, which
negatively affects their professional development and their capacity to maintain their teaching
expertise (Nicholas & Wells, 2017). For example, a study on CRTs in primary schools in Australia
revealed some advantages of CRTs, including the opportunity to work in a variety of schools.
However, the same study also found difficulties in gaining accreditation and accessing professional
development opportunities (Uchida et al., 2021).

The professional identities of CRTs are multifaceted and complex and their status is shaped by their
socio-political context. Concerns about the status of CRTs stem from the policies adopted in the
teaching workforce. CRTs often have lower job satisfaction and weaker relationships with students
and colleagues (Charteris et al., 2017). CRTs often face unstable working conditions in different
schools, which makes them feel excluded and vulnerable in their professional lives (Morrison &
Galloway, 1996; Shilling, 1991). CRTs may feel less valued and have less organizational commitment
in the absence of a stable network and little expectation for professional development (Cleeland,
2000). For example, Charteris et al. (2017) examined the limited roles of CRTs in the unstable
conditions of education and school policies and found that due to this unstable environment, CRTs
prefer to adopt survival strategies such as job abandonment to meet the ever-changing requirements
of casualization teaching assignments. They also found that CRTs were concerned about job security
(Jones, 1999; O'Grady, 2001), utilization of school facilities and amenities (Colbert, 2001; Webb, 1995),
information and communication (Lassmann, 2001; Nidds & McGerald, 1994; Young & Carrick, 1993),
course management (Clifton & Rambaran, 1987), status (Cardon, 2002; Drake, 1981; Shilling, 1991),
relationships with the school community (Colbert, 2001; Grimshaw et al, 2003), relationships with
students (Clifton & Rambaran, 1987, Morrison & Galloway, 1996), classroom management
(Bontempo & Deay, 1986; Bransgrove & Jesson, 1993), job satisfaction (Galloway, 1993; Pardini, 2000)
and job stress (Duebber, 2000; Lokey et al., 1989) (Cleeland, 2007).

Metaphors such as "an ordinary teacher is a gardener"” used by CRTs to describe their tasks show
their belief in promoting students' learning while at the same time emphasizing their own difficulties
in terms of professional development and acceptance within the education system (Uchida et al.,
2022). It can be stated that this metaphor reflects the experiences of CRTs' endeavor to maintain their
professional identity in the face of structural challenges. Furthermore, a study conducted by
Nicholas and Wells (2017) emphasizes the importance of the structure of schools, causing CRTs to
feel excluded from professional networks, which negatively affects their expertise and abilities in
teaching.

A comprehensive analysis of the experiences of CRTs of various statuses emphasizes the necessity
of professional development to improve their working conditions and overall experience (Reupert
et al., 2023). Although CRTs have problems such as access to additional support and professional
development, school principals and vice principals play a critical role in assisting CRTs by providing
them with access to resources (Uchida et al., 2021). According to a systematic review on the subject,
CRTs need support and professional development to improve their working conditions and
experiences (Reupert et al., 2023).

CRTs in the Context of the Turkish Education System

In the context of the Turkish education system, the existence and function of CRTs are proceeding
in a system outside of official legislation. Although the current legislation does not officially
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recognize the role of CRTs, practical realities in the educational environment have led to this
situation. In the Turkish education system, the term CRT has a multifaceted meaning. The birth of
CRTs in Tiirkiye is due to different elements. Basically, there is a phenomenon of "surplus (norm
surplus) RCTs" in various provinces (Gtircan, 2021). These teachers are teachers who do not have a
position in a particular school in their province and are on provincial orders (Fatma & Acar, 2020).
These surplus teachers are usually temporarily assigned to primary schools in the provincial center
and fill the gaps that arise when RCTs cannot come to school for various reasons (Seven-Sarkaya,
2018). On the one hand, CRTs serve the traditional role of teachers and attend classes. On the other
hand, they serve additional purposes, such as supporting special education programs, including
support education room classes when necessary (Giiven, 2021). These responsibilities underline this
informal but critical role of CRTs and an important gap in schools. From this point of view, it can be
stated that the existence of CRTs stems from the needs in daily organizational life. Moreover, the
fact that surplus teachers function as CRTs points to the need for a more strategic approach to the
assignment of teachers in the Turkish education system. In conclusion, although CRTs are not
officially recognized in Turkish education legislation, it can be argued that their role is undeniably
important.

The presence and function of CRTs in the Turkish Education System are characterized by their ad
hoc role in teaching processes. Although there is no clear definition in the official legislation and no
clear framework for their roles, these teachers, arising from the needs in daily organizational life, fill
important gaps in schools. This group, also known as surplus teachers, has a critical role in ensuring
educational continuity by undertaking various roles, such as attending classes in the absence of
teachers and supporting special education programs. This situation emphasizes the functionality
and importance of CRTs in the Turkish education system and also reveals the strategic approach
deficiencies in the current system. This research makes a significant contribution to the literature by
comprehensively analyzing the experiences, working conditions, and professional development
needs of CRTs in the Turkish Education System. While existing studies point to the challenges faced
by casualization teachers and opportunities for professional development, there is no
comprehensive study that addresses the unique situation and needs of CRTs in Tiirkiye. By focusing
on the experiences of CRTs, this research aims to provide concrete recommendations on how to
support them and improve their professional development. In terms of contribution to the
international literature, analyzing the situation of CRTs in the Turkish Education System provides a
comparative perspective with teachers with similar roles in different education systems. This study
has international significance as it reveals the effects of approaches in teacher appointment and
deployment processes on the quality of education and professional development of teachers.
Moreover, the findings specific to Tiirkiye can provide important implications and
recommendations for educational policies and teacher development strategies in other countries. In
conclusion, this research aims to contribute to educational policies and teacher development
strategies at both national and international levels by providing important insights into the roles,
experiences, and needs of CRTs in the Turkish Education System. In this context, the results of the
research can help education systems adopt more strategic, inclusive, and effective teacher
development approaches.
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Method

Research Model and Design

This research uses a qualitative study design that aims to gain a deeper understanding of the
experiences, challenges, motivations, and organizational support structures related to CRTs within
the Turkish education system. Researchers adopt the qualitative research model by focusing on a
specific problem, collecting data in its natural setting, and analyzing it inductively to reveal specific
codes, categories, and themes (Creswell, 2012). This research is phenomenological research by
nature. In this study, phenomenological design, which is a qualitative design, was used to
investigate the experiences of CRTs in the Turkish education system. The methodological
framework of phenomenology was chosen for its capacity to facilitate a comprehensive exploration
of participants' perceptions, emotions, and the meaning they attribute to their experiences. This
approach is highly effective in capturing the essential nature of the phenomenon by actively
involving the subjective experiences of the CRTs. It provides a comprehensive view of their daily
work lives and interactions in the educational environment.

Participants

The participants of this study consisted of various stakeholders within the Turkish education
system, including school principals, vice principals, RCTs, CRTs, and parents. Purposeful sampling
method was used to select participants who had direct experience or interaction with the role of
CRTs in the education system. Ritchie and Lewis (2003) state that the use of purposeful sampling in
qualitative research plays a critical role in developing a broad understanding by providing
researchers with in-depth information about specific situations, people or events. In this context,
Emmel (2013) emphasizes that the purposeful sampling method in qualitative research enables
researchers to collect rich, detailed, and complex data instead of understanding a particular
phenomenon in depth and making generalizations. Ray (2012) states that purposeful sampling
techniques enable the selection of information-rich cases in qualitative research to obtain the most
enlightening answers to research questions. The purposive sampling method plays a critical role,
especially in reaching participants representing unique situations (Coyne, 1997; Palinkas et al., 2015;
Suri, 2011).

In this context, the participants of this study consisted of school principals (n = 2), vice principals (n
=2), CRTs (n=4), RCTs (n=6), and parents (n = 6), totaling 20 participants. The principal participants
were male, aged 47 and 56, with 7 and 9 years of teaching experience and 28 and 17 years of
administrative seniority, respectively. One of the principals has a bachelor's degree, and the other
has a master's degree. The vice-principal participants were also male. One assistant principal is 38
years old, and the other is 35 years old. The assistant principals, both of whom have master's degrees,
have 7 and 16 years of teaching experience, and 7 and 8 years of assistant principal experience,
respectively. All four of the temporarily assigned teachers are female primary school teachers with
a bachelor's degree. Their ages ranged from 29 to 34 years, their teaching experience ranged from 6
to 12 years, and each of them taught grades 1 to 4 as a CRT. Classroom teachers, all of whom are
female and have a bachelor's degree, have a longer teaching experience ranging from 7 to 31 years
and their ages are between 29 and 53. They are currently teaching grades 1, 3, and 4. Finally, the
parent participants ranged in age from 31 to 38 years and had children in grades 1 to 4.
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Data Collection

In this study, data were collected through semi-structured, in-depth interviews in order to reveal
the experiences of CRTs, RCTs, school administrators and parents about the phenomenon under
study. Kvale (1996) positions interviews as an important research tool in qualitative studies and
emphasizes the depth of understanding they can provide about participants' perspectives,
experiences, and meanings. The interview questions were designed to gather information about the
participants' perspectives, experiences, challenges, motivations, and the level of organizational
support provided for the role of CRTs. The interview questions were open-ended to encourage
participants to openly share their experiences and views. Interviews were conducted face-to-face
and using digital platforms, depending on the preference and availability of the participant. All
interviews were audio-recorded with the consent of the participants and notes were taken during
the interviews for further analyses. In addition, all interview recordings were personally transcribed
by the researchers. The questions asked of the participants in semi-structured interviews were as
follows:

School administrator interview questions
1. Based on your experience, how would you describe the role of CRTs in your school?

2. How does the presence of CRTs affect the daily functioning and learning environment in
your school?

3. What motivates you or the school management to attract CRTs and how do you conduct the
selection process?

4. From your point of view, what are the main challenges that CRTs face when working in your
school?

Casual relief teacher (CRT) interview questions
1. Why are/were you employed as a substitute teacher in your current school?
2. What motivates you to continue working as a substitute teacher?
3. Can you tell us about some of the best experiences you had as a substitute teacher?

4. Conversely, what have been the most challenging aspects or experiences of your role as a
substitute teacher?

Regular classroom teacher (RCT) interview questions

1. How often do CRTs teach in your class? Can you give any reasons for your absences that
require a substitute teacher?

2. Inyour experience, what are the positive effects of CRTs replacing RCTs?

3. Are there any particular challenges you face when you return to the classroom after taking
over as a substitute teacher? If so, can you describe them?

4. How do you see the role of CRTs within the school? Do you believe that their contribution is
sufficiently recognized?
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Parent interview questions

1. Is your child's class temporarily taught by another teacher when the teacher is absent? Are
you aware of such situations? How do you observe your student's reaction in such cases?

2. Does your child talk about or discuss their experiences while being taught by any
casualization teachers? If so, can you share some of their feelings or stories?

3. Are there certain qualities or skills that you believe CRTs should possess to ensure a smooth
teaching experience for students in the absence of their regular teacher?

4. What do you think about the communication between parents and CRTs? Do you think it is
sufficient or is there room for improvement?

Data Analyses

The transcriptions from the qualitative interviews were carefully scrutinized to extract thematic
codes, sub-categories, categories, and themes that allowed for a comprehensive and detailed
description of the experiences of both CRTs and RCTs, school administrators, and parents.
Consistent with the phenomenological design, the research prioritizes making sense of participants'
experiences as they perceive them without any bias (Morse, 1993).

Kvale (1996) elaborates on a systematic approach to conducting qualitative interviews by dividing
it into seven stages: thematization and design of the study, consideration of ethical issues, the actual
interview situation, ensuring the quality of the interview, transcription of the interviews, methods
of analysis and validation of the findings. These seven stages were followed in the data analysis
phase of this research. First, the data collected from the interviews were transcribed and then
analyzed using thematic analysis. Thematic analysis is a common process used to analyze interview
data, text data, or other types of qualitative data in many fields, including educational studies
(Patton, 2002; Richards & Hemphill, 2017). This process involves familiarizing with the data, creating
initial codes, searching for themes among the codes, reviewing the themes, identifying and naming
the themes, and producing the final report (Scharp & Sanders, 2018).

Validity and Reliability

To increase the validity and reliability of the study, triangulation was utilized by collecting data
from different stakeholder groups to compare and cross-validate their views and experiences
(Campbell et al., 2018). The themes that emerged during the analysis were reviewed by a separate
researcher to ensure the accuracy and comprehensiveness of the findings. This allowed for a
comprehensive exploration of the experiences and perceptions of CRTs and relevant stakeholders
within the Turkish education system, with a focus on the emergence of perspectives that can guide
policy and practice improvements.

Ethical Considerations

The necessary permissions were obtained from the Manisa Celal Bayar University Ethics Committee
with the letter dated 09.10.2023 and numbered E. 633656.
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Findings

Experiences, Motivations, and Challenges of CRTs in the Turkish Education System

CRTs’ Experiences, Motivations and Challenges

Table 1 provides a comprehensive overview of the experiences of CRTs and the challenges they face.

Table 1
CRTs’ Experiences and Challenges
Categories Codes
Role and Challenges unfamiliarity with the school context (n=2),

Communication and Cooperation

Organizational Commitment
Relations with Colleagues, School
Management

Parent-Teacher Relations
Administrative Considerations
Professional Benefits and Challenges

Contribution to Educational Continuity
Teacher Relations

Administrative Support Expectations
Classroom Management

Adaptation to School Culture

Duties and Responsibilities

Access and Resource Problems

Primary School Challenges
Perceived Professional Value
School Contextual Factors

Support Strategies

Classroom Dynamics

student level assessment (n=1)

communication difficulties (n=2),

positive communication (n=1)

workplace disengagement (n=2)

comparison with colleagues (n=1), experience sharing (n=2),
communication problems (n=3), learning from own experiences
(n=1), management support (n=2)

parent reactions (n=3), parent perception (n=1), parent
communication (n=2)

issues related to compensation and benefits (n=1), relations
with the administration (n=1), additional course problems (n=1)
time management advantage (n=1), extra workload (n=1),
diversity advantage (n=1)

training continuity (n=2)

positive feedback (n=1), negative experience (n=1)

need for planning (n=1)

disciplinary problems (n=1)

pedagogy teaching (n=1)

assignment (n=1), group meetings (n=1)

lack of planning (n=1)

access difficulties (n=2), access to equipment (n=1)

1st grade difficulties (n=1)

role minimization (n=1)

resource access (n=3), ambiguity of roles (n=1), physical space
(n=1)

communication breakdown (n=1), lack of support (n=1),
managerial role (n=2), professional development (n=1)
difficulty in recognizing the student (n=1), unexpected
situations (n=1),

According to Table 1, the main challenges include unfamiliarity with students and environments,
which leads to difficulties in role assumption and classroom management, as mentioned by more
than one CRT. Communication problems are a recurring theme, both in terms of difficulties in
receiving feedback and collaborating with colleagues and management. Organizational
commitment problems are highlighted by feelings of workplace disengagement. Administrative
concerns such as salary and income differences and difficulties in the appointment process are also
emphasized. Interestingly, advantages such as time management flexibility and the benefit of
diversity are also mentioned. The findings point to a general lack of continuity and planning in CRT
roles, which affects their ability to effectively manage classrooms and integrate into school systems.
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Improving CRT Participation and Effectiveness
Table 2 presents strategies to increase the participation and effectiveness of CRTs in schools.

Table 2

Improving CRT Participation and Effectiveness
Categories Codes (N)
School Contextual Factors resource access (n=3), role ambiguity (n=1), job

flexibility (n=1), workplace abuse (n=1), general
experience (n=1), physical space (n=1), resource
access difficulty (n=1), student adaptability (n=1)

CRT Integration into School Communities communication breakdown (n=1), lack of support
(n=1), continuity of training (n=1), manager role
(n=1), management support (n=1), professional
development (n=1), lack of planning (n=1), access to
equipment (n=1)

Classroom Dynamics student recognition difficulties (n=1), training
continuity (n=3), communication dynamics (n=1),
unexpected situations (n=1), discipline management
(n=1), learning continuity (n=2), course continuity
(n=1), method incompatibility (n=1)

Communication and Cooperation Opportunities for cooperation (n=1), attitude
differences (n=1), negative perception (n=1), role
underestimation (n=1), continuous change (n=1),
general perception (n=1), teacher communication
(n=1), parent communication (n=2), communication
problems (n=1), management expectations (n=1)

Organizational Commitment workplace disengagement (n=2)
Relations with Classroom Teachers and School CRT communication (n=1), experience sharing
Management (n=2), comparison with colleagues (n=1), learning

from own experiences (n=1), management support
(n=2), classroom teacher cooperation (n=1),
assertiveness in communication (n=1)

Parent-Teacher Relations parent reactions (n=3), parent communication (n=2)

Administrative Considerations issues related to compensation and benefits (n=1),
relations with administration (n=1), additional
course problems (n=2), importance of
administrative role (n=1)

According to Table 2, various factors affecting CRTs were categorized, ranging from school
contextual factors to classroom dynamics and administrative considerations. Accessibility of
resources and clarity of roles is an important focus, with CRTs expressing difficulties with resource
access and role ambiguity. Integration and support emerge as important elements, underlining the
need for effective communication, management support, and professional development
opportunities. Classroom dynamics and continuity are also emphasized, highlighting issues such as
difficulties in recognizing students and ensuring continuity of education. Table 2 reflects the
importance of effective communication and collaboration with both colleagues and parents to
reduce negative perceptions and role minimization. Organizational commitment issues, particularly
workplace disengagement, are recurrent concerns. Administrative issues, including salary and
income inequalities, underline the need for better administrative support and recognition of the role
of CRTs. Overall, the picture reveals problems such as the integration of CRTs into the school
environment, the support received, and low effectiveness.
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Classroom Teachers' Attitudes Towards the Role and Status of CRTs
Classroom Teachers’ Perspectives on CRTs

Table 3 presents the findings related to RCTs' perceptions and attitudes towards CRTs.
Table 3

Perceptions and Attitudes Towards CRTs
Categories Codes

Teachers' Expectations inadequate engagement (n=1)
structured instructional strategy (n=1)
limited accountability (n=1)
Student Reactions behavioral issues (n=1)
decline in student engagement (n=1)
Parent Feedback parent concerns (n=1)
anxiety over competency (n=2)
anxiety over academic performance (n=2)
The problem of teachers' respectability role-based bias (n=2)
The Role of School Management administrative support (n=1)
expected professional responsibilities (n=1)
lack of effective management support (n=3)
administrative participation (n=1)
management plans (n=2)

According to Table 3, RCTs' statements ranged from recognizing the usefulness of CRTs in schools
to concerns about systemic vulnerabilities and lack of effectiveness in their role. Classroom teachers
expressed their expectations of CRTs, favoring a planned approach but acknowledging that CRTs
often carry less responsibility, which sometimes leads to tasks not being fully fulfilled. Student
reactions to CRTs, including disciplinary problems and demotivation, have been recorded,
suggesting that the presence of CRTs can affect student behavior and engagement. Parent feedback
points to concerns about trust and the quality of education when CRTs are on duty. In particular,
there is evidence of occupational segregation, with some RCTs perceiving CRTs as less respected or
experienced. The role of school management in supporting CRTs is a critical point, with RCTs
pointing to both the need for better management support and difficulties arising from administrative
arrangements. Overall, the findings highlight the complex dynamics between RCTs, CRTs, students,
parents, and school management and underline the need for better integration and support systems
for CRTs in schools.

Improving CRT Participation and Effectiveness

In Table 4, RCTs' suggestions for strategies to increase the participation and effectiveness of CRTs
in schools are analyzed.
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Table 4

Improving CRT Participation and Effectiveness

Categories

School Contextual Factors

Integration and Support
Strategies

Classroom Dynamics and
Learning Continuity

Communication and
Cooperation

Codes

effective deployment of
CRTs (n=1)
individualized teaching
requests (n=1)

preventive strategies (n=1)

participation and
information (n=1)
managerial approach (n=1)

preventive strategies (n=1)

relationship between
administrator and teacher
(n=1)

duties and responsibilities
(n=1)

system vulnerabilities
(n=1)

need for legal regulation
(n=1)

need for organization (n=1)

anxiety (n=1)

violation of disciplinary
standards (n=1)

planning and preparation
(n=1)

teacher preference (n=1)

student reactions (n=2)
parents' reaction (n=1)

Benefits of a CRT (n=1)

disciplinary differences
(n=1)
Positive effect of CRT (n=1)

Need for CRT (n=1)
efficiency in continuity
(n=1)

parent attitudes (n=1)

system necessity (n=1)

strategic teacher
recruitment (n=1)
teacher change (n=1)

continuity of the education
process (n=1)
teacher attitudes (n=1)

the relationship between
management and teachers
(n=1)

adaptation to school
culture (n=1)

teacher roles (n=2)

importance of the sense of
duty (n=1)

responsibility and
participation (n=1)
professional culture (n=1)

communication between
teachers (n=1)

planning with the CRT
(n=1)
role of the CRT (n=1)

variations in teaching style
(n=1)
manager tolerance (n=1)

planning and liaison (n=1)
importance of contact (n=1)
Planning with CRT (n=1)

Communication with CRT
(n=1)

effective implementation
(n=1)

importance of
responsibility awareness
(n=1)

equality in communication
(n=1)

liaison and guidance (n=1)

student reactions (n=3)
disciplinary problems (n=2)

discipline and behavior
problems (n=1)

student and parent reaction
(n=1)

homework management
(n=1)

ensuring educational
continuity (n=1)
efficiency in education (n=1)

loss of motivation (n=1)
children's reactions (n=1)
student interaction (n=1)

course processing
deficiencies (n=1)

course attendance (n=1)

variability in instructional
effectiveness (n=1)
differences in lesson
teaching (n=1)

decrease in educational
effectiveness (n=1)
classroom discipline (n=1)
continuity in teaching (n=1)
disciplinary problems (n=1)

continuity in learning (n=1)
behavior change (n=2)

learning continuity (n=1)

feedback (n=3)
positive motivation (n=1)

exchange of feedback
(n=1)

the role of school
management (n=2)
lack of communication
(=1)

communication strategies
(n=1)
parents' trust (n=1)

parents' educational
anxiety (n=1)

managers' point of view
(n=1)

communication barriers
(n=1)

Relationship between
administrator and
teacher (n=2)

lack of effective
communication (n=1)
Contact the CRT (n=1)

receiving instructions
(n=1)

feedback from the CRT
(n=2)

information sharing (n=1)

in-school factors (n=1)
support strategies (n=1)
class dynamics (n=1)
communication among
teachers (n=1)

continuity in education
(n=1)

parents' reactions (n=1)

The necessity of a CRT
(n=1)

planning and
information (n=1)
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According to Table 4, it emphasizes the usefulness of CRTs for multiple purposes, the importance
of personal demands and precautionary measures, and the involvement of teachers in the classroom
management process. System gaps and the need to improve legal frameworks, the challenges of
maintaining classroom discipline and coherence, and the importance of classroom teacher planning
and preparation for CRTs are discussed. Student and parent reactions vary, with some expressing
uneasiness, but the importance of the role of CRTs in providing continuity is underlined.
Furthermore, RCTs state that CRTs need to keep the curriculum running smoothly and that open
communication and management support are critical for effective integration and support. From the
RCTs' perspective, it was observed that there were noticeable changes in students' behavior and
motivation and an increase in discipline problems in the absence of their own teachers. The
importance of feedback in the educational process, strategies to stimulate student interest,
communication barriers, and the importance of understanding student character are also
emphasized. Overall, it shows that a holistic approach including careful selection, effective planning,
clear communication, and strong administrative support is needed to effectively integrate CRTs into
the school system and increase their effectiveness.

School Administrators' (principals and vice principals) Attitudes Toward the Role and Status of
CRTs

School Administrators’ Perceptions and Attitudes Towards CRTs

Table 5 presents school administrators' perceptions and attitudes toward various aspects of the CRT

system.
Table 5
Perceptions and Attitudes Towards CRTs
Category Subcategories Codes
Perceptions and Attitudes Negative perceived redundancy of CRT roles (n=1)

student relations (n=1)
staff relations stability (n=1)
Positive positive perception (n=1)
awareness of CRT contributions (n=1)
continuity of education (n=1)
CRT involvement in extracurricular activities
equitable workload distribution among CRTs (n=1)
teacher interaction (n=1)
relations with parents (n=1)
challenges in equitable task allocation (n=1)
specificity in CRT task allocation (n=1)
positive evaluation (n=1)
satisfaction with CRT communication effectiveness
(n=1)
teacher demand (n=1)

Table 5 reflects school administrators' perceptions and attitudes towards various aspects of the CRT
system, categorized under negative and positive perspectives. On the negative side, there is a
perception of discomfort among teachers when the number of teachers is high, a feeling of
disconnection among teachers who do not have their own classes or students, and concerns that the
excess of teachers will disrupt the peace of work. On the positive side, CRTs are appreciated by
school administrators for their role in supporting education and duty rotation, the relief they bring,
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and their contribution to the continuity of education. According to the school administration, the
presence of these teachers helps with extracurricular activities and ensures a fair distribution of
workload and salary. Moreover, they are satisfied with the communication between teachers and
receive positive feedback on the overall system. Challenges such as fair class distribution and the
need for official assignments, as well as teachers' preference for certain colleagues to teach their
classes, are also mentioned by school administrators. Overall, the picture emphasizes a nuanced
view of the educational environment, balancing the benefits and challenges of the current system.

Improving CRT Participation and Effectiveness

Table 6 presents school administrators' suggestions for improving substitute teacher participation
and effectiveness.

Table 6
Improving CRT Participation and Effectiveness
Categories Codes
School Contextual Factors sense of duty (n=1)

systemic view (n=1)
deployment of CRTs (n=1)
Appeal of the CRT role (n=1)
task distribution (n=1)

lack of sense of belonging (n=1)
training continuity (n=1)

duties and responsibilities (n=1)

Integration administrative duties (n=1)
task allocation formality (n=1)
Classroom Dynamics and Learning Continuity ensuring course continuity with CRTs
(n=1)

likelihood of course completion with CRT

involvement (n=1)

communication with parents (n=1)

disciplinary problems (n=1)
Communication and Cooperation interaction and information (n=1)

providing CRTs with support and rest

periods (n=1)

communication with parents (n=1)

relations with other teachers (n=1)

Table 6 summarizes school administrators' perspectives on various school contextual factors and
integration/support strategies. Administrators emphasize the importance of a sense of mission and
systemic perspective in managing teacher assignments, underlining the need for a clear distribution
of roles and a sense of belonging among teachers. They recognize the value of having CRTs for the
continuity of education and effective management of responsibilities. In terms of integration and
support strategies, the focus is on administrative tasks, formalizing the distribution of tasks, and
ensuring classroom dynamics, such as preventing lesson cancellations and maintaining discipline.
Communication and collaboration are also emphasized, with an emphasis on interaction and
information sharing between teachers, listening to and supporting RCTs, effective communication
with parents, and maintaining good relations with other teachers. Furthermore, better integration
strategies include effective teacher communication, participation in departmental meetings, and
tailored distribution of CRT roles across different classes, highlighting the complex dynamics of
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managing a productive and collaborative educational environment.
Parents' Perceptions About the Role of CRTs and Their Impact on Their Children's Education
Parents’ Perceptions About CRTs

Table 7 presents the findings on the perceptions of parents regarding their experiences and opinions
about CRT.

Table 7
Parents” Perceptions About CRTs
Category Code
Awareness and Communication direct communication from CRTs (n=1)

informed (n=1)

Perception of CRT Role availability as a substitute (n=1)
CRTs' diverse teaching approaches (n=1)
effective teaching (n=1)

Parent Participation limited parental interaction with CRTs (n=2)
observation (n=1)
limited discussion (n=1)
group discussions (n=1)

Education Expectations activity-based learning (n=1)
CRT education approach (n=1)
structured learning (n=1)

Comparison with Regular Teacher preference for regular teachers (n=3)
perceived inadequacy in CRT-led learning
outcomes (n=1)

Knowledge Gap positive experience (n=1)
lack of clarity (n=1)
Communication with Child direct reporting (n=1)
CRT Activities limited activities (n=1)
Child Removal Decision conditional participation (n=1)
Perceived Effectiveness limited benefit (n=1)
Adaptability of the child child's comfort with RCTs (n=1)
Suggestions for Improvement need for more structured learning frameworks

with CRTs (n=1)

activity-based learning (n=1)

need for competence (n=1)
Awareness of CRT Presence informed by the child (n=2)
Perceived Quality of Education less effective (n=1)

According to Table 7, it is seen that parents tend to compare the CRTs with their own teachers. In
addition to the parents who stated that they had difficulties in communicating with the CRTs, there
were also some parents who stated that the CRTs did different activities instead of following the
regular curriculum. In comparisons with regular teachers, it is often emphasized that regular
teachers are preferred because students are used to their own teachers.

Discussion, Conclusion and Recommendations

In this study, the roles, responsibilities, and experiences of CRTs who are assigned as CRTs in
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provincial and district centers due to staffing surplus norms within the provincial directorates of
national education are examined from the perspectives of school administrators, CRTs, RCTs, and
parents. In Tiirkiye, there are no specifically defined tasks or roles for CRTs in legislation in the
MOoNE legislation. Instead, CRTs are temporarily assigned to schools in provinces and districts. In
other countries, although different terms are used for CRTs (Cleeland, 2007), it is seen that these
teachers are employed in schools with a separate title through a separate employment process
(Nicholas & Wells, 2017; Uchida et al., 2021). The legal framework for teachers in Tiirkiye was
improved by a comprehensive law that came into force in 2022 (MoNE, 2022). However, in this legal

framework, no special arrangements were made for CRTs.

Among the prominent findings of the research are that in the Turkish education system, CRTs do
not have a permanent classroom, they have problems adapting to the teaching methods of their own
teacher, they have problems establishing discipline, and they are sometimes exposed to negative
attitudes and behaviors of their colleagues. Similarly, there are findings in the literature that CRTs
experience certain problems in schools. Clifton and Rambaran (1987) found that some school
administrators were not willing to help CRTs because they perceived them as employees viewed as
part of casualization, and Crittenden (1994) found that very few school administrators or permanent
teachers gave the necessary support to CRTs to meet the expectations regarding student behavior.
Similarly, Rogers (2001) found that some CRTs reported that school administrators and tenured
teachers were not supportive of their efforts to discipline students, i.e., their ability to manage
inappropriate student behavior was limited. Similarly, there are findings that CRTs are rarely
greeted warmly (Aceto, 1995) and in a friendly manner (Colbert, 2001; Drury, 1988; See, 1970), rarely
greeted when seen inside the school (Colbert, 2001), and mostly not introduced or introduced to the
school's own teachers (Cleeland, 2000) and students (Kraft, 1980). Not feeling belonging to the school
(Jentzen & Vockell, 1978; Jones & Hawkins, 2000; Tracy, 1988) or not being accepted as colleagues
are also among the findings in the literature. In addition, it has been found in the literature that
CRTs often experience professional isolation, inadequate support and difficulties in classroom
management (Bekingalar, 2015; Duggleby & Badali, 2007).

In this study, when the findings of the content analysis of the individual interviews conducted with
the CRTs themselves, school administrators, RCTs, and parents about the substitute teaching system
were compared, it was found that while the CRTs' having flexible working hours was evaluated
positively by themselves, they had negative experiences in terms of not feeling belonging to the
school, not being able to teach in a regular classroom, not being recognized by students and parents,
and being exposed to the negative attitudes and behaviors of RCTs from time to time. For school
administrators, the presence of CRTs in schools was found to be positive in terms of not leaving the
classroom empty when the school's own teacher could not come to class for any reason, but it was
also found to be negative in terms of the fact that the high number of CRTs may cause negative
effects on school culture. One of the main reasons for this may be that the expectations and demands
of the school principals are not taken into consideration when deciding which schools to assign the
CRTs to. On the other hand, it was found that RCTs found the CRT system positive in terms of the
continuity of education and considering the best interest of the child. In fact, RCTs stated that these

teachers would be able to have a more systematic presence in schools when the CRT system is
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officially included in the legislation. The fact that the CRTs are not fixed or sometimes inexperienced
is one of the negative aspects for RCTs. As the last stakeholder, parents, on the other hand, although
they always prioritize their own teachers, think that CRTs are not very active in terms of teaching in
the classroom and even tend not to send their students to school when they are informed that CRTs

will attend the class.

While time flexibility is an advantage for those with family obligations among CRTs, the fact that
their limited participation in professional development practices poses a disadvantage. This is in
line with the findings of Nicholas and Wells (2017), who reported inconsistency in CRTs' confidence
in the face of different professional standards, and Uchida et al. (2021), who emphasized the
difficulties encountered in accessing professional learning. Lack of participation in professional
development activities not only hinders teachers' pedagogical development but can also lead to their

exclusion from the school community (Bekingalar, 2015).

A striking point in the findings of this study is that the CRTs reported that they wanted to be
introduced to the school community. Similar expectations were also expressed by the CRTs in the
studies in the literature (e.g. Duggleby & Badali, 2007; Charteris et al., 2017). From this point of view,

it can be said that CRTs have a need to feel organizational commitment.

Another important finding of the study is that CRTs have problems in classroom management. This
is consistent with the findings of Nicholas and Wells (2017), who stated that CRTs are confident in
certain areas, such as classroom management, but lack in areas, such as cultural competence. The
importance of classroom management skills was also emphasized by Uchida et al. (2020), and the

need for professional development in these areas was underlined.

According to the results of this study, the flexible working model of the CRTs is seen as an advantage
for them. In the literature, it has been found that CRTs find such time flexibility favorable based on

traditional gender roles and, therefore, prefer to work as a CRT (Duggleby & Badali, 2007).

It was found that the findings of this study were generally consistent with the literature. In
particular, the issue of adapting to the school culture is considered important for an effective
performance of CRTs (Uchida et al., 2021). However, research shows that CRTs often experience
feelings of exclusion, which may cause them to be unhappy in their work (Charteris et al., 2017;
Nicholas & Wells, 2017). Therefore, their teaching skills and ultimately the quality of teaching can
be affected by this exclusion (Jenkins et al., 2009). In the literature, there is information that CRTs do
not receive sufficient support from school administrations and there are deficiencies in utilizing
school facilities like other teachers (Cleeland, 2007; Percy & Beaumont, 2008). Therefore, it can be
said that school administrators have important roles and responsibilities for the adaptation of CRTs

to the school culture and system.

Despite these unfavorable situations, there is no debate on the critical role that CRTs play in ensuring
the sustainability of teaching (Uchida et al., 2021). In this study, despite the various technical
problems of the system, all stakeholders consider the presence of CRTs necessary for the continuity
of teaching. Therefore, by implementing policies and procedures to promote their professional
development and integration into the school community, many of the negative views about CRTs
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can be reduced and their effectiveness can be increased (Dean et al., 2017).

However, given that CRTs are considered to have a lighter load or a lower level of commitment,
there is a possibility that challenges may arise, including the possibility of reduced motivation and
the deterioration of workplace cohesion among full-time employees (Charteris et al., 2017). As a
consequence, the complex administrative issues associated with supervising and integrating CRTs
into the education system may result in teaching becoming less stable and consistent over time
(Reupert et al., 2023).

According to the positive perspective of the assistant principals, the flexibility provided by the CRTs
is very important especially in unpredictable situations such as teacher absenteeism. This is critical
for ensuring continuity of education, a point emphasized in the related literature. Regarding the
negative perspective of assistant principals, it was found that CRTs may be perceived as outsiders
in the school community. This situation is related to the lack of belonging to the organizational
culture (Herrmann & Rockoff, 2010).

Evidence in the literature confirms that CRTs are essential to ensure continuity of education, support
full-time staff and contribute to various school activities. Despite their casualization nature, school
administrators recognize the value that CRTs add by minimizing disruptions and maintaining
school routines (Charteris et al.,, 2017; Uchida et al., 2021). The lack of ongoing professional
development and mentoring for CRTs is an important gap that needs to be addressed to improve
their integration into the school system (Nicholas & Wells, 2017). In the context of these findings, the
literature suggests that although CRTs play a crucial role in the functioning of schools, they face
significant challenges related to their status as temporary or casual workers and integration into

school culture.

It was found that parents had different views about the role of CRTs in their children's education.
Some parents are skeptical about the CRT system due to the lack of diversity in teaching methods
and inconsistency in learning outcomes, while there is a point of view that CRTs ensure continuity
of learning in the absence of a regular teacher. In this regard, there are findings in the literature about
the importance of CRTs in ensuring continuity of learning and informing parents, which is very
important for parents' participation in education (Fan & Chen, 2001). It is also underlined that CRTs
need to have access to professional development opportunities in order to improve their teaching
strategies (Uchida et al., 2021).

One of the important findings of this study is that the communication gap between CRTs and
parents leads to misunderstandings about the qualities of CRTs and the value of their contributions.
Literature suggests that effective parental involvement, including effective communication between
parents and CRTs, is associated with positive academic outcomes (Wilder, 2014). Children's
concerns about adapting to different teaching styles and personalities are recognized in studies
examining the importance of consistent teacher-student relationships for children's social and

academic development (Uchida et al., 2021).

There is a general consensus among parents that CRTs are necessary to minimize disruptions to

school programs (Uchida et al., 2021). Parents' concerns about CRTs often stem from perceived
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inconsistencies in the quality of education and the impact on their children's education and well-
being (Reupert et al., 2023).

Due to their different teaching styles, CRTs are often found to be less effective than regular teachers.
According to the literature, the marginalization of CRTs and their lack of access to professional
training makes it difficult for them to maintain their pedagogical knowledge and skills (Nicholas &
Wells, 2017). Frequent rotation of CRTs increases their concerns. The concerns raised here are
consistent with wider debates on the marginalization and vulnerability of CRTs in the context of the
neoliberal education system (Charteris et al., 2017). CRTs are often seen as an ad hoc solution.
Student engagement depends on effective teacher-family communication, which means that
improvements in this area can address some parental concerns (Kraft & Dougherty, 2013). In
conclusion, there is a significant overlap between the issues addressed in educational research and
the views of parents expressed by the participants. These results emphasize the challenges that CRTs
face in ensuring curriculum coherence, communicating with parents, and successfully integrating
into the education system. They also emphasize the impact of these challenges on students' learning

experiences and flexibility.

The findings of this study may have important implications for both policy and practice within the
Turkish education system. The findings can inform the development of new policies aimed at better
supporting CRTs, focusing on job security, access to resources, professional development
opportunities, and strategies for building a professional learning community. This study provides
school administrators with data on the challenges faced by CRTs and suggests potential strategies
for improving their integration into school communities. The findings also encourage schools to
develop clearer guidelines and processes for recruiting and supporting CRTs. By highlighting the
vital role that CRTs play in ensuring the continuity of education and their impact on student
learning, the research encourages wider recognition and appreciation of these teachers within the

education community.
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OZET

MAKALE BILGISI

Yedek 6gretmenler, ilkokullarda hastalik, mesleki gelisim faaliyeti veya yillik izin gibi
cesitli nedenlerle sinif 6gretmenlerinin okula gelemedigi durumlarda onlarin yerini alan
ogretmenlerdir. Tiirk egitim sistemi mevzuatinda resmi bir gorev olarak tanimlanmayan
yedek Ogretmenlik, il emrine atanan norm fazlasi 6gretmenlerin genellikle il-ilge
merkezlerinde kalabalik okullarda goérevlendirilmeleri ile ortaya c¢ikmaktadir. Yedek
Ogretmenler, yoklugunda
siirdiiriilebilirligine katkida bulunmaktadir. Bu 6gretmenlerin ¢alisma kosullari gesitlilik
gostermekte ve farkli diizey simiflarda derse girmektedirler. Bu calismada, Tiirk egitim
sistemi baglaminda yedek Ogretmenlerin galisma durumlar1 farkli paydaslarin bakis
agisindan incelenmektedir. Bu arastirma, nitel arastirma desenlerinden fenomenoloji
arastirma deseni ile gergeklestirilmistir. Calismanin katihmcilari, okul yoneticileri
(midiir-midiir yardimcsi), smuf Ogretmenleri, yedek oOgretmenler ve velilerden
olusmaktadir. Bireysel yari-yapilandirilmis formlar kullanularak yapilan nitel goriismeler
araciligy ile elde edilen veriler igerik analizi yontemi ile analiz edilmistir. Elde edilen
bulgulara gore, yedek Ogretmenlerin, sabit bir smifinin olmamasi, farkli 6gretim
yontemlerine uyum saglayamamalari, sinif yonetiminde gesitli sorunlar yasamalar1 ve
meslektaslarinin zaman zaman saygisizliklariyla kars1 karsiya kalmalar1 6n plana ¢ikan
sonuglar arasindadir. Yedek 6gretmen olarak gorev yapmak bazi yedek 6gretmenler igin

sinif ~ Ogretmeninin egitim-Ogretim  faaliyetlerinin

ailevi nedenlerle avantaj olurken, okul kiiltiirline uyumda sorun yasama, Orgiitsel
baglilik olusturma gibi agilardan dezavantajlar meydana gelmektedir. Sinif 6gretmenleri,
yedek Ogretmenleri egitim sisteminin onemli bir parcasi olarak gormekte ve 6gretim
stireclerinin  siirdiiriilebilirligine katkida bulunduklarmi diistinmektedir. Okul
yoneticileri ise yedek ogretmenleri, okul sisteminin faydali birer paydasi olarak
gormektedirler. Okul yoneticileri igin yedek 6gretmenler, 6gretmen esnekligi saglama ve
zaman zaman da idari islere yardimci olma gibi agilardan okula katki sunmaktadir.
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Giris

Okul orgiitlerinin en temel paydaslarindan birisi siiphesiz 6gretmenlerdir (Abazoglu ve digerleri,
2016). Tirk egitim sistemi mevzuatinda Ogretmenler okullarda farkli unvanlarla istihdam
edilmektedirler: kadrolu 6gretmen (Cebiroglu ve digerleri, 2023), sdzlesmeli 6gretmen (Karadag ve
digerleri, 2020), ticretli 6gretmen (Evci ve digerleri, 2024), aday 6gretmen (Nartgiin, 2008), norm
fazlas1 6gretmen (Giircan, 2021), gorevlendirme 6gretmen (Sar1 ve Giilsoz, 2020), vekil 6gretmen
(C)zkal—Sayan ve Berk, 2020), rehber 6gretmen (Unal ve Unal, 2010), 6zel egitim Ogretmeni (Eksi,
2010), destek egitim odas1 ogretmeni (Giiven, 2021), nobet¢i 6gretmen (Giinay ve Ozbilen, 2014),
belletmen 6gretmen (Cetin ve Aydin, 2019), bilim ve sanat merkezi 6gretmeni (Altun ve Vural, 2012),
usta Ogretici 6gretmen (Sekerci ve Karatas, 2019), 6zel okul 6gretmeni (Bayrak¢t ve Ding, 2020),
dershane ogretmeni (Baran ve Altun, 2014) ve yedek subay oOgretmen (Caparlar, 2021). Bu
ogretmenlik unvanlar1 bir sekilde Milli Egitim Bakanligi (MEB) mevzuatinda resmi olarak yer
almaktadir. Bununla birlikte, burada adi yer almayan ancak Tiirk egitim sisteminde okullarda
gercekte var olan bir 6gretmen rolii daha bulunmaktadir: yedek 6gretmen (casual relief teacher). Bu
arastirmanin da temel odak noktasi olan yedek dgretmenler, gorev yaptiklar: okullarin kadrosunda
yer almasalar bile MEB’de kadrolu olarak gorev yapan 6gretmenlerdir.

MEB Ogretmen Atama ve Yer Degistirme YOnetmeligine gore, herhangi bir nedenle bulunduklar:
okulda norm fazlasi olan veya tercih ettikleri okullara atanamayan 6gretmenler, aile biitiinliigiiniin
saglanmasi amactyla 1l Milli Egitim Miidiirliigii emrine atanmaktadir. Bu norm fazlasi 6gretmenler
ilde ihtiya¢ duyulan okullarda gorevlendirilmektedir. Smif 6gretmeni olanlar ise gesitli nedenlerle
o gilin, o hafta veya o ay derse giremeyen Ogretmenlerin yerine ilkokullarda gecici olarak
gorevlendirilmektedir (Milli Egitim Bakanhgi Ogretmen Atama ve Yer Degistirme Yonetmeligi,
2015). Bu norm fazlas1 6gretmenler, okullarda "nobet¢i 6gretmen" olarak adlandirilsa da (Senel,
2021), bu terimin Milli Egitim Bakanlig1 (MEB) mevzuatinda bir karsiligi bulunmamaktadir. Ancak
uluslararasi literatiirde bu gretmenler genellikle Gegici Yedek Ogretmenler (Casual Relief Teachers
[CRTs]) olarak anilmaktadir (Cleeland, 2007; Nicholas ve Wells, 2017; Reupert ve digerleri, 2023;
Uchida ve digerleri, 2020). Ayrica, okullarda giinlilk uygulamalarda "joker 6gretmen” (Seven-
Sarkaya, 2018; Senel, 2021) ya da “norm fazlas1” terimi de bu 6gretmenler i¢in siklikla kullanilan
terimler arasindadir. Bu calisma boyunca, bu o6gretmenlerin rollerini daha iyi tanimladig:
diisiiniildiigiinden “yedek 6gretmen (YO)” terimi kullanilmistir.

YQO'ler, hastalik, mesleki egitim galismalari, yillik izin veya diger nedenlerden dolay1 okula
gelemeyen smif 6gretmenlerinin yerini almaktadir. Smif 6gretmeni yokken, 6gretimin devamliligini
saglamak igin calismaktadirlar (Nicholas ve Wells, 2017). YO'lerin ders yogunluklar1 farklilik
gosterebilmektedir. Bazi YO'ler farkli okullarda ve siniflarda giinliik olarak calisirken, bazilar1 ayni
sinifta veya okulda birden fazla giin calisabilmektedir. YO'ler yiiksekogretim, ortadgretim,
ilkogretim ve erken ¢ocukluk egitim ortamlarinda mevcuttur (Uchida ve digerleri, 2020). Literatiirde
bu Ogretmenlerle ilgili gesitli ¢alismalar bulunmaktadir (Orn. Bekingalar 2015; Bletzer 2010;
Burroughs ve digerleri, 2019; Clifton ve Rambaran 1987; Driedger-Enns, 2014; King, 2016; Landis,
2019; Nicholas ve Wells, 2017; Seven-Sarkaya, 2018; Senel, 2021). Literatiirde yer alan bu aragtirmalar
uluslararasi baglamlarda YO'ler ile ilgili belirli bulgular1 ortaya koymakla birlikte YO'lerin calisma
kosullari, motivasyon kaynaklar: ve deneyimleri hakkinda bilinenler oldukga smirhidir (Reupert ve
digerleri, 2023). Benzer bir durum Tiirkiye baglam i¢in de gecerlidir. MEB mevzuatinda karsilig1
bulunmayan bu 6gretmenlik rolii ile ilgili daha fazla bilgi ihtiyact bulunmaktadr.

Bu arastirma, Tiirk egitim sisteminde YO'lerin okullardaki roliinii ele almaktadir. Giinliik
uygulamalarda YO'ler, belirli bir siire okula gelemeyen sinif 6gretmenlerinin yerine derse giren
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norm fazlasi Ogretmenler olarak nitelendirilseler de YO'lerin okul orgiitlerindeki rol ve
sorumluluklarinin ve okul kiiltiiriindeki konumlarinin tam olarak ifade edilmesinde yetersiz
kalindig1 diisiiniilmektedir. Avustralya'da, okullarda gegici olarak calisan Ogretmenlere ‘gegici
yedek Ogretmen (casual relief teacher)” (Cleeland, 2007), ABD'de ‘vekil 6gretmen (substitute
teacher)’ (Colbert, 2001), Birlesik Krallik'ta ‘tedarik 6gretmen (supply teacher)’ (National Union of
Teachers [NUT], 2003) terimleri kullanilmaktadir. Hatta, literatiirdeki diger terimler arasinda gegici
Ogretmen (casual teacher) (McCormack ve Thomas, 2002), yardimcr 6gretmen (relief teacher)
(Ewing, 2001), acil durum Ogretmeni (emergency teacher) (Peyton, 2000), yedek Ogretmen
(replacement teacher) (Gill ve Hand, 1992), misafir 6gretmen (guest teacher) (Ferrara ve Ferrara,
1993), gezici Ogretmen (itinerant teacher) (Yarger ve Luckner, 1999) ve yar1 zamanli 6gretmen
(covering teacher) (Gammarano, 2003) ifadeleri bulunmaktadir. Yurt disinda 6gretmenler belirli
mevzuatlara gore yedek 6gretmen olarak istihdam edilirken (Lonsdale ve Ingvarson, 2003; Preston,
2019; Uchida, 2023), diger iilkelerdeki uygulamalarin aksine Tiirkiye’de ayr1 bir isttihdam {invanu ile
MEB tarafindan atanmamis olmalari ve mevzuatta ayr1 bir gorev tanimi olmamasinin, literatiirde
YO'ler ile ilgili bilgi eksikligine neden oldugu ileri siiriilebilir.

Uchida ve digerleri (2020), YO'ler ile ilgili ¢alismalarinda, katihlmcilarm 6nemli bir kisminin
YOlerin ogretim stireglerini olumsuz bir sekilde algiladig1 sonucuna ulagsmistir. Arastirmacilara
gore, bu durum ¢ogunlukla okul bilgilerine sinirl erisim, akreditasyon almak igin destek gérememe
ve okul kiiltiiriinde diglanma hissinden kaynaklanmaktadir. Ayrica, mesleki egitimle ilgili bilgilere
daha fazla erisim ihtiyact da yine Uchida ve digerleri (2020) tarafindan elde edilen bulgular
arasindadir. Reupert ve digerleri (2023) sistematik inceleme aragtirmalar1 sonucunda, YO'lerin diger
ogretmenlere mesleki 6grenme calismalarma katilmalari, idari gorevlerini tamamlamalar1 ve kisisel
meseleleriyle ilgilenmeleri i¢in bos zaman saglayarak okul gelistirme ¢abalarinda 6nemli bir rol
oynadiklarini belirtmislerdir. Ancak, bu 6gretmenlerin ¢alisma kosullarinin tatmin edici olmadigina
ve okul yoneticilerinden ya da diger 6gretmenlerden gerekli destegi alamadiklarina dair veriler de
elde edilen bulgular arasmndadir (Reupert ve digerleri, 2023). Nicholas ve Wells (2017) de YO'lerin
kendilerini ¢alistiklar: okul kiiltiirtiniin bir pargas: olarak hissetmediklerini ortaya koymustur. Bu
nedenle, YO'lerin ulusal ya da uluslararasi egitim sistemlerinde daha net gérev tanimlar ile
anilmasi gerektigi ifade edilebilir. Ayrica, egitim sistemlerinin YO'lerin calismalarim iyilestirecek
politikalar ve uygulamalar gelistirmesi de gerekmektedir (Reupert ve digerleri, 2023).

Literatiir incelendiginde, Tiirkiye'de YO lere iliskin 6zel bir calismaya rastlanmamuistir. Ancak bazi
calismalar, bir okulda 6grenci kayd: veya biitce kisitlamalari nedeniyle ihtiya¢ duyulandan daha
fazla 6gretmenin istihdam edilmesi durumunu ifade eden norm fazlasi 6gretmenlerin "YO" olarak
kabul edildigini ortaya koymustur (Seven-$Sarkaya, 2018). Senel (2021) tarafindan yapilan bir baska
calismada ise norm fazlasi 0gretmenlerin maaslar1 karsiliginda bir okulda ii¢ giin c¢alismakla
yikiimlii olduklar1 tespit edilmistir. Eksik Ogretmenlerin yerine ders vermek iizere
gorevlendirilmek ve bu durumun kalicilign YO'ler igin nemli zorluklar yaratabilir. Bu durum,
gorevlendirildigi okula yarim giin devam etmek zorunda kalmas, ek ders alamamasi ve ilgili diger
hususlardan kaynaklanmaktadir. Ote yandan, okul yonetimleri de bu tiir 6gretmenleri istihdam
etme konusunda isteksiz davranmaktadir. Bu isteksizligin baglica nedenleri arasinda devam takibi,
ise baslama ve ayrilma saatlerinin yonetilmesindeki zorluklar ya da tutarsiz durumlar yer
almaktadir (Senel, 2021). YO'lerin Tiirk egitim sistemindeki varligina ve 6nemli katkilarina ragmen,
calisma kosullari, motivasyonlari, deneyimleri ve kurumlardan aldiklar: destege iliskin 6nemli bir
bilgi acig1 bulunmaktadir.

Tiim bunlara dayanarak, bu ¢alismada, Tiirk egitim sistemi baglaminda YO'lerin calisma sartlari
farkli paydaslarin bakis agisindan incelenmektedir. Arastirma, okul miidiirleri, miidiir yardimcilari,
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sinif 6gretmenleri, Yler ve velilerin farkli bakis agilarina dayanarak, Y'lerin okullardaki rollerine
dair sonuglar ortaya koymay1 amaglamaktadir. Bu calisma, YO'ler igin elverisli ve destekleyici bir
calisma ortamini tesvik etmek igin Sneriler sunarken sistemin giiclii yonlerini ve YO ile ilgili
iyilestirme alanlarini ortaya ¢citkarmak ve boylece bu 6gretmenlerin okul sistemine sundugu katkilar
da 6n plana ¢ikarmay1 amaglamaktadir. Bu baglamda, bu arastirmanin temel arastirma sorusu su
sekildedir:

YO'ler ve diger okul paydaslarma (okul yoneticileri, dgretmenler ve veliler) gére YO'lerin Tiirk
egitim sistemindeki rolii ve bu baglamdaki deneyimleri nelerdir?

Bu temel arastirma sorusuna yanit aramak igin asagidaki alt arastirma sorular1 gerceve olarak
kullanilmistir:

e Alt Aragtirma Sorusu 1. Tiirk egitim sisteminde YO'lerin deneyimleri, motivasyonlari ve
karsilastiklar1 zorluklar nelerdir?

e Alt Aragtirma Sorusu 2. Sinuf 6gretmenleri, YO'lerin okullardaki roliinii nasil algilamaktadir
ve statiilerine yonelik tutumlar: nelerdir?

e Alt Arastirma Sorusu 3. Okul yoneticileri (miidiirler ve miidiir yardimcilar) YO'lerin roliinii
nasil algilamaktadir ve statiilerine yonelik tutumlar: nelerdir?

e Alt Arastirma Sorusu 4. Veliler, YO'lerin roliinii ve ¢cocuklarmm egitimi tizerindeki etkisini
nasil algilamaktadir?

Literatiir

Yedek Ogretmenler (YO'ler)

Ogretim is giiciiniin gegici hale getirilmesi, egitim kurumlarmda tam zamanl olmayan, yar1 zamanl
ogretmenlere daha fazla bagiml olmak anlamma gelmektedir. Bu egilim genellikle gecici olarak
gorevlendirilen 6gretmenlerin (YO'ler) is giivencesi, sosyal haklar ve mesleki gelisim firsatlarindan
yoksun olmasina neden olmaktadir (Charteris ve digerleri, 2017). Egitim sistemlerindeki mali
sinirlamalar ve dngoriilemeyen 6grenci kayitlar1 géz 6niine alindiginda, okul yoneticilerinin YO'leri
daha ¢ok benimsemesine yol acabilir. Bununla birlikte, bu gegis 6gretimde tutarhiligin azalmasi,
ogretim standartlarinin korunmasinda zorluklar ve egitimciler arasinda mesleki belirsizlik hissi gibi
gesitli sorunlara yol agabilir (Cleeland, 2007). Bu kosullar, hem YO'lerin moralini ve kariyer yollarmi
hem de 6grencilerin aldig1 egitimin genel kalitesini etkilemektedir (Reupert ve digerleri, 2023).
YO'ler, sinif dgretmenlerinin gecici sorumlulugunu iistlenmektedir. Hastalik, mesleki gelisim
faaliyetleri ya da kisisel izin gibi nedenlerle okula gelemeyen 6gretmenlerin yerini doldurmak tizere
derse girmektedirler. Bazen okul disindan da cagrilabilmektedirler (Nicholas ve Wells, 2017). YO'ler
gerek egitimde stirdiiriilebilirligi saglayarak gerekse Ogrencilerin 6grenme deneyimlerindeki
aksakliklar1 en aza indirerek egitim sisteminde ¢ok onemli bir rol oynamaktadir (Charteris ve
digerleri, 2017). YO'ler bir ders planina bagl kalmaktan daha fazlasindan sorumludur. Ayrica, okul
tarafindan belirlenen kurallara baglilik gosterirken gesitli siif ortamlarina, 6gretim kaynaklarina ve
Ogrenci gereksinimlerine hizli bir sekilde uyum saglamalar1 gerekmektedir (Uchida ve digerleri,
2021). Bununla birlikte, YO'ler diisiik is memnuniyeti ve mesleki gelisim ve istikrarsiz istihdam
dahil olmak tizere gesitli mesleki engellerle karsilasmaktadir. Gegici istihdam statiileri, okul
toplulugu iginde uyum sorununa, mesleki gelisim engellerine ve 6grencilerle iliski kurmak igin
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gerekli araclara smirl erisime neden olabilmektedir (Charteris ve digerleri, 2017). Bu durum sadece
O0gretmenlerin aidiyet duygusu tizerinde degil, ayn1 zamanda siniftaki etkinlikleri izerinde de etkili
olabilir. Buna ek olarak, ogretmenlerin gegici olarak istihdam edilmesine yonelik artan egilim,
YO'lerin istihdamu ile ilgili problemlere neden olmaktadir (Reupert ve digerleri, 2023).

YO'ler bu olumsuz durumlardan dolay1 siklikla mesleki aglarin disinda birakildiklari hissine
kapilmakta, bu da mesleki gelisimlerini ve 6gretmenlik uzmanlklarin1 koruma kapasitelerini
olumsuz etkilemektedir (Nicholas ve Wells, 2017). Ornegin, Avustralya’da ilkokullarda YO'ler
tizerine yapilan bir arastirma, gesitli okullarda ¢alisma firsati da dahil olmak {izere, YO'lerin bazi
avantajlarmi ortaya koymustur. Ancak ayni ¢alismada, akreditasyon alma ve mesleki gelisim
firsatlarina erisimle ilgili zorluklara dair bulgular da elde edilmistir (Uchida ve digerleri, 2021).

YO'lerin mesleki kimlikleri ¢ok yonlii ve karmagiktir ve statiileri sosyo-politik baglamlari tarafindan
sekillendirilmektedir. YO'lerin statiisiine iliskin endigeler, gretim isgiiciinde benimsenen
politikalardan kaynaklanmaktadir. YO'ler genellikle daha diisiik is doyumuna sahiptir ve
ogrencilerle ve is arkadaslariyla daha zayif iliskiler kurmaktadir (Charteris ve digerleri, 2017).
YOler siklikla farkli okullarda istikrarsiz calisma kosullariyla kars1 karsiya kalmakta, bu da mesleki
yasamlarinda kendilerini dislanmis ve savunmasiz hissetmelerine neden olmaktadir (Morrison ve
Galloway, 1996; Shilling, 1991). YO'ler, istikrarli bir agin olmamasi ve mesleki gelisim igin ¢ok az
beklentinin olmasi durumunda kendilerini daha az degerli ve daha az Orgilitsel aidiyet
hissedebilirler (Cleeland, 2000). Ornegin; Charteris ve digerleri (2017), YO'lerin egitim ve okul
politikalariin istikrarsiz kosullarinda tistlendikleri sinirli rolleri incelemisler, bu istikrarsiz ortam
nedeniyle, YO'lerin, gegici 6gretim gdrevlerinin siirekli degisen gereksinimlerini kargilamak igin is
terki gibi hayatta kalma stratejileri benimsemeyi tercih ettiklerini tespit etmislerdir. Ayrica YO'ler,
is givenligi (Jones, 1999; O'Grady, 2001), okul tesislerinden ve imkanlarindna faydalanma (Colbert,
2001; Webb, 1995), bilgi ve iletisim (Lassmann, 2001; Nidds ve McGerald, 1994; Young ve Carrick,
1993), ders yonetimi (Clifton ve Rambaran, 1987), statii (Cardon, 2002; Drake, 1981; Shilling, 1991),
okul toplumu ile iliskiler (Colbert, 2001; Grimshaw ve digerleri, 2003), 6grencilerle iliskiler (Clifton
ve Rambaran, 1987, Morrison ve Galloway, 1996), simnif yonetimi (Bontempo ve Deay, 1986;
Bransgrove ve Jesson, 1993), is tatmini (Galloway, 1993; Pardini, 2000) ve is stresi (Duebber, 2000;
Lokey ve digerleri, 1989) gibi hususlarda kaygilar yasamaktadirlar (Cleeland, 2007).

YOlerin gorevlerini betimlemek igin kullandiklar1 "siradan bir 6gretmen bahgivandir” gibi
metaforlar, 6grencilerin 6grenmesini tesvik etmeye olan inanclarini gosterirken aymi zamanda
mesleki gelisim ve egitim sistemi i¢inde kabul gorme agisindan kendi zorluklarmi vurgulamaktadir
(Uchida ve digerleri, 2022). Bu metaforun, YO'lerin yapisal zorluklar karsisinda mesleki kimliklerini
sirdiirme ¢abasi deneyimlerini yansittig1 ifade edilebilir. Ayrica, Nicholas ve Wells (2017)
tarafindan yiiriitiilen bir calismada, okullarin yapisiin, YO'lerin mesleki aglardan dislanma hissi
yasamalarina neden olmasinin énemini vurgulamakta ve bunun da 6gretimdeki uzmanliklarin ve
yeteneklerini olumsuz etkiledigi belirtilmektedir.

YO'ler de dahil olmak iizere cesitli statiilerde rol alan gegici 6gretmenlerin deneyimlerinin kapsaml
bir analizi, bu 6gretmenlerin ¢alisma kosullarini ve genel deneyimlerini iyilestirmek i¢in mesleki
gelisimin zorunlulugunu vurgulamaktadir (Reupert ve digerleri, 2023). YO'lerin ek destek ve
mesleki gelisime erigim gibi problemleri olsa da okul miidiirleri ve miidiir yardimailari, kaynaklara
erisimlerini saglayarak YO'lere yardimci olmada kritik bir rol oynamaktadir (Uchida ve digerleri,
2021). Konuyla ilgili sistematik bir incelemeye gore, YO'ler, calisma kosullarini ve deneyimlerini
iyilestirmek i¢in destege ve mesleki gelisime ihtiya¢ duymaktadir (Reupert ve digerleri, 2023).
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Tiirk Egitim Sistemi Baglaminda YO'ler

Tiirk egitim sistemi baglammda, YO'lerin varlig1 ve islevi, resmi mevzuatin diginda bir sistemde
ilerlemektedir. Mevcut mevzuat, YO'lerin roliinii resmi olarak tanimasa da egitim ortamindaki
pratik gergekler bu durumun ortaya ¢ikmasina neden olmustur. Tiirk egitim sisteminde, YO terimi
cok yonlii bir anlam tagimaktadir. Tiirkiye'de YO'lerin dogusu farkli unsurlardan
kaynaklanmaktadir. Temel olarak, gesitli illerde bir "ihtiyag fazlas1 (norm fazlasi) siif 6gretmeni"”
olgusu mevcuttur (Giircan, 2021). Bu 6gretmenler, bulunduklar: ilde belirli bir okulda kadrosu
bulunmayan, il emrinde olan 6gretmenlerdir (Fatma ve Acar, 2020). Bu norm fazlasi 6gretmenler,
genellikle il merkezindeki ilkokullarda gecici olarak gorevlendirilmekte ve okullarda smnif
Ogretmenlerinin  ¢esitli nedenlerle okula gelemediklerinde ortaya ¢ikan bogluklar
doldurmaktadirlar (Seven-Sarkaya, 2018). YO'ler, bir yandan, dgretmenlerin geleneksel roliine
hizmet ederek derse girmektedir. Diger yandan, gereken durumlarda da destek egitim odas1 smiflari
da dahil olmak iizere 6zel egitim programlarini desteklemek gibi ek amaglara hizmet etmektedirler
(Giiven, 2021). Bu sorumluluklar, YO'lerin bu gayri resmi ancak kritik roliinii ve okullardaki énemli
bir boglugun altim ¢izmektedir. Buradan hareketle YO'lerin varhgmin, giinliik drgiit yasamindaki
ihtiyaglardan kaynaklandig ifade edilebilir. Dahasi, norm fazlasi dgretmenlerin YO olarak islev
gormesi, Tiirk egitim sistemi icerisinde 6gretmenlerin gorevlendirilmesine yonelik daha stratejik bir
yaklagima ihtiya¢ duyulduguna isaret etmektedir. Sonug olarak, YO'ler Tiirk egitim mevzuatinda
resmi olarak taninmamus olsa da rollerinin yadsinamaz derecede 6nemli oldugu ileri siiriilebilir.

Tiirk Egitim Sistemi'nde YO'lerin varlig1 ve islevi, 6gretim siireglerindeki anlik, kendiliginden (ad
hoc) rolleriyle 6n plana ¢ikmaktadir. Resmi mevzuatta agik bir tanimlama ve rollerinin net bir
gercevesi olmamasma ragmen, gilinlitk Orgiit yasamindaki ihtiyaglardan kaynaklanan bu
ogretmenler, okullardaki onemli bosluklar1 doldurmaktadir. Norm fazlasi 6gretmenler olarak da
bilinen bu grup, 6gretmenlerin yoklugunda derslere girme, 6zel egitim programlarimi destekleme
gibi cesitli rolleri iistlenerek egitim siirekliligini saglamada kritik bir role sahiptir. Bu durum, Tiirk
egitim sistemi igerisinde YO'lerin islevselligi ve dnemini vurgulamakta, ayn1 zamanda mevcut
sistemdeki stratejik yaklasim eksikliklerini de gozler dniine sermektedir. Bu arastirma, Tiirk Egitim
Sistemi'nde YO'lerin deneyimlerini, ¢calisma kosullarini ve mesleki gelisim ihtiyaglarini kapsamli bir
sekilde analiz ederek literatiire Onemli bir katki saglamaktadir. Mevcut calismalar, gegici
Ogretmenlerin karsilastig1 zorluklara ve mesleki gelisim firsatlarina isaret etse de Tiirkiye 6zelinde
YO'lerin benzersiz durumunu ve ihtiyaglarini ele alan kapsamli bir ¢alisma bulunmamaktadir. Bu
arastirma, YO'lerin deneyimlerine odaklanarak, onlarin desteklenmesi ve mesleki gelisimlerinin
nasil iyilestirilebilecegine dair somut 6neriler sunmay1 amaglamaktadir. Uluslararasi literatiire katki
acisindan, Tiirk Egitim Sistemi'nde YO'lerin durumunun analizi, farkl egitim sistemlerinde benzer
rolleri olan 6gretmenlerle karsilastirmali bir perspektif sunmaktadir. Bu ¢alisma, 6gretmen atama
ve gorevlendirme siireglerindeki yaklagimlar egitim kalitesi ve 6gretmenlerin mesleki gelisimi
tizerindeki etkilerini ortaya koymas: acisindan uluslararasi bir 6neme sahiptir. Ayrica, Tiirkiye
ozelindeki bulgular, diger tilkelerdeki egitim politikalar1 ve 6gretmen gelisimi stratejileri i¢cin 6nemli
¢ikarimlar ve 6neriler sunabilir. Sonug olarak, bu arastirma, Tiirk Egitim Sistemi'nde YO'lerin rolleri,
deneyimleri ve ihtiyaclarina dair 6nemli bilgiler sunarak hem ulusal hem de uluslararas: diizeyde
egitim politikalar1 ve Ogretmen gelisimi stratejilerine katkida bulunmayi hedeflemektedir. Bu
baglamda, arastirmanin sonuglari, egitim sistemlerinin daha stratejik, kapsayic ve etkili 6gretmen
gelisimi yaklasimlarmi benimsemelerine yardimci olabilir.
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Yontem
Arastirma Modeli ve Deseni

Bu arastirma, Tiirk egitim sistemi iginde YO'lerle ilgili deneyimleri, zorluklari, motivasyonlar1 ve
orgiitsel destek yapilarini daha derinlemesine anlamayi amaclayan nitel bir ¢alisma tasarimi
kullanmaktadir. Arastirmacilar belirli bir problem {iizerine odaklanarak, dogal ortaminda veri
toplayarak ve tlimevarim yontemi ile analiz yaparak belirli kod, kategori ve temalar1 ortaya
¢ikarmak igin nitel arastirma modelini benimserler (Creswell, 2012). Bu arastirma, dogas: geregi bir
fenomenoloji aragtirmasidir. Bu calismada, Tiirk egitim sistemindeki yedek &gretmenlerin (YO'ler)
deneyimlerini arastirmak igin nitel bir desen olan fenomenoloji deseni kullanilmigstir.
Fenomenolojinin metodolojik cercevesi, katilimcilarin algilarinin, duygularinin ve deneyimlerine
atfettikleri anlamin kapsamli bir sekilde arastirilmasinmi kolaylastirma kapasitesi nedeniyle
segilmistir. Bu yaklagim, YO'lerin 6znel deneyimlerini aktif olarak dahil ederek olgunun temel
dogasimi yakalamada oldukca etkilidir. Giinliik is yasamlar1 ve egitim ortamindaki etkilesimleri
hakkinda kapsamli bir bakis agis1 saglamaktadir.

Katilimcilar

Bu c¢alismanin katilimcilari, okul miidiirleri, miidiir yardimcilari, sinif 6gretmenleri, YO'ler ve
veliler de dahil olmak tizere Tiirk egitim sistemi igindeki cesitli paydaslardan olusmaktadir.
YO'lerin egitim sistemindeki rolilyle dogrudan deneyimi veya etkilesimi olan katilimeilar: segmek
i¢in amaglh 6rneklem yontemi kullanilmistir. Ritchie ve Lewis (2003), nitel arastirmalarda amach
ornekleme kullaniminin, arastirmacilara 6zel durumlar, kisiler veya olaylar hakkinda derinlemesine
bilgi saglayarak, genis bir anlayis gelistirmede kritik bir rol oynadigmi ifade etmektedir. Bu
kapsamda Emmel (2013), nitel aragtirmalarda amagh 6rnekleme yonteminin, aragtirmacilarin belirli
bir fenomeni derinlemesine anlamak ve genellemeler yapmak yerine zengin, detayli ve karmasik
veri toplamalarmi sagladigini vurgulamaktadir. Ray (2012), amagh 6rnekleme tekniklerinin, nitel
arastirmalarda bilgi zengini vakalarin segilerek, arastirma sorularina en aydinlatici yanitlarin elde
edilmesine olanak tamidigini belirtmektedir. Amagh Ornekleme yontemi, Ozellikle benzersiz
durumlar temsil eden katilimcilara ulagmak igin kritik rol oynamaktadir (Coyne, 1997; Palinkas ve
digerleri, 2015; Suri, 2011).

Bu baglamda bu arastirmanin katilimcilar: okul miidiirleri (n = 2), miidiir yardimcilari (n = 2), yedek
O0gretmenler (n = 4), siif 6gretmenleri (n = 6) ve veliler (n = 6) olmak {izere toplam 20 katihmcidan
olusmaktadir. Okul miidiirii katilimcilar erkektir, yaslar1 47 ve 56'dir, sirasiyla 7 ve 9 yillik
ogretmenlik deneyimlerine ve 28 ve 17 yillik yoneticilik kidemlerine sahiptirler. Miidiirlerden biri
lisans, digeri ise yiiksek lisans derecesine sahiptir. Miidiir yardimcisi katilimcilar da erkektir. Bir
miidiir yardimcis1 38 yasinda, digeri ise 35 yasindadir. Her ikisi de yiiksek lisans derecesine sahip
olan miidiir yardimclarinin 6gretmenlik deneyimleri sirasiyla 7 ve 16 yil, miidiir yardimcilig
deneyimleri ise sirasiyla 7 ve 8 yildir. Gegici olarak gorevlendirilen 6gretmenlerin dérdii de lisans
derecesine sahip kadin sinif 6gretmenidir. Yaslar1 29 ila 34 arasinda degismekte olup, 6gretmenlik
deneyimleri 6 ila 12 yil arasinda degismekte ve her biri 1 ila 4. smniflarin derslerine YO olarak
girmektedirler. Hepsi kadin ve lisans derecesine sahip olan smif 6gretmenleri, 7 ila 31 yil arasinda
degisen daha uzun bir 6gretmenlik deneyimine sahiptir ve yaslar1 29 ila 53 arasindadir. Halihazirda
1, 3 ve 4. siiflar1 okutmaktadirlar. Son olarak, veli katilimcilarin yaslar1 31 ila 38 arasinda
degismekte ve 1 ila 4. siflarda okuyan ¢ocuklar: bulunmaktadir.
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Veri Toplama

Bu arastirmada veriler, 6zellikle YO'lerin, smif ogretmenlerinin, okul yoneticilerin ve velilerin ele
alinan olguyla ilgili deneyimlerini agi§a c¢ikartmak igin yar1 yapilandirilmis, derinlemesine
gorlismeler yoluyla toplanmistir. Kvale (1996) goriismeleri nitel calismalarda 6nemli bir arastirma
araci olarak konumlandirmakta ve katilimcilarin bakis agilari, deneyimleri ve anlamlar1 hakkinda
saglayabilecekleri anlayis derinligini vurgulamaktadir. Goriisme sorulari, katiimcilarm YO'lerin
rollerine iliskin bakis agilari, deneyimleri, karsilastiklar1 zorluklar, motivasyonlar1 ve saglanan
kurumsal destegin diizeyi hakkinda bilgi toplamak {izere tasarlanmistir. Goriisme sorulari,
katilimcilarin deneyimlerini ve goriislerini agikca paylasmalarini tesvik etmek amaciyla agik uglu
olarak hazirlanmustir. Goriismeler, katilimcinin tercihine ve uygunluguna bagl olarak ytiz yiize ve
dijital platformlar kullanilarak gergeklestirilmistir. Tiim goriismeler katilimcilarin onayi ile ses
kaydina alinmis ve daha sonraki analizler i¢in goriismeler sirasinda notlar tutulmustur. Ayrica, tim
goriisme kayitlar1 arastirmacilar tarafindan bizzat transkripsiyon yapilmistir. Yari-yapilandirilmis
gortismelerde katilimcilara sorulan sorular su sekilde olmustur:

Okul yoneticileri gortisme sorular:
1. Deneyimlerinize dayanarak, yedek 6gretmenlerin okulunuzdaki roliinii nasil taniumlarsiniz?

2. Yedek oOgretmenlerin varligr okulunuzdaki giinliik isleyisi ve 6grenme ortamini nasil
etkiliyor?

3. Sizi veya okul yonetimini yedek ogretmenleri okula gekmek icin motive eden nedir ve se¢cim
stirecini nasil yiiriitiiyorsunuz?

4. Sizin bakis aginiza gore, yedek ogretmenlerin okulunuzda calisirken karsilastiklar: temel
zorluklar nelerdir?

Yedek 6gretmen goriisme sorulari
1. Bulundugunuz okulda neden yedek 6gretmen olarak gorev aliyorsunuz/aldiniz?
2. Yedek 6gretmen olarak ¢alismaya devam etmek i¢gin sizi motive eden sey nedir?
3. Yedek 6gretmen olarak yasadiginiz en giizel deneyimlerden bazilarini anlatabilir misiniz?
4. Tersine, yedek 6gretmen olarak roliiniiziin en zorlayic1 yonleri veya deneyimleri neler oldu?
Sinif ogretmeni goriisme sorulari

1. Yedek Ogretmenler ne siklikta sizin smifinizda derse girmektedir? Yedek Ogretmen
gerektiren devamsizliklariniz igin herhangi bir neden tanimlayabilir misiniz?

2. Deneyimlerinize gore, yedek 6gretmenlerin sinif 6gretmenlerinin yerine ge¢mesinin olumlu
etkileri nelerdir?

3. Bir yedek 6gretmen gorevi devraldiktan sonra sinifa dondiigiiniizde karsilastiginiz belirli
zorluklar var m1? Varsa, bunlar1 agiklayabilir misiniz?

4. Yedek 6gretmenlerin okul i¢indeki roliinii nasil goriiyorsunuz? Katkilariin yeterince takdir
edildigine inantyor musunuz?

Veli goriisme sorular1

482



Goriinmez Egitimciler: Tiirkiye'deki Okullarda Yedek Ogretmenlerin Roliinii ve Etkisini Anlamak

1. Cocugunuzun simifinin kendi 6gretmeni gelmediginde derslere gecici olarak baska bir
ogretmen girmekte midir? Bu tiir durumlardan haberiniz oluyor mu? Bodyle durumda
ogrencinizin tepkisini nasil gbzlemlersiniz?

2. Cocugunuz herhangi bir gecici 6gretmen tarafindan egitilirken yasadiklar1 deneyimlerden
bahseder mi veya bunlar tartisir mi1? Eger Oyleyse, bazi duygularini veya hikayelerini
paylasabilir misiniz?

3. Normal ogretmenlerinin yoklugunda ogrenciler icin sorunsuz bir Ogretim deneyimi
saglamak i¢in yedek ogretmenlerin sahip olmasi gerektigine inandiginiz belirli nitelikler
veya beceriler var m1?

4. Veliler ve yedek 6gretmenler arasindaki iletisim hakkinda ne diistintiyorsunuz? Sizce yeterli
mi, yoksa gelistirilmesi gereken alanlar var mi1?

Veri Analizi

Nitel goriismelerden elde edilen transkripsiyonlar, hem YO hem de siuf 8gretmeni, okul yéneticisi
ve veli deneyimlerinin kapsamli ve ayrintili bir tasvirine olanak taniyan tematik kod, alt kategori,
kategori ve temalar: ¢ikarmak igin dikkatle incelenmistir. Fenomenolojik desenle tutarli olarak,
arastirma, katilimcilarin deneyimlerini herhangi bir 6nyargi olmaksizin algiladiklar1 sekliyle
anlamlandirmaya 6ncelik vermektedir (Morse, 1993).

Kvale (1996) nitel goriismelerin yiiriitiilmesine yonelik sistematik bir yaklasimi yedi asamaya
ayirarak detaylandirmaktadir: calismanin temalandirilmasi ve tasarlanmasi, etik konularin dikkate
alinmasi, gergek goriisme durumu, goriismenin kalitesinin saglanmasi, goriismelerin konusmadan
metne doniistiiriilmesi (transkripsiyon), analiz yontemleri ve bulgularin dogrulanmasi. Bu
arastirmanin veri analizi asamasinda bu yedi asama takip edilmistir. Ik olarak, gortismelerden
toplanan veriler yaziya dokiilmiis ve sonrasinda tematik analiz kullanilarak analiz edilmistir.
Tematik analiz, egitim ¢alismalar1 da dahil olmak {izere bir¢ok alanda goriisme verilerini, metin
verilerini veya diger nitel veri tiirlerini analiz etmek i¢in kullanilan yaygin bir islemdir (Patton, 2002;
Richards ve Hemphill, 2017). Bu siireg, verilere asina olmayi, ilk kodlar1 olusturmayi, kodlar
arasinda temalar aramayi, temalar1 gozden gecirmeyi, temalar1 tanimlamay1 ve adlandirmay1 ve
nihai raporu iiretmeyi icermektedir (Scharp ve Sanders, 2018).

Gegerlilik ve Giivenilirlik

Calismanin gegerliligini ve gilivenilirligini artirmak igin, goriislerini ve deneyimlerini karsilastirmak
ve capraz dogrulamak amaciyla farkli paydas gruplarindan veri toplanarak ii¢genlemeden
yararlanilmistir (Campbell ve digerleri, 2018). Analiz sirasinda ortaya ¢ikan temalar, bulgularin
dogrulugunu ve kapsamliligini saglamak igin ayr: bir arastirmaci tarafindan gézden gegirilmistir.
Boylelikle, Tiirk egitim sistemi igindeki YO lerin ve ilgili paydaglarin deneyimlerinin ve algilarinin
kapsamli bir sekilde arastirilmasina olanak tamiyarak politika ve uygulama iyilestirmelerine
rehberlik edebilecek bakis acilarinin ¢ikmasina dikkat edilmistir.

Etik Hususlar

Manisa Celal Bayar Universitesi Etik Kurulu'ndan 09.10.2023 tarih ve E. 633656 sayili yaz1 ile gerekli
izinler alinmustir.
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Bulgular

Tiirk Egitim Sisteminde YO'lerin Deneyimleri, Motivasyonlar1 ve Karsilagtiklar1 Zorluklar

YO'’lerin Deneyimleri, Motivasyonlari ve Karsilastiklar: Zorluklar

Tablo 1’de, YO'lerin deneyimlerine ve karsilastiklar1 zorluklara kapsamli bir genel bakis

sunulmaktadir.

Tablo 1

YO'lerin Deneyimleri ve Karsilastiklar1 Zorluklar
Kategoriler Kodlar (N)
Rol ve Zorluklar yabancilik (n=2), seviye degerlendirmesi (n=1)
Tletigim ve Ts birligi iletisim zorluklar1 (n=2), olumlu iletisim (n=1)
Orgiitsel Baghlik moral bozuklugu (n=2)

Meslektaslar, Okul Yonetimi ile Iliskiler

Veli fligkileri
Idari Hususlar

Avantajlar ve Dezavantajlar

Okul Sistemi igin Faydalar
Ogretmen Iliskileri
Yonetsel Beklentiler

Sinif Yonetimi

Uyum ve Adaptasyon
Gorev ve Sorumluluklar
Erisim ve Kaynak Sorunlari

flkokul Zorluklart
Profesyonel Deger Algisi
Okul Baglamsal Faktorleri

Destek Stratejileri

Sinif Dinamikleri

meslektaslarla karsilastirma (n=1), deneyim paylasimi (n=2),
iletisim sorunlar1 (n=3), kendi deneyimlerinden 6grenme (n=1),
yonetim destegi (n=2)

veli tepkileri (n=3), veli algist (n=1), veli iletisimi (n=2)

maas ve gelir sorunlar1 (n=1), idare ile iligkiler (n=1), ek ders
sorunlar1 (n=1)

zaman yOnetimi avantaji (n=1), ekstra is yiikii (n=1), gesitlilik
avantaji (n=1)

egitim siirekliligi (n=2)

olumlu geri bildirim (n=1), olumsuz deneyim (n=1)
planlama ihtiyaci (n=1)

disiplin sorunlar1 (n=1)

pedagoji 6gretimi (n=1)

gorevlendirme (n=1), grup toplantilar1 (n=1)

planlama eksikligi (n=1)

erisim zorluklar1 (n=2), ekipmana erisim (n=1)

1. sinif zorluklar: (n=1)

rol kiiciimseme (n=1)

kaynak erisimi (n=3), rollerin belirsizligi (n=1), fiziksel alan
(n=1)

iletisim kopuklugu (n=1), destek eksikligi (n=1), yonetici rolii
(n=2), mesleki gelisim (n=1)

Ogrenciyi tanimada zorluk (n=1), beklenmedik durumlar (n=1),

Tablo 1’e gore, temel zorluklar arasinda, birden fazla YO tarafindan belirtildigi gibi, rol tistlenmede

ve simnif yonetiminde zorluklara yol agan 6grencilere ve ortamlara agina olmama yer almaktadur.

fletisim sorunlar1 hem geri bildirim alma hem de meslektaslar ve yonetimle is birligi yapma

konusundaki zorluklar agisindan tekrar eden bir temadir. Orgiitsel baglilik sorunlari, moral

bozuklugu duygulariyla vurgulanmaktadir. Maas ve gelir farkhiliklar1 ve atama siirecindeki

zorluklar gibi idari kaygilar da vurgulanmaktadir. flging bir sekilde, zaman yonetimi esnekligi ve

cesitliligin faydasi gibi avantajlardan da bahsedilmektedir. Bulgular, YO rollerinde genel bir

suireklilik ve planlama eksikligine isaret etmekte, bu da siniflar: etkili bir sekilde yonetme ve okul

sistemlerine entegre olma becerilerini etkilemektedir.
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YO Katilimimin ve Etkinliginin Tyilestirilmesi

Tablo 2'de, okullarda YO'lerin katilmmi ve etkinligini artirmaya yonelik stratejilere yer
verilmektedir.

Tablo 2
YO Katilimini ve Etkinligini lyilestirme
Kategoriler Kodlar (N)
Okul Baglamsal Faktorleri kaynak erisimi (n=3), rol belirsizligi (n=1), is

esnekligi (n=1), istismar (n=1), genel deneyim (n=1),
fiziksel alan (n=1), kaynak erisim zorlugu (n=1),
0grenci adaptasyonu (n=1)

Entegrasyon iletisim kopuklugu (n=1), destek eksikligi (n=1),
egitimin devamlilig1 (n=1), yonetici rolii (n=1),
yonetim destegi (n=1), mesleki gelisim (n=1),
planlama eksikligi (n=1), ekipmana erisim (n=1)

Sinif Dinamikleri ogrenci tanima zorlugu (n=1), egitim stirekliligi
(n=3), iletisim dinamikleri (n=1), beklenmedik
durumlar (n=1), disiplin yonetimi (n=1), 6grenme
siirekliligi (n=2), kurs siirekliligi (n=1), yontem
uyusmazhgi (n=1)

Tletisim ve Is birligi Is birligi firsatlar1 (n=1), tutum farkliliklar1 (n=1),
olumsuz alg1 (n=1), rolii kiiciimseme (n=1), siirekli
degisim (n=1), genel alg1 (n=1), 6gretmen iletisimi
(n=1), veli iletisimi (n=2), iletisim sorunlar1 (n=1),
yonetim beklentileri (n=1)

Orgiitsel Baghlik moral bozuklugu (n=2)

Sinuf Ogretmenleri ve Okul Yonetimi ile Tligkiler YO iletisimi (n=1), deneyim paylasimi (n=2),
meslektaglarla karsilagtirma (n=1), kendi
deneyimlerinden 6grenme (n=1), yonetim destegi
(n=2), smuf 6gretmeni is birligi (n=1), iletisimde
atilganlik (n=1)

Veli liskileri veli tepkileri (n=3), veli iletisimi (n=2)

Idari Hususlar maas ve gelir sorunlari (n=1), idare ile iligkiler
(n=1), ek ders sorunlar1 (n=2), idari roliin 6nemi
(n=1)

Tablo 2'ye gore, YO'leri etkileyen okul baglamsal faktdrlerden sinif dinamikleri ve idari hususlara
kadar cesitli faktorler kategorize edilmistir. YO'lerin kaynak erisimi ve rol belirsizligi ile ilgili
zorluklar dile getirmesiyle, kaynaklarin erisilebilirligi ve rollerin netligi nemli bir odak noktasidir.
Entegrasyon ve destek, etkili iletisim, yonetim destegi ve mesleki gelisim firsatlarina duyulan
ihtiyacin altin1 ¢izen 6nemli unsurlar olarak ortaya ¢ikmaktadir. Smif dinamikleri ve stirekliligi de
vurgulanmakta, 6grencilerin taninmasindaki zorluklar ve egitimin siirekliliginin saglanmasi gibi
konular 6ne ¢ikmaktadir. Tablo 2, olumsuz algilar1 ve roliin kiiciimsenmesini azaltmak i¢in hem
meslektaslarla hem de velilerle etkili iletisim ve is birliginin énemini yansitmaktadir. Orgﬁtsel
baglilik sorunlari, 6zellikle de moral bozuklugu, tekrarlayan endiselerdir. Maas ve gelir esitsizlikleri
de dahil olmak iizere idari hususlar, daha iyi idari destege ve YO'lerin rollerinin taninmasina
duyulan ihtiyacin altini gizmektedir. Genel olarak tablo, YO'lerin okul ortamia entegrasyonu,
alian destegini ve diisiik etkinlik gibi sorunlar1 ortaya koymaktadir.
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Sinif Ogretmenlerinin, YO’lerin Roliine ve Statiilerine Yonelik Tutumlari
Sunif 5gretmenlerinin YO'lere Yonelik Algt ve Tutumlar:

Tablo 3'te, sinif gretmenlerinin YO'lere yonelik algi ve tutumlarina iliskin bulgular sunulmaktadir.
Tablo 3

YO'lere Yonelik Algi ve Tutumlar
Kategoriler Kodlar

Ogretmenlerin Beklentileri faaliyet eksikligi (n=1)
planl yaklasim (n=1)
diisiik sorumluluk (n=1)

Ogrenci Tepkileri disiplin sorunlari (n=1)
motivasyon kaybi (n=1)

Veli Geri Bildirimi veli endiseleri (n=1)
giliven kaygist (n=2)
egitim kaygisi (n=2)

Ogretmenlerin Sayginligi sorunu mesleki ayrimcilik (n=2)

Okul Y6netiminin Rolii yonetici destegi (n=1)
rol beklentisi (n=1)
etkin yonetim destegi eksikligi (n=3)
yonetici katihmi (n=1)
idari diizenlemeler (n=2)

Tablo 3’e gore, smif Ogretmenlerinin ifadeleri arasinda YO'lerin okullardaki faydasmi kabul
etmekten, sistemik kirilganliklar ve rollerinde etkinlik eksikligine iliskin endiselere kadar degisen
bulgular elde edilmistir. Sinif 6gretmenleri, YO'lerden beklentilerini dile getirmekte, planl bir
yaklagimi tercih etmekte ancak YO'lerin genellikle daha az sorumluluk tagidigini ve bunun da bazen
gorevlerin tam olarak yerine getirilmemesine yol agtigini kabul etmektedir. YO'lere kars1 disiplin
sorunlar1 ve motivasyon kayb1 da dahil olmak iizere 8grenci tepkileri kaydedilmistir, bu da YO'lerin
varliginin 6grenci davranisini ve katilimini etkileyebilecegini gostermektedir. Veli geri bildirimleri,
YO'ler gérevdeyken giiven ve egitim kalitesiyle ilgili endiselere isaret etmektedir. Ozellikle, baz1
sinif 6gretmenlerinin YO'leri daha az saygin veya deneyimli olarak algilamasiyla, mesleki
ayrimciligin séz konusu olduguna dair bulgular vardir. Okul y6netiminin YO'leri desteklemedeki
rolii kritik bir noktadir, siif 6gretmenleri hem daha iyi yonetim destegine duyulan ihtiyaca hem de
idari diizenlemelerden kaynaklanan zorluklara isaret etmektedir. Genel olarak bulgular, smif
Oogretmenleri, YO'ler, ogrenciler, veliler ve okul yonetimi arasindaki karmasik dinamikleri
vurgulamakta ve okullarda YO'ler icin daha iyi entegrasyon ve destek sistemlerine duyulan
ihtiyacin altini cizmektedir.

YO Katilimimin ve Etkinliginin lyilestirilmesi

Tablo 4’te, sinif 6gretmenlerinin okullarda YO'lerin katilimini ve etkinligini artirmaya yonelik
strateji Onerileri incelenmektedir.
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Tablo 4

YO Katilimini ve Etkinligini lyilestirme

Kategoriler

Okul Baglamsal Faktorleri

Entegrasyon ve Destek
Stratejileri

Sinif Dinamikleri ve
Ogrenme Siirekliligi

Tletisim ve Is birligi

Kodlar

YO ogretmen kullanimi1
(n=1)

kisisel talepler (n=1)
ihtiyati tedbirler (n=1)

katilim ve bilgilendirme
(n=1)
yonetsel yaklasim (n=1)

Onleyici stratejiler (n=1)
yOnetici ve 6gretmen
iligkisi (n=1)

gorev ve sorumluluklar
(n=1)

sistem giivenlik aciklar
(n=1)

yasal diizenleme ihtiyac1
(n=1)

diizenleme ihtiyaci (n=1)

anksiyete (n=1)

diizen ihlali (n=1)
planlama ve hazirlik (n=1)
Ogretmen tercihi (n=1)
ogrenci tepkileri (n=2)
velilerin tepkisi (n=1)

YO 6gretmeninin faydalar
(n=1)

disiplin farkliliklar1 (n=1)
YO'niin olumlu etkisi (n=1)

YO ihtiyaci (n=1)

sureklilikte verimlilik (n=1)
veli tutumlar1 (n=1)

sistem gerekliligi (n=1)

uygun 6gretmen secgimi
(n=1)

ogretmen degisikligi (n=1)
egitim siirecinin
devamlilig1 (n=1)
Ogretmen tutumlari (n=1)

yOnetim ve 6gretmen
arasindaki iliski (n=1)
okul kiiltiiriine uyum (n=1)
ogretmen rolleri (n=2)

gorev bilincinin 6nemi
(n=1)

sorumluluk ve katilim
(n=1)

profesyonel kiiltiir (n=1)

Ogretmenler arasi iletisim
(n=1)

YO 6gretmeni ile planlama
(n=1)

YO 6gretmeninin rolii
(n=1)

Ogretmenler arasindaki
fark (n=1)

yOnetici toleransi (n=1)

planlama ve irtibat (n=1)
temasin 6nemi (n=1)
YO ile planlama (n=1)

YO ile iletisim (n=1)
etkin uygulama (n=1)

sorumluluk bilincinin
Onemi (n=1)
iletisimde esitlik (n=1)
irtibat ve yonlendirme
(n=1)

ogrenci tepkileri (n=3)

disiplin sorunlar1 (n=2)
disiplin ve davranis
sorunlari (n=1)

ogrenci ve veli tepkisi (n=1)

ev ddevi yonetimi (n=1)

glinii kurtarmak (n=1)
egitimde verimlilik (n=1)

motivasyon kayb1 (n=1)
¢ocuklarin tepkileri (n=1)
ogrenci etkilesimi (n=1)

ders isleme eksiklikleri
(n=1)
kurs devamlilig: (n=1)

egitimde verimlilik fark:
(n=1)

ders islemede farkliliklar
(n=1)

egitimde {iretkenlik
diististi (n=1)

sinif disiplini (n=1)
ogretimde siireklilik (n=1)
disiplin sorunlar1 (n=1)

o6grenmede siireklilik (n=1)
davranis degisikligi (n=2)

ogrenme siirekliligi (n=1)

geri bildirim (n=3)

pozitif motivasyon (n=1)
geri bildirim aligverisi
(n=1)

okul yénetiminin rolii
(n=2)

iletisim eksikligi (n=1)

iletisim stratejileri (n=1)
velilerin giiveni (n=1)

velilerin egitim kaygist
(n=1)

yoneticilerin bakis agis1
(n=1)

iletisim engelleri (n=1)

Yonetici ve 0gretmen
iligkisi (n=2)
iletisim eksiklikleri (n=1)

YO Ogretmeniyle iletisime
gecin (n=1)
talimat alma (n=1)

YO'den geri bildirim (n=2)

bilgi paylasimi (n=1)
okul i¢i faktorler (n=1)
destek stratejileri (n=1)

sinif dinamikleri (n=1)
Ogretmenler arasi iletisim
(n=1)

egitimde siireklilik (n=1)

velilerin tepkileri (n=1)
YO 6gretmeninin
gerekliligi (n=1)

planlama ve bilgilendirme
(n=1)

Tablo 4’e gore, YO'lerin birden fazla amag igin yararl oldugunu, kisisel talepler ve ihtiyati

tedbirlerin Oonemini ve smif yonetimi siirecine Ogretmenlerin dahil olmasini vurgulamaktadir.

Sistem agiklar1 ve yasal gercevelerin iyilestirilmesi gerekliligi, sinif disiplini ve tutarliligin korunmasi

zorluklar1 ve YO'ler icin sinif &gretmenlerinin planlama ve hazirliginin 6nemi ele alinmaktadir.

Ogrenci ve veli tepkilerinin farkli oldugu, bazilarmin tedirginliklerini ifade ettigi ancak YO'lerin

siirekliligi saglama roliiniin &neminin alti cizilmektedir. Ayrica, siuf dgretmenleri, YO'lerin

miifredatt sorunsuz siirdiirmeleri gerektigini, etkili entegrasyon ve destek icin acik iletisim ve
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yonetim destegin kritik oldugunu belirtmektedir. Smnif Ogretmenlerinin perspektifinden,
ogrencilerin kendi Ogretmenlerinin yoklugunda davranis ve motivasyonlarinda gozle goriiliir
degisiklikler ve disiplin sorunlarinin artti§1 gozlemlenmistir. Egitim siirecinde geri bildirimin
Oonemi, 6grenci ilgisini tesvik etme stratejileri, iletisim engelleri ve 6grenci karakterini anlamanin
onemi gibi konular da vurgulanmaktadir. Genel olarak, YO'leri okul sistemine etkin bir sekilde
entegre etmek ve etkinliklerini artirmak igin dikkatli se¢im, etkili planlama, agik iletisim ve giiglii
idari destek igeren biitiinsel bir yaklasima ihtiya¢ duyuldugunu gostermektedir.

Okul Yéneticilerinin (Miidiirler ve Miidiir Yardimcilar1) YO’lerin Roliine ve Statiilerine Yonelik
Tutumlar

Okul Yoneticilerinin YO'lere Yonelik Algt ve Tutumlar:

Tablo 5’te, okul yoneticilerinin yedek 6gretmen sisteminin gesitli yonlerine iligkin alg1 ve tutumlar:
verilmektedir.

Tablo 5
YO'lere Yonelik Algi ve Tutumlar

Kategori Alt Kategoriler Kodlar

Algilar ve Tutumlar Negatif fazlalik algis1 (n=1)
ogrenci iligkileri (n=1)
calisma baris1 (n=1)

Pozitif olumlu alg1 (n=1)

durum farkindaligi (n=1)
egitim devamlilig (n=1)
miifredat disi faaliyetler
esit paylagim (n=1)
Ogretmen etkilesimi (n=1)
velilerle iligkiler (n=1)
esit dagitimin zorlugu (n=1)
gorev tahsisi (n=1)
olumlu degerlendirme (n=1)
iletisim memnuniyeti (n=1)
Ogretmen talebi (n=1)

Tablo 5’te, okul yoneticilerinin yedek 6gretmen sisteminin cesitli yonlerine iligkin alg1 ve tutumlari,
olumsuz ve olumlu bakis acgilar1 altinda kategorize ederek yansitilmaktadir. Olumsuz olarak,
ogretmen sayisi fazla oldugunda 6gretmenler arasinda bir rahatsizlik algisi, kendi siiflar1 veya
Ogrencileri olmayan O0gretmenlerde bir kopukluk hissi ve 6gretmen fazlaliginin ¢alisma bariginm
bozacagina dair endiseler bulunmaktadir. Olumlu yonden bakildiginda, yedek 6gretmenler destek
egitim ve gorev rotasyonundaki rolleri, getirdikleri rahatlama ve egitimin siirekliligine katkilar:
nedeniyle okul yoneticileri tarafindan takdir edilmektedir. Bu Ogretmenlerin varlii, okul
yonetimine gore, ders dis1 etkinliklere yardimc1 olmakta ve is yiikii ile ticretin adil dagilimim
saglamaktadir. Ayrica, 6gretmenler arasindaki iletisimden memnuniyet duyulmakta ve sistemin
geneline iliskin olumlu geri bildirimler alinmaktadir. Adil siif dagilimi ve resmi gorev atamalarina
duyulan ihtiyag gibi zorluklarin yani sira 6gretmenlerin derslerine belirli meslektaslarinin girmesini
tercih ettikleri de okul yoOneticileri tarafindan belirtilmektedir. Genel olarak tablo, mevcut sistemin
faydalarin ve zorluklarini dengeleyen, egitim ortamina iligskin incelikli bir goriisii vurgulamaktadr.
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YO Katilumimin ve Etkinliginin Tyilestirilmesi

Tablo 6’da okul yoneticilerinin yedek 6gretmen katiliminin ve etkinliginin iyilestirilmesine yonelik
onerileri verilmektedir.

Tablo 6
YO Katiliminin ve Etkinliginin lyilestirilmesi
Kategoriler Kodlar
Okul Baglamsal Faktorleri gorev bilinci (n=1)

sistemsel goriis (n=1)
gorevlendirme (n=1)

gorev bilinci ve cazibe (n=1)
gorev dagilimi (n=1)

aitlik hissi eksikligi (n=1)
egitim siirekliligi (n=1)

Entegrasyon gorev ve sorumluluklar (n=1)
idari gorevler (n=1)
Simuf Dinamikleri ve Ogrenme Siirekliligi gorev dagilimi resmiyeti (n=1)

dersin bos gegmemesi (n=1)

derslerin bos ge¢me olasili1 (n=1)
Iletisim ve Is birligi velilerle iletisim (n=1)

disiplin sorunlari (n=1)

etkilesim ve bilgilendirme (n=1)

dinlenme ve destek (n=1)

velilerle iletisim (n=1)

diger 6gretmenlerle iliskiler (n=1)

Tablo 6’da okul yoneticilerinin gesitli okul baglamsal faktorleri ve entegrasyon/destek stratejilerine
iliskin bakis acilar1 6zetlenmektedir. Yoneticiler, 6gretmen atamalarmin yonetilmesinde gorev
bilinci ve sistemik bakis agisinin 6nemini vurgulayarak, 6gretmenler arasinda net bir rol dagilimi ve
aidiyet duygusunun gerekliliginin altin1 cizmektedir. Egitimin stirekliligi ve sorumluluklarmn etkili
bir sekilde yoOnetilmesi ic¢in yedek Ogretmenlere sahip olmanin degerini kabul etmektedirler.
Entegrasyon ve destek stratejileri agisindan idari gorevlere, gorev dagiliminin resmilestirilmesine
ve ders iptallerinin 6nlenmesi ve disiplinin korunmasi gibi sinif dinamiklerinin saglanmasina
odaklanilmaktadir. Ogretmenler arasinda etkilesim ve bilgi paylasimina, sinif 6gretmenlerin
dinlenmesine ve desteklenmesine, velilerle etkili iletisime ve diger 6gretmenlerle iyi iligkilerin
sirdiiriilmesine vurgu yapilarak iletisim ve is birligi de 6ne c¢ikarilmaktadir. Ayrica, daha iyi
entegrasyon stratejileri arasinda etkili dgretmen iletisimi, boliim toplantilarma katihm ve YO
rollerinin farkl siniflar arasinda 6zel olarak dagitilmasi yer almakta ve tiretken ve is birligine dayal
bir egitim ortamini yonetmenin karmasik dinamiklerini vurgulamaktadir.

Velilerin YO'lerin Rolii ve Cocuklarinin Egitimi Uzerindeki Etkisine Dair Algilart
Velilerin YO'lerle 1gili Deneyim ve Goriiglerine Iliskin Algilar:

Tablo 7’de, velilerin YO ile ilgili deneyim ve goriislerine iliskin algilarma dair bulgular
verilmektedir.
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Tablo 7

Velilerin YO'lerle 1lgili Deneyim ve Goriiglerine Iliskin Algilar

Kategori

Kod

Farkindalik ve Iletisim

YO Rolii Algist

Veli Katilim1

Egitim Beklentileri

Simf Ogretmeni ile Kargilagtirma

Bilgi Acig1

Cocuk ile Iletisim

YO Faaliyetleri

Velinin Cocuk Gondermeme Karar1
Algilanan Etkililik

Cocugun Uyum Yetenegi
iyﬂegtirme Onerileri

YO Varliginin Farkindahig
Algilanan Egitim Kalitesi

dogrudan raporlama (n=1)

haberdar (n=1)

YO mevcudiyeti (n=1)

YO'niin gesitli yaklasimlar: (n=1)

etkin 6gretim (n=1)

sinirli YO- veli etkilesimi (n=2)

gozlem (n=1)

sinirhi tartisma (n=1)

grup tartigmalar: (n=1)

etkinlik temelli 6grenme (n=1)

YO egitim yaklagimi (n=1)
yapilandirilmis 6grenme (n=1)

kendi smif 6gretmeninin tercih edilmesi (n=3)
YO'niin daha az etkili bulunmasi (n=1)
olumlu deneyim (n=1)

netlik eksikligi (n=1)

dogrudan raporlama (n=1)

sinirh faaliyetler (n=1)

sarth katilim (n=1)

sinirl fayda (n=1)

kendi 6gretmeni ile daha rahat hissetme (n=1)
yapilandirilmis 6grenme (n=1)

etkinlik temelli 6grenme (n=1)

yeterlik ihtiyaci (n=1)

ogrencinin veliye haber vermesi (n=2)
yetersiz 0grenme (n=1)

Tablo 7'ye gore, velilerin YO'leri smifin kendi dgretmeni ile kiyaslama egiliminde olduklar:
gortilmektedir. Yler ile iletisim konusunda sikinti ¢ektigini ifade eden velilerin yani sira bazi
velilerin YO'lerin normal dgretim programini izlemek yerine farkli etkinlikler yaptiklarim eden
veliler de bulunmaktadir. Normal 0gretmenlerle yapilan karsilastirmalarda, 6grencilerin kendi
ogretmenlerine aliskin olmalar1 nedeniyle normal Ogretmenlerin tercih edildigi siklikla
vurgulanmaktadir.

Tartisma, Sonug ve Oneriler

Bu aragtirmada il milli egitim miidiirliikleri biinyesinde norm fazlasi olmalari nedeniyle il ve ilge
merkezlerinde YO olarak gorevlendirilen yedek 6gretmenlerin okullardaki rolleri, sorumluluklar:
ve deneyimleri, okul yoneticileri, yedek 6gretmenler, sinif 6gretmenleri ve velilerin bakis agisiyla
incelenmistir. YO'ler ile ilgili Tiirkiye'de MEB mevzuatinda tanimli bir gorev ya da rol
bulunmamaktadir. Bunun yerine, il ve ilgelerde YO'lerin gegici olarak okullarda gérevlendirmeleri
gerceklestirilmektedir. Diger iilkelerde ise YO'ler ile ilgili farkli terimler kullanilsa da (Cleeland,
2007), bu Ogretmenlerin ayr1 bir istihdam siiregleri ile okullarda ayri bir unvan ile istihdam
edildikleri goriilmektedir (Nicholas ve Wells, 2017, Uchida ve digerleri, 2021). Tiirkiye'deki
Ogretmenlere yonelik yasal cerceve, 2022 yilinda yiiriirliige giren kapsamli bir kanunla
iyilestirilmistir (MoNE, 2022). Ancak, bu yasal cercevede YYler icin o6zel diizenlemeler
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yapilmamuistir.

Tiirk egitim sisteminde YO'lerin daimi bir smiflarmin olmamasi, snifin kendi ogretmeninin 0gretim
yontemlerine uyum saglama sorunu, disiplin kurma sorunlari ve zaman zaman meslektaslarmin
olumsuz tutum ve davranislarina maruz kalmalar1 arastirmada 6ne ¢ikan bulgular arasindir. Benzer
sekilde, literatiirde YO'lerin okullarda belirli agilardan sorunlar yasadiklarina dair bulgular yer
almaktadir. Clifton ve Rambaran (1987) bazi okul yoneticilerinin YO'leri gecici ¢alisanlar olarak
algiladiklari i¢in onlara yardim etme konusunda istekli olmadiklarini ve Crittenden (1994) ¢ok az
sayida okul yoneticisi ya da kadrolu gretmenin YO'lere 6grenci davranislariyla ilgili beklentileri
karsilamalar1 icin gerekli destegi verdigini tespit etmistir. Benzer sekilde, Rogers (2001) bazi
YO'lerin okul yéneticilerinin ve kadrolu gretmenlerin dgrencileri disipline etme cabalarim
desteklemediklerini, yani uygunsuz 6grenci davranislarii yonetme becerilerinin sinirli oldugunu
belirttiklerini bulmustur. Yine benzer sekilde, YO'lerin nadiren sicak (Aceto, 1995) ve dostane bir
sekilde karsilandig1 (Colbert, 2001; Drury, 1988; See, 1970); nadiren okul iginde goriildiigiinde selam
verildikleri (Colbert, 2001); cogunlukla okulun kendi 6gretmenlerine (Cleeland, 2000) ve 6grencilere
(Kraft, 1980) takdim edilmedikleri ya da tanistirilmadiklar: ile ilgili bulgular yer almaktadir.
Kendilerini okula ait hissetmeme (Jentzen ve Vockell, 1978; Jones ve Hawkins, 2000; Tracy, 1988) ya
da meslektas olarak kabul edilmeme de literatiirde yer alan bulgular arasindadir. Ayrica, literatiirde
YO'lerin siklikla mesleki izolasyon, yetersiz destek ve sinif yonetiminde zorluklar yasadig1 tespit
edilmistir (Bekingalar, 2015; Duggleby ve Badali, 2007).

Bu arastirmada, yedek dgretmenlik sistemi ile ilgili YO'lerin kendileri, okul yoneticileri, smif
ogretmenleri ve veliler ile ilgili yapilan bireysel goriismelerin igerik analizi sonucu 6n plana ¢ikan
bulgular karsilastirildiginda, YO'lerin esnek calisma saatlerine sahip olmalar1 kendileri tarafindan
olumlu degerlendirilirken, okula aidiyet hissetmeme, diizenli bir sinifta 6gretim yapamama, 6grenci
ve veliler tarafindan tanmmama, zaman zaman smif Ogretmenlerinin olumsuz tutum ve
davraniglarina maruz birakilma gibi acilardan olumsuz deneyimlere sahip olduklar tespit
edilmistir. Okul ydneticileri agisindan ise YO'lerin okullardaki varlig, herhangi bir nedenle okulun
kendi Ogretmeni derse gelemediginde smifin bos kalmamasi agisindan olumlu bulunsa da YO
say1isinin ¢ok olmasinin da okul kiiltiiriinde olumsuz etkilere neden olabilecegi agisindan olumsuz
bulundugu tespit edilmistir. Bunun da temel nedenlerinden birisinin YO'lerin hangi okula
gorevlendirileceklerinde okul miidiirlerinin beklenti ve taleplerinin pek de dikkate alinmamasi
gosterilebilir. Diger yandan, smif ogretmenlerinin, 6gretimin devamlili$1 agisindan konuyu ele
alarak cocugun yiiksek yararini diisiinerek YO sistemini olumlu bulduklari tespit edilmistir. Hatta
sinif gretmenleri, YO sisteminin resmi olarak mevzuata eklenmesiyle bu 6gretmenlerin de daha
sistemli bir sekilde okullarda varlik gosterebileceklerini ifade etmiglerdir. YO'lerin sabit olmamast
ya da bazen deneyimsiz olmalari ise sinif 6gretmenleri agisindan olumsuz bulunan hususlardandir.
Son paydas olarak veliler ise, her zaman kendi 6gretmenlerini 6nceliklendirmekle birlikte YO'lerin
sinifta 6gretim acisindan ¢ok aktif olmadiklarini diisiindiikleri ve hatta zaman zaman YO'lerin derse
girecegi bilgisini aldiklarinda 6grencileri okula gondermeme egiliminde olduklari tespit edilmistir.

YO'ler arasinda aile yiikiimliiliikleri olanlar i¢in zaman esnekligi bir avantaj iken, mesleki 6grenme
uygulamalarma katilimlarinin smirli olmasimin bir dezavantaj olmasi bu arastirmada one ¢ikan
bulgular arasindadir. Bu durum, Y'lerin farkli mesleki standartlar karsisinda kendilerine olan
guvenlerinde bir tutarsizlik oldugunu belirten Nicholas ve Wells (2017) ile mesleki ogrenime
erisimde karsilasilan zorluklar1 vurgulayan Uchida ve digerlerinin (2021) bulgulariyla
ortiismektedir. Mesleki gelisim faaliyetlerine katihm eksikligi, sadece 6gretmenlerin pedagojik
gelisimlerini engellemekle kalmaz, ayni zamanda okul toplulugundan dislanmalarina da neden
olabilir (Bekingalar, 2015).
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Bu arastirmanin bulgularinda dikkat ceken bir husus, YO'lerin okul toplumuna takdim edilmek
istediklerini bildirmeleridir. Benzer beklentiler literatiirdeki arastirmalarda da YO'ler tarafindan
ifade edilmistir (Orn. Duggleby ve Badali, 2007; Charteris ve digerleri, 2017). Buradan hareketle
Ylerin 6rgiitsel aidiyet hissetme ihtiyaci igerisinde olduklar1 sdylenebilir.

Aragtirmada elde edilen bir diger 6nemli bulgu, YO'lerin smif yonetiminde sorun yagamalaridir. Bu
durum, Nicholas ve Wells'in (2017), YO'lerin simif yonetimi gibi belirli konularda kendilerine
giivendiklerini ancak kiiltiirel yeterlilik gibi alanlarda eksik olduklarini ifade ettikleri bulgulariyla
tutarlidir. Smif yonetimi becerilerinin 6nemi Uchida ve digerleri (2020) calismalarinda da
vurgulanmis ve bu alanlarda mesleki gelisim ihtiyacinin alt1 gizilmistir.

Bu aragtirmanin sonuglarina gore, YO'lerin sahip olduklari esnek ¢alisma modeli kendileri agisindan
bir avantaj olarak goriilmektedir. Literatiirde YO'lerin toplumsal cinsiyet rollerine dayali olarak bu
tiir zaman esnekliklerini olumlu bulduklari ve bu nedenle YO olarak galigmayn tercih ettikleri tespit
edilmistir (Duggleby ve Badali, 2007).

Bu aragtirmanin bulgularinin genel olarak literatiirle uyumlu oldugu tespit edilmistir. Ozellikle,
okul kiiltiiriine uyum saglama konusu, YO'lerin etkili performansi igin énemli goriilmektedir
(Uchida ve digerleri, 2021). Ancak arastirmalar, YO'lerin siklikla dislanma duygular1 yasadiklarin,
bunun da islerinde mutsuz olmalarina neden olabilecegini gostermektedir (Charteris ve digerleri,
2017; Nicholas ve Wells, 2017). Bu nedenle, YO'lerin ogretim becerileri ve nihayetinde 6gretimin
niteligi bu dislanmadan etkilenebilir (Jenkins ve digerleri, 2009). Literatiirde YO'lerin okul
yonetimlerinden yeterli destek goremedigine, okul imkanlarindan diger ogretmenler gibi
faydalanma konusunda eksiklikler olduguna dair bilgiler yer almaktadir (Cleeland, 2007; Percy ve
Beaumont, 2008). Buradan hareketle, YO'lerin okul kiiltiiriine ve sistemine uyumlari icin okul
yoneticilerine onemli rol ve sorumluluklar diistiigii sdylenebilir.

Bu olumsuz durumlara ragmen, YO'lerin dgretimin siirdiiriilebilirligini saglamada oynadiklari
kritik rol tizerine tartisma bulunmamaktadir (Uchida ve digerleri, 2021). Bu arastirmada da sistemin
cesitli teknik problemlerine ragmen, tiim paydaglar o6gretimin devamliligi icin YO'lerin
mevcudiyetini gerekli bulmaktadir. Buradan yola ¢ikarak, mesleki gelisimlerini ve okul toplumuna
entegrasyonlarini tesvik edecek politika ve prosediirlerin uygulamaya konulmasiyla, YO'lerle ilgili
olumsuz goriislerin ¢ogu azaltilabilir ve etkinlikleri artirilabilir (Dean ve digerleri, 2017).

Bununla birlikte, YO'lerin daha hafif bir yiike veya daha diisiik bir baglilik diizeyine sahip oldugu
diistintildiiglinde, tam zamanh ¢alisanlar arasinda motivasyonun azalmasi ve isyeri uyumunun
bozulmas: olasilig1 da dahil olmak iizere zorluklarin ortaya ¢ikabilme ihtimali bulunmaktadir
(Charteris ve digerleri, 2017). Bunun sonucunda da YO'lerin denetlenmesi ve egitim sistemine dahil
edilmesiyle ilgili karmasik idari sorunlar, 6gretimin zaman iginde daha az istikrarh ve tutarli hale
gelmesine neden olabilir (Reupert ve digerleri, 2023).

Miidiir yardimeilarinin olumlu bakis agisina gore, YO'lerin sagladig1 esneklik, ézellikle 6gretmen
devamsizlig1 gibi ongoriilemeyen durumlarda ¢ok onemlidir. Bu, ilgili literatiirde vurgulanan bir
nokta olan egitimin siireklili§inin saglanmasi agisindan kritik 6nem tasimaktadir. Midiir
yardimcilarinin olumsuz bakis agisiyla ilgili olarak, YO'lerin okul toplulugu icinde yabanci olarak
algilanabildikleri tespit edilmistir. Bu durum, orgiit kiiltiirtine aidiyet eksikligi ile iligkili bir
durumdur (Herrmann ve Rockoff, 2010).

Literatiirdeki kanitlar, YO'lerin egitimin siirekliligini saglamak, tam zamanli personeli desteklemek
ve gesitli okul faaliyetlerine katkida bulunmak igin gerekli oldugunu dogrulamaktadir. Gegici
olmalarina ragmen, okul yoneticileri, YO'lerin aksakliklari en aza indirerek ve okul rutinlerini
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koruyarak kattiklar1 degerin farkindadir (Charteris ve digerleri, 2017; Uchida ve digerleri, 2021).
YO'ler igin siirekli mesleki gelisim ve mentdrliik eksikligi, okul sistemine entegrasyonlarim
iyilestirmek i¢in ele alinmasi gereken 6nemli bir bosluktur (Nicholas ve Wells, 2017). Bu bulgular
baglaminda literatiir, YO'lerin okullarin isleyisinde ¢ok onemli bir rol oynamalarina ragmen, gegici
statiileri ve okul kiiltiirtine entegrasyonlar:1 ile ilgili onemli zorluklarla karsilastiklarimni
gostermektedir.

Velilerin, YO'lerin ¢ocuklarinin egitimindeki rolii hakkinda farkl goriislere sahip olduklar tespit
edilmistir. Bazi veliler, YO'lerin normal ogretmen olmadiginda Ogrenmenin devamliligin
sagladigma dair bakis agis1 varken Ogretim yontemlerindeki cesitlilik eksikligi ve ogrenme
ciktilarindaki tutarsizlik nedeniyle YO sistemine siipheyle yaklasmaktadir. Bununla ilgili olarak
literatiirde, YO'lerin 6grenmenin siirekliligini saglamadaki 6nemi ve velilerin egitime katilim1 igin
¢ok onemli olan velileri bilgilendirme ile ilgili bulgular bulunmaktadir (Fan ve Chen, 2001). Ayrica
YO'lerin &gretim stratejilerini gelistirebilecekleri icin mesleki gelisim firsatlarina erisimlerinin
gerekliliginin altini ¢izilmektedir (Uchida ve digerleri, 2021).

Y'ler ve veliler arasindaki iletisim boslugunun, Y'lerin nitelikleri ve katkilarmmn degeri hakkinda
yanlis anlamalara yol agtig1 bu arastirmanin énemli bulgularindandir. Literatiir, veliler ve YO'ler
arasinda etkili iletisimi de igeren etkili veli katiliminin olumlu akademik sonuglarla iligkili oldugunu
gostermektedir (Wilder, 2014). Cocuklarin farkli 6gretim tarzlarina ve kisiliklerine uyum saglama
konusundaki endigeleri, ¢ocuklarin sosyal ve akademik gelisimi igin tutarli 6gretmen-6grenci
iliskilerinin 6nemini inceleyen galismalarda kabul edilmektedir (Uchida ve digerleri, 2021).

Velilerde, YO'lerin okul programlarindaki aksamalari en aza indirmek igin gerekli oldugu yoniinde
genel fikir birligi bulunmaktadir (Uchida ve digerleri, 2021). Velilerin YO'lerle ilgili endigeleri
genellikle, egitim kalitesinde algilanan tutarsizliklardan ve ¢ocuklariin egitimi ve refahi tizerindeki
etkiden kaynaklanmaktadir (Reupert ve digerleri, 2023).

Farkli &gretim tarzlari nedeniyle, YO'ler siklikla normal &gretmenlerden daha az etkili
bulunmaktadir. Literatiire gore, YO'lerin marjinallestirilmesi ve mesleki egitime erigimlerinin
olmamasi, pedagojik bilgi ve becerilerini stirdiirmelerini zorlastirmaktadir (Nicholas ve Wells,
2017). YO'lerin sik sik rotasyona tabi tutulmasi, endiselerini artirmaktadir. Burada dile getirilen
endiseler, neoliberal egitim sistemi baglaminda YO'lerin marjinallestirilmesi ve savunmasizlig
{izerine yapilan daha genis tartismalarla tutarlidir (Charteris ve digerleri, 2017). YO'ler genellikle
anlik (ad hoc) ¢oziim olarak goriilmektedir. Ogrenci katilimi, etkili 6gretmen-aile iletisimine
baghdir, bu da bu alandaki iyilestirmelerin bazi veli endigelerini giderebilecegi anlamina
gelmektedir (Kraft ve Dougherty, 2013). Sonug olarak, egitim arastirmalarinda ele alinan konular ile
katilimcilarin ifade ettigi veli goriisleri arasinda dnemli bir ortiisme vardir. Bu sonuglar, YOlerin
miifredat tutarliligini saglama, velilerle iletisim kurma ve egitim sistemine basarili bir sekilde
entegre olma konusunda Kkarsilastiklar1 zorluklari vurgulamaktadir. Ayrica bu zorluklarin
ogrencilerin 6grenme deneyimleri ve esneklikleri tizerindeki etkilerini de vurgulamaktadir.

Bu arastirmanin bulgulari, Tiirk egitim sistemi icinde hem politika hem de uygulama agisindan
onemli sonuglar dogurabilir. Bulgular, is giivencesi, kaynaklara erisim, mesleki gelisim firsatlar1 ve
mesleki 6grenme toplulugu kurmaya yonelik stratejilere odaklanan, YO'leri daha iyi desteklemeyi
amaglayan yeni politikalarin gelistirilmesi konusunda bilgi saglayabilir. Bu calisma, YO'lerin
karsilastig1 zorluklar hakkinda okul yoneticilerine veri saglarken, YO'lerin okul topluluklarina
uyum siireglerini iyilestirmek icin potansiyel stratejiler ortaya koymaktadir. Bulgular ayrica
okullari, YO'leri istihdam etmek ve desteklemek icin daha net yonergeler ve siirecler gelistirmeye
sevk etmektedir. Aragtirma, YO'lerin egitimin siirekliliginin saglanmasinda oynadiklari hayati rolii
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ve Ogrenci 0grenimi tizerindeki etkilerini vurgulayarak, bu 6gretmenlerin egitim camiasinda daha
genis bir sekilde taninmasini ve takdir edilmesini tesvik etmektedir.

Etik Kurul Onay1: "The Invisible Educators: Understanding the Role and Impact of Casual Relief Teachers in
Turkish Schools " adli ¢alisma Manisa Celal Bayar Universitesi'nin 04.10.2023 tarih ve 2023/10 sayili
toplantisinda goriisiilmiis olup, 09.10.2023-E.633656 evrak tarih ve sayisi ile etik yonden uygunluguna karar
verilmistir.

Arasgtirmacilarin Katki Orani: Calismaya her iki yazar esit diizeyde katki saglamigtir.

Catisma Beyani: Yazarlar potansiyel bir ¢ikar catismasi olmadigini beyan ederler.
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