International Journal of Turkish Education Sciences,
2024, 12 (2), 761-804
https://doi.org/10.46778/goputeb.1430995

F Y
A Y

ISSN: 2148-2314

Evaluation of the Special Education Course Curriculum According to the

Opinions of Teacher Candidates: A Qualitative Study

Celalettin Ozden? @

a Dr., Ministry of National Education, Ankara, Tiirkiye, cozden2001@gmail.com

ABSTRACT

Changes are made in education programs from time to time to perform the teaching
profession more efficiently. In this context, special education courses have become taught
in all teaching branches. Our research is important in that it can be a source for program
development studies on the goals, content, process, and evaluation dimensions of the
special education course curriculum and the development of in-service training programs
within the scope of special education. In this research, it is aimed to examine the special
education course curriculum according to the opinions of teacher candidates and to reveal
the performance and functionality of the goals, content, process and evaluation elements of
the curriculum in providing the necessary professional knowledge and competencies, and
to provide a source for program development studies in the field of special education. The
conduct of the research was inspired by the goal-based program evaluation model and the
Stufflebeam context, input-process and product model. This research, which was conducted
using a qualitative method, was conducted at a university with a faculty of education in
Northern Cyprus in the 2023-2024 academic year. With the maximum diversity sampling
method, 56 teacher candidates from various branches voluntarily participated in the
research. The data were analyzed by applying content analysis. Research findings are
reported under 4 main themes: goals, content, process and evaluation. As a result of the
research, it was concluded that the special education course curriculum under the theme of
goals increased the communication skills, classroom management skills, and knowledge
and skills of preparing individualized education programs of the teacher candidates, that
the acquired knowledge and skills could be applied in real school environments, and that
positive attitude changes occurred in the teacher candidates towards the course. In the
content theme, it is stated that the content achieves the goals, but the subjects that need to
be applied are missing, internships and observations are wanted to be carried out in real
schools within the scope of special education course, and face-to-face applications are
requested to be increased; In the process theme, it is stated that the lesson hours should be
longer, the lessons should be face-to-face education rather than distance education, and the
use of materials should be increased; In the evaluation theme, results were obtained that
teachers candidates' thoughts about performance evaluation practice were more dominant.
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Introduction

Except for special education kindergartens, primary schools, secondary schools, special education
vocational high schools, special education vocational schools and special education practice schools,
teachers in all disciplines in general education, regardless of branch, must have gained the necessary
professional knowledge and competencies to work with students with special education needs in
the classroom environment. It is a desired situation to achieve the students' curriculum goals. Since
every branch teacher has the possibility of teaching with mainstreaming students in his/her class,
teachers should learn about the types of special needs, special teaching methods and techniques,
communication with students with special education needs, the behavioral patterns of these
students, the education program to be applied, how their academic performance and social skills
can be improved, as well as having knowledge and skills on issues such as preparing an
individualized education program (IEP) for students with special education needs. In order to
provide this knowledge and skills to teacher candidates, it has become mandatory for teacher
candidates in all branches except special education teaching to take special education courses as of
the 2006-2007 academic year (Ozdemir et al., 2022). In this way, it is aimed to prepare teacher
candidates for real school environments.

There are many studies in the literature about how prepared teachers are for teaching inclusion
students with special education needs or how much training they have received on this subject
(Altintas et al., 2021; Babaoglan & Yilmaz, 2010; Hacisalihoglu-Karadeniz, 2017; Idin, 2016; 1zci, 2005;
Kuyumcu, 2011; Owens et al., 2011; ézyﬁrek, 2008; Sahbaz & Kalay, 2010). Within the scope of
teacher attitudes and inadequate education, Babaoglan and Yilmaz (2010) conducted a study with
40 classroom teachers regarding inclusive students. They found that although the majority of the
teachers participating in the study did not receive inclusive education and did not consider
themselves competent in inclusive education, they were not willing to participate in any educational
activities to eliminate this gap. It is also noteworthy that all of the participants stated that the
university education they received was insufficient for inclusive students. It can be thought that the
reason why teachers do not improve themselves in this regard is due to their negative attitudes
towards inclusive students. Sahbaz and Kalay (2010) emphasized that a two-hour special education
course program is insufficient to change the negative views of teacher candidates regarding
inclusive education. However, Izci (2005) stated that the knowledge and skills of classroom teacher
candidates on special education and inclusive education should be increased by adding new courses
to undergraduate education programs. Altintas et al. (2021) revealed that mathematics teachers, who
have worked in the profession for a maximum of six years, could not be adequately practiced within
the scope of special education courses during their undergraduate education and that they needed
support in matters such as classroom management and methods and techniques in their professional
life. In their research with classroom teachers, Yazici and Uzuner (2021) emphasized the importance
of increasing educational activities on special education for teachers at the theoretical and practical
levels. Within the scope of the lack of infrastructure required to prepare an IEP, Kuyumcu (2011)
stated that teachers had difficulty in writing goals and evaluation while preparing an IEP, while
Owens et al. (2011) emphasized the importance of expert consultancy in the preparation of
educational programs and IEPs in schools with inclusive students. According to this study, it can be
said that teachers are not sufficiently prepared to teach with inclusive students. Additionally, Sahin
and Giirler (2018) revealed that classroom teachers had difficulty communicating with families to
prepare an IEP. Similarly, Idin (2016) stated that teachers have deficiencies in the IEP preparation
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and implementation stages and that these deficiencies should be eliminated.

It is observed that the examined studies generally focus on the implementation inadequacies of the
special education course curriculum in university education and the attitudes of teacher candidates
and teachers (Altintas et al., 2021; Babaoglan & Yilmaz, 2010; @zyﬁrek, 2008). As seen in the research
results, it is seen that there are some knowledge and skill gaps in both teacher candidates and
teachers that need to be developed or supported within the scope of special education courses
(Kuyumcu, 2011; Sahin & Giirler, 2018; Idin, 2016, Yazic1 & Uzuner, (2021). In order to eliminate this
gap, there is a need to research and evaluate the education programs of universities for special
education courses at the undergraduate level in terms of vocational or educational needs assessment
studies, objectives of the education program, program contents, learning experiences and evaluation
steps. In this context, addressing the four main elements of an education program as goal, content,
process and evaluation within the scope of a special education course will be beneficial in terms of
the implementation or functionality of the special education course curriculum.

The first step of program development activities is to identify needs. After the needs are identified,
the training programs are structured on four main bases: learning objectives, contents (topics),
learning-teaching experiences and evaluation (Demirel, 2021). These four main elements are also the
basic indicators taken into consideration in evaluation studies of educational programs (Porter &
Smithson, 2001). Goals are program elements that lead to the creation of teaching content, the
planning and implementation of teaching processes, and the determination of evaluation methods
to be applied to students (Ertiirk, 2018). While preparing the curriculum, it is necessary to conduct
needs assessment studies before determining the teaching objectives. According to Sahin (2006),
needs assessment answers the question to what extent the program goals meet the real needs. In this
context, the educational/professional needs of teacher candidates should be carefully evaluated. At
this point, how compatible professional/educational needs and goals are with each other emerges as
a research topic. Content is about what will be taught in the program. From Gagne's (1974)
perspective, content is the answer to the question of what the student should know and do. It is also
important for the sustainability of the curriculum that the content can be updated in line with
innovations and achieve the goals. In this context, issues such as how practical the special education
course content is, how up-to-date the content is, and how well it can carry prospective teachers to
the program goals emerge as research areas regarding the special education course curriculum
content. Two other elements of training programs are process and evaluation.

Process or learning experiences are the stage where the program content is put into practice in order
to achieve the program goals. According to Sonmez (2020), learning experiences are the organization
and use of appropriate educational environments to achieve goals. In these environments, teachers'
pedagogical content knowledge and experience will be more effective in helping students achieve
target achievements (Akinc & Diibiis, 2022). Learning experiences are the stage where issues such
as what kind of application process teacher candidates go through, their level of transferring
theoretical knowledge about special education into practice, and to what extent they can interact
with students in real school environments are discussed. The evaluation step is the step in which a
judgment is made as to whether teacher candidates have achieved the goals in the curriculum
(Demirel, 2021). At the evaluation stage, the level at which the goals have been achieved is
determined and the necessary feedback is provided to the learners. Practicing in disciplines such as
special education lessons is of critical importance. In this context, it can be said that performance
evaluation rather than written evaluation is more demanded by teacher candidates in order to
determine the level of achieving the goals (Bastiirk, 2011; Filiz & Biitiiner, 2022).
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Our research on the main axis of education programs is important in terms of providing critical
educational support to both teacher candidates and teachers and being a source for reviewing special
education course curriculum. This research is one of the rare studies conducted within the scope of
evaluating the special education course curriculum applied to teacher candidates other than the
special education teaching department in the education faculties of universities in Northern Cyprus.
The aim of our research is to examine the curriculum of the special education course from the
perspective of teacher candidates studying in different branches, except for the department of
special education teaching, in the dimensions of goal, content, process and evaluation, which are the
four basic elements of educational programs, and to reveal the performance and functionality of
these elements in addition to provide a source for curriculum development studies in the field of
special education. For this purpose, answers were sought to the following research questions.

1. What are the opinions of teacher candidates from different branches regarding the level of
goals in the special education course curriculum in meeting the educational/professional
needs of teacher candidates and the importance of the course?

2. What are the opinions of teacher candidates regarding the content of the special education
curriculum and the ability of teacher candidates from different branches to reach the course
objectives?

3. What are the opinions of teacher candidates from different branches about the learning-
teaching experiences implemented in special education courses, course materials and the
status of being active in the course?

4. How does the evaluation system applied in special education courses compare to teacher
candidates from different branches?

Method

Research Model

The phenomenology pattern was used in the research conducted with the qualitative method. The
phenomenology pattern focuses on phenomena that people are aware of but do not have an in-depth
thought about. These phenomena are concepts, perceptions, orientations, experiences, etc. it can
appear in the forms (Yildirim & Simsek, 2013).

Study Group

Maximum diversity sampling method, one of the purposeful sampling methods, was used in sample
selection. Maximum sampling is to increase the diversity of people who may be party to the problem
being investigated (Yildirim & S$Simsek, 2013). According to Patton (1987), maximum diversity
sampling is beneficial in revealing common themes that may arise between situations with different
characteristics. In studies conducted with qualitative methods, there are no criteria that can precisely
determine the size of the participant group. (Liamputtong, 2018). However, a study group that
enables the study to be sufficiently saturated (Malterud et al., 2016) and in sufficient depth (Hesse-
Biber, 2017) is deemed appropriate by scientists in the literature. In this research, it was tried to reach
the maximum number of teacher candidates from different branches who took special education
courses at the faculty of education, regardless of department. The study group consisted of 56
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teacher candidates studying in different branches and taking special education courses at the faculty
of education of a private university in Northern Cyprus in the 2023-2024 academic year.

Table 1
Demographic Characteristics of Participants
Variables n %
Female 41 73.22
Gender Male 15 26.78
Whether there is a member  Yes 8 14.3
of the family receiving No 48 85.7
special education
English Language 27 48.2
Teaching
Psychological Guidance 4 7.14
and Counseling
Branch Pre-school Teaching 23 41.1
Turkish Language 1 1.78
Teaching
Classroom Instruction 1 1.78
Education

As seen in Table 1, 15 of the teacher candidates participating in the research were male and 41 were
female. All participants are fourth grade students and eight participants have a family member who
receives special education. 27 of the teacher candidates participating in the research are in the
branches of English language teaching, 4 are in the branches of psychological guidance and
counseling, 23 are in the branches of pre-school teaching and one participant each is in the branches
of Turkish language teaching and classroom instruction teaching.

Data Collection Tool

A semi-structured interview form titled "Evaluation of the special education course curriculum
according to the opinions of teacher candidates" was used to collect research data. The interview
form was developed by the researchers. The interview form was designed electronically as a Google
form and delivered to the participants, and research data was collected.

In order to create semi-structured interview forms, the literature was first scanned and the contents
of relevant studies were examined. Under the guidance of these researches, draft texts of the
interview questions were created. Thus, it can be said that the literature was used to ensure the
content validity of the semi-structured interview forms. In the second step in the development of
the interview form, an expert team consisting of two academics working in the fields of education
programs-instruction and measurement-evaluation was asked to make evaluations about the semi-
structured forms. At the end of the process, the semi-structured form was revised based on the
feedback received as opinions and suggestions. In the next step, a pilot application was carried out
to determine the level of comprehensibility of the questions in the interview form, how long it would
take to answer them, and whether additional questions were needed. Interviews were held with a
total of five teacher candidates for the semi-structured interview form. At the end of these
procedures, a semi-structured interview form with 10 items was obtained by removing three
questions from the form according to the opinions of the teacher candidates. To finalize the form,
the opinions of a faculty member specialized in program development and a Turkish language
expert were also taken. A 10-minute time period was sufficient for teacher candidates to fill out the
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forms.
Data Analysis

Research data were analyzed by applying content analysis. The data obtained as a result of content
analysis is processed more deeply. The collected data are conceptualized during the processing
process and a logical structure is tried to be created from these concepts and the relationships
between concepts (Yildirim & Simsek, 2013). This logical structure is expressed within the
framework of themes, categories and codes. In this study, themes, categories under the themes, and
codes under the categories were created in the content analysis. In the research, coding,
categorization and thematization processes were carried out with the NVIVO 12 package program.
To keep the identities of the study group confidential, participants were given the letter “K” and a
serial number. Girne American University ethics committee permission was obtained regarding the
research, decision number 9/24-004 (17.01.2024).

Reliability and Credibility

Guba and Lincoln (1982) stated that in research conducted with qualitative methods, it would be
appropriate to consider validity and reliability criteria with the standards of credibility, consistency
and confirmability. Yildirim and Simsek (2013) stated that meeting participants in institutions where
qualitative research data are collected to ensure reliability can provide an atmosphere based on trust.
Accordingly, it can be said that the recognition of the participants whose opinions were collected by
the researchers provides a criterion that increases the reliability of the data collected. In order to
ensure the internal validity of the research, the same questions were asked again to three teacher
candidates and their previous answers were verified. Validity in our study was ensured by the
overlap of the findings with both the literature and the research questions in the study. The findings
are presented in relation to the interview questions. An effort was made to ensure external validity
by trying to reach many of the targeted participants. The data was analyzed and reported from an
unbiased and objective perspective. In addition, some opinions obtained from teacher candidates
regarding the coding were also supported with direct quotations (Guba & Lincoln, 1982).

Consistency and Verifiability

When the coding analyzes made by the researchers are carried out by different faculty members,
reaching similar coding is a desired situation in terms of reliability (Tavsancil & Aslan, 2001) and
consistency. In order to increase the internal validity of the study and increase consistency, the
researchers analyzed the same data on their own and independently at two-week intervals. In
addition, another faculty member who is an expert in the field of educational sciences coded,
categorized and thematized the same data in order to compare the consistency of the codes,
categories and themes obtained and to ensure integrity in the results. The findings of researchers
and academics in the field were evaluated together and similar and different aspects were identified.
Coding reliability was calculated as 0.81 with the formula (Reliability = agreement / agreement +
disagreement x 100). This coding reliability rate is within acceptable limits in terms of internal
consistency (Yildirim & Simsek, 2013).
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Results

Research findings are presented in tables as themes, categories and coding.

Table 2
General Distribution of Themes and Categories
Theme Category
Goals Professional/Educational Needs

Achieving Gains
Ability to Transfer to Real Life

Attitude

Content Ensuring the Content Achieves Program Goals
Content Enrichment

Process Activity Status

Course Materials

Strategy, Methods and Techniques

Achieving Target Gains Through Process
Evaluation Mixed

Performance

Written examination

Table 2 shows the distribution of research findings into themes and categories. Themes were created
according to the four basic steps in curriculum development: goal, content, process, and evaluation.
The goals theme consists of four categories, the content theme consists of two categories, the process
theme consists of four categories, and the evaluation theme consists of three categories. Explanations
of themes and categories are given in detail in the tables below according to sub-problems.

The theme of goals was created based on the data obtained regarding the first sub-problem of the
research. The educational/professional needs of teacher candidates and their ability to meet these
needs in line with the goals of the curriculum, their perceptions of the teacher candidates' ability to
transfer the knowledge and skills they gained in undergraduate education to the real school
environment, and their approaches to the importance and necessity of the special education course
are categorized under the theme of goals. Some examples of data collection tools from which data
related to this theme were obtained; What kind of knowledge and skills do you need to learn in
special education classes? What kind of knowledge and skills did special education lessons give
you? Questions can be given as examples. The goals theme created after the coding process of the
collected data is presented in Table 3 below.

Table 3
Goals Theme
Theme Category n f
Goals Professional/Educational Needs 54 54
Achieving Gains 49 53
Ability to Transfer to Real Life 50 51
Attitude 44 46

Note. n= Number of participants, f= Number of views

As seen in Table 3, the objectives theme of the special education course curriculum consists of four
categories; professional/educational needs [n:54; f:54], achieving gains [n:49; {:53], ability to transfer
to real life [n:50; £:51] and attitude [n:44; {:46].
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In the theme of program objectives, teacher candidates mostly expressed their opinions in the
professional/educational needs category. It is important for teacher candidates in different branches
to have certain expectations and needs for this course before taking a special education course, and
to what extent these needs are met with the curriculum, in terms of teacher candidates achieving
their achievements. In this category, it was found that teacher candidates need
professional/educational knowledge and skills on what subjects are included in the scope of special
education, what special teaching methods and techniques are, how students receiving special
education should be treated and communicated, how these students can communicate with their
environment and behavioral systems, what kind of a teaching program will be applied, what are the
special needs of these students, how to improve their academic performance and living skills in
society, how to develop the social skills of individuals with special needs, sign language, empathy,
and various practices with these students. Some of the participant opinions are as follows;

K1: Up-to-date information on understanding what special education is.
K11: Teaching methods and diagnostics.
K18: I would like to know how I should treat students who need special education.

K10: Our expectations from individuals receiving special education / performance status of
students, etc.

K13: I need to learn the knowledge and skills about how I should proceed with a student with
special education needs and what kind of educational program I should follow in the future.

K17: Types of disabilities and methods to increase the academic performance of students with them
and to enable them to live more independently in society.

K3: Integrating students with special education needs into the classroom.

K5: I need information on how to teach the English language in teaching styles and approaches
that she will understand.

K20: Identifying students in need of special education and providing them with the necessary skills
and training.

K24: To identify students with special needs and learn what methods should be followed
throughout their education.

K35: I would like to get information about the psychological conditions of disabled people.

K4: We need to obtain information about what kind of service we should provide for specially
educated children.

K41: We must receive training on the behavior of inclusive students in pre-school classes.

The category of achieving gains in the theme of curriculum goals, is the category in which
prospective teachers evaluate themselves on what kind of gains they have achieved for this course
after taking a special education course and whether they have met their professional/educational
needs. Teacher candidates from different branches stated that they achieved the goals of the
curriculum in terms of empathy skills with individuals with special needs, the characteristics of
these individuals and how to treat these students, awareness of special education students in the
classroom environment, preparing an individualized education program, teaching methods and
techniques for inclusive students requiring special education, preparing special materials and
educational tools for inclusive students, communication with students requiring special education,
and how to integrate them into society. These findings support the idea that the needs stated by
teacher candidates in the vocational/educational needs category are met by the curriculum. Some of
the participant opinions are as follows;

768



Evaluation of the Special Education Course Curriculum According to the Opinions of Teacher
Candidates: A Qualitative Study
K13:Ibelieve that  have learned a lot of knowledge and skills about how to approach an individual
with special needs while being educated in the same classroom with their peers through
individualized education programs.

K8: Detailed information was given, from who and how students in need of special education are
diagnosed to special education IEP.

K17: It provided knowledge and skills about who is called an individual with special needs, what
characteristics they have, how we should approach them, and how to prepare training programs
for them.

K20: We learned how we can help students in need of special education gain the knowledge and
skills of their peers without alienating them from society and how we can provide them with the
necessary support. In special education classes, I learned useful things, such as the practices used
to determine whether a student needs special education and where we can turn to for him/her
when necessary.

K41:1learned how to treat inclusive students. At the same time, I think I am more solution-oriented
and understanding towards the disabled individuals I encounter in my daily life.

K5: I learned about the personality traits of the students, how to arrange the lesson program
according to their special situations, and that there is more than one technique of special education.
I learned how to prepare an IEP in a special education class and what visual or auditory tools I
could use according to the needs of the students. I learned to involve students in the lesson with
activities.

K24: Special education course gave me the awareness that there may be different students in the
classroom and how to treat students with special needs.

K4: I learned what services are available for specially educated children and how they receive
education.

K44: In terms of knowledge, I know what to do and what not to do. I know what to do in times of
crisis and I know how to involve him in classroom activities.

In the ability to transfer to real life category of the theme of program objectives, the views of
prospective teachers on how they can transfer the knowledge, skills and experiences they gained in
special education classes to real life were examined. The training that teacher candidates receive at
universities is provided to prepare them for their professional lives. In this context, the education
given at the university must be transferred to real life. In this category, some teacher candidates
stated that they could partially use the achievements they learned in real life within the school
opportunities, and some teacher candidates stated that they could apply the majority of what they
learned in their professional lives. The determined expressions of the teacher candidates about
creating the necessary classroom environment for students with special education needs,
cooperating with the students' families, classroom teachers and guidance counselors, and preparing
individual teaching plans suitable for them and helping the students achieve their achievements are
remarkable. On the other hand, a small number of teacher candidates expressed their criticisms that
there were not enough practices for special education courses, that it would be more beneficial to
conduct face-to-face practices in schools, and that more training should be provided for students
with special needs in the undergraduate program at the university. The determination of teacher
candidates to transfer the education given at universities to their professional lives can be considered
as a sign of the permanence of target achievements. Some of the participant opinions are as follows;

K14: I can apply what I have learned in the school environment. I am doing an internship and there
are such students in the internship, I can do it by taking them into consideration.

K 10: I think I can apply what I have learned when I encounter a real situation.
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K1: T will transfer what I have learned to my students as much as I can and I think I will
undoubtedly succeed.

K5: I will be able to apply these techniques according to the students' learning skills, as I think the
content I teach will be better understood.

K17: I think I can apply what I have learned in this course by collaborating with the guidance
counselor, families and special education teachers.

K20: Of course, although it was difficult at first because we were inexperienced, I think we can
apply everything we learned over time from A to Z.

K28: Yes, I will give students special attention, ensure that they attend classes, and help them
establish friendships.

K24: Yes, of course I can apply the knowledge and skills I have learned. I learned how to approach
a student with special needs. Before taking this course, there were a lot of things I did not know
about students with special needs, but now I have gained a lot of information on the subject and I
think I can put it into practice when I teach in the future.

K35: I will definitely implement it. For example, I organize the classroom environment as necessary
for a student with attention deficit. I remove distractions from my mind.

K44: T don't know if I will apply it because sometimes we learn through experience, so I believe
that learning it practically at school will be more helpful.

In the attitude category of the theme of program goals, the changes in the perceptions and attitudes
of teachers candidates before and after taking a special education course are discussed. The majority
of teacher candidates from different branches express how necessary this course is for classroom
management in their professional lives, that their perspective on students with special education
needs and the way they treat them should be more conscious and professional, and that students
with special education needs are also a part of society and they cannot be ignored. In addition,
teacher candidates stated that their thoughts and awareness have changed, stating that these
students cannot be marginalized, on the contrary, they should be given more attention, and that they
should not be anxious when communicating with these students, but instead should take a conscious
stance where awareness is high. It can be said that these findings in the attitude category indicate
that the professional needs of teacher candidates before taking the course are met through the
curriculum. In addition, it can be found that the curriculum changes the attitudes and perceptions
of teacher candidates towards students with special education needs by helping them achieve their
goals. It is also noteworthy that the teacher candidates did not express any negative opinions about
attitude change. Some of the participant opinions are as follows;

K26: Before taking the course, I thought it was not very necessary for English teachers. But after
taking it, I believe that every individual should have a certain amount of knowledge on this subject.

K33: Before taking the course, I thought it was boring and unnecessary, but when I saw the content
of the course and started learning, I saw how necessary it was when I empathized with the students
who had difficulties with this situation.

K35: My awareness has definitely changed. My approach towards disabled people has changed
positively.

K42: Before taking the course, I did not think it would be useful in my field. After applying it in
my field, I observed that I would have students with special needs and in these cases I would
benefit from the education I received.

K43: Before taking the course, I was nervous about children with special education needs. I would
think about what I would do if there were too many of them in my way. Now, with the information
I have gained, I know more or less what they will do and I am less anxious, but I know there are a
lot of things I don't know.
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K47: 1 am approaching more consciously now. I did not have this kind of awareness before.

K2: Before the special education course, I had no knowledge about disabled people. After taking
the course, it changed my thoughts positively towards individuals with special needs.

K20: Before taking it, I thought it was unnecessary and a waste of time, but after taking the course,
when I empathized with students who needed special education, I realized that this was actually
very necessary and that I would have a hard time if I shared the same fate. My ideas changed.

K9: Private education lessons added a lot to me, both professionally and in terms of human values.

A content theme was created based on the data obtained regarding the second sub-problem of the
research. Teacher candidates” opinions about course contents and diversification of these contents
in order to achieve the goals of the special education course curriculum are grouped under the
content theme. To give an example of the data collection tool from which data related to this theme
was obtained; do the topics in the special education curriculum help teacher candidates achieve the
course objectives? question can be given as an example. The content theme created after the coding
process of the collected data is presented in Table 4 below.

Table 4
Content Theme
Theme Category n f
Content  Ensuring the Content Achieves Program Goals 46 46
Content Enrichment 47 49

Note. n= Number of participants, f= Number of views

As seen in Table 4, the content theme of the special education course curriculum consist of two
categories: ensuring the content achieves program goals [n:46; {:46] and content enrichment [n:47;
f:49].

The content element, which is one of the basic components of a curriculum, is expected to be
designed appropriately and enable students to reach the goals/gains. In this theme, in the category
of content achieving program goals, the majority of participants expressed their opinion that the
content achieved program goals. When the opinions of the majority of the participants are examined
in more detail, it can be said that they gained the knowledge of what the types of special needs are
and how they are determined, the reflection of the types of disabilities in individuals on their lives,
the knowledge of what types of teaching methods and techniques to use for students with special
needs, the knowledge of preparing an individualized teaching plan , the information and skills
related to how to communicate with the families and teachers of individuals with special needs and
how to approach these stakeholders, as well as how to approach students with special needs, have
enabled teacher candidates to achieve the program goals due to the practical nature of the
information and lessons in the curriculum. However, there are also a few participant criticisms
regarding the insufficiency and limited number of lessons, the need for more practice-based
activities beyond theoretical knowledge, and the lack of sign language instruction. Some of the
participant opinions are as follows;

K14: In my opinion, yes, the subjects reach the goals because all the types of students and their
special needs are included in the content.

K17: I think the topics achieve the goals because it deals with the types of disabilities in general,
the negative aspects of these disabilities for the individual, how the individual can cope with them,
and how we can help them.
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K23: Absolutely, the topics we cover offer everything we need to know.

K24: The topics are strong enough to achieve the course objectives. It is informative as far as we
can put it into practice.

K29: Definitely yes, teacher candidates learned how to approach a student with special needs.

K25: As a teacher candidate, teaching sign language would be effective. Every educator should be
aware of this issue.

K2: Apart from some shortcomings, the course achieves its real purpose. It would be better if
practical examples were included in addition to theoretical information.

K15: I am currently taking very few special education lessons. I believe that if more lessons are
taken, the program will achieve its goals.

The content enrichment category is the category where teacher candidates' opinions are collected
about the topics or information they want to be added or removed from the special education course
curriculum. In this category, some of the participants stated that the course contents were sufficient
and up-to-date and that there were no issues to be omitted. However, on the other hand, the vast
majority of participants emphasized the addition of practical topics such as how to approach
students with special needs. Additionally, they suggested incorporating topics that involve practical
applications on how families can participate as stakeholders in the teaching process, increasing
content related to real challenging situations encountered in primary schools, expanding further on
teaching methods and techniques, integrating technology-supported education topics into the
curriculum for students with special education needs, and providing more detailed coverage of
various types of special needs. These findings from participant opinions indicate the necessity to
update the program content accordingly. Some of the participant opinions are as follows;

K42: I think the lessons are inclusive. It is also sufficient in terms of application.

Ké6: The contents are appropriate and sufficient. Addition and removal of topics are determined by
changing conditions over time.

K20: I find the content of the course very successful, it is comprehensive and provides us with the
information we need.

KS5: I think the family should be a little more involved in the education process regarding the issues
included in private education. That's why I believe that the issue related to family needs to be
detailed more.

K34: Some topics are given a lot of attention in the lessons. We could also cover different types of
obstacles in detail.

K32: Some more practical topics can be covered, for example, as a teacher, I think we need to learn
how to approach students with special needs.

K26: Maybe the information that a special education specialist needs to know can be removed and
practices from educational institutions other than primary schools can be added.

K29:1 think a special education student should be added to the special education program because
it would be effective for the teacher candidate to go and spend a day with him.

K14: Topics that need to be known, such as the problems and events experienced with special
education students, what kind of reactions they make in which situations, etc. can be added.

The theme of process (learning-teaching experiences) was created based on the data obtained
regarding the third sub-problem of the research. This theme categorizes the thoughts of teacher
candidates regarding the activities they engage in during special education course processes,
applications and suggestions for instructional methods and techniques that can be used in special
education, applications for course materials they can use in special education courses, and how
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effective the teaching-learning experiences applied to them in the special education course program
are in achieving program goals. What strategies, methods and techniques would you like to use
when teaching special education lessons on this theme? Can you achieve program goals with current
practices? It can be said that research questions such as these were used. The theme of process
(learning-teaching experiences) created after the coding process of the collected data is presented in
Table 5 below.

Table 5
Process (Learning-Teaching Experiences)
Theme Category n f
Process  Activity Status 47 48
Course Materials 37 37
Strategy, Methods and Techniques 28 30
Achieving Target Gains Through Process 16 16

Note. n= Number of participants, f= Number of views

As seen in Table 5, the activity status of the learning-teaching experiences (process) consists of four
categories; activity status [n:47; £:48], course materials [n:37; £:37], strategy, methods and techniques
[n:28; £:30]; achieving target gains through process [n:16; f:16].

Since special education course process (teaching-learning experiences) is organized through
distance education, it seems that the opinions of teacher candidates on this theme are limited to
online course activities. In the activity category, participants stated that they were active in the
course, participating in online live lectures, making themselves active by taking the floor during
question and answer or discussion activities, following the course by watching slides and video
recordings, reading books, making presentations and preparing homework. However, some teacher
candidates stated that there was no practice because the courses were online, they could only
participate online, and that they experienced technical problems with the internet connection. Some
of the participant opinions are as follows;

K1: Since it is an online course, I ensure the necessary participation by attending the classes.

K13: I like to express my own thoughts when appropriate, and the fact that our teacher respects
our ideas and gives correct guidance helps me be more active in the lesson.

K17: I attend classes regularly and complete the assigned tasks and assignments.

K26: I attend every lesson and actively participate in the lesson. I did some homework as a practice.
It was extremely useful for me.

K10: The topics are appropriate, but since the IEP course is already given, it should not be
emphasized too much. Rather, students should be given a situation and asked how to act in that
situation. In this way, it turns into practice rather than theory.

K14: We cannot be very active because it is online. Sometimes the internet doesn't work. We teach
through slides.

K34: I am not very active in class. The course is taught theoretically rather than practically.

K44: 1 listened very actively and with curiosity because I know that I may be in the way, whether
on the street, at school or with my own child. That's why I always listened very carefully to special
education lessons and attended the lessons. I can't say anything because we haven't practiced it.

K7: T attend classes, but I have internet problems in the dormitory and attendance at classes
decreases.
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In the process theme, in the course materials category, some of the teacher candidates stated that
they did not use too many course materials. Some teacher candidates stated that they used teacher
slides, concept tests, educational games, computers, and applications from digital technologies on
the internet for individuals with special needs. Only one of the teacher candidates stated that they
used materials such as skill boards, velcro hand exercises, find and fit bucket games, and marble
tracking. It can be said that the reason why material usage generally remains low is because the
courses are taught through distance education. Since the most efficient form of special education is
to work one-on-one with individuals with special needs, it can be thought that giving this course
through distance education creates a disadvantage for teacher candidates in terms of gaining
professional experience. Some of the participant opinions are as follows;

K25: We did not use any materials.

K34: We learned the use of technology in people with special needs. We learned about assistive
technologies.

K1: No equipment was used.
K6: I did not use materials for special education lessons.

K15: Concepts test: Learning the objects and concepts that you will encounter in your daily life
through pictures.

K14: Teacher's slide notes.

K23: Educational games.

K3: Visual materials, audio materials.

K36: Use of digital technologies in special education lessons.

K55: Skill board, find and put bucket, velcro hand exercise, ball tracking etc.

In the strategy, method and techniques category of the process theme, some of the teacher candidates
stated that they found the current strategies, methods and techniques sufficient, that the current
practices contributed to the learning experiences of the special education course, and that using the
question and answer technique in the course could be beneficial. Some teacher candidates stated
that they preferred to learn by watching the teacher, that more practice was needed, that it would
be beneficial to prepare an individualized education program with the help of a faculty member,
that internship practices should be carried out for special education courses. Additionally, teacher
candidates said that various teaching-learning methods such as peer support should be
implemented, that special education should be applied in inclusive classes in general schools and
they suggested that individuals with disabilities should be observed in classroom environments. In
addition, it has been determined that educational experiences can be increased by meeting one-on-
one with students with special needs, that the case study method should be used frequently, and
that prospective teachers should be quickly adapted to professional life, and that the activities
should be experienced in a permanent way by doing them face-to-face in classes. Some of the
participant opinions are as follows;

K1: I think all methods, materials and methods are sufficient. I find the current practices and
strategies good enough and I achieve my goals.

K13: Question-answer technique is used, and our lessons are productive with the exchange of ideas.
After determining the student's performance level and special needs, I have an idea about which
methods and techniques I can use.

K15: I think current practices contribute a little. For example, an attempt could be made to prepare
a sample IEP by considering a type of disability.
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K22: 1 think the way it is processed now is sufficient.
K2: Internship training can be provided for special education courses.

K23: In lessons, emphasis can be placed on imitation skills, positive behavior support and peer-
supported learning techniques.

K24:1 think that a more useful course could be realized if, in addition to the current program, there
was a chance to observe the classroom environment where students with special needs are present.

K34: I think it would be more effective if teaching was done with more case studies.

K7: Lessons should be face to face. Examples should be multiplied.

In the category of the achieving target gains through process, the majority of the participating
teacher candidates stated that the implementation process of the special education course
curriculum helped the participants achieve the goals of the program. Contrary to this finding, some
participants stated that the practices were insufficient and should be increased, and that it would be
beneficial to support the learning-teaching processes with field trips.

K16: The goal can be achieved with current practices.
K3: Yes, learning experiences lead to goals.
K33: I agree that current practices achieve the goal.

K35: Courses can be taught both theoretically and practically. Then the goal is achieved more
effectively.

K44: It remains constant with the current program and I do not believe it can be achieved.

K47: Special education lessons can be supported with activities such as trips.

The evaluation theme was created based on the data obtained regarding the fourth sub-problem of
the research. This theme is the theme in which prospective teachers' thoughts about the evaluation
activities applied in their special education lesson learning experiences are categorized. What are
the evaluation criteria for the special education courses you take regarding this theme? How should
teacher candidates be evaluated? It can be said that research questions such as these were used. The
evaluation theme created after the coding process of the collected data is presented in Table 6 below.

Table 6
Evaluation
Theme Category n f
Evaluation Mixed 8 8
Performance 24 24
Written examination 12 12

Note. n= Number of participants, f= Number of views

As seen in Table 6, the evaluation theme of the special education course curriculum consists of three
categories: mixed [n:§; {:8], performance [n:24; {:24], and written examination [n:12; f:12].

In the evaluation theme, which is the last element of the curriculum, teacher candidates stated that
it would be most appropriate to make evaluations through performance activities. However, some
teacher candidates also stated that it would be appropriate to use written exams or mixed methods.
Considering that the courses are conducted remotely, performance evaluation or mixed method
application can be carried out within the possibilities. However, it can be thought that face-to-face
education is more suitable for performance evaluations, especially in private education lessons,
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compared to today's opportunities. Some of the participant opinions are as follows;

K5: The evaluation of these criteria can be evaluated in the internship to see how the teacher gets
along or approaches the children receiving special education, or they can show what they have
learned in the exam.

K13: A teacher candidate who will deal with a student with special education needs should be
evaluated by taking into account their willingness to help in such a situation and their approach to
the student.

K17: He should be able to define a specially educated individual, know the diagnostic criteria,
know what to do when encountering a student with special needs, and know what his
responsibilities are.

K25: This is not something that can only be measured in the classroom or on paper. I think it should
be evaluated in terms of direct effectiveness.

K35: The course is given as midterm and final. The application can also be added for evaluation.

K26: I think the evaluation criteria is too harsh. Because I believe that the knowledge load that
someone who will be an English teacher and someone who will be a special education specialist or
a primary school teacher will not be the same, and therefore the evaluation criteria should not be
the same.

Discussion and Conclusion

In this research, the special education course curriculum taken by teacher candidates from different
branches was evaluated according to the opinions of the teacher candidates within the scope of the
four basic elements of program development: goals, content, process and evaluation elements.

While preparing a training program, the first step is to identify needs and select targets to meet these
needs (Demirel, 2021). Many types of needs of teacher candidates were expressed in the
professional/educational needs category in the target theme for the special education course
curriculum. Some of these needs can be listed as teaching methods and techniques that can be
applied to special education students (Karasu et al., 2014; Tuna, 2021), communication methods with
special education students and how to behave towards these students (Brown et al., 2008; ﬂgar,
2017), preparing individualized education programs (Kursun & Giindogdu, 2023), types of special
needs and behavior patterns (Yaman Ortas et al., 2020), how to develop the social and societal
adaptation skills of special education students (Bozarslan & Batu, 2014; Hgar, 2017), and carrying
out various educational practices with these students. According to our research results, which are
similar to the needs stated in the studies in the literature within the scope of professional/educational
needs, it can be said that the opinions of teacher candidates/stakeholders should be taken into
account when preparing the special education course curriculum. Studies in the literature support
the results of our research within the scope of professional/educational needs. In this context, it is
concluded that the professional/educational needs for the special education course curriculum,
which we researched according to the opinions of teacher candidates from different branches, still
remain up-to-date when compared to the needs stated in previous studies in the literature.

Within the scope of the goals theme, it can be thought that teacher candidates in different branches
have increased their empathy skills with the knowledge and skills they acquired from the
curriculum designed according to their professional/educational needs (Demirezen & Akhan, 2016)
and have reached the skills to take measures for special education students in classroom
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management (Sucuoglu & Kargin, 2008). In addition, they stated that teacher candidates have made
progress in preparing an individualized educational program (IEP) according to the characteristics
of inclusive students (Karasu et al., 2014; Kursun & Giindogdu, 2023; Vuran et al., 2017) developing
special education course materials (Atasay, 2020; Catak & Tekinarslan, 2008; Ucler & Yikmus, 2021),
and the fact that prospective teachers stated that they have made progress in using different methods
and techniques (Demirezen & Akhan, 2016) is parallel to the literature. Based on these opinions of
the participants, it can be said that the teacher candidates achieved the goals/gains of the curriculum.
This result can also be considered as an indicator that the issues specified as professional/educational
needs are reflected in the curriculum through goals. Regarding the permanence of the gains or
behavioral changes achieved through the curriculum (Ertiirk, 2018), it can be said that the fact that
teacher candidates want to transfer and apply the knowledge and experiences they have gained
within the scope of the special education course to their real life or professional life is an indicator
that the desired behavioral change has occurred and permanent learning has occurred. However,
the opinions of some teacher candidates about conducting online special education lessons face-to-
face and increasing lesson hours should not be ignored (Atman et al., 2023).

It is quite remarkable that the special education course curriculum not only provides knowledge
and skill acquisition to many teacher candidates from different branches, but also causes positive
attitude change. Teacher candidates professionally change their perspective on students with special
education needs in order to carry out classroom management successfully in environments where
there are students with special education needs (Shippen et al., 2005; Sucuoglu & Kargin, 2008; Ugus,
2016), and opinions about the need for students with special education needs to be adapted to society
(Ugus, 2016) are important indicators of positive attitude. In addition, the desire to overcome the
uneasiness experienced during interaction with students (Diizbastilar & Eyiipoglu, 2019) and to take
a stance in which their awareness is high can be considered as one of the indicators of positive
attitude changes. Regarding mathematics teaching in special and inclusive education,
Hacisalihoglu-Karadeniz (2017) stated that special education course develops positive attitudes in
teacher candidates, provides teacher candidates with values such as being tolerant and patient as
well as communicating with students and families, increases their awareness, and the gains gained
can also be used in their professional lives. He also stated that carrying out real practices related to
special education has positive effects on teacher candidates. In the literature, it is similar to the
results of our research that teacher candidates or teachers who engage in activities such as courses,
seminars or in-service training related to special education courses develop positive attitudes
towards inclusive education with special education students. (Altintas & Sengiil, 2014; Avramidis &
Kalyva, 2007; Elhoweris & Alsheikh, 2006; McLeskey et al., 2001; Rakap & Kaczmarek, 2010). From
these positive attitude changes of teacher candidates, it can be concluded that the applied curriculum
meets professional needs and causes behavioral changes in the affective field.

At the content stage of the special education course curriculum, teacher candidates from different
branches stated that the content structure of the course could enable learners to achieve curriculum
goals. It can be said that information on types of special needs and how they are identified in content
subjects, teaching methods and techniques used for students with special needs, individualized
teaching plan, communicating with student families and teachers and ensuring continuity, how to
behave towards students and how to communicate with special education students, purpose of
special education and regulations, educational tools, special education students and classroom
management (Avramidis & Kalyva, 2007; Elhoweris & Alsheikh, 2006; Leko & Brownell, 2011;
McLeskey et al., 2001; Rakap & Kaczmarek, 2010; Shippen et al., 2005), and other related topics in
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the content can enable teacher candidates to achieve the curriculum goals. However, there are also
some criticisms from teacher candidates regarding increasing the content diversity of online courses
on digital platforms, the fact that the subjects should be practice-oriented, more practice-oriented
activities should be included rather than theoretical knowledge, and the lack of sign language
teaching. It can be thought that the basis of these criticisms lies in the problems arising from the lack
of a face-to-face teaching-learning environment since the special education course is carried out
remotely. Within the scope of enriching the course contents, the majority of teacher candidates from
different branches stated that they wanted to do more practice on how to approach special needs
students with different types of disabilities (Altintas & Sengiil, 2014). In addition, they stated that
cooperation with families (McLeskey et al., 2001; Shippen et al., 2005), adding subjects that teach
through practice, and including practical subjects regarding challenging situations that may be
encountered in real school environments should be included in the program. In addition, a wider
range of teaching methods and techniques that can be applied according to the diagnosis of special
education students (Hillel Lavian, 2015), educational technologies (Cagiltay et al., 2019; Cakir &
Korkmaz, 2019), supportive topics and evaluation practices for special education students (Oyler,
2011) opinions about adding more detailed teaching subjects to the curriculum predominate. Based
on these results, it can be said that special education course subjects will be more effective in the
face-to-face education system, and most of the criticisms about the content arise from the deficiencies
in the subjects to be applied.

Since the special education course is conducted online, participants expressed their activities in the
learning-teaching experiences element of the curriculum as activities such as participating in the
online course, taking the floor in discussions, answering questions, watching digital educational
resources, and preparing presentations or homework. It can be said that the characteristics of this
restrictive situation in learning-teaching experiences (Atman et al., 2023) are a triggering reason for
teacher candidates to demand more practice-oriented course topics (Kosterelioglu et al., 2014), since
special education courses that are suitable for face-to-face and student-centered education are
conducted online. It can be considered that the demand for practice-oriented courses (Durdukoca,
2017) arises from the willingness of teacher candidates to actively participate in face-to-face classes
and to acquire the necessary professional skills. Another reflection of online courses in teaching-
learning processes is the limitation in the use of course materials. It can be said that the use of
materials becomes more challenging for teacher candidates due to the fact that classes are conducted
in a digital environment. However, it is also possible to benefit from educational platforms and
applications (Subakan & Kog, 2019) for special education students in digital environments, as well
as auxiliary technologies (Bozkurt, 2017; Michaels & McDermott, 2003) such as computers and
mobile phones (Cay et al., 2020).

It is also noteworthy that the strategies, methods and techniques that are desired to be applied in
special education courses are based on practice-based applications that are desired to be carried out
under the guidance of faculty members. However, according to the views of teacher candidates from
different fields, it has been suggested that communicating with special education students during
internship activities in real school environments as part of extracurricular activities (Camci-Erdogan,
2021; ﬂgar, 2017; Kardes & Tagskin, 2020), or observing inclusive students in the classroom setting
(Hik & Deniz, 2020; Oztiirk et al,, 2014), could be beneficial for gaining professional experience.
Furthermore, it has been found that various teaching-learning methods and techniques applied to
special education students can lead to enduring learning experiences through hands-on practice in
the classroom environment. In this context, it can be considered beneficial to incorporate
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application-oriented activities in addition to existing learning processes to ensure that participants
of teaching-learning experiences reach the goals/outcomes of the program.

In the evaluation theme of the special education course curriculum, teacher candidates stated that
all three types of evaluation could be used; written exam, performance or mixed. Among these
evaluation types, the participants mostly adopted the view of performance evaluation (Zan & Zan,
2020). The evaluation method reveals advantages and disadvantages depending on whether the
education applied is face-to-face or distance education. Although it is thought that the most
appropriate evaluation in this context may be a mixed method, faculty members will ultimately be
able to act within the possibilities of the school at the evaluation stage. The utilization of innovative
technologies, which have become inevitable to conduct robust and objective assessments,
incorporating both face-to-face and distance education evaluations, is of great importance.

As a result, according to the opinions of teacher candidates from different branches, it can be said
that the target achievements of the special education course curriculum were created in line with the
professional/educational needs of the teacher candidates and the majority of the teacher candidates
achieved the target achievements. Another remarkable result is the positive change in teacher
candidates' attitudes towards students with special needs after taking this course. The study also
revealed that the content of the curriculum can reach the teacher candidates to curriculum goals, but
the views that the content should be enriched with application-oriented subjects have gained weight.
In their learning-teaching experiences, teacher candidates found it more beneficial to conduct this
course face-to-face rather than online, and opinions about carrying out comprehensive activities
with various activities such as internships, observation, and the application of teaching-learning
method techniques for special education came to the fore. In the evaluation dimension of the
program, although the idea of performance evaluation is predominant, it is considered beneficial to
include technological opportunities that allow for objective evaluation within the capabilities of the
school. Although this research concludes that teacher candidates have achieved the target
achievements/skills in the curriculum in terms of goals, qualitative studies do not attempt to obtain
generalizable results (Yildirim & S$imsek, 2013). Therefore, longitudinal studies focusing on the
goals/competencies of the special education curriculum and demonstrating the changes in these
goals/competencies over time can be conducted, allowing for comparisons with the findings of our
research. In the content dimension, it is believed that research on the functionality of a content
structure in which applied lessons are predominant in the special education course curriculum and
the level of achieving target accomplishments may also be beneficial. Furthermore, regarding the
process dimension of the curriculum, conducting relational research on special education courses
conducted in face-to-face and digital learning environments can provide a more specialized
framework for understanding the functionality of the curriculum's process dimension. Moreover,
similar studies to this one conducted within a specific university can be implemented in state
universities as well, allowing for comparative research.

This research is limited to the opinions of prospective teachers studying at the education faculty of
a private university in Northern Cyprus during the 2023-2024 academic year, focusing on the special
education course curriculum.
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Ogretmenlik mesleginin daha verimli bir sekilde icra edilebilmesi igin egitim
programlarinda zaman zaman degisiklikler yapilmaktadir. Bu kapsamda 6zel egitim
dersi biitiin 6gretmenlik branslarinda okutulur hale gelmistir. Arastirmamiz 6zel egitim
dersi gretim programinin hedef, icerik, siire¢ ve degerlendirme boyutlarinda program
gelistirme calismalarina ve 0zel egitim kapsaminda hizmet i¢i egitim programlarinin
gelistirilmesine kaynak olabilmesi bakimindan 6nem arz etmektedir. Bu arastirmada
Ozel egitim dersi 0gretim programini 6gretmen adaylarinin goriislerine gore irdeleyerek
Ogretim programimin gerekli mesleki bilgi ve yeterlikleri kazandirmas: konusunda
programin hedef, igerik, siire¢ ve degerlendirme Ogelerinin performans ve islerligini
ortaya koymak ayrica 6zel egitim alaninda program gelistirme ¢alismalarina kaynaklik
amaglanmistir.  Arastirmanin  yiiriitiilmesinde hedefe dayali program
degerlendirme modeli ve Stufflebeam baglam, girdi-siire¢ ve iiriin modelinden
esinlenilmistir. Nitel yontem ile yiiriitiilen bu arastirma Kuzey Kibris'ta 2023-2024
akademik yilinda egitim fakiiltesi bulunan bir iiniversitede gergeklestirilmistir.
Maksimum gesitlilik ornekleme yontemi ile gesitli branslardan 56 6gretmen adayi
goniillii  olarak katilmistir. icerik uygulanarak
¢oziimlenmistir. Arastirma bulgular: hedefler, igerik, siire¢ ve degerlendirme seklinde 4
ana tema altinda raporlanmistir. Aragtirma sonucu olarak hedefler temasinda 6zel
egitim dersi ogretim programinin 6gretmen adaylarinin iletisim becerilerini, smif
yonetimi becerilerini, BEP hazirlama bilgi ve becerilerini arttigi, edinilen bilgi ve
becerilerin gergek okul ortamlarinda uygulanabilecegi ve ayrica 6gretmen adaylarinda
derse yonelik olumlu tutum degisiklerinin olustugu sonuglarma ulagilmstir. Icerik
temasinda icerigin hedeflere ulastirdigr fakat uygulama yapilacak konularin eksik
oldugu, 6zel egitim dersi kapsaminda gercek okullarda staj ve gozlemler yapilmak
istenildigi, yliz ylize uygulamalarin artirilmasinin talep edildigi; siire¢ temasinda ise
ders saatlerinin daha fazla olmasi ve derslerin uzaktan egitim yoluyla degil yiiz yiize
egitim yoluyla olmas1 gerektigi, materyal kullanimimin artirilmasi gerektigi;
degerlendirme temasinda ise O&gretmen adaylarmin daha ¢ok performans
degerlendirmesi uygulamasina yonelik diisiincelerinin agirlik kazandig1 sonuglari elde
edilmistir.
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Giris

Ozel egitim anaokullari, ilkokullari, ortaokullari, 6zel egitim meslek liseleri, 6zel egitim meslek
okullar1 ve 6zel egitim uygulama okullar1 disinda genel egitimde brans farki gozetmeksizin her
disiplindeki 6gretmenin smif ortaminda 6zel egitim gereksinimli 6grenciler ile calisma konusunda
gerekli mesleki bilgi ve yeterlikleri kazanmis olmas1 6grencileri 6gretim programlarinin hedeflerine
ulastirmak agisindan istenilen bir durumdur. Her brans Ogretmeninin simifinda kaynastirma
ogrencileri ile ders isleme ihtimali bulundugundan dolay1 6gretmenler 6zel gereksinim tiirleri, 6zel
ogretim yontem ve teknikleri, 6zel egitim gereksinimli 6grenciler ile iletisim, bu 6grencilerin
davranis sekilleri, uygulanacak egitim programi, akademik performanslarinin ve sosyal
becerilerinin nasil gelistirilebilecegi, 6zel egitim gereksinimli 6grenciye ait bireysellestirilmis egitim
programi (BEP) hazirlama gibi konularda bilgi ve beceri sahibi olabilmelidir. Bu bilgi ve becerilerin
ogretmen adaylarina kazandirilarak 6zel egitim 6gretmenligi haricindeki diger biitiin branglardaki
o0gretmen adaylarinin 2006-2007 yilindan itibaren 6zel egitim dersi almasi zorunlu hale gelmistir
(Ozdemir ve digerleri, 2022). Bu sayede dgretmen adaylarinin gercek okul ortamlarina hazir hale
getirilmesi amaclanmistir.

Literatiirde 6gretmenlerin 6zel egitim gereksinimli kaynastirma 6grencileri ile ders islemeye yonelik
ne kadar hazirlikli olduklarina ya da bu konuda ne kadar egitim aldiklarina dair yapilan birgok
aragtirma bulunmaktadir (Altintas ve digerleri, 2021; Babaoglan ve Yilmaz, 2010; Hacisalihoglu-
Karadeniz, 2017; Idin, 2016; izci, 2005; Kuyumcu, 2011; Owens ve digerleri, 2011; Ozyﬁrek, 2008;
Sahbaz ve Kalay, 2010). Ogretmen tutumlari ve yetersiz egitim kapsaminda, kaynastirma
Ogrencilerine yonelik Babaoglan ve Yilmaz (2010) 40 smif Ogretmeni ile yaptig1 arastirmada
arastirmaya katillan Ogretmenlerin biiyiik ¢ogunlugunun kaynastirma egitimi almadiklar1 ve
kaynastirma egitiminde kendilerini yeterli gormedikleri halde bu agig1 gidermek icin herhangi bir
egitim faaliyetine de katilmak konusunda istekli olmadiklarini ortaya koymuslardir. Ayrica
katihmalarin tamaminin, aldiklar: tiniversite egitiminin kaynastirma ogrencileri bakimindan
yetersiz oldugunu da belirtmeleri de oldukca dikkat gekicidir. Ogretmenlerin bu konuda kendilerini
gelistirmemelerinin sebebi kaynastirma Ogrencilerine karsi olumsuz tutumdan kaynaklandig:
diisiiniilebilir. Sahbaz ve Kalay (2010) ise iki saatlik bir 6zel egitim ders programinin 6gretmen
adaylarmin kaynastirma egitimine iliskin olumsuz gortislerini degistirmede yetersiz oldugunu
vurgulamiglardir. Bununla birlikte Izci (2005) siuf &gretmeni adaylarinin 6zel egitim ve
kaynastirma egitimi konusundaki bilgi ve beceri donanimlarinin lisans diizeyinde egitim
programlarina yeni dersler eklenerek artirilmas: gerektigini belirtmistir. Altintas ve digerleri (2021)
ise meslekte en fazla alt1 y1l ¢alismis matematik 6gretmenlerinin lisans egitimi dénemlerinde 6zel
egitim dersleri kapsaminda yeterince uygulama yapilamadigi ve mesleki yasamda hem smuif
yonetimi ve hem de yontem ve teknikler gibi konularda destege ihtiya¢ duyduklarini ortaya
koymuslardir. Yazicit ve Uzuner de (2021) sinif ogretmenleri ile yaptig1 arastirmada 6gretmenlere
yonelik 6zel egitim konusundaki egitsel faaliyetlerin teorik ve uygulama basamaklarmin artirilmasi
gerektiginin 6nemini vurgulamiglardir. BEP hazirlamak icin gerekli alt yap: eksikligi kapsaminda,
Kuyumcu (2011) ise BEP hazirlarken Ogretmenlerin hedef yazimi ve degerlendirme gibi
hususlarinda zorlandiklarini belirtirken Owens ve digerleri de (2011) kaynastirma ogrencisi
bulunan okullarda egitim programlarinin ve BEP’lerin hazirlanmas1 siirecinde uzman
danismanhigina olan 6nemi vurgulamistir. Bu calismaya gore de Ogretmenlerin kaynastirma
ogrencileri ile ders islemeye yeterince hazir olmadiklar1 sdylenebilir. Ayrica, Sahin ve Giirler de
(2018) smif Ogretmenlerinin BEP hazirlamak igin ailelerle iletisimde giiclitk ¢ektigini ortaya
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koymustur. Benzer sekilde Idin ise (2016) 6gretmenlerin BEP hazirlama ve uygulama asamalarinda
eksiklikleri oldugu ve bu eksikliklerin giderilmesi gerektigini belirtmistir.

Incelenen aragtirmalarmn genellikle 6zel egitim dersi 6gretim programinin iiniversite egitimlerinde
uygulama yetersizlikleri ve 6gretmen adaylari ile 6gretmenlerin tutumlar tizerinde yogunlastig
gozlenmektedir (Altintas ve digerleri, 2021; Babaoglan ve Yilmaz, 2010; Ozyﬁrek, 2008). Arastirma
sonuglarinda goriildiigii gibi gerek 6gretmen adaylarinda ve gerekse ogretmenlerde Gzel egitim
dersi kapsaminda gelistirilmesi veya desteklenmesi gereken bir kisim bilgi ve beceri agi1 oldugu
goriilmektedir (Kuyumcu, 2011; Sahin ve Giirler, 2018; Idin, 2016, Yazic1 ve Uzuner, 2021). Bu agig1
gidermek icin {niversitelerin lisans diizeyindeki 06zel egitim derslerine yonelik egitim
programlarinin mesleki ya da egitsel ihtiya¢ tespit ¢alismalari, egitim programinin hedefleri,
program igerikleri, Ogrenme yasantilar1 ve degerlendirme basamaklarinda arastirilmasi ve
degerlendirilmesi ihtiyaci ortaya ¢citkmaktadir. Bu baglamda bir egitim programinin hedef, icerik,
stire¢ ve degerlendirme olarak dort ana ogesini 6zel egitim dersi kapsaminda ele almak 6zel egitim
dersi 6gretim programinin uygulanmasi ya da islevselligi bakimindan faydal olacaktir.

Program gelistirme faaliyetlerinin birinci basamag; ihtiyaclarin tespit edilmesidir. Thtiyaclar tespit
edildikten sonra egitim programlarinin 6grenme hedefleri, igerikleri (konular), 6grenme-6gretme
yasantilar1 ve degerlendirme olarak dort ana temelde yapilandirilmas: s6z konusudur (Demirel,
2021). Bu dort ana 6ge ayn1 zamanda egitim programlarini degerlendirme calismalarinda da dikkate
alman temel gostergelerdir (Porter ve Smithson, 2001). Hedefler, &gretim igeriklerinin
olusturulmasina, 6gretim stireclerinin planlanmasina ve uygulanmasina, 6grencilere uygulanacak
degerlendirme yontemlerinin belirlenmesine onciiliik eden program ogeleridir (Ertiirk, 2018).
Egitim programlari hazirlanirken Ogretim hedefleri ortaya konulmadan once ihtiyag tespit
calismalarmin yapilmasi gereklidir. Sahin’e (2006) gore ihtiyac belirleme program hedeflerinin
gercek ihtiyaglar1 hangi diizeyde karsiladig1 sorusunu cevaplar. Bu baglamda 6gretmen adaylarmin
egitsel/mesleki ihtiyaglari 6zenle degerlendirilmelidir. Bu noktada mesleki/egitsel ihtiyaglar ve
hedeflerin birbirleri ile ne kadar uyumlu oldugu bir arastirma konusu olarak ortaya gikmaktadir.
Icerik, programda neler dgretilecegi ile ilgilidir. Gagne'nin (1974) bakis agisiyla icerik, 6grencinin
neleri bilmesi ve neleri yapmasi gerektigi sorusunun cevabidir. Igerigin yeniliklere uygun olarak
glincellenebilmesi ve hedeflere ulastirabilmesi egitim programlarinin siirdiiriilebilirligi bakimindan
da onem tasir. Bu baglamda o6zel egitim dersi iceriginin uygulamaya ne kadar doniik oldugu,
icerigin ne kadar giincel oldugu, 6gretmen adaylarmi program hedeflerine ne kadar tagiyabildigi
gibi hususlar 6zel egitim dersi 6gretim programui icerigi ile ilgili arastirma alanlar1 olarak ortaya
cikmaktadir. Egitim programlarimin diger iki dgesi ise siire¢ ve degerlendirmedir.

Siire¢ ya da Ogrenme yasantilari, program hedeflerine ulasabilmek igin program igeriginin
uygulamaya gecirildigi asamadir. Sonmez’e (2020) gore 6grenme yasantilari, hedeflere ulasmak igin
uygun egitim ortamlarmin organize edilmesi ve ise kosulmasidir. Bu ortamlarda 6gretmenlerin
pedagojik alan bilgisi ve tecriibelerinin yeterli olgunlukta olmas1 6grencileri hedef kazanimlara
ulagstirmada daha etkili olabilecektir (Akinci ve Diibiis, 2022). C)grenme yasantilar1 0gretmen
adaylarinin nasil bir uygulama siirecinden gectigi, 6zel egitimle ilgili teorik bilgileri uygulamaya
aktarabilme diizeyi, gercek okul ortamlarinda 6grencilerle ne diizeyde etkilesimde bulunabildigi
gibi konularin ele alindi1 basamaktir. Degerlendirme basamag ise 6gretmen adaylarinin 6gretim
programindaki hedeflere ulasip ulasmadigina dair bir yargiya varilan basamaktir (Demirel, 2021).
Degerlendirme basamaginda hedeflere hangi diizeyde ulasildig tespit edilerek 6grenenlere gerekli
déniitler saglanir. Ozel egitim dersi gibi disiplinlerde uygulama yapmanin kritik bir nemi vardur.
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Bu baglamda 6gretmen adaylaria yazili degerlendirmeden ziyade performans degerlendirmesi
yapilmasinin hedeflere ulasma seviyesini tespit etme adina 6gretmen adaylarinca daha ¢ok talep
edildigi sOylenebilir (Bastiirk, 2011; Filiz ve Biitiiner, 2022).

Egitim programlari ana ekseninde arastirmamiz, gerek Ogretmen adaylarina ve gerekse de
ogretmenlere kritik egitim desteginin saglanmasina ve 6zel egitim dersi egitim programlarinin
tekrar gozden gegirilmesine kaynaklik etmesi bakimimndan 6nem arz etmektedir. Bu arastirma Kuzey
Kibris'ta tiniversitelerin egitim fakiiltelerinde 6zel egitim 6gretmenligi boliimii haricindeki diger
ogretmen adaylarma yonelik uygulanan 6zel egitim dersi 6gretim programinin degerlendirilmesi
kapsaminda yiiriitiilen nadir c¢alismalardan birisidir. Arastirmamizin amacit 06zel egitim
ogretmenligi boliimii haricinde, 6zel egitim dersi 6gretim programini farkli branglarda egitim goren
ogretmen adaylarinin bakis acisiyla egitim programlarmin dort temel 6gesi olan hedef, igerik, siireg
ve degerlendirme boyutlarinda irdeleyerek bu 6gelerin performans ve islerliklerini ortaya koymak
ayrica Ozel egitim alaninda program gelistirme calismalarina kaynaklik etmek amaglanmistir. Bu
amag dogrultusunda asagidaki arastirma sorularina cevaplar aranmistir.

1. Farkli branslardan 6gretmen adaylarinin 6zel egitim dersi 6gretim programindaki hedeflerin
ogretmen adaylarmin egitsel/mesleki ihtiyaclarini karsilama diizeyine ve dersin 6nemine
iliskin goriisleri nelerdir?

2. Ozel egitim ders programinin igeriginin farkh branglardan dgretmen adaylarmni dersin
hedeflerine ulastirma durumuna ve ders igerigine yonelik 6gretmen adaylarimin goriisleri
nasildir?

3. Ozel egitim dersinde uygulanmakta olan &grenme-gretme yasantilarina, ders
materyallerine ve derste aktif olma durumuna yonelik farkli branglardan Ogretmen
adaylarinin goriigleri nasildir?

4. Ogzel egitim derslerinde uygulanmakta olan degerlendirme sistemi farkli branglardan
ogretmen adaylarina gore nasildir?

Yontem

Arastirma Modeli

Nitel yontem ile yiiriitiilen arastirmada olgubilim deseni kullanilmistir. Olgubilim deseni insanlarin
farkinda oldugu fakat derinlemesine bir diislinceye sahip olmadig1 olgular {izerine odaklanir. Bu
olgular kavramlar, algilar, yonelimler deneyimler vb. sekillerde ortaya ¢ikabilmektedir (Yildirim ve
Simsek, 2013).

Calisma Grubu

Orneklem seciminde amacli &rneklem yontemlerinden maksimum gesitlilik 6rnekleme yontemi
kullanilmistir. Maksimum Orneklemede arastirilan probleme taraf olabilecek kisilerin cesitliligini
artirmaktir (Yildirim ve Simsek, 2013). Patton’a (1987) gore maksimum gesitlilik 6rnekleme, farkl
Ozellikler gosteren durumlar arasinda ortaya ¢ikabilecek ortak temalarin ortaya ¢ikarilmasinda
fayda saglar. Nitel yontem ile yiiriitiilen ¢alismalarda katihmci grubunun kesin bir sekilde
biiytikliigiinii belirleyebilecek kistaslar bulunmamaktadir (Liamputtong, 2018). Ancak, ¢alismanin
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yeteri kadar bir doygunlukta (Malterud ve digerleri, 2016) ve yeterli bir derinlikte (Hesse-Biber,
2017) olmasin1 miimkiin kilan bir ¢alisma grubu literatiirde bilim insanlarinca uygun goriilmektedir.
Bu arastirmada boliim farki gozetmeden egitim fakiiltesinde 6zel egitim dersi almis olan farkh
branglardan maksimum sayida 6gretmen adayina ulasilmaya ¢alisilmistir. Calisma grubu 2023-2024
egitim-0gretim yilinda Kuzey Kibris'ta 6zel bir {iniversitenin egitim fakiiltesinde farkli branglarda
O0grenim goren ve Ozel egitim dersi alan 56 6gretmen adayindan olusmustur.

Tablo 1
Katilimcilarin Demografik Ozellikleri
Degiskenler n %
Cinsiyet Kadin 41 73.22
Erkek 15 26.78
Ailede 6zel egitim alan Evet 8 14.3
birey olup olmadig: Hayir 48 85.7
Ingilizce Ogretmenligi 27 48.2
Psikolojik Rehberlik ve 4 7.14
Brans Damgfpanhk )
Okul Oncesi Ogretmenligi 23 411
Tiirkge Ogretmenligi 1 1.78
Sinif Ogretmenligi 1 1.78

Tablo 1'de goriildiigii lizere arastirmaya katilan 6gretmen adaylarindan 15%i erkek, 41'i kadindir.
Biitiin katilimailar dérdiincii sinif 6grencisi olup sekiz katilimcinin ailesinde 6zel egitim alan birey
bulunmaktadir. Arastirmaya katilan 6gretmen adaylarinin 27’si Ingilizce 6gretmenligi, 4'ii
Psikolojik rehberlik ve danismanlik, 23'ti okul 6ncesi 6gretmenligi ve birer katihimada Tiirkge ve
smif 6gretmenligi branslarindadir.

Veri Toplama Arac1

Arastirma verilerinin toplanmasinda “6zel egitim dersi 6gretim programinin 6gretmen adaylarinin
goriislerine gore degerlendirilmesi” baglikli yar1 yapilandirilmis goriisme formu kullanilmustir.
Goriisme formu arastirmacilar tarafindan gelistirilmistir. Gortisme formu, Google form olarak
elektronik ortamda tasarlanmis ve katilimcilara ulagtirilmis ve arastirma verileri toplanmuastir.

Yar1 yapilandirilmig goriisme formlar:t olusturmak amaciyla oncelikle literatiir taranarak ilgili
arastirmalarin igerikleri incelenmistir. Bu arastirmalar rehberliginde goriisme sorularmin taslak
metinleri meydana getirilmistir. BOylece yar1 yapilandirilmis goriisme formlarmin kapsam
gecerligini saglamak igin alan yazindan faydalanildigi soylenebilir. Goriisme formunun
gelistirilmesinde ikinci adimda ise egitim programlari-6gretim ve 6lgme-degerlendirme alanlarinda
Ogretim tiyeligi yapan iki akademisyenden olusan uzman ekipten yar1 yapilandirilmis formlarla
ilgili degerlendirmelerde bulunmalari istenmistir. Siire¢ bitiminde goriis ve Oneri olarak geri gelen
doniitlere yar1 yapilandirilmis form revize edilmistir. Bir sonraki adimda ise goriisme formundaki
sorularin anlasilirhik diizeyi, ne kadar zamanda cevaplandirilacag: ve ek soruya gerek duyulup
duyulmadigini tespit etmek amaciyla bir pilot uygulama gergeklestirilmistir. Ortaya ¢ikarilan yar1
yapilandirilmis goriisme formu igin toplam bes 6gretmen adayi ile goriismeler yapilmistir. Bu
islemlerin sonunda 6gretmen adaylarinin goriislerine gore formdan {i¢ soru ¢ikarilarak 10 maddeli
bir yar1 yapilandirilmis goriisme formu elde edilmistir. Forma son halini vermek tizere program
gelistirme alaninda uzman bir 6gretim {tiyesi ve bir Tiirk¢e dil uzmanmin da goriisleri alinmustir.
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Formlarin doldurulmasina yonelik 6gretmen adaylar: i¢in 10 dakikalik bir zaman aralig1 yeterli
olmustur.

Verilerin Analizi

Arastirma verileri icerik analizi uygulanarak ¢oziimlenmistir. Igerik analizi sonucunda elde edilen
veriler daha derin bir sekilde isleme tabi tutulur. Toplanan veriler islem siirecinde
kavramsallastirilarak bu kavramlardan ve kavramlar arasi iliskilerden mantiksal bir yap:1 meydana
getirilmeye calisilir (Yildirim ve Simsek, 2013). Bu mantiksal yapi ise temalar, kategoriler ve kodlar
cercevesinde ifade edilir. Bu ¢alismada igerik analizinde temalar, temalarin altinda kategoriler ve
kategorilerin altinda ise kodlar meydana getirilmistir. Arastirmada kodlama, kategorilestirme ve
temalastirma islemleri NVIVO 12 paket programi ile gergeklestirilmistir. Calisma grubunun
kimliklerini gizli tutmak i¢in katihmcilara “K” harfi ve bir sira numaras: verilmistir. Arastirma
hakkinda Girne Amerikan Universitesi, 9/24-004 (17.01.2024) karar numarali etik kurul izini
alinmigtir.

Giivenirlik ve Inanirlik

Guba ve Lincoln (1982) nitel yontem ile yiirtitiilen arastirmalarda gegerlik ve giivenirlik dlgiitlerinin
inanirhik, tutarlilk ve dogrulanabilirlik standartlar1 ile ele alinmasinin uygun olacagin
belirtmislerdir. Yildirim ve Simsek (2013) giivenirlik saglamak igin nitel arastirma verilerinin
toplandig1 kurumlardaki katilimcilar ile tanismanin giivene dayali bir atmosfer saglayabilecegini
ifade etmislerdir. Buna gore gortisleri toplanan katilimcilarin arastirmacilar tarafindan taninmasinin
toplanan veriler kapsaminda giivenirligi artiric1 bir 6lgiit sagladig1 soylenebilir. Arastirmanin ig
gecerligini saglamak icin daha once soru yoneltilen ii¢ 6gretmen adaymna ayni sorular tekrar
sorularak onceki verdikleri yamtlar ile dogrulamas: gergeklestirilmistir. Arastirmamizda gegerlik,
elde edilen bulgularin hem alanyazin ve hem de ¢alismadaki arastirma sorulari ile ortiismesi ile
saglanmistir. Bulgular, goriisme sorulariyla iliskilendirilerek sunulmustur. Hedeflenen
katihmalarin bir¢oguna ulagilmaya calisilarak dis gegerlik saglanmaya gayret edilmistir. Veriler,
yansiz ve objektif bir perspektifle analiz edilmis ve raporlanmistir. Bunlara ek olarak kodlamalara
iliskin 0gretmen adaylarindan elde edilen bazi goriisler de dogrudan alintilarla desteklenmistir
(Guba ve Lincoln, 1982).

Tutarlik ve Dogrulanabilirlik

Aragtirmacilar tarafindan yapilan kodlama analizlerinin farkli 6gretim {iyeleri tarafindan da
yapildiginda benzer kodlamalara ulasilmasi giivenirlik (Tavsancil ve Aslan, 2001) ve tutarlik
agisindan istenilen bir durumdur. Arastirmanin i¢ gegerligini ylikseltmek ve tutarlig1 artirmak igin
arastirmacilar iki hafta ara ile ayni verileri kendi baslarina ve bagimsiz olarak analiz etmislerdir.
Bunun yani sira elde edilen kod, kategori ve temalarin tutarliliklariin kiyaslanmasi ve sonuglarda
bir biitiinliik saglanmasi icin egitim bilimler alaninda uzman bagka bir 6gretim {iyesinin de aym
verilere kodlama, kategorilestirme ve temalastirma yapmistir. Arastirmacilarin ve alandaki
akademisyenlerin bulgular1 birlikte degerlendirilerek benzer ve farkli yonler tespit edilmistir.
Kodlama giivenirligi (Giivenirlik = uzlast / uzlas1 + fikir ayrilig1 x 100) formiilii ile 0.81 olarak
hesaplanmistir. Bu kodlama giivenirligi orani ig¢sel tutarlilik bakimindan kabul edilebilir sinirlar
icerisindedir (Yildirim ve Simsek, 2013).
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Bulgular

Aragtirma bulgular1 tema, kategori ve kodlamalar olarak tablolar halinde sunulmustur.

Tablo 2
Tema ve Kategorilerin Genel Dagilim
Tema Kategori
Hedefler Mesleki/Egitsel Ihtiyaglar

Kazanimlara Ulagabilme
Gercek Yasama Aktarabilme

Tutum

Icerik Icerigin Program Hedeflerine Ulastirmasi
Icerik Zenginlestirme

Stireg Aktiflik Durumu
Ders Materyalleri

Strateji Yontem ve Teknikler

Stirecin Hedef Kazanumlara Ulagtirmasi
Degerlendirme Karma

Performans

Yazili Sinav

Tablo 2’de aragtirma bulgularinin temalar ve kategoriler halinde dagilimi goriilmektedir. Temalar,
program gelistirmedeki dort temel basamak olan hedef, igerik, siire¢, degerlendirme akigma gore
olusturulmustur. Hedefler temas1 dort, igerik temasi iki, siireg temasi dort ve degerlendirme temasi
ise ii¢ kategoriden meydana gelmektedir. Temalarin ve kategorilerin agiklamalar alt problemlere
gore asagida tablolar halinde ayrintili olarak yapilmistir.

Arastirmanin birinci alt problemine iliskin elde edilen verilere dayali olarak hedefler temas:
meydana getirilmistir. Ogretmen adaylarmin egitsel/mesleki ihtiyaglari ile bu ihtiyaglara dgretim
programinin hedefleri dogrultusunda ulasabilme durumlar;, Ogretmen adaylarinin lisans
egitiminde kazandig bilgi ve becerileri gercek okul ortamina aktarabilmesine dair algilar1 ve ozel
egitim dersinin onemi ve gerekliligine dair yaklasimlar1 hedefler temasi altinda kategorize
edilmistir. Bu temaya ait verilerin elde edildigi veri toplama aracindan 6zel egitim derslerinde ne
tiir bilgi ve becerileri 6grenmeye ihtiyaciniz vardir? Ozel egitim dersleri sizlere ne tiir bilgi ve
becerileri kazandirdi? Sorular1 6rnek olarak verilebilir. Toplanan verilerin kodlama isleminden
sonra meydana getirilen hedefler temas: asagida Tablo 3’te sunulmustur.

Tablo 3
Hedefler Temast
Tema Kategori n f
Hedefler ~ Mesleki/Egitsel Ihtiyaglar 54 54
Kazanimlara Ulasabilme 49 53
Gergek Yasama Aktarabilme 50 51
Tutum 44 46

Not. n= Katilima1 sayis1, f= Gortis sayist

Tablo 3'te goriildiigii gibi 6zel egitim dersi 6gretim programinin hedefler temas1 mesleki/egitsel
ihtiyaclar [n:54; f:54], kazanimlara ulasabilme [n:49; £:53], gercek yasama aktarabilme [n:50; f:51] ve
tutum [n:44; £:46] olmak iizere dort kategoriden meydana gelmektedir.
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Program hedefleri temasinda 6gretmen adaylar1 en fazla mesleki/egitsel ihtiyaclar kategorisinde
goriis bildirmistir. Farkli branglardaki 6gretmen adaylarinin 6zel egitim dersi almadan 6nce bu
derse yonelik baz1 beklentilerinin ve ihtiyaclarinin oldugu ve 6gretim programu ile bu ihtiyaclara ne
kategoride 6zel egitimin kapsamina hangi konularin girdigi, 6zel 6gretim yontem ve tekniklerinin
neler oldugu, 6zel egitim goren 6grencilere nasil davranilmas: ve iletisim kurulmas: gerektigi, bu
ogrencilerin cevresi ile nasil iletisim kurabilecegi ve davramis sistematikleri, nasil bir 6gretim
programini uygulanacagi, bu 6grencilerin 6zel gereksinim tiirleri, akademik performanslarinin ve
toplumda yasama becerilerinin nasil gelistirilecegi, 6zel gereksinimli bireylerin sosyal becerilerinin
nasil gelistirilecegi, isaret dili, empati yapabilme, bu 6grenciler ile birlikte cesitli uygulamalar
yapabilme konularinda mesleki/egitsel bilgi ve becerilere 6gretmen adaylarinin ihtiyaglar: oldugu
bulgusuna ulasilmistir. Katilmar goriislerinden bazilar agsagidaki gibidir;

K1: Ozel egitimin ne oldugunu anlamaya yénelik giincel bilgiler.

K11: Ogretim yontemleri ve tanilama.

K18: Ozel egitime ihtiyaci olan 6grencilere nasil davranmam gerektigini grenmek isterim.

K10: Ozel egitim goren bireylerden beklentilerimiz / $grencilerin performans durumu vs.

K13: Tleride 6zel egitim gereksinimli bir 6grencim ile nasil bir yol izlemem gerektigi ve nasil bir
egitim programi izlemem gerektigi ile ilgili bilgi ve becerileri 6grenmeye ihtiyacim var.

K17: Yetersizlik tiirleri ve bunlara sahip olan 6grencilerin akademik performanslarini artiric1 ve
toplumda yasayislarinin daha fazla bagimsizlastirilmasiyla ilgili yontemler.

K3: Ozel egitim ihtiyaci olan 6grencilerin smifla kaynastiriimasi.

K5: Ingilizce dilini onun anlayacagi dgretim sekilleri ve yaklagimlariyla nasil dgretecegim
konusunda bilgiye ihtiyacim var.

K20: Ozel egitime ihtiyaci olan 6grencileri saptama ve onlara gereken beceri ve egitimi kazandirma

K24: Ozel gereksinimli 6grencileri tanimlayip egitimleri siiresi boyunca nasil yontemler izlenmesi
gerektigini 6grenmek.

K35: Engellilerin psikolojik durumlar1 hakkinda bilgi almak isterim.

K4: Ozel egitimli gocuklara yonelik nasil bir hizmet sunmamiz gerektigi konusunda bilgiler
edinmeye ihtiyacimiz var.

K41: Okul éncesi siniflarinda bulunacak kaynastirma dgrencilerinin davraniglarina yonelik egitim
almaliy1z.

Program hedefleri temasinin kazanimlara ulasabilme kategorisinde ise 6gretmen adaylarinin 6zel
egitim dersi aldiktan sonra bu derse yonelik ne tiir kazanimlar elde ettikleri, mesleki/egitsel
ihtiyaglarim1 karsilayip karsilamadiklar1 hususlarinda kendilerini degerlendirdikleri kategoridir.
Farkli branglardan 6gretmen adaylar1 6zel gereksinimli bireylerle empati becerisi, 6zel gereksinimli
bireylerin 6zellikleri ve bu 0grencilere nasil davranilacagi, smif ortaminda 6zel egitim 6grencileri
farkindalig, bireysellestirilmis egitim programi hazirlama, 6zel egitim gerektiren kaynastirma
ogrenciler igin 6gretim yontemleri ve teknikleri, kaynastirma 6grencilerine 6zel materyal ve egitim
araglar1 hazirlama, 6zel egitim gerektiren Ogrencilerle iletisim ve topluma nasil kazandirilacag:
konularda Ogretim programinin hedeflerine ulastiklarmi belirtmislerdir. Bu bulgu 6gretmen
adaylarmin mesleki/egitsel ihtiyaclar kategorisinde belirttikleri ihtiyaglarin 6gretim programinca
kargilandig1 diistincesini desteklemektedir. Katilima goriislerinden bazilar1 asagidaki gibidir;

K13: Ozel gereksinimli bir bireyin de bireysellestirilmis egitim programlari ile kendi akranlari ile
ayn1 sinifta egitim goriirken nasil yaklasacagim hakkinda bircok bilgi ve beceriyi 6grendigime
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inaniyorum.

K8: Ozel egitime ihtiyaci olan 6grencilerin kim ve nasil tan1 konulur konusundan 6zel egitim BEP’e
kadar detayl bilgiler aktarild1

K17: Kimlere 6zel gereksinimli birey denildigi, ne gibi 6zelliklere sahip olduklari, onlara kars:
yaklasimlarimizin nasil olmasi gerektigi, onlara yonelik egitim programlari hazirlanmasi
konusunda bilgi ve beceriler kazandirda.

K20: Ozel egitime ihtiyaci olan dgrencilerin toplumdan uzaklasmadan yagitlar1 gibi bilgi ve
becerilerini nasil kazandirabilecegimiz ve onlara gereken destegi nasil verebilecegimizi 6grendik.
Ozel egitim derslerinde 6zellikle bir grencinin dzel egitime ihtiyaci olup olmadigini saptamak igin
yapilan uygulamalar ve gerektiginde onun igin nereye basvurabilecegimiz gibi yararl seyler
ogrendim [K20].

K41: Kaynastirma 6grencilerine nasil davranmam gerektigini 6grendim. Ayni1 zamanda giinliik
hayatimda kargilastigim engelli bireylere karsi daha ¢oziim odakli ve anlayish oldugumu
diistiniiyorum.

K5: Ogrencilerin kisilik 6zelliklerini, onlara 6zel durumlarina gore ders programi ayarlamay1 ve
ozel egitimin birden fazla teknigi oldugunu &grendim. Ozel egitim dersinde BEP hazirlamayi
Ogrendim ve Ogrencilerin gereksinimlerine gore gorsel ya da isitsel hangi araglan
kullanabilecegimi 6grendim. Aktivitelerle 6grencileri derse dahil etmeyi 6grendim.

K24: Ozel egitim dersi bana sinifta farkli 6grencilerin de olabilecegi farkindaligini ve bununla
birlikte dzel gereksinimli 6grencilere nasil muamele yapilmasi gerektigini 6grenmeyi kazandirdi.

K4: Ozel egitimli cocuklara yonelik ne gibi hizmetlerin oldugu ve nasil egitim gordiiklerini
ogrendim.

K44: Bilgi olarak ne yapip yapmayacagimi biliyorum. Kriz anlarinda ne yapacagimi biliyorum ve
smif ici etkinliklerinde onu nasil katacagimi biliyorum.

Program hedefleri temasmin gercek yasama aktarabilme kategorisinde ise 6gretmen adaylarmin
Ozel egitim dersinde kazandiklari bilgi, beceri ve tecriibeleri gercek yasama aktarabilecegi
konusundaki goriigleri irdelenmistir. Universitelerde &gretmen adaylarmimn aldiklari egitimler
onlar1 meslek yasamlarina hazirlamak igin sunulmaktadir. Bu baglamda {tiniversitede verilen
egitimlerin gercek yasama aktarilmasi gerekir. Bu kategoride bazi 6gretmen adaylar1 6grendikleri
kazanimlar: ger¢ek yasamda okul imkanlar1 dahilinde kismen kullanabileceklerini baz1 6gretmen
adaylar1 ise Ogrendiklerinin biiylik ¢ogunlugunu meslek yasamlarinda uygulayabileceklerini
belirtmislerdir. Ozel egitim gereksinimli &grenciler igin gerekli sinif ortami olusturma, dgrencilerin
aileleri, sinif 6gretmenleri ve rehber 6gretmenleri ile is birligi yapma, onlara uygun bireysel 6gretim
planlar1 hazirlayarak ogrencileri kazanimlara ulastirma konusundaki kararli ifadeleri dikkat
cekicidir. Diger taraftan ise az miktarda da olsa 6gretmen adayi ise 6zel egitim dersi igin yeterli
uygulamalar yapilmadigi, uygulamalarin okullarda yiiz ylize yapilmasiin daha faydali olacags,
universitedeki lisans programinda 6zel gereksinimli 6grenciler konusunda daha fazla egitim
saglanmasi gerektigi seklinde elestirilerini belirtmislerdir. Ogretmen adaylarinin {iniversitelerde
verilen egitimleri meslek yasamlarina aktarabilme konusundaki kararliliklar1 hedef kazanimlarin
kaliciliginin da bir isareti olarak kabul edilebilir. Katihmci goriislerinden bazilar1 asagidaki gibidir;

K14: Ogrendiklerimi okul ortaminda uygulayabilirim. Staj yapiyorum ve stajda da bu tarz
Ogrenciler var onlar1 da goz oniinde bulundurarak yapabilirim.

Ogrendiklerimi gercek bir durumla karsilastigimda uygulayabilecegimi diisiiniiyorum [K10].

K1: Ogrendiklerimi elimden geldigince 6grencilerime aktaracagim ve siiphesiz bagaracagimi
diisiiniiyorum.
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K5: Ogrencilerin grenme becerilerine gore dgrendigim bu tekniklerle 6grettigim iceriklerin daha
iyi anlasilacagin diistindiigiimden uygulayabilecegim.

K17: Rehber o6gretmen, aileler ve 0zel egitim Ogretmenleriyle is birligi yaparak, bu derste
ogrendiklerimi katarak uygulayabilecegimi diistiniiyorum.

K20: Tabii ki ilk baslarda tecriibesiz oldugumuz igin zor olsa da zamanla 6grendigimiz her seyi
a’dan z’ye uygulayabilecegimizi diistiniiyorum.

K28: Evet Ogrencilere 6zel bir ilgi verecegim derslere katilmalarmi saglayacagim arkadashk

iligkileri kurmasina yardimci olacagim.

K24: Evet, tabi ki 6grendigim bilgi ve becerileri uygulayabilirim. Ozel gereksinimli bir 6grenciye
nasil yaklasmam gerektigini 6grendim. Bu dersi almadan once 6zel gereksinimli 6grenciler
hakkinda bilmedigim bir stirii sey vardi fakat su an konuyla alakal fazlasiyla bilgi edindim ve
ilerde 6gretmenlik yapacagim zaman uygulamaya koyabilecegimi diistiniiyorum.

K35: Kesinlikle uygulayacagim. Ornegin dikkat eksikligi olan bir &grenci icin smif ortamin
gereken sekilde diizenlerim. Dikkati dagitic1 etkenleri kaldiririm g6z ontinden.

K44: Uygulayacak miyim bilmiyorum clinkii bazen de tecriibeyle 6greniyoruz bu yiizden okulda
uygulamali 6grenmek daha fazla katkili olacagina inanirim.

Program hedefleri temasmin tutum kategorisinde ise Ogretmen adaylarinin 6zel egitim dersi
almadan onceki ve aldiktan sonraki derse kars1 olan alg1 ve tutumlarindaki degisimler ele alinmistir.
Farkli branslardan 6gretmen adaylarmin biiyiik ¢ogunlugu bu dersin meslek yasamlarinda sinf
yonetimi igin ne kadar gerekli oldugunu, 6zel egitim gereksinimli 6grencilere bakis acilarinin ve
onlara davranis sekillerinin daha bilingli ve profesyonelce olmas gerektigi, 6zel egitim gereksinimli
ogrencilerin de toplumun bir parcasi oldugu ve onlarin goz ardi edilemeyecegi veya bu 6grencilerin
Otekilestirilemeyecegi aksine daha fazla ilgilenilmesi gerektigi, bu 6grencilerle iletisim kurarken
tedirgin olmamak gerektigini bunun yerine farkindaligin yiiksek oldugu bilingli bir durus
sergilemek gerektigi yoniinde diisiincelerinin ve farkindaliklarinin degistigini belirtmislerdir.
Tutum kategorisindeki bu bulgular o6gretmen adaylarinin dersi almadan onceki mesleki
ihtiyaclariin Ogretim programi yoluyla giderildigine isaret ettigi sOylenebilir. Ayrica, 6gretim
programinin da 6gretmen adaylarin1 hedeflere ulastirarak 6zel egitim gereksinimli 6grencilere kars:
dgretmen adaylarinin tutumlarmi ve algilarini degistirdigi bulgusuna da ulagilabilir. Ogretmen
adaylarindan tutum degisikligi ile ilgili herhangi bir olumsuz goriis bildirilmemesi de oldukga
dikkat gekicidir. Katilimar goriislerinden bazilar asagidaki gibidir;

K26: Dersi almadan &énce Ingilizce dgretmenleri igin cok gerekli olmadigini diisiiniiyordum. Ama
aldiktan sonra her bireyin bu konuda belli 6l¢tide bilgi sahibi olmasi gerektigine inaniyorum.

K33: Ders almadan 6nce sikic1 ve gereksiz oldugunu diisiiniiyordum fakat dersin igerigini goriip
O0grenmeye basladigimda bu durumdan zorluk ¢eken 6grencilerle empati yaptigimda ne kadar
gerekli oldugunu gérdiim.

K35: Kesinlikle farkindaliklarim degisti. Engellilere kars1 yaklasimlarim olumlu yonde degisti.

K42: Ders almadan 6nce alanimda isime yarayacagmi diisiinmiiyordum. Alanimda uygulamaya
gectikten sonra gozlemledim ki 6zel gereksinimli 6grencilerim olacak ve bu durumlarda aldigim
egitimin faydasini gorecegim.

K43: Dersi almadan 6nce 6zel egitim gereksinimli ¢ocuklara kars: tedirgindim ¢ok fazla oniime
¢ikarsa ne yapacagim diye diisiinlirdiim. $imdi kazandigim bilgilere gore ise az ¢ok ne
yapacaklarmi biliyorum ve daha az tedirginim ama c¢ok fazla bilmedigim seyler oldugunu
biliyorum.

K47: Daha bilingli yaklasiyorum su an énceden bu tarz bir farkindaligim yoktu.

K2: Ozel egitim dersinden 6nce hig bilgim yoktu engellilerle ilgili. Ders aldiktan sonra 6zel
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gereksinimli bireylere yonelik olumlu yonde benim diisiincelerimi degistirdi.

K20: Almadan 6nce ¢ok gereksiz ve zaman kayb1 oldugunu diisiiniiyordum fakat dersi aldiktan
sonra zamanla Ozel egitime ihtiyag duyan 6grencilerle empati yaptigimda bunun aslinda ¢ok
gerekli oldugunu ve ayni kaderi paylassam ¢ok zorlanacagimi fark ettim fikirlerim degisti

K9: Ozel egitim dersi bana hem mesleki hem de insani degerler olarak cok sey katti.

Arastirmanin ikinci alt problemine iliskin elde edilen verilere dayali olarak igerik temas:
olusturulmustur. Ogretmen adaylarinin 6zel egitim dersi 6gretim programi hedeflerine ulasabilmek
i¢gin ders igeriklerine ve bu igeriklerin gesitlendirilmesine yonelik gortisleri igerik temas: altinda
gruplandirilmigtir. Bu tema ile ilgili verilerin elde edildigi veri toplama aracindan 6rnek vermek
gerekirse; Ozel egitim ders programindaki konular O6gretmen adaylarini dersin hedeflerine
ulagtirmakta midir? Sorusu ornek olarak verilebilir. Toplanan verilerin kodlama isleminden sonra
meydana getirilen igerik temasi asagida Tablo 4’te sunulmustur.

Tablo 4
Icerik Temast
Tema Kategori n f
Igerik Icerigin Program Hedeflerine Ulagtirmasi 46 46
Icerik Zenginlestirme 47 49

Not. n= Katilima sayisi, f= Gortis sayisi

Tablo 4'te goriildiigii gibi 6zel egitim dersi 6gretim programinin igerik temas: icerigin program
hedeflerine ulastirmasi [n:46; £:46] ve icerik zenginlestirme [n:47; £:49] olmak iizere iki kategoriden
meydana gelmektedir.

Bir 6gretim programinin temel bilesenlerinden olan igerik ogesinin uygun sekilde tasarimlanarak
ogrencileri hedef/kazanimlara ulastirmasi beklenilir. Bu temada igerigin program hedeflerine
ulastirmasi kategorisinde katilimailarin biiyiik cogunlugu igerigin program hedeflerine ulastirdig:
yoniinde goriis bildirmistir. Katilimcilarin biiyiik ¢ogunlugunun goriisleri biraz daha ayrintili
incelendiginde 6zel gereksinim tiirlerinin ne oldugu ve nasil tespit edildigi, bireylerdeki yetersizlik
tiirlerinin onlarin hayatlarina yansimalari, 6zel gereksinimli 6grenciler icin hangi tiir 6gretim
yontem ve tekniklerin kullanilacagy bilgisi, bireysellestirilmis 6gretim plani hazirlama bilgisi, 6zel
gereksinimli bireylerin aile ve 6gretmenleri ile nasil irtibat kurulacagi ve bu paydaslara nasil bir
yaklasim sergilenecegine dair bilgi ve beceriler ile 6zel gereksinimli dgrencilere karsi nasil bir
yaklagim sergilenecegi konular ile ilgili 6gretim programindaki bilgilerin ve derslerin uygulama
yapmaya yatkin olmasindan ogretmen adaylarini program hedeflerine ulastirdigr bulgusuna
varilabilir. Bununla birlikte derslerin yetersiz ve az oldugu, teorik bilgilerin 6tesinde uygulamaya
dayali etkinliklere daha fazla yer verilmesi gerektigi, isaret dili 6gretilmedigi konularinda da ¢ok az
da olsa katilimci elestirileri bulunmaktadir. Katilimc goriislerinden bazilar: asagidaki gibidir;

K14: Bence evet konular hedeflere ulastirmaktadir clinkii hangi tiir 6grenciler oldugu o6zel
gereksinimi ne hepsi igerikte bulunmaktadir.

K17: Konularin hedeflere ulastirdigini diisiiniiyorum ¢iinkii genel olarak yetersizlik tiirlerini, bu
yetersizliklerin bireye olumsuz yanlarini, bireyin bunlarla nasil basa ¢ikabilecegini, bizim onlara
nasil yardima olabilecegimizi konu ediniyor.

K23: Kesinlikle, isledigimiz konular bilmemiz gereken her seyi sunmakta.

K24: Konular ders hedeflerine ulastirmada yeterince kuvvetli. Uygulamaya gecirebilecegimiz
kadariyla bilgi verici 6zelliktedir.
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K29: Kesinlikle evet 6gretmen adaylar1 bir 6zel gereksinimi olan 6grenciye nasil yaklasacagini
Ogrendi.
K25: Bir 6gretmen aday1 olarak isaret dili 6gretilmesi etkili olabilirdi. Her egitimcinin bu konuda

bilingli olmasi lazim.

K2: Bazi1 eksik yonleri disinda ders gercek amacina ulagsmaktadir. Teorik bilgiler disinda uygulama
orneklerine yer verilse daha iyi olacaktir.

K15: Su an 6zel egitim dersi i¢in ¢ok az ders aliyorum daha fazla ders alinirsa program hedeflerine
ulasacagina inaniyorum.

Icerik zenginlestirme kategorisi &gretmen adaylarinin 6zel egitim dersi dgretim programima
eklenilmesini ya da ¢ikarilmasini istedikleri konular veya bilgiler ile ilgili goriislerinin toplandig:
kategoridir. Bu kategoride katilimcilarin bir kismi ders igeriklerinin yeterli ve giincel iceriklerde
¢ikarilacak konular olmadigini belirtmislerdir. Fakat 6te yandan katilimcilarin biiyiik cogunlugu ise
ozel gereksinimli o6grenciye nasil yaklagilacag1 gibi uygulamaya yonelik konularin eklemesini
belirtmislerdir. Bunun yani sira paydas olarak ailelerinde 6gretim siirecine nasil katilacagina iliskin
uygulamalar yapilabilecek konular eklenmesi, ilkogretim okullarinda karsilasilabilecek gercek zorlu
durumlarla ilgili konular1 artirilmasi, 6gretim yontem ve teknikleri konusunun daha da
genigletilmesi, ozel egitim gereksinimli Ogrenciler igin teknoloji destekli egitim konularinin
programa eklenmesi, cesitli 6zel gereksinim tiirlerinin daha detayh islenmesi konularinda program
igeriginin giincellenmesi gerektigini bulgusuna katilimcr goriislerinden ulasilmaktadir. Katilimci
goriiglerinden bazilar agsagidaki gibidir;

K42: Derslerin kapsayici oldugunu diisiiniiyorum. Uygulama agisindan da yeterlidir.

Ké: Igerikler uygun ve yeterli. Konu ekleme ve ¢ikarma zaman iginde degisen sartlara gore belli
olur.

K20: Dersin igeriklerini gayet basarili buluyorum kapsamli ve ihtiya¢ duyulan bilgileri bize
harfiyen ulastirtyor.

K5: Ozel dgretimin igerigindeki konularda ailenin biraz daha egitim siirecine dahil olmasi
gerektigini diistiniiyorum. Bu yiizden aile ile alakali konunun daha detaylandirilmasi gerektigine
inantyorum.

K34: Derslerde bazi1 konulara oldukca fazla yer veriliyor. Daha farkli engel tiirlerini de detayl
isleyebilirdik.
K32: Biraz daha uygulamaya yonelik konular islenebilir, 6rnegin bir 6gretmen olarak 6zel bir

gereksinimi olan 6grenciye nasil yaklasacagimizi 6grenmemiz gerektigini diistiniiyorum.

K26: Belki bir 6zel egitim uzmaninin bilmesi gereken bilgiler cikartilip yerine ilkokul disindaki
ogretim kurumlarindaki uygulamalar eklenebilir.

K29: Ozel egitim programina bence bir dzel egitim goren 6grenci eklenmelidir giinkii gidip onunla
bir giin gegirmesi 6gretmen adayi icin etkili olacaktir.

K14: Bilinmesi gereken 6zel egitim 6grencileri ile yasanan sikintilar, olaylar, hangi durumlarda ne
tiir tepkiler yaparlar gibi konular eklenebilir.

Arastirmanin {iglincii alt problemine iliskin elde edilen verilere dayali olarak 6grenme-6gretme
yasantilar1 temasi meydana getirilmistir. Bu tema, ogretmen adaylarmin 6zel egitim ders
siireglerinde yaptiklar: etkinliklere, 6zel egitimde kullanilabilecek 6gretimsel yontem ve tekniklere
yonelik uygulamalara ve Onerilere, 6zel egitim derslerinde kullanabilecekleri ders materyallerine
yonelik uygulamalara ve 6zel egitim ders programinda kendilerine uygulanan 6gretme-6grenme
yagsantilarinin program hedeflerine ulasmak i¢in ne kadar etkili olduguna dair diisiincelerinin
kategorize edildigi temadir. Bu temaya yonelik 6zel egitim dersleri islenirken hangi strateji, yontem
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ve tekniklerin uygulanmasini istersiniz? Mevcut uygulamalar ile program hedeflerine ulasabiliyor
musunuz? Gibi aragtirma sorularindan faydalanildig1 soylenebilir. Toplanan verilerin kodlama
isleminden sonra meydana getirilen 6grenme-6gretme yasantilar1 temas1 asagida Tablo 5'te

sunulmustur.
Tablo 5
Ogrenme-Ogretme Yasantilart (Siirec)
Tema Kategori n f
Stire¢  Aktiflik Durumu 47 48
Ders Materyalleri 37 37
Strateji Yontem ve Teknikler 28 30
Stirecin Hedef Kazanimlara Ulagtirmasi 16 16

Not. n= Katilima sayisi, f= Gortis sayisi

Tablo 5'de gorildigii gibi ozel egitim dersi 6gretim programinin 6grenme-6gretme yasantilar
(siireg) temast aktiflik durumu [n:47; £:48], ders materyalleri [n:37; £:37], strateji, yontem ve teknikler
[n:28; £:30]; stirecin hedef kazanimlara ulastirmasi [n:16; f:16] olmak tizere dort kategoriden
meydana gelmektedir.

Ozel egitim dersi 5gretme-6grenme yasantilari uzaktan egitim yoluyla diizenlendigi igin 6gretmen
adaylarinin bu temadaki goriislerinin online ders aktiviteleri ile siirli oldugu goriilmektedir.
Aktiflik durumu kategorisinde katilimcilar derste aktif olduklarini, gevrimigi canli derslere istirak
ettiklerini, soru cevap ya da tartisma etkinlikleri sirasinda soz alarak kendilerini aktif kildiklarini,
slaytlar ve video kayitlar: izleyerek, kitaplar okuyarak, sunumlar yaparak ve ddevler hazirlayarak
dersi takip ettiklerini belirtmiglerdir. Ancak bununla birlikte bir kisim 6gretmen adaylar ise
derslerin ¢evrim ici oldugu icin uygulama yapilmadigmni, sadece c¢evrim ici katilim
saglayabildiklerini, internet baglantisinda teknik sorunular yasadiklarmi belirtmislerdir. Katilimci
goriiglerinden bazilar asagidaki gibidir;

K1: Online bir ders oldugu i¢in derslerde bulunarak gereken katilim1 sagliyorum.

K13: Kendi diisiincelerimi yeri geldigi zaman ifade etmeyi seviyorum ve 0gretmenimizin de
fikirlerimize saygi duymasi ve dogru sekilde yonlendirmeler yapmasi derste daha da aktif olmama
yardimca oluyor.

K17: Derslere diizenli olarak katilim gosteriyor ve verilen gorev ve &devleri eksiksiz yerine
getiriyorum.

K26: Her derse giriyorum ve derste aktif katilim gosteriyorum. Uygulama olarak bir 6dev yaptim.
Son derece faydali oldu benim igin.

K10: Konular uygun lakin BEP dersi zaten verildigi igin {izerinde ¢ok durulmamali daha ¢ok
derslerde 6grencilere bir durum verilip o durumda nasil davranacagi sorulmali bu sekilde teoriden
¢ok pratik haline doner.

K14: Online oldugu igin pek fazla aktif olamiyoruz. Internet gekmiyor bazen. Slayt iizerinden ders
isliyoruz

K34: Derste fazla aktif degilim. Uygulama yerine teorik olarak ders islenmektedir.

K44: Cok aktif ve merak ile dinledim ¢linkii biliyorum 6niime ¢ikabilir gerek sokakta gerek okulda
gerekse kendi cocugumda bu yiizden 6zel egitim derslerini hep her zaman ¢ok dikkatli dinleyip
derslere katildim. Uygulama yapmadigimiz icin bir sey sdyleyemiyorum.

K7: Derslere katiliyorum fakat yurtta internet problemi ¢ekiyorum derslere katilma diisiiyor.
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Siire¢ temasinda ders materyalleri kategorisinde 6gretmen adaylarinin bir kismi ¢ok fazla ders
materyali kullanmadiklarini belirtmislerdir. Bir kisim Ogretmen adayr ise 6gretmen slaytlari,
kavram testleri, egitsel oyunlar ve bilgisayar, 0zel gereksinimli bireylere yonelik internet
ortamindaki dijital teknolojilerden uygulamalar kullandiklarmi belirtmislerdir. Ogretmen
adaylarindan sadece birisi beceri tahtasi, cirtli el calismasi, bul ve tak kova oyunu, bilye takibi gibi
materyalleri kullandigini ifade etmistir. Materyal kullaniminin genel olarak diisiik diizeyde
kalmasmin sebebinin derslerin uzaktan egitim yoluyla islenmesinden dolay1 oldugu soylenebilir.
Ozel egitimin en verimli oldugu seklinin birebir 6zel gereksinimli birey ile calismak oldugu igin
O0gretmen adaylar1 agisindan bu dersin uzaktan egitim yoluyla verilmesinin mesleki tecriibe
kazanmak agisindan bir dezavantaj meydana getirdigi de diisiiniilebilir. Katihima goriislerinden
bazilar asagidaki gibidir;

K25: Bir materyal kullanmadik.

K34: Ozel gereksinimlilerde teknoloji kullanimini 6grendik. Yardimar teknolojiler hakkinda bilgi
edindik.

K1: Arag-gereg kullanilmada.
K6: Ozel egitim dersine yonelik materyal kullanmadim.

K15: Kavramlar testi giinliik yasaminda karsisina ¢ikacak nesneleri ve kavramlar: resim yoluyla
O0grenme.

K14: Ogretmenin slayt notlari.

K23: Egitici oyunlar.

K3: Gorsel materyaller, isitsel materyaller.

K36: Dijital teknolojilerin 6zel egitim dersinde kullanimi.

K55: Beceri tahtasi, bul tak kova, cirtli el ¢alismass, bilye takip gibi.

Siire¢ temasimin strateji, yontem ve teknikler kategorisinde 6gretmen adaylarinin bazilar1 mevcut
strateji, yontem ve teknikleri yeterli buldugunu, mevcut uygulamalarin 6zel egitim dersinin
ogrenme yasantilarina katki sagladigini, soru cevap tekniginin derste kullanilmasinin faydal
olabilecegini belirtmislerdir. Baz1 ogretmen adaylari ise Ogretmeni izleyerek Ogrenme yoluna
gittiklerini, daha ¢ok pratik yapilmasi1 gerektigini, bireysellestirilmis 6gretim programinin 6gretim
tiyesi esliginde hazirlanmasmi faydali olacagmi, ozel egitim dersi i¢in staj uygulamalarmin
yapilmasini, akran destegi gibi gesitli Ogretme-0grenme yontemlerinin uygulamalarinin
yapilmasini, genel okullarda kaynastirma simiflarinda 6zel gereksinimli bireylerin smif
ortamlarinda gozlenmesini onermislerdir. Ayrica, 6zel gereksinimli 6grencilerle birebir goriiserek
bu konuda egitsel tecriibelerin artirilabilecegi, ornek olay yonteminin siklikla kullanilmas: gerektigi
ve bunlarla birlikte 6gretmen adaylarmin mesleki yasama hizli bir sekilde adaptasyonunun
saglanmasi gerektigi ve etkinliklerin derslerde yiiz yiize yaparak yasayarak kalic1 bir sekilde tecriibe
edilmesi gerektigi bulgular1 da tespit edilmistir. Katilime1 goriislerinden bazilar1 asagidaki gibidir;

K1: Tiim metodlar materyallerin ve yontemlerin yeterli oldugunu diisiiniiyorum. Mevcut
uygulamalar ve stratejileri yeteri kadar iyi buluyorum ve hedeflerime ulasiyorum.

K13: Soru-cevap teknigi uygulaniyor ayrica fikir alisverisi ile derslerimiz verimli gegiyor.
Ogrencinin performans diizeyi ve ozel gereksinimini belirledikten sonra hangi ydntem ve
teknikleri kullanabilecegim hakkinda fikir sahibiyim.

K15: Su anki uygulamalar bence biraz da olsa katki saghiyor. Ornegin bir yetersizlik tiirii ele
almarak 6rnek bir BEP hazirlanmaya ¢alisilabilirdi.
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K22: Bence su an iglenilen sekli yeterli.
K2: Ozel egitim dersi igin staj egitimi yapilabilir.

K23: Derslerde, taklit becerileri, olumlu davranis destegi ve akran destekli 6grenme tekniklerine
agirlik verilebilir.

K24: Mevcut programin yamn sira belki de 6zel gereksinimli 6grencilerin bulundugu smf ortamini
gozlemleme sans1 olursa daha faydali bir ders gerceklesebilir diye diistiniiyorum.

K34: Daha ¢ok 6rnek olay ile 6gretim yapilirsa daha etkili olur diye diisiiniiyorum.

K7: Dersler yiiz yiize olmali. Ornekler cogaltilmali.

Siirecin hedef kazanimlara ulastirmasi kategorisinde ise, katilimc1 6gretmen adaylarmnin biiyiik
cogunlugu ozel egitim dersi 6gretim programinin uygulanma siirecinin katilimcilar1 programm
hedeflerine wulastirdi§in1  belirtmislerdir. Bu bulgunun aksine bir kisim katiimalar ise
uygulamalarin yetersiz oldugu ve artirilmas: gerektigi, 0grenme-6gretme siireglerinin geziler ile
desteklenmesinin faydali olacag: goriislerini belirtmislerdir.

K16: Mevcut uygulamalar ile hedefe ulasilabilir.
K3: Evet, 6grenme yasantilar1 hedeflere ulastiriyor.
K33: Mevcut uygulamalarin hedefe tasidig1 konusunda hemfikirim.

K35: Hem teorik hem uygulama halinde ders yapilabilir. O zaman hedefe daha etkili sekilde
ulagilir.

K44: Mevcut program ile sabit kaliyor ve ulasilabilecegine inanmam.

K47: Ozel egitim dersleri gezi gibi etkinliklerle desteklenebilir.

Arastirmanin dordiincii alt problemine iliskin elde edilen verilere dayali olarak degerlendirme
temas:1 meydana getirilmistir. Bu tema, Ogretmen adaylarmin ozel egitim dersi O0grenme
yasantilarinda uygulanan degerlendirme etkinliklerine yonelik diisiincelerinin kategorize edildigi
temadir. Bu temaya yonelik aldigimiz 6zel egitim derslerinin degerlendirme kriterleri nasildir?
Ogretmen adaylar1 nasil degerlendirilmelidir? Gibi aragtirma sorularindan faydalamldig:
sOylenebilir. Toplanan verilerin kodlama isleminden sonra meydana getirilen degerlendirme temas:
asagida Tablo 6’da sunulmustur.

Tablo 6
Degerlendirme
Tema Kategori n f
Degerlendirme Karma 8 8
Performans 24 24
Yazili Smav 12 12

Not. n=Katilimci sayisi, f= Goriis sayist

Tablo 6’da goriildiigii gibi 6zel egitim dersi 6gretim programinin degerlendirme temas: karma [n:8;
£:8], performans [n:24; f:24], yazili smav [n:12; f:12] olmak {izere ii¢ kategoriden meydana
gelmektedir.

Ogretim programinin son Ogesi olan degerlendirme temasinda Ogretmen adaylar1 en ¢ok
performans etkinlikleri ile degerlendirmeler yapilmasinin uygun olacagini belirtmislerdir. Ancak
bir kisim Ogretmen adaylar1 da yazili sinav veya karma yontemlerin kullanilmasinin uygun
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olacagii belirtmisledir. Derslerin uzaktan yiiriitiildiigli goz Oniine alindiginda performans
degerlendirmesi yapilmasi ya da karma yontem uygulamasi imkanlar dahilinde gergeklestirilebilir.
Fakat performans degerlendirmeleri igin 6zellikle de 6zel 6gretim derslerinde yiiz ylize egitimin
gliniimiiz imkanlarma gore daha uygun oldugu diisiiniilebilir. Katilimc1 goriislerinden bazilar:
asagidaki gibidir;

KS5: Bu kriterlerin degerlendirilmesinin 6zel egitim goren ¢ocuklarla 6gretmenin nasil anlastig1 ya
da nasil yaklastigini gormek agisindan stajda degerlendirilebilir ya da 6grendiklerini smavda
gosterebilirler.

K13: Ozel egitim gereksinime sahip bir 0grenci ile ilgilenecek bir 6gretmen adayinin, bu gibi bir
duruma yardimci olmaya goniillii ve 6grenciye yaklagimi géz oOniine alinarak degerlendirme
yapilmalidir.

K17: Ozel egitimli bireyin tanimini yapabilmeli, tanilama kriterlerini bilmeli, ozel gereksinimli bir
Ogrenciyle karsilastigi zaman ne yapmasi gerektigini bilmeli, sorumluluklarinin neler oldugunu
bilmeli.

K25: Bu sadece simifta 6lgiilebilecek ya da kagitla olgiilebilecek bir sey degildir. Direkt etkinlik
bakimindan degerlendirilmelidir bence.

K35: Ders vize ve final olarak yapiliyor. Uygulama da eklenebilir degerlendirme igin.

K26: Degerlendirme kriterinin fazla agir oldugunu diisiiniiyorum. Ciinkii Ingilizce dgretmeni
olacak biriyle bir 6zel egitim uzmani ya da ilkokul 6gretmeni olacak birinin edinmesi gereken bilgi
yikiiniin ayni olmayacagini ve bu sebeple de Degerlendirme kriterlerinin ayni olmamasi
gerektigine inaniyorum.

Tartigsma ve Sonug

Bu arastirmada farkli branslardan 6gretmen adaylariin aldig: 6zel egitim dersi 6gretim programa,
program gelistirmenin dort temel Ogesi olan hedef, igerik, siire¢ ve degerlendirme Ogeleri
kapsaminda 6gretmen adaylarinin goriiglerine gore degerlendirilmistir.

Bir egitim programi hazirlanirken ilk asama olan ihtiya¢ tespitinin yapilmasi ve hedeflerin bu
ihtiyaglar1 gerceklestirecek sekilde secilmesi gereklidir (Demirel, 2021). Ozel egitim dersi 6gretim
programina yonelik hedef temasinda mesleki/egitsel ihtiyaclar kategorisinde 6gretmen adaylarmin
bir¢ok ihtiya¢ cesidi dile getirilmistir. Bu ihtiya¢lardan bazilar1 6zel egitim Ogrencilerine
uygulanabilecek 6gretim yontem ve teknikleri (Karasu ve digerleri, 2014; Tuna, 2021), 6zel egitim
ogrencileri ile iletisim metotlar1 ve bu 6grencilere nasil davranis sergilenecegi (Brown ve digerleri,
2008; Tlgar, 2017), bireysellestirilmis 6gretim programi hazirlama (Kursun ve Giindogdu, 2023), 6zel
gereksinim tiirleri ve davranig kaliplar1 (Yaman Ortas ve digerleri, 2020), 6zel egitim 6grencilerinin
toplumsal ve sosyal adaptasyon becerilerinin nasil gelistirilecegi (Bozarslan ve Batu, 2014; Ilgar,
2017) ve bu 6grencilerle birlikte gesitli egitim-6gretim uygulamalar: yapabilme olarak siralanabilir.
Mesleki/egitsel ihtiyaclar kapsaminda, literatiirdeki arastirmalarda belirtilen ihtiyaglar ile benzerlik
gosteren arastirma sonuglarimiza gore 6zel egitim dersi 6gretim programi hazirlanirken 6gretmen
adaylarinin/paydaslarin goriislerinden de faydalanilmasi gerektigi soylenebilir. Literatiirdeki
calismalar mesleki/egitsel ihtiyaglar kapsaminda arastirmamizin sonuglarini destekler niteliktedir.
Bu baglamda farkli branglardan 6gretmen adaylarinin goriislerine gore aragtirmasin yiiriittigtimiiz
Ozel egitim dersi 0gretim programina yonelik mesleki/egitsel ihtiyaclarin literatiirde bulunan daha
once yapilan ¢alismalarda belirtilen ihtiyaglar ile kiyaslandiginda halen giincelligini korudugu
sonucuna da ulagilmaktadir.
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Hedefler temas1 kapsaminda, farkli branslardaki 6gretmen adaylarinin mesleki/egitsel ihtiyaclarina
gore tasarimlanmis Ogretim programindan edindikleri bilgi ve beceriler ile empati kurma
becerilerinin arttigi (Demirezen ve Akhan, 2016) ve sif yonetiminde 6zel egitim 6grencileri igin
tedbirler alabilecek becerilere ulastiklar: diisiintilebilir (Sucuoglu ve Kargin, 2008). Ayrica, 6gretmen
adaylarinin kaynastirma 6grencilerinin 6zelliklerine gore bireysellestirilmis 6gretim programi (BEP)
hazirlama (Karasu ve digerleri, 2014; Kursun ve Gilindogdu, 2023; Vuran ve digerleri, 2017), 6zel
egitim ders materyalleri gelistirme (Atasay, 2020; Catak ve Tekinarslan, 2008; Ugler ve Yikmus, 2021)
ve farkli yontem ve teknikleri (Demirezen ve Akhan, 2016) kullanma hususunda gelisim
kaydettiklerini belirtmeleri de alan yazin ile paralellik gostermektedir. Katilimcilarin bu goriislerine
dayali olarak 6gretmen adaylarinin 6gretim programinin hedef/kazanimlarina ulasti1 soylenebilir.
Bu sonug mesleki/egitsel ihtiyaclar olarak belirtilen konularin hedefler yolu ile 6gretim programina
yansitildifimin bir gdstergesi olarak da kabul edilebilir. Ogretim programi yoluyla ulagilan
kazanimlarin ya da davranis degisikliklerinin (Ertiirk, 2018) kaliciligi hususunda Ogretmen
adaylarinin 6zel egitim dersi kapsaminda edindikleri bilgi ve tecriibeleri gercek yasama ya da
mesleki yasamlarina da aktarmak ve uygulamak istemelerinin istendik davranis degisikliginin
meydana geldiginin ve kalic1 6grenmelerin gergeklestiginin bir gostergesi oldugu sdylenebilir.
Ancak bir kisim 6gretmen adaylarinin da ¢evrim igi yiiriitiilen 6zel egitim dersi uygulamalarinin
yliz ylize yapilmasi ve ders saatlerinin artirilmasi yoniindeki goriisleri de goz ard: edilmemelidir
(Atman ve digerleri, 2023).

Ozel egitim dersi 6gretim programinin farkli branglardan birgok 6gretmen adayina sadece bilgi ve
beceri kazanimi degil ayni zamanda da olumlu tutum degisikligine sebep oldugu sonucu oldukga
dikkat cekicidir. Ogretmen adaylarinin ozel egitim gereksinimli dgrencilerin de bulundugu
ortamlarda smif yonetimini basarili bir sekilde yiiriitebilmek i¢in onlara bakis agisin1 profesyonelce
degistirdigi (Shippen ve digerleri, 2005; Sucuoglu ve Kargin, 2008; Ucgus, 2016), Ozel egitim
gereksinimli Ogrencilerin topluma adapte edilmesi gerektigi (Ucus, 2016), ayrica ogrencilerle
etkilesim sirasinda yasanan tedirginliklerin (Diizbastilar ve Eyiipoglu, 2019) tistesinden gelerek
farkindaliklarinin yiiksek oldugu bir durus sergileme istegi pozitif yonde tutum degisikliklerinin
gostergeleri oldugu diisiiniilebilir. Ozel ve kaynastirma egitimde matematik 6gretimi konusunda
Hacisalihoglu-Karadeniz (2017) ise Ozel egitim dersinin 6gretmen adaylarinda olumlu tutumlar
gelistirdigini, 6gretmen adaylarma 6grenci ve aileler ile iletisim kurmanin yaninda hogsgoriilii ve
sabirli olma gibi degerler kazandirdigini, onlarin farkindaliklarini arttigini, elde edilen kazanimlarin
mesleki yasamlarinda da kullanilabilecegini ayrica 0Ozel egitimle ilgili gercek uygulamalar
gerceklestirmenin 6gretmen adaylarinda pozitif etkiler meydana getirdigini belirtmistir. Literatiirde
ozel egitim dersi ile ilgili ders, seminer ya da hizmet ici egitim gibi faaliyetlerde bulunan 6gretmen
adaylarinin ya da ogretmenlerin 6zel egitim 6grencileri ile kaynastirma egitimine kars1 olumlu
tutum gelistirmeleri de arastirmamiz sonuglari ile benzerlik gostermektedir (Altintas ve Sengiil,
2014; Avramidis ve Kalyva, 2007; Elhoweris ve Alsheikh, 2006; McLeskey ve digerleri, 2001; Rakap
ve Kaczmarek, 2010). Ogretmen adaylarimin bu olumlu yoéndeki tutum degisikliklerinden
uygulanan 6gretim programinin mesleki ihtiyaglar1 karsiladig1 ve duyussal alanda da davranis
degisikligine sebep oldugu sonucuna ulasilabilir.

Ozel egitim dersi 6gretim programinin igerik basamaginda farkli branglardan dgretmen adaylari
dersin igerik yapisinin &grenenleri hedeflere ulastirabilecegini belirtmislerdir. Igerik konularinda
ozel gereksinim tiirleri ve nasil tespit edildigi bilgisi, 6zel gereksinimli 6grenciler icin kullanilan
O0gretim yontemleri ve teknikleri, bireysellestirilmis 6gretim plani, 6grenci aileleri ve 6gretmenleri
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ile irtibat kurma ve siirekliligi saglama, Ogrencilere karsi nasil davranilacagi ve Ozel egitim
ogrencileri ile nasil iletisim saglanacagi, ozel egitimin amaci ve yonetmelikler, egitim-6gretim
araclari, ozel egitim Ogrencileri ile siuf yonetimi (Avramidis ve Kalyva, 2007; Elhoweris ve
Alsheikh, 2006; Leko ve Brownell, 2011; McLeskey ve digerleri, 2001; Rakap ve Kaczmarek, 2010;
Shippen ve digerleri, 2005) ve igerikte yer alan ilgili diger konularin 6gretmen adaylarini hedeflere
ulastirdig1 soylenebilir. Ancak, bununla birlikte dijital platformlarda ¢evrim ici yiiriitiilen derslerin
icerik cesitliliginin artirilmasi, konularin uygulamaya doniik olmasi, teorik bilgilerden ziyade
uygulama agirlikli etkinliklere daha ¢ok yer verilmesi gerektigi ve isaret dili 6gretimi eksikligi
hususlarinda da az da olsa O0gretmen adaylarinin elestirileri bulunmaktadir. Bu elestirilerin
temelinde Ozel egitim dersi uzaktan yiriitildigi icin yliz yiize 6gretme-6grenme ortamu
eksikliginden kaynaklanan problemlerin yattig1 diisiiniilebilir. Ders igeriklerinin zenginlestirilmesi
kapsaminda farkli branglardan 6gretmen adaylarmin biiyiik cogunlugu farkli engel tiirtindeki 6zel
gereksinimli 6grencilere nasil yaklasilmasi gerektigi (Altintag ve Sengiil, 2014) konusunda daha ¢ok
uygulama yapmak istediklerini, aileler ile is birligi (McLeskey ve digerleri, 2001; Shippen ve
digerleri, 2005) saglamay1 uygulama yaparak Ogreten konular eklenmesini ve gercek okul
ortamlarinda karsilasilabilecek zorlayici durumlara iliskin uygulamali konularin programa dahil
edilmesini belirtmiglerdir. Bunlarla birlikte 6zel egitim 6grencilerinin tanisina gore uygulanabilecek
daha genis yelpazede 6gretim yontem ve tekniklerinin (Hillel Lavian, 2015), egitim teknolojilerinin
(Cagiltay ve digerleri, 2019; Cakir ve Korkmaz, 2019) ozel egitim Ogrencileri igin destekleyici
konularin ve degerlendirme uygulamalarinin (Oyler, 2011) daha ayrintili ele alinmasin1 kapsayan
konularin da 6gretim programina eklenilmesine yonelik goriisler agir basmaktadir. Bu sonuglardan
hareketle 6zel egitim ders konularmin yiiz yiize egitim sisteminde daha etkili olacagy, icerige yonelik
elestirilerin birgogunun uygulama yapilacak konularin eksikliklerinden kaynaklandig1 sdylenebilir.

Ozel egitim dersi gevrim ici yiiriitiildiigii i¢in 6gretim programinin 6grenme-6gretme yasantilari
ogesinde katilimcilar dersteki aktifliklerini ¢evrim ici derse katilmak, tartismalarda so6z almak,
sorular1 cevaplamak, dijital egitsel kaynaklar1 izlemek, sunum ya da 6dev hazirlamak gibi etkinlikler
olarak dile getirmislerdir. Ogrenme-6gretme yasantilarindaki bu kisitlayict durumun (Atman ve
digerleri, 2023) karakteristikleri yiiz ylize ve 6grenci merkezli egitime uygun olan ozel egitim
derslerinin ¢evrim igi islenmesinden dolay1 6gretmen adaylarinin daha ¢ok uygulamaya yonelik
ders konularmi (Kosterelioglu ve digerleri, 2014) talep etmelerinde tetikleyici bir sebep oldugu
sOylenebilir. Uygulamaya doniik talep edilen dersler (Durdukoca, 2017) ise 6gretmen adaylarinin
yliz ylize ve fiziksel olarak gercek anlamda aktif bir sekilde dersleri islemeye ve gerekli mesleki
becerileri kazanmaya istekliliklerinden kaynakli oldugu diistintilebilir. Cevrim igi yiiriitiilen
derslerin 6gretme-6grenme siireglerindeki bir diger yansimasi ise ders materyalleri kullanimindaki
kisithiliktir. Dersler djjital ortamda islendigi icin 6gretmen adaylar1 agisindan materyal kullaniminin
gliclestigi sOylenebilir. Fakat bununla birlikte bilgisayar ve cep telefonu gibi cihazlardan (Cay ve
digerleri, 2020), dijital ortamlardaki 0zel egitim Ogrencilerine yonelik egitsel platformlardan,
uygulamalardan (Subakan ve Kog, 2019) ve yardima teknolojilerden (Bozkurt, 2017; Michaels ve
McDermott, 2003) faydalanmak da miimkiin olabilir.

Ozel egitim dersinde uygulanilmasi istenilen strateji, yontem ve tekniklerin temelinde pratige dayali
ve Ogretim tliyesi rehberliginde yapilmak istenilen uygulamalarin oldugu da dikkat ¢cekmektedir.
Bununla birlikte farkli branslardan 6gretmen adaylarinin goriislerine gore, ders dis1 etkinlikler
kapsaminda gercek okul ortamlarinda staj galismalarinda 6zel egitim Ogrencileri ile iletisim
kurmanin (Camci-Erdogan, 2021; Hgar, 2017; Kardes ve Tagkin, 2020) ya da kaynastirma
Ogrencilerini smif ortaminda gézlemlemenin (ilik ve Deniz, 2020; Oztiirk ve digerleri, 2014) mesleki
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tecriibe edinme bakimindan faydali olabilecegi, 6zel egitim Ogrencilerine uygulanacak cesitli
Ogretme-0grenme yontem ve tekniklerinin smif ortaminda uygulanmas: yoluyla yaparak ve
yasayarak kalici 0grenmeler saglanabilecegi sonuglar1 da ortaya g¢ikmaktadir. Bu baglamda,
ogrenme-ogretme yasantilarin katilimcilar: hedef/kazanimlara ulastirmasi icin mevcut 6grenme
stireclerine ek olarak uygulama agirlikli etkinliklere yer verilmesinin faydali olacag: diistiniilebilir.

Ozel egitim dersi 6gretim programinin degerlendirme temasinda 6gretmen adaylar: yazili smav,
performans ya da karma olarak her {i¢ degerlendirme tiiriiniin de kullanilabilecegini dile
getirmislerdir. Bu degerlendirme tiirleri igerisinden ise katimcilar en fazla performans
degerlendirmesi yapilmasi goriisiinii benimsemislerdir (Zan ve Zan, 2020). Degerlendirme yontemi
uygulanan egitimin yiiz yiize ya da uzaktan egitim olmasina gore de avantajlar ve dezavantajlar
ortaya koymaktadir. Bu baglamda en uygun degerlendirmenin karma ydntem olabilecegi diisiintilse
de Ogretim {iiyeleri nihayetinde degerlendirme basamaginda okulun imkanlar1 dahilinde hareket
edebileceklerdir. Gliglii ve objektif bir degerlendirme yapabilmek icin kaginilmaz hale gelen uzaktan
egitimi de igerisine alan yenilik¢i teknolojilerin hem yiiz yiize hem de uzaktan egitim
degerlendirmelerinde ise kosulmasi 6nem arz etmektedir.

Sonug olarak farkli branglardan 6gretmen adaylarinin goriislerine gore 6zel egitim dersi 6gretim
programinin hedef kazanimlarinin 6gretmen adaylarinin mesleki/egitsel ihtiyaglarina yonelik
olarak meydana getirildigi ve ogretmen adaylarinin biiyiik ¢ogunlugunun hedef kazanimlara
ulastigr sOylenebilir. Dikkat ¢ekici bir diger sonug ise 6gretmen adaylarimin bu dersi aldiktan sonra
ozel gereksinimli 0grencilere karsi tutumlarmin olumlu yonde degisimidir. Calismada ayrica,
Ogretim programu igeriginin hedef kazanimlara ulastirmaya yonelik oldugu fakat yine de igerigin
uygulama agirlikli konularla zenginlestirilmesi gerektigi goriislerinin agirlik kazandig1 da ortaya
konulmustur. Ogrenme-égretme yasantilarinda da bu dersin ¢evrim igi yiiriitiilmesinden ziyade
yliz ylize ylriitiilmesinin 6gretmen adaylarinca daha faydali goriildiigii ve staj, gozlem, ozel
egitime yonelik Ogretme-6grenme yontem tekniklerinin uygulanmasi gibi gesitli etkinliklerle
kapsamli faaliyetler yapilmasina dair goriisler 6ne ¢cikmigtir. Programin degerlendirme boyutunda
ise performans degerlendirmesi yapilmas: goriisii agirlik kazansa da okulun imkanlar1 dahilinde
objektif bir degerlendirme yapilabilecek teknolojik imkanlarin siirece dahil edilmesinin faydali
olabilecegi diisiiniilmektedir. Bu arastirmada hedefler boyutunda, 6gretmen adaylarmnin 6gretim
programindaki hedef kazanimlara/becerilere ulastifi sonucuna varilsa da nitel calismalar
genellenebilir sonuglar elde etme ¢abasinda degildirler (Yildirim ve Simsek, 2013). Bundan dolay:
gelecekte 0zel egitim dersi 6gretim programinin hedef kazanimlarini/becerilerini konu alan ve bu
kazanimlarin/becerilerin zaman igindeki degisimlerini de ortaya koyan boylamsal calismalar
gerceklestirilerek arastirmamiz sonuglari ile gesitli kiyaslamalar yapilabilir. Icerik boyutunda, 6zel
egitim dersi ogretim programinda uygulamali derslerin yogunlukta oldugu bir icerik yapisinin
islevselligi ve hedef kazanimlara ulastirma diizeyi hakkinda yapilacak arastirmalarin da faydal
olabilecegi diistiniilmektedir. Bununla birlikte 6gretim programinin siire¢ boyutu ile ilgili olarak,
ylz ylize ve dijital egitim ortamlarinda stirdiiriilen 6zel egitim dersleri ile ilgili iliskisel aragtirmalar
gerceklestirilerek Ogretim programinin siire¢ boyutunun islevselligi daha 6zel bir gercevede ele
alinabilir. Ayrica, 6zel bir {iniversite kapsaminda yiiriitiilen bu arastirmanin benzerleri devlet
iiniversitelerinde de hayata gegirilerek karsilastirmali ¢alismalar yapilabilir.

Bu arastirma 2023-2024 egitim-Ogretim yilinda Kuzey Kibris'ta 6zel bir iiniversitenin egitim
fakiiltesinde 6grenim goren 6gretmen adaylarmin goriigleri ve 6zel egitim dersi 6gretim programi
ile smirhdir.
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