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Abstract

Vygotsky's Sociocultural Theory is a well-known theory that focuses on the cognitive development
by combining it with a social perspective. In the literature, Sociocultural Theory is seen as an alternative to
the traditional theories of cognitive development in early childhood education. Teachers' perceptions of the
theory may be important in the children's learning process. The current study aims to investigate the views,
knowledge, and self-reported practices of early childhood educators regarding the practicability of Vygotsky’s
Sociocultural theory. Phenomenological research design, as a qualitative research method, is applied. The
data is collected through semi-structured interviews with early childhood educators who worked in private
kindergartens in Ankara, and convenience sampling is used to reach the participants. Two researchers
analyzed the data with the thematic analysis method. The findings show that although participants used some
of the implications of the theory, they do not have explicit information about the implications, especially
about the scaffolding and peer learning. It is recommended that more support and training regarding the
theory, especially peer learning and scaffolding, should be offered to the in-service teachers.
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Ozet

Vygotsky’nin sosyo-kiiltiirel teorisi, gocuklarin biligsel gelisimlerine ve toplumu 6nemli bir bilesen
alarak 6grenme silrecine odaklanan énemli bir teoridir. Alan yazinda, sosyo-kultiirel teorinin, erken gocukluk
egitiminde elestirilen geleneksel bilissel teorilere bir alternatif sundugu belirtiimektedir. Ogrenme siirecinde
Ogretmenin teoriyi algilama bigimi 6nem tasimaktadir. Calisma, erken gocukluk egitimcilerinin Vygotsky'nin
sosyo-kilturel teorisine iliskin gorislerini, bilgilerini ve 6z raporlu uygulamalari aragstirmayr amaglamaktadir.
Nitel arastirma yontemlerinden fenomonolojik arastirma tiiriinii benimseyen bu arastirmada, kolay ulasilabilir
durum 6rneklemesi yontemi ile Ankara’da 6zel anaokullarinda gérev alan okul 6ncesi 6gretmenlerinden yari
yapilandiriimig gériisme ile veriler toplanmistir. Veriler, iki arastirmaci tarafindan tematik analiz kurallarina
uygun olarak kodlanmistir. Bulgulara gore, 6gretmenlerin teorinin bazi uygulamalarini gerceklestirmelerine
ragmen, ¢ogunun uygulamalarin igerigi, 6zellikle de iskele kurma ve akran 6grenmesi hakkinda agik bilgiye

1 This study was presented as an oral presentation at the Xth International Eurasian Educational Research
Congress in 2023.
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sahip olmadiklarini ortaya koymustur. Bulgular i1siginda, 6gretmenlere akran 6grenmesi ve iskele kurma
konusunda daha fazla destek sunulabilecegi dnerilmistir.

Anahtar Kelimeler: Sosyo-Kiiltiirel Teori, Erken Cocukluk Egitimcileri, Vygotsky, Ogretmen gérisleri

1. Introduction

There are many theories about how cognitive development and learning processes are
formed/enforced in children, and each of these theories analyzes this phenomenon from a different
perspective. Vygotsky is one of the theorists known for his studies on the cognitive development of
children with his "Sociocultural Theory”. The theory has three main features: giving place to genetic
factors, perceiving social life as the source of mental functioning, and the significance of the signs and
the tools in the social and psychological processes (Wertsch, 1990). Despite Vygotsky giving a central
role to social history in the process of his study, he still gave a part to genetic backgrounds (Wertsch,
1990). In other words, different factors create Vygotsky's Sociocultural theory such as genetic factors
and biological growth. However, according to Vygotsky (1978), "Vygotskian psychology...stated that
the human mind is constructed through a subject's interactions with the world and is an attribute of
the relationship between subject and object” (as cited in Verenikina, 2010, p. 17). As a result, it can be
said that society and history are important components of Sociocultural theory.

In terms of the importance of society in the mental functioning of the child, as Vygotsky (1981)
mentioned, each learning experience occurs two times in a child's development. Firstly, it occurs in the
inner psychology of the child, and the second one is intrapsychological among people (Vygotsky, 1981).
In other words, the other individuals with the tools and signs are important factors for mediating
mental functioning (Vygotsky, 1989). In addition, although children have individual learning processes,
the information they can learn alone is limited. When they reach the first point, children gain
knowledge through the social interaction they establish with adults and superior peers (Barnett, 2019).
Also, in this process of mental functioning, the language development of the children also has great
importance. According to Vygotsky (1978), while children are performing specific tasks, their speech
provides them with attention and leading. As a result, after children start to speak, it can be expected
that they will perform higher mental functioning (Vygotsky, 1978).

To sum up, according to Sociocultural theory, although it is accepted that children's individual
cognitive development is still valid, their sources of knowledge are limited. So, through their
interaction with adults and superior peers, children gain more knowledge and experience to support
their cognitive development. In this process, children also use their language to reflect their ideas and
develop their self-regulation.

As mentioned, the Sociocultural theory of Vygotsky focuses on children's learning process and
explains important aspects of their learning. In addition to understanding children's learning with
Sociocultural theory, it can also be used to develop children's learning process. Effective use of the
Zone of Proximal Development (ZPD) and Scaffolding can improve children's learning processes while
providing opportunities for cooperative learning. Zone of Proximal Development can be defined as the
"actual development level," which is determined by the place that the child independently can achieve
and the place that the child achieves with the help of an adult or superior peers (Vygotsky, 1978, as
cited in Tudge, 1990). At this point, peer learning and adult guidance become some of the important
aspects of the Zone of Proximal Development.

The Zone of Proximal Development can be used effectively in education. For instance, the
results of the research conducted by Clapper (2015) show that when learners try to gain new
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knowledge, they experience a disequilibrium process. usage of ZPD helps learners to develop
accommodation and assimilation processes so that they can better work through the disequilibrium
process (Clapper, 2015). Also, as Tudge (1990) mentioned, the Zone of Proximal Development can also
be used in inclusive education. Vygotsky argued that to benefit from the Zone of Proximal
Development, children with normal development and special needs can take education together,
which can be beneficial for both parties, and both parties can be aware of the society they live in
(Tudge, 1990).

1.1.Sociocultural Theory in Early Childhood Education

From the Western perspective, educating young minds happens by putting learning and
developmental theories, which are about how they acquire an understanding and knowledge of their
worlds, into practice (Edwards, 2005). Thus, it can be stated that theories related to learning and
development are crucial in educating young children. Considering this point and the point mentioned
above, which is that Vygotsky's theory is a learning theory with social and cultural aspects, it is
inevitable to consider this theory in education. In terms of early childhood education particularly,
according to Edwards (2003), “children participating in early childhood education are at a stage in their
lives whereby the assumed knowledge acquisition abilities paired with content attainment in higher
levels of education are still in the process of development" (p. 252) In other words, in early childhood
periods, the ability of knowledge acquisition paired with the acquisition in higher levels is also an
important part in education, and it is in the developmental process. Considering this, it can be
suggested that theories of learning and development are crucial in educating young children during
their early childhood years. Thus, as a theory of development and learning, the sociocultural theory
has implications for the education of young minds. What can be unique about the sociocultural theory
with its applications? As mentioned before, Vygotsky considered social and cultural aspects with
genetic factors additionally. This can be seen in the educational implications of the theories and
teachers' directions in using them, too. Edwards (2003) stated that "the sociocultural explanation of
learning as a true alternative to the criticisms raised against the more traditional cognitive
developmental explanations employed as an informant to the early childhood curriculum in the past"
(p. 263). In other words, Vygotsky's sociocultural theory is applied in education as there is a need for
this in supporting early childhood education curricula within the criticism of Piaget's theory. As a result,
this can show us one aspect of why applying Vygotsky’s theory of sociocultural learning is necessary.

In addition to this, as mentioned before, there are some concepts of Vygotsky's theory of
sociocultural learning that support children in their development. These concepts can be applied to
educational practices. Firstly, as mentioned, the Zone of Proximal Development is one concept of
Vygotsky's sociocultural theory. This concept's significance can be seen in its educational implications.
Whenever a teacher tries to teach subjects above the understanding level of the children in the
classroom, the children will find themselves in a boring and unmotivated situation (Barnett, 2019).
Thus, sociocultural theory should be a practical part of early childhood education in order to prevent
a decrease in children’s curiosity. Secondly, the scaffolding concept is playing a part in education. As
Van Der Stuyf (2002) indicated in relation to scaffolding, the learner does not acquire the knowledge
passively, but the learner learns the knowledge by building on past knowledge and creating new
knowledge by teachers’ lead ( Van Der Stufy, 2002). Thus, with scaffolding, the children become active
learners in the process of acquisition of knowledge. In addition to these concepts, thirdly, Barnett
(2019) mentioned the cooperative learning concept, which "involves students working with other
students one on one" (p. 2). In other words, they become a team on a learning journey. Thus, it may
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be said that sociocultural theory can contribute to learning by making it occur together in early
childhood education.

Fourthly, focusing on the use of Vygotsky's theory in education from another concept of the
sociocultural theory, which is private speech, its benefits in education are seen in experimental
research. For example, although at the easy levels, private speech does not lead to a crucial
development in performing, it has a huge effect at both intermediate and high difficulty levels
(Montero & Dios, 2006). In other words, from Montero and Dios' research, it can be interpreted that
levels above the children's understanding can be supported with private speech. As a result,
considering the shift to cultural inclusion in developmental theories, Zone of Proximal development,
scaffolding, cooperative learning, and private speech are useful concepts that can be used in educating
young minds. Thus, as practitioners in educating young minds, the teacher's views on sociocultural
theory and its practicability are importance factors in integrating Vygotsky's theory in education.

1.2.Views of Early Childhood Educators

View is a concept framed around reflecting a thing, a mood, viewpoint, or idea that is fixed by
other's understanding and judgement (Pajares, 1992).In another sources, the view is identified as “a
way of thinking about or understanding something” (Mayor, 2011, p. 1953). There are studies
indicating how teachers view and/or use the theory of Vygotsky (Jean-Smith, 2018; Keles &
Alisinanoglu, 2014; Karaman et al., 2023; Pentimonti & Justice, 2010; Steele, 2001). In a study
investigating sociocultural theory in mathematics teaching, it is revealed that although the teacher was
not aware of her using sociocultural theory, she clearly identified the theory in the teaching process
and her clarification of the reasons of using communication (Steele, 2001). In other words, it can be
said that teachers can use sociocultural theory without initially knowing it. Also, in a study investigating
usage of scaffolding among preschool teachers, the results revealed inconsistency between frequency
of their actual usage of scaffolding and frequency of perceived usage in their practices (Pentimonti &
Justice, 2010). Thus, this study recommended professional development for preschool teachers for
better awareness regarding usage of scaffolding (Pentimonti & Justice, 2010). Similarly, Jean-Smith
(2018), examined the early childhood teacher's beliefs and practices about the peer learning in New
Zealand. The research result showed that majority of the participant teachers describe the peer
learning as working together and making collaborations. On the other hand, very small number of the
participants associate the peer learning with the learning from the more knowledgeable peers.

In Turkey context, a study conducted by Keles and Alisinanoglu (2014) examined the views of
preschool teachers on the private speech. The study revealed that the statements used by the
participants in terms of the private speech are moderately consistent with the Vygotsky’s view of
private speech (Keles & Alisinanoglu, 2014). Karaman and her colleagues (2023) also conducted a case
study on preschool teacher’s practices regarding Sociocultural theory in Turkey, they suggested that
it is necessary to provide knowledge on theory and practice to teachers.

To sum up, teachers’ knowledge and awareness regarding sociocultural theory and implications
can also affect their usage of sociocultural theory in their teaching practices. Implementing the
sociocultural theory of Vygotsky with knowing its implications and benefits may be more helpful and
practical in children’s development and learning in early childhood settings. Especially it became more
important when considering examples of using the theory, such as the usage of creativity to support
the private speech of children with easy instruments (Bayhan & Saranl, 2010). To create support in
education, like in this example, it is necessary to know the details of Vygotsky’s sociocultural theory
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and practical ways of it properly. This is where the teachers’ knowledge and awareness regarding the
theory may gain importance.

1.3.Purpose of the Study

The purpose of the current study is to investigate early childhood educators' views, knowledge,
and self-reported practices of Vygotsky's sociocultural theory and the reflections of their views on their
self-reported practices. By reaching these aims within the context of Turkey, the initial aim of the
present study is to detect the understanding of early childhood educators of Vygotsky’s theory and the
ways that they use it in their practices. Also, the results of the study can show whether there is a
misunderstanding of the theory or a lack of information about its practicability. Thus, in accordance
with the results, early childhood educators can be supported with practical education or conferences
about the Sociocultural Theory. As a result, the results of this study are most likely to assist teacher
educators and policymakers in making informed decisions in supporting early childhood educators in
using the theory of Vygotsky in practical terms by detecting the clues about early childhood educators’
beliefs about practicability on Vygotsky’s Sociocultural Theory. In the end, since the theory can have a
great impact on young children’s development, as mentioned in the literature (Montero & Dios, 2006;
Van Der Stuyf, 2002; Vygotsky, 1978), it is aimed to understand the teachers' views about Sociocultural
theory better and contribute to the usage of Sociocultural theory in early childhood education settings.

Research Questions
The current study wants to give answers to the research questions mentioned below.

1. What are the views and knowledge of early childhood educators on Vygotsky’s Sociocultural
theory?

2. What are the self-reported practices of early childhood educators on Vygotsky’s Sociocultural
Theory?

3. How are early childhood educators' views and knowledge of Vygotsky reflected in their self-
reported practices?

2. Method

2.1. Design

The current study adopts a phenomenological study design type of qualitative research. The
Phenomenological study identifies the individuals’ ideas, feelings, and views about a concept (Creswell,
2007). In line with the study's aim, which is to examine self-reported practices, views, and knowledge
of teachers, considering the given definition, the phenomenological study design was found to be
suitable for the nature of this study. In qualitative studies, interviews, recordings, or observations to
gain insight into, observe, and recognize the phenomena (Creswell, 2014).

2.2. Participants

The sample of the research is early childhood education teachers who work in private schools
in the Ankara region in Turkey. The researchers conducted convenience sampling in this study, which
is based on the access and geography proximity allowing us to save time and effort (Creswell, 2007;
Yildirim & Simsek, 2021). The participants have been described as P1 to P8 anonymously.
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Table 1. Demographic Information of the Participants

Themes Categories The number of the participants
Sex Female n=7
Male n=1
Age 18-24 n=2
25-34 n=5
35-44 n=1
Degree Level Associate degree n=1
Bachelor’s degree n=7
Type of the Private preschool n=7
school currently Public preschool n=1
working
Age group of the 48-60 months n=3
classroom 60-72 months n=5
currently working
Year of the 0-2 years n=5
experience 3-5 years n=2
11 years and n=1

above

Their demographic knowledge, which is related to their age, sex, degree level, year of
experience, type of school currently working, and the age group of the current classroom, is also
gathered in addition to interview questions. The details about the demographic information can be
seen above in Table 2. Seven female early childhood educators and one male early childhood educator
participated in the current study. Participants' ages range from nineteen to forty. Also, their years of
experience range from one to eighteen years. Lastly, 87.5% percent of participants have a bachelor's
degree, while 12.5% percent have an associate degree.

2.3. Data Collection Tools

As a data collection instrument, a semi-structured interview protocol was used. The interview
guestions were developed by the two researchers following a review of the related literature. In the
developing process, interview questions are formed by two researchers by considering the literature
review and the aims of the study. Then, ideas from an advanced expert who is a doctoral student and
research assistant at the Department of Elementary and Early Childhood Education are collected about
the interview questions before implementing the pilot study. In detail, the expert suggested the
researchers make questions more specific regarding the main focus areas of the study. Thus, by
considering the aim of the study, new questions are added and categorized. Also, the researchers got
feedback on the sentence structure to prevent giving directions to the respondents. Therefore, the
sentences' structures are changed to make them less directed. After this, a pilot study with the final
version of the interview questions is implemented. Following the pilot study, some additional changes,
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such as changing sentences to more understandable ways for teachers, are made to finalize the
interview questions.

In the semi-structured interview, there were four main parts. The first part included questions
aimed at gaining demographic information about the participants. The second part of the questions
was designed to reach the participants' views about Sociocultural theory. In the third part, questions
related to the participant's knowledge of Sociocultural theory were asked to collect data. In the final
part, a question about the participant's self-reported practice was arranged to reach the practice of
the teachers regarding Sociocultural theory. Two researchers formed interview questions by
considering the literature review and the aims of the study. Then, ideas from advanced experts are
collected about the interview questions before implementing them. Some of the interview questions
under each part can be seen in Table 2.

Table 2. Example Interview Questions

Parts Example of Questions

Views About Sociocultural Theory » What do you think about the
importance of engaging in group
work and peer learning for
children?

» What do vyou think about
supporting children in the learning
process when they have difficulties
on their own?

Knowledge about Sociocultural Theory » How does peer learning affect
children’s cognitive development?
» What type of support can be
provided to the children in the
learning processes that they have
difficulties on their own?

Self-Reported Practice » How do you use peer learning in
your classroom and what impact
do you think it has on children?

» Which methods do you use to
support children when they have
difficulties on their own in their
learning process? Which of these
do you think are more effective?

2.4. Procedure

The data for this study was collected between February —March 2023. As mentioned, a semi-
structured interview was used, which was developed by the researchers of this study by considering
the literature review and the aims of the study. Within the current study, interviews are conducted
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with early childhood educators depending on their available time and occasion. After reaching the
teachers conveniently, the application of the interview with each participant lasted nearly 15-20
minutes.

2.5. Data Analysis

The researchers, two graduate students from the Elementary and Early Childhood Education
Department doing their Master's in the Middle East Technical University, Department of Early
Childhood Education, analyzed all interviews separately. Intercoder agreement conducted.
According to Creswell (2007), “... reliability here will be on the intercoder agreement based on the
use of multiple coders to analyze to transcript data” (p. 210). In this process, the answers of the
participants were coded based on certain concepts that are expressed in Sociocultural theory and
literature. In the analysis process, the steps suggested by Creswell (2007) were used. Firstly, the
researchers read the transcripts of the answers independently several times, and they coded.
Secondly, they met and examined their codes, which led them to develop major codes. After that,
they again independently coded the transcripts. Then, they get together to compare the codes and
finalize the codes. The final version of the codes was used to create categories and evaluate the
results (Creswell, 2007). Based on the existing categories, the intercoder agreement reliability was
calculated as .91. As 575 Miles and Huberman (1994) claims, to provide intercoder reliability, the
intercoder agreement should be closer to 80 % and can approach 90 % based on the size and range
of the coding scheme.

2.6. Ethics

For this research, ethical approval was received from a State University Human Research
Ethics Committee on 27.01.2023.

3. Findings

Based on the research questions, the findings of the research are organized in the three main
titles: Views About Sociocultural Theory, Knowledge about Sociocultural Theory, and Self-Reported
Practices.

3.1.Views About Sociocultural Theory

As mentioned before, view is a concept defined as reflecting some ideas, mood or a thing,
which is fixed by other's understanding and judgement (Pajares, 1992). In another sources, the view is
identified as “a way of thinking about or understanding something” (Mayor, 2011, p. 1953). In this
study, the teachers’ views about sociocultural theory are focused. The findings under the first title,
Views About Sociocultural Theory, were presented in line with the categories indicated during coding.
The codes were organized under three categories, which were the Benefits of Peer Learning, the
Benefits of Teachers' Support in Challenging Tasks, and the Relationship Between Cognitive
Development and Language Development. These categories are coded as it is mentioned with the
according to number of the participants answers in Table 3 mentioned below.
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Table 3. Views About Sociocultural Theory

Categories Codes (number of the participants)

Benefits of Peer Learning Supporting learning (n=6)
Boosting socializing (n=2)
Reinforce curiosity (n=1)
Facilitate attention-giving (n=1)

Benefits of Teachers' Support in Challenging Zone of proximal development (n=3)
Tasks Individual learning (n=3)

Permanent learning (n=1)

Beneficial based on activity type (n=1)

Relation Between Cognitive Development and Complement each other (n=3)

Language Development Connected to each other (n=2)
Parallel to each other (n=1)
Usage of inner speech (n=1)

3.1.1. Benefits of Peer Learning

According to participants' answers to the question related to peer learning, all teachers believe
that peer learning is beneficial in different ways. Thus, it can be said that the majority of teachers'
views about peer learning are beneficial. One participant (P2) stated that,

“I think it is very important. Children learn a lot by observing and asking each other when
chatting among themselves or as a group for an activity.”

While six of them think that peer learning is beneficial in terms of supporting learning, two of
them believe that peer learning is important for boosting socializing. Also, only one of them thinks that
peer learning reinforces curiosity. In addition to this, only one of them (P5) believes that peer learning
facilitates attention-giving, which is stated as mentioned below.

“Group work is a good learning instrument. Group psychology affects the group and helps to
focus the attention of children who show adjustment problems in the group.”

3.1.2. Benefits of Teachers' Support in Challenging Tasks

All of the participants view scaffolding as useful because they mentioned that they found it
beneficial to support children in the areas where they are struggling. However, there are some
differences in the parts that they found beneficial. Three of them mentioned that they found it
beneficial in terms of the zone of proximal development. One participant (P4) mentioned,

“I think it is expected because developmentally, the child's adult support layers are to reveal
the child's abilities to raise."

However, three of them also mentioned that they found it beneficial in terms of individual
learning. On the contrary, a small number of participants (one teacher) clarify that they found it
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beneficial based on activity type. Also, one of them (P1) states that supporting children in the areas
that they struggle is beneficial for permanent learning as this participant stated,

“I think this is a normal process and | believe that this situation brings permanent learning.”

3.1.3. Relation Between Cognitive Development and Language Development

When the teachers are asked about their views on the usage of language development
activities and cognitive development activities together, almost all of them express that there is a
connection between cognitive development and language development. Three of the teachers
indicated their ideas on how cognitive development and language development complement each
other. For example, one of the teachers (P2) mentioned:

“I believe that language development is an integral part of cognitive development. Language-
related learning can be achieved from environmental factors, but structured cognitive
activities are more effective in controlling learning.”

In addition, two of the teachers express their ideas which see language development and
cognitive development as connected to each other in a way. One of the teachers indicates (P4) that:

“Language development is one of the most basic cognitive skills. Learning and using a language

III

is like a high-level decoding and coding skil

Finally, while one of the teachers thinks that there is a parallel relationship between cognitive
development and language development; one of the teachers (P7) directly mentions inner speech:

“According to Vygotsky, thought is related to language. The child expresses his thoughts with
language and as he can explain it as in inner speech, his thoughts develop. In this respect, there
is a positive relationship. As one increases, the other increases.”

3.2.Knowledge about Sociocultural Theory

Knowledge is a term characterized around obijectivity, probability, order and ability (Polanyi,
1998). Also, it is defined as the state in which an individual made a connection with reality cognitively
(Zzagzebski, 2017). Specifically, the teacher's knowledge consists of pedagogical and subject-related
knowledge and abilities that the teacher has (Mesa & Leckrone, 2020). Thus, within this study, the
teacher's knowledge about sociocultural theory represents their pedagogical and subject
understanding regarding the Sociocultural Theory.

The codes were organized under three categories which were the benefits of Peer Learning,
the Benefits of Teachers' Support in Challenging Tasks, and the Relationship Between Cognitive
Development and Language Development.
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Table 4. Knowledge About Sociocultural Theory

Categories Codes (the number of the participants)

Peer Learning Richer learning experience (n=7)

Ways of Teacher’s Support in  Scaffolding (n=3)

the Challenging Tasks Individual support (n=2)
Demonstrating (n=2)
Reinforcement (n=1)

Relation Between Cognitive Parallel to each other (n=3)

Development and Language Supporting each other (n=2)

Development Connected to each other (n=1)
Complement each other (n=1)
Development of inner speech (n=1)

3.2.1. Peer Learning

When participants’ answers to the question related to knowledge about peer learning and how
it is affected cognitive development, it is revealed that although most of the participants revealed
connections between cognitive development and peer learning, most of them do not provide answers
specifically related to Vygotsky’s perspective in peer learning.

One of them gave irrelevant information to the question. Seven out of eight teachers stated that peer
learning provides a richer learning experience. To illustrate, one of them (P7) stated that,

“Peer learning has a positive effect on cognitive development as children try to organize the
information while telling each other something and to express it correctly.”

Also, another one (P3) spoke about peer learning and cognitive development as follows.
"With each knowledge, they learn from each other, their knowledge level expands."
3.2.2. Ways of Teacher’s Support in Challenging Tasks

To investigate teachers' knowledge level of scaffolding, participants are asked how they can
provide support to children in challenging tasks. The participant's answers revealed ways for the
teacher support to the challenging tasks. They expressed the teacher's support in different ways. Three
of them mentioned scaffolding. For example, one of them (P7) satiated that,

“The teacher should be a guide where the child has difficulty in the construction of knowledge.
Not the direct provider of the information. The questions that will enable the difficult thing to
be looked at from different angles can be used in this support process.”

In addition to this, individual support is mentioned by two of the teachers in this question.
Demonstrating was also mentioned by two of the teachers. To illustrate, one (P5) stated,

“Support can be provided by showing and repeating one example and doing it together.”



Views, Knowledge, and Practices... 664

Only one teacher mentioned the teacher’s support in the way of reinforcement. As a result, it
can be said that in terms of the teacher's support to the children, the teachers did not have a high
amount of knowledge about the scaffolding in terms of Vygotsky's view, rather they focused on the
teacher's support ways.

3.2.3. Relation Between Cognitive Development and Language Development

Teachers' answers to the question, which is about the relationship between language
development and cognitive development, are investigated by two researchers. It is concluded that all
of the teachers have knowledge that is parallel to Vygotsky's ideas related to the issue. They mentioned
that there is a connection between them. However, teachers' answers revealed that their knowledge
about the relation between language and cognitive development is different. Three of the teachers
claim that cognitive development and language development are parallel to each other. One of the
teachers (P7) represents this by expressing that:

“These two areas are parallel and move together. The more advanced language development
is, the more advanced cognitive development is.”

In addition, three of the teachers represent their knowledge of cognitive development and
language development to support each other. For instance, one of the teachers (P6) says:

“I think these two fields have a nurturing relationship with each other.”

Finally, the three other teachers represent their ideas on the issue differently. One of them
claims that these two developments are connected to each other, while one of the other teachers
claims that they complement each other.

3.3.Teacher’s Self-Reported Practices

Practice is a mean to make theorical instruction, subject knowledge and education principles
real (Dewey, 1904). Thus, in education field, practice may be shown as the act of knowledge,
instruction and principles. In this study, teachers’ self-reported practices are teachers’ own given
details about their actions regarding making knowledge real.

The codes were organized under three categories, which were the benefits of Peer Learning,
the Benefits of Teachers' Support in Challenging Tasks, and the Relationship Between Cognitive
Development and Language Development.
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Table 5. Self-Reported Practice

Categories

Codes (number of the participants)

Usage of Peer Learning

Methods of Teacher’s in the

Challenging Tasks

Support

Activity Processes Including Cognitive
Development and Language Development
Together

Small group activities (n=3)

Reinforce sharing (n=3)

Activities related to creativity (n=1)
Brainstorming method (n=1)
Communication during free time(n=2)

Scaffolding (n=3)

Demonstrating (n=1)

Questioning (n=1)

Feedback (n=1)

Modelling (n=1)

Parent involvement activities (n=1)
Integrated activities (n=1)
Reinforcement (n=1)
Documentation(n=1)

Individual learning (n=1)

Science activities (n=3)
Math activities (n=2)
Literacy activities (n=1)

Music activities (n=2)
Assessment (n=1)
Drama activities (n=1)
Self-care activities (n=1)
Language activities (n=1)

3.3.1. Usage of Peer Learning

The teachers’ answers related to their practices in terms of peer learning are investigated. It
concluded that three out of eight teachers concluded that they use peer learning in small group
activities. For example, one of them (P5) stated that,

“Small group work, games where they act as a team, and pair work are the methods | use for
peer learning. Here, | try to give children different tasks, to work in. complementary roles, and
to keep in touch throughout the process.”

In addition to this, three out of eight teachers mentioned their usage of peer learning in reinforcing
sharing. To illustrate, one teacher (P4) mentioned,

“They all do their activities by sharing and talking and agreeing, using the same materials on a
large paper.”

One of the teachers stated peer learning’s usage in activities related to creativity, while one out of
eight teachers mentioned usage in the brainstorming method. The one answer (P1), which is related
to the brainstorming method, is mentioned below.
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“I frequently use small group activities, creativity actives, and brainstorming methods.”

As a result, while seven teachers mentioned that they used peer learning in their practices in different
ways as mentioned above in detail, one of them (P6) did not state a situation in which peer learning is
used since the teacher gave this answer,

“It has positive effects.”
Thus, the participant did not mention the way of the usage of peer learning.
3.3.2. Methods of Teacher’s Support in the Challenging Tasks

To investigate the teachers' usage of the scaffolding, they asked about which techniques they
use to support the children in challenging learning experiences. According to the answers of the
participant teachers, they use a wide variety of techniques. At this point, only three of the teachers
mentioned that they use scaffolding in challenging tasks. For instance, one of the teachers (P7) says:

“l use the scaffolding and the feedback mostly. However, | think the most effective method is
scaffolding.”

In addition to that, each of the other teachers represents different methods to support
children in different tasks. These are demonstrating, questioning, feedback, modeling, parent
involvement activities, integrated activities, reinforcement, documentation, and individual learning. At
this point, one of the teachers (P3) represents his/her ideas on the usage of parent involvement in the
challenging task as follows:

"I give plenty of space to instant opportunity learning in the classroom. With physical
reinforcement and family participation activities, | motivate by making the activities that
children have difficulty with individually and common."

In addition, the teacher (P4) who uses individual learning represents his/her ideas in this way:

“l am personally interested in the learning of children. For example, if a child has difficulty in
simple addition, I try to choose a different learning method for him/her and | do the activities
| choose with this child while the other children are at playtime.”

As a result, it can be observed that the number of teachers who use the scaffolding is lower
than half of the participant group.

3.3.3. Activity Processes Including both Cognitive Development and Language Development

To examine the teacher's practices about integrating activities related to cognitive
development and language development, they are asked whether they used it and examples from
them if they use it. Most of the teachers (7 teachers) indicated that they use cognitive and language
development together in different activity processes. These teachers mentioned their activity
processes as follows. Three of them stated that they use cognitive development and language
development together in science activities. For example, one of these (P1) participants mentioned,

“Yes, for example, while learning colors with cards or something, | do parallel activities with
song and visual cognitive development.”

Also, two of them mentioned their usage together within math activities with their answers to
the question. On the contrary, two teachers out of eight teachers mentioned their usage as together
within literacy activities. To illustrate, one of them (P8) stated that,
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“l use it, for example, it is a very useful method for children to learn new words in the activity
process and to use them in sentences in accordance with their meanings. Also, talking about
words with similar roots supports the child in both areas.”

In addition to these, each of the other teachers expresses that they use different types of
activities to integrate cognitive development into language development. These are Literacy activities,
assessment processes, drama activities, self-care activities, and language activities. One teacher (P5)
who expresses he/she uses the literacy activities says that:

“I use it, for example, it is a very useful method for children to learn new words in the activity
process and to use them in sentences in accordance with their meanings. Also, talking about words
with similar roots supports the child in both areas.”

In addition, one of the teachers mentioned that she/he (P6) used it during the assessment times:

"Yes, I'm using it. In general, at the end of each activity, there are assessment and presentation
activities in which the children summarize the activity processes."

As aresult, it can be concluded that almost all of the teachers (n=7) use cognitive development
and language development together. In addition, it can be observed that teachers use different types
of activities to include cognitive development and language development together such as science,
math, literacy, and drama.

4, Discussion

This research is aimed to investigate the early childhood education teachers' views,
knowledge, and self-reported practices based on Vygotsky’s Sociocultural Theory. So, these three
categories are investigated in the specific codes which are formed based on the research results. In
the following parts, the findings are discussed in the main categories, which are peer learning,
scaffolding, and the relation between cognitive development and language development. In line with
the research questions, the findings related to categories are discussed in terms of teacher’s views,
knowledge and self-reported practices.

In the research conducted in 2001, Steele mentioned that although the teacher did not know
she was using Sociocultural theory, she performed some practices of the theory (Steele, 2001). In
addition to supporting the argument, the current study also revealed that although the teachers
perform some of the implications of the Sociocultural Theory, most of them do not have evident
knowledge about the content of the practices, especially about peer learning and scaffolding. At the
end, this lack of information about the theory leads teachers to use some of the practices in an
argumentative way.

In terms of peer learning, in the literature, it is founded teachers’ views on the peer learning
generally regarded as working together rather than learning from superior peer (Jean-Smith, 2018). In
line with the literature, the current study also found that although teachers participating in this study
think peer learning is beneficial, they do not use it from Vygotsky's view. In detail, according to
Vygotsky's Sociocultural theory, peer learning is based on learning from/with the superior peer. In
other words, adult guidance or collaboration with more capable peers can lead children to deal with
challenging situations and growth in their zone of proximal development (Vygotsky, 1978, as cited in
Tudge, 1990). Based on the participant teacher’s self-reported practices, they usually used peer
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learning as small group activities or sharing during the activities. As a result, it can be said that the
teacher's usage of peer learning is not in line with the implications of Sociocultural Theory.

In terms of scaffolding, In the current study, it is found that only three of eight teachers are
knowledgeable about supporting children in their challenging tasks by using scaffolding and usage of
scaffolding in their daily practices. Others mentioned different methods, such as reinforcement to the
question related to the ways they supported children in the processes that they struggled with. This
result also computable with the literature. The research conducted by Eshach and Dor-Ziderman
(2011) indicated that although scaffolding is a great opportunity to support children's thinking in
kindergarten settings, it is a vague term that currently has limited practical implications by early
childhood teachers, and it is necessary to build a connection between theory and practice (Eshach &
Dor-Zderman, 2011). In addition, the study conducted by Pentimonti and Justice (2010) suggested that
the awareness of the preschool teachers regarding the usage of scaffolding should be increased with
trainings. As it can be understood, the current study reaches similar results to these studies (Eshach &
Dor-Zderman, 2011; Pentimonti & Justice, 2010), and it reveals that the teachers do not perform the
scaffolding prevalently. As a result, related to our study and other literature findings, it can be said that
teachers have limited knowledge about scaffolding, and the limited knowledge is also reflected to their
practices. As Steele (2001), "students construct a more powerful way of thinking about mathematics
through social interactions with a more knowledgeable person; in these episodes, it was their teacher"
(p. 414). Thus, it is clear that in education, the support of teachers as more knowledgeable persons
has an impact on their learning process. By considering this, it can be said that it is crucial to inform
teachers about using scaffolding within Vygotsky's perspective.

When the teachers are asked about their views, knowledge, and self-reported practices based
on the relation between language development and cognitive development, their answers show that
in addition to knowing the relation between cognitive development and language development, they
also reflected this knowledge into practice. According to "The Ministry of Education Early Childhood
Education Curriculum" (2013), "the developmental program takes social and emotional, motor,
cognitive, language developmental areas, and self-care abilities together with an integrative approach"
(p. 18). As the teachers currently use this program in their practices, and it mentioned an integrative
approach, the teachers' view, knowledge, and practice about using cognitive and language
development in an integrative way can be connected with the national curriculum. Although the
current study showed that teachers have knowledge regarding the relation between language and
cognitive development, the study conducted by Keles and Alisinanoglu (2014) revealed that
participants’ views about private speech are moderately in line with Vygotsky’s view. It can be said
that while participant teachers demonstrated some level of knowledge regarding the relationship
between language development and cognitive development, their lack of knowledge can also be
observed in different aspects of this relation, such as private speech.

5. Conclusion

Firstly, the presented study reported a lack of knowledge about scaffolding and using
scaffolding in their teaching practices. Secondly, it is concluded that although they do not have a deep
understanding of peer learning from Vygotsky's perspectives, they presented that they used peer
learning in teaching practices. However, it is imperative to emphasize that the teachers' view on peer
learning differs from the perspectives of Sociocultural theory. Lastly, in terms of cognitive and language
development integrated activities' knowledge and usage, they reported that most of them have
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enough knowledge and teaching practices. With the scope of these results, a conclusion can be made
that although peer learning and scaffolding are important terms in early childhood education, the
result shows that the teacher does not perform these effectively. Thus, as an implication, more support
to the teachers about the usage of peer learning and scaffolding can be offered. Moreover, while the
current study tries to investigate the teacher's views on Sociocultural Theory in a detailed way, it is
also realized that the previous research generally focuses on the theory in a more general way. This
situation makes it hard to understand the teacher's specific knowledge and views about the practices
of Sociocultural Theory. Since it is necessary to have these results to support teachers about the theory,
more research in the field of Sociocultural Theory is required.

6. Limitations and Recommendations for Future Studies

The presented study has a few limitations. Firstly, the number of participants in the sample is
eight participants, which can be considered as a limitation of sample size. It would be better if this
study is conducted with a larger sample in future studies to reach better results. In addition, the ratio
of males and females in the research is not equal since the sample includes one man and seven
females. As a result, a larger sample with a more equal proportion in terms of sex can enhance the
results. The study includes teachers from private preschools, but public preschool teachers can also be
examined in future studies. Secondly, although the interview questions gathered data related to peer
learning, scaffolding, and cognitive and language development in terms of investigating Vygotsky's
theory, these categories can be enlarged to be more comprehensive. The data is collected from the
current study with the semi-structured interview, with the hope that the participants would provide
true answers in the process. Thus, the results are interpreted according to them. However, in future
studies, the method of the research can be developed. Since utilizing the self-reported practices of the
teachers is a limited method, additional methods can be used. For example, direct observation of the
classroom and the learning experiences of the children or documentation analysis of learning activities
can be used to investigate the practices of the teachers in future studies.
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Genis Ozet

Giris

Vygotsky, "Sosyo-kiltirel" teori ile cocuklarin bilissel gelisimi lizerine yaptig calismalarla
taninan kuramcilardan biridir. Vygotsky'ye (1978) gore, "Vygotskian psikoloji ... insan zihninin, bir
0znenin dinyayla etkilesimleri yoluyla insa edildigini ve 6zne ile nesne arasindaki iliskinin bir niteligi
oldugunu belirtmistir" (aktaran Verenikina, 2010, s. 17). Dolayisiyla, toplumun ve tarihin teorinin
onemli bilesenleri oldugu sdéylenebilir. Sosyo-kiiltiirel teori, cocuklarin 6grenmesini anlamanin yani
sira, ¢ocuklarin égrenme siirecini gelistirmek icin de kullanilabilir. Ogrenmenin sosyo-kiiltiirel
actklamasinin, erken cocukluk egitimde kullanilan bilissel gelisimsel teorilere yapilan elestirilere bir
alternatif olarak sunuldugu belirtilmistir (Edwards, 2003). Baska bir deyisle, Vygotsky'nin sosyo-kiiltiirel
teorisi egitimde uygulanmaktadir ¢linkii Piaget’in teorisine yapilan elestiriler kapsaminda erken
cocukluk mifredatinin desteklenmesinde bu teoriye ihtiyac¢ vardir. Sonug olarak, bu bize Vygotsky'nin
sosyo-kiltirel 6grenme teorisini uygulamanin neden 6nemli oldugunun bir yoniinii gosterebilir.
Uygulama siireci distnildiigiinde ise 6gretmenlerin teoriyi nasil algiladiklarini gésteren ¢alismalar
6nem kazanmaktadir. Alan yazinda, 6gretmenlerin Vygotsky'nin teorisini nasil gérdiklerini ve/veya
kullandiklarini gosteren c¢alismalar mevcuttur (Keles ve Alisinanoglu, 2014; Karaman vd., 2023;
Pentimonti ve Justice, 2010; Steele, 2001; Jean- smith, 2018). Matematik 6gretiminde sosyo-kultirel
O6grenme teorisinin arastirildigi bir calismada, 6gretmenin sosyo-kiiltiirel teoriyi kullandiginin farkinda
olmamasina ragmen, 6gretim siirecinde sosyo-kiiltlrel teoriyi acik¢a tanimladigi ve iletisimi kullanma
nedenlerini agikladigl ortaya ¢ikmistir (Steele, 2001). Baska bir deyisle, 6gretmenlerin sosyo-kiltirel
teoriyi bilmeden de kullanabilecekleri sdylenebilir. Buna ek olarak, okul 6ncesi 6gretmenleri arasinda
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iskele kullaniminin arastirildigl bir calismada ise sonuglar 6gretmenlerin uygulamalarinda iskeleyi
gercek kullanim sikliklarrile algilanan kullanim sikliklari arasinda tutarsizhik oldugunu ortaya koymustur
(Pentimonti ve Justice, 2010). Bu sonugtan yola ¢ikarak, bu calisma okul 6ncesi 6gretmenlerine iskele
kullanimina iliskin daha iyi farkindalik kazanmalari igin sosyo-kiltiirel teori hakkinda mesleki gelisim
edinmelerini 6nermektedir (Pentimonti ve Justice, 2010). Benzer sekilde, Jean- Smith (2018)
¢alismasinda, Yeni Zelanda'daki erken gocukluk egitimcilerinin akran 6grenmesine iliskin inang ve
uygulamalarini incelemistir. Arastirma sonucu, katilimci 06gretmenlerin  cogunlugunun akran
dgrenmesini birlikte calisma ve is birligi yapma olarak tanimladigini géstermistir. Ote yandan,
katilimcilarin ¢ok az bir kisminin akran 6grenmesini daha bilgili akranlardan 6grenme ile iliskilendirdigi
ortaya ¢ikmistir.

Tirkiye baglaminda, Keles ve Alisinanoglu (2014) tarafindan yirutilen bir calismada, okul
Oncesi 6gretmenlerinin benmerkezci konusmaya iliskin gorisleri incelenmistir. Calisma, okul éncesi
ogretmenlerinin benmerkezci konusmaya iliskin kullandiklari ifadelerin, Vygotsky'nin benmerkezci
konusma gorisu ile orta diizeyde tutarli oldugunu ortaya koymustur (Keles ve Alisinanoglu, 2014).
Karaman ve arkadaslari (2023) da Tuirkiye'deki okul 6ncesi 6gretmenlerinin sosyo-kiltiirel teori ile ilgili
uygulamalari Gzerine bir vaka ¢alismasi ylratmis, 6gretmenlere teori ve uygulama hakkinda bilgi
verilmesinin gerekli oldugunu 6ne sirmdslerdir.

Ozetle, 6gretmenlerin sosyo-kiiltiirel teori ve gikarimlarina iliskin bilgi ve farkindaliklari, sosyo-
kiltdrel teoriyi 6gretim uygulamalarinda kullanmalarini da etkileyebilir. Vygotsky'nin sosyo-kiiltirel
teorisinin, sonuglarini ve faydalarini bilerek uygulamak, erken cocukluk ortamlarinda cocuklarin
gelisiminde ve 6grenmesinde daha yararli ve pratik olabilir. Ozellikle, cocuklarin benmerkezci
konusmalarini  desteklemek icin vyaraticihgin kullanilmasi  gibi teorinin kullanim  6rnekleri
disindldiginde daha da 6nemli hale gelmektedir (Bayhan ve Saranli, 2010). Bu 6rnekte oldugu gibi,
erken gocukluk egitimi ortamlarinda ¢ocuklari gelisimsel agidan desteklemek igin Vygotsky'nin sosyo-
kiltdrel teorisinin detaylarini ve pratik yollarini dogru bilmek gerekir. Bu noktada 6gretmenlerin sosyo-
kiltdrel teoriye iliskin bilgi ve farkindaliklari 6nem kazanabilir.

Calismanin Amaci

Bu calismanin amaci, erken ¢ocukluk egitimcilerinin Vygotsky'nin sosyo-kiltiirel teorisine iliskin
goruslerini, bilgilerini ve 6z raporlu uygulamalarini ve goérislerinin 6z raporlu uygulamalarina
yansimalarini arastirmaktir. Bu amaglara Tirkiye baglaminda ulasarak, bu ¢alismanin ilk amaci erken
cocukluk egitimcilerinin Vygotsky'nin teorisini nasil anladiklarini ve uygulamalarinda nasil
kullandiklarini tespit etmektir. Bu amag ile birlikte, ¢alismanin sonuglari, teorinin yanhs anlasilip
anlasilmadigini veya uygulanabilirligi hakkinda bilgi eksikligi olup olmadigini gdsterebilir. Dolayisiyla,
sonuglar dogrultusunda, erken cocukluk egitimcileri sosyo-kiltirel Teori hakkinda uygulamali egitim
veya konferanslarla desteklenebilir. Sonug¢ olarak, bu ¢alismanin sonuglari, erken g¢ocukluk
egitimcilerinin Vygotsky'nin sosyo-kiltiirel teorisinin uygulanabilirligine iliskin inanglarina dair
ipuclarini tespit ederek, erken cocukluk egitimcilerinin Vygotsky'nin teorisini pratik anlamda
kullanmalarini destekleme konusunda kararlar almalarinda 6gretmen egitimcilerine ve politika
yapicilara yardimci olabilir. Alanyazinda da belirtildigi gibi (Montero ve Dios, 2006; Van Der Stuyf, 2002;
Vygotsky, 1978) sosyo-kiltlrel teorinin cocuklarin gelisimi tzerinde blyik bir etkisi olabileceginden,
o0gretmenlerin sosyo-kiltlrel teori hakkindaki gortslerini daha iyi anlamak ve sosyo-kiiltiirel teorinin
erken cocukluk egitimi ortamlarinda kullanilmasina katkida bulunmak amaglanmistir. Ozetle,
calismanin amaci, erken c¢ocukluk egitimcilerinin Vygotsky'nin sosyo-kiltirel teorisine iliskin
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goruslerini, bilgilerini ve 6z raporlu uygulamalari arastirmaktir. Calisma asagidaki arastirma sorularina
yanit aramaktadir.

1. Erken gocukluk egitimcilerinin Vygotsky'nin sosyo-kiiltiirel teorisi hakkindaki gorisleri ve
bilgileri nelerdir?

2. Erken cocukluk egitimcilerinin Vygotsky'nin sosyo-kiiltiirel teorisine iliskin kendi bildirdikleri
uygulamalari nelerdir?

3. Erken cocukluk egitimcilerinin Vygotsky'nin sosyo-kiltirel teorisi hakkindaki gorisleri ve
bilgileri kendi bildirdikleri uygulamalara nasil yansimaktadir?

Yontem

Bu calismada nitel arastirma tiirlerinden fenomenolojik c¢alisma deseni benimsenmistir.
Fenomenolojik ¢alisma, bireylerin bir kavram hakkindaki fikirlerini, duygularini ve gorislerini tanimlar
(Creswell, 2007). Calismanin amaci olan 6gretmenlerin kendi bildirdikleri uygulamalari, gorusleri ve
bilgilerini incelemek dogrultusunda, verilen tanim da g6z 6niinde bulundurularak, fenomenolojik
calisma deseninin bu ¢alismanin dogasina uygun oldugu gorilmastir. Calisma igin, bir tniversite etik
kurulu tarafindan 27.01.2023 tarihinde etik kurul izni alinmistir. Arastirmanin érneklemini Turkiye'de
Ankara bolgesindeki 6zel okullarda calisan erken ¢ocukluk egitimcileri olusturmaktadir. Bu ¢alismada,
erisim ve cografi yakinlik nedeniyle zaman ve emek tasarrufu saglayan kolay ulasilabilir durum
orneklemesi yontemini kullaniimistir. (Creswell, 2007; Yildirim ve Simsek, 2021). Mevcut ¢alismaya yedi
kadin ve bir erkek okul 6ncesi 6gretmeni katilmistir. Yas, cinsiyet, mezuniyet diizeyi, deneyim yil, su
anda calisilan okul tiri ve mevcut sinifin yas grubu ile ilgili demografik bilgiler de gériisme sorularina
ek olarak toplanmistir. Katilimcilarin yaslari on dokuz ile kirk arasinda degismektedir. Ayrica, deneyim
yillari bir ila 18 yil arasinda degismektedir. Buna ek olarak, katilimcilarin ylizde 87,5'i lisans derecesine
sahipken, ylzde 12,5'i 6n lisans derecesine sahiptir. Bu ¢alisma icin veriler Subat — Mart 2023 tarihleri
arasinda toplanmistir. Veri toplama alan yazinda belirtilen bilgiler 1s18inda gerceklesmistir. Nitel
calismalarda, olgulara iliskin icgdri kazanmak, olgulari gozlemlemek ve tanimak igin gortsmeler,
kayitlar veya gozlemler yapilir (Creswell, 2014). Bu sebeple, yari yapilandirilmis bir gbérisme protokoli
kullanilmistir. Goriisme sorulari ilk iki arastirmaci tarafindan ilgili alan yazin taranarak gelistirilmis ve
uzman gorusl bir doktora 6grencisi ve arastirma gorevlisinden alinmistir. Uzman, ayrintili olarak,
arastirmacilara ¢alismanin odak alanlarina iliskin sorulari daha spesifik hale getirmelerini 6nermistir.
Bdylece ¢alismanin amaci gbz 6nlinde bulundurularak yeni sorular eklenmis ve kategorize edilmistir.
Ayrica arastirmacilar, katilimcilara yénlendirme yapilmasini 6nlemek icin climle yapisi hakkinda geri
bildirim almistir. Bu nedenle climle yapilari daha az yonlendirici olacak sekilde degistirilmistir. Yar
yapilandiriimis goriismede dort ana bolim bulunmaktadir. Boliimlerde sirasiyla; katilimcilarin
demografik bilgilerine, katilimcilarin teori hakkindaki gorislerine, bilgisine ve kendi bildirdikleri
uygulamalarina ulagsmak amaglanmistir. Gorismeler katilimcilarin uygun zaman ve olanaklari
gozetilerek diizenlenmis olup yaklasik 15-20 dakika strmistiir. Calismanin ilk iki arastirmacisi olan
Erken Cocukluk Egitimi Bolimi'nden iki ylksek lisans 6grencisi tim goérismeleri ayri ayri analiz
etmistir. Creswell'e (2007) gore, "... buradaki gtivenilirlik, transkript verilerini analiz etmek igin birden
fazla kodlayicinin kullanilmasina dayanan kodlayicilar arasi anlasmaya dayanacaktir" (s. 210). Bu
sirecte katilimcilarin cevaplari sosyo-kiiltiirel teoride ve alan yazinda ifade edilen belirli kavramlar
temelinde kodlanmistir. Analiz siirecinde Creswell (2007) tarafindan énerilen adimlar kullaniimistir. ilk
olarak, arastirmacilar cevaplarin transkriptlerini bagimsiz olarak kodlamislardir. ikinci olarak, bir araya
gelerek kodlariniincelemisler ve ana kodlar gelistirmislerdir. Bundan sonra, transkriptleri yine bagimsiz
olarak kodlamislardir. Ardindan, kodlara son halini vermek igin bir araya gelmislerdir. Kodlarin son hali,
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kategoriler olusturmak ve sonuglari degerlendirmek icin kullanilmistir (Creswell, 2007). Mevcut
kategorilere dayanarak kodlayicilar arasi uyum glvenirligi .91 olarak hesaplanmistir. Miles ve
Huberman'in (1994) belirttigi gibi, kodlayicilar arasi giivenirligi saglamak i¢in kodlayicilar arasi uyumun
%80'e yakin olmasi gerekir ve kodlama semasinin boyutuna ve arali§ina bagli olarak %90'a yaklasabilir.

Bulgular

Mevcut  ¢alisma, Ogretmenlerin  sosyo-kiltlirel  teorinin  bazi  uygulamalarini
gerceklestirmelerine ragmen, cogunun uygulamalarin icerigi, Ozellikle de iskele kurma ve akran
ogrenmesi hakkinda acik bilgiye sahip olmadiklarini ortaya koymustur. Detayh olarak, calismada
ogretmenlerin hem teori hem de uygulamada iskele kurma konusunda bilgi eksikligi oldugu rapor
edilmistir. Ayrica 6gretmenlerin, akran 6grenmesini kullandiklari ancak Vygotsky'nin perspektifinden
akran 6grenmesi hakkinda derin bir anlayisa sahip olmadiklari sonucuna varilmistir. Ogretmenlerin
bilissel ve dil gelisimini entegre eden etkinlikler hakkindaki bilgi ve kullanimlari agisindan,
o0gretmenlerin cogu yeterli bilgi ve 6gretim uygulamalarina sahip olduklarini bildirmistir.

Tartisma ve Sonug

Akran 6grenmesi ve iskele kurma erken ¢ocukluk egitiminde dnemli terimler olmasina ragmen,
sonuclar 6gretmenin bunlari uygun sekilde yerine getirmedigini gdstermektedir. Ogretmenler akran
0grenmesinden faydalandiklarini ifade etmelerine ragmen, uygulama sekillerinin sosyo-kiiltirel
teoride onerilenden farkli oldugu bulunmustur. Ek olarak, 6gretmenlerin 6z-raporlu uygulamalari
incelediginde, cogunlugunun iskele kurma tekniginden faydalanmadigi gorilmuistlr. Sonug olarak,
ogretmenlere akran 6grenmesi ve iskele kurma konusunda daha fazla destek sunulmasi dnerilmistir.
Ek olarak, arastirma sonuglari 6gretmenlerin bilissel gelisim ve dil gelisimi arasindaki iliskiye dair
bilgileri oldugunu ve 6z-raporlu uygulamalarina gore sinif icinde de kullandiklari sonucuna variimistir.
Bu durum Okul Oncesi Egitim Programinin bitiinlestirilmis dogasi ile 6értiismektedir. Bu sonuglar
kapsaminda, bir ¢ikarim olarak, 6gretmenlere akran 6grenmesi ve iskele kullanimi konusunda teorik ve
pratik egitim verilmesi Onerilmistir. Ayrica, mevcut calisma Ogretmenlerin sosyo-kiltiirel teori
hakkindaki géruslerini detayl bir sekilde incelemeye ¢alisirken, dnceki arastirmalarin genellikle teoriye
daha genel bir sekilde odaklandigi da fark edilmistir. Bu durum, 6gretmenlerin sosyo-kiltiirel teorinin
uygulamalari hakkindaki 6zel bilgi ve goruslerini anlamayi zorlastirmaktadir. Bu sebeple, 6gretmenleri
teori hakkinda desteklemek icin bu sonuglara sahip olmak gerektiginden, sosyo-kiiltiirel teori alaninda
daha fazla arastirma yapilmasi gerekmektedir.

Oneriler

Bu calismanin birka¢ sinirlamasi bulunmaktadir. ilk olarak, érneklemdeki katilimci sayisinin
sekiz olmasi 6rneklem blyukligu sinirlamasi olarak degerlendirilebilir. Ek olarak, 6rneklemde kadin ve
erken orani esit degildir. Gelecekte yapilacak ¢alismalarda bu g¢alismanin daha blyiik ve esit bir kadin
erkek oranina sahip bir 6rneklemle yiritialmesi daha iyi sonuglara ulasiimasi agisindan faydal olacaktir.
Bunlara ek olarak, ¢alisma 6zel okullarda gorev alan okul 6ncesi 6gretmenlerini kapsamaktadir, ancak
gelecekteki calismalarda devlet okullarinda gorev almakta olan okul oncesi 6gretmenleri de
incelenebilir. ikincil olarak, calisma sorulari teoriyi daha kapsayarak ele alacak sekilde diizenlenip
uygulanabilir. Son olarak, 6gretmenlerin 6z raporlu uygulamalarindan yararlanmak sinirli bir yéntem
oldugu icin 6gretmenlerin teori ile alakali uygulamalarina ulasmak igin ek yontemler kullanilabilir.
Ornegin, sinifin ve cocuklarin 8grenme deneyimlerinin dogrudan gozlemlenmesi veya 6grenme
etkinliklerinin dokiimantasyon analizi gelecek arastirmalarda kullanilabilir.
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Yayin Etigi Beyani

Bu arastirmanin, Orta Dogu Teknik Universitesi insan Arastirmalar Etik Kurulu (IAEK)
tarafindan 27.01.2023 tarihinde 0029-ODTUIAEK-2023 sayili karariyla verilen etik kurul izni
bulunmaktadir. Bu arastirmanin planlanmasindan, uygulanmasina, verilerin toplanmasindan verilerin
analizine kadar olan tiim siirecte “Yiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci bélimi olan “Bilimsel
Arastirma ve Yayin Etigine Aykiri Eylemler” bashgl altinda belirtilen eylemlerden higbiri
gerceklestirilmemistir. Bu arastirmanin yazim siirecinde bilimsel, etik ve alinti kurallarina uyulmus;
toplanan veriler lizerinde herhangi bir tahrifat yapiimamistir. Bu galisma herhangi baska bir akademik
yayin ortamina degerlendirme icin gonderilmemistir.

Arastirmacilarin Katki Orani Beyani

Birinci Yazar %50, ikinci Yazar %40 ve Uclincii Yazar %10 oraninda katki saglamistir.

Catisma Beyani

Arastirmanin yazarlari olarak herhangi bir ¢cikar/catisma beyanimiz olmadigini ifade ederim.
Ayrica yazarlar, diger kisi, kurum ya da kuruluslarla herhangi bir ¢ikar catismasi icinde olmadiklarini
beyan ederler.



