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This research aims to develop quality assurance standards for the field of
internationalization and cooperation for graduate teacher training programs, as there are
no accreditation activities for graduate programs in Tiirkiye. Based on qualitative research
method, this study used document analysis and Delphi technique to collect research data.
By using document analysis, the undergraduate and graduate standards of 23 accreditation
organizations from 12 countries were examined. The obtained data were analyzed by
content analysis method. As a result of these reviews, graduate accreditation standards have
been developed for graduate programs in teacher education in Tiirkiye. A total of 47
participants were involved in the study. 19 academicians, 6 research assistants, 12 teachers
in Ph.D. programs and 10 graduate students participated in the study. The prepared
standards were presented to the research participants for evaluation with the Delphi
technique and the standards were revised in line with the feedback from the participants.
Within the scope of the internationalization and cooperation standard field, 10 sub-
standards, 15 indicators and 51 evidence have been identified.

Ogretmen Egitimi Programlari i¢in Lisansiistii Akreditasyon Standartlarinin
Belirlenmesi: Uluslararasilasma ve Isbirligi Standart Alan1
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Bu arastirma, Tiirkiye'de lisansiistii programlarin akreditasyon faaliyeti olmadig1 icin,
lisansiistii 0gretmen yetistirme programlarina yonelik uluslararasilasma ve is birligi
standart alami kalite giivence standartlarinin gelistirmesi amaglanmistir. Nitel arastirma
yontemini temel alan bu calismada, arastirma verilerinin toplanmasinda dokiiman analizi
ve Delphi teknigi kullanilmistir. Dokiiman analizi kullarularak 12 iilkeden 23 akreditasyon
kurulusunun lisans ve lisansiistii standartlar1 incelenmistir. Elde edilen veriler igerik analizi
yontemiyle analiz edilmistir. Bu incelemeler sonucunda Tiirkiye'deki lisansiistii 6gretmen
yetistirme programlari i¢in lisanstistii akreditasyon standartlar1 gelistirilmistir. Arastirmaya
toplam 47 katilma katildi. 19 akademisyen, 6 arastirma gorevlisi, 12 doktora 6grencisi.
Calismaya 10 yiiksek lisans 6grencisi katilmigtir. Hazirlanan standartlar Delphi teknigi ile
arastirma katilimcilarinin degerlendirmesine sunulmus ve onlardan gelen geri bildirimler
dogrultusunda standartlar revize edilmistir. Uluslararasilasma ve isbirligi standart alani
kapsaminda 10 alt standart, alt standartlara bagli 15 gosterge ve 51 kanit belirlenmistir.
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1. Giris

19. ylizyllda wuluslararast kuruluslar ve {iniversiteler
tarafindan dinamik ve etkin bir bilgi toplumu ve ekonomisi
olusturma amaciyla akreditasyon ve standart gelistirme
calismalari baglamistir. Bu ¢calismalar, paydaslar tarafindan
kabul edilen belirli standartlara dayali kalite giivence
sistemi gelistiren yapilanmalar1 ve kuruluslar1 ortaya
¢ikarmustir. Kalite giivence sistemi, bir kurum veya
programin standartlar araciligiyla yetkili bir akreditasyon
kurulusu
belgelendirildigi bir siiregtir (Yiiksekogretim Kurulu
[YOK], 2010). Akreditasyon ve standartlar kalite giivence
sisteminde ©6n plana ¢ikan iki
Akreditasyon, egitimdeki kalite ve standartlarin, kurum
disindan bagimsiz kuruluglarca denetlenmesi sonucu
sertifikalandirilmasidir (Kilfoil, 2007). Akreditasyon; yetki,
yeterlik ve giivenirligin onaylandig sertifikali bir kalite
gilivence sistemi ve siirecidir (Herdman ve Sepit, 2010).
Akredite olmak bagimsiz ve yetkili akreditasyon kurulusu
tarafindan, onaylanmis kalite standartlarina uygun ve belli

tarafindan kalitesinin onaylanarak

onemli kavramdir.

zamanlarda yapilan degerlendirmeler sonucunda bir {iriin
veya hizmetin kalitesinin asgari standartlar1 karsiladigina
dair sertifikasyonun alindig1 bir siirectir (Adelman, 1994).

Standartlar ulagilan  basarmin O0grenme
kazanimlarmin Ol¢limiinde uzmanlarin degerlendirme

veya

stirecine rehberlik eden temel ilkeler olarak tanimlanabilir
(The Joint Committee on Standards for Educational
1981).
kazanimlari, 6grencilerin yetkinlik diizeyleri, personelin
arastirma konusundaki kazamimlari, hizmet standartlar:
(6gretme standartlar1 ve 6grenme kaynaklar1 standardi) ve
yonetimsel standartlar ile iligkilidir. Ogretmen egitiminde
standartlasmanin
programlardan mezun olacak adaylarin, kazanmis olmasi
hedeflenen o&grenme iiriinlerinin niteliginin 6nceden
belirlenmesini saglamaktir (Entwistle, 2005). Kalite ve
verimliligi yiikseltme amaci standart kavramina énemli bir

Evaluation, Standartlar Ogrencilerin akademik

temel amaci Ogretmen yetistiren

misyon yiiklemistir. Bu nedenle standartlar, kesin kanitlar
dogrultusunda kullanilacak iiriin ve hizmetlerin kalitesini
gelistirmeyi amaciyla hazirlanmaktadir (Sachs, 2003).
Standartlar; akademik standartlar, yetkinlik standartlari,
hizmet standartlar1 ve Orgiitsel standartlar olarak dort
grupta ele alinmaktadir (Harvey, 2002).

Program veya kurumun standartlar1 ne diizeyde
karsilandig1 gostergeler ve kanitlar araciligiyla tespit
edilmektedir. Gosterge, bir seyi belirtmeye yarayan isaret;
kanit ise bir seyin dogrulugu veya gercekligi hakkinda
kanaat belge veya argiimandir. Performans
gostergeleri, kalitenin objektif bir sekilde Olgiilmesini ve
karsilastirllmasint sagladigindan, hiikimetler, isverenler,
profesyonel kurumlar, 6grenciler ve sponsorlari igin biiyiik
onem tasimaktadir. Performans gostergeleri, kurumsal
davranigi tegvik ederek kalitenin artmasina katki
saglamaktadir. Performans gostergelerinin temsil ettikleri
diistiniilen seyi gercek anlamda temsil ettiklerinin tespit

edilmesi gecerlik  ve

verici

igin guvenirlik  analizleri

yapilmaktadir (Kis, 2005, ss. 18-19; Yorke, 1998). Egitimde
kalitenin kaniti; 6gretim tiyeleri tarafindan yapilan smav ve
verilen ddevler, 6grenci portfolyosu, dis smavlarda veya
lisans smavlarinda gosterilen performans: vb. gibi gesitli
sekillerde gerceklesebilir. Kartlar, 6grencilerin edindikleri
bilgi veya becerinin dogrudan O&lciilmesini igermelidir
(Ewell, 2001). ogrenme kazanimlari, 6grencilerin bir dizi
yliksekdgrenim deneyimi sonucunda kazandiklar1 bilgi,
beceri ve yeteneklerdir (Eaton, 2003; Ewell, 2001). Ogrenme
kazanimlarma &grencilerin ulasmadaki basarisi bir kalite
gostergesidir (Schuck vd., 2008). Bu nedenle, 6grenme
yliksekogretimin kalbi
nitelendirilmektedir. Akredite igin  dgrenme
kazanimlariyla kurumsal misyon, hedefler ve etkinlik
ifadeleri uyum
gerekmektedir. Bu agidan ele alindiginda akreditasyon
stireci, bir yiiksekogretim kurumunun hedeflenen 6grenme
kazanimlar1 ve ile ulagilan 6grenme kazanimlar: arasindaki
iliskinin tekrar gozden gegirilmesi olarak adlandirilabilir
(Volkwein, 2010; Waite, 2004).

kazanimlar1 olarak

olmak
kanitlanmasi

arasinda oldugunun

Universiteleri ~ Ulusal ~ Birliginin  (National
State Universities) 1906 yilindaki
yliksekogretim  kurumlari

Eyalet
Association  of
toplantisinda ortak
standartlarin olusturulmasi fikrinin 6ne siirtilmesi ile
akreditasyon konusu giindeme gelmistir (Hernes ve
Martin, 2005). Yiiksekogretim kurumlari arasindaki
farkhliklara iliskin sOylemler daha da eski
dayanmaktadir. Bu farkliliklara ¢oziim olarak XIX. yiizyilin
son ceyreginde ileri gelen yiiksekdgretim kurumlarmin
temsilcileri yerel
birliklerin olusturulmasi gerektigini belirtmislerdir. Bu
konuda ilk birlik 1885 yilinda kurulan New England
Bolgesi Kolej ve Okullar Birligi (New England Association
of Colleges and Schools)'dir. Son birlik ise 1924 yilinda Bat1
Kolej ve Okullar Birligi (Western Association of Schools
and Colleges) adiyla kurulmustur. Kurulan bu birlikler, ilk
olarak yiiksekdgretim kurumlarina uygun nitelikte 6grenci

icin

tarihe

yaptiklar1 toplantilar sonucunda

yetistiren liseleri belirlemislerdir. Liselere yonelik ilk liste
1913 yilinda Kuzey Birligi (North Central Association)
Daha
da degerlendirmeye ve
egitim  verenleri

tarafindan  yayimlanmustir. sonraki
yliksekogretim kurumlarin
standartlarma uygun
baslamiglardir. Yiiksekdgretim kurumlarma yonelik ilk
liste 1919 yilinda Giiney Birligi (Southem Association)
tarafindan yayimlanmigtir (Williams ve O'Connor, 1994, ss.

246-247).

asamada

belirlemeye

1996 yilinda Amerika'min Gelecegi ve Ogretim Ulusal
Komisyonu (National Commission on Teaching and
America’s Future [NCTAF]) tarafindan hazirlanan, “What
Matters Most: Teaching For
(Amerika'nin Gelecegi i¢in En Onemli olan @gretim)
baglikli raporda &gretmen yetistiren
akreditasyonu, performansa dayali lisans egitimi verme,
yetismis) Ogretmenlerin
ogretmenlik meslegi icin gelistirilebilecek {i¢ kademeli bir
kalite giivence sistemini ongormektedir (NCTAF, 1996).

America’s Future”
kurumlarin

basarili (iyi sertifikasyonu,
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Amerikan Ogretmen Egitimi Kolejleri Birligi (American
Association of Colleges for Teacher Education) dahil olmak
tizere cesitli meslek kuruluslarimin egitim fakiilteleri ulusal
akreditasyon kurulusunu olusturmak icin 1954 yilinda, bir
araya gelmeleri ile egitim fakiiltelerinin akreditasyonu
glindeme gelmistir. Amerikan Tip Birligi (American
Medical Association) yerel akreditasyon kuruluslarindan
once ilk uzmanlik akreditasyonunu gerceklestirdigi ve bu
uygulamanin akreditasyon siirecinin kalite gelistirme araci
olarak kullanilmasinin ilk 6rnegi oldugu bilinmektedir
(Glidden, 1983). Bu uygulama egitim kuruluslarmin kalite
kaygisindan ¢ok, bir meslek kurulusunun kalite
konusundaki endisesine yonelik bir
gerceklestirilmistir (Kells, 1988, ss. 12-13).

onlem olarak

Tiirkiye’de 1997’ de Milli Egitimi Gelistirme Projesi (NEDP)
ile mesleki gelisimi arttirma amaciyla fakiiltelerin yeniden
yapilandirilmas1 ve egitim fakiiltelerinin akreditasyonu
i¢in pilot ¢alismalar yapilmasi hedeflendi (Grossman vd.,
2010). Tirkiye’de iiniversitelerin isleyisi, gereksinimleri,
akademik personel tesviki,
lisansiistii egitim, Ogretmen yetistirme programlarinin
yapismnin  belirlenmesinden  1982’de YOK
sorumludur (Grossman vd., 2010). Ulusal standartlar ve
akreditasyon i¢in 1997-1998'de YOK bir fizibilite calismasi
yapmustir  (British Council, 1998). YOK biinyesinde
yiiksekogretim kurumlarina miifettis ziyaretleri sistemi
bulunmaktadir. YOK tarafindan gonderilen miifettiglerin
amaci degerlendirme yapmak degildir. Onlarin gérevi hem
tiniversite hem fakiilteler iginde Ogretim veya arastirma
yapmak, iiniversite yoneticileriyle ¢alismak ve kural ve
diizenlemelere uyulmasii saglamaktir. Ogretim {iyeleri
yiiksek lisans, doktora egitimleri sonrasinda genelde aym
kurumda kalma egilimindedirler. Bu nedenle {iniversiteler
arasinda standartlar ve uygulama deneyimi ile 6gretim
elemani hareketliligi eksikligi vardir. NEDP &gretmen
egitimi projesi ile egitim fakiiltelerinin akredite edilmesi
amaciyla kidemli akademisyenlerini 1998'de ABD ve

universite standartlar,

kurulan

Ingiltere’ye, 0gretmen egitimi kurslari/programlari igin
kriterler, Ogretmen egitimi igin
akreditasyon, akreditasyonla ilgili taraflar, akreditasyon ve
sertifikasyon iligki,
siirdiiriilmesi: kalite giivencesi,

ulusal kurslar:

arasindaki ulusal standartlarin
izleme ve denetim
alanlarinda arastirma yapmast igin goénderdi. Biri ABD'den
(National Council for Accreditation of Teacher Education
—NCATE) digeri Birlesik Krallik’tan olmak {izere 2
akreditasyon atandi. 13
akademisyenden olusan Akreditasyon Calisma Grubu
Tiirkiye genelindeki egitim fakiilteleri standartlar {izerine
bir kitap ve arasinda yapilan goriismelerin ardindan

akreditasyon taslagi hazirlanmistir (Grossman vd., 2010).

uluslararasi uzmani

Onerilen  sistemin pilot 1999  yilinda
yapimistir. 6 fakiilteye 6z degerlendirme raporlarmin
sunulmasindan sonra ziyaretler yapilmistir. 15 program
incelendikten sonra 43 fakiiltenin temsilcilerinin katilimi ile
1999’da bir konferans yapilmistir. Bu konferansta ziyaret
siireci bulgular1 ve materyaller paylagilmistir. Calismalar

uygulamasi

kitaba doniistiiriilerek o yil yaymlanmistir (Brittingham
vd., 1999). 43 fakiilteden 433 katilimar ile 9 tane egitim
kursu diizenlenistir. Otuz alt1 kidemli 6gretmen egitimcisi
degerlendirici egitilmistir.  YOK
uygulanmaya hazir olan siiregte 6gretmen egitimi igin 40
ulusal standart yer aliyordu. 36 egitimli degerlendirici, 366
program baskanma egitim verdi. NEDP hizmet Oncesi
egitim projesinin sonunda uygulanan egitim reformu
(Grossman vd., 2007) ve ulusal egitim fakiilteleri sistemi
yeniden yapilandirildi (Grossman ve Sands, 2008), ayni

olarak tarafindan

zamanda bir akreditasyon sistemi de olusturulmustur.

2012 yilmin Ocak ayinda Egitim Fakiilteleri Dekanlar
Konseyi (EFDEK) egitim fakiiltelerinin akreditasyonu igin
bir calisma baslatmis ve Atatiirk Egitim Fakiiltesinde
Egitim Fakiilteleri Degerlendirme ve Akreditasyon
Derneginin  (EPDAD) kurulmast igin  ¢alismalar
baslatilmistir. 15-16 Eyliil 2012 tarihinde EFDEK tarafindan
gerceklestirilen Egitim Fakiiltelerinde Yeniden Yapilanma
ve Akreditasyon On Calisma Toplantis'nda EPDAD egitim
fakiiltesi dekanlarina ve temsilcilerine tanitilmis ve toplant:
sonucunda EPDAD, EFDEK tarafindan taninmistur.

Kalite giivence sisteminde evrensel standartlara uygunluk
ve uluslararasilasma gecen giin  Onem
Yiiksekogretime boyut
kazandirarak kiiresel rekabet giiciinii arttirmaya yonelik
gelistirilen standartlar bir¢ok iilkede yiiksekdgretimde
yeniden yapilanma, uluslararasilasma siirecini giindeme
getirmistir. Gliniimiizde uluslararasilasma, yiiksekogretim
kurumlarinin amag, iglev ve sunumlarina uluslararas: bir
boyut kazandiran ¢ok perspektifli bir siire¢ olarak kabul
edilmektedir. Uluslararas: kuruluslarmn, yiiksekogretimin
veya tiniversitelerin kiiresellesmenin gerekliliklerini yerine
getirebilmek  ve
gelistirdikleri politikalar ve stratejiler “yiiksekogretimde
uluslararasilasma” kavrami cercevesinde
gerceklesmektedir (Altbach vd., 2009; van der Wende,
2001).
“ekonominin, toplumsal hayatin ve isgiicii piyasalarinin
kiiresellesmesinin ~ getirdigi meydan okumalara ve
gerekliliklere karsi yiiksekogretimin yanit verebilirligini
arttirmak adina gergeklestirilen sistematik ve stirekli
caligmalar” olarak tamimlanmaktadir (van der Wende,

stireci her

kazanmaktadir. uluslararasi

etkilerini ~ dengeleyebilmek

icin

Yiiksekogretimde uluslararasilasma kavrami

1997, s. 19). Uluslararasilasmaya iliskin ulusal politikalar
hiikiimetler, {iniversiteler, kamu kuruluslari, sivil toplum
kuruluslar1 ve 6zel sektorii kapsayacak sekilde formiile
edilmektedir. Bu alanda genel geger bir politika, recete veya
standart bulunmamakta, uluslararasilasma siireci her
iilkenin kosullarina gore sekillenmektedir
(Organisation ~ for ~ Economic  Co-operation and
Development [OECD], 2006, ss. 71-77). Yiiksekogretimde
uluslararasilasma politikalar;; karsihikli anlayis, kalifiye
isgiicli gocli (skilled migration), gelir iiretme (revenue
generation) ve kapasite kurma (capacity building) olmak
tizere dort farkli yaklasimdan yola  gikilarak
olusturulmaktadir (Knight ve de Wit, 1995; OECD, 2012;
OECD ve World Bank, 2007).

Oznel

1616
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Uluslararasilagsma kavrami, yliksekogretimdeki
reformlarin ve degisimin hem gerekgesi hem de katalizorii
haline gelmistir.
akademisyenlerle

universiteler bu

Uluslararasilasmanin  dgrenciler ve
bulustugu
slirecin  en

nihai  birimler olan

onemli aktorlerini
olusturmaktadir. Universiteler ulusal otoriteleri asarak
dogrudan wuluslararast kuruluslar ile iliski kurmakta,
kiiresel piyasasinda
bulunmakta, diinyanin farkli bolgelerindeki iiniversitelerle
hem rekabet etmekte hem de isbirli§ine gitmektedir.
Uluslararast
tniversiteler i¢in en Onemli hedef haline gelmekte,
uluslararasilasma
O0zdeslesmektedir. Diger yandan kamu kaynaklarinin
azaldig1 bir donemde uluslararas1 6grenciler {iniversiteler

yiiksekogretim girisimlerde

tiniversite siralamalarinda yer almak,

prestij ve markalagsma ile

i¢in 6énemli bir finans kaynag1 yaratabilmektedir (Knight,
1997).

Diinya genelinde ABD, 1ngi1tere, Avustralya vb. pek ¢ok
gelismis tlke kendi yiiksekdgretimde uluslararasilasma
politikalari ile yiiksekdgretim sistemlerini diinyanin farkli
bolgelerine hem nitelikli is giicii saglamak hem de kendi
refah
yapilandirmaktadirlar. Bu durum farklh iilkeler ve
yiiksekogretim kurumlar: rekabet
gelistirmektedir. 1ngiltere basta olmak {izere gesitli Avrupa
tilkeleri ve ABD’de lisansiistii 6grenim goérmek amaciyla
gelen yabanci 6grenciler iilkenin geleceginde bilginin ve
bilimin gelismesinde bir kaynak olarak goriilmektedir
(Cerna, 2014).

iilkelerinin seviyelerini artirabilme amaciyla

arasinda ortamini

Uluslararasilagma ve Is Birligi standart alan1 konusunda
diinyada faaliyet goOsteren akreditasyon kuruluslari
incelendiginde Estonya’da (eski adi EKKA simdi HAKA)
related initiatives, partners boliimleri bulunmaktadir.
Partners boliimiinde bagh kuruluslara yer verilmektedir.
Ermenistan ANQA’da
internationalizatinon (uluslararasilasma) adiyla bir alan
olup bu alanda membership, cooperation alt basliklar;

akreditasyon kurulusu

hakkimizda (about us) kisminda partners; student
béliimiinde cooperation with student bagliklar1 ad1 altinda

alt alanlar bulunmaktadir.

Alman akreditasyon kalite kuruluglarindan FIBAA ve
ZEVA'nin The European Quality Assurance Register for
Higher Education (EQAR) ve Central and Eastern
European Network of Quality Assurance Agencies in
Higher Education (CEENQA) gibi ortak uluslararas: is
birligi yaptiklar1 kuruluslar bulunmaktadir. FIBAA aym
zaman European Network for Quality Assurance in Higher
Education (ENQA), The International Network for Quality
Assurance Agencies in Higher Education (INQAAHE)
iiyesi olmakla birlikte Hollanda, Polonya, Kazakistan,
Rusya, Almanya, Kibris, Ukrayna, Avusturya ve Isvigre
tarafindan taninirliga sahiptir.

Kazak akreditasyon kuruluslarindan IQAA ve ECAQA’'nin
ortak is birlikleri arasinda ENQA, CEENQA, INQAAHE ve
Asya Pasifik Kalite Ag1 (APQN) bulunmaktadir. IOAA

ajanst FIBAA, HAKA, ANQA kurumlar ile de is birligi
igindedir. ECAQA akreditasyon kurulusu da ANQA ile
birlikte Rusya, Hindistan ve Avrupa’da bulunan cesitli
kuruluslar ile is birligi yapmaktadir.

ANQA (Ermenistan), HAKA (eski adi EKKA) ve HAC
(Macaristan) kurumlarinin ortak is birligi yaptig
kuruluglar ENQA, CEENQA ve EQARdir. ANQA
akreditasyon kalite kurulusu Ukrayna, Belarus, 1talya,
Almanya, Avusturya ve Kazakistan tilkeleri ile anlasmalar1
ve calismalar1 mevcuttur. Doktora programina yonelik
akreditasyon gerceklestiren kalite giivence kuruluslar
(ANQA, IQAA, ECAQA, FIBA, ZEVA, HAC, HAKA),
EQAR, ENQA, INQAAHE, CEENQA, APQN, The
European University Association (EUA), Council for
Higher Education Accreditation (CIQG) gibi uluslararasi
kuruluslarla is birligi icerisindedir. Ayrica bu akreditasyon
kuruluslarinin kendi aralarinda ikili anlasmalar yapmis
olduklar1 gbzlenmistir. Buna ek olarak bu akreditasyon
kurumlari The Quality Assurance System in the
Netherlands (NVAO/Hollanda), Rusya (NAA), Polonya
(PKA), WUS/AUSTRIA, Hindistan (NAAC) gibi cesitli
iilkelerle de is birligi yapmaktadirlar. CEENQA ({iyesi
akreditasyon kuruluslarindan doktora programma yonelik
akreditasyon faaliyeti gergeklestiren ANQA, HAKA,
ZEVA ve IQAA kurumlarmin web sayfalarinda projeler,
ECAQA’da uluslararast projeler adli bir bolim yer
almaktadir. Bu boliimlerde kalite kuruluslar:t ulusal ve
uluslararasi is birlikleri ile
gerceklestirmekte olduklar1 projeler, baslama ve bitis
tarihleri, projelerin amaglari, hangi kurum, kurulus ya da
iilkeler ile birlikte yaptiklar: vb. bilgileri ayrintili bir sekilde
agiklamislardir. Bu durum bu kuruluslarin akreditasyonun
onemli konularindan olan paydaslar ile is birligi ve siirekli
gelisimin ulusal ve uluslararas1 boyutta siirdiiriilmesi
agisindan 6nemlidir (Elgigegi ve Oztiirk, 2022).

gerceklestirdikleri  ve

Lisansiistii egitim ise yiiksekogretim kurumlarmda
uluslararasilasma faaliyetlerinde o6nemli bir misyona
sahiptir. Enstitiiler tarafindan koordine edilen lisansiistii
egitim, yiiksek doktora programlarini
kapsamaktadir. Yiiksekdgretimde 6zellikle
egitimde, egitimin niteligini artirmak ve kalite giivencesini
saglamak amaciyla bagimsiz akreditasyon kuruluslari

lisans ve
lisanstistii

faaliyete ge¢mistir.

Tiirkiye’de  yiiksekogretim kurumlarinda lisansiistii
programlara yonelik akreditasyon faaliyetleri heniiz
yapilmamaktadir. Diinya genelinde gelismis iilkelerde
uluslararasilasma ve akreditasyon siireglerine verilen
onem her gegen giin artmaktadir. Bu nedenle Tiirkiye'de
bu alanda heniiz bir ¢alisma yapilmamis olmas: ciddi bir
eksiklik olarak karsimiza ¢ikmaktadir. Literatiirdeki
eksikligi gidermeyi hedefleyen bu calismada, Tiirkiye’'de
lisansiistii ~ programlarin  akreditasyon faaliyetlerine
onciiliik etmesi amaciyla “Uluslararasilasma ve is Birligi
Standart Alan1 Lisansiistii Programlar1 Akreditasyon
Standart-Gosterge ve Kanitlar1” gelistirilmistir. Calismada
asagidaki arastirma sorularina cevap aranmusgtir:
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1. Ogretim iiyesi, arastirma gorevlisi, 6gretmen ve
lisansiistli 6grencilerin degerlendirmelerine gore
Tiirkiye’de
programlarmin akreditasyonunda kullanilacak
Uluslararasilasma ve Is Birligi standart alaru alt
standartlari neler olmalidir?

Ogretmen  egitimi  lisansiistii

2. Ogretim iiyesi, arastirma gorevlisi, 6gretmen ve
lisansiistii 6grencilerin degerlendirmelerine gore
Tiirkiye'de  Ogretmen  egitimi
programlarinin  akreditasyonunda kullanilacak

lisanstistii

Uluslararasilasma ve Is Birligi standartlar alaninin
gostergeleri neler olmalidir?

3. Ogretim iiyesi, aragtirma gorevlisi, gretmen ve
lisansiistii 6grencilerin degerlendirmelerine gore
Tiirkiye’de
programlarinin  akreditasyonunda kullanilacak
Uluslararasilasma ve Is Birligi standart alaninin
kanitlar1 neler almalidir?

Ogretmen  egitimi  lisansiistii

2. Yontem
2.1.Desen

Calismada hem nitel hem de nicel arastirma yontemleri
kullanilmistir. Nitel arastirma, sosyal yasam ve insan
sorunlariyla ilgili problemlerin kendine 6zgii yontemlerle
yorumlanmasini saglar (Creswell, 1998). Nitel arastirmada
genellikle tiimevarimsal bir yaklasim benimsenir; gézlem,
goriisme ve belgeler veri toplama araglari olarak kullanilir
ve arastirma konusuyla ilgili kavramlari, anlamlar1 ve
iligkileri yorumlamay1 amaclar (Merriam, 1998). Genellikle
gevre, siiregler ve algilara iliskin {ig tiir veri toplanir. Diger
yandan, nicel arastirma, olgu veya olaylar1 nesnellestirerek
gozlemlenebilir, dlciilebilir, genellenebilir ve sayisal olarak
ifade edilebilir bir sekilde sunan bir ¢alisma tiiriidiir. Bu
arastirma yontemi, gergekligi yapilandirir ve sonuglara
iligkin tahminlerde bulunmay1 saglar. Arastirmaci, olaylara
ve olgulara nesnel bir sekilde yaklasir.

Bu aragtirma, dokiiman analizi ve Delphi teknigi
kullanilarak gerceklestirilmistir. Dokiiman analizi, nitel
veri toplama tekniklerinden biridir. Nicel bir veri toplama
araci olarak 5 dereceli Likert olgegi kullamilmistir. Bu
calismada, 12 {iilkeden 23 akreditasyon kurulusunun
akreditasyon siiregleriyle ilgili belgeler Tiirkceye cevrilmis
ve nitel bir arastirma tasarimi cergevesinde analiz
edilmistir. Bu analizler sonucunda Tiirkiye’de lisansiistii
akreditasyon faaliyetlerinin baslatilabilmesi igin lisansiistii
programlara yonelik standartlar, gostergeler ve kanitlar
gelistirilmistir. Hazirlanan standartlar, Delphi teknigi
kullanilarak 47 uzmana sunulmus ve ilk Delphi turu,
dogrulama ve ikinci Delphi turu sonucunda standartlar

tizerinde fikir birligi saglanmistir. Son olarak, standartlara

iliskin gostergeler ve kanitlar hazirlanmis ve yedi uzman
tarafindan onaylanmustir.

2.2.Calisma Grubu

Arastirma katilmcilarinin  se¢iminde tesadiifi olmayan
ornekleme olan amach
ornekleme

tiirlerinden  biri ornekleme

kullanilmigtir.  Bu tlirtinde
aragtirmanin amaglar1 dogrultusunda katilimcilar: seger
(Miles ve Huberman, 1994; Patton, 2005). Arastirmanin
katilimcilarini  Egitim  Yiiksekokullarinda akademisyen
olarak gorev yapan ogretim iiyeleri, Tiirkiye'deki lisans
Ogretmen akredite eden
Ogretmen Egitimi Programlarmi Degerlendirme ve
Akreditasyon (EPDAD)
degerlendiricileri, derecesine
Ogretmenler

arastirmaci,

yetistirme programlarini
Dernegi'nin
doktora
olusturmaktadir.

akreditasyon
devam eden
Ogretmen  egitimi
programlar: ve lisansiistii 6grenciler. 47 katiimcinin 18'i
kadin, 29'u erkek. Katilimcilarin cinsiyetleri ve calisma

pozisyonlari Tablo 1'de gosterilmektedir.
Tablo 1.

Katilimcilarin Cinsiyetleri

Katilimcilar Kadin Erkek
Akademisyen 6 13
Aragtirma gorevlisi 1 5
Ogretmen 4 8
Lisanstistii 6grenci 7 3

Arastirmanin I Delphi turunda, 19 Ogretim {iyesi,
lisansiistii 6gretmen yetistirme programlarinda 6grenim
goren 12 Ogretmen, 6 arastirma gorevlisi ve 10 yiiksek
lisans
katiimais1 ¢alismaya katilmistir. Delphi onay turuna 16
Ogretim tiiyesi, 10 Ogretmen, 5 arastirma gorevlisi ve 8
yliksek lisans 6grencisi olmak iizere toplam 38 arastirma
katilimais katildi. Aragtirmaya 15 6gretim iiyesi, 8 doktora
Ogrencisi Ogretmen olmak {izere toplam 33 katilima
katilmistir. Ogretmen yetistirme programlarindan lisans, 4
aragtirma gorevlisi ve 7 yiiksek lisans dgrencisi, II. Delphi
turu 47 katilmcadan 16 katilimeinin gorevi
bulunmaktadir. Katilimailarin biiyiik cogunlugu egitim ve
is amacli olarak yurt dismna ¢ikmistir. Toplam 10
katilimcinin (7 6gretim tiyesi, 2 6gretmen ve 1 yiiksek lisans
ogrencisi) yurt dis1 deneyimi bulunmaktadir. Katilimecinin
yurt dist Tablo 2'de
gosterilmektedir.

Ogrencisi olmak {izere toplam 47 arastirma

idari

deneyimine iliskin bilgiler
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Tablo 2.

Delphi Turlarina Katilan Katilimcilarin Yurt Disi Deneyimlerine Gore Dagilimi

No Cinsiyet  Unvan Ulke Amac Siiresi

1 E Prof. Dr. ABD Egitim / Yiiksek Lisans ve Doktora 7 yil
Kolombiya Egitim / Yiiksek Lisans 4 y1l

2 E Prof. Dr.
ABD Egitim / Doktora 1yl

3 K Prof. Dr. Kosova Egitim / Dogent olarak gitmis 1yl

4 E Prof. Dr. Ingiltere Egitim 1yl

5 E Prof. Dr. Ingiltere Egitim 1yl

6 E Dog. Dr. ABD Egitim / Dr. Ogr. Uyesi olarak gitmis 1y

7 E Dog. Dr. ABD Egitim 1yl

8 E Ogretmen  Fransa Is / Egitim 2y
Bosna Hersek - Karadag -

9 E Ogretmen g rhistan - Makedonya - Kiiltiirel Gezi 1 hafta
Romanya

10 K Ogrenci ispanya ERASMUS degisim programlari 6 ay

Not. E: Erkek, K: Kadin

2.3.0slem

Bu calismada, literatiirde yer alan 23 akreditasyon
ilgili  belgelerin  dokiiman
incelenmesinin ardindan, Tiirkiye'de
lisansiistii 6gretmen egitimi programlarinin akreditasyon
siireclerinde kullanilmak iizere standartlar, gostergeler ve
kanitlar hazirlanmistir. Tiirkiye’de ve diinyada faaliyet
gosteren mevcut akreditasyon kurumlar1 Tablo 3’te
sunulmustur. Geligtirilen standartlar, Delphi teknigiyle
akreditasyon siireglerine katilan uzmanlara ve katilimcilara
gonderilmis, geri bildirimler alinmig ve standartlar bu geri
bildirimlere dayanarak son sekline kavusturulmustur.
Calismada toplamda {i¢ tur gergeklestirilmistir: 1. Delphi
turu, onaylama turu ve 2. Delphi turu. Uluslararasilasma
ve Is Birligi standardi, 8 standart alanindan biridir.
Uluslararasilagma ve Ts Birligi standards, 2. Delphi turuyla
katilimcilara gonderilmis ve bu konuda fikir birligi
saglanmuistir.

kurumunun ve analizi

yontemiyle

Delphi turlar1 sonucunda, c¢alismaya katilan uzmanlar
arasinda fikir birligi saglanmistir. Standartlara uygun
olarak gelistirilen gostergeler ve kanitlar, akreditasyon
stireclerinde  aktif alan 7 wuzmanin goriisiine
sunulmustur. Arastirma katilimcilarindan elde edilen geri
bildirimler dogrultusunda gostergeler ve kanitlar son
haline getirilmistir.

rol

2.3.1.Etik bildirim

Bu calismada Bilimsel
Arastirma ve Yayin Etigi Yonergesi" kapsaminda belirtilen
tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan
"Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler”
bashg hicbiri
gergeklestirilmemistir. Arastirma, Marmara Universitesi
Egitim Bilimleri Enstitiisiiniin 26 Subat 2021 tarih ve 2021-

2-79 sayil1 onayi ile gerceklestirilmistir.

"Yiiksekogretim  Kurumlari

altinda belirtilen eylemlerin

2.4.Veri Toplama Araclart
2.4.1.Dokiiman incelemesi teknigi ve Delphi teknigi

Bu calismanin yiiriitiilmesinde dokiiman incelemesi ve
Delphi teknigi kullanilmistir. Dokiiman incelemesi teknigi,
hedeflenen olgu ve olaylar hakkinda bilgi iceren ilgili yazili
materyallerin yapilmasidir. Bu  teknik,
dokiimanlara ulasilmasi, dokiimanlarin orijinalliginin
kontrol edilmesi, dokiimanlardan O&rneklem secilmesi,
analiz biriminin saptanmasi, kategorilerin gelistirilmesi,
sayisallagstirma ve verilerin kullanilmas: asamalarmndan
olusmaktadir (Creswell, 1998). Delphi teknigi, belli bir
konu hakkinda uzlasma saglanmasinda birtakim yararlarin
oldugu alanlarda ve ortak bir zeminde uzlasan bireylerin
6znel degerlendirmelerinden yararlanilarak problemlerin
¢oziimii ve heniiz ortaya ¢ikmamis olaylar1 incelemek
amaciyla kullanilmaktadir. Bu teknik, uzmanlari bir araya
getirerek zaman ve kaynak smirliliklarmi ortadan
kaldirmak amaciyla da kullanilmaktadir (Vernon, 2009).

analizinin
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Tablo 3.

Dokiiman Incelemesi Yapilan Akreditasyon Kuruluslar:

Kurum Adi Ulke
New England Commission of Higher Education (NECHE) ABD
Accreditation Certification and Quality Assurance Institute (ACQUIN) Almanya
Foundation for International Business Administration Accreditation (FIBAA) Almanya
Central Evaluation and Accreditation Agency (ZEVA) Almanya
Saksonya Almanya

The Center for Professional Public Accreditation of Study Programs and Carrier Development-Agency of Employers Rusya
and Students in the sphere of Agriculture (ARSA)

Estonian Quality Agency for Higher and Vocational Education (EKKA) Estonya
Quality Agency for Higher Education (AIKA) Letonya
Hungarian Accreditation Committee (HAC) Macaristan
Independent Agency for Quality Assurance in Education (IQAA) Kazakistan
The Eurasian Centre for Accreditation and Quality Assurance in Higher Education and Health care (ECAQA) Kazakistan
Romanian Agency for Quality Assurance in Higher Education (ARACIS) Romanya
Medical Education Programs Evaluation and Accreditation Association (TEPDAD) Tiirkiye

The Association for Evaluation and Accreditation of Programs in Faculties of Science, Arts, Arts and Science, Letter  Tiirkiye
and History-Geography (FEDEK)

fletisim Aragtirmalar Dernegi (ILAD) Tiirkiye
Association for Evaluation and Accreditation of Nursing Education Programs (HEPDAK) Tiirkiye
Association for Evaluation and Accreditation of Teacher Education Programs (EPDAD) Tiirkiye
Miihendislik Egitim Programlari Degerlendirme ve Akreditasyon Dernegi (MUDEK) Tiirkiye
Saglik Bilimleri Egitim Programlar1 Degerlendirme ve Akreditasyon Dernegi (SABAK) Tiirkiye
Higher Education Planning, Evaluation, Accreditation and Coordination Council (YODAK) Kuzey Kibris
Agency for Development of Higher Education and Quality Assurance (HEA) Bosna-
Hersek
Higher Education Accreditation Agency of Republika Srpska (HEAARS) Bosna-
Hersek
National Center for Professional Education Quality Assurance, Foundation (ANQA) Ermenistan

Tiirkiye, Kazakistan, Kuzey Kibris, Bosna-Hersek, Rusya,
Romanya, Estonya, Letonya, Ermenistan ve Macaristan
akreditasyon kurulusunun belgeleri karsilastirmali ele
alinmugtr.

Tablo 3'te goriilecegi izere, 13 iilkeden 23 akreditasyon
kurulusunun tiiziikleri, yonetmelikleri, standartlari, lisans
ve lisansiistii standartlari, yonetim yapilari, uygulama
siireglerine yonelik belgeleri incelenmistir. ABD, Almanya,
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2.5.Veri Analizi

Verilerin ¢oziimlenmesinde betimsel analiz
Betimsel tekniginde
oncesinde arastirmaci tarafindan olusturulan ¢ergeve
dogrultusunda elde edilen veriler sistematik bir sekilde
betimlenir ve yorumlanir. Bu analiz tekniginin amaci,
ulasilan verileri yorumlayarak sekilde
okuyucuya sunmaktir. Delphi teknigi ile elde edilen
¢ozlimlenmesinde  ise
kullanilmistir. Delphi ¢alismasinda, i¢ tutarliigi tespit

teknigi

kullanilmigtir. analiz calisma

sistemli bir

verilerin istatiksel ~ analiz
etmek icin Cronbach’s Alpha katsayisi, katilimci cevaplari
arasindaki tutarli1 belirlemek i¢in Degerlendiriciler Arasi
Korelasyon Katsayist hesaplanir (von der Gracht, 2012).
Cronbach Alpha degerleri 0.90 {iizerinde oldugunda
glvenirligin miikemmel oldugunu gosterir (Tavakol ve
Dennick, 2011). Calismada, I ve II. Delphi turlarmin
glivenirlik analizinde, i¢ tutarlihigi belirlemek igin ise
Cronbach’s Alpha katsayist ve Grup Igi Korelasyon
Katsayisina bagli olarak Degerlendiriciler Arasi Giivenirlik
Katsayis1 hesaplanmustir. I. Delphi Turu Cronbach’s Alpha
katsayis1 0.93, Grup Ici Korelasyon katsayis1 0.92, II. Delphi
Turu Cronbach’s Alpha katsayis1 0.99, Grup ici Korelasyon
katsayist 0.99 olarak tespit edilmistir. I ve II. Delphi
turlarinda katilimcilardan elde edilen verilere iligkin
glivenirlik analizi sonuglar1 Tablo 4’te verilmistir.

Tablo 4.

Ive II. Delphi Turlar: Giivenirlik Analizi Sonuclar:

Turlar Cronbach’s Alpha  Grup ici Korelasyon
L. Delphi Turu 0.93 0.92
II. Delphi Turu 0.99 0.99

Elde edilen Cronbach Alpha degerleri 0.90 iizerinde ise
milkemmel giivenirligi gostermektedir (Tavakol ve
Dennick, 2011). Tablo 5te hem birinci hem de ikinci turda
elde edilen Cronbach Alpha degerleri 0.90 degerinin
tizerinde oldugu igin giivenirlik diizeyi mitkemmel olarak
elde edilmistir.

3. Bulgular

Dokiiman incelemesi sonucu olusturulan standartlar,
Delphi teknigi ile akademisyen, arastirma gorevlisi,
Ogretmen ve
sunulmus ve onlardan alman geri bildirimlerin analizi
sonucu standart, gosterge ve kanitlar gelistirilmistir. Bu
kisimda ogretmen egitimi programlarinda kullanilmak
iizere ‘Uluslararasilasma ve Is Birligi’ standart alami
kapsaminda hazirlanan alt standart, gosterge ve kanitlar
sunulmustur. Bu standart alan1 bu ¢alismada gelistirilmis
olup, Tiirkiye’deki akreditasyon kuruluslarmin herhangi
birinin standart alani igerisinde yer almamaktadir.

lisansiistli  6grencilerin  incelemesine

3.1.Uluslararast ve Is Birligi Standardy icin Alt
Standartlar

Gahismada, ‘Uluslararasilasma ve Is Birligi’ standart
iliskin I Delphi
hazirlanmagtir. Alt standartlar Tablo 5'te gosterilmistir.

alanina turunda 9 alt standart

I. Delphi turunda katilimcilara gonderilen standart
alanlarinda yer alan alt standartlarin yiizde ve frekans
degerleri Tablo 6’da gosterilmistir.

Tablo 6 incelendiginde bu alanda yer alan alt standart
maddelerinde
katilmiyorum cevabinin verildigi madde sayisinin az
oldugu gozlenmistir.

kararsizim, katilmiyorum/kesinlikle

Uluslararasilasma ve Is Birligi standart alamina iliskin
istatistiksel bulgular Tablo 7’de gosterilmektedir.

Tablo 7'de Uluslararasilagma ve Is Birligi standart alaninda
yer alan alt standartlara iliskin ¢eyrek, medyan, ¢eyrek
deger, ceyrekler arasi1 genislik, ortalama ve standart sapma
degerleri verilmistir. Ceyrekler arasi genislik degerinin
1.2’nin altinda olmas1 uzmanlar arasinda ilgili madde igin
goriis birligi oldugunu gostermektedir. Tabloda yer alan
tiim maddelere iligkin ¢eyrekler aras1 genislik degerleri 1.2
degerinin altinda oldugu ic¢in uzmanlar arasinda goriis
birligi oldugu sonucuna varilmistir. Ceyrekler arasi
genislik degeri 1 olan bazi standartlar uzmanlardan gelen
goriisler dogrultusunda gosterge veya kanitlara alinmustir.

L. Delphi turunda katilimcilara gonderilen Ogretmenlik
Egitimi Programlar: akreditasyon
standartlarinda katilimc1 geri doniisleri sonrasinda
standartlarda yapilan degisiklikler (diizeltme, ¢ikarma,
ekleme, yer degistirme, aym: kalmasi vb.) Tablo 8'de
gosterilmistir.

Lisansiistii

Tablo 8 incelendiginde Uluslararasilasma ve Is Birligi
standart alaninda 4 alt standart ayni kalmus, 5 alt standartta
ifade degisikligi yapilmistir. Doktora tezi kapsaminda
gergeklestirilmis ¢alismada 6gretim elemanlar: adli ikinci
standart alaninda 2.10. numarasi ile yer alan alt standart
Uluslararasilasma ve Is Birligi standart alanina alinmistir.
Bu standart alaninda ¢ikarilmasi istenen bir alt standartta
olmamistir. 47 uzmanin uluslararasilasma ve is birligi
standart alaninda yer alan tiim alt standartlar i¢in goriis
birligi saglanmustir.
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Tablo 5.

Uluslararasilasma ve Is Birligi Standart Alam Alt Standartlar:

Standart No  Standartlar

5.1. Lisansiistii 6gretim programlarinin ulusal ve uluslararasi akademisyenler arasinda is birligini tesvik edecek bir
yaptya sahip olmasi

5.2. Lisansiistii 6gretim programlarimn uluslararasi 6grenci hareketliligine olanak taniyan bir yapida olmast

5.3. Fakdilte/enstitii/boliimiin ulusal ve uluslararas: akademik egitim politikalarini gelistirici calismalar1 desteklemesi

54. Lisansiistii 6gretim programlarimin uluslararasilasmast igin yeterli mali kaynaklara sahip olmast

5.5. Enstitiide, 6gretim elemanlar1 ve lisansiistii 6grenciler arasinda uluslararasilasma konusunda yeterli is birliginin
olmasi

5.6. Lisansiistii 6gretim programlarmin ulusal (YOK lisansiistii programlarindaki yeri) /uluslararasi egitimdeki yeri ve
lisanstistii mezunlarin: kiiresel ¢apta istihdam edebilme durumu

57. Lisansiistii 6grencilerin veya mezunlarin ulusal ve uluslararasi bilimsel entegrasyonun mevcut olmasi

5.8. Lisansiistii 6grencilerin ve 6gretim elemanlarinin uluslararas: yeterliklere ulagsmis olmasi

5.9. Lisansiistii programlarda gorev yapan 6gretim elemanlarinin ulusal ve uluslararasi diizeyde dgrencilerle birlikte
TUBITAK vb. projeler gergeklestirme diizeyi

Tablo 6.

I. Delphi Turunda Katilimcilarin Standartlara Katilim Diizeyleri

Standart No

Kesinlikle

Kesinlikle Katiliyorum (5) ~ Katiliyorum (4)  Kararsizim (3) Katilmiyorum (2) Katilmiyorum (1)

5.1.

5.2.

5.3.

54.

5.5.

5.6.

5.7.

5.8.

59.

37; %79 10; %21 0; %0 0; %0 0; %0
37; %79 10; %21 0; %0 0; %0 0; %0
39; %83 8; %17 0; %0 0; %0 0; %0
34; %72 10; %21 2; %4 1; %2 0; %0
35; %74 12; %26 0; %0 0; %0 0; %0
27; %57 13; %28 5; %11 0; %0 2; %4
26; %55 16; %34 3; %6 0; %0 2; %4
38; %81 4; %9 3; %6 1; %2 1; %2
39; %83 8; W17 0; %0 0; %0 0; %0

1622



B. Elgigegi ve K. Y1ilmaz Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi Cilt 25, Sayt 3, 2024

Tablo 7.

L. Delphi Turu Katilimer Yamtlarina Iliskin Istatistiksel Bulgular

Standart No Ceyrek Medyan Ceyrek deger Ceyrekler aras1 genislik Ortalama Standart Sapma
5.1. 5 5 5 0 478 0.41
5.2. 5 5 0 478 0.41
53. 5 5 5 0 4.83 0.38
5.4. 4 5 5 1 4.63 0.67
5.5. 45 5 5 0.5 474 0.44
5.6. 4 5 5 1 4.34 0.98
5.7. 4 5 5 1 4.36 0.94
5.8. 5 5 5 0 4.63 0.87
59. 5 5 5 0 4.83 0.38
Tablo 8.

I Delphi Turu Sonucunda Uluslararasilasma ve Is Birligi Standart Alaminda Degisiklik Yapilan Alt Standartlar

Standart No ifade Degisikligi Ayni kalan Cikarilan Eklenen
5.1. X

5.2. X

5.3. X

54. X

5.5. X

5.6. X

5.7. X

5.8. X

59. X

5.10. X

I. Delphi turu sonucunda ifade degisikligi ile ekleme 10 alt standart gonderilmistir. Alt standartlar 5.1.-5.10
yapilan alt standartlar onay turuna gonderilmistir. Onay  arasinda numaralandirilmigtir ve sonuglar Tablo 9'da
turunda katiimcilardan herhangi bir degisiklik veya  gosterilmistir.

ekleme talebi gelmemistir. II. Delphi turunda katilimcilara
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Tablo 9.

1. Delphi ve Onay Turlari Sonrasinda Revize Edilen ve II. Delphi Turunda Katilimcilara Gonderilen Uluslararasilasma ve Is Birligi
Standart Alamina Ait Alt Standartlar

Alt Standart No

Standart

5.1.

5.2.

5.3.

54.

5.5.

5.6.

5.7.

5.8.

5.9.

5.10.

Uluslararasilasma ve Is Birligi: Uluslararasilasma, kurumun aragtirma stratejisi ve lisansiistii adaylarinin
bireysel ihtiyaglari ile uyumludur.

Lisansiistii programlarinin ulusal ve uluslararas: akademisyenler arasinda is birligini tesvik edecek bir yapida
olmasi

Lisansiistii programlarimn uluslararasi 6grenci hareketliligine olanak tamiyan bir yapida olmasi

Fakiilte/enstitii/ana bilim dalimin ulusal ve uluslararas: lisansiistii egitim politikalarim gelistirici ¢alismalari
desteklemesi

Lisansiistii programlarinin uluslararasilasmasi i¢in yeterli mali kaynaklara sahip olmasi (6grenci ve 6gretim
elemam hareketliligi (ERASMUS DEGISIM PROGRAMLAR], Tiirkiye Bilimsel ve Teknik Arastirma Kurumu
(TUBITAK), Uluslararas: Kredi Hareketliligi (KA107) vb.))

Lisansiistii programlarinda 6gretim iiyeleri ve 6grenciler arasinda uluslararasilasma konusunda yeterli is
birliginin olmasi

Lisansiistii programlarimin ulusal ve uluslararasi diizeyde lisansiistii mezunlarimni kiiresel ¢apta isttihdam
edebilecek donanima sahip oldugunu gosteren diizenlemelerin mevcut olmasi (Tiirkiye'de lisansiistii
programlarindan mezun olan bir adayin ya da akademisyenin uluslararasi alanda is bulabilme olanag1, farkl
ulkelerde calisabilecek kadar donanimli olma durumu)

Lisansiistii programlarindaki 6grencilerin veya mezunlarin ulusal ve uluslararas: bilimsel calismalara ve
projelere katilmasi -entegrasyonun mevcut olmasi (uluslararasi kongrelere katilim, farkli iilkelerden 6grencilerle
ag kurabilme ve birlikte ¢alisabilme yetenegi vs.)

Lisansiistii programlarindaki 6grencilerin ve 6gretim iiyelerinin Teacher Education Accreditation Council-
National Council for Accreditation of Teacher Education (TEAC-NCATE) tarafindan belirlenmis olan
uluslararas1 6gretmenlik meslegi yeterliklerine ulagmis olmasi

Lisansiistii programlarinda gorev yapan 6gretim iiyelerinin ulusal ve uluslararasi diizeyde 6grencilerle birlikte
projeler gergeklestirmesi

Lisanstistii programlarimin kalitesine olumlu katk: yapacag: diistiniilen yerli/yabanct 6gretim {iyelerinin belirli
zaman araliklarinda enstitiiniin lisanstistii programlarda gérevlendirilmesine imkan saglanmasi

II. Delphi Turu Uluslararasilasma ve s Birligi standart
alanina ait alt standartlarin yiizde ve frekans degerleri
Tablo 10’da gosterilmektedir.

Uluslararasilasma ve Is Birligi standart alanina iliskin
istatistiksel bulgular Tablo 11’de gosterilmistir.

Tablo 11’de Uluslararasilasma ve Is Birligi standart
alaninda yer alan alt standartlara iliskin ¢eyrek, medyan,
ceyrek deger, ceyrekler arasi genislik, ortalama ve standart
sapma degerleri verilmistir.

Ceyrekler arasi genislik degerinin 1.2'nin altinda olmasi
uzmanlar arasinda ilgili madde igin goriis birligi oldugunu
gostermektedir. Tablo 11’de yer alan tiim maddelere iliskin
ceyrekler arasi genislik degerleri 1.2 degerinin altinda
oldugu igin uzmanlar arasinda goriis birligi oldugu
sonucuna varilmistir.
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Tablo 10.

II. Delphi Turunda Katilimcilarin Standartlara Katilim Diizeyleri

Kesinlikle

Standart No Kesinlikle Katiliyorum (5)  Katiliyorum (4)  Kararsizim (3) Katilmiyorum (2)
Katilmiyorum (1)

5.1. 37; %97 1; %3 0; %0 0; %0 0; %0
5.2. 31; %82 6; %16 1; %3 0; %0 0; %0
5.3. 36; %95 2; %5 0; %0 0; %0 0; %0
54. 38; %100 0; %0 0; %0 0; %0 0; %0
5.5. 36; %95 1; %3 0; %0 1; %3 0; %0
5.6. 37; %97 1; %3 0; %0 0; %0 0; %0
5.7. 37; %97 1; %3 0; %0 0; %0 0; %0
5.8. 31; %82 7; %18 0; %0 0; %0 0; %0
5.9. 29; %76 9; %24 0; %0 0; %0 0; %0
5.10. 37; %97 1; %3 0; %0 0; %0 0; %0
Tablo 11.

1L Delphi Turu Katthmer Yamitlarina Iliskin Istatistiksel Bulgular

Standart No Ceyrek Medyan  Ceyrek deger Ceyrekler aras1 genislik Ortalama Standart Sapma
5.1. 5 5 5 0 497 0.16

5.2. 5 5 5 0 478 0.47

5.3. 5 5 5 0 494 0.22

54. 5 5 5 0 5 0

5.5. 5 5 5 0 4.89 0.50

5.6. 5 5 5 0 497 0.16

5.7. 5 5 5 0 497 0.16

5.8. 5 5 5 0 4.81 0.39

59. 5 5 5 0 476 0.43

5.10. 5 5 5 0 497 0.16
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3.2.Uluslararasilasma ve Is Birligi Standardinin Alt
Standartlari i¢in Hazirlanan Gostergeler

Uluslararasilasma ve Is Birligi standardinin 10 alt

5.5., 5.6., 5.8., 5.9. numaral alt standartlarin her biri igin 2
gosterge, 5.1-2. numarali alt standart igin 3 gosterge
hazirlanmistir. 5.1. ve 5.2.

no’lu alt standartlarin

standardina yonelik 15 gosterge hazirlanmistir. Bu
gostergeler Tablo 12’de sunulmustur.

Uluslararasilasma ve Is Birligi standart alanmin 10 alt
standardi i¢in toplam 15 gosterge hazirlanmustir. 5.3, 5.4.  alt
ve 5.10. numarali alt standartlarin her biri igin 1 gosterge;

Tablo 12.

gostergeleri amaglar1 benzer olmas: agisindan (iiniversite
ve enstitiiniin uluslararasi faaliyetleri tesvik etmesi, is
birligi vb.) gosterge tekrarma diisiilmemesi icin ortak
hazirlanmustir. Uluslararasilasma ve Is Birligi standardinin
standartlarina hazirlanan

iligkin gostergelerin

dagilimlar: Tablo 13'te verilmistir.

Uluslararasilasma ve Is Birligi Standardmin Alt Standartlarina Iliskin Gastergeler

Gosterge Gosterge

No

51-2.2.1. Universite ve enstitiinin ERASMUS degisim programlar/FARABI/TUBITAK/KA107 vb. koordinatorleri, dgretim
iiyeleri ve dgrenciler arasinda ulusal ve uluslararasi is birliginin varlig

5.1-2.2.2. Universite ve enstitiiniin ERASMUS degisim programlarl/FARABi/TUBiTAK/KAl07 vb. koordinatorlerinin ulusal ve
uluslararas1 6grenci hareketliligi konusunda yonetsel diizenlemeleri gerceklestirmis olmalar1

51-2.2.3. Anlagmali kurumlarla gergeklestirilecek degisim programlarina katilacak ogretim iiyeleri ve dgrenciler i¢in uygun
ortamin saglanmasi

53.2.1. Idari birimler ile 6gretim {iyelerinin ulusal ve uluslararasi egitim politikalarini gelistirici calismalar yiiriitmesi

54.2.1. Lisansiistii programlariin uluslararasilasmasi ve 6grenci-ogretim iiyesi hareketliligini tesvik edilmesi i¢in gerekli mali
biitgenin ayrilmis olmast

5.5.2.1. Lisansiistii programlarinda gorevli ogretim iiyeleri ve 0grenciler arasinda uluslararasilasma konusunda yeterli is
birliginin saglanmasi amactyla dénem bas1 ve dénem arasinda her iki gruba bilgilendirici egitimler/seminerler verilmesi

5522. Lisansiistii programlarda gorevli dgretim {iyeleri ve 6grencilerinin uluslararasilasmaya yonelik yapilacak is birligi
kapsamindaki etkinliklere iliskin ilke ve yontemlerin farkinda olmasi ve is birligi iginde galismast

5.6.2.1. Lisansiistii programlarda gorevli 6gretim tiyeleri ve programlardan mezun olacak &grencilerin uluslararasi/kiiresel
diinyada is bulabilecek donanima sahip olmast

5.6.2.2. Lisansiistii programlarda gorevli 6gretim tiyeleri ve programlardan mezun olacak &grencilerin uluslararasi/kiiresel
diinyada is imkanina sahip olabilme derecesi/yiizdesi

57.2.1. Lisansiistii programlarindaki dgrencilerin veya mezunlarin ulusal ve uluslararas: bilimsel entegrasyonu saglamak
amaciyla bilgilendirici egitimler/seminerler verilmesi

5.8.2.1. Lisansiistii programlarindaki 6grencilerin ders dénemi ve tez déneminde yaptiklar1 bilimsel faaliyetler sonucunda
yiiksekogretim kurumlarinda akademisyen olabilecek yeterlige ulasmalar:

5.8.2.2. Lisansiistii programlarindaki 6grencilerin 6gretmenlik meslegi yeterlikleri ile birlikte akademik ve mesleki yeterliklere
ulagmus olmalar:

59.2.1. Lisansiistii programlarinda gorevli 6gretim iiyelerinin ve 6grencilerin proje egitimi almalar:

59.2.2. Lisansiistii programlarinda gorevli 6gretim iiyelerinin ulusal ve uluslararasi diizeyde meslektaslar1 veya dgrencileriyle
birlikte projeler gergeklestirmeleri ve yiiriitiilen bu projelerin béliimiin web sayfasinda yer almasi

5.10.2.1. Lisanstistii programlarin kalitesine olumlu katk: yapacag: diisiiniilen yerli/yabanci 6gretim {iyelerinin periyodik olarak

enstitiiniin lisansiistii programlara davet edilmesi ve programda goérevlendirilmesi
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Tablo 13.

Uluslararasilasma ve Is Birligi Standardinin Alt Standartlarma Iliskin Gosterge Sayilar

Gosterge Sayis1

Alt Standart No Alt Gosterge No Toplam

1 gostergesi olan alt standartlar

2 gostergesi olan alt standartlar

3 gostergesi olan alt standartlar

53.,54.,5.7,5.10. 53.2.1. 4
54.2.1.
5.7.2.1.

5.10.2.1.

55.,56.,58.,59. 55.21.,55.22. 4
5.6.2.1,5.6.2.2.
5.8.2.1.,5822.

5921.,,5922.

5.1., 5.2. (ortak) 5.1-21,....,5.1-23. 1

3.3.Uluslararastlasma ve Is Birligi Standardinin Alt

Uluslararasilasma  ve s Birligi standardinin  alt

Standartlar I¢in Hazirlanan Kanitlar

Bir program veya kurumun akreditasyon siireci

kapsaminda asgari standartlar1 karsiladiginin en 6nemli
gostergesi kamitlardir. Uluslararasilasma ve Is Birligi
standart alanmnin 10 alt standardina iliskin toplam 51 kanit
karnutlar ~ Tablo 14'te

hazirlanmigtir.  Hazirlanan

standartlarinin gostergelerine bagl olarak hazirlanan kanit
sayilar1 Tablo 15'te gosterilmistir.

Uluslararasilagsma ve s Birligi standardinin 10 alt standard:
i¢in toplam 51 kanit hazirlanmustir. Iki kanut ile en az kanutt
olan iki alt standart 5.5., 5.6. iken 12 kanitla en fazla kaniti
bulunan alt standart 5.4.’tiir. Birinci ve ikinci standart

gosterilmistir.

Tablo 14.

alanlarmin kanitlar1 kanit tekrarma diismemek icin ortak
hazirlanmigtir. 5.1-2.3.1. seklinde kodlanmustur.

Uluslararasilasma ve Is Birligi Standart Alani Kanitlar:

Kanit Numarasi

Kanit

5.1-2.3.1.

5.1-2.3.2.

5.1-2.3.3.

51-2.3.4.

5.1-2.3.5.

5.1-2.3.6.

Lisansiistii programlarinin bagli oldugu {iniversite ve enstitiinim ERASMUS /FARABI/TUBITAK/KA107 gibi
degisim programlari ile ulusal ve uluslararasi akademisyenler arasinda is birligini tesvik eden prosediir ve
mekanizmalara sahip oldugunu gosteren belgeler (Uluslararasi kurum ve kuruluslarla yazismalar, ikili
anlagmalar vb.)

Lisanstistii programlarinin bagh oldugu iiniversite ve enstitinin ERASMUS /FARABI/TUBITAK/KA107 gibi
degisim programlari ile ulusal ve uluslararast 6grenci hareketliligine olanak sagladigini gosteren belgeler (ikili

anlasmalar, protokoller vb.)

Lisansiistii programlarda gorevli Ogretim iiyelerinin ve &grencilerinin ulusal ve wuluslararast degisim
programlarina etkin bir sekilde katilmalarini saglayacak mekanizmalarin varligina iliskin belgeler

Son 5 yilda degisim programlarindan yararlanan lisansiistii programlardaki 6gretim {iyesi ve 6grenci sayisi

Lisansiistii programlarda son 5 yilda gerceklesen Ogretim {iyesi ve Ogrenci hareketliliginin yasandig
tilkelerin/tiniversitelerin listesi

Lisansiistii programlarina degisim programlari araciligiyla gelen 6grencilerin ve 6gretim {iyelerinin hangi iilke ve
yiiksekdgretim kurumlarindan geldigini gosteren belgeler
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5.1-23.7.

5.1-2.3.8.

5.1-2.3.9.

5.1-2.3.10.

53.3.1.

53.3.2.

5.3.3.3.

53.34.

53.3.5.

5.3.3.6.

53.3.7.

53.3.8.

5.3.3.9.

54.3.1.

54.3.2.

5.4.3.3.

5.4.3.4.

5.4.3.5.

5.4.3.6.

54.3.7.

5.4.3.8.

54.39.

Lisansiistii programlarindaki anlasmali kurumlarla gerceklestirilecek degisim programlarina katilacak 6gretim
iiyeleri ve 6grencilere saglanan desteklerin icerigine iligkin belgeler

Lisansiistii programlarinda uluslararasi 6gretim iyesi ve 6grenci hareketliligini tesvik etmek i¢in gerceklestirilen
danismanlik, hizmet-igi egitim, seminer ve konferanslar1 gosteren liste

Lisansiistii programlarimin bagli oldugu enstitiiniin ERASMUS degisim programlari/FARABI/TUBITAK/KA107
vb. koordinatorleri ile goriismeler

Lisansiistii programlarda gorev yapan 6gretim {iyeleri ve 6grenciler ile goriismeler

Fakdiilte/enstitii/ana bilim dalimin ulusal ve uluslararas: lisanstistii egitim politikalarini gelistirici ¢alismalar:
desteklendigine dair belgeler

Ulusal, bolgesel ve uluslararasi arastirma ve proje listeleri

Lisansiistii programlarda gerceklestirilen egitimdeki son degisiklikleri gosteren yillik raporlar ve diger
dokiimanlar

Fakdiilte/enstitii/ana bilim dalinda uluslararas: kongre, egitim, calistay ve seminerlere katilan 6gretim iiyelerinin
isimlerini gosteren liste

Fakiilte/enstitii/ana bilim dalinda uluslararasi kongrelere katilan Ogretim iiyelerinin  gittikleri
kongre/egitim/calistay/seminer vb. bilimsel etkinliklerin ads, igerigi ve hangi iilkede gerceklestigine iliskin etkinlik

listesi

Uluslararas: etkinliklere katilan dgretim {iyelerine iiniversite, enstitii veya ana bilim dali tarafindan saglanan
desteklerin igerigini gosteren belgeler (Yol-konaklama masrafi vb.)

Lisansiistii programlarda gorevli 6gretim {iyeleri ile goriismeler
Lisansiistii programlarimin bagli oldugu enstitii ve ana bilim dali yonetimiyle ile goriismeler
Rektorliik birimleri ile goriismeler

Lisansiistii programlarinin uluslararasilasmasini saglamak igin yeterli mali kaynaklarin ayrildigini gosteren biitce
ayrilmasi

Lisansiistii programlar1 ERASMUS degisim programlari, TUBITAK, KA107, BABKO vb. degisim programlar ve
proje destek oranlar1

Lisansiistii programlart ERASMUS degisim programlari, TUBITAK, KA107, BABKO vb. herhangi bir degisim
programi ve projeden yaralanan 6gretim tiyelerinin sayisi

Lisansiistii programlart ERASMUS degisim programlari, TUBITAK, KA107, BABKO vb. herhangi bir degisim
programi ve projede gorev alan 6grenci sayist

Lisanstistii programlarda yurt dist 6grenci/6gretim tiyesi hareketliliginde 6gretim {iyeleri ve Ogrencilerine
arastirma projeleri igin ne kadar destek verilecegini gosteren belgeler

Donem basinda enstitil, fakiilte, ana bilim dal1 veya rektorliik tarafindan lisanstistii programlarindaki 6gretim
iiyelerine ve 6grencilerine yurt dis1 8grenci-6gretim iiyesi hareketliligi ve arastirma projesi destegi konusunda

bilgilendirici egitim veya seminer verildigini gosteren belgeler (Resmi yazi, seminer/egitim fotograf gorselleri vb.)

Lisansiistii programlarmin bagh oldugu iiniversite/enstitiiniin doner sermaye, sirket veya diger arac
diizenlemelere iliskin belgeler

Lisansiistii programlarimn bagli oldugu enstitiiniin gelir kaynaklarini ve saglanan gelirleri gosteren dokiimanlar

Lisansiistii programlarimn bagli oldugu enstitii gelirlerinin dagilimini ve kullanimirm gosteren dokiimanlar
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5.4.3.10.

54.3.11.

5.4.3.12.

5.5.3.1.

5.5.3.2.

5.6.2.1.

5.6.3.2.

5.7.3.1.

5.7.3.2.

57.3.3.

5.7.34.

57.3.5.

5.8.3.1.

5.8.3.2.

5.8.3.3.

5.9.3.1.

5.9.3.2.

59.33.

59.34.

5.9.3.5.

Lisansiistii programlarda gorevli 6gretim elemanlar1 ve 6grencilerle goriismeler
Lisansiistii programlarinin bagli oldugu enstitii, ana bilim dali ve proje koordinasyon birimleri ile goriismeler
Rektorliik birimleri ile gériismeler

Lisansiistli programlarindaki 6gretim tiyeleri ve 6grencilerin uluslararasilasmaya yonelik yapilan is birligi
etkinliklerine katilim oran1

Lisansiistli programlarindaki ogretim {iyeleri ve 6grencileri tarafindan uluslararasilasmaya yonelik yapilan
etkinlikler listesi

Lisansiistii programlarda goérevli 6gretim {iyelerinin ve mezun olan &grencilerin uluslararasi/kiiresel diinyada is
bulabilecek donanima sahip olma diizeyleri (Alamina iliskin uluslararasi standartlar1 karsilama diizeyi: alan
bilgisi, pedagojik bilgisi, akademik bilgisi (uluslararas: yayin yapabilme potansiyeli), yabanc dil bilgisi, iletisim
bilgisi, ag kurabilme becerisi vb.)

Lisansiistii programlarda gorevli 6gretim iiyelerinin ve mezun olan 6grencilerin uluslararasi/kiiresel diinya da is
imkanina sahip olabilme dereceleri/yiizdeleri

Lisansiistii programlarindaki dgrencilerin veya mezunlarin ulusal ve uluslararasi bilimsel entegrasyonu igin
ogrencilere bilgilendirici egitimler/seminerler verildigine dair belgeler (Resmi yazi, fotograflar, cagrili
konusmacilar listesi vb.)

Lisansiistii programlardaki 6grencilerin katildiklar1 uluslararasi kongre veya etkinlik listesi
Lisansiistii program Ogrencilerinin uluslararas1 paydaslarla ortak calismalar yiiriittiigiine iliskin belgeler
(Fotograflar, farkli iilke ve 6grencileri ile bir araya gelerek alinan egitimler, yapilan etkinlikler, ortaya ¢ikan

iirlinler, gorseller)

Lisansiistii program 6grencilerinin alanlarindaki diger lisansiistii 6grencilerle ortak ag kurabilme veya mevcut
olan dgrenci topluluklarina katilim oranlar:

Lisansiistii program 6grencilerinin veya mezunlariin ulusal ve uluslararas: bilimsel entegrasyonunun mevcut
oldugunu gosteren dokiimanlarin bulunmasi

Lisansiistii program dgrencilerinin ve gretim {iyelerinin TEAC-NCATE tarafindan belirlenmis olan uluslararasi
ogretmenlik meslegi yeterliklerini karsilama diizeyini gosteren performans 6lgekleri

Lisansiistii program Ogrencilerinin ders donemi, tez dénemi ve sonrasi akademik hayatta yaptiklar1 bilimsel
faaliyetler sonucunda yiiksekogretim kurumlarinda akademisyen olarak gorev yapacak yeterlige ulastiklarin

gosteren Ogretim iiyeleri ve danisman gozlem ve degerlendirme raporlar:

Lisansiistii program dgrencilerinin 6gretmenlik meslegi yeterlikleri ile birlikte akademik ve mesleki yeterliliklere
ulasmus olduklarini gosteren belgeler (Biitiinlesik ¢alismalar/projeler yiiriitme ve bunda basarili olma durumlari
vb.)

Lisansiistii programlarda gorevli 6gretim iiyelerinin ve 6grencilerinin proje egitimi aldiklarina dair sertifikalar
vb. belgeler

Lisansiistii programlarda tamamlanmis veya yiiriitiilmekte olan uluslararas: projeleri ve aragtirmalar1 gosteren
liste

Lisansiistii programlarda tamamlanmis veya yiiriitiilmekte olan ulusal projeleri ve aragtirmalar1 gosteren liste

Lisansiistii programlarda gorevli 0gretim {iyelerinin ulusal ve uluslararasi diizeyde Ogrencilerle birlikte
gergeklestirdikleri veya yiiriitiiciisii olduklar: projelerin ilgili boliimiin web sayfasinda yer aldigmna dair belgeler

Lisansiistii programlarda gorev yapan 6gretim {iyeleri ve 6grencilerle goriismeler
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5.10.3.1. Lisansiistii programlarinin kalitesine olumlu katki yapacag: diistiniilen yerli/yabanci 6gretim {iyelerinin belirli
zaman araliklarinda enstitiiniin lisansiistii programlarinda gorevlendirilmesine imkan taniyan diizenlemeleri
gosteren belgeler (Yonetmelik, davet mektuplar1 vb.)

5.10.3.2. Lisansiistli programlarmin kalitesine olumlu katki yapacagi diistiniilen yerli/yabanct 6gretim {iyelerinin
periyodik olarak enstitiiniin lisanstiistii programlarinda gorevlendirildigini gosteren dgretim tiyesi listesi

59.3.3. Lisansiistli programlarinda gorevlendirilen yerli/yabanci 6gretim {iyelerinin hangi iilke ve yiiksekdgretim
kurumlarindan geldiklerini gosteren belgeler

Tablo 15.

Uluslararasilasma ve Is Birligi Standardmin Alt Standartlarina Iliskin Kanit Sayilar

Kanit Sayis1 Alt Standart No Toplam
2 kaniti olan alt standartlar 5.5., 5.6. 2
3 kanit1 olan alt standartlar 5.8., 5.10. 2
5 kanit1 olan alt standartlar 5.7.,5.9. 2
9 kanit1 olan alt standartlar 5.3. 1
10 kanit1 olan alt standartlar 5.1-2. (iki standardin kanitlar1 ortak) 1
12 kanut1 olan alt standartlar 54. 1

4. Tartisma

Tiirkiye’de 6gretmenlik egitim programlar: basta olmak
tizere Tip, Veterinerlik, Saghk, Hahiyat, Fen Edebiyat vb.
hi¢bir alanda lisansiistii programlarin akreditasyon
faaliyeti gerceklestirilmemektedir. programlari
akreditasyon faaliyeti yiiriiten Association for Evaluation

Lisans

and Accreditation of Teacher Education Programs
(EPDAD); Fen-Edebiyat, Dil ve Tarih-Cografya Fakiilteleri
Ogretim Programlari Degerlendirme ve Akreditasyon
Dernegi (FEDEK); Medical Education Programs Evaluation
and Accreditation Association (TEPDAD); Association for
Evaluation and Accreditation of Nursing Education
Programs (HEPDAK); Miihendislik Egitim Programlar
Degerlendirme ve Akreditasyon Dernegi (MUDEK); Saglik
Bilimleri  Egitim  Programlar1  Degerlendirme ve
Akreditasyon Dernegi (SABAK) vb. hicbir akreditasyon
kurumunda ise “Uluslararasilasma ve Is Birligi” standart
mevcut degildir. Bu c¢alismadaki standartlar,
yurtdisinda  aktif faaliyet gosteren akreditasyon
ajanslarinin standartlar1 incelendikten sonra gelistirilmis,
Delphi teknigi ile akademisyen, arastirma gorevlisi,
Ogretmen ve lisansiistii 6grencilerinin degerlendirmelerine
sunulmus ve onlardan gelen doniitlere gore standartlara
son sekli verilmistir. Calisma sonucunda,
‘Uluslararasilasma ve Is Birligi’ standard:i icin 10 alt

alan1

standart, 15 gosterge ve 51 kanit hazirlanmistir. Foundation
for International Business Administration Accreditation
(FIBAA/Almanya), Estonian Quality Agency for Higher
and Vocational Education (HAKA eski adi EKKA/Estonya),
National Center for Professional Education Quality
Assurance, Foundation (ANQA/Ermenistan), Hungarian
Accreditation Committee (HAC/Macaristan), Independent
Agency for Quality Assurance in  Education
(IQAA/Kazakistan)  vb. benzeri
akreditasyon
kuruluslarda standart alaninin yani sira
internationalization, partners, membership, cooperation,
cooperation with student basliklar1 ad: altinda alt alanlar
bulunmaktadir.

kuruluslarda ise
Ayrica bu
initiatives,

standart alam1i mevcuttur.

Alman akreditasyon kalite kuruluslarindan FIBAA (aymn
zamanda ENQA, INQAAHE iiyesi) ve ZEVA, EQAR ve
CEENQA; Kazak akreditasyon kuruluslarindan IQAA ve
ECAQA, ENQA, CEENQA, INQAAHE ve APQN; ANQA,
HAC ve HAKA, ENQA, CEENQA ve EQAR gibi
uluslararas1 akreditasyon kuruluglart ile is birligi
yapmaktadir. Ayrica FIBAA; Hollanda, Polonya,
Kazakistan, Rusya, Almanya, Kibris, Ukrayna, Avusturya
ve Isvigre tarafindan tanmirhga sahiptir.
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Rusya’da kurulan Kazak akreditasyon ajanst IOAA,
FIBAA, EKKA, ANQA ile ve Kazak akreditasyon
kurulugslarindan ECAQA, ANQA, Rusya, Hindistan ve
Avrupa’da bulunan gesitli kuruluslar ile is birligi
icerisindedir.

ANQA, HAKA ve HAC akreditasyon kurumlarmnin
Ukrayna, Belarus, italya, Almanya, Avusturya ve
Kazakistan {ilkeleri ile anlagmalar1 ve c¢alismalar:
mevcuttur. ANQA, IQAA, ECAQA, FIBA, ZEVA, HAC,
HAKA gibi lisansiistii diizeyde doktora programi
akreditasyonu gerceklestiren kurumlar ENQA, EQAR,
INQAAHE, CEENQA, APQN, EUA, EQAL, CIQG, ASIIN
gibi uluslararas: kuruluslarla is birligi icerisindedir. Ayrica
bu akreditasyon kuruluslarinin kendi aralarinda ikili
bulunmaktadir. Doktora programi
akreditasyonu yapan kurumlar, NAA-Rusya,
NVAO/Hollanda, PKA-Polonya, WUS/AUSTRIA, NAAC
(Hindistan) gibi cesitli {ilkelerle de is birligi
igerisindedirler. Almanya (ZEVA), Ermenistan (ANQA),
Estonya (HAKA) ve Kazakistan (ECAQA/ IQAA) kalite
glivence kuruluslarinin web sayfalarinda projeler ya da
uluslararasi projeler adli boliimler bulunmaktadir. Bu
boliimlerde kalite kuruluslari ulusal ve uluslararas: is
birlikleri ile gerceklestirdikleri ve gergeklestirmekte
olduklar1 projeler, bagslama ve bitis tarihleri, projelerin
amaglari, hangi kurum, kurulus ya da {ilkeler ile birlikte
yaptiklar1 vb. bilgileri ayrintili bir sekilde agiklamislardar.
Bu durum bu kuruluslarin akreditasyonun o6nemli
konularindan olan paydaslar ile is birligi ve stirekli
gelisimin ulusal ve uluslararasi boyutta siirdiiriilmesi
acisindan 6nemlidir.

anlagsmalar1

Calisma, lisansiistii programlarin ulusal/uluslararasi
akademisyenler arasinda is birligini tesvik edecek bir
yapiya sahiptir. Ayrica ulusal ve uluslararasi lisansiistii
egitim politikalarin1 gelistirici ¢alismalarin desteklemesi,
ogrenci hareketliligine olanak tanimasi,

mezunlarini capta istihdam
edebilecek donanima sahip olmasi, Ogrencilerin veya
mezunlarin ulusal ve uluslararasi bilimsel entegrasyonun
mevcut olmasi, uluslararasi projeler yapilmasi, yabanci
Ogretim tiyelerinin belirli zaman araliklarinda enstitiiniin
lisansiistii programlarinda gorevlendirilmesine iliskin

uluslararasi

programlarin kiiresel

konular ele alinmistir. Bu amaglara hizmet etmesi amaciyla
standartlar ve bu standartlarin ne derecede karsilandigmi
gosteren oOlgiitlere yonelik kanitlar olusturulmustur.

Aragtirma kapsaminda “Uluslararasilasma ve is Birligi”
standart alani icin I Delphi turunda 9 alt standart
olusturulmus ve katilimcilara gonderilmistir. Bu tur
sonucunda 4 alt standartta degisiklik yapilmamustir. 5 alt
standartta ifade degisikligi yapilarak bir yeni alt standart
eklenmistir. Katilimci doniigleri sonrasinda revize edilen 10
alt standart Delphi onay turunda
goriislerine sunulmustur. Delphi onay turunda degisiklik
talebinde Arastirmaci
dokiiman incelemesi sonucunda hazirlanan gosterge ve
kanitlar ise 7 uzmanin goriisiine sunulmustur. Uzman

tekrar katilima

bulunulmamustir. tarafindan

goriisleri sonucunda revize islemleri yapilarak gosterge ve
kanitlar son halini almigtir. Sonug olarak 10 alt standart, 15
gosterge ve 51 kanit hazirlanmasgtir.

1. Uluslararasi is birliginin artirilmas: amaciyla Tiirkiye’de

lisansiistii programlara yonelik akreditasyon
faaliyetlerinin baglatilmasi 6nerilmektedir.
2. Tirkiye’de lisansiistii programlari akreditasyon

faaliyetinin baglamas1 amaciyla bu alanda faaliyet gosteren
ZEVA, HAKA, HAC, ANQA, IQAA, ECAQA gibi
uluslararasi birligi ~ yapilmasi

Onerilmektedir.

kuruluslarla is

3. Tirkiye’de miihendislik, tip, hemsirelik, veterinerlik,
ilahiyat, egitim fakiiltesi vb. her alanda akreditasyon
faaliyeti yiriiten tek bir akreditasyon kurulusu vardir.
Mevcut durum akreditasyonun belli kisi ve kurumlar
tarafindan  tekellesmesini  saglamistir. ~ Uluslararasi
platformda oldugu gibi akreditasyon faaliyetinin
Tiirkiye’de tekelcilikten ¢ikmasi amaciyla girisimlerde
bulunulmalidir.

4. Ogretmenlik programlarmin bagli oldugu enstitiiler
basta olmak {izere her alanda uluslararasi is birliklerinin
artirilmasi amaciyla ¢alismalar (ikili anlagsmalar, 6grenci ve
Ogretim eleman
kongrelere

hareketliligine yonelik protokoller,

uluslararasi katidlim  tegvikleri ~ vb.)

ylritilmelidir.
5. Tirkiye'de yer
bazilarimin

alan akreditasyon kuruluslarinin
uluslararasi  akreditasyon ajanslari ile
eslestirilmesine yonelik ¢alismalar olmasma karsilik Tiirk
akreditasyon kurumlar disindan bir bolge
akreditasyon kurulusu tarafindan akredite edilmemistir.
Tiirkiye’de mevcut olan her akreditasyon kurulusunun
bolgesel veya uluslararasi akreditasyon ajanslari tarafindan
akreditasyon siireclerinin gerekleri ne derece karsiladig:
konusunda akredite edilmeleri 6nerilmektedir.

yurt

6. Lisans ve lisansiistii program akreditasyonu yapan
kurumlarm “Uluslararasilasma ve Is Birligi” standart
alanina vermeleri

standartlar1  igerisinde  yer

Onerilmektedir.

7. Uluslararasilagma ve Is Birligi standart alan1 kapsaminda
yliksekogretim kurumlarmin uluslararas: faaliyetlerini ve
is birliklerini artiric1 calismalar (ikili anlasmalar, 6grenci ve
Ogretim elemani hareketliligine yonelik protokoller vb.)
gergeklestirmeleri 6nerilmektedir.

8. Uluslararasilasma ve Is Birligi standart alaninin etkin bir
sekilde kullanilabilmesi i¢in yiiksekogretim kurumlar: ve
Ogretim  elemanlarma
onerilmektedir.

egitim, seminer verilmesi
9. Uluslararasilagma ve Is Birligi standart alan1 kapsaminda
Ogretim elemanlarmin yurtdisinda diizenlenen
kongre/sempozyum veya c¢aligstaylara katilimi tesvik
edilmelidir.
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10. Uluslararasilasma ve Is Birligi standart alam
kapsaminda 6gretim elemanlarmn farkli {ilkelerde yer
alan meslektaslari ile birlikte yayin ve proje yapmalarmin
alt yapis1 hazirlanmalidar.

11. Uluslararas1 yaym ve proje sayisinin artirilmasi igin
yliksekogretim kurumlar1 veya akreditasyon kuruluslari
tarafindan farkl tilkelerle is birligi anlasmalar: yapilabilir.

12. Uluslararast ogrenci ve akademisyen hareketliligi
faaliyetlerinin desteklenmesi ve artirilmasma yonelik
calismalar yapilmalidir.

Yazar Notu : Bu arastirma birinci yazarin
doktora tezinden tiretilmistir.

Yazar Katkilar : Birinci yazar %80 oraninda
ikinci yazar %20 oraninda katki saglamistir. Birinci yazar
konu bulma, literatiir taramasi, veri toplama, veri analizi ve
makaleyi yazma siireclerini yiiriitmiistiir. Ikinci yazarda
son kontrolleri ve Ingilizce gevirileri yapmustir.

Finansman ¢ Caligmanizda finansal bir
destek alinmamustir.

Cikar Catismasi : Calismada bir ¢ikar ¢atismasi
bulunmamaktadir.
Veri Erisilebilirligi : Verilerin aragtirmaci

tarafindan saklanmaktadir. Verilere arastirmacidan erigim
saglanabilir.
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1. Introduction

Research studies on accreditation and standard
development started by
organizations and universities in order to create a dynamic
and effective information society and economy in the 19th
century. These studies have revealed structures and
organizations that develop a quality assurance system
based on certain standards accepted by stakeholders.
Quality assurance system is a process in which quality of
an institution or program is documented by approving an
authorized accreditation institution through standards
(Council of Higher Education [CHE], 2010). Accreditation

and standards are two important concepts that come to the

have been international

fore in the quality assurance system. Accreditation is the
certification of quality and standards in education as a
result of inspection by independent organizations outside
the institution (Kilfoil, 2007). Accreditation is a certified
quality assurance system and process in which authority,
competence and reliability are approved (Herdman &
Sepit, 2010). Being accredited is a process by which
certification is obtained by an independent and authorized
accreditation institution. To get certified, the quality of a
product or service is expected to meet the minimum
standards as a result of evaluations made in accordance
with approved quality
(Adelman, 1994).

standards at certain times

Standards can be defined as the basic principles that guide
evaluation process of experts in the measurement of
achievement or learning outcomes (The Joint Committee on
Standards for Educational Evaluation, 1981). Standards are
related to students' academic achievements, students'
levels of competence, staff's achievements in research,
service standards (teaching standards and learning
resources standard) and administrative standards. The
main purpose of standardization in teacher education is to
predetermine the quality of learning products that are
aimed to be acquired by candidates who will graduate from
teacher training programs (Entwistle, 2005). Increasing the
quality and efficiency is the ultimate main aim for the
concept of standard. For this reason, standards are
prepared with the aim of improving quality of products
and services to be used in line with conclusive evidence

(Sachs, 2003). Standards are categorized into four groups as
academic standards, competence standards,
standards and organizational standards (Harvey, 2002).

service

The extent to which standards of the program or institution
are met is determined through indicators and evidence.
Indicator is a sign used to indicate something; and evidence
is a convincing document or argument about the truth or
reality of something. Performance indicators are of great
importance for governments, employers, professional
organizations, students, and their sponsors since they
enable quality to be measured and compared in an
objective way. Performance indicators contribute to quality
by encouraging corporate behavior. Validity and reliability
analyses are performed to determine whether performance
indicators truly represent what they are thought to
represent (Kis, 2005, pp. 18-19; Yorke, 1998). Evidence of
quality in education can take place in a variety of ways,
such as exams and assignments given by faculty members,
student external  or
undergraduate examinations, etc. Evidence should include
direct measurement of students' acquired knowledge or
skill (Ewell, 2001). Learning outcomes are the knowledge,
skills and abilities that students acquire as a result of a
series of higher education experiences (Eaton, 2003; Ewell,
2001). The success of students in achieving learning
outcomes is an indicator of quality (Schuck et al., 2008).
Therefore, learning outcomes can be characterized as the
heart of higher education. To be accredited, it is necessary
to prove that there is harmony between learning outcomes
and organizational mission, goals, and effectiveness
statements. From this point of view, accreditation process
can be called a review of the relationship between targeted
learning outcomes of a higher education institution and its
achieved learning outcomes (Volkwein, 2010; Waite, 2004).

portfolio,  performance in

The issue of accreditation came to the fore with the idea of
establishing common standards for higher education
institutions at the meeting of the National Association of
State Universities in 1906 (Hernes & Martin, 2005).
Expressions on the differences between higher education
institutions date back to even more ancient history. As a
solution to these differences, representatives of leading
higher education institutions stated that local unions
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should be formed as a result of their meetings in the last
quarter of the 19th century. The first association in this
regard was the New England Association of Colleges and
Schools, which was established in 1885. The last union was
established in 1924 as the Western Association of Schools
and Colleges. These unions, which were established, firstly
determined the high schools that train students with
suitable qualifications for higher education institutions.
The first list for high schools was published by the North
Central Association in 1913. At the next stage, they started
to evaluate higher education institutions and to identify
those who provide education in accordance with their
standards. The first list of higher education institutions was
published by the Southern Association in 1919 (Williams &
O'Connor, 1994, pp. 246-247).

In the report titled “What Matters Most: Teaching for
America's Future” prepared by the National Commission
on Teaching and America's Future (NCTAF) in 1996,
accreditation of teacher training institutions, performance-
based undergraduate education, and certification of
successful (well-trained) teachers envisage a three-stage
quality assurance system to be developed for teaching
profession (NCTAF, 1996). Accreditation of education
faculties came to the fore when various professional
organizations, including the American Association of
Colleges for Teacher Education, came together in 1954 to
establish national accreditation body for education
faculties. It is known that the American Medical
Association performed the first specialty accreditation
before local accreditation institutions and this practice is
the first example using accreditation process as a quality
improvement tool (Glidden, 1983). This practice was
carried out as a precaution for the quality concern of a
professional organization rather than the quality concern of
educational institutions (Kells, 1988, pp. 12-13).

In Tiirkiye, it was aimed to carry out pilot studies for
restructuring of faculties and accreditation of education
faculties in order to increase professional development,
with the National Education Development Project (NEDP)
in 1990 (Grossman et al., 2010). CHE, which was established
in 1981, is responsible for determining functioning of
universities in Tiirkiye, their requirements, academic staff
incentives, university standards, graduate education, and
structure of teacher training programs (Grossman et al.,
2010). HEC conducted a feasibility study for national
standards and accreditation in 1997-1998 (British Council,
1998). There is a system of inspector visits to higher
education institutions within the body of HEC. The
purpose of inspectors sent by HEC is not to make an
evaluation. Their job is to teach or research both within a
university and within faculties, work with university
administrators, and ensure that rules and regulations are
followed. Faculty members generally tend to stay in the
same institution after their master's and doctorate
education. Therefore, there is a lack of faculty mobility
between universities with standards and practice

experience. With the NEDP teacher education project,
senior academics were sent to the USA and England in 1998
to accredit education faculties, in order to make research in
the area of national criteria for teacher education
courses/programs, accreditation for teacher education
parties associated with accreditation, the
relationship between accreditation and certification,
national standards, quality assurance,
monitoring, inspection.  Two
accreditation experts were appointed, one from the USA
(National Council for Accreditation of Teacher Education
[NCATE]) and the other from the UK. The Accreditation
Working Group, consisting of 13 academicians, prepared a
book on standards of education faculties throughout
Tiirkiye and accreditation draft was prepared after
meetings between them (Grossman et al., 2010).

courses,

maintaining

and international

The pilot application of the proposed system was made in
1999. After submission of self-evaluation reports to 6
faculties, visits were made. After examining 15 programs, a
conference was held in 1999 with the participation of
representatives of 43 faculties. At this conference, the
findings and materials of the visit process were shared. The
studies were converted into a book and published that year
(Brittingham et al., 1999). 9 training courses were organized
with 433 participants from 43 faculties. Thirty-six senior
teacher educators were trained as evaluators. The process,
which was ready to be implemented by HEC, included 40
national standards for teacher education. 36 trained
evaluators trained 366 program heads. The education
reform applied at the end of the NEDP pre-service
education project (Grossman et al., 2007) and the national
education faculties system restructured (Grossman &
Sands, 2008), and an accreditation system was also
established.

In January 2012, Education Faculties Deans Council (EFDC)
started to develop the standards for the accreditation of
After that, the
Evaluation and Accreditation of Teacher Education
Programs (EPDAD) was founded in Atatiirk Education
Faculty. EFEAA was
representatives of education faculties at the Restructuring
and Accreditation Preliminary Study Meeting in Education
Faculties held by EFDC on September 15-16, 2012, and
EPDAD was recognized by EFDC as a result of the meeting.

education faculties. Association for

introduced to deans and

Compliance with universal standards and
internationalization process have gained importance day
by day in quality assurance system. Standards developed
to increase global by adding an
international dimension to higher education have brought
the process of restructuring and internationalization in
higher education to the agenda in many countries. Today,
internationalization is accepted as a multi-perspective

process that adds an international dimension to aims,

competitiveness

functions and presentations of higher education
institutions. Policies and strategies developed by
international  organizations, higher education, or
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universities in order to fulfill the requirements of
globalization and to balance its effects are realized within
the framework of the concept of "internationalization in
higher education" (Altbach et al., 2009; van der Wende,
2001). The concept of internationalization in higher
education is defined as “systematic and continuous studies
carried out in order to increase the responsiveness of higher
education to challenges and requirements brought by the
globalization of economy, social life and labor markets”
(van der Wende, 1997, p. 19). National policies regarding
internationalization =~ are  formulated to
governments, universities, public institutions,
governmental organizations and private sector. There is no
generally accepted policy, prescription or standard in this
field, and internationalization process is shaped according

include
non-

to the subjective conditions of each country (Organisation
for Economic Co-operation and Development [OECD],
2006, pp. 71-77). Internationalization policies in higher
education are based on four different approaches: mutual
understanding, skilled migration, revenue generation and
capacity building (Knight & de Wit, 1995; OECD, 2012;
OECD & World Bank, 2007).

The concept of internationalization has become both
rationale and catalyst for reform and change in higher
education. Universities, which are final units where
internationalization meets with students and academics,
constitute the most important actors of this process.
Universities establish direct relations with international
organizations by going beyond national authorities, take
initiatives in the global higher education market, compete,
and cooperate with universities in different parts of the
world. Taking place in international university rankings
becomes the most important goal for universities, and
internationalization is identified with prestige and
branding. On the other hand, in a period when public
resources are decreasing, international students can create
an important source of finance for universities (Knight,
1997).

Many developed countries around the world, such as the
USA, England and Australia, are structuring their higher
education with  their policies of
internationalization in higher education in order to provide

systems

qualified workforce to different parts of the world and to
increase the welfare level of their own countries. This
situation improves the competitive environment between
different countries and higher education institutions.
Foreign students who come to various European countries
and the USA, especially the UK, for graduate education are
seen as a source for the development of knowledge and
science in the future of the country (Cerna, 2014).

When accreditation organizations operating in the world in
the field of Internationalization and Cooperation standard
field are examined, there are related initiatives and partners
sections in Estonia (formerly EKKA, now HAKA). Affiliates
are included in Partners section. There is a field called
internationalization in the Armenian accreditation

organization ANQA, and the sub-titles of membership and
cooperation in this field; partners in the about us section; In
the student section, there are sub-areas under the headings
of cooperation with student.

FIBAA and ZEVA, which are among the German
accreditation quality institutions, have joint international
cooperation organizations such as The European Quality
Assurance Register for Higher Education (EQAR) and the
Central and Eastern European Network of Quality
Assurance Agencies in Higher Education (CEENQA).
FIBAA is also a member of the European Network for
Quality Assurance in Higher Education (ENQA) and The
International Network for Quality Assurance Agencies in
Higher Education (INQAAHE), and has recognition by the
Netherlands, Poland, Kazakhstan, Russia,
Cyprus, Ukraine, Austria and Switzerland.

Germany,

Among the joint collaborations of Kazakh accreditation
organizations IQAA and ECAQA are ENQA, CEENQA,
INQAAHE and the Asia Pacific Quality Network (APQN).
The IOAA agency also cooperates with FIBAA, HAKA,
ANQA institutions. The ECAQA accreditation body also
cooperates with various organizations in Russia, India and
Europe together with ANQA.

The organizations that ANQA (Armenia), HAKA (formerly
EKKA) and HAC (Hungary) cooperate with are ENQA,
CEENQA and EQAR. ANQA accreditation quality body
has agreements and studies with the countries of Ukraine,
Belarus, Italy, Germany, Austria and Kazakhstan. Quality
assurance organizations accrediting doctorate programs
(ANQA, IQAA, ECAQA, FIBA, ZEVA, HAC, HAKA),
EQAR, ENQA, INQAAHE, CEENQA, APQN), cooperates
with international organizations such as The European
University Association (EUA), Council for Higher
Education Accreditation (CIQG). It was also observed that
these accreditation bodies have made bilateral agreements
among themselves. In addition, these accreditation
institutions cooperate with various countries such as The
Quality Assurance System in the Netherlands
(NVAO/Netherlands), Russia (NAA), Poland (PKA),
WUS/AUSTRIA, India (NAAC). ANQA, HAKA, ZEVA
and IQAA institutions, which carry out accreditation
activities for doctoral programs from CEENQA member
accreditation institutions, have a section called projects and
ECAQA has international projects section. In these sections,
quality organizations were explained in detail the projects
they have realized and are carrying out with national and
international collaborations, their start and end dates, the
aims of the projects, the institutions, organizations or
countries they have done together. This situation is
important in terms of cooperation with stakeholders, which
is one of the important issues of accreditation of these
institutions and maintain of continuous development on a
national and international scale (Elgicegi & Oztiirk, 2022).

Graduate education, on the other hand, has an important

mission in internationalization activities in higher



B. Elgigegi and K. Yilmaz

Ahi Evran University Journal of Kirsehir Education Faculty Volume 25, Issue 3, 2024

education institutions. It includes graduate education,
master's and doctorate programs coordinated by institutes.
In higher education, especially in graduate education,
independent accreditation institutions have started to
operate in order to increase the quality of education and to
provide quality assurance.

Accreditation activities for graduate programs in higher
education institutions in Tiirkiye has not yet carried out.
The given to
accreditation processes in developed countries around the
world has increased day by day. For this reason, the fact
that no study has been carried out in this field in Tiirkiye is
a serious shortcoming. In this study, which aims to fill the
gap in the literature, "Internationalization and Cooperation
Standard Area Graduate Accreditation
Standard-Indicator and Evidence" was developed in order
to lead the accreditation activities of graduate programs in

importance internationalization and

Programs

Tiirkiye. Answers to the following research questions were
sought in the study:

1. What should be sub-standards of the
Internationalization and Cooperation standard
field to be used in the accreditation of graduate
teacher education programs in Tiirkiye according
to faculty members, research assistants, teachers
and graduate students?

2. What should be the
Internationalization and Cooperation standards

indicators of the

field to be used in the accreditation of graduate
teacher education programs in Tiirkiye according
to faculty members, research assistants, teachers
and graduate students?

3. What should be the evidence of the
Internationalization and Cooperation standard
field to be used in the accreditation of graduate
teacher education programs in Tiirkiye according
to faculty members, research assistants, teachers
and graduate students?

In this study, sub-standards, indicators and evidence for
the standard field of ‘Internationalization and Cooperation’
are presented to be used in the accreditation of graduate
teacher education programs.

2. Method
2.1.Design

Both qualitative and quantitative research methods were
used in the study. Qualitative research allows for the
interpretation of problems related to social life and human
issues through its unique methods (Creswell, 1998). In
qualitative research, an inductive approach is often used,
with observation, interviews, and documents serving as
data collection tools, aiming to interpret concepts,
meanings, and relationships related to the research topic
(Merriam, 1998). Typically, three types of data are collected
in qualitative research: data related to the environment,

processes, and perceptions. On the other hand, quantitative
research is a type of study that objectifies phenomena or
events, presenting them in a way that is observable,
measurable, generalizable, and expressible in numerical
terms. This research method constructs reality and allows
for predictions regarding the results. The researcher
approaches events and phenomena with an objective
attitude.

This research was conducted by using document analysis
and Delphi technique. Document analysis is one of the
qualitative data collection techniques. A Likert scale with 5
points was used as one of the quantitative data collection
tools. In this study, the documents related to the
accreditation processes of 23 accreditation bodies from 12
countries were translated into Turkish and analyzed within
the framework of a qualitative research design. As a result
of these analyses, standards, indicators, and evidence for
were developed to
postgraduate accreditation activities in Turkey. The
prepared standards were presented to 47 experts for their

postgraduate programs initiate

opinions using the Delphi technique. After the first Delphi
round, confirmation, and the second Delphi round,
consensus was reached on the standards. Finally, the
indicators and evidence for the standards were prepared
and approved by seven experts.

2.2.Participants

Purposeful sampling, one of non-random sampling types,
was used to select the study participants. In this type of
sampling, the researcher selects the participants in
accordance with the purposes of the study (Miles &
Huberman, 1994; Patton, 2005). The study participants
consist of faculty members who work as academicians in
higher education institutions, accreditation evaluators of
Association for Evaluation and Accreditation of Teacher
Programs (EPDAD)  which
undergraduate teacher education programs in Tiirkiye,
teachers who pursue degree in Ph.D. programs in teacher

Education accredits

education and graduate students. Out of 47 people, 18
participants are women and 29 participants are men. The
gender of the participants is shown in Table 1.

Table 1.

The Participants’ Gender

Participants Female Male
Faculty members 6 13
Research assistants 1 5
Teachers 4 8
Graduate students 7 3

In the I. Delphi round of the study, a total of 47 people,
including 19 faculty members, 12 teachers who pursue
degree in graduate teacher education programs, 6 research
assistants and 10 graduate students, participated in the
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study. A total of 38 people, including 16 faculty members,
10 teachers, 5 research assistants and 8 graduate students,
participated in the Delphi approval round. A total of 33
people, including 15 faculty members, 8 teachers pursuing
Ph.D. degree in teacher education programs, 4 research
assistants and 7 graduate students, participated in the II.
Delphi tour. Out of 47 participants, 16 participants have an

Table 2.

The Participants with Overseas Experience

administrative duty. The majority of the participants have
been abroad for educational and business purposes. A total
of 10 participants (7 faculty members, 2 teachers and 1
graduate students) have overseas experience. Information
about the overseas experience of the participant is shown
in Table 2.

Time Spent
Titl P
Number Gender itle Country urpose Abroad
1 M Prof. Dr. USA Education / Master's and Doctorate 7 years
Colombia Education / Master's 4 years
2 M Prof. Dr.
USA Education / Doctorate 1 year
3 F Prof. Dr. Kosovo Education / Attended as Associate 1 year
Professor
4 M Prof. Dr. England Education 1 year
5 M Prof. Dr. England Education 1 year
6 M Asso.Dr.  USA Education / Attended as Assistant 1 year
Professor
7 M Asso.Dr.  USA Education 1 year
8 M Teacher France Work / Education 2 years
9 M Teacher Bosnia and Herzegovina - Cultural Trip 1 week
Montenegro - Serbia -
Macedonia - Romania
10 F Student Spain Erasmus Exchange Programs 6 months

Note. M: Male, F: Female

2.3.Procedure

In this study, after examining 23 accreditation institutions
and related documents in the literature via document
analysis, standards, indicators and evidence were prepared
for the use of graduate teacher education programs in
accreditation Tiirkiye.  The
accreditation institutions operating in Tiirkiye and in the
world are shown in Table 3. Developed standards were sent
to experts who took part in the accreditation processes with
the Delphi technique, and their feedbacks were received,
and standards were finalized based on the feedback. In the
study, a total of 3 tours, I. Delphi round, approval round

activities in current

and II. Delphi tour were made. The Internationalization
and Cooperation standard area is one of the 8 standard
obtained by
Internationalization and Cooperation standard area to the
participants with II. Delphi tour.

areas. A consensus was sending

As a result of Delphi tours, a consensus was reached among
the experts participating in the study. Indicators and
evidence developed based on standards were submitted to
the opinions of 7 experts who took an active role in
accreditation processes. As a result, indicators and
evidence were finalized via the feedbacks obtained from
the research participants.
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Table 3.

Accreditation Institutions Examined via Document Analysis

Name of the Institutions Country
New England Commission of Higher Education (NECHE) USA
Accreditation Certification and Quality Assurance Institute (ACQUIN) Germany
Foundation for International Business Administration Accreditation (FIBAA) Germany
Central Evaluation and Accreditation Agency (ZEVA) Germany
Saxony Germany
The Center for Professional Public Accreditation of Study Programs and Carrier Development-Agency of Employers .
and Students in the sphere of Agriculture (ARSA) Russia
Estonian Quality Agency for Higher and Vocational Education (EKKA) Estonia
Quality Agency for Higher Education (AIKA) Latvia
Hungarian Accreditation Committee (HAC) Hungary
Independent Agency for Quality Assurance in Education (IQAA) Kazakhstan
The Eurasian Centre for Accreditation and Quality Assurance in Higher Education and Health Care (ECAQA) Kazakhstan
Romanian Agency for Quality Assurance in Higher Education (ARACIS) Romania
Medical Education Programs Evaluation and Accreditation Association (TEPDAD) Tiirkiye
Science., Li.terature, Sci?nce - Literature, Language and History - Geography Faculties Curriculum Evaluation and Tiirkiye
Accreditation Association (FEDEK)
Communication Research Association (ILAD) Tiirkiye
Association for Evaluation and Accreditation of Nursing Education Programs (HEPDAK) Tiirkiye
Association for Evaluation and Accreditation of Teacher Education Programs (EPDAD) Tiirkiye
Association of Evaluation and Accreditation of Engineering Programs (MUDEK) Tirkiye
Association of Evaluation and Accreditation of Health Sciences Programs (SABAK) Tiirkiye
Higher Education Planning, Evaluation, Accreditation and Coordination Council (YODAK) g;;is
Agency for Development of Higher Education and Quality Assurance (HEA) Bosnia anfl
Herzegovina
Higher Education Accreditation Agency of Republika Srpska (HEAARS) gzsrrzﬁeagzr;?na
National Center for Professional Education Quality Assurance, Foundation (ANQA) Armenia

As can be seen in Table 3, regulations, standards,
undergraduate and graduate standards, management
structures, and application processes of 23 accreditation
institutions from 13 countries were examined. The
documents of the accreditation body of the USA, Germany,
Kazakhstan, Northern  Cyprus, Bosnia-
Herzegovina, Russia, Romania, Estonia, Latvia, Armenia
and Hungary were discussed comparatively.

Tiirkiye,

2.3.1.Ethical disclosure

In this study, all the rules specified within the scope of
"Higher Education Institutions Scientific Research and
Publication Ethics Directive" have been complied with.
None of the actions mentioned under the title of "Actions
Contrary to Scientific Research and Publication Ethics",
which is the second part of the directive, were taken. The
study was conducted with the approval of the Marmara
University Institute of Educational Sciences, dated
February 26, 2021, and numbered 2021-2-79.
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2.4.Measures

2.4.1.Document review technique and Delphi
technique

Document review and Delphi technique were used to
collect research data. The document analysis technique was
employed to about
accreditation. This technique consists of the stages of
reaching documents, checking the originality of
documents, selecting a sample from documents,
determining the analysis unit, developing categories,
digitizing and using the data (Creswell, 1998). The Delphi
technique was used to reach consensus on the issues related
to the research topic, to analyze expected problems and to
solve problems by making use of the subjective evaluations
of individuals who agree on a common ground. This

analyze written documents

technique is also used to eliminate time and resource
limitations by bringing experts together (Vernon, 2009).

2.5.Data Analysis

Descriptive data analysis technique was used to analyze the
data. In the descriptive analysis technique, the data
obtained for the study is systematically described and
interpreted. The purpose of this analysis technique is to
interpret obtained data and present it to reader in a
systematic way. Statistical analysis was used to analyze the
data obtained with the Delphi technique. In the Delphi
study, Cronbach's Alpha coefficient is calculated to
determine internal consistency, and Inter-rater Correlation
Coefficient is calculated to determine the consistency
between participant answers (von der Gracht, 2012). When
Cronbach Alpha values are above 0.90, it indicates excellent
reliability (Tavakol & Dennick, 2011). In the study, Inter-
rater Confidence Coefficient was calculated based on the
Cronbach's  Alpha
Correlation Coefficient to determine internal consistency in
the reliability analysis of I. and II. Delphi rounds. I. Delphi
Round Cronbach's Alpha coefficient was 0.93, and Intra-
Group Correlation coefficient was 0.92, II. Delphi Round

coefficient and the Intra-Group

Cronbach's Alpha coefficient was 0.99, and the Intra-Group
Correlation coefficient was 0.99. The results of reliability
analysis of the data obtained from the participants in the I
and II. Delphi tours are given in Table 4. If the obtained
Cronbach Alpha values are above 0.90, it shows excellent
reliability (Tavakol & Dennick, 2011).

Table 5.

Internationalization and Cooperation Standard Field Sub-Standards

Table 4.

I and II. Delphi Tours Reliability Analysis Results

Cronbach’s .
Tours Alpha Intra-Group Correlation
L. Delphi Tour 0.93 0.92
IL. Delphi Tour ~ 0.99 0.99

In Table 4, since the Cronbach Alpha values obtained in
both the first and second rounds were above the value of
0.90, the reliability level was obtained as excellent.

3. Results

The standards prepared as a result of document analysis
were submitted to the evaluation of academicians, research
assistants, teachers and graduate students with the Delphi
technique, and standards, indicators and evidence were
developed as a result of the analysis of the feedback
received from them. In this section, sub-standards,
indicators and evidence prepared within the scope of the
'Internationalization and Cooperation' standard area for
graduate teacher education programs are presented. This
standard area has not been included in the standard area of
any of the accreditation institutions in Tiirkiye yet.

3.1.Sub-Standards of the Internationalization and
Cooperation Standard

In the study, 9 sub-standards were prepared in the I. Delphi
round regarding the standard field of 'Internationalization
and Cooperation'. Sub-standards are shown in Table 5.

The percentage and frequency values of the sub-standards
in the standard fields sent to the participants in the I. Delphi
tour are shown in Table 6. When Table 6 is examined, it was
observed that the number of items in which the answer is
undecided, disagree/strongly disagree is low in the sub-
standard items in this field.
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Standard Number  Standards

5.1. Having a structure that encourages cooperation between national and international academics in graduate
education programs

5.2. Having a structure that allows for international student mobility in graduate education programs

5.3. Supporting the faculty/institute/department's efforts to develop national and international academic education
policies

54. Having sufficient financial resources for the internationalization of graduate education programs

5.5. Adequate cooperation in internationalization between the faculty and graduate students at the institute.

5.6. The place of graduate education programs in national (place at HEC graduate programs) / international
education and their ability to employ graduates globally

5.7. Availability of national and international scientific integration of graduate students or graduates

5.8. Having achieved international qualifications of graduate students and lecturers

5.9. The level of realization of projects such as TUBITAK with students at national and international level of faculty
members working in graduate programs

Table 6.

Level of Participation in the Standards of Participants in the 1. Delphi Round

Standard Number Strongly agree (5) Agree (4) Undecided (3) Disagree (2) Strongly disagree (1)
5.1. 37;79% 10; 21% 0; 0% 0; 0% 0; 0%
5.2. 37;79% 10; 21% 0; 0% 0; 0% 0; 0%
5.3. 39; 83% 8, 17% 0; 0% 0; 0% 0; 0%
54. 34; 72% 10; 21% 2; 4% 1;2% 0; 0%
5.5. 35; 74% 12;26% 0; 0% 0; 0% 0; 0%
5.6. 27;57% 13; 28% 5, 11% 0; 0% 2;4%
5.7. 26; 55% 16; 34% 3; 6% 0; 0% 2;4%
5.8. 38; 81% 4; 9% 3; 6% 1;2% 1;,2%
59. 39; 83% 8, 17% 0; 0% 0; 0% 0; 0%

Statistical findings regarding the Internationalization and
Cooperation standard field are shown in Table 7.

In Table 7, quarter, median, quartile value, interquartile
range, mean and standard deviation values for the sub-
standards in the Internationalization and Cooperation
standard field are given. The fact that the interquartile
range value is below 1.2 indicates that there is a consensus

among the experts for the relevant item. As the interquartile
range values for all the items in the table were below 1.2, it
was concluded that there was a consensus among experts.
Some standards with an interquartile range of 1 were taken
as indicators or evidence in line with the opinions of
experts.
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Table 7.

Statistical Findings on Participant Responses from the 1. Delphi Round

Standard Number Quarter Median Quartile Value Interquartile Range Mean ]S)t:‘r,liiz:ir:n
5.1. 5 5 5 0 4.78 041
5.2. 5 5 5 0 4.78 041
5.3. 5 5 5 0 4.83 0.38
54. 4 5 5 1 4.63 0.67
5.5. 4.5 5 5 0.5 4.74 0.44
5.6. 4 5 5 1 4.34 0.98
5.7. 4 5 5 1 4.36 0.94
5.8. 5 5 5 0 4.63 0.87
5.9. 5 5 5 0 4.83 0.38

Table 8 shows changes (correction, removal, addition,
replacement, remain same, etc.) made in the accreditation
standards of Graduate Teacher Education Programs sent to
participants in the L. Delphi tour after participant feedbacks.

When Table 8 is examined, 4 sub-standards in the field of
Internationalization and Cooperation standard remained the
same, and expression change was performed in 5 sub-

Table 8.

standards. In the study carried out within the scope of
doctoral thesis, the sub-standard with 2.10. number was
included in the Internationalization and Cooperation
standard field. There was also no sub-standard required to
be removed in this standard field. A consensus was reached
for all sub-standards in the
cooperation standard field of 47 experts.

internationalization and

Sub-Standards Modified in the Standard Field of Internationalization and Cooperation as a result of the I. Delphi Round

Standard Number Expression Change Remain Same Removed Added
5.1. X

5.2. X

5.3. X

54. X

5.5. X

5.6. X

5.7. X

5.8. X

59. X

5.10. X
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As a result of the I. Delphi round, the sub-standards that
were added with expression change were sent to the
approval round. No change or addition requests were
received from participants in the approval round. Ten sub-

standards were sent to participants in the II. Delphi tour.
Sub-standards were numbered from 5.1 to 5.10 and results
are shown in Table 9.

Table 9.

Sub-Standards revised after 1. Delphi and approval rounds and sent to participants in the II. Delphi Tour belong to internationalization
and cooperation standard field

Sub-Standard Number

Standard

Internationalization and Collaboration: Internationalization is aligned with institution's research strategy

Graduate programs should be in a structure that encourages cooperation between national and

international graduate education policies of

Having sufficient financial resources for the internationalization of graduate programs (student and
teaching staff mobility (ERASMUS EXCHANGE PROGRAMS, Scientific and Technical Research Council of

Sufficient cooperation between faculty members and students on internationalization in graduate programs
Presence of regulations showing that graduate programs are equipped to employ national and international

graduates globally (the possibility of a candidate or academician who graduated from graduate programs

Participation of students or graduates in graduate programs in national and international scientific studies
and projects - availability of integration (participation in international congresses, ability to network and

Students and faculty members in graduate programs have reached the international teaching profession
qualifications determined by the Teacher Education Accreditation Council- National Council for

Faculty members working in graduate programs carry out projects with students at national and

5.1.
and individual needs of graduate candidates.
5.2.
international academicians.
5.3. Graduate programs should have a structure that allows international student mobility
54. Supporting studies that develop national and
faculty/institute/department
5.5.
Tiirkiye (TUBITAK), International Credit Mobility (KA107) etc.))
5.6.
5.7.
in Tiirkiye to find a job in the international arena, to be equipped to work in different countries)
5.8.
work together with students from different countries, etc.)
Accreditation of Teacher Education (TEAC-NCATE).
5.9.
international level.
5.10.

Ensuring that local/foreign faculty members, who are thought to contribute positively to the quality of
graduate programs, are assigned to graduate programs of the institute at certain intervals.

The percentage and frequency values of the sub-standards
of the II. Delphi Round
Cooperation standard field are shown in Table 10.

Internationalization and

Statistical results related to the Internationalization and
Cooperation standard field are shown in Table 11.

In Table 11, quarter, median, quartile value, interquartile
range, mean and standard deviation values for the sub-
standards in the Internationalization and Cooperation
standard field are given. The fact that the interquartile
range value is below 1.2 indicates that there is a consensus
among experts for the relevant item. As the interquartile
range values for all the items in Table 11 were below 1.2, it
was concluded that there was a consensus among experts.
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Table 10.

Level of Participation in the Standards of Participants in the II. Delphi Tour

Standard Number Strongly agree (5) Agree (4) Undecided (3) Disagree (2) Strongly disagree (1)
5.1. 37;97% 1; 3% 0; 0% 0; 0% 0; 0%
5.2. 31; 82% 6; 16% 1; 3% 0; 0% 0; 0%
5.3. 36; 95% 2; 5% 0; 0% 0; 0% 0; 0%
5.4. 38; 100% 0; 0% 0; 0% 0; 0% 0; 0%
5.5. 36; 95% 1;3% 0; 0% 1;3% 0; 0%
5.6. 37;97% 1;3% 0; 0% 0; 0% 0; 0%
5.7. 37;,97% 1;3% 0; 0% 0; 0% 0; 0%
5.8. 31; 82% 7;18% 0; 0% 0; 0% 0; 0%
5.9. 29; 76% 9; 24% 0; 0% 0; 0% 0; 0%
5.10. 37;,97% 1;3% 0; 0% 0; 0% 0; 0%
Table 11.

Statistical findings on II. Delphi Tour Participant Responses

Standard Number Quarter Median Quartile Value Interquartile Range Mean ]S)t:‘r;ii:ir:n
5.1. 5 5 5 0 497 0.16

5.2. 5 5 5 0 4.78 0.47

5.3. 5 5 5 0 494 0.22

54. 5 5 5 0 5 0

5.5. 5 5 5 0 4.89 0.50

5.6. 5 5 5 0 497 0.16

5.7. 5 5 5 0 497 0.16

5.8. 5 5 5 0 481 0.39

5.9. 5 5 5 0 4.76 0.43

5.10. 5 5 5 0 497 0.16
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3.2.Indicators Prepared of the Sub-standards of the
Internationalization and Cooperation Standard

15 indicators were prepared for 10 sub-standards of the
'Internationalization and Cooperation' standard. These
indicators are presented in Table 12.

A total of 15 indicators were prepared for the 10 sub-
standards of the 'Internationalization and Cooperation'
standard area. One indicator was prepared for each of sub-

indicators for each of sub-standards numbered with 5.5,
5.6., 5.8, 5.9. and three indicators for substandard
numbered 5.1-2. The indicators of the sub-standards
numbered with 5.1. and 5.2. were prepared jointly in order
not to repeat the indicator in terms of having similar
purposes (university and institute encourage international
activities, cooperation, etc.). The distribution of the
indicators sub-standards of the
'Internationalization and Cooperation' standard is given in
Table 13.

prepared for the

standards numbered with 5.3, 5.4. and 5.10,; two

Table 12.

Indicators for Sub-Standards of the Internationalization and Cooperation Standard

Indicator Number

Indicator

Presence of national and international cooperation between university and institute's ERASMUS EXCHANGE

5.1-2.2.1.
PROGRAMS/FARABI/TUBITAK/KA107 etc. coordinators, faculty members and students

5.1-22.2. Coordinators of University and institute's ERASMUS EXCHANGE PROGRAMS/FARABI/TUBITAK/KA107 etc. have
carried out administrative arrangements on national and international student mobility

51-2.2.3. Providing a suitable environment for faculty members and students who will participate in exchange programs with
contracted institutions

53.2.1. Administrative units and faculty members carry out studies to develop national and international education policies.

54.2.1. Allocating necessary financial budget to promote internationalization of graduate programs and student-faculty
mobility

55.2.1. Providing informative trainings/seminars to both groups at the beginning of the semester and between semesters in
order to ensure adequate cooperation on internationalization between faculty members and students working in
graduate programs.

5522, Faculty members and students working in graduate programs are aware of the principles and methods related to
activities within the scope of internationalization and work in cooperation.

5.6.2.1. Faculty members working in graduate programs and students who will graduate from programs should be equipped
to find employment in the international/global world.

5.6.2.2. Degree/percentage of faculty members working in graduate programs and students who will graduate from programs
to have job opportunities in the international/global world

5.7.2.1. Providing informative trainings/seminars in order to ensure national and international scientific integration of students
or graduates in graduate programs

5.8.2.1. As a result of scientific activities of students in graduate programs during course period and thesis period, they reach
the competence to be an academician in higher education institutions.

5.82.2. Students in graduate programs should have achieved academic and professional qualifications along with their
teaching profession qualifications.

59.2.1. Project training of faculty members and students in graduate programs

5922 Faculty members working in graduate programs carry out projects with their colleagues or students at national and
international level, and these projects are included in the web page of the department.

5.10.2.1.

Periodically inviting local/foreign faculty members, who are thought to contribute positively to the quality of graduate
programs, to graduate programs of the institute and assigning them to the program.
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Table 13.

Number of indicators regarding the sub-standards of the internationalization and cooperation standard

Indicator Number

Substandard Number

Sub Indicator Number Total

Sub-standards having 1 indicator

Sub-standards having 2 indicators

Sub-standards having 3 indicators

53.,54.,5.7,5.10.

55.,5.6.,58,5.9.

5.1, 5.2. (partner)

53.2.1. 4
54.2.1.
5.7.2.1.

5.10.2.1.

55.21.,55.22. 4
5.6.2.1,5.6.2.2.
5.8.2.1.,5822.

5921.,,5922.

5.1-2.1.,.5.1-2.3. 1

3.3.Evidence Prepared of Sub-standards
Internationalization and Cooperation Standard

of the

Evidence is the most important indicator that a program or
institution meets minimum standards within the scope of
the accreditation process. A total of 51 proofs were
prepared for the 10 sub-standards of the
'Internationalization and Cooperation' standard field. The
evidence prepared is shown in Table 14.

The number of evidence prepared depending on the
indicators of the sub-standards of the 'Internationalization
and Cooperation' standard is shown in Table 15.

A total of 51 proofs were prepared for the 10 sub-standards
of the 'Internationalization and Cooperation' standard. Two
sub-standards with two proofs and the least evidence were
5.5., 5.6. while the sub-standard with the most evidence
with 12 proofs was 5.4. Evidence of the first and second

Table 14.

standard areas was prepared jointly to avoid duplication of
evidence and was coded as 5.1-2.3.1.

Standard field evidence for internationalization and cooperation

Evidence Number

Evidence

Documents showing that university and institute to which graduate programs are affiliated have procedures
and mechanisms that encourage cooperation between exchange programs such as ERASMUS / FARABI /
TUBITAK / KA107 and national and international academics (correspondence with international institutions

Documents showing that university and institute to which graduate programs are affiliated with exchange
programs such as ERASMUS / FARABI / TUBITAK / KA107 (Bilateral agreements, protocols, etc.)

Documents regarding the existence of mechanisms that will enable faculty members and students in graduate
programs to participate effectively in national and international exchange programs.

Number of faculty members and students in graduate programs benefiting from exchange programs in the last

List of countries/universities where faculty and student mobility in graduate programs have taken place in the

5.1-2.3.1.
and organizations, bilateral agreements, etc.)
5.1-2.3.2.
5.1-2.3.3.
5.1-2.34.
5 years
5.1-2.3.5.
last 5 years
5.1-2.3.6.

Documents showing from which country and higher education institutions students and faculty members who
come to graduate programs through exchange programs come from.
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5.1-23.7.

5.1-2.3.8.

5.1-2.3.9.

5.1-2.3.10.

53.3.1.

53.3.2.

5.3.3.3.

53.34.

53.3.5.

5.3.3.6.

53.3.7.

53.3.8.

5.3.3.9.

54.3.1.

54.3.2.

5.4.3.3.

5.4.3.4.

5.4.3.5.

5.4.3.6.

54.3.7.

5.4.3.8.

54.39.

Documents regarding the content of the support provided to faculty members and students who will participate
in exchange programs with contracted institutions in the graduate programs.

List showing consultancy, in-service training, seminars and conferences held to promote international faculty
members and student mobility in graduate programs

Interviews of institute, which the graduate programs are affiliated, with coordinators of ERASMUS exchange
programs / FARABI / TUBITAK / KA107 etc.

Interviews with faculty members and students working in graduate programs

Documents that support studies of faculty/institute/department to develop national and international graduate
education policies

National, regional and international research and project lists
Annual reports and other documents showing recent changes in education in graduate programs

List showing the names of faculty members who attended international congresses, trainings, workshops and
seminars in the faculty/institute/major science branch

The name, content and event list of scientific events such as congresses/trainings/workshops/seminars that
faculty members attending international congresses went in the faculty/institute/major science branch and in

which country they took place

Documents showing the content of the support provided by university, institute or department to faculty
members participating in international events (road-accommodation expenses, etc.)

Interviews with faculty members in graduate programs
Meetings with management of institute and department to which graduate programs are affiliated
Meetings with rectorate units

Budget allocation showing that sufficient financial resources are allocated to ensure internationalization of
graduate programs

Graduate programs ERASMUS exchange programs, TUBITAK, KA107, BABKO etc. exchange programs and
project support rates

Graduate programs ERASMUS exchange programs, TUBITAK, KA107, BABKO etc., and number of faculty
members benefiting from any exchange program and project

Graduate programs ERASMUS exchange programs, TUBITAK, KA107, BABKO etc., and number of students
involved in any exchange program and project

Documents showing how much support will be given to faculty members and students for research projects in
international student / faculty mobility in graduate programs

Documents showing that informative training or seminars were provided by institute, faculty, department or
rectorate at the beginning of the semester to faculty members and students in graduate programs on foreign
student-faculty member mobility and research project support (Official writing, seminar/educational
photographic images, etc.)

Documents regarding the revolving fund, company or other intermediary arrangements of university/institute
to which the graduate programs are affiliated

Documents showing income sources and incomes provided of institute to which graduate programs are
affiliated

Documents showing distribution and use of incomes of institutes to which graduate programs are affiliated.
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5.4.3.10.

54.3.11.

5.4.3.12.

5.5.3.1.

5.5.3.1.

5.6.3.1.

5.6.3.2.

5.7.3.1.

5.7.3.2.

57.3.3.

5.7.34.

57.35.

5.8.3.1.

5.8.3.2.

5.8.3.3.

5.9.3.1.

5.9.3.2.

5.9.3.3.

59.34.

5.9.3.5.

5.10.3.1.

Interviews with faculty members and students in graduate programs
Meetings with institute, department and project coordination units to which graduate programs are affiliated
Meetings with rectorate units

Participation rate of faculty members and students in graduate programs in cooperation activities for
internationalization

List of activities for internationalization by faculty members and students in graduate programs

Level of being equipped to find a job in the international/global world (level of meeting international standards
in the field: field knowledge, pedagogical knowledge, academic knowledge (potential to publish
internationally), foreign language knowledge, contact knowledge, networking) ability, etc.)

Degrees/percentages of faculty members and graduates working in graduate programs to have job
opportunities in the international/global world

Documents showing that informative trainings/seminars are given to students for the national and international
scientific integration of students or graduates in graduate programs (Official text, photographs, invited speakers
list, etc.)

List of international congresses or events attended by students in graduate programs

Documents showing that graduate program students carry out joint studies with international stakeholders
(Photos, trainings received by meeting with students from different countries, events, products, visuals)

The rate at which graduate program students can network with other graduate students in their field or
participate in existing student societies

Finding documents showing that there is national and international scientific integration of graduate program
students or graduates

Performance scales showing the level of meeting international teaching profession qualifications of graduate
program students and faculty members determined by TEAC-NCATE

Observation and evaluation reports of faculty members and advisors showing that graduate program students
have achieved competence to work as an academician in higher education institutions as a result of their
scientific activities during the course period, thesis period and after academic life.

Documents showing that graduate program students have achieved academic and professional qualifications
along with their teaching profession qualifications (conducting integrated studies/projects and being successful

in this, etc.)

Documents such as certificates that faculty members and students in graduate programs have received project
training.

List showing international projects and research completed or ongoing in graduate programs

List showing national projects and research completed or ongoing in graduate programs

Documents showing that the projects that faculty members in graduate programs have carried out with
students at national and international level or are the directors of are available on the web page of relevant
department.

Interviews with faculty members and students working in graduate programs

Documents (Regulations, invitation letters, etc.) showing that is thought to contribute positively to t quality of

graduate programs and that allows local/foreign faculty members to be assigned to graduate programs of
institute at certain intervals.
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5.10.3.2. The list of faculty members showing that local/foreign faculty members who are thought to contribute positively
to the quality of graduate programs are periodically assigned to graduate programs of institute.
59.3.3. Documents showing from which country and higher education institutions local/foreign faculty members
assigned to graduate programs come from
Table 15.

Numbers of Evidence on Sub-Standards of the Internationalization and Cooperation Standard

Evidence Number Sub-standard Number Total
Sub-standards having 2 evidences 5.5,5.6. 2
Sub-standards having 3 evidences 5.8.,5.10. 2
Sub-standards having 5 evidences 5.7.,5.9. 2
Sub-standards having 9 evidences 5.3. 1
Sub-standards having 10 evidences 5.1-2. 1
Sub-standards having 12 evidences 54. 1

4. Discussion

In Tiirkiye, no accreditation activities are carried out for
graduate programs in any field of studies such as Medicine,
Veterinary Medicine, Health, Theology, Science and
Literature etc. This is the case for the teacher education
programs too. There is no
Cooperation” standard area in any accreditation institution
such as Association for Evaluation and Accreditation of
Teacher Education Programs (EPDAD), Association for the
Evaluation and Accreditation of Education Programs of the
Faculties of Science and Literature, Language and History-
Geography (FEDEK), Medical Education Programs
Evaluation and Accreditation Association (TEPDAD),
Association for Evaluation and Accreditation of Nursing
Education Programs (HEPDAK), Engineering Education
Programs Evaluation and Accreditation Association
(MUDEK), and Health Sciences Education Programs
Evaluation and Accreditation Association (FEDAK). which
carry out accreditation activities for undergraduate
programs. The standards in this study were developed
after examining the standards of actively operating
accreditation agencies abroad, presented to evaluation of
academicians, research assistants, teachers and graduate
students with the Delphi technique, and standards were
finalized according to their feedback. As a result of the
study, 10 sub-standards, 15 indicators and 51 proofs were
prepared for the 'Internationalization and Cooperation’
standard. Institutions such as Foundation for International
Business Administration Accreditation (FIBAA/Germany),

"Internationalization and

Estonian Quality Agency for Higher and Vocational
Education (HAKA formerly EKKA/Estonia), National
Center for Professional Education Quality Assurance,
Foundation (ANQA/Armenia), Hungarian Accreditation
Committee (HAC/ Hungary), the Independent Agency for
Quality Assurance in Education (IQAA/Kazakhstan) etc.
have a similar accreditation standard field. In addition to
the standard area in these institutions, there are sub-areas
under the titles of initiatives, internationalization, partners,
membership, cooperation, cooperation with student.

FIBAA (also a member of ENQA, INQAAHE) and ZEVA,
EQAR and CEENQA from the German accreditation
quality institutions, and IQAA and ECAQA, ENQA,
CEENQA, INQAAHE and APQN from the Kazakh
accreditation institutions cooperate with international
accreditation institutions such as ANQA, HAC and HAKA,
ENQA, CEENQA and EQAR. FIBAA is also recognized by
Netherlands, Poland, Kazakhstan, Russia,
Cyprus, Ukraine, Austria and Switzerland. Kazakh
accreditation agency IOAA founded in Russia cooperates
with FIBAA, EKKA, ANQA, and ECAQA from Kazakh
accreditation organizations cooperate with ANQA and
various organizations in Russia, India and Europe.

Germany,

ANQA, HAKA and HAC accreditation institutions have
agreements and studies with Ukraine, Belarus, Italy,
Germany, Austria and Kazakhstan. Institutions accrediting
graduate doctoral programs such as ANQA, IQAA,
ECAQA, FIBA, ZEVA, HAC, HAKA cooperate with
international organizations such as ENQA, EQAR,
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INQAAHE, CEENQA, APON, EUA, EQAL, CIQG, ASIIN.
In addition, these accreditation institutions have bilateral
agreements among themselves. Institutions accrediting
doctoral programs are also in cooperation with various
countries such as NAA-Russia, NVAO/Netherlands, PKA-
Poland, WUS/AUSTRIA, NAAC (India). There are sections
called projects or international projects on the web pages of
quality assurance organizations in Germany (ZEVA),
Armenia (ANQA), Estonia (HAKA) and Kazakhstan
(ECAQA/IQAA). In these sections, quality organizations
explained in detail the projects they have realized and are
carrying out with national and international collaborations,
their start and end dates, the aims of the projects, the
institutions, organizations or countries they have done
together. This is important in terms of cooperation with
stakeholders, which is one of the important issues of
accreditation of these institutions, and maintaining
continuous development at the national and international
level.

The study has a structure that will encourage cooperation
between national/international academics of graduate
programs. In addition, issues related to supporting studies
that develop national and international graduate education
policies, allowing mobility,
equipping programs to employ their graduates globally,
having students or graduates national and international
scientific integration, carrying out international projects,
assigning foreign faculty members in graduate programs of

international student

institute at certain intervals were discussed. In order to
serve these purposes, standards and evidence for criteria
showing the extent to which these standards are met were
established.

Within the scope of the research, 9 sub-standards were
created and sent to the participants in the I. Delphi round
for the "Internationalization and Cooperation" standard
field. As a result of this tour, no changes were made in the
4 sub-standards. A new sub-standard was added by
changing the expression in 5 sub-standards. After the
participant returns, 10
presented to t participant's comments in the Delphi
approval round. No changes were requested in the Delphi
approval round. Indicators and evidence prepared by the

revised sub-standards were

researcher as a result of the document analysis were
presented to the opinion of 7 experts. As a result of expert
opinions, revisions were made, and the indicators and
evidence took their final form. As a result, 10 sub-
standards, 15 indicators and 51 proofs were prepared.

1. It is recommended to initiate accreditation activities for
graduate programs in Tiirkiye in order to increase
international cooperation,

2. It is recommended to cooperate with international
organizations such as ZEVA, HAKA, HAC, ANQA, IQAA,
ECAQA operating in this field in order to start
accreditation activities for graduate programs in Tiirkiye.

3. There is only one accreditation institution in Tiirkiye that
carries out accreditation activities in every field such as
engineering, medicine, nursing, veterinary medicine,
theology, and education faculties etc. New accreditation
organizations began to be established. A separate
accreditation body was established for the psychological
counseling and guidance department. But there is still
monopolization in Turkey. The capabilities of the
competitive environment in the same field among
accreditation countries. The current situation has ensured
that accreditation is monopolized by certain individuals
and institutions. As in the international platform, attempts
should be made to prevent accreditation activity from
monopoly in Tiirkiye.

4. Studies (bilateral agreements, protocols for student and
teaching staff mobility, incentives for participation in
international congresses, etc.) should be carried out in
order to increase international cooperation in all fields,
especially with institutes to which teaching programs are
affiliated.

5. Although there are studies to match some of
accreditation institutions in Tiirkiye with international
accreditation agencies, Turkish accreditation institutions
have not been accredited by a regional accreditation
institution from abroad. It is recommended that every
accreditation institution existing in Tiirkiye be accredited
by regional or international accreditation agencies on the
extent to which accreditation processes meet requirements.

6. It is recommended that institutions accrediting
undergraduate and graduate programs include the
"Internationalization and Cooperation" standard field in

their standards.

7. Within the scope of the Internationalization and
Cooperation standard field, it is recommended that higher
education institutions carry out studies to increase their
international cooperation  (bilateral
agreements, protocols for student and lecturer mobility,
etc.).

activities and

8. In order to use the Internationalization and Cooperation
standard field effectively, it is recommended to give
training and seminars to higher education institutions and
faculty members.

9. Within the scope of the Internationalization and
Cooperation standard field, participation of faculty
members in congresses/symposiums or workshops held
abroad should be encouraged.

10. Within the scope of the Internationalization and
Cooperation standard field, infrastructure for faculty
members to make publications and projects with their
colleagues in different countries should be prepared.

11. In order to increase the number of international
publications and projects, cooperation agreements can be
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made with different countries by higher education
institutions or accreditation institutions.

12. Studies should be carried out to support and increase
international student and academic mobility activities.
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