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ABSTRACT

The current research is a qualitative study
carried out using an explanatory research
design. The purpose of this study is to examine
pre-service EFL teachers' levels of perceived
preparation and the notion of "preparedness to
teach." Practicum Advisors (PA) and pre-
service EFL teachers (PT), both groups being
members of the same Department, participated
in semi-structured interview sessions to gather
data. The online semi-structured interviews
involved eight practicum advisors and a total of
eighteen PTs. A semi-structured interview
analysis focusing on the definition of
"preparedness to teach" identifies several
essential elements, including
dispositions/petsonal  traits,  pedagogical
knowledge/skills, prior preparation, and
interpersonal  abilities. Education  policy,
teacher education programs,
practicum/internship, and individual
characteristics are found to have an impact on
pre-service teachers' perceived preparation.

oz

Mevcut arastirma, aciklayict arastirma tasarimi
kullanilarak yurttilen nitel bir calismadir. Bu
calismanin amaci, 1ngilizce ogretmen adaylarinin
algilanan  hazithk duizeylerini ve "Ggretmeye
hazitlik" kavramint incelemektir. Aragtirma her iki
grup da ayni bolimin tyesi olan staj danismanlari
ve hizmet 6ncesi yabanct dil 6gretmenleri ile yart
yaptlandirilmis  gbriisme  oturumlart  seklinde
gerceklestirilmistir. Cevrimici yart yaptlandirilmis
goriismelerde sekiz staj danigmani ve toplam on
sckiz hizmet Oncesi yabanct dil 6gretmeni yer
almigtir.  "Ogretmeye  hazir  olma" tanimina
odaklanan yari yapilandirilmis bir gbriisme analizi,
egilimler/kigisel ozellikler, pedagojik
bilgi/becetiler, 6n hazithik ve kisilerarast yetenekler
dahil  olmak tUzere bircok temel unsuru
aciklamaktadir. Buna ek olarak egitim politikast,
Ogretmen yetistirme programlart, uygulama/staj ve
bireysel Ozelliklerin Ggretmen adaylarinin  hazir
bulunusluk algilarinin  Gzerinde etkisi oldugu
saptanan diger unsurlardir.
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Introduction

Education appeats to be the primary need for improving people's access to better life possibilities. The World
Declaration on Education for Allwas primarily intended to improve the educational standards recommended by the
United governments to governments worldwide in the early 1990s. This phrase means that a country must
establish an educational system to support its goal of providing quality education. The quality of education is
strongly dependent on the quality of teaching by teachers and the learning process of pupils (Tutyandari, 2020).
Teachers' competency has a direct impact on kids' ability to study and achieve academic achievement (Hattie,
2012), and teachers' ability to guide children and families to the essential foundations of individuals may be
lifesaving. On the other hand, there is a growing school of thought that disregards excellent education and
believes that anyone may work as a teacher after completing a relevant degree. It is assumed that graduates of
teacher education programs are well-prepared to work as instructors in a school context. Similatly, it is assumed
that pre-service education and field experience are substantially connected with teacher preparedness and that
teachers' proficiency setves as a proxy for their professional excellence (Mangin & Stoelinga, 2010). Despite
reports of teachers praising their pre-service education, many instructors believe their pre-service education was
insufficient to prepare them for the complex reality of teaching as a profession. Thus, it was via this lens that a
widely held belief among policymakers was brought to light: teacher education programs do not often adequately
prepare teachers for service. There is no standard, widely accepted methodology for determining teacher
readiness (Korkmaz, 2022). As a result, eatlier studies used the term "teacher preparedness or readiness” as an
umbrella word and did not investigate what it entailed. There is a knowledge gap in the research since we are
unclear about the reach that the phrase encompasses. The literature produces a fairly limited number of studies
that investigate what "preparedness to teach' English refers to (Kraut, 2013). However, it is only undertaken with
pre-service instructors. As a result, there is a need to find the boundaries of the phrases not only from the views
of pre-service teachers (PT) but also from their instructors.

Recent research studies on teacher preparedness in Turkish higher education have been conducted at
Educational Sciences Faculties and included teacher candidates from all departments, with a quantitative
dominant research trend to investigate pre-service teacher preparedness quantitatively (Giiner, 2022; Karaca,
2019) and less research in qualitative design (Kilig, 2020). Despite the abundance of research papers stated
above, several studies concentrating on the preparation perceptions of teacher candidates in one subject-specific
teacher education program in Turkiye are required. This issue has not been addressed properly by focusing on
English language teacher education programs. The aforementioned concerns suggest that there is a need to
investigate the perceptions of pre-service English language teachers focusing on one education program at one
university in the Turkish environment. Furthermore, this need will be promoted by investigating various
stakeholders and features of teacher education programs, such as teacher instructors, and giving voice to their
assessment of student teachers' readiness to teach.

Considering the gaps spotted in the literature, the current research secks answers to the following questions:

a. How do senior Turkish pre-service English language teachers and practicum advisors define the
concept of ‘preparedness to teach’?

b. What are the factors impacting preparedness levels of senior Turkish pre-service English language
teachers according to pre-service English language teachers and their instructors?

Literature Review

Theoretical Background for Preparedness to Teach

According to Bagaran (1998), being prepared means having developed the necessary behaviors to carry out a
learning activity, being capable of carrying it out on a mental, emotional, social, and psychological level, and
having advanced to the point where they can perform a developmental task through learning and progression.
Several studies have attempted to define the phrase "preparedness to teach,”" even though there is no agreed-
upon definition of the term in the literature on education. Because it is essential to feel prepared when handling
a task, the term "preparedness” is frequently used in the context of teacher education and preparation to desctibe
a teacher's willingness to complete all or part of their work when they enter the classroom environment
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(Housego, 1990). By considering all the traits and forces that affect such views in pre-service teacher education,
Strakova (2015) proposed that the word refers to PTs' perceptions of the teaching profession.

Teacher preparedness is directly impacted by the graduate teacher education program, according to Zientek
(2007). However, because they lack the supervision of their supervisor to help them make decisions,
inexperienced teachers with inadequate education frequently fail in the early years of their teaching careers due
to their inability to translate theoretical knowledge into practical competency (Mehmetlioglu & Haser, 2013).
Thus, school experiences have a big impact on how prepared teachers are (Siwatu, 2011). It is undeniable that
teaching field experience has an impact on teacher readiness in all. If teacher candidates neglect to give their
practicum the attention they need and do not receive the required school observation, they will feel ill-prepared
for the teaching profession. The coursework also has an impact on teachers' perceptions of their readiness to
teach (Onchwari, 2010). It was revealed that classroom management courses improved teachers' perceptions of
their preparedness to teach. Pre-service English language teachers' concerns regarding their ability to teach wete
examined by Arslan and Ilin (2018) after methodology classes, before the practicum, and following the
practicum.

Preparedness to Teach Research Studies in the Literature

Worldwide interest in pre-service teacher preparedness has led to studies in a variety of disciplines, following
Housego (1990) addressing various levels; early childhood education (Onchwari, 2010), primary education
(Mutisya, 2015), and English language education (Kraut, 2013). Such studies have been conducted in a variety
of contexts, including Indonesia (Tutyandari, 2020), Canada (Faez & Valeo, 2012),), Thailand (Scholz, 2014),
USA (Thompson, 2010) as well as Turkiye (Guner, 2022). The vast majority of studies conducted globally
demonstrate the value that nations place on teachers being prepared to instruct their children of the future.
However, few studies have examined teachers of English language perspectives of their level of preparation to
teach. Considering the last decade, it is possible to group the current literature under six main categories
regarding their content; preparedness to teach English (Angranei and Yusuf, 2016; Kilig, 2015; Kraut, 2013;
Turgut et al., 2016; Tutyandari, 2020); Preparedness to teach English in various environment (Faez, 2012;
Siwatu, 2011; Wong et al., 2016); preparedness to teach English to young learners (Gling6r, 2016; Hedge, 2018);
Preparedness to teach English and practicum (Celik 2017; Strakova, 2015); preparedness to teach English and
self-efficacy (Casey, 2011; Korkmaz, 2022) and preparedness to teach English and technology (Caliskan, 2017;
Uzundurdu 2022).

The perceived readiness of pre-service English language teachers to instruct post-undergraduate education was
investigated in Kraut's (2013) study. A survey, open-ended inquiries, and student interviews were all part of the
mixed-methods approach. The study discovered that dispositions, teaching experience, and background all have
an impact on how prepared one feels for a task. The results emphasize how intricate the idea of readiness in
education is. Using the European Portfolio for Student Teachers of Languages (EPOSTL), Strakova (2015)
investigated the teaching preparation perceptions of 37 pre-service English language instructors. The study
discovered that, despite students' happiness with methodological courses, teachers ate still required to
strengthen their abilities in evaluation and increase learner freedom to be more prepared.

In their study, Wong et al. (20106) investigated how prepared pre-service ESL teachers were to teach English to
a diverse student body. Twenty-eight participants finished a survey and 48 hours of teaching practice. The survey
discovered that although educators were ready to embrace multiculturalism, they had difficulty comprehending
the various languages and cultures of their students. They were strong in both personality and tactical expertise.

There have only been a few scholarly discussions on the topic of teacher preparedness in the Turkish context
over the past ten years. Even though there are not many studies in educational science that address PTs’
perceptions of their preparedness as a whole, taking pre-service English language teachers as participants (Atas-
Akdemir, 2019), there are not many that focus on PTs’ preparedness in one particular subject area, unlike
Turkish (G6ger, 2008) or math (Mehmetlioglu and Haser, 2017). Nonetheless, as the topic is discussed, there is
a growing tendency in the preparation of Turkish EFL teachers. Giingér (2016) conducted an action study to
discover more about the attitudes of Turkish pre-service English teachers toward instructing young students.
To promote reflective practice, the study included lesson plans, reflective notebooks, and videotaped micro-
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teaching sessions. The results demonstrated that although they were first uneasy owing to their lack of
professional expertise, weekly feedback improved their readiness and self-assurance, pointing to a successful
trend in their teaching methodology.

Kili¢ (2020) studied how Turkish pre-service EFL instructors felt about how prepared they were for the
classroom. Effective language instructors should have interpersonal, classroom management, technological, and
pedagogical skills, according to a study done through in-person interviews with ten teachers. Yet, a few elements
of pre-service teacher education impeded their ability to advance professionally. Celik (2017) examined senior-
year English language instructors opinions of their readiness to teach while taking their educational background
and practicum experiences into account in her doctoral research. In this study, 106 PTs, cooperating teachers,
and their advisors participated. The findings indicated that while readiness had significantly increased, self-
perceptions of teaching knowledge had slightly decreased. While student teachers pointed to their professional
selves as a source of preparedness, advisors linked this to developmental requirements. Teaching effectiveness,
faculty education, and personal traits were among the variables influencing readiness.

To determine how prepared English language instructors were to use technology in the teaching of other
languages, Caliskan (2017) carried out a study. 246 teachers out of 246 submitted data. Two group interviews
and the Technology (e)-Readiness Questionnaire for Teachers were employed in the study. The findings
indicated that over half of the teachers were unprepared to use technology in the classroom and had a negative
attitude about it. Based on practicum experiences, Korkmaz (2022) investigated the readiness of aspiring English
language instructors. Using a mixed methods methodology, the study included quantitative data from The Big
Five Inventory, Teachers' Sense of Efficacy Scale, Attitude Scale of the Teaching Profession, and Factors
Influencing Teaching Choice. The findings demonstrated that when students gain awareness of the teaching
practicum, their motivation and attitudes toward teaching also grow. The impact of COVID-19 on instructors'
readiness was also noted in the study.

There exists a research gap that needs to be addressed due to the dearth of research on pre-service teacher
preparedness in the Turkish setting. Further, there is no fixed definition for teacher preparedness (Korkmaz,
2022) and different stakeholders from various backgrounds may ascribe different meanings to it. There is a
limited number of research discussing pre-service teacher preparedness focusing only on one discipline in detail.
Rather, there is a research trend in education faculties to take all disciplines together as a research focus and
compare pre-service teacher preparedness based on various disciplines. In addition, there is a compilation of
quantitative-based research which yields results confirming that pre-service teachers perceive themselves as
either moderately prepared or well-prepared. Yet, there is a need for more qualitative-based data and go further
to discuss the underlying reasons for varying preparedness levels.

Method

Research Design and Participants

The purpose of this study is to investigate how prepared senior-year pre-service English language teachers feel
to teach and what influences their views. Consequently, a Turkish higher education institution offering an ELT
curriculum serves as the research context. Conducted in Explanatory Research Design, the current research
study holds two groups of participants: practicum advisors (PA) and preservice teachers. Selecting participants
by convenience sampling, eighteen senior-year preservice teachers and eight PAs agreed to participate in semi-
structured online interviews during the 2022-2023 academic year.

Data Collection

Data was collected through semi-structured interview sessions with both groups; pre-service teachers and faculty
instructors. The data was collected during the 2022-2023 spring education term in Turkiye. Because of the
extraordinary conditions of the earthquake hitting the southern part of Turkiye, the data collection procedure
was carried out on the Zoom online meeting platform. To guarantee the validity of the data collection
instruments, several carefully studied and implemented measures were used in the current study. First, the
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interview questions were designed with consideration for the study purpose and questions, considering the most
recent literature to ensure content validity. Before eliminating them due to bias and irrelevance, the researcher
created two distinct item pools, with five questions for PAs and ten questions for PTs. After that, five Turkish
academics with ties to the field and an English native speaker went over the questions. The interview questions
were amended after considering the expert opinion and feedback to elicit responses. They were either combined,
paraphrased, or removed from the final text. Finally, to evaluate the instrument's validity and the questions'
clarity, the researcher went over each question in detail, comparing the most recent draft with the original draft.
Piloting sessions with PTs and PAs were held to better ensure the validity of the interview instruments. Two
senior PTs at the same university majoring in ELT as a double major were recruited, bearing in mind that the
inclusion of the sample in piloting would be beneficial (D6rnyei, 2003). The researcher captured the meetings
on video and wrote up a transcription.

Data Analysis

The present study employed a continual comparison strategy for the theme analysis, whereby the researcher
iterated back and forth during the coding process to ultimately determine the code categories. MAXQDA 2022
was used to analyze the qualitative data for a few reasons. First, a total of 26 individuals provided the qualitative
data. With MAXQDA 2022, storing and retrieving such massive data was simpler and more organized. Second,
MAXQDA 2022 offers a user-friendly software interface together with the opportunity for creative coding,
enabling the data to be visually categorized. Thirdly, and above all, it is the best curriculum for effective
teamwork. Collaboration was made possible by MAXQDA 2022, given that the external researcher provided
legitimacy to the qualitative data.

Furthermore, an independent researcher who has been working on their thesis on a qualitative dominant design
analyzed the qualitative data. The researchers decided to examine the data question by question and to conduct
separate, independent reliability analyses of the data. MAXQDA 2022 as 86% was used to analyze inter-coder
agreement. Since Braun and Clarke's (2000) thematic analysis approach is very valid in terms of accessibility and
flexibility in terms of discovering and interpreting themes, it served as guidance for the qualitative analysis phase
of this research project. The full explanation of the steps for theme analysis recommended by Braun and Clarke
(2000) is devoted to the next section. The data from PT's served as the starting point for the analysis, which
then moved on to PAs.

Findings

How do senior Turkish pre-service English language teachers and practicum advisors define the
concept of ‘preparedness to teach’? (RQ1)

The first research question asked for the definition of the concept of ‘preparedness to teach’. This issue was
tackled initially from the perspective of PTs and the thematic analysis of the data provided five main subthemes
as presented in Table 1. The five main subthemes were ordered from the most repeated to the least. The results
of the data were labeled as pedagogical knowledge (n=19) including only the theoretical knowledge, preparation
beforehand (n=16) referring to any case that requires preparation, pedagogical skills (n=13) as performing the
knowledge of pedagogy, interpersonal skills (n=10) referring to getting in touch with learners and dispositions/
personal qualifications (n=8) as individual perceptions of the respondents.
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Table 1. PT’s Definition of Preparedness to Teach
Subtheme Category
Pedagogical knowledge Methodological knowledge
English language content knowledge
Pedagogical content knowledge
Total frequency

U1 O\ OO | mn

—_
=)

Preparation beforehand Prepare lesson plan/ matetials
Plan the teaching
Be ready mentally and physically
Check/ develop the existing knowledge
Total frequency

DD L W o

—_
()Y

Pedagogical Skills English language competency
Methodological Skills
Improvisational teaching skills
Classroom management
Techno-pedagogical skills
Total frequency

DD DN WL L

—_
(SN}

Interpersonal Skills Understanding attitude 8
Developed communication skills 2
Total frequency 10

Dispositions/Personal qualifications Being eager to teach and learn
Being confident
Being open-minded
Being responsible
Having teaching experience
Having the talent in teaching
Total frequency

0 = = = W

Definitions of the same question by PAs also yielded five subthemes, four of which overlap (preparation
beforehand, pedagogical knowledge, pedagogical skills, and dispositions/personal qualifications) As displayed
in Table 2, PAs’ data emerged a different subtheme as ‘work environment-related knowledge’ (n = 5) referring
to the components that pre-service teachers likely to experience in their workplace. The significance of knowing
the learner group (n = 3), as PA 6 explains below.

“..and also, a teacher should be aware of the level of the students in the class or the school atmosphere (PA 6)”
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Table 2. PA’s Definition of Preparedness to Teach

Subtheme Category f

Preparation beforehand Have a lesson plan/ matetial 5
Be ready (psychologically) 3

Rehearse the lesson plan 2
Total frequency 10

Pedagogical knowledge Have pedagogical content knowledge 4
Have methodology knowledge 3

Have English language knowledge 2

Total frequency 9

Pedagogical skills Adjusting teaching to student groups 2
Classroom management 1

Error correction 1

Instruction giving 1

Total frequency 5

Work Environment-Related Knowledge Know the learner group 3
Know the work environment 2

Total frequency 5

Dispositions/ Petsonal qualifications Being confident 2
Being enthusiastic 1

Having a teacher's attitude 1

Total frequency 4

What are the factors impacting the preparedness levels of senior Turkish pre-service English language
teachers according to pre-service English language teachers and their instructors? (RQ2)

Determining the variables influencing PT's' varied degrees of English language proficiency is another primary
goal of the current research. Thus, a great deal of attention was devoted to investigating this phenomenon, both
through the clarification of the elements in the semi-structured interview questions and the assignment of a
distinct question such as "Are there any other factors that could impact your preparedness to teach senser"
along with some leads. The responses to the preceding questions about the theme of "factors affecting
participants' preparedness to teach English sense" as well as the answers provided to this particular question
were compiled.

With the PTs, three major sub-themes emerged from the thematic analysis: teacher education program,
internship/ practicum practices, and personal effort as in Table 3. The responses provided to the
aforementioned question during the semi-structured interview sessions did not align with any of the preceding
sub-themes, nor did they integrate a sub-theme that was distinct from a major category with other factors.
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Table 3. PT’s Reported Factors Affecting their Preparedness to Teach English
Subtheme Category

Internship/ Practicum  Provides important opportunities

practices Prepares for after graduation/ real classroom
Gain expetience/ practice
See the gap between theory and practice
Understand leatner profile/ develop materials accordingly
Assess the teaching ability/ job decision
Develop improvisational teaching skills
Grow confidence/ interest in teaching job
Learn from mentor teachers
Learn classroom management
Lack of variety in schools and student types
Total frequency

DO WL WPERULIAA IO =

= Ul
S D

Teacher education Help understand/ detailed methodological courses
program Learn how to teach English

Develop a teacher identity

Lack enough teaching practice/ online

Improve English language skills

Learn material/ lesson plan preparation

Learn learner characteristics

Lack of grammar/ speaking teaching courses

Total frequency

N WA B~ U1\

~
[\

—_
W

Personal Effort Fulfill the course requirements
Search extensively on language and teaching
Tutot/ voluntaty teaching
Personal characteristics (competitive/ enthusiastic)
Overcome stage fright/ public speaking skills
Total frequency 41

—_
S A

Other factors Nothing (else) comes to mind
Supportive environment at the Department
Family
Previous teachers
Total frequency

[\SRN S RNGVEN |

—_
-

Through the eyes of their instructors, one of the primary goals of this study was to examine the variables
influencing the readiness of pre-service English language teachers to teach sense. This is the reason that
throughout the semi-structured interview sessions, PAs were asked a direct question on these factors. Their
responses led to the thematic analysis's discovery of four primary sub-themes, which were related to teacher
education programs, personal factors, internship/practicum practices, and education policy, as Table 4
indicated.

The first two of these four sub-themes—practicum/internship practices and teacher education program—Ied
the participating PAs to assess the current process as either adequate or inadequate for preparing pre-service
teachers to teach English. In light of their respective sufficient and insufficient features, these two sub-themes
were thus presented.
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Table 4. PA’s Reported Factors Affecting PT’s Preparedness to Teach English

Subtheme Category f
Enough feedback on teaching 3
= Content-based obsetvation 3
5 Planning and teaching a lesson 2
= Total frequency 8

Internship/ Practicum 2
practices Late/ less / artificial practicum practices 8
N More students/ less instructors 4
@ Inadequate hour of pre-service observation by instructors 3
zé Less variety in school profiles 3
2) Total frequency 19
- Course content 4
‘§ Total frequency 4

Teacher education program &,g
2 Poor peer teaching attempts 6
-5 The changing curriculum 3
«'L; Adapting to online education 3
a Less standardization/ devotement to teaching by instructors 2

- Total frequency

14
Dispositions/ Petsonal qualifications Like teaching 4
Teaching motivation 3
Family factor 2
Total frequency 9
Government policy related factors KPSS exam 4
Government policy 4
Total frequency 8
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Conclusion and Discussion

Pre-service  teachers

Preparedness to Teach English Faculty Instructors
Both
A
[ \
Interpersonal
’ No suggestion
Preparedness beforchand Other Factors ‘
\A T. E program ‘ Educational
Pedagogical l l
Knowledge —_— 3 .
PREPAREDNESS Practicum/ Internship Methodological I
TO TEACH SUGGESTIONS
Pedagogical Skills / P tien
/ I Personal Factors
Dispositions/Personal " . D
E tion Poli
Ousiain Sakeholdrs
Governmental
Definition of ‘preparedness to Factors affecting preparedness to teach Suggestions for developing

preparedness to teach

Figure 1. Conceptual Model for Preparedness to Teach English

Each group's thematic analyses were completed independently, then they were combined to create conceptual
models. The model, presented in Figure 2 consists of three clusters. They are color-coded to identify sub-themes
based on research questions and patticipants' views. The model includes yellow for PTs, green for faculty
instructors, and orange for common themes in both groups. The data for the definition of "preparedness to
teach" is considered in the first cluster; the factors influencing the participants' perception of preparedness to
teach are linked in the second cluster; and the final cluster emerged based on suggestions made by the
participants that overlapped with the factors affecting preparedness to teach.

There has been very little research on "preparedness to teach,” with only one study (Kraut, 2013) defining the
phrase. Pre-service EFL teachers were asked to define the phrase as part of Kraut's study, which gathered
written data. Twelve sub-themes for the definition were found through study, encompassing educational
knowledge and personal attributes. While most of these sub-themes conflict, some of them are in line with the
current study. Both studies share the concept of pedagogical knowledge, which includes pedagogical abilities.
Personal attributes are also covered, such as motivation and readiness to teach. According to Kili¢ (2020), being
a teacher involves a large time commitment to personal traits and preparation. According to Klassen and Tze
(2014), personality qualities are a major factor in PTs’ preparedness, despite their efficacy.

Although the other sub-themes had terminology that contradicted one another, most of them were included in
both surveys. As an example, participants in Kraut (2013) identified the performance component of teaching as
one sub-theme; yet the same statement made by patticipants in the current study on "mental and physical
readiness" was classified as "preparation beforehand." The description of PT's’ mental qualities found enough
area in both of the research, albeit in distinct categories, and it provides teacher candidates with dynamics of
self-perception to become excellent teachers (Rimm-Kaufman & Hamre, 2010). Therefore, given that they are
both qualitative elements and since the thematic analyses rely on the researcher, it is plausible to argue that the
distinction may arise from how the themes are categorized or saturated. Along with this, the data collection was
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done via pen-paper in Kraut’s (2013) study which allowed the respondents to elaborate and revert their answers
compared to semi-structured interviews in the current study.

The second cluster appeared to be the factors affecting pre-service teacher preparedness. Teacher education
program as a sub-heading plays a significant role in laying the groundwork for some tenets that teacher
candidates will use to prepare them for their chosen careers (Mercado, 2018). The study revealed that teacher
education programs are essential because they give pre-service teachers an opportunity for practice-oriented
learning together with knowledge-based proficiency. The fact that pre-service teachers' preparation is rounded
out by disclosing subject-specific information and practical abilities for the benefit of students was noted by
Naguiat (2006) as a contributing characteristic. Regarding the influence of teacher education-related factors on
pre-service teachers' readiness to teach, both methodological and instructional recommendations were made.
The department viewed proposals connected to education as the best way to carry out instruction, and PT's
frequently stressed the importance of student-centered teaching. Seweje (2000) offered more support for this
idea, stating that for student teachers to express their ideas and develop their skills, there needs to be an active
involvement on their part. This could promote the preparedness level of pre-service teachers.

Following, the sub-theme practicum/internship has been reported to have a positive effect on the preparedness
levels of pre-service teachers despite its insufficient applications (Seferoglu, 2006). As Namachi et al., (2011)
concluded, the participants in this study restated the insufficient and inappropriate timing of practicum practices.
Thus, the suggestions from pre-service teachers and faculty instructors targeted the duration and timing of the
teaching internship, which overlays with the findings of Korkmaz (2020). Dispensable from the previous
literature, the current study concluded the effect of others, including family and friends, on pre-service teacher
preparedness to teach. The chief reason for this might relate to Turkish customs and culture in which teaching
is regarded as a domestic occupation and families favor it as Bandura (1982) asserts the impact of surroundings
in decision making. With a rather critical eye, faculty instructors touched upon governmental factors along with
personal ones. The policies on teacher education were reported to cause some mismatches because of the
monopoly in the education faculties. Since all teacher education program policies are regulated in one hand and
Turkish language, these mismatches are found unavoidable by the faculty instructors.

Implications and Suggestions

To begin with, this research study adds to the small amount of literature by focusing on the preparation level of
senior Turkish EFL PTs. In keeping with this interpretation, it offers an inside look at the ideas and perspectives
of a particular cohort of faculty members and student teachers. Since there is not a set or recognized framework
for PTs to follow, the conceptual model derived from the data can serve as a foundation for this study setting.
The detrimental impact of the absence of a widely recognized framework for teacher preparation was extensively
discussed by Korkmaz (2022). To approach a conceptual model, this study concentrated on particular groupings.

Secondly, the study emphasizes the role of practicum school organization in teacher preparedness but criticizes
its lack of diversity. It suggests collaboration between the Ministry of National Education (MoNE) and Higher
Education Council (HEC) in Turkiye, standardization of observation tasks, and a more practicum-oriented
senior year for PT's. Participants contend that the school practicum period is insufficient to adequately prepare
teachers for teaching in actual classrooms. Government organizations could think twice about this if they
extended the practicum to the third year, let PT's begin in their senior year, and allowed them to obtain practical
experience in a genuine educational setting,

Governmental bodies should consider PAs' suggestions for recruitment in education faculties due to high
student density and fewer teacher educators, affecting education quality. Revisions to graduation prerequisites,
interviews, and motivation letters could improve teacher preparation. PAs in the study acknowledge education
gaps due to online and distance education, recognizing teachers and curriculum readiness during pandemics and
earthquakes. Establishing educational policies for future emergencies is crucial.

In addition to remarkable findings, the current study has limitations in some areas. First, this study was restricted
to a particular department and university in Turkiye. To obtain a more broadly applicable conclusion, future
research may be carried out using distinct samples, such as ELT departments from more universities in a specific
country. Secondly, although the design was planned, the earthquake hitting the southern part of the country and

751



education switching to online caused certain drawbacks. The researchers visited online classes to inform
students about the study and noted 25 of the voluntary participants’ contact information. However, only 18 of
them willingly participated and provided eligible data for the current study. Along with this, mentor teachers
assisting PT's in the practicum schools did not show a willingness to participate in the study. Thus, future studies
might be conducted with other stakeholders such as school principals and mentor teachers with more
participants. Besides, it might be possible to construct a comprehensive triangulation when gathering data using
other tools, including field notes.
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GENISLETILMIS OZET

Egitimin kalitesi buyik Olcide 6gretmenlerin 6gretim kalitesine ve Ogrencilerin 6grenme strecine baghidir
(Tutyandari, 2020). Ogretmenlerin yeterliligi, cocuklarin calisma ve akademik basariya ulasma becerileri tizerinde
dogrudan bir etkiye sahiptir (Hattie, 2012) ve 6gretmenlerin 6grencileri ve aileleri yonlendirme yetenegi hayat
kurtarict olabilir. Ogretmenlerin hizmet éncesi egitimlerini évdiiklerine dair raporlara karsin, bircok egitmen
hizmet 6ncesi egitimlerinin onlart bir meslek olarak 6gretmenligin karmagik gercekligine hazirlamak icin yetersiz
olduguna inanmaktadir. Ogretmen hazir bulunuslugunu belirlemek icin standart ve yaygin olarak kabul edilen
bir metodoloji yoktur (Korkmaz, 2022). Sonug olarak, daha 6nceki ¢alismalar 6gretmen hazirligi terimini genel
bir tabir olarak kullandi ve ne anlama geldigini arastirmadi. Ifadenin kapsadigt ankam konusunda net veriler
olmadigimi icin 6nceki arastirmalarda bir bilgi boslugu saptanmisur. Literatiir, 6gretmeye hazir olma teriminin
ne anlama geldigini arastiran oldukea sinirh sayida calisma tiretmektedir (Kraut, 2013) ancak, bu ¢alismalarinin
sadece Ogretmen adaylart ile sturh oldugu saptanmustir. Sonug olarak, ifadelerin sinirlarini sadece Sgretmen
adaylarinin degil, aynt zamanda egitmenlerinin de bakis acilarindan bulmaya ihtiyag vardur.

Tirk ytiksekogretiminde 6gretmen hazir bulunusluguna iliskin son arastirmalar Egitim Bilimleri Fakiiltelerinde
yapilmis ve tim bolimlerden 6gretmen adaylarint kapsamistir. Aynt zamanda, hizmet 6ncesi 6gretmen hazir
bulunuslugunu nicel olarak incelemeye yonelik bir arastirma egilimi vardir (Giiner, 2022; Karaca, 2019) ve nitel
desen alaninda daha az arastirma yapdmistr (Kilig, 2020). Yukarida belirtilen arastirma makalelerinin bolluguna
ragmen, Tirkiye'de bir alana 6zgl Ogretmen egitimi programinda 6gretmen adaylarinin hazirlik algilarina
odaklanan calismalara ihtiya¢ vardir. Bu konu, ingﬂizce Ogretmenligi programlarina odaklanarak yeterli bir
sekilde ele alinmamistir. Yukarida belirtilen kaygilar, Ingilizce 6gretmeni adaylarinin Tirkiye ortaminda bir
tniversitede tek bir egitim programina odaklanma algilarinin arastirilmasina ihtiya¢ oldugunu géstermektedir.
Hizmet 6ncesi Ogretmen hazithina dinya c¢apinda ilgi, Housego'yu (1990) takiben cesitli disiplinlerde
calismalara yol acmustir; erken ¢ocukluk egitimi (Onchwari, 2010), ilkogretim (Mutisya, 2015) ve Ingilizce dil
egitimi (Kraut, 2013) bunun birka¢ 6rnegidir. Bu tiir calismalar Endonezya (Tutyandari, 2020), Kanada (Faez &
Valeo, 2012), Tayland (Scholz, 2014), ABD (Thompson, 2010) ve Turkiye (Gtiner, 2022) dahil olmak {izere
cesitli baglamlarda yurttilmustir. Kiiresel olarak yapilan calismalarin biyiik ¢cogunlugu, uluslarin ¢ocuklarina
gelecegi 6gretmeye hazir olan Ggretmenlere verdigi degeri gostermektedir. Bununla birlikte, az sayida ¢alisma,
Ingilizce 6gretmenlerinin ya da adaylarinin gretmeye hazirlik diizeylerine iliskin bakis agilarin incelemistir. Son
on yila bakildiginda mevcut literatiirii icerik bakimindan alt1 ana kategori altinda toplamak miimkiindiir; Ingilizce
Ogretmeye hazir olma (Angranei ve Yusuf, 2016; Kili¢, 2015; Kraut, 2013; Turgut vd., 2016; Tutyandari, 2020);
Ingilizceyi cesitli ortamlarda 6gretmeye hazir olma (Faez, 2012; Siwatu, 2011; Wong ve digerleri, 2016); geng
ogrencilere Ingilizce 6gretmeye hazir olma (Giingér, 2016; Cit, 2018); Ingilizce 6gretimine hazirlik ve uygulama
(Celik 2017; Strakova, 2015); Ingilizce 6gretmeye hazir olma ve 6z yeterlik (Casey, 2011; Korkmaz, 2022) ile
Ingilizce ve teknoloji 6gretmeye hazir olma (Caliskan, 2017; Uzundurdu, 2022).

S6z konusu calismanin amact, son sinif Ingilizce 6gretmeni adaylarinin 6gretmeye nasil hazirlandiklarint ve
gorislerini nelerin etkiledigini arastirmaktir. Sonug olarak, ingﬂizce Ogretmenligi miifredatt sunan tek bir Tiirk
ylksekogretim kurumu arastirma baglami olarak hizmet vermektedir. A¢iklayict Arastirma Tasarimu ile ylritilen
mevcut aragtirma, iki grup katilimeiya sahiptir: sekiz staj danismant ve on sekiz 6gretmen adaylart. 2022-2023
akademik yilinda 6nce Ogretmen adaylart daha sonra da staj danismanlan ile gerceklestirilmek Uzere yar
yapilandinlmis cevrimici goriigmeler yapilmustir. Turkiye'nin glineyini vuran depremin olaganisti kosullari
nedeniyle veri toplama islemi Zoom c¢evrimici toplantt platformu Uzerinden gerceklestirildi. Veri toplama
araclarinin gegerliligini garanti altina almak icin, bu ¢alismada dikkatle incelenmis ve uygulanmus birka¢ énlem
kullanilmustir. Bu ¢alismada veriler, tema analizi icin strekli bir karsilastirma stratejisi yontemi ile incelenmistir,
bu sayede arastirmaci, nihai olarak kod kategorilerini belirlemek icin kodlama islemi sirasinda ileri geri
yinelemistir. Nitel verilerin analizinde MAXQDA 2022.

Her grubun tematik analizleri bagimsiz olarak tamamlanmuis, daha sonra kavramsal modeller olusturmak icin
birlestirilmistir. Ogretmeye hazir olma konusunda ¢ok az arastirma yapilmistir ve sadece bir calisma (Kraut,
2013) bu ifadeyi tanimlamaktadir. Yabanct dil olarak Ingilizce 6gretmeni adaylarindan, Kraut'un yazili veri
toplayan calismasinin bir parcast olarak ifadeyi tanimlamalari istenmis ve tanim i¢in on iki alt tema, egitim bilgisi
ve kisisel Ozellikleri kapsayan calisma yoluyla bulunmustur. Bu alt temalarin ¢ogu birbiriyle tam olarak
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ortiismezken, bir kismi da mevcut ¢alisma ile uyumludur. Her iki calisma da pedagojik_yetenekleri iceren pedagojik
bilgi kavramint paylasmaktadir. Motivasyon ve 6gretmeye hazir olma gibi kisisel 6zelliklerin de birbiriyle uyumlu
oldugu saptanmistir. Buna karsin, Kili¢'a (2020) gore 6gretmen olmak, kisisel 6zelliklere ve hazithiga biyik bir
zaman ayirmayl gerektirir. Klassen ve Tze'ye (2014) gore, kisilik niteliklerine ragmen, 6gretmen adaylarinin
hazitliklt olmalarinda 6nemli bir fakt6rdir.

Diger alt temalar birbiriyle ¢elisen terminolojiye sahip olsa da ¢ogu her iki arastirmanin bulgularinda da yer
almistir. Ornek olarak, Kraut (2013) katilimcilart ggretinm performans bilesenini bir alt tema olarak tanimlamis olup
yine de gihinsel ve fiziksel hazurlik konulu mevcut ¢alismaya katilanlar tarafindan yapilan ayni agiklama, dnceden
hazurlik olarak siniflandirildi. Ogretmen adaylarinin zihinsel niteliklerinin tanimlanmast, farklt kategorilerde de
olsa her iki arastirmada da yeterli alan bulmustur ve 6gretmen adaylarina miikemmel 6gretmenler olmalart i¢in
benlik algis1 dinamikleri saglamaktadir (Rimm-Kaufman ve Hamre, 2010). Bu nedenle, her ikisinin de nitel
unsurlar oldugu ve tematik analizlerin arastirmacitya dayandigt g6z 6ntne alindiginda, ayrimin temalarin nasil
kategorize edildiginden veya doygunlastirildigindan kaynaklanabilecegini iddia etmek akla yatkindir.
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