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Investigation of the Opinions of Special Education Vocational
School Teachers on Vocational Training
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Abstract: This study, it was aimed to examine the opinions of special education vocational school
teachers on vocational training in special education. The research was conducted based on a qualitative
research method. The semi-structured interview form prepared by the researcher was used as the data
collection tool. The participants of the study consist of 15 teachers working in special education
vocational schools affiliated with the Istanbul Provincial Directorate of National Education. The findings
obtained from the research were analyzed using descriptive analysis. As a result of the research, students
with special needs can work in many business areas; It was stated that vocational lessons, independent
living lessons, and vocational ethics lessons are skills that make it easier to have a job, besides, they have
sufficient professional skills when they graduate. It has been concluded that arrangements should be made
in EKPSS regarding employment, increase the variety of workshops, and cooperate with the private sector
and state institutions. Besides, families should have realistic expectations about their children and teacher-
parent cooperation should be provided; It was stated that teachers had expectations from the school
administration in the form of material support and opening workshops suitable for employment areas.
Teachers working in special education vocational schools should develop themselves in the field of
special education and to know the student; It was stated that there are expectations from the ministry in the
form of expanding the area of employment and improving physical conditions.

Keywords: Special education, special education vocational schools, student with special needs, vocational
training, employment

Ozel Egitim Meslek Okulunda Gorev Yapan Ogretmenlerin Mesleki
Egitime Iliskin Gorislerinin Incelenmesi

Oz: Bu arastirmada 6zel egitim meslek okulu dgretmenlerinin 6zel egitimde mesleki egitime iliskin
gorilislerinin incelenmesi amaglanmistir. Arastirma, nitel arastirma yontemine dayali gdriisme teknigi
kullanilarak yiriitiilmiistiir. Veri toplama aract olarak arastirmaci tarafindan hazirlanan yari
yapilandirilmis  gériisme formu  kullanilmustir.  Arastirmamin katilimeilari, Istanbul 11 Milli Egitim
Miidiirliigiine bagli 6zel egitim meslek okullarinda gorev yapan 15 &gretmenden olugmaktadir.
Aragtirmadan elde edilen bulgular betimsel analiz kullanilarak ¢éziimlenmistir. Arastirma sonucunda 6zel
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gereksinimli 6grencilerin birgok is alaninda calisabilecegi; meslek dersleri, bagimsiz yasam dersleri ve
meslek ahlaki derslerinin is sahibi olmayt kolaylastiran beceriler oldugu, bunun yaninda mezun
olduklarinda yeterli diizeyde mesleki beceriye sahip olduklar1 ifade edilmistir. Istihdam ile ilgili EKPSS’
de diizenlemeler yapilmasi, atolye gesitliliginin arttirilmasi, 6zel sektor ve devlet kurumlartyla is birligi
saglanmas1 gerektigi sonucuna ulasilmistir. Ayrica 6gretmenlerin ailelerden ¢ocuklariyla ilgili gercekei
beklentiler i¢inde olmalar1 ve 6gretmen-veli is birliginin saglanmasi; okul idaresinden materyal destegi ve
istihdam alanlarina uygun atdlyeler acilmasi seklinde beklentileri oldugu belirlenmistir. Ozel egitim
meslek okulunda gorev yapan 6gretmenler tarafindan, birlikte gorev yaptig1 meslektaslarindan 6zel egitim
alaninda kendilerini gelistirmeleri ve 6grenciyi tanimalari; Milli Egitim Bakanligi’ndan ise istihdam
alaninin genigletilmesi ve fiziki sartlarin iyilestirilmesi hususunda isteklerin oldugu ifade edilmistir.

Anahtar kelimeler: Ozel egitim, 6zel egitim meslek okulu, 6zel gereksinimi olan birey, mesleki egitim,
istihdam

Introduction

As in the education of all children, the purpose of education is that individuals with
intellectual disabilities can live independently, be self-sufficient and adapt to society. Special
education services planned for the education of individuals with intellectual disabilities are aimed
at maximizing the participation of individuals with special needs in independent life, planning
individually, being implemented systematically by specially trained personnel, being carried out
in environments appropriate to the personal development characteristics of individuals with
appropriate methods and techniques, and it is the whole of carefully evaluated services (Eripek,
2002)

One of the most important goals of individuals in life is to settle in a job in line with their
interests, wishes and abilities. When individuals reach these goals, they become economically
independent and gain a productive role in society. Individuals with these characteristics are
accepted as a part of society as a productive and productive individual (Glindogdu, 2010). The
concept of working is not just a concept that will be defined by obtaining economic income, but it
is a precondition for the individual to participate in social life. Although the individual has any
disability, it is his right and duty. Individuals with disabilities need more employment than a solid
workforce. Individuals with special needs who are employed in accordance with their abilities
will be able to live independently (Goniilagan, 2016).

Many regulations are made for the employment of individuals with special needs.
However, despite these regulations, individuals with special needs face many problems in the
employment process and business life. Employers' attitudes are the basis of these problems. It is
observed that employers tend to employ individuals who do not have any disabilities (Karabulut,
at all., 2023). According to the data obtained, it is seen that individuals with special needs are the
most disadvantaged group in the employment process among the disability groups (Colak &
Hergiiner, 2016; Goniilagan, 2016). Considering the legal regulations, there are legal regulations
for individuals with special needs in the Labor Law No. 4857, published on 10 June 2003 in the
Official Gazette. Within the scope of article 5 of the principle of equal treatment of this law, it is
ensured by the law that no discrimination can be made against disabled people in business
relationships. In addition, within the scope of Article 30, private sector workplaces with 50 or
more workers have to employ individuals with special needs at least 3 percent, and public sector
workplaces at least 4 percent (4857 Is Kanunu, 2003). In addition, in the Law No. 5378 on
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Disabled Persons, which was published in the Resmi Gazete on 7/7/2005, the working and

employment rights of these individuals are also guaranteed by law (5378 Engelliler Hakkinda
Kanun, 2005).

The main purpose of the special education services regulation is "to regulate the
procedures and principles to ensure that individuals in need of special education benefit from
their educational rights in line with the general objectives and basic principles of Turkish
National Education." (OEHY, 2018). In the context of this main purpose, the vocational training
of individuals with special needs is carried out in special education practice schools and
vocational schools affiliated with the Ministry of National Education. In addition, vocational
training is provided with various vocational courses, on-the-job training, certificate programs in
non-formal education institutions (Ozbey, 2018). According to Article 39 of the vocational
Training Law No. 3308, “The Ministry organizes special vocational courses for people in need of
special education to prepare them for tasks that are valid in business life. The interests, needs and
abilities of these people are taken into account in the organization and implementation of the
courses. Those who attend the courses benefit from the rights that this law gives to apprentices
and students as long as they continue the course.” expression supports the vocational training
process of individuals with special needs.

Considering individuals with special needs participation in the labor market in both
Turkey and the world seems to be very low participation rates. For this reason, one of the most
important problems preventing individuals with disabilities to participate in the society on an
equal basis with other citizens is employment (Sen, 2018). According to Tiirkiye Istatistik
Kurumu (TUIK)'s July 2020 employment data, while the labor force participation rate in Turkey
is 49.5%, the participation rate for disabled individuals capable of working is only 22%. Due to
the legal obligation, there is a shortfall of over 8,000 staff in the disability employment quota in
public institutions. The general unemployment rate in our country is officially around 13%.
However, this rate is as high as 78% among disabled individuals. To close this gap, a mandatory
disability quota of 3% in the private sector, 4% in the public sector, and 3% for civil servants is
implemented. These quotas have been quite effective so far and have eased the situation for the
disabled. However, even if the quota for disabled public employees is filled after this year's
appointments, thousands of disabled people will continue to be unemployed (TUIK, 2020).

Another problem encountered in the employment process of individuals with disabilities
is that individuals do not have a professional qualification and their education level is low
(Ozdemir, 2008). In this sense, schools play an important role for individuals with intellectual
disabilities to have a job (Kim & Dymond, 2010). The conscious orientation of individuals with
intellectual disabilities to a profession in which they can be successful will enable them to
develop positive self-perception. Therefore, it is necessary to prepare students for a profession in
this direction by evaluating the positive and strong aspects of the students in the vocational
training process. However, it is not enough to prepare students for employment only in the
classroom and school environment (Ministry of National Education (MoNE), 2013). Training in
real work environments is important for individuals with intellectual disabilities because they
may have problems in generalizing the information, they have learned at school to the working
environment (Kim & Dymond, 2010).
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Occupation preparation skills of individuals with intellectual disabilities are of great
importance in the vocational training process. These skills should be gained starting from the pre-
school period in line with the characteristics and needs of students. In addition, the necessary
skills must be gained for employment before employment. These skills should be planned during
the education of students (Giines & Akgamete, 2014). Today, technological developments and
flexible working hours make it easier to employ individuals with insufficient working hours and
prevent negative situations that may occur in the business environment (Oz & Orhan, 2012).
However, despite the benefits of having a job, it is observed that individuals with disabilities are
left behind in terms of employment compared to individuals without disabilities (Pickens &
Dymmond, 2015).

In a project initiated by the Ministry of National Education in 2017, a project aimed at
improving the competence of teachers in order to increase the employment of disabled
individuals was carried out. The aim of the project is to support the participation of individuals
with special needs in employment by increasing the professional competencies of vocational
teachers working in special education vocational schools (MEB,2017). When it is looked at the
studies regarding the vocational training process of individuals with intellectual disabilities, it is
seen that studies related to vocational skills and methods and techniques used during the
vocational training period of individuals with intellectual disabilities are performed (Allen, et
all., 2012; Aslan & Eratay, 2009; Bereznak, et all., 2012; Degirmenci, 2010; ince & Karabulut,
2023; Karabulut at all., 2023; Ozkan & Giirsel, 2006; Topsakal & Diizkantar; 2010; Wallace &
Bowen, 2012). In addition to this, there are also studies related to the placement processes of
individuals with intellectual disabilities (Glindogdu, 2010; Sénmez, 2017, Ucar, 2016). The most
important step for individuals with intellectual disabilities to have a profession is to go through a
good vocational training process. For this reason, it is possible to say that studies evaluating the
training process are needed. It is observed that only a limited number of studies referring to
research on vocational training have been conducted in Turkey (Giirsel et all., 2007; Kogak,
2006; Ozdemir, 2008; Ucar, 2020). This research is considered to be important because the
education provided by individuals with intellectual disability who gained their vocational skills is
evaluated by the teachers giving the education. The profession acquisition process of individuals
with intellectual disabilities by determining the opinions of the teachers will be revealed by the
teachers, who are important stakeholders and will show a different perspective for all
stakeholders, especially the ministry and teachers, administrators, parents and employers. In
addition, it is observed that individuals with intellectual disabilities in our country receive their
vocational training in special education vocational schools. With the findings to be obtained from
the research, it is aimed to reveal the positive and negative aspects of the education given in
special education vocational schools.

The objective of this research is to determine the opinions of special education vocational
schoolteachers on vocational training in special education. In line with this basic purpose, answers
to the following questions were sought:

1. What are the opinions of special education vocational school teachers about special
education vocational school programs?

2. What are the opinions of special education vocational school teachers about the
functioning of the special education vocational school?
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3. What are the opinions of special education vocational school teachers about the
employment process of individuals with special needs?

4. What are the expectations of special education vocational school teachers from
families, school administration, teachers, and the ministry in order to implement the special
education vocational school program effectively?

Method

Education vocational school education on the occupational acquisition of students with
special needs, was conducted based on qualitative research methods. In this study, a semi-
structured interview form was used as a data collection tool. Qualitative research is expressed as
research in which perceptions and events are revealed realistically and holistically in natural
environments by using data collection methods such as observation, interview and document
analysis (Yildirrm & Simsek, 2016). The ethical approval of the study was obtained from Bolu
Abant Izzet Baysal University (Protocol No: 2018/99).

Participants

The participants of the research consist of 15 teachers working in a special education
vocational school in Istanbul. Seven of the teachers participating in the research are special
education teachers and eight are vocational teachers. Of the seven special education teachers
participating in the study, six are graduates of special education teaching undergraduate program,
and one is a graduate of the hearing-impaired undergraduate program. One of the eight vocational
course teachers participating in the study is Decorative Arts teacher, two of them are Textile
Teacher, one is Ceramic and Glass Textile Teacher, one is Art-Teacher Teacher, one is Textile
Weaving and Knitting Teacher, one is Furniture and Interior Design Teacher and one is Family
Economics and Nutrition Teacher. Six of the 15 teachers participating in the study are male and
nine are female. Considering the professional experience, it was seen that the teacher with the
most experience has the experience of 18 years and the teacher with the least has four-year
experience. The characteristics of the teachers who participated in the study are given in Table 1.

Table 1
Properties of Teachers Participating in the Study

Code Gender  Age Branch Graduated program  Professional School
name Experience  Experience
Year Year
T1 M 38 Visual arts Art teacher 10 2
T2 M 27 Special Teaching of 5 3
education intellectual
disabilities
T3 F 27 Special Teaching of 4 2
education intellectual
disabilities
T4 M 42 Food and Teacher of family 18 2
beverage economy and
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services nutrition
T5 F 31 Special Teaching of 10 5
education intellectual
disabilities
T6 M 28 Special Teaching of 7 3
education intellectual
disabilities
T7 F 30 Special Teaching of 8 3
education intellectual
disabilities
T8 M 30 Special Teacher of hearing 8 2
education Impaired
T9 F 31 Ceramic and Teacher of ceramic 4 2
glass technology and glass
technology
T10 F 27 Handicrafts Teacher of textile 3 3
weaving and
knitting
T11 F 28 Textile Teacher of textile 3 4
technology technology
T12 F 28 Special Teaching of 7 1
education intellectual
disabilities
T13 F 37 Textile Teacher of textile 10 2
technology technology
T14 F 31 Handicrafts Teacher of 5 1

decorative arts

T15 F 38 Furniture and Teacher of furniture 6 4
interior design and interior design

Data Collection

In the study, semi-structured interview form was used as a data collection tool. The
research was conducted in the second semester of the 2018-2019 academic year. Necessary
permissions were obtained from the university ethics committee and the Istanbul Provincial
Directorate of National Education for the study. In the process of determining the interview
questions, the researcher scanned the relevant researches and evaluated the questions used in
these studies. It has determined questions regarding the education provided in Special Education
Vocational Schools and sub-questions related to these questions. In this context, 17 questions
were prepared by the researcher. Expert opinion was obtained from three field experts in order to
evaluate the determined questions. In line with the feedback received from field experts, similar
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questions were combined, questions considered inappropriate were removed, and suggested
questions were added. Expert opinion was received again for the organized questions and it was
finalized with the approval of the experts. During the interviews, 12 questions were asked to the
participants. In this study, interviews were conducted with 15 teachers working in a special
education vocational school on a voluntary basis. The interviews were held with each teacher at
different times, in the office of the deputy principal. The purpose of the research and the way it
was carried out was explained to the teachers in detail and it was stated that this information
would not be used outside the research. The teachers who participated in the research have signed
contracts stating their consent for audio recording. Code names such as T1, T2, T3 were used for
each teacher.

Analysis of Data

In this study, teachers' opinions about the effectiveness of education given in special
education vocational school on professional acquisition were examined in depth. The "descriptive
analysis™ method was used in the analysis of the data obtained from the research. Recorded
interviews were made in writing without any changes. The researcher checked the written data by
listening to the recordings again. The last question (Is there anything else you want to specify
other than these questions?) has been removed from a total of 12 questions. The reliability of
30% of the remaining questions was wanted to be taken. A total of four questions were chosen
randomly. Sound recordings and written documents were sent to the expert from the field and
their accuracy was confirmed. Only the misspelled letter, word or sentence in the sound
recordings has been corrected.

Interview questions were separated and the answers given by the participants for each
question were written one after the other. The coding key was created in line with the prepared
questions and the relevant literature. The prepared coding key was sent to the field expert. While
the consensus in the themes and sub-themes in the coding key remained the same, corrections
were made for those where no consensus was reached. Among the answers given to the interview
questions, those unrelated to the question were excluded from the evaluation.

In order to determine the reliability of the research, a reliability study was conducted.
Accordingly, a transcript of 5 randomly selected interviews was sent to a Special education
teacher who is a special education specialist. The researcher and the special education specialist,
unaware of each other, encoded them with the markings they made on the data analysis
registration form created. If they pointed the same points with each other for comparison and
used the same code numbers, this situation was accepted as "Consensus". If a different marking
was made and coded differently, it was accepted as "conflict”. In this context, the formula of
Consensus / (Consensus + Conflict)/100 was applied in this study (Cooper et all., 1987). The
inter-rater reliability average for all questions was found to be 83.4%.

Results
Professional Skills Taught to Students with Intellectual Disabilities

What professional skills do teachers teach to students with intellectual disabilities in your
school? Their answers regarding the question are given in Table 2. It is seen that teachers teach
vocational skills in seven different workshops in schools. The teachers stated that the workshops
were determined according to the job opportunities in the environment. O6 stated their thoughts
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on this issue as follows: “We have 5 or 6 workshops in the workshops in line with the studies that
we can place our students according to the job opportunities in our school. I do not remember
the exact number now and we are trying to teach professional skills according to the employment
opportunities in the environment” .

Table 2
Professional Skills Taught to Students with Intellectual Disabilities

Workplaces f
Handicraft technology workshop 13
Glass and ceramic workshop 13

Food and beverage services workshop
Printing technology workshop
Accommodation and travel workshop
Textile technology workshop

Furniture and interior decoration workshop

N OO o o N

Visual arts workshop

Teachers' Thoughts on Vocational Course Programs

It was examined under two titles as thoughts about the objectives of this program and
thoughts about the content of the program.

As seen in Table 3 regarding the opinions of teachers about the objectives of the
vocational course program, it is seen that there are more positive views. When looking at the
positive opinions about the vocational course program, two basic views are expressed that there
are goals suitable for the students' level and that they are necessary goals for the acquisition of
professions. It can be seen that positive thoughts regarding the objectives of the program are
expressed in two ways as goals appropriate for the level of students and goals required to acquire
a profession.

Table 3
Teachers' Thoughts on The Goals of Vocational Courses

Opinions f
Positive thoughts on the program's objectives

Obijectives suitable for students' level 6
Objectives necessary to gain a profession 5

Negative thoughts on the goals of the program

Not suitable for students' level 3
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Considering the teachers' views on the content of the program, it is seen that six teachers
have positive views and seven teachers have negative views on the program. Considering the
teachers' negative opinions about the content of the program, it is seen that two teachers found
the content of the program insufficient and five teachers made explanations for the development
of the program.

It is seen that the teachers' opinions about the professional course hours are mostly
sufficient. Indicating that the lesson hours were insufficient, the teachers emphasized that they
should look at the students individually and they found the lesson hours insufficient because they
could not spare time for each student. When the Table 4 is examined, it is seen that the problems
encountered in teaching teachers' vocational lessons are addressed under the headings of student-
related problems, hardware-related problems, and problems related to selling products. The data
are shown in the table below.

Table 4
Teachers' Problems in Teaching Vocational Courses

Opinions f
Problems with Students

Multiple inability 1
Students not suitable for the workshop 5
The number of students is high 1
Students need individual education. 1
Equipment Related Problems

Lack of material 1
Lack of building 1
Unsafe environment 2
Problems with the sale of products 1
People who haven’t problem 2

Informative Studies on The Transition Process of Students with Special Needs

When the Table 5 is examined, it is seen that almost all teachers do information activities
during the transition period for students. It is seen that these informative activities of the teachers
are related to the internship process, the transition to work process, other skill areas, the
workplace where s/he will do the internship, the problems he / she will encounter in the
workplace and the rules that must be followed in the workplace. The data are shown in Table 5.

Table 5
Information Studies on The Transition Process of Students with Special Needs

Opinions f
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I am working on information 13
| am informing about the workplace of internship

I am informing about the internship process

I am giving information about the rules that must follow in the workplace
I am informing about the problem s/he may encounter at work

I am informing about the transition to work

I am informing about other skill areas

N D WO P P W -

I am not doing information work

The Equipment That the School Has in the Process of Profession

Regarding the teachers' opinions about the school equipment, it should be noted that
almost half of the teachers find the school equipment sufficient. Other teachers, on the other
hand, expressed their views on increasing the number and variety of workshops and eliminating
the lack of materials.

Jobs for Students with Intellectual Disabilities

When it is looked at Table 6 that includes the opinions of teachers about the jobs in which
students with special needs can work, professional groups such as the textile sector, food and
beverage services, service sector, service staff and sales consultancy are expressed. In addition,
two of the teachers stated that they can work in most jobs, two in simple jobs, two in every job,
one in manual jobs. Two of the teachers stated that the jobs that the student can work change
according to the level of the student.

Table 6
Teachers’ Thoughts About the Work That Students with Special Needs Can Work

Opinions

Job groups

Textile industry

Food and beverage services
Service industry

Service staff

Sales consulting

In the most business areas
In simple jobs

Jobs that require dexterity

N P P N N P N PP DN —-h

It changes according to the student level

This study is licensed under Creative Commons Attribution-NonCommercial-NonDerivative (CC BY NC ND) 703



Van Yiiziincii Yil Universitesi Egitim Fakiiltesi Dergisi, 2024; 21(3), 5.694-715.

Van Yiiziincii Yil University Journal of Education, 2024; 21(3), p. 694-715. DOI: 10.33711/yyuefd.1438523

All jobs 2

Skills to Make It Easier for Students with Special Needs to Have Jobs

The results obtained when the Skills of Students with Special Needs in Facilitating Job
Finding are examined are shown in the Table 7.

Table 7
Skills to Make it Easier for Students with Special Needs to Have a Job

Opinions

Vocational classes
Accommodation and travel
Printing technology

Ceramic and glass technology
Food beverage services
Textile technology
Independent life skills lessons
Self-care skills

Social life skills

Professional ethics lesson

N W B N D P W R PO N =

All lessons

Eligibility of Students with Intellectual Disabilities to The Area They will be Employed

Considering the opinions of the teachers about the suitability of the students with
intellectual disability, six teachers are determined according to the employment area of the
students. Five teachers stated that students are sufficient for all employment areas and one teacher
expressed that students cannot be employed according to their abilities. The teachers generally
answered that the employment area should be determined according to the student's performance.

Studies on The Employment of Students with Intellectual Disabilities

When Table 8 is analyzed, when it is considered teachers' responses given to the question
of what studies you would like to do for the employment of students with special needs, it is seen
that five teachers stated their opinions about changing the attitudes of their employers, and three
teachers about increasing the quotas reserved for disabled individuals. In addition, two teachers
expressed their views on increasing the diversity of workshops, two teachers cooperating with the
private sector and government institutions, two teachers making arrangements in Public
Personnel Selection Exam for the Disabled, one teacher paying attention to students' thoughts,
one teacher continued to continue vocational training after school.
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Table 8
Studies on the Employment of Students with Intellectual Disabilities

Opinions

Changing employers' attitudes

Increasing workshop diversity

Paying attention to students' thoughts

Cooperation with private sector and government institutions
Increasing the quotas reserved for individuals with disabilities

Continuing vocational training after school

N P W N P N O =

Making arrangements in Public Personnel Selection Exam for the Disabled

Expectations for The Effective Implementation of Vocational Courses Programs

What are your expectations for the effective implementation of vocational courses
programs? The question is "What are your expectations from the families?”, "What are your
expectations from the school administration?”, "What are your expectations from the teachers?",
"What are your expectations from the Ministry?" These were grouped and asked the teachers.

It can be said that the expectations of the families from the teachers in order to implement
vocational courses programs effectively are mostly to participate in the education process and to
have realistic expectations about their children. Unlike these views, three teachers expressed their
opinions about ensuring teacher-parent cooperation, and one teacher motivating their child.

Looking at Table 9, it is seen that the teachers' responses to the question of what your
expectations from the school administration in order to implement vocational course programs
effectively are towards providing material support. Apart from this, a teacher expressed their
opinions such as displaying students' work, providing flexibility for teachers in the
implementation of the teacher program, expanding the employment area of two teachers, and
providing a balance between special education and vocational training at school.

Table 9

Expectations from the School Administration for the Effective Implementation of Vocational
Courses Programs

Opinions

Providing material support
Demonstration of students' work
Providing teachers flexibility in the implementation of the program

Opening workshops suitable for employment areas

N N T = e

Balancing between special education and vocational training
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It can be said that the expectations of teachers from other teachers to be able to effectively
apply their vocational curriculum are that they should receive education in the field of special
education, know the student well, develop themselves and be patient. When Table 10 is analyzed,
it is seen that the expectations of the teachers from the ministry are gathered in seven different
groups for the effective implementation of vocational courses. When the teacher responses are
examined, the teachers in the first four groups expect to expand their employment areas and the
second four teachers to improve their physical conditions. School visits of the two teachers in the
third group are the source book of the two teachers in the fourth group. It is seen that a teacher in
the fifth group has the expectation of educating the teachers of vocational lessons in the field of
special education, while a teacher in the sixth group has the expectation that the program will be
prepared for the students, and the opinion of a teacher in the last group is to organize Public
Personnel Selection Exam for the Disabled questions.

Table 10
Expectations from the Ministry for the Effective Implementation of Vocational Courses Programs

Opinions

Training of vocational course teachers in the field of special education
Preparation of the program suitable for students

School visits

Editing of Public Personnel Selection Exam for the Disabled questions
Source book supply

Expansion of employment areas

B DA N P N PR =-s

Improving physical conditions

Discussion and Conclusion

When the opinions of the teachers about the aims of the vocational course programs are
evaluated, it is seen that the teachers express their opinion that the aims are appropriate for the
student's level and necessary to acquire a profession. Teachers who gave positive opinions about
the content of the special education vocational school program stated that the content of the
program was sufficient to acquire professional skills, while the teachers who gave negative
opinions found the content of the program insufficient or stated that it should be improved. In the
special education vocational school, 15 hours of Personal and Professional development lessons
per week are given at all grade levels. Apart from this, one hour per week of Business Education
and Professional Ethics is given for each grade level. Considering the opinions of the teachers
working in the special education vocational school about the course hours of the vocational
course, it is seen that they find the course hours sufficient.

Considering the opinions of teachers about the problems they encounter in teaching
vocational lessons, it is seen that they have problems originating from students and equipment.
Student-based problems; They stated that the students are not suitable for the workshop, the
number of students is high, multiple inadequacies and students need individual education. Balta
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(2018), in the study called Problems in vocational training given to individuals with special needs
at secondary education level, concluded that the high number of students in the special education
vocational school is that students cannot practice enough in vocational training and therefore
cannot learn the skill. This research coincides with the results of the research conducted.
Hardware-related problems; it seems to be in the direction of lack of materials, lack of building,
and unsafe environment. In the study conducted by Balta (2018), the result that the teachers do
not find the materials sufficient is in line with the result of this research.

Considering the teachers' opinions about the equipment that the school has in gaining a
profession for students with special needs, it is seen that almost half of the teachers find the
equipment of the school sufficient. Teachers who gave negative opinions stated that the number
and variety of workshops should be increased and the lack of materials should be eliminated.
Findings from this research Ucgar (2016); Balta (2018); Sonmez (2017); The lack of material
obtained from Batu's (2007) studies and the limited number of workshops are in line with their
findings. In line with the teachers' opinions about the adequacy of school equipment, there is
consensus on the need to increase workshop diversity and address material shortages. Therefore,
enhancing the number of workshops and resolving material shortages are emphasized as
important issues.

It was observed that teachers working in special education vocational schools talked about
eight different workshops for students in schools. Considering the special education vocational
program renewed in 2019, it is seen that there are 18 different fields from each other. It was
observed that the teachers did not mention any subject about special education programs and
change. When the workshops were opened, the teachers stated that the ateliers were opened
according to the job opportunities in the surrounding. The result obtained from Giindogdu's
(2010) study is that teachers should determine their job areas in skills to be taught to individuals
with special needs and gain skills accordingly. When the opinions of the teachers about
informing activities about students' transition to work are evaluated, it is seen that they do
informative work. The subjects that teachers include in their informative activities are the
internship process, the transition to work process, and the rules to be followed in the workplace.
Research findings Sonmez (2017); Baran and Cavkaytar (2007); Giines and Akcamete (2014);
The findings of Giilsen, Ergenekon and Batu (2007) in their studies that teachers should inform
students about the choice of profession, work and the rules to be followed in the workplace
coincide with the findings of this study.

Considering the teachers' opinions about the jobs that students with special needs can
work, it is seen that most of the individuals with special needs can work in the many business
fields. The findings of Giindogdu (2010) in his study are that individuals with special needs can
work in a limited occupation area. However, in this study, teachers stated that individuals with
special needs can work in many professions. In addition, increasing the variety of workshops in
schools, enabling the selection of workshops according to the interests and abilities of the
students, as well as allowing families to observe this process will enable teachers and families to
have more expectations about what individuals with special needs can do. Considering the
teachers' opinions about the skills that will facilitate the employment of students with special
needs, it is seen that they gave answers in the direction of vocational lessons, independent life
skills lessons and vocational ethics lessons. The findings of the study are in line with the findings
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of Landmark et all, (2010) and Carter et all, (2012) that students with special needs receive
education for independent life skills, social skills and vocational skills to facilitate job ownership.

When the opinions of the teachers about the suitability of the individuals with special
needs to the field they will be employed are examined, it is seen that the students answer that they
are sufficient for the field they will be employed. While the findings of the research are in
parallel with the work of Kogak (2016), they are not in line with the studies of Giindogdu (2010)
and Balta (2018). The reason for this situation may be that the vocational training that individuals
with special needs receive at schools and the business areas in those regions do not coincide.
Individuals with special needs should be employed according to the vocational training they
receive at schools. When the opinions of teachers about the employment of students with special
needs are examined, it is seen that they express the need to change the attitudes of employers,
increase the quotas reserved for the disabled person, make arrangements in E-KPSS, increase the
variety of workshops, and cooperate with private sector and state institutions. Sonmez (2017);
Girsel et al. (2007); Findings from Ugar (2016) related to changing the attitudes of employers,
opening additional quotas for disabled individuals, opening different workshops are in line with
the findings of this research.

When teachers' opinions about their expectations from their families were examined, the
findings of Ucar (2016) were related to their responses to participate in the education process, to
make realistic expectations about their children, and to ensure teacher-parent collaboration.
Landmark et al. (2010); The participation of children with special needs in the education process,
which Balta (2018) achieved in their studies, is in line with the results they obtained about the
fact that families have realistic expectations and the importance of family-parent cooperation. It
is seen that the responses of the teachers regarding their expectations from the school
administration are to provide material support and to open workshops suitable for the field of
employment. Ucar (2016), in his study, shows that teachers' finding about opening different
workshops from the school administration is similar to the finding of this research that workshops
are opened in accordance with the field of employment.

Considering the opinions of the teachers about the expectations of other teachers, it is
seen that the answers they give are in the direction of their education in the field of special
education, to know the students well and to improve themselves. Research findings Ugar, 2016;
Balta, 2018; Ozdemir's findings in 2008 are in line with the findings of teachers' self-
improvement and training in special education. Considering the teachers' opinions about their
expectations from the ministry, it is seen that their responses are in the direction of expanding the
employment areas and improving the physical conditions. The findings of the research are in line
with the findings of Ugar (2016) and Girsel et al. (2007), which are about improving physical
conditions and opening additional quotas. However, despite the expectation of teachers to
increase the quota, the rate of employment of individuals with special needs in public institutions
has decreased over the years, creating a contrast with this finding.

As a result, it was seen that eight workshops were opened from 18 different workshops
that could be opened in special education vocational schools in line with the job opportunities in
the surrounding. Workshop diversity can be increased according to job opportunities by
analyzing the business areas in the province. It has been seen that the aims of the vocational
course programs are appropriate for the student level and necessary to acquire a profession. In
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addition to the opinion that the content of vocational course programs is sufficient, it has been
reached the fact that it should be improved. It has been observed that the course hours of
vocational lessons are sufficient for gaining professional skills. Student-sourced in teachers'
teaching vocational courses; the students are not suitable for the workshop, the number of
students is high, and the students have multiple incompetence; hardware-induced; It was
observed that it faced problems such as lack of materials and buildings. Considering the number
of students in the classrooms, the number of workshops should be increased and the materials
needed in the workshops can be provided. It has been observed that teachers have been informing
about the internship process, the transition to work process and the rules to be followed in the
workplace regarding the transition to work. It was observed that half of the teachers found the
equipment of the school sufficient for the process of gaining a profession, and the other half
stated that there were insufficiencies due to the increase in the number of workshops and the lack
of materials. Individuals with special needs can work in many business areas; It was found that
vocational courses, independent living lessons and vocational ethics courses are skills that will
facilitate the employment of the graduate students and they are sufficient for the field in which
they will be employed. The work to be done regarding the employment process of individuals
with special needs; It has been observed that making arrangements in E-KPSS, providing
cooperation with private sector and state institutions and increasing the variety of workshops. It
has been observed that teachers demand from families to have realistic expectations about the
student and to ensure teacher-parent cooperation. Family trainings and home visits can be made
to collaborate between the teacher, family and school. It was observed that teachers' expectations
from the school administration were to provide material support and to open workshops suitable
for their employment. In addition, their expectations from teachers are that they develop
themselves in the field of special education and know the student well; It was seen that their
expectations from the ministry were to expand the employment area and to improve physical
conditions.
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Genis Ozet

Giris

Ozel gereksinimi olan bireylerin egitimi, bu bireylerin bagimsiz yasayabilmesi ve
topluma uyum saglayabilmesi amaciyla planlanmaktadir. Ozel egitim hizmetleri, bireylerin
bagimsiz yasama katilimlarini en iist diizeye ¢ikarmayi hedefleyen, bireysel olarak planlanan,
0zel olarak yetistirilmis personel tarafindan uygulanan, uygun yontem ve tekniklerle bireylerin
kisisel gelisim ozelliklerine uygun ortamlarda yiiriitiilen ve dikkatli bir sekilde degerlendirilen
hizmetlerin biitiiniidiir. Ozel gereksinimi olan bireylerin is sahibi olmalar1 ve ekonomik olarak
bagimsiz hale gelmeleri, toplum iginde iiretici roliinii kazanmalar1 i¢in Onemlidir. Ancak, bu
bireyler istihdam siirecinde ve is hayatinda bircok problemle karsilasmaktadir. Isverenlerin
tutumlar1 genellikle yetersizligi olmayan bireyleri daha fazla istihdam etme egilimindedir. Yasal
diizenlemelere ragmen, 0©zel gereksinimi olan bireyler istihdam silirecinde dezavantajl
konumdadir. Ozel egitim hizmetleri y&netmeligi, 6zel gereksinimi olan bireylerin egitim
haklarindan yararlanmalarin1  saglamaya yonelik usul ve esaslart diizenlemektedir. Ozel
gereksinimi olan bireylerin mesleki egitimleri, 6zel egitim uygulama okullar1 ve meslek
okullarinda yiiriitiilmektedir. Ancak, 6zel gereksinimi olan bireylerin isgliciine katilim oranlari
diistiktiir ve istihdam edilme oranlar1 genellikle yetersizdir. Bu bireylerin mesleki siifina ait
gorlilmemesi ve egitim diizeylerinin diisiik olmasi da istthdam siirecindeki sorunlardan biridir.
Ozel gereksinimi olan bireylerin mesleki egitim siirecinde ise hazirlik becerileri kazandirilmasi
onem tagimaktadir. Milli Egitim Bakanlig1, 6zel gereksinimi olan bireylerin istthdamin artirmay:
amaclayan projeler gergeklestirmektedir. Arastirmalar, 6zel gereksinimi olan bireylerin mesleki
egitim siireci ve ise yerlestirilme siireci iizerine yapilmaktadir ve bu konuda daha fazla arastirma
yapilmast gerektigi vurgulanmaktadir.
Bu aragtirmanin amaci 6zel egitim meslek okulu dgretmenlerinin 6zel egitimde mesleki egitime
iliskin goriiglerini  belirlemektir. Bu temel amag¢ dogrultusunda asagidaki sorulara cevap
aranmistir:
Ozel egitim meslek okulu 6gretmenlerinin,
Ozel egitim meslek okulu programlariyla ilgili goriisleri nelerdir?
Ozel egitim meslek okulunun isleyisiyle ilgili goriisleri nelerdir?
Ozel gereksinimi olan bireylerin istihdam siireciyle ilgili goriisleri nelerdir?
Ozel egitim meslek okulu programinm etkili sekilde uygulanmasi adina ailelerden, okul
idaresinden, 6gretmenlerden ve bakanliktan beklentileri nelerdir?

Yontem

Bu arastirma, 6zel egitim meslek okulunda verilen egitimin 6zel gereksinimli 6grencilerin
meslek kazanimina etkisini degerlendirmek amaciyla gergeklestirilmistir. Arastirma, nitel
aragtirma yontemine dayanarak, Istanbul'da gorev yapan 15 06zel egitim meslek okulu
Ogretmeninin goriislerini analiz etmistir. Veri toplama araci olarak yar1 yapilandirilmis goriigme
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formu kullanilmigtir. Katilimcilar arasinda yedi 6zel egitim 6gretmeni ve sekiz meslek dersi
Ogretmeni  bulunmaktadir. Verilerin analizi "betimsel analiz" metodu kullanilarak
gerceklestirilmistir. Arastirma sonucunda, 6gretmenlerin 6zel egitim meslek okulunda verilen
egitimin meslek kazanimina etkili oldugunu diisiindiikleri belirlenmistir. Giivenirlik ¢alismasi
sonucunda, degerlendiriciler arasinda %83.4 oraninda bir goris birligi saglanmistir.

Bulgular

Arastirma sonucunda 6zel gereksinimi olan dgrencilerin bir¢ok is alaninda ¢alisabilecegi;
meslek dersleri, bagimsiz yasam dersleri ve meslek ahlaki derslerinin is sahibi olmay1
kolaylastiracak beceriler oldugu, bunun yaninda mezun olduklarinda yeterli diizeyde mesleki
beceriye sahip olduklar1 ifade edilmistir. istihdam ile ilgili EKPSS’ de diizenlemeler yapilmast,
atolye cesitliliginin arttirilmasi, 6zel sektdr ve devlet kurumlariyla is birligi saglanmasi gerektigi
sonucuna ulagilmistir. Ayrica 6gretmenlerin ailelerden ¢ocuklariyla ilgili gercekci beklentiler
icinde olmalart ve 6gretmen-veli is birliginin saglanmasi; okul idaresinden materyal destegi ve
istihdam alanlarma uygun atdlyeler agilmasi seklinde beklentileri oldugu belirtilmistir. Ozel
egitim meslek okulunda gorev yapan 6gretmenlerin, birlikte gorev yaptigi meslektaslarindan 6zel
egitim alaninda kendilerini gelistirmeleri ve 6grenciyi tanimalari; Milli Egitim Bakanligi’ndan ise
istthdam alaninin genisletilmesi ve fiziki sartlarin iyilestirilmesi seklinde beklentilerinin oldugu
ifade edilmistir.

Sonug¢ ve Tartisma

Bu arastirma, Tiirkiye’deki ozel egitim meslek okullarinda verilen egitimin, zihin
yetersizligi olan 6grencilerin meslek kazanimina etkisini 6gretmenlerin goriisleri dogrultusunda
incelemistir. Arastirmada 6gretmenlere 11 soru yoneltilmis ve elde edilen bulgular alan yazinla
karsilastirilarak tartisilmistir. Sonuglar, 6gretmenlerin okullarda sekiz farkli atélye bulundugunu
ve yenilenen egitim programimda toplam 18 alan yer aldigmi gostermistir. Ogretmenler,
atolyelerin ¢evredeki is imkanlarina gore acildigini belirterek, Giindogdu (2010) calismasinin
sonucuyla paralellik gostermistir. Bu baglamda, zihin yetersizligi olan bireylerin istthdam
edilebilmesi i¢in is firsatlarina uygun atdlyelerin agilmas: ve bu atdlyelerde mesleki beceriler
kazandirilmas1 gerektigi vurgulanmistir.

Meslek dersi programlarinin amaglarina iligkin 6gretmenlerin goriisleri incelendiginde,
yarisinin  programlarin 6grenci diizeyine uygun ve meslek edinmek icin gerekli oldugunu
belirtirken, diger yaris1 igerigin gelistirilmesi gerektigini ifade etmistir. Ogretmenler, haftalik 15
saatlik meslek dersi saatlerini yeterli bulmuslardir. Ancak, Balta (2017) ¢aligmasinda belirtildigi
gibi, 6grenci sayisinin fazla olmasi ve donanim eksiklikleri gibi problemlerle karsilasilmistir.
Ogretmenler, 6grenci kaynakli sorunlar olarak atdlyeye uygun olmayan oOgrenciler, coklu
yetersizlikler ve bireysel egitim ihtiyaglarini, donanim kaynakli sorunlar olarak ise malzeme ve
bina eksikliklerini belirtmislerdir.

Ogretmenler, 6grencilerin ise gecis siirecinde staj, is yerinde uyulmasi gereken kurallar
gibi konularda bilgilendirme yaptiklarini ancak bazi 0gretmenlerin bu ¢alismalar1 yeterince
uygulamadiklarin1 ifade etmistir. Bu bulgular, So6nmez (2017) ve diger c¢alismalarla
ortiismektedir. Okul donanimlar1 konusunda 6gretmenlerin yarist yeterli bulurken, diger yarisi
atlye sayisinin artirilmasi ve malzeme eksikliklerinin giderilmesi gerektigini belirtmistir. Ugar
(2016) ve Balta (2017) calismalarinda da benzer bulgular elde edilmistir.
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Zihin yetersizligi olan bireylerin ¢esitli is alanlarinda ¢aligabilecegi goriisii hakimdir ve
bu, Landmark, vd.(2010) ile Carter, vd. (2012) calismalarinin sonuglariyla uyumludur.
Ogretmenler, meslek dersleri, bagimsiz yasam becerileri ve meslek ahlaki derslerinin is sahibi
olmay1 kolaylastirdigina inanmiglardir. Ayrica, ailelerin egitim siirecine katilimi ve gercekei
beklentiler i¢inde olmalar1 gerektigi belirtilmistir.

Sonug¢ olarak, 6zel egitim meslek okullarindaki egitim programlarinin ve atdlye
cesitliliginin artirilmasi, 6grencilerin is firsatlarina uygun beceriler kazanmasini saglamak icin
kritik ©neme sahiptir. Ogretmenlerin karsilastign &grenci ve donammm kaynakli sorunlarin
giderilmesi, aile ve okul idaresiyle etkin is birliklerinin kurulmasi, egitim siireclerinin
verimliligini artiracak énemli adimlar olarak 6ne ¢ikmaktadir. Bu bulgular, 6zel egitim alaninda
yapilacak iyilestirmeler i¢cin saglam bir temel sunmakta ve gelecekteki arastirmalar i¢in yol
gosterici niteliktedir.
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