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Dear Readers,

We are delighted to present you the July 2024 issue of the Journal of Limitless Education and
Research.

The aim of our Journal, which has been continually published by the Limitless Education and
Research Association (LERA) for 8 years since 2016, is to contribute scientifically to the field of
education and research. To this end, theoretical and applied original studies are published for free
and shared with readers at nationwide and worldwide.

The Limitless Journal of Education and Research is published in Turkish and English three
times a year and indexed in EBSCO, Education Full Text (H. W. Wilson) Database Coverage List, which
is accepted as a field index by the Higher Education Council (UAK in Turkish). Additionally, it is
indexed in various national and international indexes such as ASOS, DRJI, ESJI, OAJI, ROAD, SIS,
SOBIAD, Worldcat, and receives numerous citations. To the SOBIAD impact factor, our journal is in
the top 90th among scientific journals in our country. Our initiatives and studies continue so as to
let our journal be scanned in national and international indexes.

SEAD Journal, an internationally peer-reviewed journal, is published with scientific
contributions of articles, research, and projects by academics, researchers, educators, and teachers
from different countries. Our journal has been maintaining its publication for eight years without
compromising its academic and scientific quality, delivering current and new studies to readers in
the field.

In this issue of our journal, five scientific research and articles related to education are
included. We would like to thank all the editors, authors, reviewers, and translators who contributed
to the preparation and publication of this issue.

We extend our respect with the hope that our journal will contribute to scientists,
researchers, educators, teachers, and students in the field.

LIMITLESS EDUCATION AND RESEARCH ASSOCIATION
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Degerli Okuyucular,
Sizlere Dergimizin Temmuz 2024 sayisini sunmaktan buylk mutluluk duyuyoruz.

Sinirsiz Egitim ve Arastirma Dernegi (SEAD) tarafindan 2016 yilindan bu yana 8 yildir kesintisiz
olarak yayinlanan Dergimizin amaci, egitim ve arastirma alanina bilimsel yonden katki saglamaktir.
Bu amagla kuramsal ve uygulamali 6zglin calismalar Ucretsiz yayinlanmakta, ulusal ve uluslararasi
dizeydeki okuyucularla paylasiimaktadir.

Sinirsiz Egitim ve Arastirma Dergisi (SEAD), yilda ¢ sayi olarak Tiirkce ve ingilizce
yayinlanmakta, UAK tarafindan alan indeksi olarak kabul edilen EBSCO, Education Full Text (H. W.
Wilson) Database Covarage List’te taranmaktadir. Ayrica ASOS, DRJI, ESJI, OAJI, ROAD, SIS, SOBIAD,
Worldcat gibi ulusal ve uluslararasi cesitli indekslerde taranmakta ve ¢ok sayida atif almaktadir.
SOBIAD etki faktériine gore Dergimiz, Ulkemizdeki bilimsel dergiler icinde ilk 90. sirada
bulunmaktadir. Dergimizin ulusal ve uluslararasi indekslerde taranabilmesi igin girisimlerimiz ve
¢alismalarimiz devam etmektedir.

Sinirsiz Egitim ve Arastirma Dergisi (SEAD), uluslararasi hakemli bir dergi olmakta, farkli
Ulkelerdeki akademisyen, bilim insani, arastirmaci, egitimci ve Ogretmen yazarlarin makale,
arastirma, proje gibi bilimsel katki ve destekleriyle yayinlanmaktadir. Akademik ve bilimsel
kalitesinden 6din vermeden sekiz yildir yayin hayatini siirdiirmekte, giincel ve yeni calismalari
alandaki okuyuculara ulastirmaktadir.

Dergimizin bu sayisinda egitimle ilgili bes bilimsel arastirma ve makaleye yer verilmistir. Bu
sayinin hazirlanmasi ve yayinlanmasinda emegi gegen bitlin editor, yazar, hakem ve gevirmenlere
tesekkiir ediyoruz.

Dergimizin alandaki bilim insani, arastirmaci, egitimci, 6gretmen ve 0Ogrencilere katkilar
getirmesi dilegiyle saygilar sunuyoruz.

SINIRSIZ EGITIM VE ARASTIRMA DERGISI
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Investigation into Theoretical Knowledge Levels of Fine Arts

Faculty Students in the Field of Plastic Arts

Assoc. Prof. Dr. Yiicel YAZGIN, Near East University, yucel.yazgin@neu.edu.tr, 0000-0003-
3489-771X

Abstract: This study aims to determine the theoretical knowledge levels of fine arts faculty
students in the field of plastic arts. The population of the study consists of undergraduate students in fine
arts faculties. The sample consists of 131 students enrolled in one private university longitudinally and
three state universities cross-sectionally. Data were collected using a knowledge level measurement form
consisting of forty multiple-choice questions. IBM SPSS 25.0 software was utilized for all statistical
analyses. Descriptive statistics such as mean and standard deviation were employed to analyze variables.
The normal distribution assumption of variables was tested using the Kolmogorov-Smirnov test, which
indicated that normal distribution was not met. When examining the differentiation of group scores based
on personal information, Mann-Whitney U test was used for pairwise comparisons between two groups,
while the Kruskal-Wallis H test was employed for comparisons involving three or more groups.
Longitudinal data collected from private university students over four years were analyzed to determine
whether there was differentiation in knowledge accumulation over years. The research findings indicated
that there was no significant differentiation in average test scores between private university and state
university 1 students. However, significant differentiation was found in average test scores between state
university 2 and state university 3 students. Despite the statistical significance of average test scores
among students from these universities, it was observed that approximately half of the participants
correctly answered only about half of the forty knowledge level questions. Given that some of the
knowledge level questions pertain to information that extends back to preschool and basic education
periods, it is evident that visual arts education needs to be reconsidered not only at the university level
but across all levels of education. Preparation of instructional programs that facilitate effective and lasting
learning is crucial.

Keywords: Arts education, Fine arts, Visual arts, Knowledge level.

Cited in: Yazgin, Y. (2024). Investigation into theoretical knowledge levels of fine arts faculty students in the field of
plastic arts, Glzel sanatlar fakiilteleri 6grencilerinin plastik sanatlar alani ile ilgili teorik bilgi diizeylerinin incelenmesi.
The Journal of Limitless Education and Research, Sinirsiz Egitim ve Arastirma Dergisi, 9(2), 235-279.
https://doi.org/10.29250/sead.1440043



(\“=z7 Investigation into Theoretical Knowledge Levels of Fine Arts Faculty...

Yucel YAZGIN

1. Introduction

The earliest accessible images in the world are the cave paintings created during the Ice
Ages (Gombrich, 2019). From this period onward, it is known that art education followed an
"apprentice-master"  or  "student-master" relationship until the Ilate  1400s
(http://www.kumsanat.com/blog/37-akademi.html). During this extensive period, spanning
tens of thousands of years, learners acquired skills by imitating their instructors. At that time,
no distinction was made between artists and craftsmen. The accumulation of theoretical
knowledge in both art and craft fields began to support practical applications. This development
was fundamentally rooted in the invention of writing, which transitioned the transmission of
theoretical knowledge from verbal to written forms across generations. In education fields
where practice is prominent, such as the arts, the importance of theoretical knowledge is an
undeniable reality. The accumulation of theoretical knowledge and its transmission through
writing across generations have fostered the mutual development of theoretical and practical
knowledge. This study investigates whether there are significant differences in the theoretical
knowledge accumulation of individuals who have undergone four years of undergraduate
education in the fine arts at different universities over the years. In this context, the study also
examines whether there are significant differences in theoretical knowledge accumulation

among students from three public universities and one private university included in the sample.
1.1. Theoretical Framework

For the foundations of visual arts, including cave paintings, Venus figurines, totems,
figurines, and ceramics, which varied in form and function across different periods, people
needed a certain accumulation of knowledge. From ancient times, including the most
entrenched cultures of the archaic period, there was no sharp distinction between knowledge
and practice. In the pre-Socratic world, there was no clear line between the ability to know

(theory) and the tangible (practice) (Brown, 2004, p. 21).

The term "academy," which emerged during Ancient Greece, originated from the
philosophy lessons given at Plato's Academy. This term began to be used in philosophical and
literary community in Italy in the 15" century. Leonardo da Vinci and Michelangelo, who
opposed workshop-based education focusing on practice, contributed to the emergence of the
first art academies by advocating that theoretical education could be conducted within an
academy structure. The pioneers of the academy, which emphasized technical and theoretical

organization, were the Garden of San Marco and Moro's palace in Milan. Additionally, the
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aristocratic class that valued art and artists, including Leonardo da Vinci, also played a significant

role in the formation of art academies (Unlii, 20193, p. 244).

It is known that Leonardo da Vinci's nature-based approach to art influenced the
distinction between art and craft. In his theory, Da Vinci equated art with the real sciences and
expressed a desire to change the structure between mastery and apprenticeship (Unlii, 201943,
p. 239). To establish a distinction between art and craft, it was necessary to dismantle the guild
education system, where apprentices imitated masters and masters held sole authority in
education. The continuation of guild masters in art education perpetuated the training of
craftsmen and the dominance of guilds. The authority of guilds in art education meant the
continuation of traditional structures and the training of craftsmen. Therefore, to train artists,

theoretical courses in academies needed to replace practical workshop lessons.

In Renaissance Italy, since modern art schools or academies did not exist, young
individuals interested in art had to apprentice under a master to develop their interests.
Beginning as servants in workshops, they were responsible for organizing the workshop at the
end of the day, cleaning the tools used in painting, and preparing canvases for their masters.
Apprentices had the opportunity to draw from sculptures only when not assigned tasks by the

master artist.

In the workshops where painting lessons could be taken during the Renaissance,
workshop masters created a commonality between scientific and technical phenomena, culture,
and craft. Workshop master artists also engaged in studies in various fields, including mythology
and philosophy. Alongside these studies, they were also responsible for preparing the working
surface for painting, making paint, and varnishing. Young apprentices who joined masters were
initially tasked with cleaning the workshop, preparing the working surface, making paint and

varnish. It took a long time for them to contribute to their masters' works (Erbay, 2013, p. 13).

Despite the longstanding emphasis on the importance of the relationship between
theory and practice in fine arts education, Goldstein argues that sufficient integration between
the two has not been achieved even after the Renaissance (Brown, 2004, p. 30). During the pre-
Renaissance and Renaissance periods, when the apprentice-master relationship persisted in art
education, apprentices were required to remain under the tutelage of a master for a certain
period and pay for their training. Workshop owners provided apprentices and the salaried
masters with accommodation and food within the workshop premises. This educational model

allowed apprentices to benefit from both the knowledge and practical experience of their
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masters (Cubberley, 2004, p. 222). It is known that as long as art education remained in the
hands of guild masters, the dominance of the guilds and their focus on training craftsmen could
not be broken. To cultivate generations of artists, it was necessary to transfer art education from
workshops to formal educational institutions, transitioning from practice-oriented lessons to

courses with a theoretical foundation (Unlii, 20193, p. 248).

In 1593, under the patronage of Pope Sixtus V in Rome, The Academia di San Luca
became a well-structured and significant educational institution for sustaining art education.
The institution's administrator, Federico Zuccaro, organized appropriate spaces and conducted
sessions of theoretical discussions at regular intervals in the afternoons. In these academic
institutions, subjects such as symmetry, proportion, anatomy, and perspective in art were

taught according to established rules (Erbay, 2013, p. 15).

There has always been a need for theoretical knowledge in terms of field knowledge and
art philosophy in art education. Throughout art history, there are numerous examples of artists
being well-versed in art philosophy in addition to their practical expertise. Today, art is not
merely an activity that satisfies human aesthetic pleasure. It should not be defined as a
supernatural platform seeking the tangible reality attributed to it by classical philosophy. Fine
arts, as perceived today, are seen as a method that generates theoretical knowledge. In this
context, those who produce artworks must be individuals capable of developing a critical stance
against existing structures, providing new perspectives and knowledge, and implementing these
in their practice. With this structure, artists bring their field-specific knowledge to the forefront
while producing their works. The first half of the 1900s in Europe was a period influenced by
totalitarian regimes in politics. During this time, the Frankfurt School, established in 1930, played
an active role in art education by establishing a critical relationship between theory and practice,
which was important in the past and is expected to remain significant in the future, and by

adopting an interdisciplinary approach (Kuru, 2014, p. 43).

The leading figures of art movements ending in "-ism," which were influential in 20th-
century art and continue to have an impact today, have published manifestos of their artistic
understandings with strong theoretical foundations. This reveals that in art, there is a need for
theoretical equipment beyond the knowledge, comprehension, synthesis, or analysis required
for practice. Although the copier method (Yazgin, 2010) was applied in art education during the
early years of the Industrial Revolution, suggesting no need for a theoretical foundation, it can

be argued that field knowledge and theoretical accumulation were necessary for practice. At
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that time, art education, which was more craft-oriented, encompassed both craft and art. In this
context, an interaction between theory and practice was observed. Allison and Hausman
emphasize that during those days, debates continued on the topic, highlighting the statement,
"Practice without theory is ignorant, and theory without practice is esoteric.". Before the 1960s
in England, art education was practical and pragmatic. The art education of this period, which
was in line with the production mindset of the time, produced good examples through the copier
method. According to Allison and Hausman, the writings of Tomlinson and Richardson, which
can be considered theoretical, shifted attention to school art practices, allowing for
expressionism through imagination rather than mere copying and formalistic practices. Art
educator Read's book "Education Through Art" elevated the status of art education in academic
circles, enabling art education practices to be viewed alongside a theoretical foundation (Allison
& Hausman, 1998, p. 122). Sometimes, theory in art education can be seen as irrelevant and
restrictive. Such problems in the educational process should be resolved locally and according
to needs. To reach a solution, it is essential to review the process, establish theoretical
foundations, and prioritize examination. Additionally, it should be remembered that theory and
practice are inseparably connected for art educators and educational fields (Allison & Hausman,

1998, p. 126).

According to Kuru (2014, p. 62), quoting De Duve (2011), conceptual art expression
formally entered educational programs with two exhibitions held at MoMA in 1969. The second
exhibition, titled "Information," allowed for new discussions in art education. Consequently,
theory-heavy structures such as linguistics, semiology, anthropology, psychoanalysis, Marxism,
feminism, structuralism, and post-structuralism found their place in art schools. Thus, the new
approaches brought by critical theory and intellectual processes, which gained a contemporary
structure, replaced workshop practices in some art schools (Kuru, 2014, p. 62). In the Hornsey
Art School approach, art education was based on two different program foundations:
"proficiency in art," which prioritized academic structure, and "practical design" education,
which prioritized local needs (Tickner, 2008). This application method in art education could be
problematic for the inseparable relationship between theory and practice, as theoretical
infrastructure is necessary for practice. "Simultaneity," an important element of academic

progression, also underscores the necessity of advancing theory and practice together.

Visual thinking is a process that enables the formation of abstract or concrete images
through mental actions. This process includes sub-stages and works in collaboration with the

right brain. Visual thinking involves mental activities such as utilizing cognitive and affective
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accumulations, perceiving, observing, and being aware. These stages do not occur sequentially
but typically operate simultaneously. Visual thinking ensures a continuous systematic exchange
of information between these stages through spatial orientation (Yakin, 2012). The realization
of visual thinking requires theoretical accumulation and the appropriate visualization skills. The
quality of theoretical accumulation affects the quality of visual thinking. If the theoretical
accumulation is of a low level, the visual thinking and the resulting product will also be of a low

level.

Art possesses an intellectual structure. With this characteristic, it is defined as a realm
of thought where beauty is recognized (Collingwood, 2011, p. 9). At its core, art is rooted in
thought, which is expressed not only in intellectual works but also in artistic creations. Art
cannot be considered solely as practice. While knowledge accumulation is crucial even in craft
outputs that are practice-oriented, it is indispensable in art outputs. Art philosophies and
manifestos of art movements require a high level of knowledge accumulation. Developing an
individual and unique understanding of art, as well as producing "unique" works, is possible only
with a strong theoretical foundation. To understand art, one must delve into the sources of
thought, and to understand thought, one must delve into the sources of art (Unlii, 2019b, p.

257).

It is accepted that for art to be acceptable, it must be under the supervision of
philosophical truths. The purpose of art is an inherent sensory doctrine, and it should not
abandon this purpose. Education should be established as the norm of art, and the common
acceptance in education should be philosophy (Badiou, 2017, p. 13). Educators at all levels of art
teaching cannot ignore theory because the theoretical foundation guides their practices. Hence,
art educators are responsible for synthesizing the knowledge of artists, those interested in

aesthetic science, art critics, and those involved in history (Artut, 2009, p. 105).

With the shift of professional art education from the workshop structure to formal
educational institutions, and the introduction of theoretical knowledge alongside practical
applications, the principle of emulating workshop masters has been eliminated. Instead, nature
studies and scientifically-based attitudes have begun to guide art education. Art students started
receiving fundamental knowledge of geometry, perspective, and anatomy. They were provided
with opportunities to draw from live and inanimate models to reinforce this knowledge.
Consequently, an artistic thought structure and productions grounded in the positive sciences

emerged. The transition from workshop structure to academic formal education in art began
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with the Accademia delle Arti del Disegno, which started education in Florence in 1563 (Unli,

20193, p. 244).

During the Covid-19 pandemic, one of the findings of Mollaoglu and Keser's study "Self-
Efficacy and Perception of Benefit in Distance Education of Visual Arts Educators" was the low
perception of benefit. According to the researchers, the reason for this is that visual arts courses
are predominantly practice-based and, therefore, need to be conducted in a workshop setting
(Mollaoglu & Keser, 2022, p. 337). This finding also indicates that art education cannot be

sustained through distance learning solely by imparting theoretical competencies.

The relationship between theory and practice and their mutual influences continue to
be a topic of discussion today. In this context, research is being conducted to determine the
effects of this duo in practice-oriented educational fields. In the experimental art education
approach implemented by the educators of Black Mountain College, students were provided
with theoretical knowledge and conducted practical applications within the framework of these
theoretical insights, contributing to their experiential accumulation (Kiipeli & Unli, 2023, p.
2317). In today's rapidly evolving technological landscape, art and design tools are also changing
accordingly. Therefore, it is essential for educators in fine arts faculties to keep their knowledge
and experience up to date (Oztiirk, 2023, p. 30). For students, it is crucial to assimilate
interdisciplinary work and maintain their relevance through the up-to-date transmissions from
their instructors, thus acquiring the theoretical knowledge and practical skills that will carry
them into the future (Oztiirk, 2023, p. 28). It is vital for the 'Basic Art Education’ course, one of
the core subjects in fine arts faculties, to be conducted within a partnership of knowledge and
practice (Akengin & Basbug, 2019, p. 134). It would be incorrect to assume that individuals who
receive education in disciplines such as painting, printmaking, sculpture, ceramic techniques, or
graphic design complete their education in these fields solely through practical applications
(Ugar, 2007). Gaining theoretical knowledge related to these disciplines is important for the
proficiency of individuals being educated in these art fields. Research involving teachers and
teacher candidates also emphasizes the necessity of integrating theoretical courses that provide
pedagogical formation with school experience and practice. Although different from the field of
art, itis highlighted that a balanced partnership between theory and practice is crucial (Kocadere
& Askar, 2013, p. 37; Mete, 2013, p. 859). Providing opportunities for individuals to practice
alongside theoretical support is also of significant importance. Regarding the acquisition of

multifaceted knowledge across different disciplines, Eco (1999) states in his book "Art and
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Beauty in the Middle Ages," “To achieve a solution with the finesse of art in a particular subject,

one must be aware of seven disciplines.”

"The artist who will create any two- or three-dimensional artwork must possess not only
the theory of the art field but also the specific knowledge related to the subject they will work
on (for example, knowledge of anatomy and biology for a work involving the human figure) and
scientific equipment" (Unli, 2019a, p. 239). This view has formed the fundamental
understanding of art education following the master-apprentice relationship and continues to
be valid in art education today. In this context, individuals involved in fine arts education need
to strive to accumulate knowledge from all kinds of theoretical sources (printed, digital, etc.) to

acquire both domain knowledge and knowledge related to the subject to be worked on.

The most popular phenomenon that has started to be used as both a theoretical and
practical production tool in our time is artificial intelligence (Al). When seeking to obtain a
product from Al, whether through theory or practice, it is crucial to 'ask the right question'
(https://www.youtube.com/watch?v=pKeE7efdoV4). Asking the right question requires
competence in both theory and practice. In this context, it can be said that in today's conditions
and in the future, the ability to use the latest technologies correctly will depend on an

individual's knowledge accumulation and the ability to apply this knowledge.
1.2. Problem

The primary problem of the research is to answer the question: Are students sufficiently
supported theoretically during their four-year undergraduate education in fine arts faculties,

where instruction is predominantly practice-oriented?
In this context, the sub-problems of the research are as follows;

1. Is there a change in the knowledge accumulation over the years for the longitudinally

tracked group studying at the same faculty?

2. Is there a difference in knowledge accumulation based on class levels for cross-

sectionally collected data from groups studying at the same faculty?

3. Are there differences in knowledge accumulation among groups at the same class

level studying at different faculties?

4. In the multiple-choice test consisting of knowledge-level questions, which question

did the groups answer correctly the most?
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5. In the multiple-choice test consisting of knowledge-level questions, which question

did the groups answer correctly the least?

1.3. Aim

This research is based on the principle of the "integration of theory and practice,"
advocated by theorists such as Plato and Dalcroze, whose accumulated knowledge has reached
our present day (Read, 1958). It aims to determine the theoretical knowledge accumulation of
students studying in the field of plastic arts at Fine Arts Faculties. Based on these findings, the
study seeks to provide guidance to both faculty students and instructors in planning the

theoretical content of courses and in the transfer of knowledge.
1.4. Significance

In contemporary conditions, the information provided through information and
communication technologies is highly dense. Delivering knowledge in the field of fine arts solely
through theoretical transmission, especially when obtained from digital platforms, hinders the
retention of information. Art education encompasses theoretical activities that examine the
relationship between all sub-disciplines of art, the artwork producer, the viewer/viewers,
culture, and education content from an intellectual perspective. This process spans all levels,
from preschool to university education, and includes both theoretical and practical work
(Buyurgan & Buyurgan, 2012). In this context, ensuring that knowledge is delivered along with
practical applications throughout all stages of art education will enhance the retention of
information. This research, designed to emphasize the importance of integrating theory and
practice in the educational process within fine arts faculties, is therefore of significant

importance.
1.5. Limitations

The study was confined to four universities: a private university in the Turkish Republic
of Northern Cyprus and three state universities, one of which from Ankara, Eskisehir, and Ordu
provinces all of which have faculties of fine arts in Turkey. The population of the study consists
of undergraduate students enrolled in faculties of fine arts in the Turkish Republic of Northern
Cyprus and Turkey. The sample was limited to students registered in the 2017-2018 academic
year at the selected private university due to purposive sampling, and to students attending
state universities during the 2018-2019 academic year, considering the study was conducted

during the pandemic.
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Participants are assumed to have answered the questions in good faith and sincerity.
Additionally, it is acknowledged that the data collection period overlapping with the Covid-19

pandemic did not adversely affect the participants.
1.6. Research Process

This study is both longitudinal and cross-sectional in nature, conducted in a descriptive
design using quantitative research methods. This research systematically followed the progress
of students over four years at a private university, capturing data from 20 first-year, 16 second-
year, 13 third-year, and 15 fourth-year students. Similarly, data were collected from three state
universities, totaling 19 first-year, 18 second-year, 12 third-year, and 18 fourth-year students
enrolled in faculties of fine arts during the 2018-2019 academic year. A total of 131 responses
from participants across private and state universities were analyzed. Participants provided data
regarding their theoretical knowledge accumulation in the field of visual arts throughout their

educational journey.

Data collection involved a multiple-choice questionnaire consisting of 40 knowledge
level questions related to plastic arts. Participants marked their answers by placing an "X" in the

corresponding letter column on the "Answer Sheet" provided with each question.

The multiple-choice questions were prepared by the researcher and validated by
presenting them to three subject experts for assessment of scope validity. Experts were asked
to evaluate the questions based on Bloom's taxonomy to determine their cognitive level and
whether they aligned with art education in primary and secondary school levels. Furthermore,
to enhance the study's reliability, questions from the ongoing assessment exam question pool
in plastic arts education were utilized to measure knowledge accumulation. The research
employed a longitudinal approach for the sample from the private university, covering
approximately four years of follow-up, and a cross-sectional approach for students at the other
universities, collecting data from each class level. Participants were volunteers from the entire
cohort of students entering the Faculty of Fine Arts and Design at the private university in 2017,
as well as first through fourth-year students continuing in the Faculties of Fine Arts at the other
three universities as of the spring semester of the 2017-2018 academic year. No incentives were
provided for participation, although participants were informed that the results of the study
would be presented in an educational seminar upon request. Question files were distributed to

participants electronically via email in Word document format. Ethical procedures were
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followed by informing participants about the study through an attached cover letter, obtaining

their consent prior to participation.

In the study, longitudinal data collected from one group were analyzed over the years
based on the ratios of "correct" and "incorrect" answers to assess changes in their knowledge

levels related to the questions.

Additionally, participants from the longitudinally studied group were compared with
participants from the other three groups, where data were collected annually, based on the

ratios of "correct" and "incorrect" answers provided by participants in parallel class levels.
2. Method

The research employed both longitudinal and cross-sectional approaches, conducted
within a descriptive survey design using quantitative research methods. Due to the overlap of
the data collection period with the COVID-19 pandemic, participants were selected from the
students of fine arts faculties at universities capable of reliable data collection via digital
platforms. The descriptive survey method was deemed appropriate for assessing the
accumulation of domain-specific knowledge among students of fine arts faculties, considering
their historical knowledge and their current accumulation during the research period (Karasar,
2013). Ethical approval for the study was obtained from the Scientific Research Ethics
Committee with document number YDU/SB/2021/986 dated 3.5.2021. IBM SPSS 25.0 was used
for all statistical analyses, including descriptive statistics such as mean and standard deviation.
Normal distribution of variables was assessed using the Kolmogorov-Smirnov test, which
indicated that normal distribution was not met. When examining the differentiation of group
scores based on personal information variables, Mann-Whitney U test was used for comparisons
between two groups, and the Kruskal-Wallis H test was used for comparisons involving three or
more groups. A significance level of p = .05 was used throughout the study. Cohen's d effect size

values were utilized to determine the magnitude of significant differences.
2.1. Data Tools

In the study, a measurement tool consisting of forty multiple-choice (five-option)
guestions was used to assess the domain knowledge levels of participants, who were students
from fine arts faculties comprising the sample. Developed by the researcher, these 40 multiple-
choice questions were designed to assess participants' knowledge levels in the field, covering

information that individuals are expected to acquire through basic education and secondary
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education in visual arts and drawing courses. The reliability of the measurement tool, titled
"Examination of Theoretical Knowledge Levels in Plastic Arts Area for Fine Arts Faculty
Students," was assessed using Cronbach's Alpha coefficient, which yielded a value of 0.741.
Responses in the measurement tool were scored as "1" for correct answers and "0" for incorrect
or unanswered items, resulting in a total score out of 40 points. The measurement tool is

displayed in Appendix 1.
2.2. Population and Sample

The population of the study consists of undergraduate students enrolled in fine arts
faculties, specifically in the departments of plastic arts and graphic design. Participants were
selected through purposive sampling due to the study being conducted during pandemic
conditions. They included all students enrolled in the plastic arts and graphic design programs
of a private university's fine arts and design faculty during the 2017-2018 academic year (20
first-year, 16 second-year, 13 third-year, and 15 fourth-year students), as well as students from
a state university who were enrolled in these programs during the 2018-2019 academic year (19
first-grade, 18 second-grade, 12 third-grade, and 18 fourth-grade students), totaling 67

students.

Table 1

Distribution of participants in the sample according to classes and institutions

University 1 Grade 2" Grade 3 Grade 4t Grade Total
Private University 20%* 16* 13* 15* 64*
State University 19 18 12 18 67
Total 39 34 25 33 131

* Participants with whom longitudinal data collected.
3. Findings

The findings derived from the analysis of responses given by participants comprising
longitudinally tracked students from the private university, related to the sub-problem "Is there
a change in knowledge accumulation over the years for the longitudinally tracked group studying

at the same faculty?", are displayed in "Table 2".
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Table 2
Distribution of success averages of "private university" students followed longitudinally between

the 15t and 4™ grades according to grades

Univ. N X SS x? p
Private University / 1%t Grade 20 18,30 3,80
Private Uni ity / 2" Grad 16 19,00 4,56
r!va e n!vers! y/ ) rade 2776 428
Private University / 3™ Grade 13 18,08 6,41
Private University / 4™ Grade 15 21,07 5,79

*p<.05

The average scores for the private university students were determined as follows: 1°-
year students (18.30), 2"%year students (19.00), 3™-year students (18.08), and 4"-year students
(21.07). As shown in Table 2, it was found that there was no significant difference in average
scores among the test groups (p=0.428>0.05).

Regarding the sub-problem "Has there been a change in knowledge accumulation
among groups at the same faculty based on class levels?" derived from the main research
problem, the analysis of responses from participants comprising cross-sectionally tracked
students from the "state university" is presented in Table 3.

Table 3
Distribution of success averages of 1st grade state university students, followed cross-sectionally,

according to grades

State Univ. N X SS X2 p
State University 1%t Grade 19 23,16 6,59
State Uni ity 2" Grad 18 23,89 4,43
ate nl.ver5|' Y d rade ! ’ 6.444 .092
State University 3™ Grade 12 26,83 2,44
State University 4" Grade 18 26,94 3,30

*p<.05

The average scores for state university students were found to be: 1%-year students

(23.16), 2"%-year students (23.89), 3"%-year students (26.83), and 4"-year students (26.94).

As shown in Table 3, it was determined that there was no significant difference in
average scores among the test groups (p=0.092>0.05). In other words, Table 3 illustrates that
the average scores among the classes are very close to each other, indicating no significant

differentiation.

Regarding the sub-problem "Are there differences in knowledge accumulation among
groups at the same class level but in different faculties?" derived from the main research

problem, the comparisons are presented in Table 4.
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Table 4
Distribution of the success averages of private university students by grades and comparison

with other universities

Univ. N X SS z p d
: —— po
CGmeUnenty Uode 15 20 g 3 00 s
. Lo nd
ComeUnnerty horade 15 s am R 0 109
. S rd
CGmeUnherty Soorde 12 o8  gas 208 001t 1a
. Lo th
Ui Come 1 B S0 s oo s
St niersy Tos G 2503 agg o0 oo 1195

*p<.05
Based on the analysis of the data in Table 4, the following conclusions were reached.

* The average score of 1%*-year students at state universities (23.16) is found higher than
that of 1%-year students at private universities (18.30), with the difference between groups

being statistically significant and the effect size being large (p=0.004<0.05).

 The average score of 2"-year students at state universities (23.89) is found higher than
that of 2"%-year students at private universities (19.00), with the difference between groups

being statistically significant and the effect size being large (p=0.004<0.05).

* The average score of 3"-year students at state universities (26.83) is found higher than
that of 3™-year students at private universities (18.08), with the difference between groups

being statistically significant and the effect size being large (p=0.001<0.05).

* The average score of 4"-year students at state universities (26.94) is found higher than
that of 4"-year students at private universities (21.07), with the difference between groups

being statistically significant and the effect size being large (p=0.004<0.05).

* The overall average score of students at state universities (25.03) is higher than that
of students at private universities (19.08), with the difference between groups being statistically

significant and the effect size being large (p=0.001<0.05)

Based on the main problem of the study, the sub-problems "Which question in the
multiple-choice test assessing knowledge level received the highest correct response rate from

the groups?" and "Which question in the multiple-choice test assessing knowledge level
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received the lowest correct response rate from the groups?" were formulated. Item difficulty

index values related to these sub-problems are presented in "Table 5."

Table 5

Average scores of participants' correct answers according to schools

*

SCHOOL S1 S2 S3 S4 S5 S6 S7 S8
Correct 28 7 26 9 13 21 3 23
Private University Incorrect 6 27 5 24 17 10 31 7
Empty 3 1 4 3 4
Incorrect 5 4 16 4 3 8 2 20
State University Correct 33 34 22 34 35 30 36 18
Unanswered
Item Diffuculty 054 08 038 081 0,72 056 093 0,35
SCHOOL S9 S10 S11  S12 S13  S14 S15  S16
Correct 5 22 10 27 19 16 28 16
Private University Incorrect 27 11 24 4 10 16 6 16
Unanswered 2 1 3 5 2
Incorrect 5 27 1 17 27 13 24 13
State University Correct 33 9 37 19 7 23 14 25
Unanswered 2 2 4 2
Item Diffuculty 08 028 085 032 024 054 0,28 0,57
SCHOOL $17° S18 S19 S20 S21 S22 S23  S24
Correct 26 18 28 23 9 5 22 5
Private University Incorrect 4 14 5 10 24 28 10 28
Unanswered 4 2 1 1 1 1 2 1
Incorrect 15 8 14 13 13 7 6 4
State University Correct 17 30 24 25 25 30 31 34
Unanswered 6 1 1
Item Diffuculty 029 061 040 049 068 081 057 0,86
SCHOOL S25 S26 S27 S28 S29 S30 S31  S32
Correct 17 29 2 12 11 23 18 15
Private University Incorrect 15 1 29 16 22 9 11 14
Unanswered 2 4 3 6 1 2 5 5
Incorrect 10 31 5 15 17 13 24 9
State University Correct 28 6 33 22 20 25 14 29
Unanswered 1 1 1
Item Diffuculty 060 010 08 053 058 047 035 0,60
SCHOOL S33 S34 S35 S36 S37 S38 S39  S40
Correct 17 24 11 17 27 24 19 20
Private University Incorrect 12 5 18 12 2 4 10 8
Unanswered 5 5 5 5 5 6 5 6
Incorrect 10 24 5 14 12 19 14 6
State University Correct 28 13 33 24 26 19 23 31
Unanswered 1 1 1
Item Diffuculty 0,56 025 0,71 050 039 032 046 0,54

Upon examining the data in Table 5, the following conclusions were drawn.

In the study, it was determined that 1 question was very difficult with an item difficulty

index between 0.00-0.19, 11 questions were difficult with an index between 0.20-0.39, 14
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questions were moderate with an index between 0.40-0.59, 6 questions were easy with an index

between 0.60-0.79, and 8 questions were very easy with an index of 0.80 and above (Table 5).

In relation to the sub-problems formulated based on the main problem of the study,
"Which question in the multiple-choice test assessing knowledge level received the highest
correct response rate from the groups?" and "Which question in the multiple-choice test
assessing knowledge level received the lowest correct response rate from the groups?" the

ranking is presented in "Graph 1."

|

:

siz | s [ sh [ so [ sio | 53| & | st | st | st | s | sis | ss | se | si | s | sa |
S12 S30 S8 S3 S39 S40 S36 s16 S29 S33 S32 s21 S22 S35 s2 s27 s7

Graph 1. Column chart ranking all participants according to the question with the lowest and

highest percentage of correct answers
Upon examining the data in Graph 1, the following conclusions were reached.

¢ |t was found that there was no question that all participants answered either correctly

or incorrectly.

e The question that all participants gave the lowest percentage of correct answers,

averaging 8.4%, was identified as the 26" question.

e The question that all participants gave the highest percentage of correct answers,

averaging 94.7%, was identified as the 7™ question.
4. Conclusion, Discussion, and Suggestions

This study comparatively examined the theoretical knowledge levels in the visual arts
field among students in 1t to 4™ grades enrolled in fine arts faculties at universities with

different statuses. The measurement tool used in the study included questions aiming to assess
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knowledge that should have been or is presumed to have been imparted in schools from early
childhood education onwards. Significantly, some of these questions were incorrectly answered
by participants at the university level. This finding is noteworthy because it indicates that
essential knowledge in the field of art, which should have been included in educational programs
from the early stages of education, is still unknown by students currently receiving education in
the field at the university level. This reflects a consequence of inadequate emphasis on the field

of arts by educators, students, parents, and ultimately, all relevant stakeholders in society.

In this study, the theoretical knowledge levels of students from 1° to 4™ grades enrolled
in fine arts faculties at private and state universities were comparatively analyzed. It was found
that there was no significant difference in average achievement scores between private
university students and state university 1 students, although the effect size indicated moderate
changes in knowledge levels for private university students and lower changes for state

university 1 students.

Significant differences in average achievement scores were observed between state
university 2 and state university 3 students across 1% to 4" grades, with both universities

showing high levels of change in knowledge levels.

Longitudinally followed private university students experienced a decline in knowledge
accumulation due to the complete transition to online education during the Covid-19 pandemic

lockdowns.

In visual arts education, approximately half of the questions related to fundamental
topics taught from early education onward, such as color knowledge (primary-secondary-
contrast colors), painting techniques (charcoal, watercolor, oil painting, printmaking, etc.), and
three-dimensional artwork techniques (sculpture, relief techniques, etc.), were incorrectly
answered by about half of the participants. The low theoretical knowledge at this level suggests
a systemic failure to emphasize general art education and specifically visual arts education from
early educational stages. This lack of emphasis continues into university education, where

students entering faculties relevant to the field maintain this tradition.

These findings may stem from the tendency among art education academics and
students to often reduce themselves to a "practitioner" role, neglecting the importance of
theoretical foundations throughout their undergraduate education. Moreover, the absence of

significant or only minor differences in academic knowledge among students may be attributed
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to an educational approach in the field that prioritizes practical application over theoretical

groundwork.

Looking at different disciplines, a study in the healthcare field, which similarly
emphasizes practical application, assessed the knowledge levels and subsequent attitudes and
behaviors of nurses working in emergency departments regarding blood and blood transfusions.
It was found that nurses' knowledge levels were moderate and adversely affected their
practices. To mitigate these issues, one group received in-service training, resulting in improved
performance compared to those who did not receive training (Kaya, 2018). Another study in the
same field found that as knowledge levels increased in interpreting ECG findings, the accuracy
of interpretation also improved (Eristi, 2019). Similar to the healthcare field, knowledge levels
in the arts can be enhanced through pre-service and in-service training. Another study in
healthcare demonstrated that improving students' knowledge of palliative care significantly

reduced the difficulties encountered in palliative care settings (Kudubes & Bektas, 2021).

When examining the evolution of art, particularly in the 20'" century, it becomes evident
that many art movements ending with '-ism' were deeply rooted in strong theoretical
knowledge, philosophies, and systematic thoughts. The creators of these art movements often
announced their artistic ideologies through manifestos. It is believed that attaining a sufficient
level of theoretical knowledge or comprehension in the field of art is inadequate to publish art
manifestos at this level. For a qualified understanding of art, it can be argued that analytical and
synthetic levels of theoretical knowledge are necessary. Research on the characteristics and
principles of art education has found that art education is essential for individuals' intellectual,
social, physical, and emotional development and well-being (Rusu & Chandrinou, 2015). To be
able to develop one's own artistic philosophy during art practices or to publish a manifesto as a
method of expressing a high-level perspective, it is only possible through intellectual
accumulation at an advanced level. In this context, efforts are needed to strengthen the
theoretical foundations of students studying in departments of painting education within fine
arts faculties and faculties of education. Another alternative method that contributes to the
development of theoretical background and skill levels in practical applications for students in
fine arts faculties is museum education. It has been determined that the knowledge acquired
through museum education is enduring, contributing to students' aesthetic perception, their
ability to notice details in artworks, the development of critical thinking skills, and the
application of acquired knowledge through activities and practices, thereby integrating theory

and practice (Karakus, 2016). In a study related to determining the professional competence of
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students in carpet design, it was emphasized that it is not sufficient to only conduct pattern
drawing practices; students also need to develop theoretical knowledge about weaving

techniques to fully master the subject (Al, 2018).

From this perspective, visual arts education is recognized as an area that requires both
objective and subjective knowledge and experience from past to present. When designing
educational programs and models for visual arts education, this inherent complexity should not
be overlooked (Kirisoglu, 2009). With this understanding, individuals in art education should be
provided with sufficient knowledge regarding techniques, materials, and artistic philosophies to

achieve success in practice.

In another relevant study, the impact of material knowledge and diversity in sculpture
creation and art education processes on creativity and sensitivity enhancement was
investigated. The diversity of materials used in contemporary sculpture-making necessitates
adequate knowledge not only about the techniques of shaping, adding, molding, and other
sculpture-making techniques but also about the materials themselves. The study emphasizes
that sculptors must be aware of the numerous possibilities when working with specific materials
and must be knowledgeable about the tools and techniques required to work with them
effectively (Ataseven & Gliven, 2017). Furthermore, the importance of knowledge in anatomy,
form, techniques, and materials for achieving success is underscored. Strengthening theoretical
foundations will enable graduates in the field to acquire new artistic perspectives and create
their own unique artistic understanding within a group artistic context. Given the low level of
responses to knowledge-based questions by participating students in the study, it can be
inferred that their success upon graduation is solely based on practical achievements. The
consistent feedback provided by the faculty on students' performances in painting, sculpture,
ceramics, printmaking, and other technical applications suggests that theoretical and conceptual

support is essential.

Longitudinally tracking the sample group, it was observed that the average success rate
during the COVID-19 pandemic period decreased and returned to previous levels when face-to-
face education resumed. Specifically, the average success rate for participants in the first year
increased from 0.47 in their second year to 0.53. However, during the period of full lockdown
due to the COVID-19 pandemic, the average success rate for participants in their third year
dropped to 0.48. Following the resumption of face-to-face education in the subsequent

academic year, fourth-year students' average success rates increased to 0.53. Thus, it is evident

253 The Journal of Limitless Education and Research, 9 (2), 235 - 279



(\“=z7 Investigation into Theoretical Knowledge Levels of Fine Arts Faculty...

Yucel YAZGIN

that success levels fluctuated over the four years, with the pandemic period notably causing a

significant decline.

Research on the theoretical knowledge levels of students in fine arts education appears
to be limited in the relevant literature. Similar studies could be conducted comparatively
between students in fine arts faculties and education faculties specializing in painting education.
Additionally, comparative studies could be conducted among students in fine arts faculties in
different countries, or between students in fine arts faculties and education faculties specializing
in painting education, to identify the sources of differences. This would contribute to
understanding the importance of theoretical knowledge in art education and aid in the

formulation of educational strategies and models.
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Ozet: Arastirmada giizel sanatlar fakiilteleri dgrencilerinin, plastik sanatlar alani ile ilgili teorik
bilgi birikimlerinin saptanmasi amaclanmistir. Arastirmanin evreni gilizel sanatlar fakiltelerinin lisans
dgrencileridir. Orneklemini, boylamsal olarak veri toplanan bir &zel {iniversite ve kesitsel olarak veri
toplanan Ug¢ devlet Universitesinde 6grenim goéren 131 6grenci olusturmaktadir. Veriler, kirk ¢oktan
se¢meli sorudan olusan, bilgi diizeyi 6lgme formu ile elde edilmistir. Tim istatistiksel analizlerde IBM SPSS
25.0 programi kullanilmistir. Arastirmada degiskenlere ait ortalama ve standart sapma gibi betimleyici
istatistiklerden yararlanilmistir. Degiskenlerin normal dagihm hipotezine uyup uymadigi Kolmogorov-
Smirnov testi edilerek normal dagilimin saglanmadig tespit edilmistir. Kisisel bilgilerine gore degiskenlerin
grup puanlarinin farklilasma durumu incelenirken iki grup karsilastirmasi icin Mann-Whitney U, (g ve Gzeri
grup karsilastirmalarinda “Kruskal-Wallis H Testi kullaniimistir. Ozel iniversite 6grencilerinden dért yil
boyunca boylamsal veri toplanarak grubun vyillara goére bilgi birikiminde farklilasma olup olmadigina
bakilmistir. Arastirma sonucunda, 6zel Universite ve devlet Universitesi 1'in basari testi ortalama
puanlarinda farklilasmanin anlamli olmadigi belirlenmistir. Devlet Gniversitesi 2’nin ve devlet liniversitesi
3’lin basar testi ortalama puanlarinda ise farklilasmanin anlamli oldugu belirlenmistir. iki Giniversitenin
Ogrencilerinin basari testi ortalama puanlarinin istatistiksel olarak anlamli olmasina ragmen bilgi diizeyi
kirk sorunun yaklasik yarisinin katilimcilarin yaklasik yarisi tarafindan dogru cevaplanamadigi goralmustdr.
Bilgi diizeyi sorularin igerigini olusturan bilgilerin bir kisminin 6grenim sirecinin okul dncesi ve temel
egitim donemlerine kadar iniyor olmasi, gorsel sanatlar egitiminin sadece Universitelerde degil egitimin
tim kademelerinde yeniden ele alinmasi, etkili ve kalici 6grenme saglayacak 6gretim programlarin
hazirlanmasi gerekmektedir.
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1. Giris

Dinyada ulasilabilen ilk resimler buzul c¢aglarinda magara duvarlarina cizilen
resimlerden olusmaktadir (Gombrich, 2019). Bu dénemden itibaren resim egitiminin “usta-
cirak” veya “usta-6grenci” iliskisi ile bin dort yizlerin son yillarina kadar gelmis oldugu
bilinmektedir (http://www.kumsanat.com/blog/37-akademi.html). On binlerce yili kapsayan bu
slirecte O0grenenler, 6greticilerinin ne yaptigini taklit yolu ile 6grenmekteydi. Bu donemde
sanatcl ve zanaatkar ayirimi da heniiz yapilmamaktaydi. Gerek sanat alaninda, gerekse zanaat
alanlarinda uygulamalarla ilgili teorik bilgi birikiminin olusmasi ile teorik 6grenmeler,
uygulamalari (pratigi) destekler nitelige ulasmistir. Bu olusumun temelinde, yazinin bulunmasi
ve insanlar arasinda teorik bilgi birikiminin kusaktan kusaga aktariimasinin s6zel aktarimdan yazi
ile aktarima ge¢mesi bulunmaktadir. Sanat alani gibi uygulamalarin 6n plana c¢iktigl egitim
alanlarinda teorik bilginin 6Gnemi yadsinamayacak bir gercekliktir. Teorik bilgi birikimi ve birikimin
yazi aracihigl ile nesiller arasinda aktarim olanaklarinin olusmasi ile teorik birikim ve
uygulamalarin birbirini destekler nitelikte gelisim gostermesi 6nem arz etmektedir. Arastirmada
farkl Gniversitelerde giizel sanatlar alaninda lisans dizeyinde doért yil egitim goren bireylerin
teorik birikimlerinde yillara gére anlamh farklar olusup olusmadigi incelenmistir. Bu baglamda
biri 6zel l¢l devlet Universitesi olan ve 6grencileri drnekleme dahil edilen Universitelerin

Ogrencileri arasinda teorik birikim agisindan anlamli fark olup olmadigi da arastiriimistir.
1.1. Kuramsal Cergeve

Gorsel sanatlarin temellerini olusturan magara resimleri, Venis heykelcikleri, ilerleyen
zamanlarda totemler, figirinler, seramikler ile donemlere gore bigimsel ve islevsel farklihk
gosteren iki ve {i¢ boyutlu Urlinlerin yapimi igin insanlar, dogal olarak bir bilgi birikimine ihtiyag
duymaktaydilar. ilk caglardan itibaren arkaik dénemin en k&klii kiiltirleri de dahil olmak tizere
bilgi ve uygulama arasinda keskin bir ayirim yoktur. Sokrates 6ncesi diinyada bilme yetenegi

(teori) ile somut (uygulama) arasinda net bir ¢izgi cizilmemistir (Brown, 2004, s. 21).

Antik Yunan doneminde tlreyen akademi terimi, Platon'un Akademisi'nde verilen
felsefe derslerinden kaynaklanmaktadir. Bu terim, 15. yiizyilda italya'da felsefe ve edebiyat
cevrelerinde kullaniimaya baslanmistir. Ozellikle, uygulamaya odaklanan atélye egitimine karsi
¢itkan Leonardo da Vinci ve Michelangelo, kuramsal egitimin akademi yapilanmasi iginde
gerceklestirilebilecegini savunarak, ilk sanat akademilerinin ortaya c¢ikmasina katkida
bulunmuslardir. Teknik ve teorik yapilanmaya 6nem veren akademinin oncileri San Marco

Bahgesi ve Moro'nun Milano'daki sarayidir. Ayrica Leonardo da Vinci'nin sanat ve sanatgiya
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deger veren aristokrat ziimresi de sanat akademilerinin olusmasinda etkili olmuslardir (Unld,

20193, s. 244).

Leonardo da Vinci'nin dogaya dayandirdigl sanat anlayisinin, sanat-zanaat ayriminin
yapilmasinda etkili oldugu bilinir. Da Vinci kuraminda, sanati reel bilim alanlari ile ayni konumda
yorumlar ve ustalik ile ¢ciraklik arasindaki yapilanmayi degistirme arzusunu belirtir (Unlii, 2019a,
s. 239). Sanat ve zanaat ayiriminin yapilmasinda eski 6gretim sistemi olan ustalarin taklit edildigi
lonca egitim anlayisinin ve egitimdeki tek otorite olmalari yoniindeki gliglerinin yikilmasi
gerekiyordu. Lonca ustalarinin sanat egitimine devam etmesi, sanatta zanaatkar yetistirme ve
lonca hakimiyetinin devam etmesine neden olmaktadir. Sanat egitiminin loncalarin yetkisinde
olmasi, geleneksel yapinin devam etmesi ve zanaatkar yetistirmenin devam etmesi anlamina
gelmektedir. Bu nedenle sanatcgl yetistirebilmek icin, atdlye uygulamali derslerinin yerini

akademideki kuramsal derslerin almasi gerekmektedir.

Rénesans italyasinda, giinimizdeki sanat okullari veya akademileri bulunmadigi icin,
sanatla ilgilenen gencler, ilgisini gelistirebilmek (zere, bir usta yaninda cirakhk yapmak
durumundaydilar. Atélyeye usak olarak baslayarak, giniin sonunda atélyeyi diizenlemek, resim
yapiminda kullanilan ara¢ gerecleri temizlemek, ustasina tuval hazirlamak gibi gorevlere
katihyorlardi. Ciraklar, ancak usta sanatcginin gorev vermedigi vakitlerde heykellerden desenler

cizme sansi bulmaktaydilar.

Ronesans doneminde resim dersleri alinabilecek atolyelerde, atdlye ustalari, bilimsel ve
teknik olgulari, kiltlirel ve zanaata ait ortakligi olusturmaktadirlar. Atdlye ustasi sanatgilar
mitoloji, felsefe de dahil bir ¢ok farkh bilim dalinda da ¢alismalar yapmaktadirlar. Bu galismalar
yaninda, resim yapabilmek icin ¢alisma yizeyi ve boya hazirlama, vernik yapma gibi gérevler de
Ustlenmekteydiler. Ustalarin yanina cirak olarak giden gencler once atblye temizligi yapma,
calisma ylzeyi hazirlama, boya ve vernik yapma gibi gorevleri yiritmekle yukimltyddler.
Ustalarina eserlerini yaparken katkida bulunabilmeleri icin cok zamana ihtiya¢ duymaktaydilar

(Erbay, 2013, s.13).

Guzel sanatlar egitiminde teori ve pratik iliskisinin dnemli oldugu nesiller boyunca
vurgulanmasina ragmen Goldstein’e goére Ronesans’tan sonra da bu ikili arasinda yeterli
kaynasma saglanamamistir (Brown, 2004, s. 30). Sanat egitiminde usta-girak iliskisinin stirdigi
Ronesans Oncesi ve Ronesans doneminde ciraklar, ustabasina belirli bir siire boyunca bagh
kalmakta ve Ucret 6deyerek egitim almaktaydilar. Atélye sahipleri ise, ¢iraklarina ve yaninda

odenekli olarak galistirdig ustalara, atélyenin uygun yerlerinde konaklama olanagi ile karinlarini
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doyurma imkani vermekteydiler. Bu egitim anlayisi ile ¢iraklar da ustalarin hem bilgi birikiminden
hem de uygulamalarindan faydalanmaktaydilar (Cubberley, 2004, s. 222). Sanatg¢i olabilmek icin
egitim almanin, lonca ustalarinin elinde kalmasi halinde, loncalarin egemenligi ve onlarin
savundugu zanaatkar yetistirme anlayisinin kirtlmasinin olanakh olmadigi bilinmektedir. Sanatci
nesillerin yetistirilebilmesi icin, sanat egitiminin atolyelerden koparilip, o6rgiin egitim
kurumlarina aktarilmasi ve uygulama agirlikli dersler yerine teorik altyapisi olan derslere gegis

yapilmasi gerekmekteydi (Unlii, 20194, s. 248).

Roma'da 1593 yilinda V. Papa Sixtus'un himayesi altinda, The Academia di San Luca sanat
egitimini strdirebilmek igin daha iyi bir sekilde yapilanmis ve hatiri sayilir bir egitim mekani
haline gelmistir. Kurumun idarecisi Federico Zuccaro, uygun mekanlar diizenleyerek, giinlerin
ikinci yarilarinda belirli araliklarla teorik tartismalarin yapildigi oturumlar gerceklestirmistir.
Olusturulan bu akademik kurumlarda, sanatta simetri, oran-oranti, anatomi bilgisi ile perspektif
gibi konular 6gretimlerine uygun kurallar cercevesinde 6gretilmeye baslanmistir (Erbay, 2013, s.

15).

Sanat egitiminde alan bilgisi ve sanat felsefesi bilgisi acisindan teorik birikime her
donemde ihtiyag duyulmustur. Sanat tarihinde, sanatgilarin uygulamalar igin alan bilgisi yaninda
sanat felsefesine hakim olduklarinin bircok 6rnegine rastlanmaktadir. Gliniimuizde sanat, insanin
sadece estetik hazzini karsilayan bir etkinlik degildir. Sanat, klasik felsefe anlayisinin ona
yukledigi duyusal algilanabilirligin gergekligini bulmaya galisan dogaustu bir uygulama platformu
olarak da tanimlanmamalidir. Giizel sanatlar, giinimuzdeki algilanma bigimi ile teorik bilgi
birikimi olusturan bir yontem olarak goriilmektedir. Bu baglamda sanat eseri iretenler, var olan
yapilanma karsisinda elestirel tavir gelistirebilen, yeni bakis agilari ile bilgi birikimi saglayan ve
bunlara bagli olarak uygulamalar yapabilen bireyler olmak durumundadirlar. Bu yapilanma ile
sanatcilar, eserlerini Uretirken alana 06zgl bilgi birikimlerini de giindeme tasimaktadirlar.
Avrupa’da 1900’lerin ilk yarisi siyasette totaliter yonetimlerin etkili oldugu bir donemdir. Bu
donemde, 1930’da kurulan Frankfurt Okulu, sanat egitiminde gecmiste 6nemli olan ve gelecekte
de 6nemini kaybetmeyecegi dislinllen teori ile pratik arasinda elestirel bir iliski kurarak,

disiplinler arasi bir yaklasimi benimseyerek etkin bir rol tstlenmistir (Kuru, 2014, s.43).

4

Sonu “-izm”le biten ve ¢ogu 20. ylzyll sanatinda etkili olan, gliniimizde de etkileri
gorilen sanat akimlarinin 6nde gelen temsilcileri, giiglii teorik yapilarla sanat anlayislarinin
manifestolarini yayinlamislardir. Bu da gostermektedir ki sanatta, sadece uygulama icin bilgi,

kavrama, sentez veya analiz diizeyindeki birikimlerin Otesinde teorik donanima ihtiyag
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duyulmaktadir. Sanayi devriminin ilk yillarinda sanat egitiminde her ne kadar da kopyaci yéntem
(Yazgin, 2010) uygulanmis ve teorik altyapiya ihtiyag yokmus gibi distiniimisse de, uygulamalar
icin alan bilgisi ve teorik birikimine ihtiya¢ duyuldugu séylenebilir. O glinlerde daha fazla zanaat
olarak yani beceriye dayali olarak sirdirilen sanat egitimi hem zanaat, hem de sanati
kapsamaktadir. Bu baglamda teori ve pratik arasinda bir etkilesim oldugu gézlenmektedir.
Allison ve Hausman o giinlerde konu ile ilgili olarak “Teorisiz uygulama bilgisizdir ve uygulamasiz
teori ezoteriktir.” seklinde tartismalarin sirdirildigini vurgulamaktadirlar. ingiltere’de
1960’lardan Once sanat egitimi pratik ve pragmatiktir. Bu donemin amacina uygun seri liretim
anlayisinda sanat egitimi kopyaci yontemle iyi 6rnekler yaratmistir. Adi gecenlere goére
Tomlinson ve Richardson’un teori olarak kabul edilebilecek yazilari, dikkatleri okullardaki sanat
uygulamalarina kaydirarak, kopyalama ve formalistik uygulamalardan farkli olarak, ozellikle
hayal giicii ile disavurumculuga izin vermistir. Sanat egitimcisi Read’in Sanat Yoluyla Egitim kitabi
akademik ortamda sanat egitiminin statlsinld yikseltmistir. Boylelikle sanat egitimi
uygulamalari, teorik altyapiyla ortaklasmis olarak goérinme olanagl bulmustur (Allison &
Hausman, 1998, s. 122). Sanat egitiminde teori zaman zaman, ilgisiz ve sinirlandirici olarak da
gorilebilmektedir. Egitim slrecinde bu tlirden problemler yerel olarak ve ihtiyaclara gore
¢o6zime ulastirlmahdir. Cozime ulasabilmek igin sireci; gézden gegirme, teorik temelleri
belirleme ve incelemeye 6nem verilmelidir. Bunlarla birlikte sanat egitimcileri ve egitim alanlar
agisindan teori ve pratigin ayrilmaz bir bicimde baglantil olduklari unutulmamalhdir (Allison &

Hausman, 1998, s. 126).

Kuru'nun (2014, s. 62) De Duve’dan (2011) aktardigina gore, 1969 yilinda MOMA’da
dizenlenen iki sergi ile kavramsal sanat ifade bigimi kurumsal olarak egitim programlarina girmis
oluyor. “Information” isimli ikinci sergi sanat egitiminde yeni tartismalara olanak veriyor. Bu
baglamda linguistik, semiyoloji, antropoloji, psikanaliz, Marksizm, feminizm, yapisalcilik ve post
yapisalcilik, gibi teori agirlikh yapilanma sanat okullarinda yerini alir. Boylelikle glincel bir yapi
kazanan elestirel teori ve entelektiel siireclerin sanata kattig1 yeni yaklasim bicimleri bazi sanat
okullarinda atolye ¢alismalarinin yerini alir (Kuru, 2014, s. 62). Hornsey Sanat Okulu anlayisinda,
sanat egitimi; akademik yapiyl 6nceleyen “sanatta yeterlilik” ve yerel ihtiyaclari karsilamayi
onceleyen “pratik tasarim” egitimi olarak iki farkli program temeline oturtulmustur (Tickner,
2008). Sanat egitiminde bu uygulama bigiminin, teori ve pratik arasindaki ayrilmaz iliski icin
problemler yaratabilecek bir uygulama oldugu soéylenebilir. Clinkii uygulamaya gegebilmenin
teorik bir altyapiya ihtiyaci bulunmaktadir. Akademik ilerleyisin dGnemli unsurlarindan biri olan

“eszamanlilik” da teori ve pratik arasinda birlikte bir ilerlemenin gerekliligini vurgulamaktadir.
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Gorsel distinme, zihinsel eylemlerle soyut veya somut imgelerin olusmasini saglayan bir
slrectir. Bu slreg, alt asamalari icermektedir ve sag beyinle isbirligi icinde gerceklesir. Gorsel
dislinme, bilissel ve duyussal birikimlerden yararlanma, algilama, gézlemleme ve farkindalik gibi
zihinsel faaliyetleriicerir. Bu asamalar sirali bir sekilde gerceklesmez, genellikle es zamanli olarak
calisir. Gorsel diisinme, uzaysal yonelimle bilgi alisverisi sayesinde bu asamalar arasinda sirekli
bir sistematigi saglar (Yakin, 2012). Goérsel diisinmenin gerceklesmesi icin teorik birikim ve ona
uygun gorsellestirme becerisine de ihtiya¢ duyulmaktadir. Teorik birikimin niteligi gorsel
disinmenin niteligini etkilemektedir. Eger teorik birikim duslk duzeyli ise, gérsel diislinme ve

onu somutlastirmak icin ortaya konacak tirtin de diisik diizeyli olacaktir.

Sanat dislinsel bir yapiya sahiptir. Bu niteligi ile de gizelligin farkinda olundugu bir
disince alani olarak tanimlanmaktadir (Collingwood, 2011, s. 9). Sanatin temelinde dislince
bulunur ve dislince, sadece dislinsel yapitlarda degil, ayni zamanda sanat yapitlarinda da disa
vurulur. Sanat sadece uygulama olarak diisiinilemez. Uygulama agirlikli olan zanaat ¢iktilarinda
bile bilgi birikimi Gnem arz ederken, sanat ¢iktilarinda onu yok saymak mimkin degildir. Sanat
felsefeleri ve sanat akimlari manifestolari nitelikli bilgi birikimine ihtiya¢c duymaktadir. Bireysel
ve Ozgln sanat anlayisi gelistirebilmek, “biricik” eser Uretmek de glicli teorik altyapiyla
mumkiindir. Sanati anlamak icin disiincenin kaynaklarina inmek, distinceyi anlamak icin ise

sanatin kaynaklarina inmek gerekmektedir (Unlii, 2019b, s. 257).

Sanatin kabul edilebilir olmasi igin felsefi hakikatlerin gézetiminde olmasi gerektigi kabul
edilir. Sanatin amaci, igkin bir duyusal 6greti olup, bu amaci terk etmemelidir. Sanatin normu
olarak egitim belirlenmelidir ve egitimde ortak kabul ise felsefe olmalidir (Badiou, 2017: 13).
Sanat 6gretiminin tim kademelerindeki egiticiler teoriyi yok sayamazlar ¢linkii teorik altyapi
onlara uygulamalar icin kilavuzluk yapmaktadir. Bu sebeptendir ki sanat egitmenleri,
sanatgclilarin, estetik bilimi ilgililerinin, sanat elestirisi yapanlarin ve tarih alani ile ilgilenenlerin

sanatla ilgili bilgilerini sentezlemekle ylikimlidurler (Artut, 2009, s. 105).

Sanat alani profesyonellerinin egitiminin atdlye yapisindan, 6rgiin egitim kurumlarina
alinmasi ve tamamen uygulamalar yapilmasina ek teorik bilgiler aktarilmaya baslamasiyla, atélye
ustalarinin 6rnek alinmasi prensibi ortadan kalkmistir. Bunun yerine doga incelemeleri ve bilime
dayali tutumlar sanat egitimine rehberlik etmeye baslamistir. Sanat 6grencilerine, geometriye,
perspektife ve anatomiye ait temel bilgiler verilmeye baslanmistir. Bu bilgilerini pekistirmeleri
icin canli ve cansiz modellerden gizimler yapmalarina olanaklar saglanmistir. Boylece pozitif

bilimlere temellendirilen sanatsal diislin yapisi ve Uretimler ortaya ¢ikmistir. Sanat egitiminde
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atélye yapilanmasindan cikip akademik 6rgiin egitim gecilmesi, Floransa'da 1563 yilinda egitime

baslayan Accademia delle Arti del Disegno'dur (Unlii, 20193, s. 244).

Covid 19 pandemisi doneminde uzaktan egitimle sanat egitimi sirdiiren 6gretim
elemanlari ile “Gorsel Sanatlar Egitimi Veren Ogretim Elemanlarinin Uzaktan Egitime Yonelik
Ozyeterlik ve Yarar Algisi” isimli arastirmalarinda Mollaoglu ve Keser’in ulastig sonuglardan biri
de yarar algisinin distklagudir. Arastirmacilara gore, bunun nedeni gorsel sanatlar derslerinin
agirhkli olarak pratige dayali olmasi ve bu nedenle derslerin atélyede yapilmasi gerektigidir
(Mollaoglu & Keser, 2022, s. 337). Bu sonucla da sanat egitiminin sadece teorik yetkinlik

kazandirma ile uzaktan sirdirilemeyecegini gostermektedir.

Gunumuzde de teori ile uygulama arasindaki iliski ve karsilikli olarak birbirlerine etkileri
tartisilmaktadir. Bu baglamda uygulama agirlikh egitim alanlarinda bu ikilinin birbirlerine olan
etkilerini saptamaya calisan arastirmalar yapilmaktadir. Black Mountain Koleji egitimcileri
tarafindan uygulanan deneysel sanat egitimi anlayisinda, egitim gorenlere teorik bilgi verilmekte
ve teorik bilgiler kapsaminda uygulamalar yaparak, deneysel birikimler elde etmelerine katki
saglanmaktaydi (Kupeli & Unli, 2023, s. 2317). Teknolojik gelismelerin cok biyik bir hizla
evrildigi glinlmuzde, sanat ve tasarim araclari da bu degisime uygun olarak degismektedir. Bu
nedenle, ginimuizde glizel sanatlar fakiltelerinde egitim verenlerin bilgi ve deneyimlerini
giincel tutmalari gerekmektedir (Oztiirk, 2023, s. 30). Egitim alanlarin ise, egitmenlerinin giincel
aktarimlari yaninda, disiplinlerarasi calismayl 6ziimseyerek, giincelliklerini devam ettirerek,
kendilerini gelecege tasiyacak teorik birikim ve uygulama yetisine ulasmalari énemlidir (Oztiirk,
2023 s. 28). Giizel sanatlar fakiiltelerinde ana derslerden olan ‘Temel Sanat Egitimi’ dersinin, bilgi
ve uygulama ortakhgi icerisinde stirdiirilmesi elzemdir (Akengin & Basbug, 2019, s. 134). Resim,
baski resim, heykel, seramik teknikleri veya grafik tasarim disiplinlerinden herhangi birinde
egitim alan bireylerin sadece uygulamalar yaparak, bu alanlarda egitimlerini tamamladiklarini
diisinmek dogru bir yaklasim olmayacaktir (Ucar, 2007). ilgili sanat alanlarinda egitim alanlarin
bu disiplinlerle ilgili teorik birikimi elde etmeleri, onlarin alandaki yeterlilikleri icin 6nemlidir.
Ogretmenler ve 6gretmen adaylar ile ilgili olarak yapilan arastirmalarda da ogretmenlik
formasyonu kazandiran teorik derslerin okul deneyimi ve uygulamalari ile bitlnlestirilmesi
gerekliligi vurgulanmaktadir. Sanat alanindan farkh bir alan olmasina ragmen teori ve pratik
ortakliginin dengeli olarak kurulmasinin 6nemli oldugu belirtilmektedir (Kocadere & Askar, 2013,
s. 37; Mete, 2013 s. 859). Teorik destek yaninda bireylere uygulama yapma olanaginin

saglanmasi gerekliligi de 6Gnem arz etmektedir.

261 Sinirsiz Egitim ve Arastirma Dergisi, 9 (2), 235 - 279



(\%zzz7 Glizel Sanatlar Fakiilteleri Ogrencilerinin Plastik Sanatlar Alani ile...

Yucel YAZGIN

Cok yonli ve farklh disiplinlerde bilgilenme ile ilgili olarak, “Ortagag Estetiginde Sanat ve
Guzellik” isimli kitabinda Eco (1999), “Bir konuda ¢6zim Uretmeyi sanat inceliginde yapabilmek

icin yedi disiplinden haberdar olmak gerekmektedir.” diyor.

“iki veya Ui¢ boyutlu herhangi bir sanat eseri yaratacak olan sanat¢inin, sadece sanat
alani teorisine degil, calisacagl konunun kendine 6zgl bilgisine (6rnegin; insani konu alan bir
calisma icin, anatomi ve biyoloji bilgisine) ve bilimsel donanima sahip olmaldir” (Unlii, 20194, s.
239) goriist usta-girak iliskisi sonrasi sanat egitiminin temel anlayisini olusturmustur. Bu anlayis
sanat egitiminde gliniimizde de gecerliligini siirdirmektedir. Bu baglamda glizel sanatlar egitimi
veren ve alan bireylerin gerek alan bilgisi, gerekse ¢alisilacak konu ile ilgili bilgi birikimine sahip
olabilmek icin her tirli (basili, dijital vb.) teorik kaynaktan birikim saglamak icin caba

gostermeleri gerekmektedir.

GUnUmuzin teorik ve uygulamali Giretim araci olarak kullanilmaya baslayan en popiler
olgusu (Al) yapay zekadir. Yapay zeka’dan ister teorik, isterse uygulama ile elde edilebilecek bir
Urin elde etmek istenildigi zaman ‘dogru soruyu sormak’ Onem arz etmektedir
(https://www.youtube.com/watch?v=pKeE7efdoV4). Dogru soruyu sorabilmek i¢in de teoride
ve uygulamada yetkinlik gerekmektedir. Bu baglamda glinimiiz kosullarinda insanin, en yeni
teknolojileri dogru kullanabilmesinin, onun bilgi birikimine ve bilgi birikimini uygulamada

kullanabilme yeterliligine ihtiyag¢ oldugu ve gelecekte de olacagi sdylenebilir.
1.2. Problem

Arastirmanin esas problemi; uygulama agirlikli olarak 6gretim yapilan giizel sanatlar
fakultelerinde, dort yillik lisans 6gretimi surecinde o©grenciler, teorik yonde yeterince

destekleniyor mu? Sorusuna yanit aramaktir.
Bu baglamda arastirmanin alt problemleri;

1. Ayni fakiltede 6grenim goren ve boylamsal olarak takip edilen grubun yillara gore
bilgi birikiminde degisiklik var midir?

2. Ayni fakiltede 6grenim gbren ve kesitsel olarak veri toplanan gruplarin sinif
diizeylerine gore bilgi birikiminde degisiklik var midir?

3. Farkh fakultelerde 6grenim goren ayni sinif diizeyindeki gruplar arasinda bilgi birikimi

baglaminda farkliliklar var mi?

4. Bilgi dlzeyi sorulardan olusan ¢oktan se¢meli testte, gruplarin en ¢ok dogru yanit

verdigi soru hangisidir?
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5. Bilgi diizeyi sorulardan olusan ¢oktan se¢meli testte, gruplarin en disik dogru yanit

verdigi soru hangisidir? Sorularina yanit aranmistir.
1.3. Amag

Bu arastirma Giuizel Sanatlar egitiminin Plato, Dalcroze gibi teorisyenlerin giinlimize
degin ulasmis bilgi birikimi dogrultusunda savunulan “teori ve uygulamanin bitinlGga”
ilkesinden hareket etmektedir (Read, 1958). Giizel Sanatlar Fakiiltelerinde egitim almakta olan
ogrencilerin, plastik sanatlar alani ile ilgili teorik bilgi birikimlerinin saptanmasi ve bu sonuglara
bagh olarak fakilte 6grencileri ve 6gretim elemanlarina derslerin teorik igcerigini planlama ile

bilgi aktariminda rehberlik yapilabilmesini amaglanmaktadir.
1.4. Onem

GUnUmuiz kosullarinda bilgi ve iletisim teknolojileri araciligi ile saglanan bilgilerde Ust
diizeyde yogunluk yasanmaktadir. Glzel sanatlar alani bilgilerinin uygulamalarla birlikte
verilmeyip, sadece teorik aktarimla yiriatilmesi, 6zellikle de dijital ortamlardan edinilmesi
bilgilerin kalici olmasini engellemektedir. Sanat egitimi, sanatin tiim alt disiplinleri arasindaki
iliskiyi, sanat eserini Ureten, izleyen/izleyenler, kultir ve egitim iceriginde, duslinsel bakis acisi
ile inceleyen kuramsal etkinlikleri kapsamaktadir. Sire¢ okul 6ncesinden baslayip lniversite
egitimi de dahil, tim asamalarda teorik ve pratik calismalari icermektedir (Buyurgan & Buyurgan,
2012). Bu baglamda sanat egitiminin tiim slreglerinde bilginin, uygulamalarla birlikte verilmesi,
bilgilerin kalici olmasini saglayacaktir. Glizel sanatlar fakultelerindeki egitim siirecinde, teori ve
uygulamanin birlikte yiritilmesine dikkat gekmek icin tasarlanan arastirma, bu baglamda 6nem

arzetmektedir.
1.5. Sinirhihiklar

Arastirma Kuzey Kibris Tirk Cumhuriyeti'nde bir 0zel Universite, Tirkiye
Cumhuriyeti’'nden ise Ankara, Eskisehir ve Ordu illerinden birer devlet Universitesinin glizel
sanatlar fakulteleri olmak tzere 4 Universite ile sinirlandirilmistir. Arastirmanin evreni Kuzey
Kibris Ttrk Cumhuriyeti ve Tirkiye Cumhuriyeti’nde glzel sanatlar fakiltelerinde lisans egitimi
gdormekte olan 6grencilerden olusmaktadir. Orneklem ise, arastirmanin salgin kosullarinda
gerceklestirilmis olmasi nedeniyle amacl 6rnekleme yontemiyle belirlenmis 6zel Universiteye
2017-2018 ogretim yil kayitli, devlet liniversitelerinden ise 2018-2019 6gretim yilinda egitim

goren ogrenciler ile sinirlandiriimistir.
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Katimcilarin sorulari iyi niyetli ve ictenlikle cevapladiklari varsayllmaktadir. Ayrica
verilerin toplanmasi siirecinin bir kisminin Covid-19 pandemisinin etkili oldugu doneme denk

gelmesinin katihmcilari olumsuz olarak etkilemedigi kabul edilmektedir.
1.6. Arastirma siireci

Bu arastirma bir boyutuyla boylamsal ve diger boyutuyla kesitsel bir arastirma olup, nicel
arastirma yontemlerinden betimsel desende yiratilmistir. Arastirma kapsaminda bir 6zel
Universitenin Glizel Sanatlar ve Tasarim Fakiltesi 2017-2018 o6gretim yili kayith olan
ogrencilerinin timi dort yil boyunca takip edilerek, birinci sinifta 20, ikinci sinifta 16, liclincl
sinifta 13 ve doérdinci sinifta 15 égrenciden veri elde edilmistir. Ug devlet {iniversitesinin ise
Guzel Sanatlar Fakultelerinde 2018-2019 6gretim yilinda egitim goéren toplamda, 19 birinci sinif,
18 ikinci sinif, 12 Gglinci sinif ve 18 dérdiinci sinif 6grencisinden veri toplanmistir. Ozel ve devlet
Universitelerinden katilimcilarin verdigi toplam 131 farkh yanit analiz edilmistir. Katilimcilardan
kendi egitim sireclerinde sanat alani ile ilgili olarak elde ettikleri teorik bilgi birikimleri ile ilgili

veriler toplanmistir.

Verilerin toplanmasi konu ile ilgili hazirlanan bilgi diizeyi sorularindan olusan 40 tane
coktan se¢meli soruyu kapsayan, plastik sanatlar alan bilgisi anketi ile yapilmistir. Coktan segmeli
sorular bes secenekli olup, katilimcilar dogru kabul ettikleri cevabi sorularin sonuna eklenmis

“Cevap Kagidi”nda ilgili harf sitununa “X” sembolii koyarak isaretlemislerdir.

Coktan seg¢meli sorular, arastirmaci tarafindan hazirlanmis, kapsam gegerliginin
saptanmasi amaciyla li¢ alan uzmani hakemin goris ve degerlendirmesine sunularak son sekli
verilmistir. Uzmanlardan, 40 tane ¢oktan se¢meli sorunun Bloom taksonomisine gore hangi
diizeyde sorular olduklari ve temel egitim ile orta 6gretim kademelerinde resim dersleri / gorsel
sanatlar egitimi kapsaminda olup olmadiklari yoniinde goris belirtmeleri istenmistir. Ayrica
arastirmanin glvenirligini arttirmak amaciyla, plastik sanatlar egitimi donem ici degerlendirme
sinav sorusu havuzu da gozden gegcirilerek, bilgi birikimini 6lgme nitelikli sorulardan
faydalaniimistir. Arastirma, bir boyutu ile boylamsal bir ¢alisma olup, veri toplama sireci olarak
boylamsal olarak takip edilen 6zel Universite 6érneklemi igin, yaklasik dort yillik bir siire, diger
Universiteler icin, her bir sinif diizeyinden kesitsel olarak toplanmistir. Boylamsal olarak takip
edilen 6zel Universitenin Glzel Sanatlar ve Tasarim Fakiltesi 2017 girisli 6grencilerinin
timinden dort yil boyunca, sozi edilen diger li¢ Universitenin Glizel Sanatlar Fakdiltelerine
devam eden birinci, ikinci, Gglinct ve dordinci sinif 6grencilerinden, 2017-2018 6gretim yili

bahar dénemi itibari ile katilimci olarak arastirmaya destek vermeyi gonillii olarak kabul
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edenlerden toplanmistir. Katilimcilara arastirmaya katilimlarindan dolayi herhangi bir tesvik
ongorilmemistir. Katilimcilarin talep etmesi halinde arastirmanin sonuglari bir egitim semineri
ile katimcilara sunulacagi bilgisi verilmistir. Soru dosyalari katilimcilara, word belgesi
formatinda elektronik ortamda e-posta ile ulastiriimistir. Arastirmanin etik prosediiri geregince
katihmcilara, konu ile ilgili olarak sorulara ekli 6n yazi araciligiyla bilgilendirme yapilmis ve

onamlari alinmistir.

Arastirmada boylamsal veri toplanan grubun sorular ile ilgili bilgi diizeyindeki degisimin

nasil gerceklestigine “dogru” ve “yanlis” cevaplarinin oranlari Gizerinden yillara goére bakilmustir.

Ayrica boylamsal veri toplanan grup ile yillik veri toplanan diger (¢ grubun
katilimcilarinin paralel siniflarda bulunanlarin verdigi cevaplar yine “dogru” ve “yanlis” cevap

oranlari Gizerinden karsilastiriimistir.
2. Yontem

Arastirma hem boylamsal hem de kesitsel bir arastirma olup, nicel arastirma
yontemlerinden betimsel desende yuritilmustir. Arastirmaya veri toplama sirecinin 6nemli bir
kisminin Covid-19 pandemisi siresi ile 6rtismesi nedeni ile internet Uzerinden dijital ortamda
ve glvenilir veri toplama olasiligi bulunan liniversitelerin giizel sanatlar fakiltelerinin 6grencileri
katilimci olarak belirlenmistir. Glizel sanatlar fakdiiltelerinde egitim alan 6grencilerin gegmisten
gelen alan bilgisi birikimi ile arastirma sirecini kapsayan dénemde elde ettikleri birikimi
saptamaya uygun bir model olan betimsel tarama yontemi kullanilmistir (Karasar, 2013).
Arastirmanin etik proseiidiirii geregi, 3.5.2021 tarih ve YDU/SB/2021/986 numarali belge ile
Bilimsel Arastirmalar Etik Kurul izni alinmistir. TUm istatistiksel analizlerde IBM SPSS 25.0
programi kullaniimistir. Arastirmada degiskenlere ait ortalama ve standart sapma gibi
betimleyici istatistiklerden yararlaniimistir. Degiskenlerin normal dagilim hipotezine uyup
uymadigl Kolmogorov-Smirnov testi edilerek normal dagilimin saglanmadigi tespit edilmistir.
Kisisel bilgilerine gore degiskenlerin grup puanlarinin farklilasma durumu incelenirken iki grup
karsilastirmasi icin Mann-Whitney U, (¢ ve Uzeri grup karsilastirmalarinda “Kruskal-Wallis H
Testi” testi kullanilmistir. Tim c¢alismada p =.05 manidarlik dizeyi kullaniimistir. Anlamli

farkhliklarin blykligini tespit etmek icin Cohen d etki blytkligu degerleri kullaniimistir.
2.1. Olgme araglarn

Arastirmada, orneklemi olusturan giizel sanatlar fakiiltesi 6grencilerinden olusan

katihmcilarin alan bilgi diizeylerini 6lgmek icin hazirlanan kirk coktan se¢cmeli (bes segenekli) soru
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olgme araci olarak kullanilmistir. Arastirmaci tarafindan gelistirilen ve katilimcilarin cevaplamasi
istenen 40 tane ¢oktan se¢meli soru, bilgi diizeyi sorulari olup, temel egitim ve orta 6gretim
kademelerinde resim dersleri / gorsel sanatlar egitimi kapsaminda bireylerin kazanmalari
gereken bilgileri kapsamaktadir. Bu arastirmada elde edilen verilerin analizi icin dncelikli olarak,
katilimcilarin alan bilgi duzeylerini saptamak igin hazirlanan 40 maddelik “Glizel Sanatlar
Fakiiltesi Ogrencilerinin Plastik Sanatlar Alani ile ilgili Teorik Bilgi Diizeylerinin incelenmesi”
testinin Cronbach Alpha giivenirlik katsayisi 0.741 olarak hesaplanmistir. Olgme aracinda dogru
cevaplara “1” yanlis ve bos cevaplara “0” puan verilerek, toplam 40 puan (zerinden

degerlendirilme yapilmistir. Olgme araci Ek1’de gdsterilmektedir.
2.2. Evren ve Orneklem

Arastirmanin evreni glizel sanatlar fakiltelerinde plastik sanatlar ve grafik tasarim
programlarinda lisans egitimi gérmekte olan 6grencilerden olusmaktadir. Katiimcilar ise;
arastirmanin salgin kosullarinda gercgeklestirilmis olmasi nedeniyle amaclh 6rnekleme yontemiyle
belirlenmis, 6zel Universite glizel sanatlar ve tasarim fakultesi plastik sanatlar ve grafik tasarim
programlarina 2017-2018 6gretim yilinda kayitli 6grencilerinin timd (1. yil 20, 2. yil 16, 3. yil 13,
4. yil 15) ile devlet Giniversitesi (1. sinif 19, 2.sinif 18, 3. sinif 12, 4. sinif 18) 6grencilerinden 2018-

2019 6gretim yilinda fakiiltelerinde egitim géren toplam 67 6grenciden olusmaktadir.

Tablo 1

Orneklemi olusturan katilimcilarin sinif ve kurumlara gére dagihimi

Universite 1. Sinf 2. Sinif 3. Sinif 4. sinif Toplam
Ozel Universite 20%* 16* 13* 15* 64*
Devlet Universitesi 19 18 12 18 67
Toplam 39 34 25 33 131

* Boylamsal olarak veri toplanan katilimcilar.
3. Bulgular

Arastirmanin esas problemine bagl olarak olusturulan “Ayni fakiltede 6grenim goren
ve boylamsal olarak takip edilen grubun yillara gore bilgi birikiminde degisiklik var midir?” alt
problemi ile ilgili boylamsal olarak takip edilen 6zel (niversite Ogrencilerinden olusan

katilimcilarin verdigi cevaplarin analizi sonucunda ulasilan bulgular “Tablo 2”de sunulmaktadir.
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Tablo 2
1.-4. sinif arasinda boylamsal olarak takip edilen “6zel (iniversite” G&dgrencilerinin basari

ortalamalarinin siniflara gére dagilimi

Univ. N X SS x? p
Ozel Universite / 1. sinif 20 18,30 3,80
(?zel Hn!vers!te /2. sinif 16 19,00 4,56 2776 428
Ozel Universite / 3. sinif 13 18,08 6,41
Ozel Universite / 4. sinif 15 21,07 5,79

*p<.05

Ozel lniversite / 1.sinif 6grencilerinin basari ortalamasi (18,30), 2.sinif 6grencilerinin
basari ortalamasi (19,00), 3.sinif 6grencilerinin basari ortalamasi (18,08), 4.sinif 6grencilerinin
basari ortalamasi (21,07) oldugu belirlenmistir. Tablo 2'de gorilecegi lizere basari testi ortalama
puanlari arasinda farklilasmanin anlaml olmadigi belirlenmistir (p=0.428>0.05).

Arastirmanin esas problemine bagl olarak olusturulan “Ayni fakiltede 6grenim goren
ve kesitsel olarak veri toplanan gruplarin sinif diizeylerine gore bilgi birikiminde degisiklik olmus
mu?” alt problemi ile ilgili kesitsel olarak takip edilen “devlet Universitesi” 6grencilerinden
olusan katimcilarin verdigi cevaplarin analizi sonucunda ulasilan bulgular “Tablo 3"te
sunulmaktadir.

Tablo 3
Kesitsel olarak takip edilen “devlet (iniversitesi 1” égrencilerinin basari ortalamalarinin siniflara

gore dagilimi

Devlet Univ. N X SS x? p
Devlet Gniversitesi 1. sinif 19 23,16 6,59
Devlet lniversitesi 2. sinif 18 23,89 4,43
! ! 444 .092
Devlet Gniversitesi 3. sinif 12 26,83 2,44 6 09
Devlet Universitesi 4. sinif 18 26,94 3,30

*p<.05

Devlet lniversitesi 1.sinif 6grencilerinin basari ortalamasi (23,16), 2.sinif 6grencilerinin
basari ortalamasi (23,89), 3.sinif 6grencilerinin basari ortalamasi (26,83), 4.sinif 6grencilerinin

basari ortalamasi (26,94) oldugu belirlenmistir.

Tablo 3'te goriilecegi lizere basar testi ortalama puanlari arasinda farklilasmanin anlaml
olmadigl belirlenmistir (p=0.092>0.05). Diger bir ifade ile Tablo 3’'de goriilecegi lGzere siniflar
arasl basari ortalamalarinin birbirine ¢ok yakin oldugu ve bu durumunda anlaml bir

farklilasmaya neden olmadigi belirlenmistir.
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Arastirmanin esas problemine bagl olarak olusturulan “Farkl fakiltelerde 6grenim
goren ayni sinif dizeyindeki gruplar arasinda bilgi birikimi baglaminda farkliliklar var mi?” alt

problemi ile ilgili karsilagtirmalar “Tablo 4”te sunulmaktadir.

Tablo 4
Ozel iiniversitenin &drencilerinin basari ortalamalarinin siniflara gére dadilimi ve diger

tniversiteler ile karsilastiriimasi

" Univ. N X SS ; 0 .
et anierstes /1 3 I 2318 es 2848 004 os03
Dot ersiess 3. i s
et anterstes /3 3 1 em  2ea OO0 001 10s
et anterses /4 an e
et aniverstes /topiam &7 7903 ags S0 001 1195

*p<.05

Tablo 4’deki veriler incelendiginde asagidaki sonuglara ulasiimistir.

e Devlet Universitesi / 1. sinif 6grencilerinin basari ortalama puanlarinin (23,16) 6zel
Universite / 1. sinif 6grencilerinin basari ortalama puanlarindan (18,30) daha yiiksek oldugu,
gruplar arasi farkin istatiksel olarak anlaml ve etki blyukliginiin yiksek oldugu belirlenmistir

(p=0.004<0.05).

¢ Devlet Universitesi / 2. sinif 68rencilerinin basari ortalama puanlarinin (23,89) 6zel
Universite / 2. sinif 68rencilerinin basari ortalama puanlarindan (19,00) daha yuksek oldugu,
gruplar arasi farkin istatiksel olarak anlamli ve etki blytkliginin yiksek oldugu belirlenmistir

(p=0.004<0.05).

¢ Devlet Universitesi / 3. sinif 68rencilerinin basari ortalama puanlarinin (26,83) 6zel
Universite / 3. sinif 68rencilerinin basari ortalama puanlarindan (18,08) daha yuiksek oldugu,
gruplar arasi farkin istatiksel olarak anlamli ve etki blyikliginin yiksek oldugu belirlenmistir

(p=0.001<0.05).

e Devlet Universitesi / 4. sinif 6grencilerinin basari ortalama puanlarinin (26.94) 6zel
Universite / 4. sinif 8grencilerinin basari ortalama puanlarindan (21,07) daha yiksek oldugu,
gruplar arasi farkin istatiksel olarak anlamli ve etki blyikliginin yiksek oldugu belirlenmistir

(p=0.004<0.05).
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¢ Devlet Universitesi 6grencilerinin basari ortalama puanlarinin (25,03) 6zel Gniversite
ogrencilerinin basari ortalama puanlarindan (19,08) daha yuksek oldugu, gruplar arasi farkin

istatiksel olarak anlamli ve etki blytkliginin yiksek oldugu belirlenmistir (p=0.001<0.05)

Arastirmanin esas problemine bagli olarak olusturulan; “Bilgi diizeyi sorulardan olusan
coktan secmeli testte, gruplarin en ¢ok dogru yanit verdigi soru hangisidir?” ve “Bilgi dizeyi
sorulardan olusan coktan secmeli testte, gruplarin en diisiik dogru yanit verdigi soru hangisidir?”

alt problemleri ile ilgili madde gli¢ligl indeks degerleri “Tablo 5”te sunulmaktadir.

Tablo 5

Katilimcilarin okullara gére dogru yanitlarinin ortalama puanlari

OKUL S1* S2 S3 S4 S5 S6 S7 S8
Yanhs 28 7 26 9 13 21 3 23
Ozel tiniversite Dogru 6 27 5 24 17 10 31 7
Bos 3 1 4 3 4
Yanlis 5 4 16 4 3 8 2 20
Devlet lniversitesi Dogru 33 34 22 34 35 30 36 18
Bos
Madde Giglugu 054 08 038 081 072 056 093 0,35
OKUL S9 S10 S11 S12 S13 S14 S15 S16
Yanhs 5 22 10 27 19 16 28 16
Ozel tniversite Dogru 27 11 24 4 10 16 6 16
Bos 2 1 3 5 2
Yanlig 5 27 1 17 27 13 24 13
Devlet Gniversitesi3 Dogru 33 9 37 19 7 23 14 25
Bos 2 2 4 2
Madde Giglugu 083 028 08 032 024 054 0,28 0,57
OKUL S17* 518 S19 S20 S21 S22 S23 S24
Yanlis 26 18 28 23 9 5 22 5
Ozel Giniversite Dogru 4 14 5 10 24 28 10 28
Bos 4 2 1 1 1 1 2 1
Yanhs 15 8 14 13 13 7 6 4
Devlet liniversitesi3 Dogru 17 30 24 25 25 30 31 34
Bos 6 1 1
Madde Giglugu 0,29 0,61 0,40 0,49 0,68 0,81 0,57 0,86
OKUL S25 S26 S27 S28 S29 S30 S31 S32
Yanhs 17 29 2 12 11 23 18 15
Ozel tiniversite Dogru 15 1 29 16 22 9 11 14
Bos 2 4 3 6 1 2 5 5
Yanlis 10 31 5 15 17 13 24 9
Devlet lniversitesi Dogru 28 6 33 22 20 25 14 29
Bos 1 1 1
Madde Giglugu 060 010 08 053 058 047 035 0,60
OKUL S33 S34 S35 S36 S37 S38 S39 S40
Yanhs 17 24 11 17 27 24 19 20
Ozel Giniversite Dogru 12 5 18 12 2 4 10 8
Bos 5 5 5 5 5 6 5 6
Yanlis 10 24 5 14 12 19 14 6
Devlet Gniversitesi3 Dogru 28 13 33 24 26 19 23 31
Bos 1 1 1

Madde Giigligu 056 025 071 050 039 032 046 054
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Tablo 5’deki veriler incelendiginde asagidaki sonuglara ulasiimistir.

Calismada madde giicliik indeksi 0.00-0.19 arasinda olan 1 soru ¢ok zor, 0.20-39 arasinda
olan 11 soru zor, 0.40-0.59 arasinda olan 14 soru orta, 0.60-0.79 arasinda olan 6 soru kolay, 0.80

ve (izerinde olan 8 soru ise ¢ok kolay oldugu belirlenmistir (Tablo 5).

Arastirmanin esas problemine bagli olarak olusturulan; “Bilgi dizeyi sorulardan olusan
coktan secmeli testte, gruplarin en ¢cok dogru yanit verdigi soru hangisidir?” ve “Bilgi diizeyi
sorulardan olusan coktan secmeli testte, gruplarin en diisiik dogru yanit verdigi soru hangisidir?”

alt problemleri ile ilgili siralama “Grafik 1”de sunulmaktadir.
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Grafik 1. Tim katiimcilarin en diisiik ve en yliksek oranda dogru yanit verdigi soruya gére

siralamasi stitun grafigi
Grafik 1’deki veriler incelendiginde asagidaki sonuglara ulasiimistir.

e Katilimcilarin timiandn dogru veya yanlis cevap verdigi sorunun bulunmadig tespit

edilmistir.

e Tim katilimcilarin en disik oranda dogru yanit verdigi sorunun % 8,4 ortalama ile

26’nci soru oldugu tespit edilmistir.

e Tlim katihmcilarin en yiksek oranda dogru yanit verdigi sorunun % 94,7 ortalama ile

7’nci soru oldugu tespit edilmistir.
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4. Sonug, Tartisma ve Oneriler

Bu arastirmada farkli statllerdeki Giniversitelerin glzel sanatlar fakiltelerinde 6grenim
gormekte olan 1-4. sinif 6grencilerin gorsel sanatlar alani teorik bilgi diizeyleri karsilagtirmal
olarak incelenmistir. Aragtirmada 6l¢me araci olarak kullanilan bilgi diizeyi 6lgme formu sorulari
icinde erken cocukluk egitimi doneminden itibaren okullarda verilmesi gereken veya verildigi
dislintlen bilgileri 6lcmeyi hedefleyen sorular bulunmaktadir. Sorularin bazilarinin Universite
diizeyindeki katihmcilar tarafindan yanls cevaplanmis olmasi manidardir. Clinkii bu sonug
egitim/6gretimin ilk kademelerinden itibaren programlara alinan ve 6gretilmesi gereken sanat
alani bilgilerinin Universite diizeyinde, alanda egitim almakta olan 6grenciler tarafindan hala
bilinmemesi; egitimcilerin, 6grencilerin hatta velilerin, sonug¢ olarak toplumun ilgili tim

taraflarinca sanat alanina gereken 6nemin verilmemesinin bir sonucu oldugunu goéstermektedir.

Arastirmada 6zel Gniversite ve devlet Universitesi 1’in 1-4. sinif bilgi diizeyleri arasinda
basari ortalamalari agisindan anlamli bir fark olmadigi, etki blyUklGgi degeri agisindan ise 6zel
Universite 6grencilerinin bilgi dizeylerinde orta, devlet 1 Universitesi 6grencilerinin bilgi

diizeylerinde ise disik dizeyde degisim oldugu gorilmistir.

Devlet Universitesi 2 ile devlet liniversitesi 3’Un 1-4. sinif bilgi diizeyleri arasinda basari
ortalamalari agisindan anlamh fark oldugu, etki buyukligl degeri agisindan ise her iki

Universitenin 6grencilerinin bilgi diizeylerinde yiiksek diizeyde degisim oldugu gorilmustiir.

Boylamsal olarak takip edilen 6zel Universite 6grencilerinin Covid-19 pandemisinden
dolayi tam kapanmanin yasanmasi ve tamamen uzaktan egitime gecilmesi ile bilgi birikimlerinin

geriledigi tespit edilmistir.

Gorsel sanatlar egitiminde, temel egitim doneminden itibaren 6gretimi yapilan, renk
bilgisi (ana-ara-kontrast renkler), resim teknikleri (karakalem, suluboya, yagliboya, baski resim
vb), Uc¢ boyutlu eser yapma teknikleri (heykel teknigi, rolyef teknigi vb.) ve Urtnleri ile ilgili
sorulardan yaklasik yarisinin, katilimcilarin yaklasik yarisi tarafindan dogru cevaplanmadigl
gorilmustiir. Teorik birikimin bu dlizeyde diisiik olmasinin, temel egitim doneminden itibaren
sanat egitiminin geneline ve 0Ozelde gorsel sanatlar egitimine gereken 6nemin verilmedigi,
alanda lisans egitimi almak icin Universitelerin ilgili fakiltelerine gelen 6grencilerin de bu

gelenegi surdurdukleri anlasiimistir.

Bu sonuglar, sanat egitimi akademisyenleri ile sanat egitimi alan 6grencilerin genellikle

kendilerini “uygulamacl” konumuna indirgemeleri, bundan kaynaklanan nedenlerle de teorik
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altyapiya 6nem vermemeleri lisans egitimi boyunca teorik birikimde disik dizeyli ilerlemeler
olmasinin nedenlerinden biri olabilir. Ayrica, 6grencilerin akademik bilgi birikiminde anlamli fark
olmamasi veya dislik diizeyli farklar olmasi yine alanda egitim veren ve egitim alanlarin “sanatgi”
yetistirmek veya “sanatc1” olmak icin uygulamayi 6ne ¢ikaran, teorik alt yapiyt 5nemsemeyen bir

tutum icinde olmalarindan kaynaklanabilir.

Farkh disiplinlere bakilacak olursa, yine uygulama agirlikh bir alan olan saghk bilimleri
alaninda, acil servislerde galisan hemsirelerin kan ve kan nakli ile ilgili bilgi diizeylerini ve buna
bagli olarak tutum ve davranislarini saptayabilmek i¢in yapilan arastirmada, hemsirelerin bilgi
dizeylerinin orta diizeyde oldugu ve bunun uygulamalara olumsuz yansidigi saptanmistir.
Olumsuzlugu gidermek icin bir gruba hizmet ici egitim verilmistir. Bu egitimi alan hemsirelerin
uygulama basarilarinda, egitimi almayan hemsirelerdeki basariya gore artis oldugu gérilmustar
(Kaya, 2018). Ayni alanda yapilan diger bir arastirmada ise EKG bulgularini yorumlamada, bilgi
dizeyi arttikca EKG bulgularini dogru yorumlama oranlarinin yikseldigi saptanmistir (Eristi,
2019). Saghk alaninda oldugu gibi, sanat alaninda da bilgi diizeyi hizmet 6ncesi ve hizmet igci
egitimlerle desteklenebilir. Saghk alaninda yapilan baska bir arastirma da, 6grencilerin palyatif
bakim bilgi diizeyinin ylikseltilmesinin, palyatif bakimda yasanan zorluklarin azaltilmasini anlamli

sekilde etkiledigini gbstermistir (Kudubes & Bektas, 2021) .

Sanatin gelisimine bakildigi zaman 6zellikle 20. ylizyilda olusturulan sanat akimlarinin
cok glicll teorik birikim, felsefe ve dlstinceler sistematigine bagh olduklari gérilir. Sonu ‘-izm’
ile biten birgok sanat akiminin yaraticilari, sanat anlayislarini manifestolar yayinlayarak
duyurmuslardir. Bu diizeyde sanat manifestolari yayinlayabilmek igin bilgi veya kavrama
dizeyinde bir sanat alani teorik birikiminin yeterli olmayacagi dusiinilmektedir. Nitelikli bir
sanat anlayisli icin analiz ve sentez diizeyi teorik birikime ihtiya¢ duyulacagi séylenebilir. Sanat
egitiminin ozellikleri ve ilkeleri konusunda yapilan bir arastirmada sanat egitiminin bireylerin
entelektiel, sosyal, fiziksel ve duygusal gelisimi ve refahiicin gerekli oldugu bulgulanmistir (Rusu
& Chandrinou, 2015). Sanat uygulamalari sirasinda kendi sanat felsefesini olusturabilmek veya
Ust diizey bir goris belirtme yontemi olarak manifesto yayinlayabilmek icin entelektiiel birikime
ulasabilmek ancak st diizeyde bilgi ile olasidir. Bu baglamda glizel sanatlar faklteleri ile egitim
fakilteleri blinyesinde yer almakta olan resim 6gretmenligi bélimlerinde 6grenim gdérmekte
olan 6grencilerin teorik altyapilarinin gliclendirilmesi icin gaba harcanmasi gerekmektedir. Glizel
sanatlar fakiltelerindeki 6grencilerinin teorik altyapi ve uygulamalardaki beceri diizeylerinin
gelisimine katki saglayan bir diger alternatif yontem de miize egitimidir. Miize egitimi ile elde

edilen bilgi birikiminin kalici oldugu, 6grencilerin estetik algi gelisimlerine, eserlerdeki detaylari
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fark etmelerine, elestiri becerisi gelistirirken edindikleri bilginin kullaniimasina, yapilan etkinlik
ve uygulamalarla teori ve pratigi ortaklastirmalarina katkilar sagladigi belirlenmistir (Karakus,
2016). Hali desinatorligl dali 6grencilerinin mesleki yeterliliklerinin belirlenmesi ile ilgili olarak
yapilan bir arastirmada da, 6grencilere sadece desen cizimi uygulamalarinin yaptiriimasinin
yeterli olmadigi, konuya tam olarak hakim olabilmeleri icin dokuma teknikleri ile ilgili teorik

bilgilerinin de gelistirilmesi gerektigi vurgulanmaktadir (Al, 2018).

Bu bakis acisina gore, gorsel sanatlar egitimi gegcmisten giinlimiize, hem nesnel hem de
Oznel bilgi ve deneyim gerektiren bir alan oldugu kabul edilmektedir. Gorsel sanatlar egitimi,
egitim programlari ve modelleri dlizenlenirken bu yapisi unutulmamalidir (Kirisoglu, 2009). Bu
anlayisla sanat egitimi alan bireylerin uygulama basarisi igin, teknikler, malzeme, sanat

anlayislari konusunda yeterli bilgiye ulastiriimasi gerekmektedir.

ilgili baska bir arastirmada da, heykel yapimi ve sanat egitimi siirecinde malzeme bilgisi
ve cesitliliginin, plastik sekillendirme elemanlar Gzerindeki etkisinin, yaraticilik ve duyarlihgin
kazandiriilmasina olan destegi arastiriimistir. Ginimuizde heykel yapiminda kullanilan malzeme
cesitliligi, bunlarin bicimlendirme, ekleme, kaliplama ve diger heykel yapim teknikleri ile istenen
forma sokulmasi hem tekniklerle ilgili hem de malzemelerle ilgili yeterli bilgi sahibi olunmasini
zorunlu kilmaktadir. Arastirmada, heykeltirasin belirli bir malzeme ile galisirken sayisiz olasiligin
varliginin farkinda olmasi ve onunla ¢alismak icin gerekli arac ve teknikler hakkinda da bilgili
olmasi gerektigi ifade edilmektedir. Ayrica basari igin, figir bilgisi, form bilgisi, teknikler bilgisi ve
malzeme bilgisinin 6nemi vurgulanmaktadir (Ataseven & Glven, 2017). Glglendirilecek teorik
altyapi, alan mezunlarinin hem yeni sanat anlayislari kazanmalarina hem de kendi ¢alismalarini
grup sanat anlayisi icinde, kendilerine 6zgli bir sanat anlayisi ile yaratmalarina olanak
saglayacaktir. Arastirmada, katiimci Ogrencilerin, bilgi dizeyi sorulara verdikleri yanitlarin
diizeyinin disutk oldugu goz online alindiginda, yalnizca uygulamalarda elde edilen basari ile
mezun olduklari yorumu yapilabilir. Ogrencilerin; resim, heykel, seramik, baski resim ve diger
tekniklerin uygulamalarinda goésterdikleri performansin, teorik ve dlstinsel desteginin strekli

donitlerle 6gretim kadrosu tarafindan verildigini dislindiirmektedir.

Boylamsal olarak takip edilen 6rneklem grubunun Covid-19 pandemisi doneminde
basari ortalamasinin dismesi ve yliz yize egitime donuldiginde tekrar ylkselmesi sanat
egitiminde ylz ylze egitimin dnemli oldugunu gostermistir. Arastirmada 1. siniftan 4. sinifa
boylamsal olarak incelenen katihmcilarin 1. sinifta basari ortalamalarinin 0,47’den 2. sinifa

geldiklerinde 0,53’e yikseldigi gorilmustir. Covid-19 pandemisi nedeni ile tam kapanmanin
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yasandigl dénemde 3. sinifta olan katilimcilarin basari ortalamasi ise 0,48’e dismustir. Yiz ylze
egitimin tekrar basladigl 6gretim yilinda 4.sinifa gecen 06grencilerin basari ortalamalari
ylkselerek 0,53’e ulasmistir. Boylelikle basari diizeylerinin 4 yil siresince dalgalanma gosterdigi,

pandemi siirecinin ise belirgin bir sekilde diisiise neden oldugu acik¢a gorilmektedir.

Guzel sanatlar alaninda egitim goérmekte olan 6grencilerin teorik bilgi dizeyleri
hakkindaki arastirmalarin ilgili literatlirde sinirli oldugu gorilmektedir. Benzer arastirmalar,
glzel sanatlar fakdlteleri ile egitim fakulteleri resim 6gretmenligi bélimleri 6grencileri arasinda
karsilastirmali olarak yapilabilir. Ayrica bu arastirmada oldugu gibi farkli Glkelerdeki glizel
sanatlar fakilteleri 6grencilerinin bilgi birikimi dizeyleri arastirilabilir veya glizel sanatlar
fakilteleri ile egitim fakilteleri resim oOgretmenligi boélimleri 6grencileri arasinda benzer
arastirmalarin yapilmasi ve karsilastirma olanaklarinin olusturulmasi farklarin kaynaklarinin

belirlenmesi 6nemlidir.

CIKAR GCATISMASI BEYANI
Yazar bu ¢alismasinda herhangi bir sekilde ¢ikar ¢catismasi olmadigini beyan eder.
ARASTIRMA VE YAYIN ETiGi BEYANI
Yazar bu galismasinda arastirma ve yayin etigine uyuldugunu beyan eder.

Arastirma icin Yakin Dogu Universitesi Bilimsel Arastirmalar Etik Kurulu’ndan (03.05.2021 tarih
ve YDU/SB/2021/986 numaral) etik kurul izni alinmistir.

YAZAR SORUMLULUK BEYANI

Yazar bu galismanin her asamasini kendisinin yaptigini beyan eder.
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APPENDIX/EKLER

Ek 1

Katilimcilarin cevaplamasi istenen bilgi diizeyi sorular
1.Turuncu rengin kontrasti olan ana renk asagidakilerden hangisidir?
a.Beyaz b. Mavi c.Sari d. Mor e. Yesil
2.Yagliboya resim gizme teknigi uygulanirken genellikle yiizey olarak kullanilan malzemenin adi
nedir?

a. Mukavva b. Sase c.Kapot bezi d. Duralit e. Tuval
3.Sicak ve soguk renkleri birbirinden ayiran en temel 6zellik;

a. Sicak b. Soguk c.Dalga boylari d. Gokkusagindaki e. Anave ara
renklerin sicaklik  renklerin ve frekanslarinin  siralamalaridir renklere
yayan sogukluk hissi farkhhklardir dagihmlaridir
kaynaklarin veren varliklarin

renklerine renkleri ile ayni

benzemeleridir olmalaridir
4.Renkli resim teknikleri ile yapilan resim cizimlerinde kullanilan seffaf (6rtlici olmayan) boya
hangisidir?

a. Pastel boya b. Guvaj boya c.Plastik boya d. Sulu boya e. Yagh boya
5.Resim is egitiminde iki boyutlu calismalardan degildir
a. Kagit b. Desen c.Tuval tzerine d. Rapido ile e. Pastel boya ile
hamurundan gizimi yagliboya tarama ¢alismasi portre galismasi
mask ¢alismasi galismasi
6.Asagidaki “6zglin baski” tekniklerinden hangisi yiksek baski teknigi grubuna girer?
a. Monotipi b. Ofset baski c. Linol baski d. Litografi e. Serigrafi
7.Asagidaki tekniklerden hangisi, renkli resim tekniklerinden degildir.
a. Suluboya b. Yagliboya c.Pastel teknigi d. Guvaj teknigi e. Rolyef teknigi
teknigi teknigi
8.Asagidaki isimlerden hangisi, konusuna gore resim calismalarindan biri degildir?
a. Peyzaj resmi b.Enteriyor c. Dekoratif resim d. Baski resim e. Natlirmort resim
resim

9. Genellikle renkli atil gazete, dergi gibi malzeme veya kirtasiyeden alinan benzeri malzemeler ile
yirtma veya kesme yontemi ile elde edilen pargalarin bir ylizey lGizerine yapistirilarak uygulanan resim
tekniginin adi nedir?

a. Pikaj b. Montaj c.Asemblaj d. Kolaj e. Dekupaj

10. Karakalem desen ¢alismalarinda isik-golge uygulamasi sirasinda asagidakilerin hangisinden s6z
edilemez.

a. Isikh kisim b. Valér c.0z ton d. Oz golge e.Refle

11. Tarihte kralliklar dénemi olarak bilinen zamandan, gliniimiize kadar uygulamasi yapilmaya
devam eden, kiglk renkli tas pargalarini bir diizen icinde motif veya figiir olusturacak sekilde
yapistirarak yapilan resimlere ne ad verilir?

a. Mozaik b. Seramik c. Vitray d. Fresk e. Rolyef

12. Gokkusagindaki renklerin, renk cemberi aracihigi ile dalga boylari ve frekanslarindan faydalanarak
boslukta karistiriimalarindan g¢ikan sonug asagidakilerden hangisidir.

a. Siyah b. Beyaz c. Sicak renkler d. Soguk renkler e. Kahverengi

13. Asagidakilerden hangisi paleolitik donem resim ve yontulari ile ilgili degildir.

a. Optik b. Figlrler st c. insan figiirleri  d. En iyi 6rnekler e. ilk rnekleri

gorinimli lste cizilmistir profildendir Lascaux Wirm's izleyen

hayvan figlrleri magarasinda sicak donemde

cizilmistir mevcuttur cizilmistir

14. Asagidakilerden hangisi renkli resim g¢alismalarinda uygulanan bir uyum cesididir.

a. Kirmiziuyumu  b. Renksiz uyum c. Siyah-beyaz d. Renkli uyum e. Zit renkler
uyumu uyumu
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15. Heykel sanatinin temellerini olusturan, abartili kalga ve gogusleri ile bereket simgesi olan g
boyutlu Urilinlere ne ad verilir.

a. Venls b. Afrodit c. Torso d. Bist e. Villendorf
16. Rolyef teknigi ile yapilacak ¢alismaya uygun olan madde, asagidaki maddelerden hangisidir.

a. Tel b. Mukavva c. Kil d. Cam e. Tahta

17. Dunyada bilinen megalitik tapinak yapilarinin en tnlilerinden biridir.

a. St Sophia b. St Katherin c. Kargamis yaziti  d. Stonehenge e. Amenofisin
katedrali kilisesi mezari

18. Renk ¢emberinde bulunan soguk renklerden ikisinin yazildigi cevap asagidakilerden hangisidir.
a. Yesil-mavi b. Siyah-beyaz c. Sari-kirmizi d. Yesil-kirmizi e. Mavi-sari

19. Plastik sanatlarda modelin ylzeyini kaplayan 6rtiintin goriinim ve niteligine ne denir.

a. Ortii b. Yiizey c. Doku d. Dig cephe e. Fon

20. izleyiciye kipirti, kaynasma, hareket ve nese duygusu vermek isteyen ressam asagidaki
gizgilerden hangisini kullanir.

a. Egik cizgileri b. Dikey gizgileri  c. Agili gizgileri d. Yatay cizgileri e. Egri cizgileri
21. Omuz hizasi ve Gstinid konu alan insan resimlerine resim dilinde ne ad verilir.
a. Portre b. Porte c. Bist d. Torso e. Vesikalik

22. Sekil ve renklerin bir diizen iginde, géze hos goriinecek sekilde estetik diizenlemesi asagidaki
isimlerden hangisi ile isimlendirilir.

a. Duzen b. Diizenleme c. Kompozisyon d. Natlirmort e. Denge
23. Bina icini konu alan resimlere plastik sanatlarda verilen isim asagidakilerden hangisidir.

a. Peyzaj b. Figlir c. Portre d. Teknik resim e. Enteriyor
24. Asagidakilerden hangisi ana ve ara renklerden degildir.

a. Yesil b. Lacivert c. Sari d. Mavi e. Kirmizi

25. Yagliboya teknigini uygulamak tizere ahsap ¢erceve lzerine bez gerilerek hazirlanan galisma
ylizeyine ne ad verilir.

a. Maket b. Bezli karton c. Yagl ylzey d. Tuval e. Pres tuval

kartonu

26. Resimde renk planlarinin en 6nemli oldugu resim ¢alisma konusu asagidakilerden hangisidir.

a. Natirmort b. Enteriyor c. Peyzaj resim d. Figlr resim e. Soyut resim

resim resim

27. Yagliboya teknigini uygularken ressamin ¢alisma yizeyini Gzerine koydugu aracin adi nedir.

a. Sovale b. Althik c. Palet d. Tabure e. Gode

28. “Cizgi perspektifi’nin en iyi tanimi asagidakilerden hangisidir.

a. Cisimlerin b. Cisimlerin c. Yol ve trenrayl d. Sira agaclar, e. Cisimlerin

gbziimizden gdziimiizden gibi varliklarin telefon veya elektrik gézimizden

uzaklastikca uzaklastikca goziimizden direklerinin uzaklastikca

kiigilmesidir kiigilmesi, uzaklastikca gbzimuzden kiiguliyormus,
daralmasi ve daralmasidir uzaklastikca daraliyormus ve
kisalmasidir kisalmasidir kisaliyormus gibi

goriinmesidir
29. Resmi cizilecek konuyu karsimiza alarak ¢izdigimiz resimlere plastik sanatlar dilinde verilen isim
asagidakilerden hangisidir.

a. Bellekten b. Bakarak c. Fotograf resim  d. Modelden resim e. Imgesel resim
resim resim

30. Asagidakilerden hangisi sicak renklerin duygusal 6zelliklerinden degildir.

a. Canlilik b. Huzur verici c. ihtiras d. Sicaklik e. Hareket

31. Birbiriyle baglantilari, iliskileri cogalan gerilim noktalarinin birlestirilmesinden dogan form
elemani asagidakilerden hangisidir.

a. Isik b. Golge c. Desen d. Cizgi e. Doku

32. Kursun kalemlerin Gzerindeki rakam ve harfler kmur kismin yaglilik oraninin belirleyicisidir.
Tanimini dikkate aldigimiz zaman, asagidakilerden hangisi yaglilik orani en yliksek kdmiir uca
sahiptir.
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a. 4H b. 8H c. 2B d. 4B e. BB

33. Kursun kalemlerin tzerindeki rakam ve harfler kdmir kismin yaglilik oraninin belirleyicisidir.
Tanimini dikkate aldigimiz zaman, asagidakilerden hangisi yaghlik orani en disik kémir uca
sahiptir.

a.7H b. 12B c. 4B d.2H e. 4H

34. Gokkusagindaki renkleri asagidaki renk gruplarindan hangileri olusturur?

a.Anarenkler+  b. Anarenkler+ c. Ararenkler + d. Anarenkler + Ara  e. Anarenkler +

Ara renkler Yesil + Siyah Kirmizi + Lacivert  renkler + Lacivert Ara renkler +
Beyaz

35. Asagidakilerden hangisi ana renklerden biridir.

a. Yesil b. Mavi c. Kahverengi d. Beyaz e. Mor

36. “Renk perspektifi”nin en iyi tanimi asagidakilerden hangisidir.

a. Goziimizden  b. Yakindan c. Uzaktaki d. Uzaktaki e. Yerle gok

uzaklastikca uzaga renklerin  kirmizi renklerin  renklerin parlak gizgisinin birlesmis

renklerin solmasi mor renk gibi gorinmesi gibi gorinmesi

soluyormus gibi gorinmesi

goérinmesi

37. Resimi ¢izenin bakis agisindan dolayi modelin herhangi bir kisminin oldugundan kisa gériilmesine
ne denir?

a. Perspektif b. Oran c. Denge d. Rakursi e. Higbiri

38. Isigin modele gelis agisina gore, modelin renginin aldig ton derecelerine asagidaki isimlerden
hangisi verilir?

a. Tonlama b. Fon c. Renklendirme  d. Acik-golge e. Valor

39. Bir resimde konuyu olusturan figlirler disinda kalan kisma hangi isim verilir?

a. Arka taraf b. Resim disi c. Bos bolge d. Fon e. Kompozisyon
40. Kirmizi rengin kontrasti olan renk asagidakilerden hangisidir?

a. Beyaz b. Yesil c. Sari d. Mor e. Mavi
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