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Öz: Araştırmanın amacı; okul öncesi dönem çocuklarının motivasyon düzeyleri ile sorumluluk alma 

davranışları arasındaki ilişkiyi incelemektir. Araştırmada, okul öncesi dönem çocuklarının motivasyon 

düzeyleri ile sorumluluk alma davranışları arasındaki ilişki incelendiğinden İlişkisel Tarama Modeli 

kullanılmıştır. Araştırmanın çalışma grubunu 2023-2024 eğitim öğretim yılının güz döneminde Erzurum 

ili Yakutiye merkez ilçesinde bulunan Milli Eğitim Bakanlığına bağlı resmi ilkokulların anasınıfları ve 

anaokullarına devam eden 48-72 aylık 367 çocuk oluşturmaktadır. Araştırmada veri toplama aracı olarak 

gerekli izinleri alınan çocukların motivasyon düzeylerini ölçmek için “Okul Öncesi Çocuklar İçin 

Motivasyon Ölçeği (DMQ18)” ve sorumluluk düzeylerini ölçmek için “Sorumlu Davranma Ölçeği” 

kullanılmıştır. Araştırmanın sonucunda; çocukların sorumluluk düzeylerinin cinsiyet ve okul türü 

değişkenlerine göre; çocukların motivasyon düzeylerinin ise cinsiyet değişkenine göre farklılık 

göstermediği saptanırken (p>0.05); çocukların motivasyon düzeylerinin okul türü değişkenlerine göre 

anlamlı farklılık gösterdiği; bu farklılığın ise anasınıfına giden çocukların lehine olduğu saptanmıştır 

(p<0.05). Araştırmanın sonucunda; okul öncesi dönem çocuklarının motivasyon düzeyleri ile sorumluluk 

alma davranışları arasında pozitif yönde bir ilişki olduğu saptanmıştır. 

 Anahtar Kelimeler: Okul öncesi, motivasyon, sorumluluk 

 

Exploring the Correlation between Motivation Levels and 

Responsibility-Taking Behaviors among Preschool Children 
 
Abstract: The aim of this study was to investigate the correlation between motivation levels and 

responsibility-taking behaviors among preschool children. Employing the Relational Screening Model, 

we analyzed the connection between these variables. The study group comprised 367 children aged 48-72 

month enrolled in kindergartens and the nursery classes of elementary schools affiliated with the Ministry 

of National Education in the central district of Yakutiye, Erzurum province, during the Fall semester of 

the 2023-2024 academic year. In this study, the revised Dimensions of Mastery Questionnaire (DMQ18) 

was employed to gauge the children’s motivation levels, while the Responsible Behavior Scale was 

utilized to assess their responsibility levels. The necessary permissions were obtained for data collection. 

The findings revealed that the children's responsibility levels showed no variance with regard to the 

variables of gender and school type. Similarly, the children’s motivation levels did not exhibit significant 

differences based on gender (p>0.05). However, a noteworthy difference in motivation levels was 

observed concerning school type, favoring children attending nursery class (p<0.05). Overall, the study  
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found that there was a positive relationship between the preschool children's motivation levels and their 

responsibility-taking behaviors. 

Keywords: Preschool, motivation, responsibility 

Introduction 

In order for individuals to lead fulfilling, harmonious, successful, and well-rounded lives, 

active participation in society and the fulfillment of their duties and obligations are essential. This 

entails taking responsibility for one's actions and their consequences, both with regard to oneself 

and to others (Kısa, 2009). Responsibility is characterized by an individual's acknowledgment 

and acceptance of the outcomes of their behavior in the areas where this has an effect on others 

(Özen, 2013). According to Dökmen (2013), assuming responsibility involves recognizing the 

impact of one's actions or inaction on those around us. Cultivating a sense of responsibility from 

an early age is fundamental to fostering self-respect and empathy, and to contributing positively 

to society, ultimately leading to happiness and success. The development of a child's awareness 

of responsibility hinges on their ability to manage themselves and take accountability for their 

actions. Assigning age-appropriate tasks that align with children's developmental stage and 

individual capabilities, without regard to gender, is crucial for fostering their sense of 

responsibility and for their overall development. Encouraging children to tidy up their toys or 

feed themselves after reaching the age of two and a half promotes the development of their sense 

of responsibility (Yavuzer, 2003). 

For preschool children, responsibility entails gaining awareness of their own obligations 

and responsibilities. Their initial understanding of responsibility often stems from experiencing 

positive behaviors from others, such as compassion, attention, and love while having their needs 

met. Research suggests that children raised in environments characterized by trust, love, and care 

during their early years tend to develop a sense of responsibility and positive personality traits 

later in life (Arıkan, 2011, p. 82). Involving children in educational programs designed to 

familiarize them with their responsibilities and teach them how to fulfill these duties is 

instrumental in fostering a sense of responsibility. Through such programs, children not only 

learn to take responsibility but also acquire the skills to cooperate and abide by societal norms, 

and come to perceive themselves as integral parts of their communities (Aladağ, 2009; Şahan, 

2011).  

Responsible children are characterized by their ability to regulate their emotions and 

behaviors, particularly in challenging situations. They demonstrate resourcefulness in decision-

making, utilizing the available resources effectively. These children exhibit independence in 

decision-making, displaying confidence in their choices. They possess a strong sense of self-

confidence and meet their needs while respecting the rights of others. Regardless of 

circumstances, responsible children make a concerted effort to fulfill their duties. They maintain 

high self-esteem and are willing to accept the consequences of their actions, whether positive or 

negative (adapted from Nelson & Low, 2004, as cited in Özen, 2013; Yaşar, 2011). It is evident 

that responsible children exhibit high intrinsic motivation to learn, complete assigned tasks, and 

engage in exploration (Altıntaş, 2015). Motivation, in this context, refers to a child's initiative to 

engage in activities based on their own volition and internal drive, independent of external 

influences (Morey, 2017). It encompasses various aspects, including curiosity, patience, 

persistence, self-awareness, responsibility, individual goals, self-esteem, as well as environmental 
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factors such as the characteristics of the school, teachers, and educational programs (Ulusoy, 

2002). A motivated child demonstrates increased willingness to participate in activities, makes 

autonomous choices, effectively communicates their emotions, maintains focus during tasks, 

exercises autonomous decision-making, and fulfills their responsibilities to achieve the desired 

outcomes. Such children engage in learning activities without succumbing to frustration 

(Berkhenke, 2013; Ulusoy, 2002; Vatansever Bayraktar, 2015).  

The cultivation of intrinsic motivation and the ability to make independent choices are 

crucial in fostering a sense of responsibility and instigating enduring behavioral changes in 

children. Intrinsic motivation, stemming from internal drives and interests, facilitates lasting and 

impactful learning experiences, while extrinsic motivation, prompted by external factors, tends to 

yield only temporary behavioral changes (Deci & Ryan, 2000). It has thus been emphasized that, 

instead of relying on extrinsic motivators such as rewards, punishments, and reinforcements, 

which may only produce short-term results, practices emphasizing children's acceptance of the 

consequences of their actions, active participation in decision-making processes, and an internal 

locus of control are more effective in fostering responsibility (Gordon, 2002; Yontar, 2007). 

Encouraging children to engage in activities that align with their intrinsic motivations and 

allowing them to make independent choices empowers them to take ownership of their behaviors 

and fosters the development of long-term responsibility. In their research, Özen, Gülaçtı and 

Çıkılı (2002) demonstrated that individuals characterized by internal control tend to consistently 

fulfill their responsibilities from the decision-making stage to the execution of actions, whereas 

those more subject to external control evade responsibility. Consequently, to instill a lasting 

sense of responsibility in children, it is crucial for them to internalize the concept and actively 

demonstrate behaviors that are aligned with fulfilling their obligations (Taşdemir & Dağıstan, 

2014).  

A comprehensive examination of the relevant literature reveals studies on responsibility 

and motivation conducted across diverse age groups and sample populations, both domestically 

in Türkiye and internationally. In their study, Cantillon and Macdermott (2008) investigated the 

factors contributing to effective learning motivation within an internship environment during 

postgraduate clinical education in England. They discovered that increasing intern responsibility 

for patient care significantly enhanced learning motivation. Similarly, Li, Wright, Rukavina and 

Pickering (2008) identified a positive correlation between secondary-school students' levels of 

responsibility in physical education classes and their intrinsic motivation levels. Additionally, 

Bayraktar (2015) found that students' educational motivation increased when they fulfilled 

course-related responsibilities, actively engaged in lessons, diligently completed homework 

assignments, and achieved success in examinations. Bülbül (2021) examined children aged 48-72 

months attending preschool education institutions and discovered a significant correlation 

between the marital adjustment scores of the children's parents and the children's scores in the 

responsibility behaviors sub-dimension. Köyceğiz Gözeler and Özbey (2023) found that a 

training program designed to support intrinsic motivation significantly improved the self-

regulation skills of preschool children. Özbey and Köyceğiz (2019) determined that there was a 

significant difference in the motivation levels of preschool children who participated in the Social 

Skills Training Program. The acquisition of responsibilities and corresponding behaviors among 

preschool children not only improves their intrinsic motivation but also fosters their enthusiasm 

for undertaking new tasks. Children who demonstrate alignment with their responsibilities exhibit 

greater eagerness to participate in learning activities, display patience and persistence when 
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encountering challenges, and persistently strive to achieve their goals without succumbing to 

discouragement. A review of the literature shows that while preschool children's motivation 

levels have been explored in various contexts, studies on responsibility are scarce and no research 

has examined the relationship between children's responsibility and motivation levels. From this 

perspective, the present study aimed to examine the relationship between the motivation levels 

and responsibility levels of preschool children. Additionally, as the first study to highlight this 

relationship, it serves as an important reference point for researchers and teachers. 

Method 

Given that the study aimed to explore the relationship between children's responsibility 

and motivation levels, the researchers opted to employ the Relational Screening Model, a 

commonly utilized screening approach. The Relational Screening Model is specifically designed 

to ascertain the extent and/or existence of changes between two or more variables (Karasar, 

2014). 

Participants 

The research sample comprised a total of 367 children aged 48-72 months (N=1754), 

drawn from kindergartens and the nursery class of elementary schools affiliated with the Ministry 

of National Education in the central district of Yakutiye, Erzurum province, during the Fall 

semester of the 2023-2024 academic year. The sample size was determined using the random 

cluster sampling formula. Of the children, 60.33% were girls (n=216), while 39.67% were boys 

(n=151). Regarding educational settings, 47.20% attended kindergarten (n=169), while 52.80% 

attended nursery class (n=198). The selection criteria included children from families with 

similar socioeconomic and cultural backgrounds, cooperation from school administrations and 

teachers, as well as the voluntary participation of both the parents and children. 

Data Collection Tools 

Dimensions of Mastery Questionnaire (DMQ18) 

The motivation scale for preschool children utilized in this study was initially developed 

and validated by Morgan et al. (1993) as the DMQ18 over a 30-year period. It was adapted into 

Turkish by Özbey and Dağlıoğlu (2017). The scale, administered by the children's teachers, 

employs a five-point Likert-type format to assess various dimensions of motivation. Comprising 

39 items distributed across seven subscales, namely Cognitive Persistence, High Level 

Satisfaction, Negative Reaction, Gross Motor Persistence, Social Persistence with Adults, Social 

Persistence with Children, and General Competence, the scale evaluates aspects such as 

emotional responses and behavioral tendencies related to motivation. Sample items from the scale 

include "Seems sad when he/she cannot reach a goal" and "Gets excited when he/she 

understands something." Reliability analysis of the scale yielded satisfactory results when the 

Spearman Brown two-half test reliability and Cronbach Alpha reliability coefficients were 

calculated. Additionally, item loadings ranged from .51 to .94, indicating strong associations with 

their respective factors. Overall, the factors explained a total variance of .71. Higher scores on the 

scale signify increased levels of motivation, whereas lower scores indicate decreased motivation 

levels. 

 

 



 Van Yüzüncü Yıl Üniversitesi Eğitim Fakültesi Dergisi, 2024; 21(2), s.629-647. 

Van Yüzüncü Yıl University Journal of Education, 2024; 21(2), p.629-647. DOI:10.33711/yyuefd.1441794 

This study is licensed under Creative Commons Attribution-NonCommercial-NonDerivative (CC BY NC ND) 633 

Responsible Behavior Scale 

The Responsible Behavior Scale, developed by Altunok Çal and Yeşil in 2019, is a five-

point Likert-type scale comprising 44 items consolidated under one factor. Scores on the scale 

range from 20 (lowest) to 100 (highest), with responses categorized as "Very Bad" (1), "Bad" (2), 

"Moderate" (3), "Good" (4), and "Very Good" (5). Sample items include statements such as 

"Everything should be in its place so that bad things do not happen" and "He/she cries when 

thinking about his/her parents when he/she is in kindergarten/school". The items collectively 

account for 49.09% of the overall variance, indicating a substantial explanatory power. The scale 

demonstrates strong internal consistency, as evidenced by a Cronbach Alpha coefficient of 0.975. 

This high reliability suggests that the scale consistently and reliably measures levels of 

responsible behavior among preschool children. Consequently, the Responsible Behavior Scale 

emerges as a valid and dependable tool for assessing responsibility levels in this demographic. 

An increase in scores on the scale signifies an improvement in responsible behavior, while a 

decrease indicates a decline in such behavior. 

Data Collection and Analysis 

The research adhered to ethical standards, with approval obtained from the relevant 

authorities. Ethical permission was granted by the Ethics Committee of MardinArtuklu 

University (Approval Number: E-79906804-050.06.04-56137), and permission for the study was 

also obtained from the Erzurum Provincial Directorate of National Education (Permission 

Number: E-34233153-900-117077). Additionally, the necessary permissions and approvals were 

secured from all participants. To assess the motivation levels of the children, the DMQ18 was 

utilized, while the Responsible Behavior Scale was employed to measure their levels of 

responsibility. Each scale was completed by the respective teacher for each child. Data analysis 

was conducted using the SPSS program. Initially, the skewness and kurtosis values were 

examined to assess the normal distribution of the data, with values falling within the range of -2 

to +2 indicating normal distribution. Consequently, parametric tests were employed for data 

analysis. To investigate whether scores on the scales differed based on gender and duration of 

school attendance, the Independent Groups T-Test was utilized. Furthermore, the relationship 

between scores obtained from the Responsible Behavior Scale and the DMQ18 was examined 

using a Correlation Matrix. 

Findings 

This section presents the study's findings regarding the sample characteristics, potential 

differences in children's scores on the DMQ18 and the Responsible Behavior Scale based on the 

variables of school type and gender, and the relationship between motivation and responsibility 

levels. 
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Table 1 

Independent Sample T-Test Results Comparing Responsible Behavior Scale and DMQ18 Scores, 

Including Subscales, by Gender 

 Groups N X SS t p 

Responsible 

Behavior 

Girl 216 3.911 .654 1.350 .178 

Boy 151 3.818 .641 

Cognitive Persistence Girl 216 3.405 .851 .342 .732 

Boy 151 3.374 .838 

 Gross Motor 

 Persistence 

Girl 216 3.720 .800 .817 .414 

Boy 151 3.649 .855 

 Social 

 Persistence  

 with Adult 

Girl 216 3.445 .949 1.637 .102 

Boy 151 3.279 .962 

Social Persistence 

with Children 

Girl 216 3.571 .707 .992 .332 

Boy 151 3.495 .746 

 High Level 

 Satisfaction 

Girl 216 3.883 .851 1.584 .114 

Boy 151 3.741 .831 

 Negative 

 Reaction 

Girl 216 3.365 .759 1.368 .172 

Boy 151 3.258 .701 

 General 

 Competency 

Girl 216 3.578 .817 .840 .402 

Boy 151 3.504 .851 

p<0.05 

Examining Table 1, it was determined that there were no statistically significant 

differences in the sub-dimensions of the DMQ18 and the total scores for the Responsible 

Behavior Scale based on the gender of the participating children (p> 0.05). 

Table 2 

 Independent Sample T-Test Results Comparing Responsible Behavior Scale and DMQ18 Scores, 

Including Subscales, by School Type 

Variables Groups N X SS t P 

Responsible 

Behavior 

Kindergarten 169 3.854 .752 -.501 .617 

Nursery class 198 3.889 .549 

Cognitive 

Persistence 

Kindergarten 169 3.345 .873 -.991 .322 

Nursery class 198 3.433 .820 

Gross Motor 

Persistence 

Kindergarten 169 3.636 .856 -1.169 .243 

Nursery class 198 3.737 .792 

Social Persistence  

with Adult 

Kindergarten 169 3.181 1.024 -3.686 .000 

Nursery class 198 3.544 .864 

Social Persistence with 

Children 

Kindergarten 169 3.445 .745 -2.328 .020 

Nursery class 198 3.621 .696 

 



 Van Yüzüncü Yıl Üniversitesi Eğitim Fakültesi Dergisi, 2024; 21(2), s.629-647. 

Van Yüzüncü Yıl University Journal of Education, 2024; 21(2), p.629-647. DOI:10.33711/yyuefd.1441794 

This study is licensed under Creative Commons Attribution-NonCommercial-NonDerivative (CC BY NC ND) 635 

High Level 

Satisfaction 

Kindergarten 169 3.765 .904 -1.232 .219 

Nursery class 198 3.875 .789 

Negative  

Reaction 

Kindergarten 169 3.244 .809 -1.857 .064 

Nursery class 198 3.387 .664 

General 

Competency 

Kindergarten 169 3.469 .848 -1.674 .095 

Nursery class 198 3.615 .811 

p<0.05 

Examining Table 2, a significant difference was noted favoring children attending nursery 

class in the Social Persistence with Adults and Social Persistence with Children sub-dimensions 

of the DMQ18 based on the school types of the participating children (p < 0.05). Specifically, it 

was observed that the mean scores of children attending nursery class were higher in the Social 

Persistence with Adults sub-dimension (X=3.544) and the Social Persistence with Children sub-

dimension (X=3.621) compared to children attending kindergarten. This suggests that children 

attending nursery class exhibit higher motivation levels than those attending kindergarten. 

However, when examining the scores obtained from the total Responsible Behavior Scale, no 

significant difference was found based on the variable of school type. Therefore, the variable of 

school type did not have a significant impact on overall responsible behavior scores of the 

participating children. 

Table 3 

Correlation Matrix Illustrating the Relationship among the Subscales of the DMQ18, the Responsible 

Behavior Scale, and Demographic Variables 

     1 2 3 4 5 6 7 8 9 10 

1 Gender 
 1                   

                     

2 School Type 
r 0.039 1                 

p 0.453                   

3 Cognitive Persistence 
r -0.018 0.052 1               

p 0.732 0.322                 

4 Gross Motor Persistence 
r -0.043 0.061 .642** 1             

p 0.414 0.243 0,00               

5 Social Persistence with Adult 
r -0.085 .189** .272** .516** 1           

p 0.102 0.00 0.00 0,00             

6 Social Persistence with Children 
r -0.052 .121* .590** .750** .723** 1         

p 0.322 0.02 0.00 0.00 0.00           

7 High Level Satisfaction 
r -0.083 0.065 .601** .824** .510** .730** 1       

p 0.114 0.214 0.00 0.00 0.00 0.00         

8 Negative Reaction 
r -0.071 0.097 .472** .616** .510** .623** .609** 1     

p 0.172 0.064 0.00 0.00 0.00 0.00 0.00       

9 General Competency 
r -0.044 0.087 .760** .766** .453** .685** .717** .567** 1   

p 0.402 0.095 0.00 0.00 0,00 0.00 0.00 0,00     

10 Responsible Behavior 
r -0.070 0.027 .665** .711** .415** .675** .707** .515** .752** 1 

p 0.178 0.608 0.00 0.00 0.00 0.00 0.00 0.00 0.00   
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 *p<0.05 **p<0.0 

Examining Table 3, it is clear that there were significant correlations between various 

subscales of the DMQ18 and the Responsible Behavior Scale. Specifically, the Cognitive 

Persistence sub-dimension demonstrated a strong positive correlation with Responsible Behavior 

(r= .665; p< .01), as did the Gross Motor Persistence sub-dimension (r= .711; p< .01). Moreover, 

Social Persistence with Adults (r= .415; p< .01) and Social Persistence with Children (r= .675; p< 

.01) also exhibited noteworthy positive correlations with Responsible Behavior. Additionally, 

High Level Satisfaction (r= .707; p< .01), Negative Reaction (r= .515; p< .01), and General 

Competence (r= .752; p< .01) were positively correlated with Responsible Behavior. In essence, 

these findings underscore that as children's motivation levels improve, their propensity for 

responsible behavior likewise increases. 

The analysis revealed a significant positive correlation between the Social Persistence 

with Adults (r= .189, p< 0.01) and Social Persistence with Children (r= .121, p< 0.05) sub-

dimensions of the DMQ18 and the variable of school type. This suggests that the motivation 

levels of the children attending nursery class were higher than those of the children attending 

kindergartens. On the other hand, no significant relationship was found between the sub-

dimensions of motivation and the responsible behavior levels of preschool children and the 

variable of gender. 

Conclusion and Discussion 

It was concluded that there was no significant relationship between children's levels of 

responsible behavior and the variable of gender (Table 1). Reviewing the existing literature, it 

was found that several studies have explored the influence of gender on children's levels of 

responsible behavior. Gündüz (2014), Hotamışlı et al.(2010), Küçükşen and Budak (2017), Onay 

(2021), Özcan (2021), Özçelik (2019) and Yalçın (2021) reported no significant difference 

between children's responsibility levels and their gender. Conversely, other studies have indicated 

that girls tend to exhibit higher responsibility levels than boys. Research conducted by Abdi 

Golzar (2006), Akbaş (2009), Aladağ (2009), Bülbül (2021), Canöz (2019), Kesici (2018), Özalp 

et al. (2008), Özbulat (2020), Yeşil (2013) and Yontar (2013) supported the notion that girls 

demonstrate higher responsibility levels than boys. These findings demonstrate that while some 

studies found no significant gender-based differences in responsible behavior levels among 

children, others observed that girls tend to exhibit higher levels of responsibility. 

Granting preschool children autonomy within the classroom environment encourages 

them to willingly take on responsibilities associated with the tasks of their choosing. This not 

only nurtures various aspects of their development but also fosters their awareness of 

accountability (Altunok Çal, 2018). Individuals have to navigate a range of social and economic 

dynamics while shouldering diverse responsibilities within both familial and societal contexts 

(Onur Cansız, 2004). Numerous factors contribute to instilling a sense of responsibility in 

children. For instance, the increasing involvement of women in the workforce in today’s world, 

along with responsibilities being shared between men and women at home, serve as models for 

children to emulate. Moreover, shifts in parental approaches to child-rearing may also shape 

children's understanding of responsibility. Similarly, within educational settings, teachers play a 

crucial role in assigning age-appropriate responsibilities to children, ensuring that all students 

have a voice in terms of classroom rules and activities, and fostering a culture where every child 
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is accountable for completing their designated tasks. These collective efforts contribute to equal 

levels of responsibility among both girls and boys.  

The study determined that there was no significant relationship between children's 

motivation levels and variable of gender (Table 1). Reviewing the relevant literature, several 

studies examining the impact of gender on children's motivation levels were identified. 

Researchers such as Ayan (2014), Aydın (2007), Bozkurt and Bircan (2015), Gözübüyük (2020), 

Kara (2021), Morgan et al. (2017), Özbey (2018), Pirmohamed et al. (2017), Topçu and Leana 

Taşçılar (2016), Toplu (2019), Türkmen (2019), Uluçay (2017) and Yazıcıoğlu and Çavuş 

Güngören (2019) reached similar conclusions, finding no significant differences in children's 

motivation levels based on gender. Contrary to this finding of the present research, various 

studies in the related literature have suggested that girls tend to exhibit higher motivation levels 

than boys. Altun and Yazıcı (2010), Bozkurt and Memiş (2013), Gilmore et al. (2003), Güvercin 

et al. (2010), Karataş and Ergin (2018), Kızgın (2019), Kurnaz and Yıldız (2015), Özbey and 

Dağlıoğlu (2017), Özbulat (2020), Özcan and Kaya (2017), Sung and Padilla (1998), and Yaman 

and Dede (2007) have all reported findings indicating higher motivation levels among girls than 

boys. 

Creating a classroom environment where children feel valued, unique, and supported in 

meeting their needs while also having the freedom to make their own choices fosters their interest 

in activities. In preschool settings, the learning environment crafted by teachers profoundly 

influences children's active engagement in activities and their motivation to learn (Lumsden, 

1994). Teachers play a pivotal role in this process by ensuring that all children have equal 

opportunities, promoting equal participation among students, tailoring plans to align with 

children's interests and needs, designing classrooms to spark curiosity and foster motivation, and 

demonstrating warmth and affection towards children. These strategies may have a comparable 

impact on the motivation levels of both boys and girls. 

The study's findings revealed no significant relationship between the children's level of 

responsible behavior and the variable of school type (Table 2). This aligns with the research 

conducted by Altunok Çal (2018), who similarly observed that teachers' perceptions of children's 

level of responsible behavior did not differ in a statistically significant manner in terms of the 

type of institution at which they were employed.  

It appears that when teachers in preschool education institutions focus on highlighting 

children's capabilities rather than their limitations, and underscore the necessity and significance 

of tasks, then children are more motivated to take responsibility (Sürücü, 2007). Additionally, the 

fair distribution of responsibilities in the classroom based on the individual interests and abilities 

of all children, ensuring that girls and boys are assigned tasks in equal measure during activities, 

and fostering active participation from all children may influence both girls and boys to take on 

equal levels of responsibility. Moreover, creating learning environments where children can act 

independently, feel at ease, and collaborate with their peers in areas of mutual interest likely 

supports children's inclination to take responsibility. The opportunities provided by the teacher in 

the classroom environment make children willing to take responsibility during activities. Various 

factors, such as creating a comfortable and lively classroom environment, allowing children to 

move about freely, and the teacher's interaction with children during activities, encourage 

children to take responsibility and actively participate in classroom activities (Tutkun, 2012). 
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The study revealed a significant difference in the motivation levels of children, favoring 

those attending nursery class compared to those attending kindergarten (Table 2). This finding is 

consistent with previous research conducted by Özbey (2018), which found significant 

differences in the motivation levels of children attending independent kindergartens compared to 

those attending nursery classes within public elementary schools. Similarly, Öner (2023) 

observed higher motivation levels among children attending nursery class compared to those 

attending kindergarten.  

Intrinsic motivation in the classroom stems from the fulfillment and enjoyment derived 

from accomplishing tasks. Therefore, children's motivation to learn is enhanced when they can 

strive for a sense of achievement, find enjoyment and satisfaction in their work, take 

responsibility for their behavior, and feel connected as members of a group (Sardoğan, 2012). 

Factors such as selecting educational materials based on the children's interests and needs, 

considering their developmental characteristics and the classroom size, organizing the learning 

environment to ensure the safety and well-being of children, and maintaining optimal 

temperature, lighting, and humidity levels are crucial for enhancing the quality of education in 

nursery class. By creatively arranging the classroom environment, nursery class teachers can 

provide higher-quality education, thereby supporting children's motivation (Yurtal & Yaşar, 

2008).  Several factors may have contributed to the higher motivation levels of the children in 

nursery class. Teachers play a vital role here by utilizing the classroom environment and 

materials in a manner that stimulates children's interest, keeping their curiosity alive. 

Additionally, establishing clear classroom rules while allowing children to make independent 

choices within these guidelines fosters a sense of autonomy and responsibility. Teachers may also 

periodically modify the classroom environment to maintain children's interest and curiosity. 

Moreover, activities that encourage interaction, sharing, and taking responsibility further enhance 

children's motivation levels in nursery class settings. Several factors significantly contribute to 

children's motivation, including feeling competent in the classroom, seeing themselves as class 

members, having a positive self-perception, participating in classroom decisions, planning 

activities based on children's interests and needs, organizing the classroom for inclusive 

participation, considering children's opinions when making classroom rules, and ensuring 

positive interactions among children (Sardoğan, 2012). 

The study revealed a positive and significant relationship between children's motivation 

levels and their levels of taking responsibility (Table 3). Reviewing the existing literature, it 

becomes apparent that the relationship between children's motivation levels and their levels of 

taking responsibility has been investigated in studies involving various samples and age groups, 

and these have led to diverse results. For instance, Gülle (2021) found a positive and moderate 

relationship between middle school students' motivation toward school and their responsibility 

for learning. Conversely, Lee, Kim and Kim (2012) observed a low-level positive relationship 

between Korean middle school students' social responsibility levels and their intrinsic motivation, 

along with a high-level positive relationship between their intrinsic motivation and personal 

responsibility levels. In line with previous research, Özbey (2018) discovered a moderate and 

positive relationship between the motivation levels and value behaviors of 48-72-month-old 

children attending preschool education institutions. Similarly, Özbulat (2020) identified a 

significant and highly positive correlation between secondary school students' learning 

responsibility and their motivation at school. Tanrıseven and Dilmaç (2013) found that students' 

human values significantly predicted their learning and motivational beliefs. Furthermore, Yakar 
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(2017) observed that learning tasks conducted within the context of potential development areas 

enhanced students' responsibility and motivation levels, particularly among middle school 

students.  

To foster children's motivation for learning and engagement in preschool education 

settings, it is crucial to support their roles and responsibilities within classroom activities 

(McInerney & Ali, 2006). Furthermore, enhancing peer relations, building upon children's prior 

knowledge, offering appropriate guidance, and employing diverse methods and techniques to 

bolster motivation for learning are pivotal for nurturing children's motivation (Dağlı, 2022). 

Children who exhibit motivation towards learning activities often demonstrate improved learning 

performance, thereby developing a sense of responsibility for their own learning (Cohen & Lotan, 

1995). Within classrooms, teachers can facilitate this process by devising plans that stimulate 

children's enthusiasm for learning, cater to their interests and needs and incorporate activities that 

spark curiosity. This empowers children to make independent choices, and leads to the 

experience of success during practical tasks. Such strategies likely contribute to the development 

of children's sense of responsibility and motivation. 

Based on the findings of the research, the following recommendations can be made:  

 The study revealed a positive correlation between children's motivation levels and their 

sense of responsibility. Building on this finding, teachers can enhance children's 

responsibility levels and bolster their motivation by designing age-appropriate activities 

and programs that promote active participation and decision-making in the classroom. By 

implementing such initiatives, educators can effectively nurture a sense of responsibility 

and intrinsic motivation among their students.   

 The study revealed that nursery class children exhibited notably higher motivation levels 

compared to those in kindergarten. To leverage this finding, it would be advisable to 

provide in-service training sessions for kindergarten teachers, focusing on optimizing 

classroom environments and designing educational activities that stimulate and sustain 

children's motivation. Additionally, improving teachers' skills at preparing programs 

could further enrich the learning experience of kindergarten students, ensuring they 

remain engaged and enthusiastic about their educational journey.  
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Geniş Özet 

Problem Durumu 

Okul öncesi dönem çocukları için sorumluluk kendi yükümlülüklerinin ve görevlerinin 

farkına varması anlamına gelmektedir (Arıkan, 2011, 82). Çocuğun sorumluluklarının neler 

olduğunu bilmesi ve bu sorumlulukları öğrenebilmesi için gerekli eğitim programlarına dahil 

edilmesi sorumluluk alma davranışının gelişmesine katkı sağlamaktadır. Bu sayede çocuklar 

sorumluluk almanın yanı sıra aynı zamanda iş birliği yapabilen, yaşadığı toplumun kurallarına 

uyan ve kendini o toplumun parçası gören bireyler olabilmektedirler (Aladağ, 2009; Şahan, 

2011).  

Çocuklarda sorumluluk bilincinin geliştirilebilmesi ve belirlenen bir konuda kalıcı 

davranış değişikliği meydana gelebilmesi için çocukların konuya ilişkin içsel motive olmaları ve 

bağımsız seçimler yapabilmeleri önem arz etmektedir. Sağlanan içsel motivasyon kalıcı ve etkili 

öğrenmeler gerçekleşmesini sağlarken; dışsal faktörlerin etkisiyle gerçekleşen dışsal 

motivasyonda geçici davranış değişiklikleri meydana gelmektedir (Deci ve Ryan, 2000). Bu 

nedenle çocukların sorumluluk bilinci kazanmaları için ödül, ceza, pekiştireç gibi dış disiplin 
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ağırlıklı uygulamalarla dışsal motivasyon sağlamak yerine davranışlarının iyi ve kötü sonuçlarını 

kabul edebilecekleri, süreçte kendilerinin aktif olabilecekleri ve tamamen iç denetimin ağırlıklı 

olduğu uygulamaların çocukların sorumluluk bilincini kazanma noktasında daha etkili olacağı 

vurgulanmaktadır (Gordon 2002; Yontar, 2007). Alan yazın incelendiğinde konuya ilişkin 

yapılan çalışmaların farklı yaş grubu ve örneklemlerle sınırlı olduğu görülmektedir. Bu nedenle 

çalışma okul öncesi dönem çocuklarının motivasyon düzeyleri ve sorumluluk düzeyleri 

arasındaki ilişkiye dikkat çeken ilk çalışma olması sebebiyle araştırmacılara ve öğretmenlere 

örnek teşkil etmesi açısından önem arz etmektedir.  

Yöntem 

Araştırmada çocukların sorumluluk alma ve motivasyon düzeyleri arasındaki ilişki 

inceleneceğinden genel tarama modellerinden İlişkisel Tarama Modeli kullanılmıştır. İki ya da 

daha fazla sayıdaki değişken arasındaki değişimin derecesini ve/veya varlığını tespit etmek 

amacıyla İlişkisel Tarama Modeli kullanılmaktadır (Karasar, 2014). Araştırmanın çalışma 

grubunu 2023-2024 eğitim öğretim yılının güz döneminde Erzurum ili Yakutiye merkez ilçesinde 

bulunan Milli Eğitim Bakanlığına bağlı resmi ilkokulların anasınıfları ve anaokullarına devam 

eden (N=1754) 48-72 aylık çocuk içerisinden tesadüfî küme örnekleme formülü kullanılarak 

tespit edilmiş toplam 367 çocuk oluşturmaktadır. Çalışma grubunda yer alan çocukların 

%60,33’ünün kız (n=216), %39,67’sinin erkek (n=151); %47,20’sinin anaokuluna (n=169), 

%52,80’inin anasınıfına (n=198) devam eden çocuklardan oluştuğu görülmektedir. Araştırmada 

çocukların benzer sosyoekonomik ve kültürel özelliklere sahip ailelerden olması, okul idaresi ve 

öğretmenlerin istekli olması, ebeveyn ve çocukların gönüllü olması ölçütleri dikkate alınmıştır. 

Araştırmada veri toplama aracı olarak gerekli izinleri alınan çocukların motivasyon düzeylerini 

ölçmek için “Okul Öncesi Çocuklar İçin Motivasyon Ölçeği (DMQ18)” ve sorumluluk 

düzeylerini ölçmek için “Sorumlu Davranma Ölçeği” kullanılmıştır.  

Araştırma için Mardin Artuklu Üniversitesi Etik Kurulundan E-79906804-050.06.04-

56137 sayılı etik izni, Erzurum İl Milli Eğitim Müdürlüğünden E-34233153-900-117077 sayılı 

uygulama izni ve katılımcılardan gerekli izin ve onaylar alınmıştır. Çocukların motivasyon 

düzeylerini ölçmek için “Okul Öncesi Çocuklar İçin Motivasyon Ölçeği (DMQ18)” ve 

sorumluluk düzeylerini ölçmek için ise “Sorumlu Davranma Ölçeği” öğretmen tarafından her 

çocuk için birer tane olacak şekilde doldurulmuştur.  

Verilerin analizi sırasında SPSS programından yararlanılmış ve ilk önce verilerin normal 

dağılım gösterip göstermediğini saptamak amacıyla çarpıklık ve basıklık değerlerine bakılarak 

elde edilen değerlerin -2 ve +2 arasında olduğu tespit edilmiştir. Bu değerler verilerin normal 

dağılım gösterdiğini kanıtlamıştır. Bu nedenle verilerin analizinde parametrik testler 

kullanılmıştır. Ölçeklerden elde edilen puanların cinsiyet ve okula devam süresi değişkenlerine 

göre farklılaşıp farklılaşmadığına karar vermek için Bağımsız Gruplar t Testi; Çocukların 

“Sorumlu Davranma Ölçeği” ve “Okul Öncesi Çocuklar İçin Motivasyon Ölçeği (DMQ18)” 

ölçeklerinden aldıkları puanlar arasındaki ilişkiyi belirlemek için ise Korelasyon Matrisi 

kullanılmıştır. 

Sonuç ve Tartışma 

Araştırmanın sonucunda çocukların sorumlu davranma düzeyleri ile cinsiyet değişkeni 

arasında ilişki olmadığı saptanmıştır. İlgili literatür incelendiğinde çocukların sorumlu davranma 

düzeyleri üzerinde cinsiyetin etkisinin incelendiği çalışmalara rastlanmıştır. Gündüz (2014), 

Hotamışlı, Aydan, Menteşe & Yörük (2010), Küçükşen & Budak (2017), Onay (2021), Özcan 
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(2021), Özçelik (2019) ve Yalçın (2021) yaptıkları çalışmalarda çocukların sorumluluk alma 

düzeyleri ile cinsiyetleri arasında anlamlı farklılık olmadığını saptamışlardır. 

Araştırmanın sonucunda çocukların motivasyon düzeyleri ile cinsiyet değişkeni arasında 

ilişki olmadığı saptanmıştır. İlgili literatür incelendiğinde çocukların motivasyon düzeyleri 

üzerinde cinsiyetin etkisinin incelendiği çalışmalar olduğu görülmüştür. Ayan, 2014; Aydın, 

(2007); Bozkurt & Bircan, 2015; Gözübüyük, (2020); Kara, 2021; Morgan, Liao, Nyitrai, Huang, 

Wang, Blasco, Ramakrishnan & Józsa (2017); Özbey, 2018; Pirmohamed, Debowska & 

Boduszek (2017); Topçu & Leana Taşçılar (2016); Toplu, (2019), Türkmen (2019) Uluçay 

(2017) ve Yazıcıoğlu & Çavuş Güngören, 2019; yaptıkları çalışmalarda çocukların motivasyon 

düzeylerinin cinsiyet değişkenine göre farklılaşmadığı sonucuna ulaşmışlardır. 

 Araştırmanın sonucunda çocukların sorumlu davranma düzeyleri ile okul türü değişkeni 

arasında ilişki olmadığı saptanmıştır. Altunok Çal (2018) çalışmasında öğretmenlerin çocukların 

sorumlu davranma düzeyi algılarının çalışılan kuruma göre istatistiksel olarak anlamlı olmadığını 

saptamıştır.  

Araştırmanın sonucunda çocukların motivasyon düzeylerinde devam ettikleri okul türüne 

göre anasınıfına devam eden çocukların lehine anlamlı farlılık olduğu saptanmıştır. Özbey’in 

(2018) yaptığı çalışmada bağımsız anaokuluna devam eden çocukların motivasyon düzeylerinin 

resmi ilkokulların anasınıfına devam eden çocuklara göre anlamlı farklılık gösterdiği saptanırken; 

Öner (2023)’in yaptığı çalışmada ise anasınıfına devam eden çocukların motivasyon düzeylerinin 

anaokuluna devam eden çocuklara kıyasla motivasyon düzeylerinin daha yüksek olduğu 

saptanmıştır.  

Araştırma sonucunda çocukların motivasyon düzeyleri ile sorumluluk alma düzeyleri 

arasında pozitif yönde ve anlamlı bir ilişki olduğu saptanmıştır. İlgili alan yazın incelendiğinde 

çocukların motivasyon düzeyleri ile sorumluluk alma düzeyleri arasındaki ilişkinin farklı 

örneklemlerde ve yaş gruplarıyla yapılan araştırmalarda incelendiği ve elde edilen sonuçların 

farklılık gösterdiği görülmektedir. Araştırmalar incelendiğinde; Gülle (2021) yaptığı çalışmada 

ortaokul öğrencilerinin okula yönelik motivasyonları ile öğrenmeye ilişkin sorumlulukları 

arasında pozitif yönde ve orta düzeyde bir ilişki olduğunu saptarken; Lee, Kim & Kim (2012) 

Koreli ortaokul öğrencilerin sosyal sorumluluk düzeyleri ile içsel motivasyonları arasında düşük 

düzeyde ve pozitif yönlü; içsel motivasyonları ile kişisel sorumluluk düzeyleri arasında ise 

yüksek düzeyde ve pozitif yönlü bir ilişki olduğunu saptamışlardır. Araştırma sonuçları 

doğrultusunda aşağıdaki öneriler verilebilir.  

Araştırmada çocukların motivasyon düzeyleri ile sorumluluk alma düzeyleri arasındaki 

ilişkinin pozitif yönde olduğu saptanmıştır. Bu sonuç doğrultusunda çocukların sorumluluk 

düzeylerinin artırılması ve motivasyonlarının desteklenmesi amacıyla öğretmenler çocuklara yaş 

ve gelişimlerine uygun sorumluluk alabilecekleri etkinlikler ve programlar hazırlayarak 

sınıflarında uygulayabilirler.   

Araştırmada anasınıfına devam eden çocukların anaokuluna devam eden çocuklara göre 

motivasyon düzeylerinin daha yüksek olduğu saptanmıştır. Anaokullarında görev yapan 

öğretmenlere çocukların motivasyonlarını desteklemeye ilişkin sınıf ortamının düzenlenmesi ve 

eğitim etkinliklerinin planlanmasına ilişkin hizmet içi eğitimler verilerek program hazırlama 

becerileri desteklenebilir. 


