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Abstract: This study investigates undergraduate EFL students’ perceptions of online assessment, focusing on their
challenges and the solutions they propose to address them. Additionally, it examines variations in student
perceptions based on key demographic variables, including self-perceived computer skill level and ownership of
digital devices, using independent samples t-tests. The participants are 200 students enrolled in a language
department at a university in Tiirkiye. Quantitative data were gathered through the Online Assessment Perception
Inventory (Alsalhi et al., 2022), while qualitative data were obtained from semi-structured interviews. The
quantitative analysis revealed significant differences in students’ perceptions of online assessment based on their
computer skill levels and device ownership. Despite an overall favourable perception of online assessment,
students expressed specific concerns that highlighted areas for improvement. Qualitative findings revealed that
students often associated online assessment with challenges in areas such as exam content, question design,
platform functionality, individual capabilities, socio-economic factors, and the level of instructor support.
Furthermore, students suggested targeted solutions such as advocating for improvements in the planning and
structure of online exams, question quality, and instructor involvement. These findings underscore the importance
of adapting online assessment practices to meet students’ needs better and enhance their learning experiences.
Finally, the study concludes by offering recommendations for optimising online assessment strategies in higher
education based on students’ insights and experiences.
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Oz: Bu calisma, ozellikle karsilastiklar zorluklara ve bu sorunlari ele almak i¢in onerdikleri goziimlere
odaklanarak, yabanci dil olarak ingilizce 8grenen lisans égrencilerinin ¢cevrimici degerlendirmeye iligkin algilarint
arastirmaktadir. Ayrica, bu ¢alismada bagimsiz 6rneklem T-testleri kullanilarak, algilanan bilgisayar beceri diizeyi
ve dijital cihaza sahip olma / olmama gibi temel demografik degiskenlere bagl olarak &grenci algilarindaki
farkliliklar incelenmektedir. Caligmanin 6rneklemi, Tiirkiye’deki bir devlet iiniversitesinin dil boliimiine kayith
200 ogrenciden olugmaktadir. Nicel veriler Cevrimi¢i Degerlendirme Algist Envanteri (Alsalhi vd., 2022)
araciligryla toplanirken, nitel veriler Ogrencilerin algilarmin yani swra g¢evrimici degerlendirmeyle ilgili
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deneyimlerinin derinlemesine anlasilmasini saglamak icin yar1 yapilandirilmis goriismelerden elde edilmistir.
Nicel analiz, 6grencilerin algilanan bilgisayar beceri diizeylerine ve cihaz sahipliklerine gore cevrimigi
degerlendirme algilarinda 6nemli farkliliklar oldugunu ortaya koymustur. Cevrimigi degerlendirmeye iligkin
olumlu algiya ragmen, 6grenciler iyilestirilmesi gereken alanlar1 vurgulayan belirli endiselerini dile getirmislerdir.
Nitel bulgular, 6grencilerin ¢evrimigi degerlendirmeyi genellikle sinav igerigi, soru tasarimi, platform islevselligi,
bireysel yetenekler, sosyo-ekonomik faktdrler ve egitmen destegi diizeyi gibi alanlardaki zorluklarla
iliskilendirdigini ortaya koymustur. Ayrica 6grenciler, ¢gevrimici sinavlarin planlanmasi ve yapisi, soru kalitesi ve
ogretmen katilimi konularinda iyilestirmeler yapilmasini savunarak hedefe yonelik ¢oziimler dnermistir. Bu
bulgular, ¢evrimici degerlendirme uygulamalarinin 6grenci ihtiyaglarii daha iyi karsilayacak ve &grenme
deneyimlerini gelistirecek sekilde uyarlanmasinin 6nemini vurgulamaktadir. Son olarak ¢alisma, 6grencilerin
icgorii ve deneyimlerine dayanarak yiiksekogretimde ¢evrimici degerlendirme stratejilerinin optimize edilmesine
yonelik oneriler sunarak son bulmaktadir.

Anahtar Kelimeler: ¢evrimici degerlendirme, algilar, zorluklar, ¢6ziim onerileri, yabanci dil 6grencileri

Introduction

Assessment is integral to instruction and the engine that drives learning (Black & Wiliam, 1998).
It determines whether the educational goals and standards of the lessons are being met. Also, it enables
teachers to measure students’ understanding of course material and identify their strengths and
weaknesses. Therefore, asking students to demonstrate their knowledge of the subject matter is critical
to learning. Also, a significant relationship was identified between assessment and learning practices, as
well as between teaching and assessment practices (Hermes et al., 2015). Therefore, these three
components of education are said to be interconnected and mutually supportive. Based on this, it can be
said that effective assessment practices can enhance learning, and effective teaching practices can
facilitate assessment.

As online education has become more prevalent in recent years, assessing students online has
become increasingly common. This new instruction mode involves using digital tools to evaluate the
learners’ educational progress. In other words, online assessment has become a crucial tool for educators
and institutions, particularly during COVID-19, allowing for continued learning and assessment in
remote settings. Nowadays, it provides several benefits that help teachers track students’ progress,
identify their strengths and weaknesses, and offer feedback to both teachers and students; additionally,
online assessments can be utilised to meet the needs of individual students, making learning more
personalised and effective (Ashworth et al., 2021; Helfaya, 2019).

In contemporary foreign language educational settings, assessment processes have largely
witnessed technological advances and, accordingly, support (Bos & Schneider, 2018; Bovill & Jordan,
2017; Huang et al., 2020; Gikandi et al., 2011; Liang et al., 2018; Wolt & Mason, 2003; Zhang et al.,
2019). Due to its contribution to the learning process, learners’ perceptions of online assessment have
become a topic of interest among researchers (Al-Rahmi et al., 2018; Sonmez & Diindar, 2021; Yilmaz
& Karadeniz, 2021), as it has the potential to affect their engagement, motivation, and learning outcomes
(Kusurkar et al., 2023). Understanding students’ perceptions of online assessment is crucial for
enhancing educational practices. This insight enables educators to refine their assessment methods,
pinpoint areas for improvement, and ultimately provide a more effective learning experience.

In light of the importance of assessment, previous studies have explored students’ perceptions
of online assessment, offering valuable insights. For example, a study by Stowell and Bennett (2010)
examined students’ perceptions of online assessment in higher education. The study found that students
generally had positive attitudes towards online assessment, with 73% of participants reporting that they
preferred online exams to traditional paper-based exams. The study also found that students perceived
online assessment as more convenient and efficient, allowing them to take the exam from anywhere with
an internet connection and receive instant feedback.

Ozden (2004) found that the most prominent features of online assessment that were noted as
effective in the studies include immediate feedback, randomised question order, item analysis of the
questions, and obtaining scores immediately after the exam. In addition, students reported that online
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assessments motivated them to learn and encouraged skill practice, broadened the range of knowledge
assessed, increased feedback to students and lecturers, extended the range of assessment methods,
increased objectivity and consistency, and reduced marking loads.

However, not all studies have reported positive perceptions towards online assessment. A study
by Liang et al. (2018) examined students’ perceptions towards online assessment in a blended learning
environment. The study found that students perceived online assessment to be less reliable and less
secure than traditional paper-based exams. Students also reported that online assessments were more
stressful, as technical difficulties could occur during the exam.

With the shift to online learning, particularly with the sudden outbreak of COVID-19, many
students have had to adapt to new modes of assessment, including online exams and assignments. That
is, the outbreak of COVID-19 has contributed to the re-emergence of online testing and assessment.
Despite many studies exploring students’ perceptions regarding online assessment (Hussain, 2020;
Soffer et al., 2017; Valdez & Maderal, 2021), to our knowledge, limited information has been available
regarding the challenges faced by EFL learners during online assessment practices and suggested
specific strategies for addressing these challenges. Therefore, it can be acknowledged that a study on
the challenges faced by students in online assessment can provide valuable insights for educators and
policymakers in improving online learning experiences. By understanding the specific challenges that
students face, educators can develop effective strategies for addressing these challenges and ensuring
that all students have equal opportunities for success in online learning environments.

One of the studies on the effects of the shift to online assessment is that of Ali and Dmour
(2021). The study explored the challenges faced in online assessment and the strategies implemented by
university instructors in the United Arab Emirates. The findings of this mixed-design study indicated
that students benefited from online assessment.

El-Otmani and El-Otmani (2022) also conducted a comparative study of Moroccan EFL
learners’ perceptions towards online and traditional assessment. They found that while learners
generally had positive perceptions towards both types of assessment, they preferred online assessment
due to its flexibility and convenience.

Therefore, the significance of the present study lies in its potential to improve the quality of
online assessment and promote more effective online learning practices. A study focusing on students’
challenges in online assessment can provide valuable insights into improving online learning
experiences. It can help identify specific areas where students struggle and develop effective strategies
for addressing these challenges. For example, the study can focus on the most challenging assessments
for students, such as online exams or group projects. Additionally, the study can identify the barriers
students face when completing online assessments, such as technical difficulties or time management.

Considering all the relevant points, this study also aims to shed light on the proposed solutions
provided by the learners to the problems they experienced in online assessment practices during the
pandemic period. A study focusing on students’ proposed solutions to their problems in online
assessment can have significant implications for educators and policymakers alike. The proposed
solutions by students in this study can help educators and policymakers develop effective strategies to
mitigate the negative impact of electronic media on students’ learning. The study’s findings can also
inform the design and implementation of online assessments that better align with students’ needs and
preferences. The study can, additionally, pave the way for further research in online assessment and
virtual learning, particularly from a student-centred perspective. The study’s findings can be used to
inform future research on how to improve online learning and assessment experiences for students. In
summary, a study focusing on students’ proposed solutions to their problems in online assessment can
significantly contribute to new knowledge, impact students’ academic achievement, and potentially
inform future research and policy decisions.

Taking all these into consideration, the current study revolves around the following research
questions:
RQ1. How do participants perceive online assessment?



Aydogdu, C. A..../ Anemon Mug Alparslan Universitesi Sosyal Bilimler Dergisi, 2024 12(3) 844-865. 847

RQ2. Do the participants’ perceptions vary according to whether they have a personal computer
or tablet or self-perceived computer usage skills?

RQ3. What challenges do participants experience during online assessments? What solutions,
if any, do they propose to address these difficulties?

Method

This study employed an explanatory sequential mixed-methods research design, combining
quantitative and qualitative approaches to comprehensively understand students’ perceptions of online
assessment.

Research Design

A key component of the research process is research design, which establishes the general
approach taken to conduct the study and provides empirical data to address research questions. In other
words, a research design is a well-organized plan that specifies the steps involved in collecting,
analysing, and interpreting data.

The current study was planned and carried out in accordance with the principles of mixed
methods research design. The mixed methods research design involves collecting quantitative and
qualitative data. It combines the advantages of both methodologies, resulting in a more thorough
knowledge of the topic under examination (Plano-Clark, 2017).

It is crucial to keep in mind that mixed methods research involves more than just having both
forms of data accessible; instead, it involves effectively integrating data collection, analysis, and
reporting the results (Fetters et al., 2013). Considering this, this current study adopts an explanatory
sequential mixed-methods research design, one of the types of mixed-methods research designs (Subedi,
2016).

In this design, quantitative data are gathered to give an overall preliminary view of the issue
under scrutiny. These data are then investigated to reveal patterns, trends, or relationships. Next,
qualitative data are gathered to supplement or explain the quantitative results. The qualitative data can
help enhance the initial quantitative findings (Ivankova et al., 2006).

Specifically, this study measured participants’ perceptions of online assessment using a
validated scale. Based on the quantitative results obtained, semi-structured interview protocols were
prepared. Then, individual semi-structured interview sessions were held with the volunteer students to
reveal their perceptions of online assessment in detail. Additionally, the difficulties students faced in the
online assessment process and their proposed solutions were identified through semi-structured
interviews.

Participants

The research participants are 200 students studying at a state university in eastern Tiirkiye. The
participants are comprised of 155 females and 45 males. None of the participants had been exposed to
online assessment before the outbreak of COVID-19. They were first introduced to online assessment
through distance education applications that emerged as a result of the COVID-19 outbreak. The
participants were selected using the convenience sampling (Ddrnyei, 2007). Convenience sampling is a
non-probability sampling technique that selects the sample based on the researcher’s convenience
(Creswell, 2012). Participants for the current study were chosen based on their convenience and
agreement to engage in the study.
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Data Collection Tools

First, a 22-item scale developed by Alsalhi et al. (2022) was employed in this study. This Likert-
type scale was used to determine students’ perceptions concerning the online assessment practices
applied to them during the COVID-19 pandemic. Its Cronbach’s alpha coefficient value was found to
be 0.852, showing that it has a high level of internal consistency. Furthermore, to assess the scale’s
validity, nine faculty members who are specialists in the field of education were asked to examine the
comprehensiveness of the items. They concluded that the questionnaire items were valid for uncovering
students’ perceptions of online assessment (Alsalhi et al., 2022). Therefore, these findings demonstrated
the validity and reliability of the questionnaire in assessing university students’ perceptions of online
assessment.

Second, semi-structured interviews were held to gain a deeper understanding of the quantitative
results and to identify the challenges students faced during the online assessment process, along with
their proposed solutions. This approach is efficient in qualitative research, providing rich, detailed data
that captures participants’ experiences, thoughts, and perspectives (Kallio et al., 2016).

Procedure

Due to the COVID-19 epidemic, universities conducted their education and assessment
practices online for three semesters. This study started when universities turned to in-person education,
in other words, after completing students’ online assessment experiences. Data were collected in the
spring semester of the 2021-2022 academic year. The scale, which aims to measure students’ perceptions
of online assessment, was sent to the students via Google Forms after obtaining permission from the
ethics committee. Then, individual face-to-face interviews were conducted with the volunteer
participants. Each interview was held in the researchers’ office and recorded with the participant’s
consent. The data collection process took an average of two months, and then the preparation for analysis
began.

Data Analysis

Regarding data analysis, descriptive statistics were used to analyse the quantitative data. The
questionnaire’s mean score (MS) and standard deviation (SD) calculations provided insight into the
students’ opinions on online assessment. An independent sample t-test was computed to see if there was
a significant difference between the students’ perceptions of online assessment based on their
assessments of their computer usage skills and possession of a tablet or personal computer. As for the
qualitative data, inductive content analysis was utilised. Inductive content analysis is a research method
that employs qualitative data, such as textual or visual content, to analyse it without relying on a pre-
existing theoretical framework (Cohen et al., 2017). The researcher uses this method to build codes and
categories depending on the data, allowing unique ideas to arise. For the data analysis of the current
study, the researcher read and re-read the data to identify patterns and themes and then created a coding
scheme to categorise the data based on these themes systematically. The researcher also continually
refined and updated the coding scheme as new patterns and themes emerged from the data.

Ethical Considerations

Throughout the study, each stage was meticulously planned, and ethical issues were considered
since it is critical to ensure that ethical concerns are in place to protect human participants who are
participating in the study. First, permission was obtained from the Bing6l University (Turkey) ’s ethics
committee (Ethics Committee Approval Number: E-92042961-108.01-141104) before starting the
study. In addition, the participants were informed about the purpose of the study, research questions,
potential risks as well as benefits, data collection tools, participants’ rights to withdraw from the study
at any time they want, and especially those who participated in semi-structured interview sessions, were
asked to sign an informed consent form (Arifin, 2018). Also, the participants were guaranteed anonymity
and confidentiality by removing personal identifiers and using pseudonyms for participants’ names.
During the qualitative data collection process, namely during the semi-structured interviews, interviews
were recorded with participants’ consent, and it was ensured that the questions asked were not intrusive
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or offensive (Nevman et al., 2021). To guarantee the authenticity and credibility of the study, the
researchers approached the qualitative data obtained from interview transcriptions with objectivity, and
students were contacted about their replies when necessary. Consequently, it might be said that the
participants’ welfare was protected, and the research was conducted reliably and credibly.

Findings
Findings of Quantitative Data

In this section, the quantitative findings are presented. Within the scope of quantitative data
analysis, the comparison was made among participants concerning their perception of online assessment
based on having personal computers/tablets and their self-perceived computer usage skill variables,
which are displayed in the following tables.

Table 1. Independent Samples T-test Results Concerning Participants’ Perceptions of Online
Assessment Based on Having a Personal Computer/Tablet
Do you have a
personal computer or

tablet? N X SD P
Q1 Online assessment limits cheating attempts. Yes 141 277 1.437 016
No 58 226 1292 °
Q3 Online assessment is more environmentally Yes 141 432 1.197 004
friendly than paper exams. No 58 371 1389 °
Q4 The design of the online assessment test Yes 141 344 1.203 045
interface is appropriate. No 58 3.05 1234 °
Q09 Online assessment is suitable for assessing Yes 141 2.82 1.611 088
students in any course. No 58 243 1352 °
Q10 Students do not need external help when using  Yes 141 322 1394 001
the computer. No 58 247 1404 -
Q15 Online assessment helps raise the efficiency of Yes 140 291 1.429 904
student achievement. No 58 2.88 1488
Q18 Online assessment enables me to show better ~ Yes 141 290 1.494 201
academic achievement. No 58 284 1387 °
Q22 The online assessment facilitates the extraction Yes 141 4.06 1.214 003
of results quickly and effectively. No 58 345 1340 °

To answer the first research question, independent samples t-test analyses were conducted to
compare students’ perceptions of online assessment based on whether they own a personal
computer/tablet. Table 1 presents the results of the independent samples t-test. Certain selected items
from the questionnaire are presented in Table 1 since their results were significant, allowing researchers
to interpret the findings more straightforwardly and emphasising the most impactful variables related to
the research questions.

As illustrated in Table 1, there is a difference in participants’ perceptions of online assessment
based on the having personal computer/tablet variable in certain aspects. The results indicate significant
differences in perceptions between those with a personal computer or tablet and those without.

First, regarding whether online assessment limits cheating attempts, participants with personal
devices (M =2.77, SD = 1.437) perceived this statement more favourably than those without (M = 2.26,
SD =1.292), with a statistically significant difference (p =.016). Additionally, the perception that online
assessments are more environmentally friendly than paper exams showed a notable difference, with
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users reporting a higher mean score (M = 4.32, SD = 1.197) compared to non-users (M = 3.71, SD =
1.389), with a significant p-value of .004.

Moreover, regarding the appropriateness of the online assessment interface design, those with
personal devices had a higher mean score (M = 3.44, SD = 1.203) than those without (M = 3.05, SD =
1.234), which was significant (p = .045). However, when evaluating the suitability of online assessment
for any course, no significant difference was found between the two groups (M =2.82, SD = 1.611 for
users vs. M =2.43, SD = 1.352 for non-users, p = .088).

Furthermore, perceptions of needing external help when using computers revealed a substantial
difference, as those with personal devices scored higher (M = 3.22, SD = 1.394) compared to non-users
(M =2.47, SD = 1.404), with a highly significant p-value of .001. In contrast, the items concerning the
impact of online assessment on student achievement and efficiency showed no significant differences,
with both groups reporting similar perceptions (Q15: p =.904; Q18: p =.801).

Lastly, concerning the efficiency of online assessments in facilitating the extraction of results,
users again rated this aspect higher (M = 4.06, SD = 1.214) than non-users (M = 3.45, SD = 1.340),
achieving a significant p-value of .003. These results suggest that personal computer or tablet ownership
significantly influences participants’ perceptions of various aspects of online assessments.

Table 2. Independent Samples T-test Results Concerning Participants’ Perceptions of Online
Assessment Based on their Self-perceived Computer usage Skills

How do you rate
your computer

skills? N X SD p
Q4 The design of the online assessment test interface is Low O 3.04 1.503 002
appropriate. Excellent 16 431 1.014 -
Q7 The number of online assessment questions is sufficient. =~ Low 28 2.89 1.548 000
Excellent 16 4.44 814 ’
Q8 Online assessment times are appropriate for students. Low 28 2.00 1.361 001
Excellent 16 3.56 1459 -~
Q09 Online assessment is suitable for assessing students in any Low 28 2.18 1.492 002
course. Excellent 16 3.81 1.515 °
Q10 Students do not need external help when using the Low 28 2.46 1.427 000
computer. Excellent 16 431 1.138
Q11 The online assessment system is clear and specific. Low 28 293 1.245 000
Excellent 16 4.50 1.033 -~
Q12 I prefer taking a paper-based exam to assess my Low 28 2.96 1.710 007
knowledge more than an online assessment. Excellent 16 1.63 1.360 -
Q13 Taking the online assessment requires less time than Low 28 3.46 1.453 703
taking the paper-based exam. Excellent 16 3.63 1.258
Q14 Online assessment makes me feel less stressed than Low 28 3.43 1.643 103
paper-based exams. Excellent 16 4.19 1.328
Q15 Online assessment helps raise the efficiency of student ~ Low 28 3.00 1.515 11
achievement. Excellent 15 3.80 1.521 °
Q16 Online assessment regulations are clear and easy to Low 28 2.79 1.397 000
understand. Excellent 16 4.38 957 -
Q17 Online assessment serves as a flexible assessment Low 27 3.15 1.406 008
method. Excellent 16 4.25 1.125
Q19 Generally, I prefer taking online assessment more than ~ Low 28 3.04 1.710 010
taking paper-based exam. Excellent 16 431 1.352 ~
Q20 The online assessment log-in interface is clear and easy Low 28 3.04 1.319

to operate. Excellent 16 4.13 1.088 005
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Table 2 presents the results of an independent samples t-test analysing participants’ perceptions
of online assessment based on their self-rated computer usage skills. The participants were divided into
two groups according to their perceived computer usage proficiency: those rated their skills "Low" and
those rated "Excellent." Table 2 shows significant differences in participants’ perception of online
assessment between “Excellent” computer users and “Low” ones. The independent t-test compares the
means of two independent groups to see if there is a statistically significant difference in their
perceptions of online assessment.

Concerning the appropriateness of the online assessment test interface design, individuals with
excellent computer usage skills rated this aspect significantly higher (M =4.31, SD = 1.014) compared
to those who rated themselves as having low computer usage skills (M = 3.04, SD = 1.503), with a p-
value of .002. Similarly, the perception of the sufficiency of online assessment questions was notably
higher among those with excellent skills (M =4.44, SD = .814) versus low-rated participants (M = 2.89,
SD = 1.548), with a highly significant difference (p = .000).

Furthermore, regarding the appropriateness of online assessment times, those with excellent
skills reported a mean score of 3.56 (SD = 1.459), significantly higher than the low-skilled group, which
scored an average of 2.00 (SD = 1.361), achieving a p-value of .001. The perception of online assessment
suitability for various courses also reflected a significant difference; participants with excellent skills
rated it higher (M = 3.81, SD = 1.515) compared to low-skilled participants (M = 2.18, SD = 1.492),
with a p-value of .002.

Moreover, the item assessing the need for external help while using computers revealed a stark
contrast, with those rating their computer usage skills as excellent scoring an average of 4.31 (SD =
1.138), while those with low computer usage skills rated it significantly lower (M = 2.46, SD = 1.427),
and the difference was highly significant (p = .000). In terms of clarity and specificity of the online
assessment system, those with excellent skills rated it even higher (M = 4.50, SD = 1.033) compared to
low-skilled users (M = 2.93, SD = 1.245), with a p-value of .000.

Meanwhile, perceptions of preference for paper-based exams showed a significant difference
(M =1.63, SD=1.360 for excellent users vs. M =2.96, SD = 1.710 for low users, p=.007). For instance,
items such as the time required for online assessments (p = .703) and stress levels compared to paper
exams (p =.103) did not show significant differences. However, several items regarding clarity of online
assessment regulations, perceived flexibility, and a general preference for online assessments over paper
exams all demonstrated significant differences, reinforcing the notion that higher self-perceived
computer usage skills correlate with more favourable perceptions of online assessments. These results
indicate a strong relationship between participants’ self-rated computer skills and their perceptions of
various aspects of online assessments.

To summarise, Table 2 shows that participants with "Excellent" computer usage skills mostly
perceive online assessments more favourably, particularly regarding the system’s usability and clarity.
At the same time, "Low" users reveal a tendency towards traditional paper-based assessments. These
results suggest that computer usage skill level influences perceptions of online assessment effectiveness.

Table 3. Descriptive Analysis of the Participants” Perceptions of Online Assessment Based on

Gender
N X
Female 155 3.80
Gender Male 45 4.20

Total 200 4.00
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This study also used descriptive statistics to identify the general perception of online assessment
by focusing on gender distribution. The findings show that out of 200, 155 (77.5%) respondents are
female. Table 3 shows the descriptive statistical values obtained by university students from the online
assessment perception scale. Female and male participants rated online assessment items high in most
dimensions based on the mean scores. Table 3 illustrates that most participants favour online assessment
with a mean score of X = 4.00, which is accepted as high (Bohrnstedt & Knoke, 1988).

In conclusion, the findings of this study highlight significant differences in university students’
perceptions of online assessment based on their computer usage proficiency and ownership of personal
devices. The descriptive analysis indicates a generally favourable attitude toward online assessments
among female and male participants, with a notable preference for online formats among proficient
computer users. Conversely, those who consider themselves less skilled in technology tend to favour
traditional paper-based exams. Additionally, students with personal computers or tablets demonstrate
greater confidence in navigating online assessments and view these tools as environmentally friendly
and efficient in delivering results. However, certain aspects showed no significant differences,
suggesting that perceptions of online assessment are multifaceted and influenced by various factors.

Findings of Qualitative Data

Semi-structured interviews were conducted to gain deeper information about students’
perceptions of online assessment, to reveal the challenges they experienced during online assessment,
and to determine the solutions they offered to these problems. The interviews were held voluntarily with
25 students (out of 200). Followingly, the interviews were transcribed verbatim, and the qualitative raw
data were analysed using a qualitative data analysis software based on inductive content analysis.

As a result of the analysis of the semi-structured interviews conducted within the scope of the
research, a total of 767 codes emerged, 126 of which were different from each other. Then, the initial
codes were categorised and classified under 14 different categories. Two of these categories are
students’ perceptions of online assessment, six are the difficulties they experience in this process, and
the remaining six are the categories that present the results of the solution suggestions that students
produce regarding the challenges they encounter in online assessment.

Table 4. Overall Qualitative Findings

Perceptions of Online Assessment  Challenges Encountered During Suggested Solutions to Challenges
(n=222) Online Assessment (n=371) Encountered During Online
Assessment (n=174)
Favorable Perceptions (n=33) Exam Content, Administration and Proposed Solutions that should be
Question-Related Challenges Considered in Online Exam
(n=161) Administration (n=55)
Unfavourable Perceptions (n=189) Challenges Concerning OA Proposed Solutions for Planing
Platform and Infrastructure (n=80) Online Exams (n=61)
Challenges Caused by Student Proposed Solutions for Exam
Themselves during Online Questions (n=33)
Assessment (n=59) Proposed Solutions for the
Technical Issues (n=11)
Challenges Arising from Socio- Proposed Solutions for Students
Economic Factors (n=30) (n=6)
Challenges Related to Teachers Other Suggested Solutions
(n=32) Concerning Online Assessment

Challenges Based on Assessment  (n=8)
Results (n=9)

In the following section, the findings that shed light first on the participants’ perceptions of
online assessment, then on the difficulties they experienced in this process, and finally on the solutions
proposed by the students against these difficulties will be presented.

Foreign Language Learners’ Perceptions of Online Assessment
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Inductive content analysis yielded 222 codes revealing students’ perceptions of online
assessment. These codes were then classified into students’ favourable perceptions (n=33) and
unfavourable perceptions (n=189). Based on this, it can be said that foreign language students have a
negative mindset about online assessment.

Favorable Perceptions

The analysis revealed that students’ favourable perceptions of online assessment are relatively
more limited than their unfavourable ones. When these were analysed, it was found that they were
generally related to the impact on the students’ mood, affordability and comfort zone. The frequently
cited codes regarding students' favourable perceptions of online assessment are given in the following
Figure 1.
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Figure 1. Students’ Favourable Perceptions of Online Assessment

To elaborate further, online assessment is economical for students in terms of time cost and
comfort because it takes place in the students’ comfort zone. As a result, it is a stress-free way of
assessment. The following statements support this finding as follows:

“One of the biggest advantages is taking online exams wherever we want. The exams take place

in our comfort zone, relaxed and stress-free. I am more productive in a relaxed and stress-free

environment” (Participant 9).

“Online assessment is advantageous for teachers and students in terms of time because you
take the exams at home and do not spend much time. It is also advantageous  financially. You do not
spend money to take the exams, and there is no paper waste”  (Participant 1).

Unfavourable Perceptions

According to the analysis, students have a mostly negative opinion about online assessment.
The main codes referring to these negative perceptions are presented in the following Figure 2.
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Figure 2. Students’ Unfavourable Perceptions of Online Assessment

First, the students stated that online assessment did not positively or negatively impact their
foreign language learning or their learning of other department courses. To elaborate further, the
participants stated that they did not learn anything new through the exams, and since they have yet to
receive any feedback after the exams, they could not change how they learned. The following excerpt
exemplifies this result:

“The online exams had a low impact. I mean, I only focused on completing the exam  on
time by acting quickly. I could not organise my studying according to the exams. 1 understood
that I needed to be fast. I could not understand what I was lacking and what I needed to focus on more
by looking at the exams. I could not organise myself by getting feedback from the exams”
(Participant 18).

Secondly, students think there are better assessment methods than online assessment. Believing
that there is inequality of opportunity in online education, they argue that hardworking and
knowledgeable students are unable to take the exam as they should due to impossibilities, while
academically poor students somehow perform well in the exam, either by cheating or by cooperating in
groups and utilising artificial intelligence, and therefore the results are unfair. The following quote
supports this conclusion.

“In exams where I studied a lot or my knowledge was sufficient, some of my friends

cheated or took the exam collectively. I got a lower grade than them even though I was more
knowledgeable, so I do not think online assessment is fair” (Participant 2).

Also related to this result, participants believe that online exams are too complex to prevent
students from cheating, and in addition, since cheating cannot be prevented in the exams, the
discrimination of the exams is low; that is, they cannot effectively distinguish between those who know
and those who do not know.

“In my opinion, online exams do not distinguish between those who work and learn and those
who do not work and do not know. In this case, it is unfair to those who work  and know. Those who
do not know somehow pass exams they would not normally pass. Sometimes, the exams are so
difficult that no one can perform well. In short, exams were not an  effective  determinant”
(Participant 4).

In addition, participant students believe that online exams are often cheated on or that some
students are replaced by people who are more knowledgeable and experienced than them, which leads
to errors in the exam results. As a result, they believe this way of assessment could be more reliable.
The following quote exemplifies this result.

“In online exams, the student can get help from someone else, someone else can take  the
exam instead of the student, and the student can cheat. In other words, the student can take and
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pass the exam without studying or knowing the subject. Because the exam result is high”
(Participant 10).

Last but not least, the results revealed that the students’ online exams were invalid; that is, the
behaviour to be measured was inconsistent with the measurement method, as seen in the excerpt below,
and therefore the results did not reflect the construct to be measured.

“There were courses where exams were held just for making exams; for example, in the

speaking course, we were subjected to an exam unrelated to speaking skills. Does the

assessment result reflect the level of our speaking skills now? We did not speak in the  exam.
Therefore, I do not find online exams realistic ’(Participant 1).
1. Foreign Language Learners’ Challenges in Online Assessment

As aresult of the analysis, 371 codes referring to the difficulties experienced by students during
the online assessment process emerged. These were classified under six categories such as Exam
Content, Administration and Question Related Challenges (n=161), Challenges Concerning Online
Assessment Platform and Infrastructure (n=80), Challenges Caused by Students Themselves during
Online Assessment (n=59), Challenges Arising from Socio-Economic Factors (n=30), Challenges
Related to Teachers (n=32), Challenges Based on Assessment Results (n=9).

unable to return to the previous «&uest ion in the system
weakness m computer use s

unclear instructions

platform-related error

insufficient exam time

students' lack ofmaterials  not concentrating enough in the online exam
. . . insufficient, weak internet
being more stressed during online exams

Figure 3. Overall Challenges Experienced by Students during Online Assessment

First, students frequently reported needing help with the exams and how they were administered
during the online assessment. According to the frequency of citation, the most commonly mentioned
codes related to this category are that the exam questions are quite tricky, the number of questions
included in the exam is too high, the exam time is not enough, the instructions in the exams are not clear
enough, and they experience confusion. The students stated that during the online assessment process,
they encountered questions that were too difficult and too many to distinguish between those who knew
and those who did not know. Despite these questions, the time allocated to them could have been more
extensive, and this was a problem they frequently experienced during online assessments, as exemplified
in the following excerpt.

“It was a period when I felt very stressed. The questions were quite specific and

difficult. I sometimes encountered incomprehensible expressions, 1 did not know what  the
question wanted from me. Despite all these difficult questions, the time was also very
insufficient. The exam time was too short for the number of questions. When [ think about it now, 1
think of those exams when my back and shoulder hurt at the computer” (Participant 11).

Secondly, students stated they experienced difficulties due to the platform and internet
infrastructure on which online exams were conducted. It was revealed that students’ need for sufficient
and strong internet during the exams prevented them from performing well. In addition, the fact that the
platform on which the exam was conducted provided students with restrictions, such as not being able
to start from the question they wanted in the exam and not being able to go back to check the previous
questions they had completed, which caused students to experience difficulties in online assessment.
The following excerpts illustrate this result.

“My internet package was insufficient, and I had much trouble taking the exams because of the

internet shortage. Some of my friends live in the village. Their villages have no cell phone signal,
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so they go to internet cafes in the city to take the exams. Well, those who live in the city also go

to internet cafes because sometimes, suddenly, there is no internet, and we get kicked out of the

exam. To be on the safe side” (Participant 22)

“For example, I could not see the next question and organise myself; therefore, I had a

shortage of time. I did it quickly because I feared the time would be insufficient. If I had the
chance to see the next question, I would do the question that I could do and be sure of it
immediately. [ would give the rest of my time to other questions. Sometimes, I could not return to
the previous question when my time increased. If I had such a chance, I could add what [ thought of
later to my answers” (Participant 10).

In addition, students also expressed that they experienced difficulties caused by them during the
online assessment. According to the students, the main challenges they caused were not being used to
online evaluations, weakness in writing with digital tools, not taking online exams as seriously as face-
to-face exams and feeling more stress than usual during the exam. Students stated that since they were
mainly used to face-to-face exams, paper and pencil exams, and were not experienced enough in online
exams, they could not perform as they wanted in online exams, they could not type correctly and quickly
with the keyboard, and this made them feel worried about getting a low score or not meeting the
deadline. This result is exemplified in the following excerpt.

“We had a big problem because we were not used to taking the exam on the keyboard before,

and some of us did not have the habit of typing fast on the keyboard” (Participant 11).

“I had many problems in the first exams. I had never taken an online exam until then

because it was a form of exam that we were not familiar with. Since I was completely

unfamiliar with it, I constantly felt like I was doing something wrong, and this caused me
stress, 1 was very nervous” (Participant 8).

Moreover, some socio-economic factors also contributed to students’ problems with online
exams. The main socio-economic issues cited by the students were: unsuitable physical environment for
online exams, financial constraints, lack of digital tools to use in online exams and problems among
family members.

Based on the students’ statements, to perform effectively in online assessment, it is necessary
to have a certain level of financial comfort. Students could not find a suitable exam environment during
the online assessment. They could not obtain sufficient equipment, such as computers and phones, so
they had exam problems. The following quote illustrates this finding.

“Not everyone has internet or technological devices at home. I did, but my close friend did
not have a computer. She always had to take the exams on her phone. It is not easy to type long
answer questions on the phone. Online exams are impossible witha ~ phone, a computer is a must,
and almost half of the class did not have a computer,  so we had a big problem” (Participant 5).

“Since we were at home, situations at home could also affect the exams. For example, guests
come, and you have to do the exam, but some noises and noises can distract you, or it is more
difficult for those who do not have a separate room. Many people could not find that comfort zone”
(Participant 1).

Last but not least, according to the students, their teachers also determine the difficulties they
experience in the online assessment process. First, students stated that their teachers needed knowledge
and experience in online assessment. They also reported that their teachers treated each student harshly,
as if they were cheating, did not communicate with them during the exam, and did not give them
feedback after the exam. According to the students, the purpose of their teachers is not to measure
knowledge but to prevent students from cheating. The quotes below explain these results.

“Also, I think our teachers should improve their online assessment competence. | do not
want to denigrate our teachers, but I would like to say that some of my teachers need more knowledge
about online education and online assessment” (Participant 21).

“I would like to say that after the exams, we learn lessons for ourselves, we get feedback

from our friends and professors, and thus we learn something new. This does not happen

in online exams” (Participant 10).



Aydogdu, C. A..../ Anemon Mug Alparslan Universitesi Sosyal Bilimler Dergisi, 2024 12(3) 844-865. 857

“In addition, sometimes, in face-to-face exams, we can contact the lecturer with
questions we do not understand or are confused about, but this is impossible in these  online
exams. There is no communication. The lecturers are nervous” (Participant 12).

Solution Suggestions for the Difficulties Encountered in Online Assessment

From the answers to the semi-structured interview questions, 174 codes referring to students’
proposed solutions for the difficulties they encountered in online assessment emerged, which were then
grouped under six categories. These categories are as follows according to the frequency of citation:
proposed solutions that should be considered in online exam administration (n=55), solutions for
planning online exams (n=61), proposed solutions for exam questions (n=33), proposed solutions for
the technical issues (n=11), proposed solutions for students (n=6), other proposed solutions concerning
online assessment (n=8).
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Figure 4. Proposed Solutions to Challenges Experienced by Students during Online Assessment
First, students suggested solutions related to the format of online exams and how the exams are
administered. When the students’ solutions related to the way the exams are administered are analysed,
it is understood that they are solutions to prevent cheating. For example, students suggested that the
exams should be synchronous, that each student should open a camera during the exam, that online
synchronous exam proctors should observe the students during the exam, and that the exam should be
cancelled when a screenshot is taken during the exam or when the exam is moved to another page. The
following quotations further clarify this result.
“When a screenshot of the exam page is taken, the relevant person should be informed, and

the instructor should cancel the exam for those people. Also, the exam should be cancelled
when they leave the exam screen. It would be more effective with a camera and at least three
invigilators. Because if the camera was on, the invigilators could check. There would be no

cheating” (Participant 17).
Secondly, students suggested solutions for the planning and preparation of online exams. In
connection with the problems mentioned by the students, the students indicated that the exams should
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be planned and prepared so that students can see all the questions simultaneously, start from the
questions they want and return to the questions they have completed. The following quote exemplifies
this conclusion.

“If there is a possibility that the exam will be in the form of a single page, we may have the
chance to see all the questions and start from the question we want. We can use our time
effectively. We can add what we want in the remaining time to the previous questions. For this, we
need to have the right to return to previous questions. In this  way, we can save time and give healthy
answers” (Participant 10).

In addition, students frequently mentioned that time should be considered when planning online
exams. They suggested that students should be given enough exam time by adjusting the questions’
number, type and difficulty level. This result is exemplified in the following excerpt.

“On the other hand, there were too many questions in the online exams, the questions take
time to answer, especially the open-ended ones. It is not a test. Since the time was limited,  we
could not finish the exam. More time can be given to solve this problem. The time should be
adjusted according to the questions. For difficult and open-ended questions, more or more time
should be given” (Participant 12).

In addition, students suggested solutions to the questions in online exams. The students indicated
that the number of exam questions should not be too many and should not be aimed at measuring
knowledge. Instead, they should be questions that the student should answer using higher-order thinking
skills, as can be understood from the quote below.

“Rather than asking tough questions, teachers can ask questions so that we can make

inferences, make comments, and produce ourselves by using information rather  than

knowledge. In this way, the correct answer will still depend on the student’s production,
even if they find the information online. I think teachers can ask such questions”

(Participant 1).

The students also demanded that the questions be comprehensible, include various question
types, and distinguish between those who know and those who do not know rather than being overly
complicated.

“I think moderate, clearly stated questions should be asked, not to force the student. Questions

should not be asked just to be complicated; they should distinguish between those who know

and those who do not (Participant 21).

The variety of questions can be increased. For example, the type of questions can be adjusted

according to the formats of the courses, and there should be a variety of questions so that online

exams will become more effective” (Participant 12).

Moreover, students also suggested solutions by putting themselves at the centre. The
participants, who had previously expressed the problems they experienced due to economic reasons,
suggested that to solve them, in other words, to perform more effectively in online exams, students
should be supported with internet and mobile devices such as computers, tablets or phones. This is
expressed in the following excerpt.

“If online exams are to be held, disadvantaged students should be provided opportunities.
In terms of equipment, physical environment, internet... At least students with poor economic
conditions can be supported with computers or tablets. Or support can be provided for internet
access” (Participant 2).

The frequently mentioned results from the remaining two categories highlight that students have
suggested that teachers administering online exams should also receive in-service training support in
preparing, administering, grading, and evaluating the results of online exams. In this way, foreign
language teachers will improve their assessment competency and conduct more professional
evaluations. The following quote further clarifies this situation.

“Our teachers should also improve their competency in online language assessment.

1 do not want to criticise our teachers, but I would like to say that some of our teachers need
to learn about online education and online assessment” (Participant 21).
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Last but not least, students suggested that the platform on which online exams are conducted
should be technically improved to become more user-friendly, more systematic, and significantly more
secure to prevent cheating.

“The online exam system could be improved to prevent technical issues because many students
were negatively affected by these problems. The system crashed in the middle of the test in one
exam, and I panicked. I had to re-enter the exam from my phone, but my hands trembled from
the stress. The exams could have been conducted with a better system. Some friends failed the
exam because the text box did not open. So, the XXX system could be improved” (Participant

20).

“There could be measures to ensure that students do not leave the exam screen during online

exams. To prevent students from looking at the exam questions in another tab, they should not

be able to leave the exam screen. This way, cheating could be partially prevented” (Participant

9)

The qualitative findings highlight students’ significant challenges during online assessments,
including technical issues, personal difficulties, and inadequate physical environments. Participants
voiced concerns about unequal opportunities due to disparities in technology access and internet
reliability, leading to feelings of unfairness. Concentration problems and heightened anxiety further
hindered their performance, while unsuitable exam settings exacerbated these issues. Students proposed
practical solutions, such as adjusting question difficulty, improving teachers’ technological skills, and
providing better institutional support for internet access and devices. Addressing these concerns is
crucial for creating a fair and effective assessment environment that allows all students to showcase their
true abilities.

Discussion and Conclusion

The present study examined university students’ perceptions of online assessment, their
challenges in this process, and their proposed solutions to address these difficulties. The findings from
the quantitative study reveal critical insights into how personal technology ownership and self-perceived
computer skills influence participants' perceptions of online assessments. The data illustrate that both
factors significantly shape attitudes towards online assessment, highlighting the role of technology
access and computer literacy in the educational experience.

The quantitative findings revealed that individuals who own personal computers or tablets feel
more secure about the integrity of online assessments, as shown by the differing perceptions on cheating
prevention. This discovery supports the study of Pan (2020) with 332 undergraduate college English
students, which found that learning motivation and attitude were affected by factors such as technology
acceptance and technological self-efficacy. Being familiar with technology can boost confidence in its
efficiency. This may indicate that schools can promote positive student outcomes in a digital educational
landscape by addressing technology access disparities and offering training on technological skills to
create a more equitable and effective learning environment.

Moreover, as the quantitative findings have shown, participants’ favourable view of online
assessments’ being eco-friendly may indicate a growing concern for sustainability and a deliberate effort
to cut down on paper consumption in education. Among similar findings, Brenner and Hartl (2021),
from a distinct perspective, revealed that perceptions of ecological and economic sustainability are
influenced by the degree of digitalisation. The implication of this finding for policymakers is significant
as they might consider implementing strategies that both provide access to digital tools and resources
and actively serve the environmental benefits of reducing paper usage through digital assessments.

Additionally, the quantitative data analysis indicated that students have positive perceptions
regarding the online assessment because of its convenience, as they can have internet access regardless



860 Aydogdu, . A..../Anemon Mug Alparslan Universitesi Sosyal Bilimler Dergisi, 2024 12(3) 844-865

of physical location and time, which might provide time saving and management. This may allow
students to work on their schedules. This finding is parallel to that of Cengizhan (2021), who examined
the effect of online practices of EFL learners on time management, and that of Zhang et al. (2021), who
found that online assessment is practical for intermediate-level English language learners in a Chinese
context. Despite the online assessment having the potential to be practical in time management, its
practicality may depend on various factors. It, therefore, should be considered in the context of the
specific assessment and learner population. Institutions and instructors should consider the benefits and
drawbacks of online assessment and provide adequate support to ensure its effective implementation.

One of the findings consistently reflected in the quantitative and qualitative analyses is that
students in the present study hold positive perceptions of online assessment, particularly regarding its
practicality in providing access to feedback. The participants stated that they had the results of their
exams or feedback in a faster way depending on the context, particularly when compared to traditional
paper-and-pencil tests, which aligns with the study of Wang and Gao (2019). This means that a faster
grading system enables students to extract the results and feedback in a certain and instant way, which
may be a factor that enhances motivation as they will identify the points immediately they need to
improve.

Additionally, a literature review using the keywords "problems in online language assessment
and solution suggestions" reveals that current research primarily emphasises teachers’ challenges in
online language assessment, with relatively limited attention to students’ perspectives. This study
addresses this gap by examining foreign language learners’ experiences in online assessment contexts.
The findings align with previous studies in highlighting persistent technical challenges, academic
integrity concerns, emotional stress, inequities in resource access, and, importantly, issues with the
reliability and validity of online assessments. These shared challenges and potential solutions are
discussed in detail below.

Technical Challenges and Infrastructure Limitations

The technical issues students encounter during online assessments align closely with findings
from Mahfoodh (2021) and Korkmaz (2022). Both studies reported significant disruptions due to poor
internet connectivity, inadequate access to reliable technological resources, and technical difficulties
that compromised the smooth conduct of online assessments. Such technical barriers were similarly
prominent in our findings, as students faced heightened stress and impaired performance due to
unreliable digital infrastructure. These obstacles underscore the need for enhanced technical support and
infrastructural improvements to minimise disruptions and create a more stable online assessment
environment. Solutions such as standardised proctoring tools, strengthened IT support, and digital
literacy training are recommended to reduce these barriers and support fair assessment practices.

Reliability and Validity Concerns in Online Assessments

Our study, like those of Amirian et al. (2023) and Monyani et al. (2022), found that students
frequently questioned the reliability and validity of online assessments. Specifically, technical issues,
inconsistent internet access, and perceived ease of academic dishonesty compromised students’
confidence in these assessments’ ability to accurately measure their knowledge and skills. Similar to
Amirian et al. (2023), our findings highlight that students doubted the fairness of online exams and
perceived them as less reliable than traditional assessments due to the potential for compromised
conditions. To address these concerns, institutions must adopt various assessment formats, including
project-based and formative assessments, which may better capture students’ competencies and enhance
perceived fairness.

Academic Integrity Challenges

Concerns regarding academic integrity in online assessments were noteworthy in our study and
previous work by Mahfoodh (2021) and Korkmaz (2022). These studies reported students’ perceptions
that the online format increases opportunities for cheating, thus undermining the credibility of the
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assessment process. This feeling was similarly evident in our findings, with students expressing doubts
about the integrity of online assessments and the effectiveness of current proctoring measures.
Addressing these academic integrity concerns requires comprehensive proctoring solutions and more
transparent communication about academic honesty. Additionally, diversifying assessment approaches,
such as using open-book assessments, may mitigate some integrity issues by aligning assessments more
closely with real-world problem-solving skills.

Equity and Resource Access Issues

The current study and prior research, such as that by Korkmaz (2022), highlight persistent
inequities in access to technological resources, which create unequal learning conditions and hinder
students’ performance. The findings reveal that disparities in internet connectivity and digital tools
contribute to students’ stress and detract from a fair assessment experience. This digital divide, which
worsens during online assessments, limits opportunities for students lacking reliable access, suggesting
a critical need for institutional policies prioritising digital equity. Enhanced technical support, equitable
access to resources, and financial assistance for needy students can help mitigate these issues and create
a more inclusive assessment environment.

Emotional and Psychological Challenges

In addition to technical and integrity challenges, our findings align with those of Hossain and
Haque (2022), highlighting the emotional harms of online assessments. Many students reported
heightened anxiety and stress, often due to technical disruptions and the pressure of adapting to digital
formats. This emotional strain was further compounded by doubts about the reliability and validity of
online assessments, which left students questioning whether their true capabilities were being accurately
measured. Like Hossain and Haque (2022), our findings indicate that fostering more apparent
communication channels, improving feedback processes, and offering technological and psychological
support are crucial to alleviate these stressors.

Implications for English Language Teaching and Online Language Assessment

The implications of this study are relevant for both English language teaching as a foreign
language (EFL) and language assessment practices, particularly in online contexts. Given the common
technical, emotional, and ethical challenges identified, EFL instructors and educational institutions must
adapt their assessment approaches to better meet the demands of online learning environments.

For EFL teaching, these findings suggest that online assessments should incorporate more
formative assessment methods that reduce pressure and allow students to demonstrate language
proficiency in various ways. Additionally, incorporating peer assessments and reflective tasks could
help students engage in self-assessment and minimise dependency on one-time assessments that only
partially capture language skills in a digital context.

In terms of language assessment, this study highlights the importance of developing
standardised and fair assessment frameworks that account for students’ diverse technological
backgrounds and internet access. Validity and reliability concerns suggest that institutions should
consider combining multiple assessment formats—such as project-based assessments, oral
examinations, and interactive tasks—within online platforms to offer a more comprehensive picture of
students’ language abilities. Furthermore, training teachers and students on digital tools and assessment
platforms is essential to improve familiarity and reduce anxiety associated with online language testing.

Additionally, academic integrity remains a crucial concern in online EFL assessments.
Institutions may need to invest in robust proctoring technologies and emphasise the ethical dimensions
of language assessment, fostering trust and fairness. Clear guidelines on online academic honesty,
alongside more transparent assessment practices, can help reinforce integrity in digital assessments.
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Recommendations for Online Assessment Practices

Our findings, in line with those from Monyani et al. (2022) and Amirian et al. (2023), support
several critical recommendations for improving online assessment practices. Enhanced digital
infrastructure, expanded proctoring options, and digital literacy training for students and educators can
be crucial steps to improve reliability and validity. Furthermore, adopting varied assessment formats—
such as project-based tasks, formative assessments, and interactive activities—may reduce opportunities
for academic dishonesty while providing a more comprehensive measure of students’ knowledge and
skills. This approach could better address students’ needs, improve the perceived fairness of
assessments, and strengthen the integrity of online assessment processes.

In conclusion, this study contributes to the literature by highlighting EFL learners’ unique
challenges in online assessments, adding new insights to a field that has thus far prioritised teachers’
perspectives. The findings underscore the pressing need for systemic improvements in online
assessments’ design, implementation, and support. Addressing technical limitations, reliability and
validity concerns, academic integrity issues, and equity gaps can foster a more inclusive, fair, and
supportive online assessment environment. By adopting evidence-based recommendations, educational
institutions can enhance online assessments’ quality, relevance, and acceptance, particularly for foreign
language learners.
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