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social environments, in life science lesson. Therefore, in this study, it
was aimed to determine the self-efficacy belief levels of primary school
teachers to organize educational trips to out-of-school learning
environments and their views on out-of-school learning within the scope
of life science lesson. This study, designed with a mixed-method
approach, was conducted with the quantitative dimension using a cross-
sectional survey model and the qualitative dimension using a case study
model. The samples of the study consisted of 324 and 20 primary school
teachers determined by criterion sampling. Nonparametric tests were
used to analyze quantitative data and content analysis was used to
Primary school teachers analyze qualitative data. It was found that primary school teachers' self-
efficacy beliefs in organizing educational field trips to out-of-school
learning environments were positively high. Characteristics such as
suitability for learning outcomes, transportation opportunities, financial
dimension, the principle of relevance to the student, and security status
are factors that should be considered when choosing out-of-school
learning environments. Qut-of-school learning environments provide
concrete learning, the development of students' personal characteristics,
eliminate monotony, facilitate the teacher's work and ensure that
learning is permanent with the opportunity of wide observation.
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According to Montessori, education is not realized through what teachers tell children with words, but
through the experiences children have in the physical and social environment. There is a need to
diversify learning environments for children to experience the physical and social environment. From
past to present, the first place that comes to mind when it comes to learning environment has been the
classroom. Classrooms can be defined as learning environments that are spatially located within the
school, where teaching activities are carried out and where there are usually desks, tables, blackboards
and other necessary materials. Although gymnasiums, laboratories and workshops within the school
are also considered as classrooms, it is seen that classrooms remain popular as learning environments
(Tay, 2020). It is known that these classroom environments are not sufficient for all learning. For this,
it is important to utilize out-of-school learning environments. Out-of-school learning is one of the
active learning methods that start outside the classroom, outside the boundaries of the school with the
school's garden and its surroundings, center student experiences, provide learning by doing, require
students to engage their sensory organs, and adopt an interdisciplinary approach to natural and social
issues. Through active learning, children are constantly changing, adapting to situations that are new
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to them, restructuring and making sense of information and concepts. This process takes place through
children's experiences, experiments, constructions and learning by playing. In this context, active
learning exists through experiences and experiences (Tay & Ucgus Giildali, 2017). For example,
children learn the seasons by experiencing and observing weather changes rather than listening to
stories (Williams-Siegfredsen, 2012). Out-of-school learning and out-of-school learning environments
can be effective in the realization of active learning. For this, the trainings to be realized in out-of-
school learning environments should have individual, social, educational, remedial and environmental
goals (Halligan, 2006). Therefore, it is clear that a systematic teaching process should be employed in
the realization of out-of-school learning. In the literature, it is suggested that out-of-school learning
should be carried out in three steps: preparation activities, education and training activities in the out-
of-school learning environment, and measurement and evaluation activities (Lagin Simsek, 2011; Tay,
2020). The first thing that teachers who want to teach their lessons with out-of-school learning should
do before these three steps is a decision-making process. This decision is to determine the most
appropriate out-of-school learning environment that can be used to achieve the purpose of the lesson.
By following these steps, many benefits of out-of-school learning can emerge. Out-of-school learning
involves an active and movement-based process, supports the development of cognitive, affective and
kinesthetic domains and learning, provides real opportunities for students to participate in voluntary
organizations, to become active citizens and to learn and experience their contributions to democratic
society, and contributes to the construction of leadership skills for students (Priest, 1986; Beames,
Higgins, & Nicol, 2012; Quay & Seaman, 2013; Dyment, Morse, Shaw, & Heidi Smith, 2014; Ho,
2014). The lesson in which characteristics such as raising effective citizens, participating in voluntary
organizations, being an active citizen, participating in a democratic society, and adapting to the natural
and social environment will be developed is life science.

When the curriculum of life science, the first lesson of the citizenship education program designed to
provide children with the knowledge of life by bringing together information from different scientific
fields to help children understand and recognize themselves (Tay, 2017), is examined, it can be seen
that in all curricula except the 1998 program, out-of-school learning is emphasized. Particularly, after
2005, out-of-school learning is evaluated within the framework of a constructivist approach.
Constructivism is based on learning rather than teaching. It can be said that this learning process will
be initiated through a problem, realized through active learning and supported by the principles of
social learning. In other words, the adoption of constructivism requires learning to take place within
the framework of problem solving, active learning and cooperative learning. Conducting the life
science lesson with learning approaches that include these three features at the same time necessitates
the operation of processes that include out-of-school learning. The self-efficacy beliefs of primary
school teachers should be taken into account in the utilization of out-of-school learning in the life
science lesson. Bandura (1995) and Pajares (2002) emphasize four basic elements as the source of
individuals' self-efficacy beliefs. These elements are defined as direct experiences, indirect
experiences, verbal persuasion and psychological state of the individual. Classroom teachers' own and
their colleagues' experiences related to out-of-school learning, the reactions they receive to the
activities they carry out related to out-of-school learning, and their psychological states towards these
reactions will form their self-efficacy beliefs towards out-of-school learning.

The thoughts that individuals have about the results of an action they perform are effective in forming
and developing their belief in their own abilities to perform tasks similar to this action (Pajares, 2002).
For example, teachers' competencies in life science teaching and their beliefs about their competency
levels play an effective role in their decision mechanisms about what they can do in the teaching
process. These decision-making mechanisms are put to work with their competencies in order to
realize a qualified life science teaching in specific and to carry out the whole education process in a
healthy and effective way in general. As a matter of fact, self-efficacy beliefs have been found worthy
of discussion in the literature in the context of out-of-school learning within the scope of this study.
The literature on out-of-school learning indicates that the topic is particularly addressed within the
scope of science education (Karademir, 2013; Erten & Tasg1, 2016; Bostan Sarioglan & Kiiciikozer,
2017; Giirsoy, 2018; Cebi & Arslan, 2019; Arabact & Akgiil, 2020; Yildirim Polat & Giirsoy, 2023).
Regarding primary school teaching, it is understood that a study was conducted with pre-service
primary school teachers (Ay, Anagiin, & Demir, 2015), there are studies examining teachers' self-
efficacy beliefs for organizing educational trips to out-of-school learning environments in terms of
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different variables (Sontay, Tutar, & Karamustafaoglu, 2016; Cicek & Sarag, 2017; Uzbilir Ozgelik,
2018; Islek, 2019; Temel & Kolemen, 2021) and studies with primary school teachers (Uzbilir
Ozgelik, 2018; Simsek, & Kayacik, 2024). In this context, there is no research on self-efficacy beliefs
in organizing out-of-school learning or field trips in life science. This research is expected to fill the
gap in the field. In addition, it is thought that this study, in which mixed method was used, will
contribute to the literature with this dimension. Based on these considerations, the aim of the study is
to determine the self-efficacy belief levels of primary school teachers to organize educational trips to
out-of-school learning environments through different variables and to reveal the views of primary
school teachers about out-of-school learning within the scope of life science lesson. In order to achieve
this aim, the following questions were sought to be answered.
In the life science lesson, primary school teachers';
1. What are their self-efficacy belief levels for organizing excursion, and do these belief levels
vary according to gender and professional seniority?
2. What are their evaluations regarding the situations that limit the utilization of out-of-school
learning environments?
3. What are their evaluations regarding what needs to be done in the steps of utilizing out-of-
school learning environments?
4. What are their evaluations regarding what to consider when choosing out-of-school learning
environments?
5. What are their evaluations regarding the benefits and limitations of the use of out-of-school
learning environments for students?
6. What are their evaluations regarding the benefits and limitations of the use of out-of-school
learning environments for teachers?

Method

This mixed-method design research falls under equal status according to the dominance status and
sequential type according to the time order (Greene, Caracelli, & Graham, 1989; Morgan, 2007
Creswell, 2011; Creswell, 2014; Creswell & Creswell, 2018). Since qualitative and quantitative data
were given the same weight in the study, equal status was used, and since quantitative and qualitative
data were collected first, the sequential type was employed. The quantitative dimension of the study
was conducted with cross-sectional survey. The cross-sectional survey model is one of the survey
models and in this model, the data collection phase takes place at one time (Sonmez & Alacapinar,
2013). In this study, data were collected from primary school teachers at one time and descriptions
were made based on these data. In the qualitative part of the study, the case study design was
employed. The most basic feature of case studies is the in-depth investigation of one or more
situations. In other words, the factors related to the situation are investigated with a holistic approach
and how they affect this situation and how they are affected by the effective situation are detailed
(Yildirim & Simsek, 2011). In this study, out-of-school learning environments were considered as a
case within the scope of life science course.

Study Groups

The study population of the research consists of 608 primary school teachers working in Kirsehir
province in the 2020-2021 academic year. From the study population, 324 primary school teachers
were sampled by using the criterion sampling method from the purposeful sampling method. The
criterion determined in accordance with the purpose was determined as the primary school teachers to
be selected as teaching 1%, 2™ or 3™ grade. In determining the sample size, it is stated that it is
appropriate to select at least 278 people from a universe of 1000 people with a confidence interval of
.05 (Biiyiikoztiirk, Kilig Cakmak, Akgiin, Karadeniz & Demirel, 2008). However, according to the
calculation tool developed by QuestionPro (https://www.questionpro.com/sample-size-calculator/), it
was calculated that 237 people should be selected from a population of 608 people. These values show
that the sample of 324 people in the study is appropriate to reflect the population.

The qualitative dimension of the study consists of 20 classroom teachers working in Kirsehir city
centre in the 2020-2021 academic year. The study group of the research was determined by criterion
sampling method, one of the purposive sampling methods, in accordance with the research design and
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the structure of the subject. In this context, the study group consisted of primary school teachers who
teach the 1%, 2" or 3" grade life science lesson and whose data were collected in the quantitative
dimension of the study.

Table 1. Distribution of Primary School Teachers Participating in the Study According to Gender and
Professional Seniority

1-5 6-10 11-15 16-20 21 years Total
years years years years and over

Female 17 16 25 28 63 149
Quantitative Male 8 8 26 22 111 175

Total 25 24 51 50 174 324

Female 1 1 1 - 4 7
Qualitative  Male 1 1 3 - 8 13

Total 2 2 4 - 12 20

It is seen that the distribution of primary school teachers in the sample of the quantitative dimension of
the research is close to each other according to gender and approximately 54% of them have a
professional seniority of 21 years or more. It is seen that approximately 60% of the primary school
teachers in the sample of the qualitative dimension of the research have a professional seniority of 21
years or more.

Data Collection Tools and Data Collection Process

Quantitative data were collected with the “Self-Efficacy Belief Scale for Planning and Organizing
Educational Trips to Out of School Settings” (Bozdogan, 2016). The scale, which has a Cronbach
Alpha reliability coefficient of .93, has 30 items and 5-point Likert type. In this study, the Cronbach
Alpha value of the scale was calculated as .89. The scale was applied to the sample group after the
necessary permissions were obtained by the researchers. The applications took place between 25 and
30 minutes.

Four focus group interviews were conducted to collect qualitative data and each of these interviews
lasted approximately two hours. According to Yildirnm and Simsek (2011), focus group interviews
consist of seven intertwined stages. The study was conducted by taking these stages into consideration.
The purpose of the research showed that it was appropriate to collect data with the focus group method
and focus group questions were prepared based on the research questions. The literature on out-of-
school learning environments was reviewed and a semi-structured interview form consisting of 16
questions was developed. The form was sent to four academicians from Kahramanmaras Siitcii imam
(1), Kirsehir Ahi Evran (2) and Rize Recep Tayyip Erdogan (1) Universities. The academics were
asked for their opinions and evaluations regarding the appropriateness of each question (appropriate,
can be corrected and used, not appropriate). The feedbacks were compared with their own categories
for each category and the free-marginal kappa value was calculated. The value obtained (.88) showed
that there was sufficient inter-rater agreement. Within the framework of expert opinions, the questions
were finalized by editing the meaning and spelling. Care was taken to ensure that the questions were
appropriate for the types of questions to be used in focus group interviews: introductory (question 1),
transitional (questions 2 and 3), main (questions 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14 and 15) and closing
questions (question 16). In this article, the analysis of some of the focus group questions is not
included due to the word limit in the articles.

After the preparation of the questions, the location of the focus group interview was determined. One
of the focus group interviews took place in the school principal's office, while the remaining three
interviews took place in the seminar room of the university. The focus group interviews were recorded
with a video and a voice recorder. While 5 primary school teachers took part in the pilot
implementation, 20 primary school teachers took part in the actual implementation. Participants were
invited to the participants by specifying the purpose of the interview, when, where, at what time,
place, time and day of the interview.Rather than being a collection of simultaneous individual
interviews, a focus group is a group discussion in which the conversation flows thanks to the
moderator's nurturing role (Patton, 2018). Based on the definition, it can be said that the moderator has
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an important place in a focus group interview as much as the speakers, and that his/her management in
the process can affect the research data. Glesne (2012) stated that researchers should have moderator
qualities in focus group interviews and that it is challenging to both manage the interview and take
notes during the interview. The pilot study of this research was moderated by the second author (thesis
advisor) and the remaining four focus group discussions were moderated by the first author (thesis
student).

Data Analysis

As a result of the analyzes, it was determined that the data did not show normal distribution. Based on
this result, Mann Whitney U test, Chi-square (x?) test and Kruskal Wallis H test, which are non-
parametric tests, were used to analyze the quantitative data. In the interpretation of the calculated mean
values, the group value range was determined. With the formula a = Range / Number of Groups to be
Made (Tasdemir, 2000), 4.20 to 5 is “always”, 3.39 to 4.19 is “usually”, 2.58 to 3.38 is “sometimes”,
1.77 to 2.57 is “rarely”, 1 to 1.76 is “never”.

The data obtained in the qualitative dimension of the research were transcribed and content analysis
was performed through MAXQDA 12 program. Codes and themes were created by adopting an open
approach in content analysis. These codes and themes were made separately by two researchers and
the categories belonging to the units of analysis were compared with their own categories. In these
comparisons, the reliability of the codes and themes was calculated as .93 using Miles and Huberman's
(1994) formula. The findings obtained in this step were presented and interpreted with frequency
graphs and tables. During the interpretation, codes such as “Teacher Burak” or “Teacher Dudu” were
used when quoting the participants' statements. The names in the codes refer to the pseudonyms given
to the participants.

Findings

The self-efficacy belief levels of primary school teachers to organize educational field trips to out-of-
school learning environments were determined both by the weight and quality group limits of the data
and by the significance level. The reason for analyzing the data in two ways is to predict, explain,
compare and integrate qualitative and quantitative data sets since the study was conducted with a
mixed design.

Primary School Teachers' Self-Efficacy Belief Levels for Organizing Excursions (Weight
and Quality Group Limits of Data)

The results of the answers given to the items of the scale in which the self-efficacy belief levels of
primary school teachers to organize educational trips to out-of-school learning environments are
determined are given in Table 2.

Table 2. Teachers' Self-Efficacy Belief Levels for Organizing Excursions

Self-Efficacy Belief Items for Organizing Excursions M  SD Level

I have difficulty in guiding students at the excursion place” 414 94 Usually

I find it dlfﬂcul*t to get students to answer the worksheets while on a 403 1.03 Usually
field excursion
I can enable students to gain practical skills by ensuring their active

participation in the field excursion
I can ensure that students have social interaction during the trip 4.19 1.14 Usually

397 124 Usually

I have difficulty in providing students with the opportunity to learn by

having fun at the excursion place” 405 114 Usually

I can maintain control in the excursion field even if the number of

students is high 3.81 1.20 Usually

After the trip, I have difficulty in determining the extent to which the

objectives of the excursion were achieved” 43195 Always
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Table 4. (continued)

I know the necessary steps to organize an effective field excursion to

out-of-school environments 404 118 Usually
I have difficulty in assomatmg* the overall excursion site or the objects to 429 98 Always
be focused on with the lesson
Iam not sure thgt [ will be abl.e to provide students with concrete 495 105 Always
experiences during the excursion
I can develop students' critical thinking skills during the excursion 420 .93 Always
I thmk'I V&iﬂl not be sufficient in determining student needs before the 416 126 Usually
excursion
Iam cgnﬁdent that I can approach students positively and warmly in the 445 96 Always
excursion field
I think I will have difficulty in preparing a pre-trip plan (route, duration,
means of transportation, departure times, number of students, excursion 427 1.10 Always
fees, etc.)”
After r'eturm'ng from the excursion, I have no difficulty in .evaluatlng the 381 146 Usually
excursion with my students (discussion, project, composition, etc.)
I do not have difficulty in the preparation of the tools to be used in the
excursion process (introductory brochure, worksheets, knowledge tests, 3.65 1.38 Usually
etc.)
I am not confident that I can meet students' accommodation needs for

. . x 3.75 1.18 Usually
excursions lasting more than one day
Iam cgnﬁdent n guldlng. students with various quest.lons in the 449 8 Always
excursion field and enabling them to access information
I be}leve that I can easily organize excursions to out-of-school 431 91 Always
environments
I can 1pforrp the necessary people (stu.dent parents, school 465 75 Always
administration, etc.) before the excursion
I have difficulties in obtaining the necessary permissions for the trip
(student parents, school administration, etc.)" 431102 Always
I may be inadequate in making the necessary explanations (why to go,
what kind of work to do, rules to be followed, etc.) to the students before 4.40 1.07 Always
the excursion”
I have filfﬁcult}: in keeping students' motivation at a high level in the 444 88 Always
excursion field
I can meet the nutritional needs of students for excursions lasting more 415 118 Usually
than one day
I have filfﬁculty in displaying t?e photographs taken during the 450 95 Always
excursion on the school boards
I can meet the need for a guide before the excursion 4.19 1.02 Usually
Ido nqt have difficulty in informing the students' families about the 370 1.59 Usually
excursion
I do not have difficulty in making appointments (if any) and informing
the authorities at the excursion place (students number, excursion day, 3.77 148 Usually
time, etc.)
With the knowledge and experience gained from the excursion, I can put
forward effective ideas and thoughts for future excursions. 448 83 Always
I th1.nk I have enough experience to organize excursions to out-of-school 435 87 Always
environments
Total 4.17 54 Usually

*Items with negative expressions and include test-transformed results.
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According to Table 2, the mean of the self-efficacy belief scores of primary school teachers for
organizing excursions is 4.17 and according to this, the level of belief is at the level of “usually”. It is
understood that 15 of the 30 questions in the data collection tool used in this study were answered
“always” and the other 15 questions were answered “usually”. However, the item with the highest
arithmetic mean was “I can inform the necessary people (student parents, school administration, etc.)
before the trip” (4.65=Always). It was determined that the item with the lowest weighted average was
“I do not have difficulty in preparing the tools (introductory brochure, worksheets, knowledge tests,
etc.) to be used in the excursion process” (3.65=Always). In this case, it was determined that primary
school teachers' self-efficacy belief levels for organizing excursions were in the “usually” dimension.

Primary School Teachers' Self-Efficacy Beliefs in Organizing Excursions (Level of
Significance)

The mean scores of primary school teachers' self-efficacy beliefs for organizing excursions were
subjected to Chi-square (?) test. Related data are presented in Table 3.

Table 3. Teachers' Self-Efficacy Belief Levels for Organizing Excursions

Observed n Expected n Surplus df o p
Lowest 1 54 -4.4
59 117.111 .000
Highest 16 5.4 10.6

According to Table 3, the Chi-square value calculated to determine the self-efficacy belief levels of
primary school teachers to organize excursions was found to be significant (%°= (s - 50, - 304y 117.111,
p<.05). According to this, the self-efficacy beliefs of primary school teachers to organize educational
excursions to out-of-school learning environments are positively high.

Primary School Teachers' Self-Efficacy Belief Levels for Organizing Excursions by
Gender

The significant difference between the mean scores of primary school teachers' self-efficacy beliefs for
organizing field trips according to gender was tested and the results are presented in Table 4.

Table 4. Results Related to Gender

Gender N Mean Rank Rank Sum U P
Female 149 159.13 23710.00

12535. .
Male 175 165.37 28940.00 535.000 530

According to Table 4, there is no significant difference between primary school teachers' self-efficacy
belief level scores for organizing educational excursions to out-of-school learning environments and
their gender (U=12535.000; p>.05). It was concluded that primary school teachers' self-efficacy belief
level scores for organizing educational field trips to out-of-school learning environments did not
change according to whether they were male or female.

Primary School Teachers' Self-Efficacy Belief Levels of Organizing Excursions
According to Their Professional Seniority

Table 5 presents the results of the significant difference test of the mean scores of primary school
teachers' self-efficacy beliefs for organizing excursions according to seniority.

Table 5. Results Related to Professional Seniority

Seniority N Mean Rank df r p Dunn's Paired Pairs Test
1-5 years 25 103.00 4 17.015 .002

6-10 years 24 181.15 1-5 years<6-10 years
11-15 years 51 185.83 1-5 years <11-15 years
16-20 years 50 181.34 1-5 years <16-20 years
21 years and over 174 156.22
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According to Table 5, there is a significant difference between primary school teachers' self-efficacy
belief level scores for organizing educational excursions to out-of-school learning environments and
their seniority (x*=17.015; p<.05). According to Dunn's paired pairs test, which is one of the
nonparametric multiple comparison tests to determine between which seniority levels there is a
significant difference, it was determined that the significant difference between teachers with 1-5 years
of seniority and teachers with 6-10 years, 11-15 years and 16-20 years of seniority was in favor of
teachers with 6-10 years, 11-15 years and 16-20 years of seniority. It can be said that the self-efficacy
belief in organizing excursions increases as seniority increases, except for those with the highest
seniority.

Conditions Limiting the Benefit of Out-of-School Learning Environments in Life
Science Lesson

The findings regarding the conditions that limit the benefit of out-of-school learning environments in
the life science lesson are presented in Figure 1:

Materiality (13)
Official Procedure (10) Teacher traits (10)
Parents' attitudes (9) School management (9)
Curriculum (7) Transportation (7)

Conditions Limiting Benefit

K \ )
Social opinion (4) Risks (4)
Apathy of institutions (3) Not meeting expectations (1)
Class sizes (2) Student traits (2)

Experiencing negative behaviors ~ Limited
out of learning outcomes (2) opportunities (2)

Figure 1. Conditions Limiting the Benefit from Out-of-School Learning Environments

Among the factors limiting the use of out-of-school learning environments in life science teaching by
primary school teachers, “materiality” emerged as the most frequently mentioned category, cited 13
times. The categories of “official procedure” and “teacher traits” were each mentioned 10 times,
followed by “parents' attitudes” and “school management” each cited 9 times. The categories of
“curriculum” and “transportation” were mentioned 7 times each, while “social opinion” and “risks”
were cited 4 times each. “Institutional indifference” was mentioned 3 times, and the category of “not
meeting expectations” was subdivided into the subcategory “failure of activities” and was mentioned
twice. The least mentioned categories, cited only twice each, included “limited opportunities,” “class
sizes,” “experiencing negative behaviors out of learning outcomes,” and “student traits”.

Examples of primary school teachers' views are as follows:

Ismail Teacher: “Curriculum, subject intensity, economic problems, bureaucratic permissions,
transportation, service problems, the obligation imposed by the system.”

Ramazan Teacher: “... the indifferent attitudes of the institutions and organizations organizing the
trips.”

Nur Teacher: “Security, unwillingness of teachers and administrators to take risks, financial problems,
negative attitude of the school administration, negative attitude of the teacher are the limitations we
face.”
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Huriye Teacher: “...student characteristics, parental permissions, financial problems, bureaucracy,
teacher reluctance are among the limiting factors.”

Hamza Teacher: “Lack of sufficient out-of-school learning environments in the regions where they
live, being out of attainment, the fact that educational trips are not perceived correctly by the society,
the perspective of the trip...”

Dudu Teacher: “Parent attitude, not meeting expectations...”

Steps to Utilizing Out-of-School Learning Environments

The findings regarding the evaluations of primary school teachers about what needs to be done in the
steps of utilizing out-of-school learning environments in life science lesson are presented in Figure 2:

1

| )
[ Educational Activities in Out- Measurement and Evaluation

Preparation Stage

_LMaves ( Parent and executive leaves) -8

_LContacting the destination -8
_I_.Arrange a excursion guide -4

of-School Learning
Environment

L.Adhcring to planning -8
Taking security measures -6

lMeeting basic needs -5

Activities in Out-of-School
Learning

_LMaking an evaluation -17

lTo enable them to describe the
excursion in written form -8

l_.Making planning -11 lGiving space for fun -4 — Composition -2
: : : Picture -2
lProviding preliminary information about _]_.Usmg question answer technique -4 N

the destination -8 l - . | Letter -1
Making the teacher active -4 -

_leentify the topic and purpose -6 Following the rules -3 — Diary -1

1> Poem -1

_I_.Arrange transportation -4
_]_.Adjusting the budget -3
_LTaking security measures -3

lMaking the process flexible -2
_LGetting parent help -2
j—.Ensuring that notes are taken -2
lMaking use of the excursion guide -1

— Newspaper -1

lPresendng the documents collected
during the excursion to the class -3

j—oDctermining the rules of the excursion -2 . —
j_.Opemng an exhibition -3
—]—.Involving students in the process -2 Ensuring photo and video recordings are

taken -1 _]_.Using the drama technique -2

—Identifying student characteristics -1
j—»Acting with small groups of students -1

__ Conducting an oral examination -1

\— Providing information from time to time -1

Figure 2. Steps to Utilizing Out-of-School Learning Environments

According to primary school teachers, the things to be done at the preparation stage in utilizing out-of-
school learning environments are described in 11 categories, the things to be done in education and
training activities in out-of-school learning environments are described in 14 categories, and the things
to be done in measurement and evaluation activities in out-of-school learning are described in 6
categories. The things to be done at the preparation stage are making planning, obtaining leaves,
contacting the destination, providing preliminary information about the destination, identify the topic
and purpose, arranging transportation, arranging the budget, taking security measures, determining the
rules of the excursion, involving students in the process and identifying student characteristics.

Things to do when making use of out-of-school learning environments are to adhering to planning,
taking security measures, meeting basic needs, giving space for fun, making questions and answers,
making the teacher active, following the rules, making the process flexible, getting parent help,
ensuring that notes are taken, making use of the guide, ensuring photo and video recordings are taken,
acting with small groups of students and providing information.

What to do after making use of out-of-school learning environments is to making an evaluations, to
enable them to describe the excursion in written form, write compositions and pictures, letters, diaries,
poems and newspapers, presenting the documents collected during the excursion to the class, opening
an exhibition, using drama techniques and conducting an oral examination.
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Examples of primary school teachers' statements about the categories created from their thoughts:
Zeynep Teacher: “The place to eat for students should be prepared in advance, plans should be made,
and permissions should be obtained from the necessary places.”

Ismail Teacher: “The goal should be set, parental and administrative permissions should be obtained, a
trip plan should be prepared and personal needs should be met. The weather should be checked in
advance and the teacher should visit the excursion site in advance and check the physical conditions.”
Bengisu Teacher: “Parental permission should be obtained and necessary correspondence should be
made. The place to be visited should be suitable for the level of the students. The teacher should make
preliminary preparations and take precautions against possible situations. Expectations from the place
to be visited should be notified to the relevant places and a guide should be arranged. Students' prior
knowledge should be checked.”

Neziha Teacher: “The plan should be followed, flexibility should be exercised when necessary, and
the trip should be made fun.”

Hamza Teacher: “Information should be given during the trip, the order of the planning should not be
deviated from, and small groups should be formed.”

Murat Teacher: “I take care to take photos and videos during the excursion. Attention should be paid
to safety. A guide should be used and notes should be taken during the trip.”

Yunus Teacher: “Students should not be too bored in the process, the dimension of pleasure and
entertainment should not be forgotten.”

Burak Teacher: “You can have them draw pictures, write poems or compositions, or do drama.”

Hasan Teacher: “I ask the children to write down what they feel when they go home and bring it to
me. [ try to determine whether the trip achieved its purpose, whether there are things we missed.”
Simge Teacher: “Letters can be written, albums can be made.”

Hatice Teacher: “Imagination should be made, a diary can be kept, a travel corner can be created, a
newspaper can be published.”

Ramazan Teacher: “I ask questions to get feedback and determine whether the goal was achieved or
not. [ ask them to tell about the most memorable places during the excursion.”

Nur Teacher: “Drama can be made and presented to other classes. Painting work can be done. An
exhibition can be opened at school.”

Considerations when Choosing Out-of-School Learning Environments

Findings related to considerations when choosing out-of-school learning environments are presented
in Figure 3:

Compliance with learning outcomes (11)

Transportation facilities (9) Financial dimension (6)

Student relevance (5) Being safe (5)

—

Considerations When Choosing

&~ ~—a
Being functional (4) Being fun(3)

Weather (2) Historical dimension (1)
Procedure dimension (1) Being close to life (1)
Figure 3. Considerations when choosing out-of-school learning environments
According to Figure 3, primary school teachers take into account the features gathered under 11

categories when choosing out-of-school learning environments. Among these categories, the
expression “compliance with the learning outcomes” was the most frequently mentioned category with
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11 times. This category was followed by “transportation facilities” with 9 times, “financial dimension”
with 6 times, “student relevance” with 5 times, “being safe” with 4 times, “being functional” with 4
times, “being fun” with 3 times, “weather” with 2 times, while “being close to life”, “historical
dimension” and “procedure dimension” were the least expressed categories with 1 time.

Examples of primary school teachers' statements about the categories created from their thoughts:
Yunus Teacher: “First of all, I make sure that it is appropriate for the learning outcomes.”

Murat Teacher: “I make sure that it is instructive, close to life and current visits. Trips can be
organized to places that are on the agenda.”

Zeynep Teacher: “First of all, I pay attention to the places that are economical, safe and relevant to the
curriculum.”

Derya Teacher: “I make sure that it is safe, close and relevant to the curriculum.”

Benefits and Limitations of Using Out-of-School Learning Environments for Students
and Teachers

The findings related to the fourth and fifth sub-problem of the study (What are the evaluations of
primary school teachers on the benefits and limitations of the use of out-of-school learning
environments for students and for teachers in the life science lesson?) are presented in Figure 4:

Benefits and Limitations of Out-of-School Learning

Benefits

( 1
For Student For Teacher For Student For Teacher

—_
—
-/

L
i

(T

Figure 4. Benefits and Limitations of Using Out-of-School Learning Environments for Students and
for Teachers
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According to Figure 4, it is seen that primary school teachers' opinions about the benefits of using out-
of-school learning environments in life science lessons for students are gathered under 15 categories
and their opinions about the limitations are gathered under 13 categories. Among the categories related
to the benefits, personal characteristics develop and concrete learning takes place are the most
frequently expressed. These were followed by the categories of social development, permanence of
knowledge, interest and motivation, increases the sense of curiosity, research skills, desired behaviors,
develops leadership skills, facilitates learning, learning by having fun, recognizes the environment,
new learning occurs, adds vision and reinforces learning.

The limitations of primary school teachers' use of out-of-school learning environments in the life
science course in terms of students were as follows: acquisition of misinformation, financial problems,
physical fatigue, presence of students who could not participate, time constraints, security problems,
being exposed to intervention, students with health problems, not attracting their interest, not being
suitable for students, negatively affecting the development of self-confidence in students, going
beyond the acquisition, and crowded classes.

Examples of primary school teachers' statements about the categories created from their thoughts:
Muhammed Teacher: “It makes what they see and experience more permanent, improves their self-
confidence, makes it easier for them to focus, improves their research and investigation skills.”

Hatice Teacher: “Their sense of empathy develops, their perceptions become more open. Their social
skills improve. It contributes to personal development. Leadership skills improve. It allows passive
students to be more active.”

Dudu Teacher: “Students may get wrong information and students with health problems may have
problems in the environment.”

Hasan Teacher: “Since we expose children to the social environment, we also expose them to negative
examples.”

Hatice Teacher: “Even though we try to keep them under control, they may face negative
environments. When we give free time, it can create negative situations if the child eats harmful things
without supervision.”

Zeynep Teacher: “There may be problems for students who cannot participate.”

Mehmet Teacher: “Depending on the student's interest, the subject may go beyond the learning
outcome.”

Primary school teachers' opinions on both the benefits and limitations of using out-of-school learning
environments in life science lessons for teachers were grouped under 9 categories.

The categories related to the benefits were; eliminates monotony, facilitates the teacher's work, learns
new information, observes behaviors, time wins, provides permanent learning, becomes a role model
for students, increases motivation, appeals to more students. The categories for its limitations are
limited opportunities, being exhausting, responsibility, group dominance, bureaucracy, security
problems, unpredictability of negativity, transportation problems and not having enough information.
Examples of primary school teachers' statements about the categories created from their thoughts:
Ahmet Teacher: “It facilitates the teacher's work, eliminates monotony.”

Murat Teacher: “It makes learning fun, permanent learning takes place and saves the teacher from
preparing materials.”

Burak Teacher: “It enables the teacher to improve himself/herself.”

Dudu Teacher: “The teacher can also find the opportunity to learn new information on these trips and
at the same time realize active learning as a model for students.”

Huriye Teacher: “She has the opportunity to get to know the students better. They realize what they do
not know.”

Mustafa Teacher: “Saves time, gets the chance to observe behaviors.”

Ismail Teacher: “Being tiring, economic inadequacies, not meeting basic needs, transportation,
problems in getting permits.”

Neziha Teacher: “Financial, physical fatigue, we may not have the chance to control everything in the
external environment.”

Hatice Teacher: “Responsibility, financial obligation.”

Bengisu Teacher: “Financial obligation, in some trips, when the student does not bring it, I personally
can't stand it and give it myself, the responsibility imposed on the teacher.”

Hasan Teacher: “Problems arise when obtaining permits.”
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Mustafa Teacher: “When adequate facilities are not provided, the teacher may be left alone.”
Ahmet Teacher: “Control becomes difficult in group learning.”

Conclusion and Discussion

Primary school teachers' self-efficacy beliefs in organizing educational field excursions to out-of-
school learning environments are at a positive level and according to the general arithmetic mean
obtained from the scale, their self-efficacy beliefs are in the “generally” dimension. While it was
concluded that the self-efficacy beliefs of primary school teachers in organizing educational field trips
to out-of-school learning environments did not change significantly according to their gender, it was
determined that it changed significantly according to the seniority levels of the teachers in the
profession. In the study, it was seen that the self-efficacy belief of organizing excursions increased as
the seniority increased, except for those with the highest seniority. This result overlaps with the results
of Temel and Koélemen's (2021), Pekin and Bozdogan's (2021) studies in the literature, but not with the
results of Sontay, Tutar and Karamustafaoglu's (2016) and Uzbilir Ozgelik's (2018) studies.

Bandura (1995) and Pajares (2002) explain the source of self-efficacy beliefs as direct experiences,
indirect experiences, verbal persuasion and psychological states of individuals. From this point of
view, it is thought that it would be appropriate to discuss these four elements that are the source of
self-efficacy beliefs in order to understand the conclusions drawn from the findings more clearly.

It is seen that primary school teachers with 1-5 years of experience have the lowest mean ranks. At this
point, the reason for the significant difference between the self-efficacy beliefs of teachers with 1-5
years of seniority and teachers with 6-10 years, 11-15 years and 16-20 years of seniority in organizing
field trips for educational purposes may be the direct experience and indirect experiences of teachers,
which are the source of self-efficacy beliefs. As a matter of fact, it can be inferred that for teachers
who are in the early years of their professional life, direct experience and indirect experiences have not
yet matured and do not provide them with sufficient experiential resources. Usher and Pajares (2008)
emphasize that existing self-efficacy beliefs are related to past experiences. Similarly, Bandura (1986)
states that the experiences that individuals gain as a result of their performance increase their self-
efficacy belief levels positively. However, there are studies in the literature that describe that
professional experience and teacher self-efficacy are related (Chester & Beaudin, 1996; Cousins, Ross,
& Gadalla, 1996; Kartal, Temelli & Sahin, 2018). When the results obtained from the findings of this
study are examined, it can be inferred that the fact that the mean score of the item “with the knowledge
and experience gained from the excursion, I can put forward effective ideas and thoughts for future
excursions.” in the scale is always at the level of always supports the assertion that the self-efficacy
belief level put forward in the literature is directly proportional to the experiences that individuals
have. In addition, there are also studies in the literature showing that there is no significant relationship
between professional experience and self-efficacy (Sahin, Gokkurt & Soylu, 2014; Kaya, 2019). The
fact that the self-efficacy levels in these studies were not directly related to the self-efficacy beliefs of
organizing educational field trips to out-of-school learning environments may indicate that new
research on the relationship between self-efficacy and professional experience is needed.

On the other hand, it is seen that the self-efficacy belief levels of teachers with 21 years and over
seniority are lower than those of teachers with 6-10 years, 11-15 years and 16-20 years seniority. From
this point of view, the fact that the acceleration in the self-efficacy belief levels of teachers' ability to
organize trips for educational purposes has been negative since their professional life after 20 years
can be explained by the fact that teachers reach the point of burnout and professional satisfaction. In a
study conducted by Tiirk (2008), it was found that the self-efficacy levels of classroom teachers
differed according to their professional experience and there was a low-level inverse relationship
between self-efficacy beliefs and professional satisfaction. As a matter of fact, individuals are by
nature a creature that can be affected by concrete or abstract, verbal or non-verbal communication,
events, facts and conflicts (Kulualp, 2019; Karagiil, 2018). In this context, it has been revealed in the
literature that teachers are psychologically affected by many factors throughout their professional lives
(Korkut & Babaoglan, 2012; Kagar & Beycioglu, 2017; Uline, Miller & Tschannen Moran, 1998).
Considering that teachers with 20 years or more of professional experience are exposed to professional
deformation more than teachers with less experience, it can be said that the findings of the study
overlap with the literature. As a matter of fact, Bandura (1995) and Pajares (2002) listed psychological
state as one of the main factors that lead to self-efficacy belief while explaining the elements that lead
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to self-efficacy belief. From this point of view, when primary school teachers with a professional
seniority of 20 years or more are considered, the reason for the downward acceleration in the self-
efficacy belief levels of organizing educational trips may be the negative situations that primary school
teachers have experienced and faced throughout their professional lives. As a matter of fact, it can be
inferred that every setback and negative experience they experience in this process negatively affects
their psychological state. When considered within the scope of the study, it can be said that the
negative experiences of the teachers in the process had an effect on the items with low mean scores.
According to primary school teachers, the situations that limit the use of out-of-school learning
environments in the life science lesson are materialism, official procedures, teacher characteristics,
parents' attitudes, school management, curriculum, transportation, social opinion, risks, indifference of
institutions, not meeting expectations, limited opportunities, class size, negative behaviours outside the
learning outcomes and student characteristics.

The primary school teachers who participated in the research stated that the first one of the situations
that limit the utilization of out-of-school learning environments is financial and the second one is the
official procedure. As a matter of fact, Kaspar (1998) found in a study that one of the obstacles that
prevented primary school teachers, especially in public schools, from conducting scientific field trips
was budget issues. Regarding this issue, the teacher coded Derya said, “Economic problems,
curriculum, bureaucratic permissions, transportation, parents' expectations, administrators not being on
the side of teachers... When we want to do this kind of activity, the teacher alone is not enough.”, the
teacher coded Ismail said, “Curriculum, subject density, economic problems, bureaucratic
permissions, transportation, service problem, the obligation brought by the system.”, the teacher coded
Simge said, “Financial problems are the biggest problem. Then bureaucracy comes into play. People's
attitudes towards excursions, the perspective of administrators and their attitudes towards learning are
also among the limitations. In small districts, I also feel that children are not considered worthy of
organizing trips outside the province. We request a field trip before the learning outcomes are taught,
and months go by before we receive a response, so the time for the learning outcome has passed.” In
some studies where teachers' opinions about out-of-school learning environments were taken, similar
findings were found and it is seen that the limitations that teachers face when they want to benefit
from out-of-school learning environments regardless of their branch are financial dimension, official
procedure, time shortage, curriculum intensity and parent attitude (Sahin, 2019; Pekin & Bozdogan,
2021; Torun, 2021; Yasar Cetin, 2021).

One of the important results of the research is the work and procedures to be done in the
implementation steps of out-of-school learning. Primary school teachers stated 12 main topics in the
preparation stage of utilizing out-of-school learning environments in the life science course, 14 main
topics in educational activities in out-of-school learning environments, and 6 main topics in
measurement and evaluation activities in out-of-school learning. According to primary school
teachers, the implementation steps in utilising out-of-school learning environments are as follows.

The preparations to be made during the preparation phase are as follows: leaves (parental and
administrative leaves), contacting the destination, arrange a excursion guide, making planning,
providing preliminary information about the destination, identify the topic and purpose, arrange
transportation, adjusting the budget, taking security measures, determining the rules of the excursion,
involving students in the process and identify student characteristics,

Education and training activities in out-of-school learning environment are as follows: adhering to
planning, taking security measures, meeting basic needs, giving space for fun, using question answer
technique, making the teacher active, following the rules, making the process flexible, getting parent
help, ensuring that notes are taken, making use of the excursion guide, ensuring photo and video
recordings are taken, acting with small groups of students and providing information from time to
time.

Measurement and evaluation activities in out-of-school learning are as follows: making an evaluation,
to enable them to describe the excursion in written form (composition, picture, letter, diary, poem,
newspaper), presenting the documents collected during the excursion to the class, opening an
exhibition, to use the drama technique and conducting an oral examination.

It is understood that all of the elements that primary school teachers stated above about what needs to
be done before making use of out-of-school learning environments in the life science course are
described in the literature as what needs to be done before making use of out-of-school learning
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environments (Ata, 2002; Bozdogan, 2007; Lagin Simsek, 2011; Tay, 2020). However, it is seen that
the title of “permissions” ranks first among the things to be done by primary school teachers before
making use of out-of-school learning environments. The fact that there is a book chapter on
permissions in the literature (Akdag, 2015) shows how appropriate the teachers' emphasis is. As a
matter of fact, it was observed that teachers emphasized the issue of permissions in all focus group
interviews and teachers Muhammed, Huriye, Burak, Zeynep, Hasan, Murat, Ismail, Yunus, Yunus,
Ramazan, Bengisu and Simge specifically mentioned this issue.

In the study, it was determined that teachers responded to the item “I think I will not be sufficient in
determining student needs before the excursion” with “rarely”; to the item “I think I will have
difficulty in preparing a pre-trip plan (route, duration, means of transportation, departure times,
number of students, excursion fees, etc.)” with “never”; to the item “I may be inadequate in making
the necessary explanations (why to go, what kind of work to do, rules to be followed, etc.) to the
students before the excursion” with “never”; to the item “I can meet the need for a guide before the
excursion” with “usually”; and to the item “I do not have difficulty in making appointments (if any)
and informing the authorities at the excursion place (number of students, excursion day, time, etc.)”
also with “usually.” In this context, it can be understood that primary school teachers can put into
practice what needs to be done before making use of out-of-school learning environments with the
answers they give to the related items in the self-efficacy level. In other words, it can be said that
primary school teachers have sufficient self-efficacy level regarding what needs to be done before the
activities to be carried out in out-of-school learning environments.

It is seen that primary school teachers expressed what should be done while utilizing out-of-school
learning environments in the life science lesson in 14 items. Among these items, the title “planning”
was expressed eight times by primary school teachers. As a matter of fact, the fact that the trip is
within the framework of the plan prepared by the teacher ensures that it is carried out more
systematically (Tay & Ucgus, 2015). Burak Teacher, one of the teachers who participated in the focus
group interview: “The plan should be followed. Students should be given the comfort to ask questions,
and when necessary, the teacher should ask questions in accordance with the outcomes to attract their
attention and arouse curiosity.” and Huriye Teacher: “The plan should be followed and stretches
should be made when necessary. When time is limited, priority should be given to important places to
be seen.” Giirsoy (2018) states in his study that the problems experienced before the excursion cause
the excursion to be unenjoyable and the excursion process to be seen as unnecessary. From this point
of view, it can be said that the pre-trip should be well planned in order for the trip to be a good
moment. The following statements of teacher Hatice can be given as an example of the pre-trip
process affecting the excursion process. Hatice Teacher: “The teacher should be well rested before the
trip. The teacher and his/her partners (parents, administrator, guide) should be positive during the trip.
Necessary directions during the trip should be well arranged. Questions appropriate to the gains should
be asked when appropriate and explanations should be made. Unnecessary explanations should be
avoided. In some trips, students can be given opportunities to take notes, but in out-of-province trips, it
can be a waste of time and a burden to carry notebooks and pens.” DeWitt and Storksdieck (2008)
stated that in scientific field trips, it is of great importance that the trip design should be original, the
steps of the trip should be carefully determined, the readiness levels of the students should be taken
into consideration and the trip plan should be prepared and the trip plan should be implemented
completely. It is seen that these characteristics were also expressed by primary school teachers.

In the study, it was determined that teachers responded to the item “I have difficulty in guiding
students at the excursion place” with “rarely”; to the item “I have difficulty in providing students with
the opportunity to learn by having fun at the excursion place” with “rarely”; to the item “I can enable
students to gain practical skills by ensuring their active participation in the field excursion” with
“usually”; to the item “I can ensure that students have social interaction during the trip” with
“usually”; to the item “I can maintain control in the excursion field even if the number of students is
high” with “usually”; to the item “I am not sure that I will be able to provide students with concrete
experiences during the excursion” with “never”; to the item “I can develop students' critical thinking
skills during the excursion” with “always”; to the item “I am confident that I can approach students
positively and warmly in the excursion field” with “always”; to the item “I am confident in guiding
students with various questions in the excursion field and enabling them to access information” with
“always”; and to the item “I have difficulty in keeping students' motivation at a high level in the
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excursion field” with “never.” It can be said that the answers given by primary school teachers to the
items in the self-efficacy belief scale and the characteristics they stated in the focus group interviews
support each other. As a matter of fact, the fact that primary school teachers correctly described what
should be done while benefiting from out-of-school learning environments and their belief levels
about what should be done during the trip in the self-efficacy scale for organizing trips to out-of-
school learning environments explain each other. In other words, it can be said that primary school
teachers have sufficient self-efficacy level about what to do in outdoor learning environments.

It is stated that it is very important to support trips to out-of-school learning environments with pre-
and post-visit activities in order to provide the most appropriate learning experience (Kisiel, 2003).
Based on the explanation, primary school teachers stated that they did what should be done after the
excursion to increase the effectiveness of the excursions to out-of-school learning environments in
accordance with the literature (Ata, 2002; Bozdogan, 2007; Lac¢in Simsek, 2011; Tay, 2020).
However, it is seen that teachers used the expression “evaluation should be done” 17 times. This
evaluation is not just about giving grades, as Hasan Teacher said, “I ask the children to write down
what they feel when they go home and bring it to me. I try to determine whether the trip achieved its
purpose, whether there are things we missed.” As Hasan stated, it will also be important in terms of
understanding whether the trip achieved its purpose. The fact that the evaluation dimension is not one-
dimensional “Evaluation (at the time of the excursion, between excursions, after the excursion)” as
stated by Mustafa Teacher can also be considered as an experience for the next excursions by ensuring
that the events are evaluated in the heat of the moment.

When the discourses of primary school teachers are analyzed, Teacher Burak: “You can have them
draw pictures, write poems or compositions, and have them do drama.” Nur Teacher: “Drama can be
made and presented to other classes. Painting work can be done. An exhibition can be opened at
school.” and Murat Teacher: ”Presenting the photos taken during the trip in the classroom, opening an
exhibition. It is necessary to make evaluations with questions and answers in the classroom and
determine what kind of an effect it has on children.” It is seen that they suggested interdisciplinary
studies to support the social development of students.

In the study, it was determined that teachers responded to the item “After the trip, I have difficulty in
determining the extent to which the objectives of the excursion were achieved” with “never”; to the
item “After returning from the excursion, I have no difficulty in evaluating the excursion with my
students (discussion, project, composition, etc.)” with “usually”; and to the item “I have difficulty in
displaying the photographs taken during the excursion on the school boards” with “never.” In this
context, it was observed that primary school teachers' self-efficacy levels regarding post-excursion
tasks aligned with the descriptions provided during focus group interviews, supporting one another.
According to primary school teachers, the factors to be taken into consideration when choosing out-of-
school learning environments in life science lesson are; suitability for learning outcomes, accessibility,
financial dimension, relevance to students, being safe, being functional, being fun, weather, being
close to life, historical dimension and procedural dimension.

According to the findings of the study, it is seen that primary school teachers emphasize the feature of
“compliance with the outcomes” among the features that should be considered when choosing out-of-
school learning environments. According to Tay and Ugus (2015), some abstract concepts that contain
learning themes or situations that are not sufficiently internalized and made meaningful for children
can be learned and internalized in depth through field trips. Abstract concepts in the learning themes
indicate that the learning outcomes contain abstract concepts. The importance of out-of-school
learning environments in the internalization of these abstract concepts in the learning outcomes by
students is emphasized. In this context, it can be said that when choosing out-of-school learning
environments, the dimension of suitability to the learning outcomes should be taken into
consideration. For example, Bengisu Teacher said, “In terms of outcomes, by looking at the benefit
and loss relationship, I mean, I can gain this outcome in school or out of school, which would be more
efficient.” It is understood that the first feature to be considered when choosing out-of-school learning
environments is the suitability to the outcomes. In addition, in some studies in the literature where
teachers' opinions about out-of-school learning environments were taken, similar findings were found
and it was determined that teachers preferred places that are suitable for course subjects and student
level, support learning, provide active learning opportunities, and are easy to access while choosing
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out-of-school learning environments regardless of branch (Cetin, Kus, & Karatekin, 2010; Malko¢ &
Kaya, 2015; Yasar Cetin, 2021).

Primary school teachers described the benefits of out-of-school learning environments to be used in
life science lessons as: developing personal characteristics and desired behaviours, concrete learning,
learning with fun and new learning, social development, permanence of knowledge, sense of curiosity,
increasing interest and motivation, developing research skills and leadership skills, facilitating
learning, getting to know the environment, adding vision and reinforcing learning.

The limitations in terms of students were expressed as wrong information acquisition, financial
problems, physical fatigue, the presence of students who could not participate, time constraints,
security problems, being exposed to intervention, students with health problems, not attracting their
interest, not being suitable for students, self-confidence development in students, going beyond the
acquisition and crowded classes.

After utilizing out-of-school learning environments, some benefits and limitations may be encountered
for students. It is seen that primary school teachers describe the first of the benefits that the use of out-
of-school learning environments in the life science lesson will provide for students as “personal
characteristics develop”. Simsek and Kaymakci (2015) stated that out-of-school teaching contributes
to the cognitive, affective and kinesthetic development of students while ensuring the realization of the
general objectives and achievements of the course. When we look at the discourses of primary school
teachers, Bengisu Teacher: “Develops self-confidence. Recognizes the environment and dominates the
environment he/she lives in. Improves communication skills. Provides socialization. It helps to
concretize the subjects. Develops thinking skills. Develops the ability to act together.” and Mustafa
Teacher: "The student gains a leader identity, learns to talk and discuss, develops desired behaviors,
gets to know the environment, learns real life, not virtual, and develops skills." It is seen that they list
the personal characteristics they expect to develop in students. Other benefits described by the teachers
are: concrete learning takes place, social learning develops, retention of knowledge increases, interest
and motivation increase, and they learn by having fun. Charmaraman (2013) states that the importance
of out-of-school learning can be increased by supporting students not only in terms of academic
achievement but also in socio-cultural terms. It can be said that improving students' social learning and
giving them the opportunity to get to know the environment, which are among the benefits of out-of-
school learning described by the teachers, provide them with socio-cultural support and thus the
importance of out-of-school learning is described.

Primary school teachers stated that they did not want to benefit from out-of-school learning
environments from time to time due to the limitations of out-of-school learning environments. It is
seen that they described these limitations as financial dimension, physical fatigue, wrong information
acquisition, and being time consuming. Regarding the limitations, the teacher coded Ismail said,
“Acquiring negative behaviors because the program is not effective. The fact that not all students can
get permission creates a limitation for the students who are left behind.”, teacher coded Murat said,
"There are security problems, they are faced with wrong examples.” and teacher coded Derya said,
“We limit the children (by making too many warnings, for example, don't go here, don't do that, etc.)”.
When the related literature studies are examined, it is seen that the benefits and limitations of out-of-
school learning environments are determined by taking the opinions of teachers, administrators,
students and parents in many studies. In these studies, the benefits for students can be listed as
providing value teaching, gaining research and questioning skills, strengthening communication
between teacher and student, being remarkable, being fun, informative and permanent learning,
development in knowledge, skills and affective dimensions, learning by doing and experiencing,
having the opportunity to reinforce and repeat the lesson, concretizing abstract subjects, gaining
scientific process skills. The limitations are long legal procedures, various risks, high class size, high
curriculum intensity, limited time, insufficient class hours, lack of parental support, limited
transportation facilities (Cetin, Kus & Karatekin, 2010; Behrendt & Fraklin, 2014; Selanik Ay &
Kurtdede Fidan, 2014; Ay, Anagiin & Demir, 2015; Malko¢ & Kaya, 2015; Tosun, 2015; Yildizhan,
2015; Selanik Ay & Erbasan, 2016; Topcu, 2017; Uzbilir Ozgelik, 2018; Cacan, 2019; Oztiirk, 2019;
Sahin, 2019; Yarar Kaptan & Beldag, 2019; Karbeyaz & Kurt, 2020; Nalkiran & Karamustafaoglu,
2020; Karbeyaz & Karamustafaoglu, 2021; Kaya, 2021; Torun, 2021; Pekin & Bozdogan, 2021; Yasar
Cetin, 2021). It is understood that the above-mentioned results obtained in these studies overlap with
the results of this study.

309



= ’ MSKU Journal of Education
‘ 3 ISSN 2148-6999 Volume 11, Issue 2, (2024) November

Primary school teachers expressed the benefits of out-of-school learning environments to be used in
life science lesson as eliminating monotony, facilitating the teacher's work, learning new information,
observing behaviours, saving time, providing permanent learning, being a role model for students,
increasing motivation and appealing to more students and the limitations for teachers as limited
opportunities, tiring, responsibility, group dominance, bureaucracy, security problems, unpredictability
of negativities, transportation problems and not having enough information.

Although out-of-school learning activities are carried out for students, it has been determined that
there are benefits that teachers gain at the end of the process and limiting situations they experience
during the process. Primary school teachers stated that out-of-school learning environments used in
life science lessons would save the lessons from monotony. As a matter of fact, Mehmet Teacher
reveals this situation with the words “It saves the subjects from boredom and monotony, and keeps
them motivated.” Primary school teachers stated that they learned new information, saved time, had
the chance to observe students better, reached more students and increased their motivation thanks to
out-of-school learning. They expressed the limitations they encountered during the process as being
tiring, having limited opportunities, having a high burden of responsibility, and unpredictability of
negativities. For example, Ismail Teacher: “Being tiring, economic inadequacies, not meeting basic
needs, transportation, problems arising while obtaining permits.”, Neziha Teacher: “Financial,
physical fatigue, we may not have the chance to control everything in the external environment.”,
Bengisu Teacher: “Financial obligation, in some trips, when the student does not bring it, I personally
cannot stand it and give it myself, the responsibility imposed on the teacher.” With their opinions, they
expressed the limitations for teachers in benefiting from out-of-school learning environments.

When the related literature studies were examined, no benefits for teachers were found. However, they
expressed that the legal procedures take a long time, they have various risks, they are boring, they do
not master the application methods, and they encounter limitations (Cetin, Kus & Karatekin, 2010;
Selanik Ay & Kurtdede Fidan, 2014; Ay, Anagiin, & Demir, 2015; Malko¢ & Kaya, 2015; Tosun,
2015; Selanik Ay & Erbasan, 2016; Topcu, 2017; Uzbilir Ozgelik, 2018; Cacan, 2019; Sahin, 2019;
Karbeyaz & Kurt, 2020; Nalkiran & Karamustafaoglu, 2020; Torun, 2021; Pekin & Bozdogan, 2021;
Yasar Cetin, 2021). It is seen that the results of the above research describing the limitations overlap
with the limitations described by the teachers in this study.

Recommendations

1. In this study, although the self-efficacy beliefs of primary school teachers in organizing educational
field trips to out-of-school learning environments were found to be positively high, according to the
general arithmetic mean obtained from the scale, the self-efficacy beliefs of primary school teachers in
organizing educational field trips to out-of-school learning environments were found to be in the
“usually” dimension. In order to increase primary school teachers' self-efficacy beliefs in organizing
educational field trips to out-of-school learning environments from usually to always, information can
be given to administrators (school administrators, MoNE administrators, provincial administrations,
etc.) who have responsibilities in minimizing the problems they encounter in organizing field trips. In
addition, primary school teachers can be given information or in-service trainings about what should
be done before, during and after the trip, especially guidance services in organizing educational trips to
out-of-school learning environments. In addition, some of the situations that prevent primary school
teachers from benefiting from out-of-school learning environments, such as materialism, official
procedures, school administration, curriculum, transportation, lack of interest of institutions, are not
caused by the teacher. Institutions that can be mentioned as the cause of these situations can be
informed about their responsibilities regarding out-of-school learning.

2. In the study, it was determined that elementary school teachers' self-efficacy beliefs in organizing
educational field trips to out-of-school learning environments varied according to their seniority levels
in the profession and it was seen that the self-efficacy beliefs in organizing field trips increased as
seniority increased, except for those with the highest seniority. The reasons for the downward
acceleration of self-efficacy beliefs in organizing educational field trips to out-of-school learning
environments in the last years of the profession can be determined through qualitative research.
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Arastirma Makalesi

Ilkokul Ogretmenlerinin Hayat Bilgisi Dersinde Gezi
Diizenlgyebilme Oz Yeterlik Inanclar1 ve Okul Dis1
Ogrenmeyle Ilgili Degerlendirmeleri!

Gamze Nur Dogan 2, Bayram Tay’

Makale Hakkinda Ozet

Hayat bilgisi, 6grencilerin dogal ve toplumsal ortama uyumunda gerekli
Gelig Tar.: 09.03.2024 olan ozelliklerin kazandwildigi bir derstir. Hem dogal hem de toplumsal
Kabul: 07.11.2024 cevrede ogrenmeyi iceren okul disi 6grenmenin, hayat bilgisi dersinde
Yayin: 26.11.2024 kullanilmasinda ogretmenlerin 0z yeterlik inanglart ve diisiinceleri

belirleyici  olabilecektir. ~ Bundan  dolayt  arastirmada  ilkokul
ogretmenlerinin okul disi ogrenme c¢evrelerine egitim amagh gezi
diizenleyebilme oz yeterlik inang diizeyleri ile hayat bilgisi dersi
kapsaminda okul disi ogrenme ile ilgili goriislerinin belirlenmesi
amaglanmistir. Karma yontemle desenlenen bu ¢alismanin nicel boyutu
kesitsel tarama modeli, nitel boyutu durum c¢alismasi modeli ile
yiiritiilmiistiir. Calismanin orneklemleri, 6l¢iit 6rnekleme ile belirlenen
324 ve 20 ilkokul o&gretmeninden olusturulmustur. Nicel verilerin
- ] analizinde parametrik olmayan testler, nitel verilerin analizinde icerik
QZ yeterlik analizi ige kosulmustur. Ilkokul égretmenlerinin okul disi Ggrenme
Ilkokul 6gretmenleri cevrelerine egitim amach gezi diizenleyebilme oz yeterlik inanglarinin
olumlu diizeyde yiiksek oldugu tespit edilmistir. Kazanmimlara uygunluk,
ulagim imkdnlar, maddi boyut, ogrenciye gorelik ilkesi, giivenlik
durumu gibi ozellikler, okul disi 6grenme ¢evrelerini tercih ederken
dikkat edilmesi gereken unsurlardir. Okul disi ogrenme cevreleri; somut
ogrenmeyi, ogrencilerin kisisel ozelliklerinin gelismesini saglamakta,
tekdiizeligi ortadan kaldirp, ogretmenin isini kolaylastirarak genis
gozlem olanagi ile ogrenmelerin kalici olmaswn saglamaktadr.

Anahtar Kelimeler
Hayat bilgisi dersi

Okul dis1 6grenme

Dogan, G. N. ve Tay, B. (2024). ilkokul &gretmenlerinin hayat bilgisi
dersinde gezi diizenleyebilme 06z yeterlik inanglart ve okul dig1
ogrenmeyle ilgili degerlendirmeleri. MSKU Egitim Fakiiltesi Dergisi,
11(2), 293-336. DOI: 10.21666/muefd.1449563

Atif igin

Montessori’ye gore egitim, Ogretmenlerin ¢ocuklara sozciiklerle anlattiklariyla degil, gocuklarin
fiziksel ve sosyal ¢evrede gecirdikleri yasantilarla gergeklesir. Cocuklarin fiziksel ve sosyal ¢evrede
yasanti gecirebilmesi i¢in 6grenme ortamlarinin ¢esitlendirilmesine ihtiyag vardir. Gegmisten
giiniimiize 6grenme ortami denildiginde akla gelen ilk yer sinif olmustur. Sinif; mekénsal olarak okul
icinde yer alan, 6gretim etkinliklerinin yapildigi, genellikle sirasi, masasi, yazi tahtas1 ve diger gerekli
materyallerin yer aldig1 6grenme ortamlar olarak tanimlanabilir. Okul i¢inde yer alan spor salonlari,
laboratuvarlar ve islikler (atdlye) de simif olarak diisiiniilse de smiflarin 6grenme ortamlari olarak
popiilerligini korudugu goriilmektedir (Tay, 2020). S6z konusu sinif ortamlarinin tiim égrenmeler i¢in
yeterli olmadiklan bilinmektedir. Bunun i¢in okul dis1 6grenme cevrelerinin ise kosulmasi énemlidir.
Okul dis1 6grenme; sinifin disinda baslayan, okulun bahgesi ve civari ile okulun sinirlari disinda kalan,
Ogrencinin deneyimlerini merkeze alan, yaparak yasayarak dgrenmenin saglandigi, 6grencilerin duyu
organlarimi ige kosmasini gerektiren, dogal ve toplumsal konularda disiplinleraras1 anlayigin
benimsendigi aktif 6grenme yontemlerinden biridir. Cocuklar aktif 6grenme ile siirekli degisirler,
onlar i¢in yeni olan durumlara uyum gosterirler, bilgileri ve kavramlan tekrar yapilandirirlar ve
anlamlandirirlar. Bu siire¢ ¢ocuklarin deneyimleri, denemeleri, yapilandirmalari, oynayarak
ogrendikleri ile geger. Bu kapsamda, aktif 6grenme, yasantilar ve deneyimlerle var olmaktadir (Tay ve

' Bu caligma birinci yazarin ikinci yazar danismaliginda Kirsehir Ahi Evran Universitesi Sosyal Bilimler
Enstitiisii Sinif Egitimi Anabilim Dali'nda hazirladig: yiiksek lisans tezinden tiretilmistir.

2 Milli Egitim Bakanlig1 - nurgamzedogan@gmail.com - ORCID: 0000-0002-3923-1848

3 Kirsehir Ahi Evran Universitesi - bayramtay@ahievran.edu.tr - ORCID: 0000-0003-2466-1527
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Ugus Giildali, 2017). Ornegin ¢ocuklar mevsimleri, hikdye dinleyerek ogrenmektense hava
degisimlerini deneyimleyerek, gozleyerek 6grenirler (Williams-Siegfredsen, 2012). Aktif 6grenmenin
gerceklesmesinde okul digi 6grenme ve okul dis1 6grenme cevreleri etkili olabilecektir. Bunun i¢in
okul dis1 6grenme ortamlarinda gerceklestirilecek egitimlerin bireysel, toplumsal, egitimsel, iyilestirici
ve cevresel hedeflere sahip olmasi1 gerekmektedir (Halligan, 2006). Bundan dolay1 okul dis1
O0grenmenin hayata gecilmesinde sistematik bir 0gretim siirecinin ise kosulmasi gerektigi aciktir.
Literatlirde okul dis1 6grenmenin hazirlik etkinlikleri, okul disi 6grenme ¢evresinde egitim dgretim
etkinlikleri ve Olgme ve degerlendirme etkinlikleri olmak iizere {i¢ adimda gergeklestirilmesi
onerilmektedir (Lacin Simsek, 2011; Tay, 2020). Okul dist 6grenme ile dersini islemek isteyen
ogretmenlerin s6z konusu bu {i¢ adimdan 6nce yapmasi gereken ilk is bir karar verme siirecidir. Bu
karar, dersin amacina ulagsmada kullanilabilecek en uygun okul dig1 6grenme ¢evresini belirlemektir.
Bu adimlarin izlenmesi ile okul dis1 6grenmenin bir¢ok yarari ortaya cikabilecektir. Okul disi
O0grenme, aktif ve hareket temelli bir siireci igermekte, biligsel, duyussal ve devinigsel alanlarin
gelisimini ve 6grenmeyi desteklemekte, goniillii organizasyonlara katilma, aktif vatandas olma ve
demokratik topluma katkilarin1 6grenmede ve deneyimlemede 6grencilere gercek olanaklar sunmakta
ve dgrenciler icin liderlik becerilerinin yapilandirilmasina katki saglamaktadir (Priest, 1986; Beames,
Higgins ve Nicol, 2012; Quay ve Seaman, 2013; Dyment, Morse, Shaw ve Heidi Smith, 2014; Ho,
2014). Etkili vatandas yetistirme, goniilli organizasyonlara katilma, aktif vatandas olma ve
demokratik topluma katilim, dogal ve toplumsal ¢evreye uyum saglama gibi 6zelliklerin gelistirilecegi
ders, hayat bilgisi dersidir.

Cocugun kendini bilmesi ve tanimasi amaciyla farkli bilim alanlarindan bilgiler bir araya getirilerek
olusturulmus ve ¢ocuklara hayatin bilgisini kazandirmaya calisan, vatandaslk egitim programimin ilk
dersi olan hayat bilgisi dersinin (Tay, 2017) 6gretim programlart incelendiginde; 1998 programi
disindaki tiim Ogretim programlarda okul dis1 6grenmeye vurgu yapildigi, ozellikle 2005 yili ve
sonrasinda okul dis1 6grenmenin yapilandirmact anlayis gercevesinde degerlendirildigi anlagilabilir.
Yapilandirmacilik, 6gretmeden ¢ok &grenmeye dayanmaktadir. Bu 6grenme siirecinin bir problem
iizerinden baglatilacagi, aktif Ogrenmelerle gerceklesecegi ve sosyal Ogrenmenin prensipleriyle
desteklenecegi sOylenebilir. Bir baska ifade ile yapilandirmaci anlayisin benimsenmesi problem
¢ozme, aktif 6grenme ve isbirlikli 6grenme catisinda 6grenmelerin ger¢ceklesmesini gerektirmektedir.
Bu ii¢ 6zelligi ayn1 anda igeren 6grenme anlayislartyla hayat bilgisi dersinin yiiriitiilmesi okul dist
O0grenmeyi de icine alan siireclerin isletilmesini gerekli kilmaktadir. Hayat bilgisi dersinde okul dis1
O0grenmenin ise kosulmasinda sinif 6gretmelerinin 6z yeterlik inanglar1 hesaba katilmalidir. Bandura
(1995) ve Pajares (2002) bireylerin 6z yeterlik inancinin kaynagi olarak dort temel dgeye vurgu
yapmaktadir. Bu 6geler dogrudan deneyimler, dolayli yasantilar, sdzel ikna ve bireyin psikolojik
durumu olarak tamimlanmaktadir. Smf O6gretmelerinin okul dist 6grenme ile ilgili hem kendi
deneyimleri hem de meslektaglarinin deneyimleri, okul dist 6grenme ile ilgili gerceklestirdikleri
etkinliklere aldiklar tepkiler ve bu tepkilere yonelik psikolojik durumlari, onlarin okul dis1 6grenmeye
kars1 6zyeterlik inanglarini olusturacaktir.

Bireylerin yaptiklar1 bir eylemin sonuglarina yonelik olarak sahip olduklar diigiince, onlar1 bu eyleme
benzeyen gorevleri gerceklestirmede kendi yeteneklerine olan inancini olusturmada ve geligtirmede
etkili olmaktadir (Pajares, 2002). Ornek olarak; ogretmenlerin hayat bilgisi 6gretimine iliskin
yetkinlikleri ve yetkinlik diizeylerine olan inanglar1 onlarin 6gretim siirecinde neler yapabileceklerine
iligkin karar mekanizmalarinda etkili bir rol oynamaktadir. Bu karar mekanizmalar1 sahip olduklar
yetkinliklerle 6zelde nitelikli bir hayat bilgisi 6gretimi gerceklestirebilmeleri icin genelde ise tiim
egitim siirecini saglikli ve etkili bir sekilde yiiriitmeleri icin ise kosulmaktadir. Nitekim 6z yeterlik
inanclar1 bu c¢aligma kapsaminda okul dis1 6grenme oOzelinde, alan yazinda tartisilmaya deger
bulunmustur.

Okul dig1 6grenme ile ilgili alan yazin, konunun ozellikle fen egitimi kapsaminda ele alindigim
(Karademir, 2013; Erten ve Tas¢i, 2016; Bostan Sarioglan ve Kiiciikdzer, 2017; Giirsoy, 2018; Cebi ve
Arslan, 2019; Arabaci ve Akgiil, 2020; Yildirim Polat ve Giirsoy, 2023) gostermektedir. Ilkokul
ogretmenligi ile ilgili olarak simif 6gretmen adaylar ile bir ¢caligmanin yapildigi (Ay, Anagiin ve
Demir, 2015), 6gretmenlerin okul dis1 6grenme ¢evrelerine egitim amaclh gezi diizenleme 6z yeterlik
inanclarinin farkli degiskenler agisindan incelendigi ¢aligmalarin da oldugu (Sontay, Tutar ve
Karamustafaoglu, 2016; Cigek ve Sarag, 2017; Uzbilir Ozcelik, 2018; Islek, 2019; Temel ve Kdlemen,
2021) ve ilkokul &gretmenleri ile ¢alismalarin (Uzbilir Ozcelik, 2018; Simsek, ve Kayacik, 2024)
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yliriitiildiigli anlasilmaktadir. Bu baglamda hayat bilgisi 6zelinde yapilan okul dis1 6grenme ya da gezi
diizenleyebilme 6z yeterlik inanc1 ile ilgili bir aragtirmaya rastlanilmamistir. Yapilan bu aragtirma ile
alandaki boslugun doldurulmasi beklenmektedir. Bununla birlikte karma ydntemin kullanildigi bu
calismanin bu boyutu ile de alan yazina katki saglayacagi diisiiniilmektedir. Bu diisiincelerden
hareketle ¢calismanin amaci ilkokul dgretmenlerinin okul dig1 6grenme g¢evrelerine egitim amach gezi
diizenleyebilme 0z yeterlik inang diizeylerini farkli degiskenler iizerinden saptamak ve ilkokul
Ogretmenlerinin hayat bilgisi dersi kapsaminda okul disi 6grenme ile ilgili goriislerini ortaya
koymaktir. Bu amaca ulagmak i¢in asagidaki sorulara cevap aranmistir.
Hayat bilgisi dersinde ilkokul 6gretmenlerinin;
1. Gezi diizenleyebilme 6z yeterlik inang diizeyleri nedir ve bu inang diizeyleri cinsiyete ve
mesleki kideme gore degigsmekte midir?
2. Okul dis1 oOgrenme c¢evrelerinden faydalanmayr sinirlandiran durumlar ile ilgili
degerlendirmeleri nelerdir?
3. Okul dis1 6grenme cevrelerinden faydalanma adimlarinda yapilmasi gerekenler ile ilgili
degerlendirmeleri nelerdir?
4. Okul dis1 6grenme cevrelerini tercih ederken dikkat edilecekler ile ilgili degerlendirmeleri
nelerdir?
5. Okul dis1 O6grenme cevrelerinin kullanimmin 6grenci acisindan fayda ve simirliklar
konularinda degerlendirmeleri nelerdir?
6. Okul dis1 6grenme cevrelerinin kullanimmin 6gretmen agisindan fayda ve smirliklart
konularinda degerlendirmeleri nelerdir?

Yontem

Karma yontemle desenlenen bu arastirma baskinlik durumuna goére esit statiiye, zaman sirasina gore
ardisik tiire girmektedir (Greene, Caracelli ve Graham, 1989; Morgan, 2007; Creswell, 2011;
Creswell, 2014; Creswell ve Creswell, 2018). Calismada nitel ve nicel verilere ayni oranda agirlik
verildiginden esit statii, once nicel sonra nitel veri toplandigindan ardigik tiir ise kosulmustur.
Aragtirmanin nicel yontemle yliriitiilen boyutu kesitsel tarama ile gergeklestirilmistir. Kesitsel tarama
modeli, tarama modellerinden biridir ve bu modelde verilerin toplanmas1 asamasi tek seferde
gerceklesir (Sonmez ve Alacapinar, 2013). Bu arastirmada ilkokul &gretmenlerinden tek seferde veri
toplanmis ve elde edilen bu veriler ilizerinden betimlemelere gidilmistir. Arastirmanin nitel yontemle
yliriitiillen kisminda, durum g¢aligmasi deseni ise kosulmustur. Durum c¢aligmalarinin en temel 6zelligi
bir ya da birka¢ durumun derinligine arastiritlmasidir. Bir bagka deyisle ele alinan durum ile ilgili
etkenler biitlinciil bir yaklagimla arastirilir ve bu durumun nasil etkiledikleri ve etkili durumdan nasil
etkilendikleri detaylandirilir (Yildirim ve Simsek, 2011). Bu ¢alismada hayat bilgisi dersi kapsaminda
okul dis1 6grenme c¢evreleri bir durum olarak ele alinmistir.

Calisma Gruplar

Arastirmanin nicel boyutunun g¢alisma evrenini 2020-2021 egitim-6gretim yilinda Kirsehir ilinde
gorev yapmakta olan 608 ilkokul 6gretmeni olusturmaktadir. Calisma evreninden amagli 6rnekleme
yonteminden o6lgiit drnekleme yontemi kullanilarak 324 ilkokul 6gretmeni arastirmanin 6rneklemini
olmustur. Amaca uygun olarak belirlenen 0l¢iit segilecek ilkokul 6gretmenlerinin 1, 2 veya 3. sinifi
okutuyor olmasi olarak belirlenmistir. Ornek biiyiikliigiiniin belirlenmesinde .05 giiven araliginda
1000 kisilik evrenden en az 278 kisinin se¢ilmesinin uygun oldugu belirtilmektedir (Biiylikoztiirk,
Kilig Cakmak, Akgiin, Karadeniz ve Demirel, 2008). Bununla birlikte QuestionPro
(https://www.questionpro.com/sample-size-calculator/) tarafindan gelistirilen hesaplama aracina gore
608 kisilik bir evrenden 237 kisinin secilmesi gerekliligi hesaplanmistir. Bu degerler, arastirmadaki
324 kisilik 6rneklemin evreni yansitmada uygun oldugunu gostermektedir.

Aragtirmanin nitel boyutunu 2020-2021 Egitim-Ogretim Yilinda Kirsehir il merkezinde gorev
yapmakta olan 20 smif 6gretmeni olusturmaktadir. Arastirmanin ¢aligma grubu arastirma desenine ve
konunun yapisina uygun olarak amagsal ornekleme yontemlerinden 6lgiit 6rmekleme yontemi ile
belirlenmistir. Bu baglamda amaca uygun olarak hayat bilgisi dersini yliriitmekte olan 1, 2 veya 3.
sinifi okutan ve arastirmanin nicel boyutunda veri toplanan sinif 6gretmenleri galigma grubunu
olusturmustur.
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Tablo 1. Arastirmaya Katilan {lkokul Ogretmenlerinin Cinsiyete ve Mesleki Kideme Gore Dagilimi

1-5 yil 6-10y1il  11-15y1l  16-20y1l 21 yil ve iisti  Toplam

Kadin 17 16 25 28 63 149
Nicel Erkek 8 8 26 22 111 175
Toplam 25 24 51 50 174 324
Kadin 1 1 1 - 4 7
Nitel Erkek 1 1 3 - 8 13
Toplam 2 2 4 - 12 20

Aragtirmanin nicel boyutunun O&rnekleminde yer alan ilkokul Ggretmenlerinin cinsiyete gore
dagilimmin birbirine yakin ve yaklasik %54’tiniin 21 yil ve {stii mesleki kideme sahip olduklar
goriilmektedir. Arastirmanin nitel boyutunun 6rnekleminde yer alan ilkokul dgretmenlerinin yaklagik
%60’ 1m1n 21 y1l ve tistli mesleki kideme sahip olduklar1 goriilmektedir.

Veri Toplama Araclar1 ve Verilerin Toplanma Siireci

Nicel veriler, “Okul Dis1 Cevrelere Egitim Amagl Gezi Diizenleyebilme Oz-Yeterlik Inanci Olgegi”
(Bozdogan, 2016) ile toplanmistir. Cronbach Alpha giivenilirlik katsayis1 .93 olan dl¢ek, 30 madde ve
5°1i likert tipindedir. Bu ¢alismada 6lgegin Cronbach Alpha degeri .89 olarak hesaplanmistir. Olgek
arastirmacilar tarafindan gerekli izinler alindiktan sonra Omeklem grubuna uygulanmistir.
Uygulamalar 25 ile 30 dakika arasinda gergeklesmistir.

Nitel verilerin toplanmasinda dort odak grup goriismesi yapilmis ve bu goriismelerin her biri yaklagik
iki saat stirmiistiir. Yildinnm ve Simsek’e gore (2011) odak grup goriismesi birbiri igine gecmis yedi
asamadan olusmaktadir. Caligma, bu asamalar dikkate alinarak gerceklestirilmistir. Arastirmanin
amaci, odak grup yontemi ile verilerin toplanmasinin uygun oldugunu gdstermis, arastirma
sorularindan hareketle odak grup sorular1 hazirlanmistir. Okul dig1 6grenme ¢evreleri ile ilgili literatiir
taranarak igse baglanmig ve 16 sorudan olusan yar1 yapilandirilmis gériisme formu olusturulmustur. S6z
konusu form, Kahramanmaras Siitgii Imam (1), Kirsehir Ahi Evran (2) ve Rize Recep Tayyip Erdogan
(1) Universiteleri'nden dért akademisyene gonderilmistir. Akademisyenlerden her bir sorunun
uygunluguna yonelik (uygun, diizeltilip kullanilabilir, uygun degil) goriis ve degerlendirmeleri
istenmistir. Alman doniitler her bir kategori igin kendi kategorileriyle karsilastirilarak free-marginal
kappa degeri hesaplanmistir. Elde edilen deger (.88) degerlendirmeciler arasi yeterli uyumun oldugunu
gostermistir. Uzman gorlsleri ¢ercevesinde sorularda anlam ve imlaya yonelik diizenleme yapilarak
son sekli verilmistir. Belirlenen sorular; tanitma (1. soru), gegcis (2. ve 3. sorular), ana (4, 5, 6, 7, 8, 9,
10, 11, 12,13, 14 ve 15. sorular) ve kapanis sorusu (16. soru) olacak sekilde odak grup goriismelerinde
kullanilacak soru tiplerine uygun olmasina dikkat edilmistir. Bu makalede odak grup sorularindan
bazilarinin analizlerine, makalelerdeki kelime smmir1 nedeniyle yer verilmemistir. Sorularin
hazirlanmasindan sonra odak grup goériismesinin gergeklestirilecegi mekan belirlenmistir. Odak grup
goriismelerinin 1 tanesi okul miidiiriiniin odasinda gergeklesirken geriye kalan 3 goriisme ise
iiniversitenin seminer odasinda gerceklesmistir. Odak grup goriigme kayitlari bir video ve bir ses kayit
cihazi ile kayit altina alimmistir. Pilot uygulamada 5 ilkokul 6gretmeni yer alirken asil uygulamalarda
20 ilkokul 6gretmeni yer almistir. Katilimecilara goriigmenin amaci, ne zaman, nerede, saat kagta
yapilacag yeri, saati ve giinil belirtilerek katilimcilar davet edilmistir. Odak grup es zamanl bireysel
miilakatlarin bir toplam1 olmaktan ziyade moderatoriin besleyici rolii sayesinde konusmanin aktigi bir
grup tartigmasidir (Patton, 2018). Tanimdan hareketle bir odak grup goriisme sirasinda konusmacilar
kadar moderatoriin de Onemli bir yeri oldugunu, siiregteki yOnetiminin aragtirma verilerini
etkileyebilecegi sOylenebilir. Glesne (2012) odak grup goriismesinde, arastirmacilarin moderator
niteliklerine sahip olmasi gerektigini, goriisme sirasinda hem goriigmeyi yonetmenin hem de notlar
tutmanin zorlayict oldugunu ifade etmistir. Bu arasgtirmanin pilot uygulamasinin moderatdrliigiinii bu
calismadaki ikinci yazar (tez danismani), geriye kalan dort odak grup goriismesininkini birinci yazar
(tez 6grencisi) yonetmistir.

Verilerin Analizi

Aragtirmanin nicel yontem kullanilan kisminda verilerin normal dagilim gosterip gostermedigi;
varyasyon Kkatsayisi, Skewness, Kurtosis, Kolmogorov-Smirnova / Shapiro-Wilk, Histogram ve
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Detrended Grafigine bakilmistir.Yapilan analizler sonucunda verilerin normal dagilim gostermedigi
belirlenmistir. Bu sonuca bagl olarak nicel verilerin analizinde non-parametrik testlerden, Mann
Whitney U testi, Ki-kare (%2) testi ve Kruskal Wallis H testi kullanilmigtir. Hesaplanan ortalama
degerlerin yorumlanmasinda grup deger araligi belirlenmistir. a = Ranj / Yapilacak Grup Sayist
formiilii (Tasdemir, 2000) ile 4.20 ile 5 arast “her zaman”, 3.39 ile 4.19 aras1 “genellikle”, 2.58 ile
3.38 aras1 “bazen”, 1.77 ile 2.57 aras1 “nadiren”, 1 ile 1.76 aras1 “hi¢bir zaman” seklinde olusmustur.
Nitel boyutta elde edilen veriler transkript edilmis ve MAXQDA 12 programi lizerinden igerik analizi
yapmustir. Igerik analizinde agik yaklasim benimsenerek kodlar ve temalar olusturulmustur. Bu kod ve
temalar iki arastirmaci tarafindan ayr1 ayr yapilarak analiz birimlerine ait kategoriler kendi
kategorileriyle karsilagtirlmistir. Bu karsilagtirmalarda kodlar ve temalarin giivenirligi Miles ve
Huberman’in (1994) formiilii kullanilarak .93 olarak hesaplanmistir. Bu adimda elde edilen bulgular
frekans grafikleri ve tablolarla sunulmus ve yorumlanmistir. Yorumlama sirasinda katilimcilarin
ifadelerinden alintilara yer verirken “Burak Ogretmen” veya “Dudu Ogretmen” seklinde kodlar
kullanilmistir. Kodlarda yer alan isimler katilimcilara verilen takma adlar ifade etmektedir.

Bulgular

[lkokul &gretmenlerinin okul dig1 6grenme gevrelerine egitim amagh gezi diizenleyebilme 6z-yeterlik
inang diizeyleri hem verilerin agirlik ve nitelik grup sinirlart ile hem de anlamlilik diizeyi ile tespit
edilmistir. ki yolla verilerin analiz edilmesinin nedeni ¢alismanin karma desen ile yiiriitiiliiyor
olmasindan dolay1 nitel ve nicel veri setlerinin birbirini yordamasi, aciklamasi, karsilagtirmasi ve
biitiinlestirmesini yapmaktir.

Ilkokul Ogretmenlerinin Gezi Diizenleyebilme Oz-Yeterlik Inan¢ Diizeyleri (Verilerin
Agirlik ve Nitelik Grup Sinirlar)

[lkokul 6gretmenlerinin okul dig1 6grenme gevrelerine egitim amagh gezi diizenleyebilme 6z-yeterlik
inang diizeylerinin belirlendigi 6lcek maddelerine verilen cevaplara iliskin sonuglar Tablo 2°de
verilmistir.

Tablo 2. Ogretmenlerin Gezi Diizenleyebilme Oz-Yeterlik Inang Diizeyleri

Gezi Diizenleyebilme Oz-Yeterlik inang Maddeleri M SD Diizey

Gezi yerinde 6grencilere rehberlik etmekte zorlanirim” 414 94  Genellikle

Gezi yerindeyken 6grencilerin ¢aligma yapraklarini cevaplamalarini

< * 4.03 1.03 Genellikle
saglamada zorlanirim

Gezi alaninda 6grencilerin aktif katilimlarini saglayarak pratik beceriler

< o 397 1.24 Genellikle
kazanmalarimi saglayabilirim

Gev21 esn'fls'u'lda Ogrencilerin sosyal etkilesimde bulunmalarim 419 114 Genellikle
saglayabilirim

Gezi yer*mde ogrencilere eglenerek 6grenme firsat1 saglamada zorluk 405 114 Genellikle
¢ekerim
Ogrenci say1s1 fazla olsa bile gezi alaninda kontrolii saglayabilirim 3.81 1.20 Genellikle

Gezi sonrasinda gezinin amagclarina ne derece ulastiginin tespit etmede

zorluk ¢ekerim” 431 .95 HerZaman

Okul dis1 gevrelere etkili bir gezi diizenlemek i¢in gerekli adimlart 404 118 Genellikle
bilirim
Gezi yerinin genelini ya da odaklanilacak objeleri dersle

iliskilendirmede zorluk ¢ekerim” 429 98 Her Zaman
Gezi esnasinda dgrencilerin somut deneyimler kazanmalarini
saglayabilecegimden emin degilim”

Gezi esnasinda 6grencilerin elestirel diisiinme becerilerini
gelistirebilirim

425 1.05 Her Zaman

420 93 Her Zaman
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Tablo 4. (devami) M SD Diizey

Gezi Oncesi 0grenci ihtiyaclarmin belirlenmesinde yeterli

- e * 4.16 126 Genellikle
olamayacagimi diigiiniiyorum

Gezi alaninda 6grencilere olumlu ve sicak bir sekilde yaklasabilecegime

. 445 96 Her Zaman
inancim tamdir

Gezi 6ncesi plan (gidis yolu, siiresi, ulagim vasitalari, hareket saatleri,
Ogrenci sayilari, gezi licretleri vs.) hazirlamada zorlanacagim 427 1.10 Her Zaman
diisiiniiyorum”

Geziden dondiikten sonra geziyi 6grencilerimle degerlendirmede

(tartigma, proje, kompozisyon vs.) zorluk cekmem 381 146 Genellikle

Gezi surecmfle .kullanll.acak olan araglarin (tanitim brosiirii, calisma 365 138 Genellikle
yapraklari, bilgi testleri vs.) hazirlanmasinda zorlanmam

Bllj giinden fagla sur.ecekvgezﬂer igin ogreil}gllefln konaklama 375 118  Genellikle
ihtiyaglarini giderebilecegimden emin degilim

Gezi alaninda 6grencileri gesitli sorularla yonlendirip bilgiye

ulagmalarini saglamada kendime gilivenirim
Okul dis1 ¢evrelere ¢ok rahatlikla gezi diizenleyebilecegime inamyorum  4.31 .91  Her Zaman

449 82 Her Zaman

Y‘ap.llacak gezi oncesi gerekli kisileri (6grenci velileri, okul idaresi vs.) 465 75 Her Zaman
bilgilendirebilirim

G“em“l(;m ger;kl*l izinlerin alinmasinda (6grenci velileri, okul idaresi vs.) 431 102 Her Zaman
giicliik ¢cekerim

Gezi Oncesi 0grencilere gerekli agiklamalari (nigin gidilecek, ne tiir
caligmalar yapilacak, uyulmasi gereken kurallar vs.) yaparken yetersiz 4.40 1.07 HerZaman
kalabilirim"

Gezi gla*nlnda Ogrencilerin motivasyonlarini iist diizeyde tutmakta zorluk 444 88 Her Zaman
¢ekerim

B‘1r gun.dg} fazla siirecek geziler i¢in 6grencilerin beslenme ihtiyaclarim 415 118 Genellikle
giderebilirim

G“em‘(‘ie gekﬂ;n fotograﬂarm okul panolarinda sergilenmesi noktasinda 450 95 Her Zaman
giicliik ¢cekerim

Gezi Oncesi gerekli rehber ihtiyacini karsilayabilirim 4.19 1.02 Genellikle
Ogrenci ailelerine yapilmis olan geziyle ilgili bilgi vermede zorlanmam ~ 3.70  1.59  Genellikle
Gezi yerinden (varsa) randevularin alimmasi ve gezi yerindeki

yetkililerin bilgilendirilmesinde (6grenci sayisi, gezi giinii, saati vs.) 3.77 1.48 Genellikle
giicliik gekmem

Geziden elde ettigim bilgi ve deneyimle daha sonra yapilacak geziler

icin etkili fikir ve diislinceler ortaya koyabilirim 448 .83 Her Zaman

Okul dis1 ¢evrelere gezi diizenlemek i¢in yeterli tecriibeye sahip

< e 435 .87 Her Zaman
oldugumu diisiiniiyorum

Toplam 417 .54  Genellikle

*QOlumsuz ifade igerin maddelerdir ve test gevirme islemi yapilmis sonuglari igermektedir.

Tablo 2’ye gore ilkokul 6gretmenlerinin gezi diizenleyebilme 6z-yeterlik inang puanlarinin ortalamasi
4.17°dir ve buna gore inang diizeyi “genellikle” diizeyindedir. Bu ¢aligmada kullanilan veri toplama
aracindaki 30 sorudan 15’ine “her zaman”, diger 15 soruya da “genellikle” boyutunda cevaplar
verildigi anlagilmaktadir. Bununla birlikte en yiiksek aritmetik ortalamaya sahip maddenin “Yapilacak
gezi oncesi gerekli kisileri (6grenci velileri, okul idaresi vs.) bilgilendirebilirim.” (4.65=Her zaman)
oldugu goriilmektedir. En diisiik agirlikli ortalamaya sahip maddenin “Gezi siirecinde kullanilacak
olan araglarin (tanitim brosiirli, calisma yapraklari, bilgi testleri vs.) hazirlanmasinda zorlanmam.”
(3.65=Genellikle) oldugu tespit edilmistir. Bu durumda ilkokul 6gretmenlerinin gezi diizenleyebilme
0z-yeterlik inang¢ diizeylerinin “genellikle” boyutunda oldugu belirlenmistir.
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Ilkokul Ogretmenlerinin Gezi Diizenleyebilme Oz-Yeterlik Inanclar1 (Anlamhhk
Diizeyi)

[lkokul 6gretmenlerinin gezi diizenleyebilme 6z-yeterlik inang puanlari ortalamasi Ki-kare (2) testine
tabi tutulmustur. Bununla ilgili veriler Tablo 3’te sunulmustur.

Tablo 3. Ogretmenlerin Gezi Diizenleyebilme Oz-Yeterlik Inang Diizeyleri

Gozlenen n Beklenen n Artik df o p
En diistik 1 5.4 -4.4
59 117.111 .000
En yiiksek 16 54 10.6

Tablo 3’e gore ilkokul 6gretmenlerinin gezi diizenleyebilme 6z-yeterlik inang diizeylerini belirlemek
icin hesaplanan Ki-kare degerinin anlamli oldugu bulunmustur (3> = (sd = 59, n = 324) 117.111,
p<.05). Buna gore ilkokul Ogretmenlerinin okul dist 6grenme cevrelerine egitim amach gezi
diizenleyebilme 6z-yeterlik inanc¢lar1 olumlu diizeyde yiiksektir.

Cinsiyetlerine Gore Ilkokul Ogretmenlerinin Gezi Diizenleyebilme Oz-Yeterlik inan¢
Diizeyleri

[lkokul gretmenlerinin gezi diizenleyebilme &z-yeterlik inang puanlari ortalamasinin cinsiyete gore
anlamli farki test edilmis ve sonuglar Tablo 4’te sunulmustur.

Tablo 4. Cinsiyete Iliskin Sonuglar

Cinsiyet N Sira Ortalamast Sira Toplam1 U p
Kadm 149 159.13 23710.00
Erkek 175 165.37 28940.00 12535.000 530

Tablo 4’¢ gore ilkokul Ogretmenlerinin okul dis1 O0grenme ¢evrelerine egitim amach gezi
diizenleyebilme 6z-yeterlik inang diizeyleri puanlart ile cinsiyetleri arasinda anlamh diizeyde farklilik
yoktur (U=12535.000; p>.05). ilkokul dgretmenlerinin okul dis1 8grenme ¢evrelerine egitim amach
gezi diizenleyebilme 6z-yeterlik inang diizey puanlar kadin ya da erkek olmalarina gore degismedigi
sonucuna ulasilmistir.

Mesleki Kidemlerine Gore Ilkokul Ogretmenlerinin Gezi Diizenleyebilme Oz-Yeterlik
Inanc Diizeyleri

[lkokul &gretmenlerinin gezi diizenleyebilme 6z-yeterlik inang puanlari ortalamasinin kideme gore
anlamli farki testi ve sonuglar1 Tablo 5’te sunulmustur.

Tablo 5. Mesleki Kideme Iliskin Sonuglar

Kidem N Sira Ortalamast df v p Dunn’s Ikili Ciftler Testi
1-5 y1l 25 103.00 4 17.015 .002

6-10 y1l 24 181.15 1-5 y11<6-10 y1l
11-15 y1l 51 185.83 1-5 yil<11-15 yil
16-20 y1l 50 181.34 1-5 y11<16-20 y1l

21 yil ve istii 174 156.22

Tablo 5’e¢ gore ilkokul oOgretmenlerinin okul disi 6grenme ¢evrelerine egitim amach gezi
diizenleyebilme 0Oz-yeterlik inan¢ diizey puanlari ile kidemleri arasinda anlamli bir fark vardir
(x*=17.015; p<.05). Anlamli farkin hangi kidem diizeyleri arasinda oldugunu tespit etmek igin yapilan
parametrik olmayan ¢oklu karsilastirma testlerinden Dunn’s ikili ¢iftler testine gore anlamli farkin 1-5
y1l kidemdeki 6gretmenlerle 6-10 yil, 11-15 y1l ve 16-20 y1l kidemdeki 6gretmenler arasinda 6-10 yil,
11-15 y1l ve 16-20 yil kidemdeki 6gretmenler lehine oldugu tespit edilmistir. En tist kidemdekiler
hari¢ olmak tizere kidem artik¢a gezi diizenleyebilme 6z-yeterlik inancinin arttig1 sdylenebilir.
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Hayat Bilgisi Dersinde Okul Dis1t Ogrenme Cevrelerinden Faydalanmay: Simirlandiran
Durumlar

Hayat bilgisi dersinde okul dig1 6grenme ¢evrelerinden faydalanmayi sinirlandiran durumlara yonelik
bulgular Sekil 1’de sunulmustur:

Maddiyat (13)
Resmi Prosediir (10) Ogretmen Ozellikleri (10)
Velilerin Tutumu (9) Okul yonetimi (9)
Miifredat (7) Ulasim (7)

Faydalanmay: Simirlandiran Durumlar

- T Riskler (4
Toplumsal gorii (4) iskler (4)
Kurumlarin ilgisizligi (3) Beklentiyi karsilamamasi (1)
Siif Ogrenci
mevcutlari (2) ozellikleri (2)
Kazanim dis1 olumsuz Imkanlarm smirh
davraniglarin yagsanmasi (2) olmasi (2)

Sekil 1. Okul Dis1 Ogrenme Cevrelerinden Faydalanmay1 Sinirlandiran Durumlar

[lkokul &gretmenlerinin hayat bilgisi 6gretiminde okul dis1 6grenme gevrelerinden faydalanmay1
sinirlandiran durumlardan “maddiyat” on iicer kez ile en ¢ok ifade edilen kategori olmustur. “Resmi
prosediir”, “Ogretmen Ozellikleri” onar kez “velilerin tutumu”, “okul yonetimi” dokuzar kez
“miifredat”, “ulasim” yediser kez “toplumsal gorii”, “riskler” dorder kez “kurumlarin ilgisizligi” tiger
kez ifade edilirken “beklentiyi karsilamamasi” kategorisi kendi iginde “yapilan etkinliklerin basarisiz
olmas1” alt kategorisine ayrilip ikiser kez ifade edilmistir. “Imkanlarin simirli olmasi”, “simf
mevcutlar1”, “kazanim dis1 olumsuz davraniglarin yaganmasi” ve “6grenci 6zellikleri” ikiser kez ile en
az ifade edilen kategoriler olmustur.

Ilkokul 6gretmenlerinin goriislerinden érnekler asagidaki gibidir:

Ismail Ogretmen: “Miifredat, konu yogunlugu, ekonomik sikintilar, biirokratik izinler, ulasim, servis
sorunu, sistemin getirdigi zorunluluk.”

Ramazan Ogretmen: “... gezi diizenlenen kurum ve kuruluslarin ilgisiz tavirlari.”

Nur Ogretmen: “Giivenlik, dgretmenin ve idarecinin risk almak istememesi, maddi sikintilar, okul
idaresinin olumsuz tutumu, 6gretmenin olumsuz tutumu karsilastigimiz smirliliklar.”

Huriye Ogretmen: “...58renci 6zellikleri, veli izinleri, maddi sikintilar, biirokrasi, 6gretmenin isteksiz
olmasi sinirlandiran durumlar arasinda.”

Hamza Ogretmen: “Yasanilan bolgelerde yeterli okul dist 6grenme gevrelerinin bulunmamasi,
kazanim dis1 olmasi, egitim gezilerinin toplum tarafindan dogru algilanmamasi, geziye bakis agis1...”
Dudu Ogretmen: “Veli tutumu, beklentiyi karsilamamast...”

Okul Dis1 Ogrenme Cevrelerinden Faydalanma Adimlar

Hayat bilgisi dersinde ilkokul ogretmenlerinin; okul dis1 O0grenme c¢evrelerinden faydalanma
adimlarinda yapilmasit gerekenler ile ilgili degerlendirmelerine ydnelik bulgular Sekil 2’de
sunulmustur:
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|

| )
[ Okul Dis1 Ogrenme .Okul Dis1 Ogrenmede
Hazirhk Asamasi Cevresinde Egitim Ogretim Olgme ve Degerlendirme
J Etkinlikleri Etkinlikleri
lizinler (Veli ve idari izinler) -8 lPlanlamaya uymak -8 j—»Degerlendirme yapmak -17
_]—oGidilecek yer ile iletisime gegmek -8 lGﬁven]ik tedbirleri almak -6 Geziyi yazili bir sekilde
1 — anlatmalarini saglamak -8
_]_.Gezi rehberi ayarlamak -4 Temel ihtiyaglan karsilamak -5
lPlanla.ma yapmak -11 lEglenceye yer vermek -4 — Kompozisyon -2
o Resim -2

_]_,Gidilecek yer ile ilgili 6n bilgiler _I-.Soru cevap teknigini kullanmak -4 B

vermek -8 ] p — — Mektup -1

Ogretmeni aktif kilmak -4 —

_]—.Konu ve amaci belirlemek -6 | —+(Gimluk -1
1 Kurallara uymak -3 Siir -1

Ulagim aracini ayarlamak -4 o _' i
_L : : 1Surec1 esnek kilmak -2 WG oo

LT TR R ]_.Veli yardimi almak -2
1 — — Gerzi sirasinda toplanan

Givenlik tedbirleri almak -3 | Not alinmasini saglamak -2 belgeleri sinifa sunmak -3
_1—oGezi kurallarim belirlemek -2 Gezi rehberinden faydalanmak -1 1Sergi agmak -3

l_.f)grencilen' stirece dahil etmek -2 Fotograf ve video kayitlar ]“D rama felanigini kullanmak 2
alinmasimi saglamak -1 o
——So6zlii smav yapmak -1

U Ogrenci ozelliklerini belirlemek -1 ; ;
Kigiik 6grenci gruplari ile hareket
etmek -1

\— Ara ara bilgilendirmeler yapmak -1
Sekil 2. Okul Dis1 Ogrenme Cevrelerinden Faydalanmada Adimlar

Ilkokul &gretmenlerine gore okul dist 6grenme gevrelerinden faydalanmada hazirlik asamasinda
yapilmas1 gerekenler 11, okul dis1 6grenme g¢evresinde egitim Ogretim etkinliklerinde yapilmasi
gerekenler 14 ve okul dis1 6grenmede 6lgme ve degerlendirme etkinliklerinde yapilmasi gerekenler 6
kategoride betimlemislerdir. Hazirlik asamasinda yapilacaklar; planlama yapmak, izinler almak,
gidilecek yer ile iletisime gecmek, gidilecek yer ile ilgili on bilgiler vermek, konu ve amaci
belirlemek, ulasim aracinm ayarlamak, biit¢eyi ayarlamak, gilivenlik tedbirleri almak, gezi kurallarim
belirlemek, d6grencileri siirece dahil etmek ve dgrenci 6zelliklerini belirlemektir.

Okul dis1 6grenme cevrelerinden faydalanirken yapilacaklar; planlamaya uymak, giivenlik tedbirleri
almak, temel ihtiyaglar1 karsilamak, eglenceye yer vermek, soru cevap teknigini kullanmak, 6gretmeni
aktif kilmak, kurallara uymak, siireci esnek kilmak, veli yardimi almak, 6grencilerin not almasini
saglamak, gezi rehberinden yaralanmak, fotograf ve video kayitlar1 alinmasini saglamak, kiiciik
Ogrenci gruplar ile hareket etmek ve ara ara bilgilendirmeler yapmaktir.

Okul dig1 6grenme cevrelerinden faydalandiktan sonra yapilacaklar ise; degerlendirme yapmak, geziyi
yazili bir sekilde anlatmalarini saglamak, kompozisyon ve resim, mektup, giinliik, siir ve gazete, gezi
sirasinda toplanan belgeleri sinifa sunmak, sergi agmak, drama teknigini kullanmak ve sozlii sinav
yapmaktir.

Tlkokul 6gretmenlerinin diisiincelerinden olusturulan kategoriler ile ilgili olarak ifadelerine érnekler:
Zeynep Ogretmen: “Ogrenciler igin yemek yenilecek yer dnceden hazirlanmali, planlar yapilmali,
gerekli yerlerden izinler alinmalidir.”

Ismail Ogretmen: “Hedef belirlenmeli, veli, idare izinleri alinmali, gezi plani hazirlanmali ve kisisel
ihtiyaglar karsilanmalidir. Hava durumuna 6nceden bakilmali ve 6gretmen gezi yerini dnceden gidip
fiziki sartlarini kontrol etmelidir.”

Bengisu Ogretmen: “Veli izni alinmali ve gerekli yazismalar yapilmalidir. Gezi yapilacak yer dgrenci
seviyesine uygun olmalidir. Ogretmen 6n hazirlik yaparak olas1 durumlara kars: énlemler alinmalidar.
Gezi yapilacak yerden beklentiler ilgili yerlere bildirilmeli rehber ayarlanmalidir. Ogrencinin 6n
bilgileri kontrol edilmelidir.”
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Neziha Ogretmen: “Plana gore hareket edilmeli yeri geldiginde esnek davranilmali gezi eglenceli hale
getirilmelidir.”

Hamza Ogretmen: “Gezi sirasinda da bilgilendirmeler yapilmali, yapilan planlamalarin sirasinin digma
cikilmamaly, kiiciik gruplar olusturulmalidir.”

Murat Ogretmen: “Gezi aninda fotograf ve video cekmeye Ozen gosteririm. Giivenlige 6zen
gosterilmelidir. Rehber kullanilmali ve gezi sirasinda notlar alinmalidir.”

Yunus Ogretmen: “Ogrenci siiregte ¢ok sikilmamali, zevk ve eglence boyutu unutulmamali.”

Burak Ogretmen: “Resim ¢izdirilebilir, siir veya kompozisyon yazdirilabilir, drama yaptirilabilir.”
Hasan Ogretmen: “Cocuklara neler hissettiklerini eve gittiklerinde yazip bana getirmelerini isterim.
Gezi amacina ulagmis mi, eksik yaptigimiz seyler var mi bunlar belirlemeye ¢aligirim.”

Simge Ogretmen: “Mektup yazdirilabilir, albiim yaptirilabilir.”

Hatice Ogretmen: “Hayal ettirilmelidir, giinliik tutturulabilir, gezi kosesi olusturulabilir, gazete
cikarilabilir.”

Ramazan Ogretmen: “Geri doniit almak i¢in sorular yonelterek amaca ulasip ulasiimadigini tespit
ederim. Gezi sirasinda en ¢ok akillarinda kalan yerleri anlatmalarini isterim.”

Nur Ogretmen: “Drama yaptirilip diger simiflara sunulabilir. Resim calismasi yaptirilabilir. Okulda
sergi agilabilir.”

Okul Dis1 ()grenme Cevrelerini Tercih Ederken Dikkat Edilenler

Okul dis1 6grenme cevrelerini tercih ederken dikkat edilenler ile ilgili bulgular Sekil 3’te sunulmustur:

Kazanimlara uygun olmasi (11)

Ulagim olanag (9) Maddi boyutu (6)

Ogrenciye gorelik (5) Gtivenli olmasi (5)

—

Tercih Ederken Dikkat Edilenler

& T~
Islevsel olmasi (4) Eglenceli olmast (3)

Hava durumu (2) Tarihsel boyutu (1)

Prosediir boyutu (1) Yasama yakin olmasi (1)
Sekil 3. Okul Dis1 Ogrenme Cevrelerini Tercih Ederken Dikkat Edilenler

Sekil 3’e gore ilkokul 6gretmenleri okul dis1 6grenme gevrelerini tercih ederken 11 kategori altinda
toplanan ozellikleri dikkate almaktadirlar. Bu kategorilerden “kazanimlara uygunluk™ ifadesi 11 kez
ile en ¢ok ifade edilen kategori olmustur. Bu kategoriyi 9 kez ile “ulagim olanag1”, 6 kez ile “maddi
boyutu”, 5 kez ile “Ogrenciye gorelik” ve “gilivenli olmas1” 4 kez ile islevsel olmasi, 3 kez ile
“eglenceli olmas1”, 2 kez ile “hava durumu” takip ederken “yasama yakin olmas1”, “tarihsel boyutu”
ve “prosediir boyutu” 1 kez ile en az ifade edilen kategoriler olmustur.

Tlkokul 6gretmenlerinin diisiincelerinden olusturulan kategoriler ile ilgili olarak ifadelerine érnekler:
Yunus Ogretmen: “Oncelikle kazanimlara uygun olmasina dikkat ediyorum.”

Murat Ogretmen: “Ogretici olmasina, yasama yakin olmasina ve giincel ziyaretler yapmaya 6zen
gosteririm. Glindemde olan yerlere gezi diizenlenebilir.”

Zeynep Ogretmen: “Ilk olarak ekonomik, giivenli ve miifredat ile alakali yerler olmasina dikkat
ediyorum.”

Derya Ogretmen: “Giivenli olmas1, yakin olmasi ve miifredat ile alakali olmasina dikkat ederim.”
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Okul Disi Ogrenme Cevrelerinin Kullammmim Ogrenci ve Ogretmen Acisindan
Faydalar1 ve Simirhliklar

Aragtirmanin nitel veriler ile toplanan dordiincii ve besinci alt problemine (Hayat bilgisi dersinde
ilkokul 6gretmenlerinin; okul dis1 6grenme ¢evrelerinin kullaniminin 6grenci ve 6gretmen agisindan
fayda ve sinirliklar konularinda degerlendirmeleri nelerdir?) yonelik bulgular Sekil 4’te sunulmustur:

Okul Disi Ogrenmenin Faydalar ve Smirhhklar

Faydalan

|
|

( o )
Ogrenci i¢in Ogrenci i¢in Ogretmen lcin

L
L

AN

Sekil 4. Okul Dis1 Ogrenme Cevrelerinin Kullanimmin Ogrenci ve Ogretmen Agisindan Faydalari ve
Smirliliklari

Sekil 4’e¢ gore ilkokul Ogretmenlerinin hayat bilgisi dersinde okul dist1 6grenme ¢evrelerini
kullanmalarimin 6grenci acisindan faydalarina yonelik diisiincelerinin 15, smirliliklara yonelik
diisiincelerinin 13 kategori altinda toplandig1 goriillmektedir. Faydalarina iligskin kategorilerden kisisel
ozellikleri gelisir ve somut 6grenme gerceklesir en ¢ok ifade edilenlerdir. Bunlar sosyal geligimi,
bilginin kaliciligini, ilgi ve motivasyonu, merak duygusunu artirir, arastirma becerilerini, istendik
davraniglari, lider 6zelligini gelistirir, 6grenmeyi kolaylastirir, eglenerek 6grenme gerceklesir, cevreyi
tanir, yeni 6grenmeler gerceklesir, vizyon katar ve 6grenmeleri pekisir kategoriler izlemistir.

[lkokul dgretmenlerinin hayat bilgisi dersinde okul dis1 6grenme gevrelerini kullanmalarmin 6grenciler
acisindan smirhliklar; yanhs bilgi edinimi, maddi sikitilar, fiziksel yorgunluk, katilamayan
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ogrencilerin varligi, zaman sikintisi, giivenlik sorunlari, miidahaleye maruz kalmak, saglik sorunlar
olan Ogrenciler, ilgilerini ¢ekmemesi, 0grenciye gore olmamasi, &grencilerde Ozgliven gelisimini
olumsuz etkilemesi, kazanim digina ¢ikilmasi ve kalabalik siniflar seklindedir.

Tlkokul 6gretmenlerinin diisiincelerinden olusturulan kategoriler ile ilgili olarak ifadelerine érnekler:
Muhammed Ogretmen: “Gordiiklerinin ve yasadiklarinin daha kalict olmasii saglar, dzgiivenleri
gelisir, odaklanmalar1 kolaylasir, aragtirma ve inceleme becerileri gelisir.”

Hatice Ogretmen: “Empati duygusu gelismis olur, algilari daha agik hale gelir. Sosyal becerileri
geligir. Kisisel gelisimine katki saglar. Liderlik becerileri gelisir. Pasif 6grencilerin daha aktif
olmalarini saglar.”

Dudu Ogretmen: “Ogrenciler yanlis bilgiler edinebilirler ve saglik sorunu olan dgrenciler ortamda
sorun yasayabilirler.”

Hasan Ogretmen: “Cocuklar1 sosyal ¢evreye cikardigimiz icin olumsuz drnekler ile de kars: karsiya
getirmis oluyoruz.”

Hatice Ogretmen: “Biz her ne kadar kontrol altinda tutmaya calissak bile olumsuz ortamlar ile kars:
karsiya kalabilirler. Serbest zaman tanidigimizda goézetim disinda ¢ocugun zararli seyler yemesi
olumsuz durumlar yaratabilir.”

Zeynep Ogretmen: “Katilamayan &grenciler agisindan sikinti olabilir.”

Mehmet Ogretmen: “Ogrenci ilgisine gore konu, kazanim disina ¢ikabilir.”

[lkokul 6gretmenlerinin hayat bilgisi dersinde okul dis1 6grenme gevrelerini kullanmalarmin dgretmen
acisindan hem faydalarina hem de simirliliklarina yonelik diistinceleri 9’ar kategori altinda
toplanmigtir.

Faydalarna iliskin kategoriler; tekdiizeligi ortadan kaldirir, 6gretmenin isini kolaylastirir, yeni bilgiler
Ogrenir, davraniglar gézlemler, zaman kazanir, kalic1 6grenmeyi saglar, 6grencilere rol model olur,
motivasyonu arttirir, daha ¢ok Ogrenciye hitap eder olarak ortaya ¢ikmistir. Smurliliklarina yonelik
kategoriler ise imkanlarm smirli olmasi, yorucu olmasi, sorumluluk, grup hakimiyeti, biirokrasi,
giivenlik problemleri, olumsuzluklarin kestirilememesi, ulasim sorunlart ve yeterli bilgiye sahip
olmamasidir.

Tlkokul 6gretmenlerinin diisiincelerinden olusturulan kategoriler ile ilgili olarak ifadelerine érnekler:
Ahmet Ogretmen: “Ogretmenin isini kolaylastirir, tekdiizeligi ortadan kaldirir.”

Murat Ogretmen: “Ogrenmelerin eglenceli hale gelmesini saglar, kalici 6grenmeler gergeklesir ve
Ogretmeni materyal hazirlamaktan kurtarir.”

Burak Ogretmen: “Ogretmenin kendini gelistirmesini saglar.”

Dudu Ogretmen: “Ogretmende bu gezilerde yeni bilgiler grenme firsati bulabilir ve ayn1 zamanda
ogrencilere model olarak aktif 6grenmeyi gerceklestirir.”

Huriye Ogretmen: “Ogrencileri daha iyi tanima firsati bulur. Bilmediklerinin farkina varir.”

Mustafa Ogretmen: “Zaman kazanir, davranislar1 gozlemleme sansi yakalar.”

Ismail Ogretmen: “Yorucu olmasi, ekonomik yetersizlikler, temel ihtiyaglarin karsilanmamasi, ulasim,
izinler alinirken sorunlar ¢ikmasi.”

Neziha Ogretmen: “Maddi, fiziksel yorgunluk, dis ortamdaki her seyi kontrol etme sansimiz
olmayabilir.”

Hatice Ogretmen: “Sorumluluk, maddi yiikiimliiliik.”

Bengisu Ogretmen: “Maddi yiikiimliiliik baz1 gezilerde 6grenci getirmediginde sahsen dayanamayip
kendim veriyorum, 6gretmene yiiklenen sorumluluk.”

Hasan Ogretmen: “Izinlerin alinirken sorunlar gikmasi.”

Mustafa Ogretmen: “Yeterli imkanlar saglanmadiginda 6gretmen tek kalabilir.”

Ahmet Ogretmen: “Gruplarla yapilacak grenmede kontrol zorlagir.”

Sonuc¢ ve Tartisma

[lkokul &gretmenlerinin okul dig1 6grenme gevrelerine egitim amagh gezi diizenleyebilme 6z yeterlik
inanglar1 olumlu diizeyde yiiksektir ve 6lgekten elde edilen genel aritmetik ortalamaya gore de Oz-
yeterlik inanglar1 “genellikle” boyutundadir. ilkokul dgretmenlerinin okul disi 6grenme gevrelerine
egitim amach gezi diizenleyebilme Oz-yeterlik inanglarinin cinsiyetlerine gore anlamlhi diizeyde
degismedigi sonucuna ulagilirken 6gretmenlerin meslekteki kidem diizeylerine gore anlamli diizeyde
degistigi tespit edilmistir. Arastirmada en ist kidemdekiler hari¢ olmak iizere kidem artik¢a gezi
diizenleyebilme Oz-yeterlik inancinin arttigi goriilmiistiir. Bu sonucun alan yazinda Temel ve
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Koélemen’in (2021), Pekin ve Bozdogan’in (2021) ¢alisma sonuglan ile ortiistligii goriiliirken Sontay,
Tutar ve Karamustafaoglu'nun (2016) ve Uzbilir Ozgelik’in (2018) calisma sonuglari ile
ortiismemektedir.

Bandura (1995) ve Pajares (2002) bireylerin 6z yeterlik inancinin kaynagi olarak; dogrudan
deneyimleri, dolayli yasantilari, sdzel ikna ve bireylerin psikolojik durumlarn olarak agikladigi
gorlilmektedir. Bu noktadan hareket ile elde edilen bulgulardan cikarilan sonuglarin daha net
anlagilmasi i¢in 6z-yeterlik inancina kaynaklik eden bu dort oge ile tartisilmasinin yerinde olacagi
diistiniilmektedir.

1-5 yil arasi deneyime sahip ilkokul 6gretmenlerinin en diisiik diizeyde sira ortalamalarina sahip
oldugu goriilmektedir. Bu noktada 1-5 y1l kideme sahip olan 6gretmenler ile 6-10 y1l, 11-15 yil ve 16-
20 yil kideme sahip olan &gretmenlerin egitim amach gezi diizenleyebilme oz-yeterlik inanglar
arasinda ¢ikan anlaml farkliliin nedeni olarak 6z-yeterlik inancina kaynaklik eden, 6gretmenlerin
dogrudan deneyimi ve dolayli yasantilar1 gosterilebilir. Nitekim meslek hayatinin ilk yillarinda olan
ogretmenler i¢in dogrudan deneyim ve dolayli yasantilarin heniiz olgunlasmadigi ve onlara yeterli
diizeyde deneyimsel kaynak saglamadigi c¢ikarimi yapilabilir. Usher ve Pajares (2008) var olan 6z
yeterlik inanglarin ge¢cmis deneyimleri ile iligkili oldugunu vurgulamaktadir. Benzer sekilde Bandura
(1986) bireylerin sergiledikleri performans sonucu elde ettikleri deneyimlerin onlarin 6z yeterlik inang
diizeylerini olumlu yonde arttirdigini ifade ettigi goriilmektedir. Bununla birlikte alan yazinda mesleki
deneyim ile 0gretmen 6z-yeterliginin iliskili oldugunu betimleyen c¢alismalarin oldugu goriilmektedir
(Chester ve Beaudin, 1996; Cousins, Ross ve Gadalla, 1996; Kartal, Temelli ve Sahin, 2018). Bu
calismanin bulgularindan elde edilen sonuglar incelendiginde olgekte yer alan “geziden elde ettigim
bilgi ve deneyimle daha sonra yapilacak geziler icin etkili fikir ve diisiinceler ortaya koyabilirim”
maddesinin puan ortalamasinin her zaman diizeyinde ¢ikmasi ¢alisma sonucu ile alan yazinda ortaya
konan 6z yeterlik inang diizeyinin bireylerin sahip olduklari deneyimler ile dogru orantili oldugu
savini destekledigi ¢ikarimi yapilabilir. Bunun yaninda alanyazinda mesleki deneyim ile 6zyeterlik
arasinda anlamli bir iligki olmadigini gosteren ¢aligmalar da vardir (Sahin, Gokkurt ve Soylu, 2014;
Kaya, 2019). Yapilan bu caligmalardaki 6z yeterlik diizeylerinin dogrudan okul disi 6grenme
cevrelerine egitim amacgh gezi diizenleyebilme 6z yeterlik inanglan ile ilgili olmamasi, 6zyeterlik ile
mesleki deneyim arasindaki iligki iizerine yeni aragtirmalara ihtiyag oldugunu gosterebilir.

Buna karsin 21 yi1l ve iistii kideme sahip 6gretmenlerin 6z-yeterlik inang diizeylerinin 6-10 yil, 11-15
yil ve 16-20 yil kideme sahip olan 6gretmenlerden diisiik ¢iktig1 goriillmektedir. Bu noktadan hareketle
ogretmenlerin egitim amach gezi diizenleyebilme 6z-yeterlik inang diizeylerindeki ivmenin 20 yildan
sonraki meslek hayatlarindan itibaren negatif yonde seyretmesi 6gretmenlerin tiikenmislik ve mesleki
doyum noktasina erigsmesi ile agiklanabilir. Tiirk (2008), yaptig1 bir arastirmada sinif 6gretmenlerinin
0z yeterlik diizeylerinin mesleki deneyimlerine gore farklilastigimi, 6z yeterlik inanci ile mesleki
doyum arasinda diisiik seviyede ters yonlil bir iligki tespit etmistir. Nitekim bireyler dogas1 geregi
somut ya da soyut, sozel ya da sozsiiz iletisim, olay, olgu ve ¢atigmalardan etkilenebilen bir canlidir
(Kulualp, 2019; Karagiil, 2018). Bu baglamda alan yazinda 6gretmenlerinin mesleki hayatlar1 boyunca
psikolojik olarak bir¢ok faktdrden etkilendigi ortaya konmustur (Korkut ve Babaoglan, 2012; Kagar ve
Beycioglu, 2017; Uline, Miller ve Tschannen Moran, 1998). 20 yil ve {izeri mesleki deneyime sahip
olan &gretmenlerin onlara kiyasla daha az deneyime sahip Ogretmenlere gbére daha fazla mesleki
deformasyona maruz kaldigi diisiiniildiigiinde ¢alisma sonucu elde edilen bulgularin alan yazinla
ortlistiigii sOylenebilir. Nitekim Bandura (1995) ve Pajares (2002) 6z yeterlik inancina kaynaklik eden
ogeleri aciklarken psikolojik durumu 6z yeterlik inancina kaynaklik eden temel faktdrlerden biri
olarak siralamislardir. Bu noktadan hareket ile 20 yil ve {izere mesleki kideme sahip olan ilkokul
ogretmenleri disiiniildiiglinde egitim amagli gezi diizenleyebilme 6z-yeterlik inang diizeylerindeki
asag1 yonlii ivmenin sebebi olarak, ilkokul 6gretmenlerinin meslek hayatlar1 boyunca yasadiklar ve
kars1 karsiya kaldiklari olumsuz durumlar gosterilebilir. Nitekim bu siirecte yasadiklar1 her aksilik ve
olumsuz deneyim onlarin psikolojik durumlarini negatif yonde etkiledigi ¢ikarimi yapilabilir. Caligma
kapsaminda diisliniildiigiinde puan ortalamasi diisilk ¢ikan maddeler igin Ggretmenlerin siiregte
yasadiklar1 olumsuz deneyimlerin buna etki ettigi soylenebilir.

Ilkokul &gretmenlerine gére hayat bilgisi dersinde okul disi dgrenme cevrelerinden faydalanmay1
simirlandiran durumlar; maddiyat, resmi prosediir, 0gretmen Ozellikleri, velilerin tutumu, okul
yonetimi, miifredat, ulasim, toplumsal gorii, riskler, kurumlarin ilgisizligi, beklentiyi karsilamamast,
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imkanlarin sinirlt olmasi, simif mevcutlari, kazanim dig1 olumsuz davraniglarin yaganmasi ve 6grenci
ozellikleridir.

Arastirmaya katilan ilkokul 6gretmenleri, okul dis1 6grenme cevrelerinden faydalanmay1 siirlandiran
durumlardan ilkini maddiyat ikincini ise resmi prosediir olarak belirtmislerdir. Nitekim Kaspar (1998)
yaptig1 bir arastirmada Ozellikle devlet okullarindaki ilkokul 6gretmenlerini bilimsel alan gezisi
yapmaktan alikoyan engellerden birinin biitce konular1 oldugunu tespit etmistir. Konu ile ilgili olarak
Derya kodlu 6gretmen “Ekonomik sikintilar, miifredat, biirokratik izinler, ulagim, veli beklentisi,
yoneticilerin 6gretmenlerin yaninda olmamasi... Siniflar olduk¢a kalabalik bu tarz etkinlik yapmak
istedigimizde ogretmen tek bagma yeterli olmuyor.”, Ismail kodlu 6gretmen “Miifredat, konu
yogunlugu, ekonomik sikintilar, biirokratik izinler, ulagim, servis sorunu, sistemin getirdigi
zorunluluk.”, Simge kodlu 6gretmen “Maddi sikintilar en biiyiik problem iicretsiz olan gezilere herkes
katilmak isterken para devreye girdiginde katilim azaliyor. Sonra ise biirokrasi devreye giriyor.
Insanlarin gezi karsisindaki tutumlari, yoneticilerin bakis agis1 6grenmeye karsi olan tutumlarr da
siirliliklart arasinda. Kiiglik ilgelerde ayrica cocuklart il digina geziler diizenlemeye layik
goriilmedigini hissediyorum. Kazanimlar islenmeden 6nce gezi talebinde bulunuyoruz bundan aylar
gegiyor ancak cevap alabiliyoruz hali ile kazanimin zamani ge¢mis oluyor.” goriislerini ifade
etmislerdir. Okul dig1 6grenme ¢evreleri ile ilgili 6gretmen goriislerinin alindig1 baz1 ¢calismalarda da
benzer bulgularin yer aldig1 ve 6gretmenlerin brang fark etmeksizin okul dig1 6grenme ¢evrelerinden
faydalanmak istediklerinde karsilarina ¢ikan smirliliklarim maddi boyut, resmi prosediir, zaman
sikintist, miifredat yogunlugu ve veli tutumu oldugu goriilmektedir (Sahin, 2019; Pekin ve Bozdogan,
2021; Torun, 2021; Yasar Cetin, 2021).

Aragtirmanin 6nemli sonuglarindan biri okul digi 6grenmenin uygulama adimlarinda yapilmasi
gereken is ve islemlerdir. Ilkokul dgretmenleri, hayat bilgisi dersinde okul dig1 6grenme gevrelerinden
faydalanmada hazirlik agamasinda 12, okul dis1 6grenme ¢evresinde egitim 6gretim etkinlikleri 14 ve
okul dis1 6grenmede dlgme ve degerlendirme etkinlikleri 6 ana bashikta ifade etmislerdir. Ilkokul
Ogretmenlerine gore okul disi 6grenme cevrelerinden faydalanmada uygulama adimlari basliklar
halinde agagidaki gibidir.

Hazirlik asamasinda yapilacaklar sunlardir: izinler (veli ve idari izinler), gidilecek yer ile iletisime
geemek, gezi rehberi ayarlamak, planlama yapmak, gidilecek yer ile ilgili 6n bilgiler vermek, konu ve
amac1 belirlemek, ulasim aracimi ayarlamak, biit¢eyi ayarlamak, giivenlik tedbirleri almak, gezi
kurallarimi belirlemek, 6grencileri siirece dahil etmek ve 6grenci dzelliklerini belirlemek,

Okul dis1 6grenme cevresinde egitim Ogretim etkinlikleri sunlardir: planlamaya uymak, giivenlik
tedbirleri almak, temel ihtiyaglar karsilamak, eglenceye yer vermek, soru cevap teknigini kullanmak,
ogretmeni aktif kilmak, kurallara uymak, siireci esnek kilmak, veli yardimi almak, not alinmasini
saglamak, gezi rehberinden faydalanmak, fotograf ve video kayitlar1 alinmasimi saglamak, kiiciik
Ogrenci gruplart ile hareket etmek ve ara ara bilgilendirmeler yapmak

Okul dis1 6grenmede 6lgme ve degerlendirme etkinlikleri sunlardir: degerlendirme yapmak, geziyi
yazili bir sekilde anlatmalarimi saglamak (kompozisyon, resim, mektup, giinliik, siir, gazete), gezi
sirasinda toplanan belgeleri sinifa sunmak, sergi agmak, drama teknigini kullanmak ve sozlii siav
yapmak.

[lkokul gretmenlerinin hayat bilgisi dersinde okul dis1 grenme gevrelerinden faydalanmadan 6nce
yapilmas1 gerekenler ile ilgili yukarida belirttikleri unsurlarin tamamimin alan yazinda okul dist
O0grenme cevrelerinden faydalanmadan Once yapilmasi gerekenler seklinde betimlendigi
anlagilmaktadir (Ata, 2002; Bozdogan, 2007; Lagin Simsek, 2011; Tay, 2020). Bununla birlikte
ilkokul 6gretmenlerinin okul dis1 6grenme g¢evrelerinden faydalanmadan once yapilmasi gerekenlerde
ilk siray1 “izinler” basghgmnin aldig1 goriilmektedir. Alan yazinda 6zellikle izinler ile ilgili bir kitap
boliimiinlin yer aliyor olmasi (Akdag, 2015) dgretmenlerin vurgusunun ne denli yerinde oldugunu
gostermektedir. Nitekim odak grup goriismelerinin tamaminda O6gretmenlerin izinler konusunu 6n
plana c¢ikardigi ve Muhammed, Huriye, Burak, Zeynep, Hasan, Murat, ismail, Yunus, Ramazan,
Bengisu ve Simge 6gretmenlerin bu konuyu 6zellikle belirtikleri goriilmiistir.

Arastirmada kullanilan 6l¢ekte yer alan “Gezi Oncesi Ogrenci ihtiyaclarmin belirlemesinde yeterli
olmayacagimi diisiinmiiyorum.” maddesine 6gretmenlerin “nadiren” “Gezi Oncesi plan (gidis yolu,
stiresi, ulagim vasitalari, hareket saatleri, 6grenci sayilari, gezi ticretleri vs.) hazirlamada zorlanacagim
diistiniiyorum.” maddesine “higbir zaman” “Gezi Oncesi Ogrencilere gerekli aciklamalar1 (nigin
gidilecek, ne tiir caligmalar yapilacak, uyulmas: gereken kurallar vs.) yaparken yetersiz kalabilirim.”
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maddesine “hicbir zaman” “Gezi Oncesi gerekli rehber ihtiyacimi karsilayabilirim.” maddesine
“genellikle” “Gezi yerinden (varsa) randevularin alinmasi ve gezi yerindeki yetkililerin
bilgilendirilmesinde (6&renci sayisi, gezi giinii, saati vs.) giiclik cekmem.” maddesine ise “genellikle”
diizeyi ile cevap verdikleri tespit edilmistir. Bu baglamda ilkokul 6gretmenlerinin okul dig1 6grenme
cevrelerinden faydalanmadan Once yapilmasi gerekenleri uygulamaya koyabilecekleri, 6z yeterlik
diizeyindeki 1ilgili maddelere verdikleri cevaplar ile anlagilabilir. Bagka bir deyisle ilkokul
Ogretmenlerinin okul dis1 O0grenme c¢evrelerine yapilacak etkinliklerin Oncesinde yapilmasi
gerekenlerle ilgili olarak yeterli 6z yeterlik diizeyine sahip olduklari sdylenebilir.

Ilkokul 6gretmenlerinin hayat bilgisi dersinde okul dist &grenme gevrelerinden faydalanirken
yapilmasi gerekenleri 14 maddede ifade ettikleri goriilmektedir. Bu maddelerden “planlama yapmak”
bashigr ilkokul Ogretmenleri tarafindan sekiz kez ifade edilmistir. Nitekim gezinin Ogretmenin
hazirlamis oldugu plan ¢ergevesinde olmasi onun daha sistemli olarak siirdiiriilmesini saglar (Tay ve
Ugus, 2015). Odak grup goriigmesine katilan gretmenlerden Burak Ogretmen: “Plana uygun hareket
edilmeli. Ogrencilere soru sorma rahatligi verilmeli, yeri geldiginde 6gretmen dikkatlerini gekmek,
merak uyandirmak icin kazanimlara uygun soru sormalidir.” ve Huriye Ogretmen: “Plana uygun
hareket edilmeli ve yeri geldiginde esnetmeler yapilmalidir. Siire kisith oldugu durumlarda dénemli
gorlilmesi gereken yerlere Oncelik verilmelidir.” ifadelerinde bulunduklart goriilmektedir. Giirsoy
(2018) calismasinda gezi Oncesi yasanan sorunlarin, gezi esnasinda keyif alinmamasina ve gezi
stirecinin gereksiz goriilmesine neden oldugunu belirtmektedir. Buradan hareketle gezi animnin iyi
gegmesi i¢cin gezi Oncesinin de iyi planlanmasi gerektigi sOylenebilir. Asagida yer alan Hatice
Ogretmenin ifadelerinden de gezi Oncesinin gezi siirecini etkileyecegine dair 6rnek ifade olarak yer
verilebilir. Hatice Ogretmen: “Ogretmen gezi oncesinde iyi dinlenmis olmalidir. Ogretmen ve
partnerleri (veli, yOnetici, rehber) gezi esnasinda pozitif olmalidir. Gezi sirasinda gerekli
yonlendirmeler giizel ayarlanmalidir. Kazanimlara uygun sorular yeri geldiginde sorulmali agiklamalar
yapilmalidir. Gereksiz anlatimlardan kagimilmalidir. Bazi gezilerde 6grencilere not almalari igin
imkanlar verilebilir ama il dis1 gezilerde zaman kaybi ve yiik olabiliyor defter kalem tagimak.” DeWitt
ve Storksdieck (2008) bilimsel alan gezilerinde; gezi kurgusunun 6zgiin olmasmin, gezi adimlarinin
Ozenle belirlenmis olmasinin, 6grencilerin hazir bulunusluk diizeylerinin dikkate alinmasinin ve gezi
planin hazirlanmasinin biiylik 6nem tasidigini ve gezi i¢in hazirlanan kurgunun eksiksiz bir sekilde
uygulanmasi gerektigini belirtmislerdir. S6z konusu 6zelliklerin ilkokul 6gretmenleri tarafindan da
ifade edildigi goriilmektedir.

Arastirmada kullanilan 6lgekte yer alan “Gezi yerinde Ogrencilere rehberlik etmekte zorlanirim”
maddesine “nadiren” ”Gezi yerindeyken 6grencilerin ¢alisma yapraklarini cevaplamalarini saglamada
zorlanirim” maddesine “nadiren” “Gezi alaninda Ogrencilerin aktif katilimimi saglayarak pratik
beceriler kazanmalarmi saglayabilirim” maddesine “genellikle” “Gezi esnasinda 6grencilerin sosyal
etkilesimde bulunmalarini saglayabilirim” maddesine “genellikle” “Gezi yerinde 6grencilere eglenerek
ogrenme firsat1 saglamakta zorluk g¢ekerim” maddesine “nadiren” “Ogrenci sayisi fazla olsa bile gezi
alaninda kontrolii saglayabilirim” maddesine “genellikle” “Gezi esnasinda Ogrencilerin somut
deneyimler kazanmalarini saglayabilecegimden emin degilim” maddesine “hi¢cbir zaman” “Gezi
esnasinda 6grencilerin elestirel diisiincelerini gelistirebilirim” maddesine “her zaman” “Gezi alaninda
ogrencilere olumlu ve sicak bir sekilde yaklagabilecegime inancim tamdir” maddesine “her zaman”
“Gezi esnasinda Ogrencilere cesitli sorular yonlendirip bilgiye ulagmalarimi saglamada kendime
giivenirim.” maddesine “her zaman” “Gezi alaninda Ogrencilerin motivasyonlarin1 iist diizeyde
tutmakta zorluk ¢ekerim” maddesine ise “hi¢bir zaman™ diizeyi ile cevap verdikleri tespit edilmistir.
Oz yeterlik inang dlgegindeki s6z konusu maddelere ilkokul &gretmenlerinin verdikleri cevaplar ile
odak grup goriismelerinde belirttikleri 6zelliklerin birbirini destekledigi sdylenebilir. Nitekim ilkokul
ogretmenlerinin okul dist 6grenme c¢evrelerinden faydalanirken yapilmasi gerekenleri dogru
betimlemis olmalar ile okul digi 6grenme ¢evrelerine gezi diizenleyebilme 6z yeterlik dlgeginde yer
alan gezi sirasinda yapilmasi gerenlere yonelik inang diizeyleri birbirini agiklar durumdadir. Baska bir
deyisle ilkokul 6gretmenlerinin dig1 6grenme cevrelerinde yapilacaklar ile ilgili yeterli 6z yeterlik
diizeyine sahip olduklar1 sdylenebilir.

Okul dig1 6grenme ortamlarina yapilan gezilerin, en uygun 6grenme deneyimini saglamasi i¢in ziyaret
oncesi ve sonrast aktivitelerle desteklenmesinin olduk¢a 6nemli oldugu belirtilmektedir (Kisiel, 2003).
Aciklamadan hareketle ilkokul Ogretmenleri, okul dis1 Ogrenme ortamlarina yapilan gezilerin
etkililigini artirmak i¢in gezi sonrasinda yapilmasi gerekenleri literatiire uygun olarak yaptiklarini
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belirtmiglerdir (Ata, 2002; Bozdogan, 2007; Lacin Simsek, 2011; Tay, 2020). Bununla birlikte
ogretmenlerin 17 kez “degerlendirme yapilmali” ifadesini kullandiklar1 goriilmektedir. Bu
degerlendirmeyi sadece not vermek olarak diislinmeyip Hasan &gretmeninin “Cocuklara neler
hissettiklerini eve gittiklerinde yazip bana getirmelerini isterim. Gezi amacina ulagsmis mi, eksik
yaptigimiz seyler var mi bunlan belirlemeye c¢alisinm.” ifade ettigi gibi gezinin amacina ulasip
ulagsmadigini anlamak agisindan da dnemli olacaktir. Degerlendirme boyutunun Mustafa §gretmenin
belirttigi gibi “Degerlendirme (gezi aninda, aralarinda, gezi sonrasinda)” tek boyutlu olmamasi da
olaylarin sicagi sicagina degerlendirilmesini saglayip bir sonraki geziler icin tecrilbbe olacagi
diisiiniilebilir.

Ilkokul &gretmenlerinin sdylemleri incelenecek olursa Burak Ogretmen: “Resim ¢izdirilebilir, siir
veya kompozisyon yazdirilabilir, drama yaptirilabilir.” Nur Ogretmen: “Drama yaptirilip diger
siniflara sunulabilir. Resim ¢alismasi yaptirilabilir. Okulda sergi agilabilir.” ve Murat Ogretmen: “Gezi
sirasinda g¢ekilen fotograflar smifta sunmak, sergi agmak. Sinifta soru cevapl degerlendirmeler yapip
cocuklarda nasil bir etki biraktigini tespit etmek gerekir.” ifadelerinde &grencilerin sosyal gelisimini
destekleyecek ve disiplinlerarasi caligmalar yapmalarini 6nerdikleri goriilmektedir.

Arastirmada kullanilan 6lgekte yer alan “Gezi sonrasinda gezinin amaclaria ne derece ulastigini tespit
etmekte zorluk ¢ekerim” maddesine 6gretmenlerin “hi¢bir zaman”, “Geziden dondiikten sonra geziyi
ogrencilerimle degerlendirmede (tartigma, proje, kompozisyon vs.) zorluk ¢ekmem” maddesine
“genellikle” “Gezide ¢ekilen fotograflarin okul panolarinda sergilenmesi noktasinda giigliik ¢ekerim”
maddesine ise “hi¢cbir zaman” diizeyi ile cevap verdikleri tespit edilmistir. Bu baglamda ilkokul
ogretmenlerinin okul dis1 6grenme ¢evrelerinden faydalandiktan sonra yapilmasi gerekenler ile ilgili
0z yeterlik diizeylerinin odak grup goriismelerindeki betimlemeleri ile birbirini destekledigi
goriilmektedir.

Ilkokul dgretmenlerine gore hayat bilgisi dersinde okul dis1 dgrenme cevrelerini tercih ederken dikkat
edilmesi gerekenler; kazanimlara uygunluk, ulasim olanagi, maddi boyutu, 6grenciye gorelik, glivenli
olmasi, islevsel olmasi, eglenceli olmasi, hava durumu, yasama yakin olmasi, tarihsel boyutu ve
prosediir boyutudur.

Arastirmanin bulgularina gore ilkokul 6gretmenlerinin okul disi 6grenme cevrelerini tercih ederken
dikkat edilmesi gereken Ozelliklerden “kazamimlara uygunluk” 6zelligine vurgu yaptiklarn
goriilmektedir. Tay ve Ugus’a gore (2015) 6grenme temalarini iginde barindiran bazi soyut kavramlar
ya da ¢ocuklar i¢in yeterince igsellestirip anlamlandirilmayan durumlar, alan gezisi yoluyla
derinlemesine ogrenilerek igsellestirilmesi saglanabilir. Ogrenme temalar iginde yer alan soyut
kavramlar kazanimlarin soyut kavramlar1 barindirdigimi isaret etektedir. Kazanimlarda yer alan bu
soyut kavramlarin &grenciler tarafindan igsellestirilmesinde okul disi 6grenme ¢evrelerinin 6nemi
vurgulanmaktadir. Bu baglamda okul dis1 6grenme ¢evrelerini tercih ederken dikkat edilmesi gereken
ozelliklerden kazammlara uygunluk boyutunun dikkate almmasi gerektigi soylenebilir. Ornegin
Bengisu 0gretmen “Kazanimlar agisindan fayda zarar iliskisine bakarak yani bu kazanimi okulda da
kazandirabilirim okul disinda da hangisi daha verimli olur.” ifadesiyle okul dis1 6grenme ¢evrelerini
tercih ederken dikkat edilmesi gereken ilk 6zelligin kazanimlara uygunluk oldugu anlagiimaktadir.
Bununla birlikte alan yazinda okul dis1 6grenme ¢evreleri ile ilgili 6gretmen goriislerinin alindig1 bazi
calismalarda da benzer bulgularin yer aldig1 ve 6gretmenlerin brans farketmeksizin okul dis1 6grenme
cevrelerini tercih ederken ders konularia ve 6grenci seviyesine uygun, 6grenmeyi destekleyen, aktif
O0grenme imkanlar1 saglayan, ulasimi kolay yerleri tercih ettikleri tespit edilmistir (Cetin, Kus ve
Karatekin, 2010; Malkog ve Kaya, 2015; Yasar Cetin, 2021).

Ilkokul 6gretmenleri, hayat bilgisi dersinde kullamlacak okul dig1 6grenme gevrelerinin dgrencilere
saglayacag1 faydalar; kisisel ozellikleri ve istendik davramiglar gelisir, somut 0grenme, eglenerek
ogrenme ve yeni dgrenmeler gerceklesir, sosyal gelisimi, bilginin kaliciligini, merak duygusunu, ilgi
ve motivasyonu artirir, arastirma becerilerini ve lider dzelligini gelistirir, 6grenmeyi kolaylastirir,
gevreyi tanir, vizyon katar ve 6grenmeleri pekisir seklinde betimlemislerdir.

Ogrenci agisindan smirliliklart ise yanlis bilgi edinimi, maddi sikintilar, fiziksel yorgunluk,
katilamayan ogrencilerin varligi, zaman sikintisi, giivenlik sorunlari, miidahaleye maruz kalmak,
saglik sorunlar1 olan &grenciler, ilgilerini gekmemesi, 6grenciye gore olmamasi, 6grencilerde 6zgiiven
gelisimi, kazanim disina ¢ikilmasi ve kalabalik siniflar olarak ifade edilmistir.

Okul dis1 6grenme cevrelerinden faydalandiktan sonra Ogrenciler agisindan birtakim faydalar ve
sinirhiliklar ile karsilasilabilmektedir. Ilkokul égretmenlerinin hayat bilgisi dersinde okul dis1 6grenme
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cevrelerinin kullaniminin 6grenci agisindan saglayacagi faydalarindan ilkini “kisisel 6zellikleri geligir”
seklinde betimledikleri goriilmektedir. Simsek ve Kaymaker (2015) okul dis1 6gretim dersin genel
amaglarinin ve kazanimlarin gergeklesmesini saglarken 6grencilerin biligsel, duyussal ve devinigsel
yonden gelisimine katki saglamakta oldugunu ifade etmistir. Ilkokul gretmenlerinin sdylemlerine
bakildiginda ise Bengisu Ogretmen: “Ozgiiveni gelisir. Cevreyi tanir ve yasadig1 ¢evreye hakim olur.
[letisim becerilerini gelistirir. Sosyallesmeyi saglar. Konularin somutlagmasmna yardimeci olur.
Diisiinme becerilerini gelistirir. Birlikte hareket etme becerisin gelistirir.” ve Mustafa Ogretmen:
“Ogrenci lider kimlik kazanir, konusmay: tartismay: ogrenir, istendik davramslar gelisir, cevreyi
tanir, sanal degil gercek hayati 0grenir yetenekleri gelisir.” Ogrencilerde gelismesini bekledikleri
kisisel dzellikleri siraladiklar1 goriilmektedir. Ogretmenlerin betimledikleri diger faydalar ise somut
ogrenme gerceklesir, sosyal 6grenmeleri gelisir, bilginin kalicilig1 artar, ilgi ve motivasyolar1 artar,
eglenerek dgrenirler seklinde devam etmektedir. Charmaraman (2013) 6grencilerin sadece akademik
basar1 anlaminda degil, sosyo-kiiltiirel anlamda da desteklenmesini saglayarak okul dis1 6grenmenin
oneminin arttirilabilecegini  belirtmektedir. Ogretmenlerin betimledikleri okul dis1 6grenmenin
faydalar1 arasinda yer alan 6grencilerin sosyal 6grenmelerini gelistirme ve ¢evreyi tanimalarina firsat
vermenin onlarin sosyo-kiiltiirel anlamda da desteklenmesini sagladigi ve boylece okul dis
Ogrenmenin Oneminin betimlendigi sOylenebilir.

[lkokul dgretmenleri, okul dis1 6grenme gevrelerinin sahip oldugu sinirliliklari nedeniyle zaman zaman
okul dis1 6grenme ¢evrelerinden yararlanmak istemediklerini belirtmislerdir. Bu smirliliklar1 maddi
boyut, fiziksel yorgunluk, yanlis bilgi edinimleri, zaman alici olmasi seklinde betimledikleri
goriilmektedir. Sirhiliklar ile ilgili Ismail kodlu 6gretmen “Yapilan programin etkili olmamasi
sebebi ile olumsuz davraniglar kazanmasi. Tim &grencilerin izin alamamasi geride kalan 6grenciler
icin siirlilik olusturur.”, Murat kodlu 6gretmen “Gilivenlik sorunu yasanmasi, yanlis 6rnekler ile karst
karsiya kalmalari.” ve Derya kodlu &gretmen “Cocuklari siirlandirmis oluyoruz (fazla uyarilar
yaparak 0rnegin suraya gitme bunu yapma vb. sekilde)” diisiincelerini ifade etmislerdir.

Ilgili alan yazin ¢alismalan incelendiginde birgok arastirmada dgretmen, yonetici, dgrenci ve veli
goriisleri almarak okul dist 6grenme ortamlarinin faydalart ve smirhiliklarinin tespit edildigi
goriilmektedir. S0z konusu calismalarda Ogrenci agisindan faydalar; deger Ogretimi sagladigi,
arastirma ve sorgulama becerisi kazandirdigi, 6gretmen-6grenci arasindaki iletisimin gliglenecegi,
dikkat ¢ekici olmasi, eglenceli olmasi, bilgilendirici ve 6grenmelerin kalic1 olacagi, bilgi, beceri ve
duyussal boyutlarda gelisim saglanacagi, yaparak yasayarak Ogrenme firsati yakaladiklari, dersi
pekistirme ve tekrar etme sansinin yakalayacaklari, soyut konularin somutlastigi, bilimsel siireg
becerilerini kazandiklar1 seklinde siralanabilir. Sirliliklar ise; yasal islemlerin uzun siirmesi, gesitli
riskler barindirmasi, sinif mevcudunun fazla olmasi, miifredat yogunlugunun fazla olmasi, siirenin
kisitli olmasi, ders saatlerinin yetersiz olmasi, veli desteginin olmamasi, ulasim imkanlarinin kisith
olmasi gibi smirliliklardir (Cetin, Kus ve Karatekin, 2010; Behrendt ve Fraklin, 2014; Selanik Ay ve
Kurtdede Fidan, 2014; Ay, Anagiin ve Demir, 2015; Malkog¢ ve Kaya, 2015; Tosun, 2015; Yildizhan,
2015; Selanik Ay ve Erbasan, 2016; Topcu, 2017; Uzbilir Ozgelik, 2018; Cacan, 2019; Oztiirk, 2019;
Sahin, 2019; Yarar Kaptan ve Beldag, 2019; Karbeyaz ve Kurt, 2020; Nalkiran ve Karamustafaoglu,
2020; Karbeyaz ve Karamustafaoglu, 2021; Kaya, 2021; Torun, 2021; Pekin ve Bozdogan, 2021;
Yasar Cetin, 2021). S0z konusu caligmalarda elde edilen yukaridaki sonuclar ile yapilan bu
aragtirmanin sonuglariin ortiistiigli anlasilmaktadir.

Ilkokul 6gretmenleri hayat bilgisi dersinde kullanilacak okul dis1 égrenme cevrelerinin dgretmenlere
saglayacag1 faydalar; tekdiizeligi ortadan kaldirir, 6gretmenin isini kolaylastirir, yeni bilgiler 6grenir,
davraniglart gozlemler, zaman kazanir, kalici Ogrenmeyi saglar, G&grencilere rol model olur,
motivasyonu artirir ve daha ¢ok 6grenciye hitap eder olarak ve 6gretmenler agisindan sinirhiliklarini;
imkanlarin simirli  olmasi, yorucu olmasi, sorumluluk, grup héakimiyeti, biirokrasi, giivenlik
problemleri, olumsuzluklarin kestirilememesi, ulasim sorunlar1 ve yeterli bilgiye sahip olmama
seklinde ifade etmislerdir.

Her ne kadar okul dig1 6grenme etkinlikleri 6grenciler i¢in yapilsa da 6gretmenlerin de siire¢ sonunda
kazandiklar1 faydalar ve siire¢ boyunca yasadiklari sinirlandirict durumlar oldugu tespit edilmistir.
Ilkokul &gretmenleri hayat bilgisi dersinde kullanilan okul dis1 6grenme ¢evrelerinin, dersleri tek
diizelikten kurtaracagini belirtmiglerdir. Nitekim Mehmet oOgretmen “Konular sikiciliktan tek
diizelikten kurtarir, motive olmalarini saglar.” sézleriyle bu durumu gézler dniine sermektedir. Ilkokul
ogretmenleri okul dis1 Ogrenme sayesinde yeni bilgiler Ogrendiklerini, zaman kazandiklarini,
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ogrencileri daha iyi gézlemleme sans1 yakaladiklarini, daha ¢ok 6grenciye ulasip, motivasyonlarinin
arttigini ifade etmislerdir. Siire¢ boyunca karsilastiklar1 sinirliliklar ise yorucu oldugunu, imkanlarimin
kisitl oldugu, sorumluluk yiikiiniin fazla olmasi, olumsuzluklarmn kestirilmedigi seklinde ifade
etmislerdir. Ornegin Ismail 6gretmen: “Yorucu olmasi, ekonomik yetersizlikler, temel ihtiyaglarin
karsilanmamasi, ulagim, izinler alinirken sorunlar ¢ikmasi.”, Neziha Ogretmen: “Maddi, fiziksel
yorgunluk, dig ortamdaki her seyi kontrol etme sansimiz olmayabilir.”, Bengisu 6gretmen: “Maddi
yiikiimliilik baz1 gezilerde dgrenci getirmediginde sahsen dayanamayip kendim veriyorum, gretmene
yliklenen sorumluluk.” goriigleri ile okul digi 6grenme c¢evrelerinden faydalanmada Ogretmenler
acisindan sinirliliklar ifade etmiglerdir.

[lgili alan yazin ¢alismalari incelendiginde dgretmenlere saglayacag: faydalara rastlanilmamustir. Fakat
siurlilik konusunda yasal islemlerin uzun siirmesi, ¢esitli riskler barindirmast, sikici oldugu, uygulama
metodlarina hakim olmadiklari, smirliliklarla karsilagtiklarmi dile getirmiglerdir (Cetin, Kus ve
Karatekin, 2010; Selanik Ay ve Kurtdede Fidan, 2014; Ay, Anagiin ve Demir, 2015; Malkog¢ ve Kaya,
2015; Tosun, 2015; Selanik Ay ve Erbasan, 2016; Topgu, 2017; Uzbilir Ozcelik, 2018; Cagan, 2019;
Sahin, 2019; Karbeyaz ve Kurt, 2020; Nalkiran ve Karamustafaoglu, 2020; Torun, 2021; Pekin ve
Bozdogan, 2021; Yasar Cetin, 2021). Smurliliklarin betimlendigi yukaridaki arastirma sonuglar ile bu
caligmada 6gretmenlerin betimledikleri sinirliliklarin ortiistiigli goriilmektedir.

Oneriler

1. Bu calismada ilkokul ogretmenlerinin okul dis1 O0grenme c¢evrelerine egitim amagl gezi
diizenleyebilme 6z yeterlik inanglar1 olumlu diizeyde yiiksek ¢ikmasina karsin lgekten elde edilen
genel aritmetik ortalamaya gore ilkokul 6gretmenlerinin okul dis1 6grenme ¢evrelerine egitim amaglt
gezi diizenleyebilme 6z-yeterlik inanclar1 “genellikle” boyutunda oldugu ortaya ¢ikmustir. Ilkokul
ogretmenlerinin okul dis1 6grenme cevrelerine egitim amach gezi diizenleyebilme 6z-yeterlik
inanglarin1  genellikle boyutundan her zaman boyutuna yiikseltebilmek icin gezi diizenlemede
karsilastiklar1 sorunlarin en aza indirilmesinde sorumluluklar1 bulunan yoneticilere (okul idarecileri,
MEB yoneticileri, il yonetimleri vb.) bilgilendirmeler yapilabilir. Bunun yaninda 6lgekte genellikle ya
da nadiren diizeyinde ortaya ¢ikan maddeler ile ilgili olarak ilkokul &gretmenlerine okul dig1 6grenme
cevrelerine egitim amagli gezi diizenlemede rehberlik hizmetleri basta olmak iizere gezi Oncesi, sirasi
ve sonrasi yapilmasi gerekenler hakkinda bilgilendirmeler ya da hizmet i¢i egitimler verilebilir. Bunun
yaninda ilkokul Ogretmenlerinin okul dist O6grenme ¢evrelerinden faydalanmasma engel olan
durumlarin ki bunlardan bazilari maddiyat, resmi prosediir, okul yoOnetimi, miifredat, ulasim,
kurumlarn ilgisizligi gibi 6gretmenden kaynaklanmayan durumlardir. Bu durumlari sebebi olarak
belirtilebilen kurumlarin okul dis1 6grenme ile ilgili iizerlerine diisen sorumluluklar1 yapmalar
konusunda bilgilendirmeler yapilabilir.

2. Calismada ilkokul 6gretmenlerin okul dis1 6grenme cevrelerine egitim amagli gezi diizenleyebilme
Oz-yeterlik inanglarinin meslekteki kidem diizeylerine goére degistigi tespit edilmis ve en {ist
kidemdekiler hari¢ olmak {izere kidem artikga gezi diizenleyebilme o6z-yeterlik inancinin arttigi
goriilmiistiir. Meslekteki son yillarinda okul dis1 6grenme ¢evrelerine egitim amagh gezi
diizenleyebilme 0z-yeterlik inanglarinin asagi dogru ivmelenmesinin nedenleri yapilacak olan nitel
aragtirmalarla belirlenebilir.

Kaynakc¢a

Akdag, H. (2015). Okul dis1 sosyal bilgiler 6gretiminde yasal izin siirecini planlama. A. Simsek ve S.
Kaymakcei (Eds.), Okul disi sosyal bilgiler 6gretimi iginde (ss. 75-94). Pegem.

Arabaci, S. ve Akgiil, G. D. (2020). Okul dis1 6grenme ortamlarina yonelik fen bilgisi 6gretmenlerinin
goriigleri. Uluslararasi Egitim Arastirmacilar: Dergisi, 3(2), 276-291.

Ata, B. (2002). Miizelerle ve tarihi mekanlarla tarih ogretimi: tarih ogretmenlerinin “miize egitimine”
iliski goriisleri [Yaymlanmams doktora tezi, Gazi Universitesi]. Gazi Universitesi Akademik
Veri Yonetim Sistemi.

Ay, Y., Anagiin, S. S. ve Demir, Z. M. (2015). Smf 6gretmeni adaylarmin fen 6gretiminde okul dist
ogrenme hakkindaki goriisleri. Electronic Turkish Studies, 10(15), 103-118.

Bandura, A. (1986). Social foundations of thought and action: A social-cognitive theory. Prentice
Hall.

332



i ’ MSKU Egitim Fakiiltesi Dergisi
' ISSN 2148-6999 Cilt 11, Say1 2, (2024) Kasim

Bandura, A. (1995). Self-efficacy in changing societies. Cambridge University.

Beames, S., Higgins, P. ve Nicol, R. (2012). Learning outside the classroom theory and guidelines for
practice. Routledge.

Behrendt, M. ve Franklin, T. (2014). A review of research on school field trips 74 and their value in
education. International Journal of Environmental and Science Education, 9, 35-245.

Bostan Sarioglan, A. ve Kiigiikozer, H. (2017). Fen bilgisi 6gretmen adaylarinin okul dig1 6grenme
ortamlari ile ilgili goriislerinin arastirilmasi. Informal Ortamlarda Arastirmalar Dergisi, 2(1),
1-15.

Bozdogan, A. E. (2007). Bilim ve teknoloji miizelerinin fen 6gretimindeki yeri ve énemi (Tez No.
207028) [Doktora tezi, Gazi Universitesi]. Ulusal Tez Merkezi.

Bozdogan, A. E. (2016). Okul dis1 gevrelere egitim amagh gezi diizenleyebilme 6z-yeterlik inanci
Olceginin gelistirilmesi. Kuramsal Egitimbilim Dergisi, 9(1), 111-129.

Biiyiikoztiirk, S., Cakmak, E. K., Akgiin, O. E., Karadeniz, S. ve Demirel, F. (2009). Bilimsel
arastirma yontemleri. Pegem.

Charmaraman, L. (2013). Congregating to create for social change: urban youth media production and
sense of community. Learning, Media and Technology, 38(1),102-115.

Chester, M. D. ve Beaudin, B. Q. (1996). Efficacy beliefs of newly hired teachers in urban schools.
American Educational Research Journal, 33(1), 233-257.

Cousins, B., Ross, J. ve Gadalla, T. (1996). Within-teacher predictors of teacher efficacy. Teaching
and Teacher Education, 12(4), 385-400.

Creswell, J. W. (2011). Controversies in mixed methods research. In N. Denzin & Y. Lincoln (Eds.),
The Sage handbook on qualitative research (4™ ed., pp. 269-284). Sage.

Creswell, J. W. (2014). Research design: Qualitative, quantitative, and mixed methods approaches (4™
ed.). Sage.

Creswell, J. W. ve Creswell, J. D. (2018) Research design qualitative, quantitative, and mixed
methods approaches (5™ ed.). Sage.

Creswell, J. W. ve Plano Clark, V. L. (2018). Designing and conducting mixed methods research (3
ed.). Sage.

Cacan F. (2019). Sosyal bilgiler ogretmenlerinin informal 6grenme ortamlarinin kullanimi ile ilgili
goriislerinin incelenmesi (Agr1 Ili Ornegi) (Tez No. 609284) [Yiiksek lisans tezi, Agr1 Ibrahim
Cecen Universitesi]. Ulusal Tez Merkezi.

Cebi, H. ve Arslan, M. (2019). Okul dis1 6grenme ortamlarinin 6grencilerin fen bilimleri dersine karst
ilgi ve tutumlarmna etkisi. Yildiz Egitim Arastirmalari Dergisi, 4(2), 1-35.

Cetin, T., Kus, Z. ve Karatekin, K. (2010). Suuf ve sosyal bilgiler dgretmenlerinin gezi-gozlem
yontemlne iliskin goriisleri. Tokat Gaziosmanpasa Universitesi Sosyal Bilimler Arastirmalar
Dergisi, 5(2), 158-180.

Cicek, O. ve Sarag, E. (2017). Fen bilimleri 6gretmenlerinin okul dis1 dgrenme ortamlardaki
yasantilari ile ilgili goriisleri. Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi, 18(3),
504-522.

DeWitt, J. E. ve. Storksdieck, M. (2008). A short review of school field trips: Key findings from the
past and implications for the future. Visitor Studies, 11(2), 181-197.

Dyment, J., Morse, M., Shaw, S., Smith, H. (2014). Curriculum development in outdoor education:
Tasmanian teachers’ perspectives on the new pre-tertiary: Outdoor leadership course. Journal
of Adventure Education and Outdoor Learning, 14(1), 82-99.

Erten, Z. ve Tasci, G. (2016). Fen bilgisi dersine yonelik okul dis1 6grenme ortamlan etkinliklerinin
gelistirilmesi ve dgrencilerin bilimsel siire¢ becerilerine etkisinin degerlendirilmesi. Erzincan
Universitesi Egitim Fakiiltesi Dergisi, 18(2), 638-657.

Glesne, C. (2012). Nitel arastirmaya giris. A. Ersoy ve P. Yal¢inoglu (Cev.). Ani.

Greene, J. C., Caracelli, V. J. ve Graham, W. F. (1989). Toward a conceptual framework for mixed-
method evaluation designs. Educational Evaluation and Policy Analysis, 11(3), 255-274.

Giirsoy, G. (2018). Fen dgretiminde okul dis1 6grenme ortamlari. Electronic Turkish Studies, 13(11).
623-648.

Halligan, M. W. (2006). Outdoor education for middle school youth: A grant proposal project [Master
of social work thesis, California State University]. Long Beach ProQuest Dissertations
Publishing.

333



Ni ’ MSKU Egitim Fakiiltesi Dergisi
AL ISSN 2148-6999 Cilt 11, Say1 2, (2024) Kasim

Ho, S. (2014). The purposes outdoor education does, could and should serve in Singapore. Journal of
Adventure Education and Outdoor Learning, 14(2), 153-171.

Islek, D. (2019). Okul 6ncesi 6gretmen adaylarmin miizelerin egitim ortami olarak kullamlmasina
iliskin 6z-yeterlik inanglarinin ve goriislerinin incelenmesi. [lkgretim Online, 18(4), 1434-
1447.

Kagar, T. ve Beycioglu, K. (2017). Ilkogretim 6gretmenlerinin 6z yeterlik inanglarinm gesitli
degiskenler acisindan incelenmesi. //kégretim Online, 16(4), 1753-1767.

Karademir, E. (2013). Ogretmen ve égretmen adaylarinin fen ve teknoloji dersi kapsaminda okul disi
ogrenme etkinliklerini gergeklestirme amaglarimin planlanmis  davrams teorisi yoluyla
belirlenmesi (Tez No. 339042) [Doktora tezi, Hacettepe Universitesi]. Ulusal Tez Merkezi.

Karagiil, S. (2018). Tiirk¢e egitiminde proje tabanli 6grenme ydntemiyle desteklenen basamakli
dgretim programmin dgrencilerin okuma ve yazma becerilerine etkisi. [lkégretim Online,
17(2). 874-887.

Karbeyaz, A. ve Karamustafaoglu, O. (2021). Okul dis1 6grenme ortamlarmin &gretime katkisi
hakkinda smmf Ogretmenlerinin goriisleri iizerine bir inceleme. Istanbul Sosyal Bilimler
Dergisi, 29, 1-20.

Karbeyaz, A. ve Kurt, M. (2020). Hayat bilgisi dersinde okul dis1 6grenme ortamlarmin kullanimina
yonelik smif 6gretmenlerinin goriisleri. Uluslararast Sosyal Bilgilerde Yeni Yaklasimlar
Dergisi (IJONASS), 4(1), 79-93.

Kartal, O. Y., Temelli, D. ve Sahin, C. (2018). Ortaokul matematik Ogretmenlerinin bilisim
teknolojileri 6z-yeterlik diizeylerinin cinsiyet degiskenine gore incelenmesi. Kuramsal
Egitimbilim Dergisi, 11(4), 922-943.

Kaspar, M. J. (1998). Factors affecting elementary principals and teachers’ decisions to support out
door field trips [Unpublished master thesis, The University of Texas]. ProQuest Dissertations
Publishing.

Kaya Z. (2021). Suuf ogretmenlerinin ilkokulda okul disi ogrenme etkinliklerinin kullaniimasina
yonelik goriisleri (Tez No. 669144) [Yiiksek lisans tezi, Recep Tayyip Erdogan Universitesi].
Ulusal Tez Merkezi.

Kaya, I. (2019). Okul &ncesi ogretmenlerinin 6z yeterlik inanglarmin bazi degiskenlere gore
incelenmesi. OPUS Uluslararasi Toplum Arastirmalari Dergisi, 11(18), 345-363.

Kisiel, J. F. (2003). Teachers, museums and worksheets: a closer look at a learning experience.
Journal of Scince Teacher Education, 14(1): 3-21.

Korkut, K. ve Babaoglan, E. (2012). Sinif 6gretmenlerinin 6z yeterlik inanglari. Uluslararas: Yonetim
Iktisat ve Isletme Dergisi, 8(16), 269-282.

Kulualp, H. G. (2019). Tiikenmislik sendromu: Kamu kurulusu caligsanlari iizerine bir uygulama.
Siileyman Demirel Universitesi Sosyal Bilimler Enstitiisii Dergisi, (35), 211-230.

Lagin Simgek, C. (2011). Girig: Okul dis1 6grenme ortamlart ve fen egitimi i¢inde C. Lagin Simsek
(Ed.), Fen ogretiminde okul disi 6grenme ortamlari (ss. 1-24). Pegem.

Malkog, S. ve Kaya, E. (2015). Sosyal bilgiler 6gretiminde smif dis1 okul ortamlarinin kullanima.
Ilkégretim Online, 14(3). 1080-1095.

Milli Egitim Bakanligi (MEB). (2018). Hayat bilgisi dersi 6gretim programi ve kilavuzu (1.2.3.
Swiflar). https://mufredat.meb.gov.tr/ProgramDetay.aspx?PID=326

Miles, M. B. ve Huberman, M. (1994). Qualitative data analysis: A sourcebook of new methods. Sage.

Morgan, D. (2007). Paradigms lost and pragmatism regained: methodological implications of
combining qualitative and quantitative methods. Journal of Mixed Methods Research, 1(1),
48-76.

Nalkiran, T. ve Karamustafaoglu, O. (2020). Dogal afetler konusunun okul dig1 6grenme ortaminda
ogretimi: AFAD gezisi. Ogretim Teknolojileri ve Ogretmen Egitimi Dergisi, 9(2), 91-113.

Oztiirk, A. (2019). Okul disi 6grenmeye iliskin sosyal bilgiler 6gretmenlerinin gériisleri (Tez No.
588793) [Yiiksek lisans tezi, Nigde Omer Halis Demir Universitesi]. Ulusal Tez Merkezi.

Pajares, F. (2002). Gender and perceived self-efficacy in self-regulated learning. Theory into Practice,
4(2), 116-125.

Patton, M. Q. (2018). Nitel arastirma ve degerlendirme yontemleri. M. Biitiin ve S. B. Demir (Cev.).
Pegem.

334



Ni ’ MSKU Egitim Fakiiltesi Dergisi
AL ISSN 2148-6999 Cilt 11, Say1 2, (2024) Kasim

Pekin, M. ve Bozdogan, A. E. (2021). Ortaokul 6gretmenlerinin okul dis1 ¢evrelere gezi diizenlemeye
iligkin 6z yeterliklerinin farkli degiskenler agisindan incelenmesi: Tokat ili Ornegi.
Uluslararasi Tiirk Egitim Bilimleri Dergisi, 2021(17), 114-133.

Priest, S. (1986). Redefining outdoor education: A matter of many relationships. Journal of
Environmental Education. 17(3), 13-15.

Quay, J. ve Seaman, J. (2013). John Dewey and education outdoors: Making sense of the ‘educational
situation’ through more than a century of progressive reforms. Sense.

Selanik Ay, T. ve Erbasan, O. (2016). Simif 6gretmenlerinin okul dis1 dgrenme ortamlarindan
yararlanmaya iligskin goriisleri. Journal of Education and Future, (10), 35-50.

Selanik Ay, T. ve Kurtdede Fidan, N. (2014). Ogretmen adaylarinin sosyal bilgiler dersinde
miizelerden yararlanmaya iliskin goriisleri. Elektronik Sosyal Bilimler Dergisi, 13(48), 69-89.

Sontay, G., Tutar, M. ve Karamustafaoglu, O. (2016). Okul dis1 6grenme ortamlan ile fen 6gretimi
hakkinda 6grenci goriisleri: Planetaryum gezisi. Informal Ortamlarda Arastirmalar Dergisi
(IAD), 1(1), 1-24.

Sénmez, V. ve Alacapinar, F. (2013). Orneklendirilmis bilimsel arastirma yontemleri. An.

Sahin, O., Gokkurt, B. ve Soylu, Y. (2014). Ogretmenlerin ve 6gretmen adaylarinin matematik
ogretimi 6z-yeterlik inanglariin karsilastirilmasi. Dicle Universitesi Ziya Gékalp Egitim
Fakiiltesi Dergisi, 22, 120-133.

Sahin, S. (2019). Sosyal bilgiler 6gretmen adaylarinin gezi-gézlem teknigine iliskin goriisleri (Tez No.
565239) [Yiiksek lisans tezi, Giresun Universitesi]. Ulusal Tez Merkezi.

Simsek, A. ve Kaymakci, S. (2015). Okul dist sosyal bilgiler dgretiminin amaci ve kapsami. A.
Simsek ve S. Kaymakci (Eds.), Okul disi sosyal bilgiler ogretimi iginde (ss. 1-13). Pegem.

Simsek, S. ve Kayacik, G., (2024). Smif ogretmenlerinin okul dis1 6grenme ortamlari hakkindaki
goriisleri. Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi, 25(1), 747-783.

Tasdemir, M. (2000). Egitimde planlama ve degerlendirme. Ocak.

Tay, B. (2017). Hayat bilgisi: Hayatin bilgisi. Tay, B. (Ed.), Etkinlik érnekleriyle hayat bilgisi
ogretimi iginde (ss. 1-37). Pegem.

Tay, B. (2020). Okul dis1 6grenme cevrelerinde deger egitimi. A. Beldag ve Z. Geng (Ed.). Karakter
ve deger egitimi i¢inde (ss. 207-236). Pegem.

Tay, B. ve Ugus, S. (2015). Sosyal bilgiler 6gretiminde 6zel sektér kurumlari. A. Simsek ve S.
Kaymakci (Eds.), Okul disi sosyal bilgiler ogretimi iginde (ss. 303-324). Pegem.

Tay, B. ve Ucus Giildali, S. (2017). Hayat bilgisi 6gretiminde okul dig1 6grenme g¢evreleri. Tay, B.
(Ed.), Etkinlik ornekleriyle hayat bilgisi 6gretimi iginde (ss. 225-256). Pegem.

Temel, F. ve Kolemen, E. B. (2021). Okul 6ncesi 6gretmenlerin alan gezisi diizenlemeye iliskin 6z-
yeterlilik inanglarinin incelenmesi. International Primary Education Research Journal, 5(1),
46-58.

Topgu, E. (2017). Sosyal bilgiler 6gretiminde okul dis1 6grenme ortamlari: dgretmen adaylan ile
fenomenolojik bir calisma. International Education Studies, 10(7), 1-27.

Torun U. (2021). Sosyal bilgiler égretmenlerinin ve égretmen adaylarinin okul disi 6grenmeye yonelik
goriisleri (Tez No. 686917) [Yiiksek lisans tezi, Kirsehir Ahi Evran Universitesi]. Ulusal Tez
Merkezi.

Tosun, H. (2015). Hayat bilgisi dersinde gerceklestirilen miize uygulamalari (Tez No. 407795)
[Yiiksek lisans tezi, Anadolu Universitesi]. Ulusal Tez Merkezi.

Tiirk, O. (2008). [lkégretim sinif 6gretmenlerinin oz yeterlikleri ve mesleki doyumlarimn incelenmesi.
(Tez No. 220454) [Yiiksek lisans tezi, Yeditepe Universitesi]. Ulusal Tez Merkezi.

Uline, C. L., Miller, D. M. ve Tschannen-Moran, M. (1998). School effectiveness: the underlying
dimensions. Educational Administration Quarterly, 34(4), 462-483.

Usher, E. L. ve Pajares, F. (2008). Sources of self-efficacy in school: Critical review of the literature
and future directions. Review of Educational Research, 78(4), 751-796.

Uzbilir Ozgelik G. (2018). Okul éncesi ve sinif 6gretmenlerinin bilimsel alan gezisi yapmaya iliskin
oz-yeterliklerinin ve yaparken yasadiklar: zorluklar hakkinda goriislerinin incelenmesi (Tez
No. 517181) [Yiiksek lisans tezi, Istanbul Aydm Universitesi]. Ulusal Tez Merkezi.

Williams-Siegfredsen, J. (2012). Understanding the danish forest school approach early years
education in practice. Routledge.

335



Ni ’ MSKU Egitim Fakiiltesi Dergisi
AL ISSN 2148-6999 Cilt 11, Say1 2, (2024) Kasim

Yarar Kaptan, S. ve Beldag, A. (2019). Smuf 6gretmeni adaylarmin okul dig1 6grenmeye iliskin
farkindaliklarinin degerlendirilmesi. Akdeniz Egitim Arastirmalart Dergisi, 13(30), 347-366.

Yasar Cetin, B. (2021). Okul yoneticilerinin, o6gretmenlerin, ogrencilerin ve velilerin okul dist
ogrenmeye iliskin goriigleri (Tez. No. 685728) [Yiiksek lisans tezi, Hacettepe Universitesi].
Ulusal Tez Merkezi.

Yildinim, A. ve Simsek, H. (2011). Sosyal bilimlerde nitel arastirma yontemleri. Seckin.

Yildirim Polat, S. N. ve Giirsoy, G. (2023). Fen egitiminde okul dis1 6grenme ortamina iligkin yapilan
tezlerin sistematik derlemesi. /nformal Ortamlarda Arastirmalar Dergisi (IAD), 8(1), 1-20

Yildizhan, Y. (2015). Okul dwsi egitim ihtiyaglarinin belirlenmesi ve toplumun beklentisi (Ankara ili
ornegi) (Tez No.395042) [Doktora tezi, Dumlupinar Universitesi]. Ulusal Tez Merkezi.

Etik Kurul Izin Bilgileri:

Bu aragtirmada, "Yiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda belirtilen tiim kurallara uyulmustur. Kirsehir Ahi Evran Universitesi Sosyal ve Beseri
Bilimler Bilimsel Arastirma ve Yaym Etigi Kurulu’'ndan asagidaki tarih ve sayiyla etik onay
almmustir;

Etik Degerlendirme Karar Tarihi: 25/12/2020
Etik Degerlendirme Belge Numarasi: 2020/5
Uygulama izin Bilgileri:

Calisma icin Kirsehir Valiligi 11 Milli Egitim Miidiirliigiinden 03/11/2020 tarih ve 24512418-605.01-
E.15976388 sayili yaziyla uygulama izni alinmustir.

Cikar Catismasi:

Bu makalede ele alinan arastirmayla ilgili olarak yazarlarin hicbir kisisel veya finansal ¢ikar ¢atigmasi
bulunmamaktadir.

Yazar Katki Oranlari:

1. Yazar: %50
2. Yazar: %50

336



