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Ozet: Bu galigma, ergenligin erken doneminde bilingli farkindalik ile siirekli kayg: arasindaki
iligkide benlik saygisinin araci roliinii incelemeyi amaglamaktadir. Arastirma orneklemi,
kolayda 6rnekleme yontemiyle belirlenmis olup, 2020-2021 egitim-6gretim yilinda Izmir'de
ozel bir ortaokulda 6grenim goren 5., 6., 7. ve 8. smif 6grencilerinden olugmaktadir. Caligmaya
toplam 344 ergen (221 kiz, 123 erkek) katilmistir. Veriler; Demografik Bilgi Formu, Cocuklar
ve Ergenler icin Bilingli Farkindalik Olgegi, Cocuklar icin Durumluk ve Siirekli Kaygi Olcegi
ile Rosenberg Benlik Saygis1 Olgegi kullanilarak toplanmistir. Verilerin analizinde Pearson
Momentler Carpimi Korelasyon Katsayist ve Process Aract Analiz Modeli 4 kullanilmistir.
Analizin giiven araligini belirlemek amactyla bootstrapping yontemi uygulanmis ve sonuglar
istatistiksel olarak anlamli bulunmustur. Sonu¢ olarak, erken ergenlik doneminde bilingli
farkindalik, siirekli kaygi ve benlik saygisi arasinda anlaml iliskiler tespit edilmistir. Ayrica,
bilingli farkindalik ile siirekli kayg: arasindaki iliskide benlik saygisinin kismi bir araci rol

oynadig1 belirlenmistir. Bulgular ve bunlarin anlamlar1 mevcut literatiir cer¢evesinde tartigilmis,
gelecekteki arastirmalar ve uygulamalara yonelik 6neriler sunulmustur.
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GIRIS

Ergenlik, cocuklugun sona erdigini isaret eden, hizli fizyolojik ve duygusal degisimlerin yasandig1 bir
donemdir (Beesdo ve ark., 2009). Ayn1 zamanda ¢ocukluk ile yetiskinlik arasinda gecis evresi olarak da kabul
edilir (Kog, 2004). Birlesmis Milletler Cocuklara Yardim Fonu’na (UNICEF) gore bu donem, erken ergenlik
(10-14 yas) ve geg ergenlik (15-19 yas) olmak tizere ikiye ayrilmaktadir (UNICEF, 2011). Cocukluk sona
erip erken ergenlik basladiginda, bireyler artan diizeyde giicliikler ve catigmalarla kars1 karsiya kalmakta, bu
durum da ¢ogu zaman ruh saglig1 sorunlarina yol agmaktadir (Akdemir & Cetin, 2008).

Fiziksel ve zihinsel degisimlerin insan yasami boyunca en hizli sekilde yagsandigi ergenlik déneminde,
kaygi bireylerin en sik karsilagtigi sorunlar biri olarak ortaya ¢ikmaktadir (Derman, 2008a; Kashani &
Orvaschel, 1990; WHO, 2019). Bu doénemdeki hizli fiziksel, duygusal ve bilissel degisimler, kaygi
diizeylerinin artmasina katkida bulunmaktadir (Broderick & Jennings, 2012). Kaygmin gecici mi yoksa
gelisimsel bir durum mu oldugunun anlagilmas1 kritik dneme sahiptir; ¢iinkii kaygi yasla birlikte artma
egilimindedir ve bu durum, erken ergenlik donemini 6zellikle 6nemli kilmaktadir (WHO, 2019). Kaygi,
belirgin bir neden olmaksizin bireyde hos olmayan duygularin yasanmasi olarak tanimlanmakta ve Tiirk
ergenleri arasinda 6nemli bir sorun olarak one ¢ikmaktadir. Yapilan arastirmalar, bu grupta siirekli kaygi
diizeylerinin &zellikle yiiksek oldugunu géstermektedir (Demir, 2022; Derman, 2008b; Unal Aydin ve ark.,
2023). Spielberger (1966), kaygiyr durumluk ve siirekli olmak {izere iki boyutta ele alan iki faktorlii bir
yaklagim gelistirmistir. Stirekli kaygi, belirli bir duruma ya da kosula bagl olmayan, genel bir huzursuzluk ve
memnuniyetsizlik hali olarak tanimlanmakta ve kisinin kaygi yasama egilimini ifade etmektedir (Oner &
LeCompte, 1985). Siirekli kaygi, bireylerin yasam kalitesini olumsuz etkilemekte, haz alma becerisini
azaltmakta ve 6zgiivene zarar vererek sosyal etkilesimlerde azalmaya yol agmaktadir (Barrett & Pahl, 2006).
Bu nedenle, ergenlik doneminde ve Oncesinde uygulanacak kaygi Onleme programlart biiyiik onem
tagimaktadir (Rapee ve ark., 2005). Yapilan ¢alismalar genel olarak, cocukluk ve erken ergenlik déoneminde
kaygiya yonelik miidahalelerin, kayginin yeniden ortaya ¢ikma olasiligini azalttigin1 ortaya koymaktadir
(Beauchemin ve ark., 2008; Rapee ve ark., 2005).
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Dikkat dagimikligi, kayginin temel belirtilerinden biridir. Bu nedenle, ergenlerde dikkati artirmaya
yonelik bilingli farkindalik becerilerinin kazandirilmasi, kaygiya karsi etkili bir miidahale araci haline
gelmektedir (Semple ve ark., 2005; Semple & Lee, 2014; Snel, 2016; Tan & Martin, 2016). Zihin ve beden
temelli bir uygulama olan bilingli farkindalik (Kabat-Zinn, 2005), bireyin dikkati yargilamadan, bilingli bir
sekilde icinde bulunulan ana yonlendirmesini igerir (Alidina, 2019; Kabat-Zinn, 2019). Ayn1 zamanda, bireyin
yargilayici olmayan bir tutumla hem kendisine hem de simdiki ana odaklanmasina katki saglar (Weinstein ve
ark., 2009). Her ne kadar bilingli farkindalik dogustan gelen bir kapasite olsa da (Brown & Ryan, 2003;
Weinstein ve ark., 2009), bu beceri ¢ocukluktan ergenlige gecis silirecinde azalabilir veya tamamen
kaybolabilir (Snel, 2016). Bu gibi durumlarda ergenler, gecmis ya da gelecekte takili kalarak yasamlarini
yiiksek kaygi diizeyleriyle siirdiirebilir (Snel, 2016). Ancak bilingli farkindalik temelli programlar ve terapi
yontemleri, bu kapasitenin yeniden kazanilmasina veya gelistirilmesine yardimei olabilir (Weinstein ve ark.,
2009). Ayrica, Birlesmis Milletler Cocuk Haklarina Dair So6zlesme ve diger insan haklar1 belgeleri
dogrultusunda, ruh sagligmi korumaya yonelik tibbi olmayan miidahale ve ilagsiz yaklagimlarin
onceliklendirilmesi gerektigi vurgulanmaktadir (WHO, 2020). Bu durum, tibbi miidahale gerektirmeyen bir
yaklasim olan farkindaligin 6nemini artirmaktadir. Farkindaligin, ergenlerin ruh saghgini desteklemedeki
roliiniin daha yakindan incelenmesi gerekmektedir (Schonert-Reichl & Lawlor, 2010).

Ergenlik déneminde bireyler, cevreleri ve akranlari tarafindan nasil algilandiklarini merak etmeye
baslarlar (Savi Cakar, 2018). Bu dénemde ¢evreden gelen geri bildirimler ve bireyin kendilik algisi, benlik
saygisinin gelisiminde hayati bir rol oynar (Byrne, 2000; Dan ve ark., 2013). Benlik saygisi, bireyin genel
benlik imajindan duydugu memnuniyet ve kendisiyle olan uyumu olarak tanimlanir (Rosenberg, 1965;
Thompson & Waltz, 2008). Cocukluk ve ergenlik doneminde yasanan deneyimlerin igsellestirildiginin farkina
varilmasi, bu donemde benlik saygisinin dnemini ortaya koymaktadir (Orth & Robins, 2019; Pelham & Swann,
1989). Rosenberg (1965), ergenlik doneminde benlik saygisinin anlam kazandigini; bunun da hizh fiziksel
degisimler, yakin iligkilerin artmasi, kars1 cinse yonelik ilginin gelismesi ve kariyer planlarinin hiz kazanmasi
gibi etkenlerle baglantili oldugunu vurgulamustir.

Cocuklar ve yetigkinler {izerine yapilan mevcut literatiir, daha yiiksek diizeyde bilingli farkindalik
sergileyen bireylerin kaygi diizeylerinin anlaml bi¢cimde azaldigini ortaya koymaktadir (Biegel ve ark., 2009;
Kismetoglu, 2019; Semple ve ark., 2005). Ayrica, yiiksek bilingli farkindalik diizeyinin, bireylerin benlik
kavramlarma kars1 daha olumlu bir tutum gelistirmeleriyle iliskili oldugu, bunun da benlik saygisini artirdig
belirtilmektedir (Bektas & Arslan, 2020; Kim, 2012; Randal ve ark., 2015; Tan & Martin, 2016; Thompson &
Waltz, 2008). Bireyin kendisiyle olan uyumu olarak tanimlanan benlik saygisi, kaygi gibi olumsuz duygulara
kars1 bir tampon gorevi gorerek olumlu bir rol iistlenmektedir (Byrne, 2000; Dan ve ark., 2013; Greenberg ve
ark., 1992). Yapilan aragtirmalar, benlik saygismin ¢ocuklarda, ergenlerde ve yetiskinlerde kaygi diizeyini
anlamli 6l¢lide azalttigin1 gostermektedir (Bos ve ark., 2010; Dan ve ark., 2013; Kapci, 2004). Bu iligkiler goz
Ontine alindiginda, farkindalik ile siirekli kaygi arasindaki iliskide etkili olabilecek benlik saygisinin araci
roliiniin incelenmesi Onem arz etmektedir. Bu aragtirmanin temel amaci, Tiirkiye’de erken ergenlik
donemindeki bireylerde, farkindalik ile siirekli kaygi arasindaki iligkide benlik saygisinin araci roliinii
incelemektir. Bu dogrultuda ¢alisma, “Bilingli farkindalik ile siirekli kayg1 arasindaki iliskide benlik saygisinin
araci rolii nedir?” sorusuna yanit arayarak; farkindalik, benlik saygisi ve siirekli kaygi arasindaki iligkiyi ortaya
koymay1 ve benlik saygisinin bu iligkide aracilik edip etmedigini test etmeyi amaglamaktadir.

YONTEM
Arastirma Modeli

Bu caligmanin temel amaci, erken ergenlik donemindeki bireylerde bilingli farkindalik ile siirekli kaygi
diizeyleri arasindaki iligkide benlik saygisinin araci roliinii incelemektir. Bu amaci gergeklestirmek iizere,
arastirmada iligkisel tarama modeli kullanilmis ve Process Analiz Modeli 4 (Hayes, 2013) ile aracilik analizi
gerceklestirilmistir. Aracilik analizinde, bagimsiz degisken ile bagimli degisken arasindaki iliskinin, araci
degisken yoluyla 6ngoriilmesi amaglanir (Baron & Kenny, 1986). Araci degisken, bagimsiz degiskenin
bagimli degisken iizerindeki etkisini dolayli yoldan belirlemektedir. Bu ¢aligmada verilerin analizinde Pearson
Momentler Carpimi Korelasyon Katsayist ve Process Analiz Modeli 4 (Hayes, 2013) kullanilarak aracilik
etkisi test edilmistir. Arastirma modeli, Sekil 1’de gorsel olarak sunulmus olup; bilingli farkindalik (bagimsiz
degisken), benlik saygisi (arac1 degisken) ve siirekli kaygi (bagimli degisken) arasindaki iligkileri erken
ergenlik grubunda gostermektedir.
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Arastirma Grubu

Aragtirma  orneklemi, 2020/2021 egitim-6gretim yili giiz doéneminde Izmir’de Milli Egitim
Bakanligi’na bagl 6zel bir ortaokulda 6grenim goren 6grencilerden olusmaktadir. Katilimcilara kolay erigim
saglamak amaciyla kolayda 6rnekleme yontemi kullanilmistir. Toplam katilimei sayis1 344 olup, yaslar1 10 ile
14 arasinda degismektedir. Ogrenciler alt1 farkli ortaokulun 5., 6., 7. ve 8. siniflarinda 6grenim gormektedir.
Katilimcilarin %35,8°1 (123 kisi) erkek, %64,2’si (221 kisi) kiz 6grencilerden olugmaktadir. Tiim verilerin tek
bir okuldan toplanmis olmasi, bulgularin genellenebilirligini sinirlayabilir; zira 6rneklem, daha genis ergen
niifusunu temsil etmeyebilir ve elde edilen sonuglar, sosyo-ekonomik durum, okul kiiltiirii ve kaynaklara
erigsim gibi okula 6zgii faktorlerden etkilenmis olabilir.

Sekil 1

Bilingli Farkindalik Ile Siirekli Kaygi Arasindaki Iliskide Benlik Saygisimin Aract Roliine Iliskin Model

Benlik Saygisi

Bilingli farkindalik —

Stirekli Kaygt

Veri Toplama Araclan

Bu ¢alismada veri toplamak amaciyla dort veri toplama araci kullanilmigtir: Demografik Bilgi Formu,
Cocuklar ve Ergenler i¢in Farkindalik Olgegi, Cocuklar igin Durumluk ve Siirekli Kaygi Olgegi ile Rosenberg
Benlik Saygis1 Olgegi. Asagida bu veri toplama araglarinin her biri ayrintili sekilde tanitilmaktadar.

Demografik Bilgi Formu

Demografik Bilgi Formu arastirmacilar tarafindan gelistirilmis olup yedi maddeden olusmaktadir. Bu
maddeler; katilimeilarin cinsiyeti, sinif diizeyi, dogum tarihi, kardes sayisi, ebeveynlerin egitim durumu,
ebeveynlerin iliski durumu ve okul basarilartyla ilgili bilgileri icermektedir. Formun doldurulmasindan énce
katilimcilara aragtirmanin amaci hakkinda kisa bir bilgilendirme yapilmis; gizlilik, goniillii katilim, etik izin
ve arastirmacinin iletisim bilgileri hakkinda agiklamalar sunulmustur.

Cocuklar ve Ergenler icin Farkindalik Olgegi (CAMM)

CAMM, Greco ve arkadaglar1 (2011) tarafindan 9 yas ve iizerindeki ¢ocuk ve ergenlerde farkindalik
becerilerini dlgmek amaciyla gelistirilmistir. Olgek, olumsuz ifadeler iceren toplam 10 maddeden
olusmaktadir. 5 dereceli Likert tipi 6l¢ek kullanilmig olup yanit segenekleri “dogru degil, nadiren dogru, bazen
dogru, genellikle dogru, her zaman dogru” seklindedir. Olgegin gelistirme calismasinda Cronbach Alfa
giivenirlik katsayis1 .81 olarak belirlenmistir. CAMM’in Tiirk¢eye uyarlamasi Cikrik¢1 (2016) tarafindan
gerceklestirilmis ve yapilan gegerlik-gilivenirlik analizleri sonucunda giivenirlik katsayis1 .73 olarak
bulunmustur. Bu ¢aligmada ise 6l¢egin Cronbach Alfa giivenirlik katsayis1 .89 olarak hesaplanmstir.
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Cocuklar icin Durumluk ve Siirekli Kayg: Envanteri

Spielberger (1973) tarafindan gelistirilen Cocuklar icin Durumluk ve Siirekli Kaygi Olgegi, cocuklarin
belirli durumlara karsi kaygi yasama egilimini degerlendirmeyi amaclamaktadir. 9-12 yas araligindaki
cocuklara uygulanabilen bu dl¢ek, durumluk kayg ve siirekli kaygi olmak iizere iki alt boyuttan olusur ve her
bir alt boyutta 20 madde yer almaktadir (toplam 40 madde). Bu arastirma kapsaminda yalnizca Siirekli Kaygi
Formu kullanilmustir. Olgek, 3 dereceli Likert tipi yapiya sahiptir ve yanit segenekleri “neredeyse hig, bazen,
sik sik” seklindedir. Olgegin Tiirkiye’de gecerlik ve giivenirlik ¢alismalar1 Seniz Ozusta (1995) tarafindan
yapilmis, Siirekli Kaygi Formu i¢in Cronbach Alfa katsayisi .81 olarak bulunmustur. Bu ¢aligsmada ise s6z
konusu 6l¢egin Cronbach Alfa giivenirlik katsayis1 .91 olarak hesaplanmistir.

Rosenberg Benlik Saygist Olgegi

Rosenberg (1965) tarafindan gelistirilen Rosenberg Benlik Saygis1 Olcegi, cocuklar ve ergenler icin
tasarlanmustir. Olgek, 12 alt boyutta toplam 63 maddeden olusmakla birlikte, bu arastirmada yalnizca Genel
Benlik Saygisi alt 6lgegi kullanilmistir. Bu alt 6lgek, yarisi olumlu, yaris1 olumsuz ifadelerden olusan 10 madde
igermektedir. Olgek, 4 dereceli Likert tipi yapiya sahiptir ve yamt secenekleri “gok dogru, dogru, yanlis, cok
yanlis” seklindedir. Olgegin dzgiin formunda test-tekrar test giivenirlik katsayis1 .88, Cronbach Alfa giivenirlik
katsayist ise .92 olarak belirlenmistir. Olgegin Tiirkiye’de ¢ocuk ve ergenler igin gegerlik ve giivenirlik
caligmalart Cuhadaroglu (1986) tarafindan yapilmis; gecerlik giivenirlik katsayisi .81, test-tekrar test
giivenirligi ise .89 olarak bulunmustur. Bu ¢aligmada ise kullanilan 6l¢egin Cronbach Alfa giivenirlik katsayisi
.82 olarak hesaplanmistir.

Siire¢

Arastirma, 07.08.2020 tarihinde arastirmacilarin bagli bulundugu tiniversitenin Sosyal ve Beseri
Bilimler Bilimsel Arastirma ve Yaym Etigi Kurulu’ndan onay almistir (Karar No: 2020/10-01). Ayrica, [zmir
Il Milli Egitim Miidiirliigii’nden gerekli izinler temin edilmistir. Olgeklerin uygulanmasindan énce okul
yoneticileriyle gerekli goriismeler yapilmis, aragtirmanin igerigi hakkinda bilgilendirme saglanmis ve karsilikli
mutabakatla uygulama tarihi belirlenmistir. COVID-19 pandemisi nedeniyle, Milli Egitim Bakanligi'na bagh
okullar uzaktan egitim siirecinde oldugundan, veri toplama Google Forms aracilifiyla ¢evrim i¢i olarak
gerceklestirilmigtir. Aragtirmaya katilan 6grencilerin velilerine bilgilendirilmis onam formlari iletilmis, veliler
onam verdikten sonra Ogrenciler goniillii sayilarak Olgek uygulamasina katilmalarn saglanmustir.
Katilimcilardan kisisel olarak tanimlanabilecek herhangi bir bilgi istenmemis ve yanitlarinin gizli tutulacagi
acik bir sekilde belirtilmistir. Tiim uygulama siireci yaklagik 20 dakika stirmiistiir. Veri toplama siirecinin
tamamlanmasinin ardindan, veri analizine gecilmistir.

Veri Analizi

Bu caligmada, 344 katiimcidan elde edilen verilerin betimsel istatistiklerini belirlemek amaciyla
Sosyal Bilimler icin Istatistik Programi (SPSS 26) kullanilmistir. Yapilan analiz sonucunda, katilimcilar
arasinda eksik veriye rastlanmamuistir. Ayrica, veri analizi slirecinde aykir1 degerlere de bakilmis; herhangi bir
aykir1 degere rastlanmadigindan analizler tiim 344 katilimci {izerinden yiiriitiilmiistiir. Veri analizine
baglamadan oOnce degiskenlerin normal dagilima uygunlugu degerlendirilmis ve elde edilen sonuglar
degiskenlerin normal dagilim gosterdigini ortaya koymustur. Istatistiksel analizler sonucunda verilerin normal
dagilim 6zellikleri tagidig1 belirlendiginden, ileri analizlerde parametrik yontemler tercih edilmistir.

Iki siirekli degisken arasindaki iliskiyi incelemek amaciyla Pearson Momentler Carpimi Korelasyon
Katsayis1 Analizi kullanilmistir. Arastirma sorularinin test edilmesinde ise Hayes (2013) tarafindan gelistirilen
PROCESS Makro analizinde yer alan Model 4 kullanilmistir. Bu analiz kapsaminda, bilingli farkindalik ile
stirekli kaygi arasindaki iligkide benlik saygisinin araci roliinii incelemek amaciyla Bootstrapping yontemi
uygulanmigtir. Caligma siiresince, Baron ve Kenny (1986) tarafindan Onerilen aracilik analizine iliskin
varsayimlar dikkate alinmustir. Ozetle, bu arastirmada erken ergenlik déneminde bilingli farkindalik, benlik
saygist ve strekli kaygi arasindaki iligkiyi incelemek amaciyla Pearson korelasyonu ve bootstrapping
yontemiyle aracilik analizi gibi uygun istatistiksel yontemler kullanilmigtir. SPSS 26 programi sayesinde, 344
katilimcidan elde edilen veriler kapsamli bir sekilde analiz edilerek giivenilir ve saglam sonuglara ulagilmigtir.
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BULGULAR
Baron ve Kenny'ye (1986) gore, anlamli bir araciliktan s6z edilebilmesi igin belirledikleri kosullar
dogrultusunda oOncelikle degiskenler arasindaki iliskilerin incelenmesi gerekmektedir. Bu dogrultuda,
degiskenler arasindaki iligskiyi incelemek amaciyla Pearson Korelasyon Analizi uygulanmistir. Analiz
sonuglar1 Tablo 1’°de sunulmaktadir.

Tablo 1

Degiskenler Arasindaki Korelasyonlar

(1 ) 3)
Bilingli Farkindalik (1) - - -

Siirekli Kayg1 (2) =776 - -
Benlik Saygisi (3) 6127 -.686" -
*p<0.01

Pearson Korelasyon Analizi, bilingli farkindalik ile siirekli kayg arasinda yiiksek diizeyde negatif bir
iligki oldugunu gostermektedir (r =-.776, p <.01) ve benlik saygisi ile siirekli kaygi arasinda orta diizeyde bir
iligki bulunmaktadir (r = - .686, p < .01). Ayrica, benlik saygisi ile bilingli farkindalik arasinda orta diizeyde
pozitif bir iligki bulunmustur (r = .612, p < .01). Sonuglara gore, tiim degiskenler arasinda anlamli bir iligki
vardir. Daha sonra, aracilik analizini hesaplamak amaciyla Hayes’in Process aracindaki Model 4 kullanilarak
bilin¢li farkindalik, benlik saygis1 ve siirekli kaygi arasindaki yordayici gii¢ incelenmistir. Son olarak,
arastirma kapsaminda benlik saygisinin, bilingli farkindalik ile siirekli kaygi arasindaki iliskideki potansiyel
araci rolii degerlendirilmistir.

Tablo 2'deki aracilik analizi, (a) bilingli farkindaligin benlik saygisini pozitif yonde (Katsay1 =.61) ve
anlaml sekilde (p < .05, LLCI = .52, ULCI = .69) yordadigini, (b) benlik saygisinin siirekli kaygiy1 negatif
yonde (Katsay1 = - .34) ve anlamli sekilde (p < .05, LLCI =-.52, ULCI = -.33) yordadigini ve benlik saygisinin
stirekli kaygiy1 negatif yonde (Katsay1 = -.77) ve anlamli sekilde (p < .05, LLCI = -1.05, ULCI = -.88)
yordadigint gostermektedir. Ayrica, benlik saygisinin hem toplam hem de dolaylh iligkiler agisindan
istatistiksel olarak anlaml oldugu goriilmektedir. Benlik saygisinin aracilik rolii -.20 olarak belirlenmistir.
Sonugclar, benlik saygisimin bilingli farkindalik ile siirekli kaygi arasindaki iligkide kismi bir araci rol
oynadigin1 gostermektedir.

Tablo 2

Dogrudan ve Dolayli Etkilere Iliskin Bootstrapping Analiz Sonuglari

%95 CI
Test Edilen Yol
B S.E. Lower Upper
Dogrudan Etkiler
Bilingli Farkindalik -  Benlik Saygisi 61* .04 52 .69
Benlik Saygis1 - Siirekli Kaygi -.34* .05 -.52 -.33
Bilingli Farkindalik - Siirekli Kaygi -77* .04 - 1.05 -.88
Dolayli Etkiler
Bilingli Farkindalik -  Benlik Saygisi Siirekli Kayg1 -.20* .03 =27 -.15
*p< .01
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TARTISMA

Bu ¢alismanin temel amaci, erken ergenlik doneminde bilingli farkindalik ile siirekli kaygi arasindaki
iligkide benlik saygisinin araci roliinii incelemektir. Korelasyon analizinin sonuglari, bilingli farkindalik ile
stirekli kaygi arasinda negatif bir iligki oldugunu ortaya koymustur. Bu negatif iliski, psikolojik saglig1 ve anda
kalma becerisini artiran bilingli farkindaligin hem yetiskinlerde hem de ergenlerde kaygi ile ters yonde iligkili
oldugunu gosteren onceki ¢aligmalarla tutarhidir (Kismetoglu, 2019; Roemer & Orsillo, 2002; Semple & Lee,
2014; Ulev, 2014). Ayrica calismada, bilingli farkindalik ile benlik saygisi arasinda pozitif bir iliski
saptanmistir. Bu bulgu, bilingli farkindaligin ergenlik doneminde duygusal zorluklarla basa ¢cikmada olumlu
bir rol oynayabilecegini ve daha yiiksek diizeyde benlik saygisini destekleyebilecegini gosteren mevcut
arastirmalar1 desteklemektedir (Bektas & Arslan, 2020; Kim, 2012; Tan & Martin, 2016). Buna ek olarak,
arastirmada benlik saygis1 ile kaygi arasinda negatif bir iliski oldugu da belirlenmis olup, bu bulgu da 6nceki
literatiirle 6rtiismektedir (Bos ve ark., 2010; Dan ve ark., 2013; Kapgi, 2004).

Yordayici sonuglar incelendiginde, ¢alismada bilingli farkindaligin siirekli kaygiy1 anlamli ve negatif
yonde yordadigi sonucuna ulagilmigtir. Bu bulgu, bilingli farkindaligin erken ergenlik doneminde siirekli
kaygiy1 azaltmada etkili oldugunu gostermektedir. Hofmann ve arkadaslar1 (2010) da, erken ergenlik
doneminde yiiksek diizeyde bilingli farkindaligin daha diisiik diizeyde siirekli kaygi ile iligkili oldugunu ortaya
koymustur. Bu ¢aligma, anin i¢inde olmay1 ve bu ani sefkatle kabul etmeyi igeren bilingli farkindaligin,
ergenlerde kaygiy1 azaltmadaki roliinii vurgulamaktadir. Anda kalabilme becerisinin kayg1 diizeyleriyle iliskili
olabilecegi diisliniilmektedir; 6zellikle de ergenlerin gelecege yonelik diisiincelerinde artis yasadigi bir
donemde. Bu farkindalik rolii, ¢esitli ¢aligmalarda da gozlemlenmistir (Hofmann ve ark., 2010; Snel, 2016;
Tan & Martin, 2016). Ulusal literatiirde, ergenlik doneminde bilingli farkindalik ile siirekli kaygi arasindaki
iligkiyi inceleyen ¢aligmalarin sinirli oldugu dikkat ¢gekmektedir. Ancak, bu ¢alismayla benzer bigimde Bogday
ve ark. (2021) da, bilingli farkindaligin ergenlikte siirekli kayginin yordayicist oldugunu bulmustur.

Kismetoglu (2019) da orta ergenlik doneminde bilingli farkindalik ile kaygi arasindaki iliskiyi
incelemis ve bu caligmayla paralel sonuclara ulasmistir. Orta ergenlik, bireylerin ¢ok sayida duyguyla basa
¢ikmak zorunda kaldigi bir donemdir. Bu asamada, basa ¢ikma becerilerini gelistiren bilingli farkindalik, kaygi
diizeylerini azaltmada onemli bir degisken olarak one ¢ikmaktadir. Kismetoglu'nun (2019) orta ergenlik
donemine odaklanan bu arastirmasi, bilingli farkindalik ile siirekli kaygi arasindaki negatif iliskiyi
desteklemesi agisindan da 6zel bir 6nem tasimaktadir. Calismanin bulgular1 ayn1 zamanda, erken ergenlik
doneminde bilingli farkindaligin benlik saygisinin pozitif ve anlamli bir yordayicisi oldugunu da gostermistir.
Bu bulgu, mevcut literatiirle tutarhidir; ¢iinkii bilingli farkindaligin, bireylerin benlik imajindan duydugu
memnuniyeti artirmada ve kendileriyle olan uyumu desteklemede rol oynadigina isaret eden caligmalar
bulunmaktadir (Baer ve ark., 2006; Pepping, O'Donovan & Davis, 2013; Tan & Martin, 2016; Thompson &
Waltz, 2008). Ancak, Tiirkiye’de erken ergenlik doneminde bilingli farkindalik ve benlik saygis1 arasindaki
iligkiyi ele alan arastirmalar sinirlidir. Randal ve arkadaslar1 (2015) tarafindan gerceklestirilen sistematik
derleme, bilingli farkindalik uygulamalarinin benlik saygis1 tizerindeki etkilerini incelemis ve yetigkinlerde
pozitif sonuclar elde edildigini ortaya koymustur.

Sekil 2

Erken ergenlikte bilingli farkindalik ile siirekli kaygi arasindaki iliskide benlik saygisimin aract roliinii
gosteren model

Benlik Saygisi bi=- .34%

e 1s =-.77*
Bilincli Siirekli Kaygi
Farkindahk c’=-.57*

»

*LLCI ve ULCI degerlerinin 0 icermemesi, istatistiksel olarak anlamli oldugunu géstermektedir.
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Erken ergenlik doneminin gelisimsel acidan kritik bir donem olmasi, koruyucu ve 6nleyici islevi olan
degiskenlerin incelenmesini gerekli kilmaktadir. Wang ve Kong’un (2020) Cinli ergenlerle ytiriittiikleri
arastirma, bilingli farkindaligin yasam doyumunu artirdigimi ve ergenlerin benlik saygisini giiclendirdigini
ortaya koymustur. Bu nedenle, iilkemizdeki ergenlerin psikolojik iyilik halini desteklemeye yonelik
aragtirmalar yapilmasi bilyiik dnem tagimaktadir. Oz-diizenleme bigimlerinden biri olan bilingli farkindaligin
ergenler arasinda incelenmesi, ergen sagligina katki saglayabilir. Ayrica, iilkemizde yetigkinlik doneminde
benlik saygisinin 6nemli bir yordayicisi olarak bilingli farkindaligin roliinii gosteren aragtirmalar dikkate
alindiginda (Bektas & Arslan, 2020), bu alanda daha fazla arastirma yapilmasimnin gerekliligi acikca
goriilmektedir.

Ayrica, literatiir incelendiginde, benlik saygisinin ergenlik doneminde siirekli kaygimin negatif bir
yordayicist oldugu goriilmektedir (Bos ve ark., 2010; Dan ve ark., 2013; Kapgi, 2004). Bu bulgularla tutarli
olarak, mevcut ¢alisma da erken ergenlik donemindeki benlik saygisiin, siirekli kaygi diizeylerinin
azaltilmasinda 6nemli bir faktér oldugunu ortaya koymaktadir. Benlik saygisinin olusumu, bireyin ¢evresiyle
kurdugu iliskilerden etkilenmektedir. Ergenlik doneminin sosyal iliskilerin 6nem kazandig1 ve ¢evreden alinan
geri bildirimlerin arttig1 kritik bir donem oldugu g6z oniine alindiginda, bireylerin siirekli kaygi diizeyleri bu
iligkilerden anlamli bicimde etkilenebilir. Bu nedenle, benlik saygisi ile siirekli kaygi arasindaki negatif
yordayici iligki hem mevcut literatiirle hem de bu galigmanin sonuglariyla ortiismektedir (Bos ve ark., 2010;
Dan ve ark., 2013: Greenberg ve ark., 1992).

Bilingli farkindaligin roliine odaklanan bu ¢alisma, bilingli farkindaligin siirekli kaygiy1 negatif yonde
yordarken benlik saygisimi pozitif yonde yordadigini ortaya koymustur. Orneklem iizerinde yapilan analizler,
bilingli farkindaligin erken ergenlik doneminde énemli bir degisken oldugunu gostermektedir. Giiniimiizde,
ulusal literatiirde bilingli farkindaligin yetiskinlerin psikolojik iyilik halini artirdigima dair bircok calisma
bulunmaktadir (Ulev, 2014). Bu galigmalari sayis1 giderek artmakta ve bilingli farkindaligin yasam doyumu
(Yikilmaz & Demir Giidiil, 2015), psikolojik iyilik hali (Deniz ve ark., 2017) ve mutluluk (Bektas & Arslan,
2020) ile iligkili oldugunu gostermektedir. Mevcut caligma ise bilingli farkindaligin ergenlik donemindeki
psikolojik sagligi nasil etkiledigine 151k tutmaktadir. Aragtirmanin temel bulgularindan biri, benlik saygisinin
araci rol oynadig1 yoniindedir. Elde edilen verilere gore, benlik saygisi, bilingli farkindalik ile stirekli kaygi
arasindaki iliskide kismi bir aracilik iglevi gormektedir. Aracilik analizi, bilingli farkindaligin benlik saygisim
pozitif, siirekli kaygiy1 ise negatif yonde yordadigini ortaya koymustur. ilging bir sekilde, benlik saygisi araci
degisken olarak modele dahil edildiginde dahi, bilingli farkindalik ile siirekli kaygi arasindaki anlaml iligki
devam etmektedir. Ozetle, erken ergenlik déneminde yiiksek diizeyde bilingli farkindaliga sahip bireylerin
benlik saygilar1 daha yiiksek olmakta ve bu da siirekli kayg1 diizeylerinin azalmasina katki saglamaktadir. Bu
nedenle, benlik saygisinin bu iligskide kismi bir araci rol oynadigi sdylenebilir.

Benlik saygisinin kismi araci roliine iliskin aragtirma bulgulari, erken ergenlik déneminde benlik
saygisinin kritik onemini ortaya koymaktadir. Calisma, saglikli bir ergenlik donemi i¢in temel nitelikte olan
bilingli farkindalik ve benlik saygisimin, bireyler {izerinde uzun vadede zararh etkiler yaratabilecek stirekli
kaygi diizeylerini azaltmada etkili oldugunu gostermektedir. Bu sonuglar, literatiirdeki 6nceki ¢aligmalarla da
tutarlilik gostermektedir (Bajaj ve ark., 2016; Tan ve ark., 2016). Arastirma bulgular, erken ergenlik
doneminde bilingli farkindaligin siirekli kaygi diizeylerini azaltma yoniinde dogrudan bir iliskiye sahip
oldugunu ortaya koymaktadir. Bu iligki, benlik saygisi iki degisken arasinda araci olarak modele dahil
edildiginde dahi anlamliligimi korumaktadir. Bu durum, bilingli farkindaligin bireyin kendine yonelik daha az
sert, elestirel ve yargilayici bir benlik algis1 gelistirmesine katki sagladigma iliskin mevcut bilgilerle
ortiismektedir (Pepping, O'Donovan & Davis, 2013) ve ergenlik doneminde sosyal iligkilerin ve ¢evresel
deneyimlerin i¢sellestirilmesi yoluyla benlik saygisinin gelisimini etkiledigini gostermektedir (Orth & Robins,
2019). Ergenlik doneminde, bireylerin kendilerinden memnuniyetini yansitan benlik saygisi, ¢evreden alian
geri bildirimlere bagl olarak sekillenmektedir. Benlik saygisinin gelisiminin, bireyin yetiskinlik yasamindaki
belirleyici rolii gdz Oniinde bulunduruldugunda, bu donemdeki 6neminin acik oldugu goriilmektedir. Bu
durum, gesitli arastirmalar ve Onceki literatiir tarafindan da desteklenmektedir (Babore ve ark., 2016; Civitci,
2015; Dan ve ark., 2013; Demirel & Ozmen Dogan, 2020; Wang & Kong, 2020). Dolaysiyla, ergenlerin benlik
saygisini giiclendirmeye yonelik ¢aligmalara duyulan ihtiya¢ giderek artmaktadir.

Birlesmis Milletler Cocuk Haklarina Dair S6zlesme ve diger insan haklar belgelerine gore, ergenlerin

ruh saghigini korumak temel bir sorumluluktur. Ergenlerin ruh sagligini korumada, tibbi miidahale veya ilag
kullanimin1 gerektirmeyen yaklasimlara Oncelik verilmesi biiylik 6nem tagimaktadir (WHO, 2020). Bu
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baglamda, s6z konusu aragtirma, ergenlerin ruhsal iyilik haline tehdit olusturabilecek siirekli kaygiy1 azaltmada
etkili olabilecek bazi olumlu faktorleri ortaya koymustur. Ergenlik doneminde bireyler, ¢evreleri ve akranlar
tarafindan nasil algilandiklarini diisiinmeye baglamakta (Savi Cakar, 2018) ve benlik saygilarimi ¢evreden
aldiklar geri bildirimler dogrultusunda gelistirmektedirler (Dan ve ark., 2013). Ergenlerde olumlu bir benlik
algisinin ve yiiksek diizeyde benlik saygisinin, kaygi gibi olumsuz duygularin azaltilmasinda yararli bir rol
oynadig1 bilinmektedir (Greenberg ve ark., 1992). Bu olumlu islevin, ergenlik donemindeki kaygiy1 6nemli
oOl¢ciide azalttig1 da onceki arastirmalarla ortaya konmustur (Bos ve ark., 2010; Dan ve ark., 2013; Kapg1, 2004).
Bu nedenle, bu aragtirmada aract degisken olarak rol alan benlik saygisi, ergenlerin psikolojik iyilik hélini
desteklemede—tibbi miidahale veya ila¢ kullanimia gerek duyulmaksizin—olumlu bir islev sunmaktadir.

Bu aragtirmada, ergenlerin ruh sagligimi korumak adina tibbi miidahale ve ila¢ kullanimim
gerektirmeyen bir diger degisken ise bilingli farkindaliktir. Bilingli farkindalik, bireyin i¢inde bulundugu ana
yargilamadan, bilingli bir sekilde farkindalikla yaklagmasi ve bunu sefkat ve nezaketle kabul etmesi anlamina
gelmektedir (Brown & Ryan, 2003; Kabat-Zinn, 2005). Arastirma bulgulari, bilingli farkindaligin regeteli
ilaglarla karsilastirilabilecek diizeyde terapdtik bir etkiye sahip olabilecegini gostermektedir (Alidina, 2019).
Dahasi, birgok iilkede bilingli farkindalik temelli miidahaleler, ila¢ kullanimina alternatif olarak recetesiz ve
yan etkisiz bir yaklasim olarak oOnerilmektedir (Burch & Penman, 2013). Buna bagh olarak, bilingli
farkindaligin ergenler {izerindeki olumlu etkilerine yonelik literatiir her gegen giin artmakta ve bu bulgular,
yetiskinlerle yapilan ¢aligmalarda elde edilen sonuglarla da ortiismektedir (Semple, 2005; Semple ve ark.,
2005; Tan & Martin, 2016). Ergenlik gibi énemli yasam degisimlerinin yasandigi bir gelisim donemine
odaklanan calismalar, bilingli farkindalik becerilerinin psikolojik iyilik halini destekleyerek ergenlere dnemli
katkilar sagladigin1 gostermektedir (Kim, 2012; Semple, 2005; Semple ve ark., 2005).

COVID-19 pandemisi, bilingli farkindalik, benlik saygis1 ve siirekli kaygi arasindaki iligkileri
etkileyebilecek, daha dnce benzeri goriilmemis stres kaynaklarini beraberinde getirmistir. Uzun siireli sosyal
izolasyon, hastalik ya da kayip korkusu ve giinliik rutinlerdeki bozulmalar, siirekli kaygi diizeylerini artirabilir
ve bu durum, benlik saygisiin aracilik roliinii degistirebilir. Ayrica, pandeminin ruh sagligi hizmetleri ve
sosyal destek sistemleri lizerindeki etkisi, ergenlerde bilingli farkindalik ve benlik saygisinin gelisimini de
etkileyebilir. Bu nedenle, bu ¢alismada incelenen degiskenler arasindaki iliskiler degerlendirilirken COVID-
19 pandemisinin potansiyel etkilerinin géz Oniinde bulundurulmas: Snemlidir ve gelecekte yapilacak
arastirmalarda bu dinamiklerin pandemi baglaminda ele alinmasi1 gerekmektedir.

Sonu¢ Degerlendirmesi

Erken ergenlik donemi, kimlik gelisimi agisindan kritik bir evre olup bu donemde benlik saygisi,
psikolojik sagligin korunmasinda onemli bir degisken olarak one cikmaktadir. Diistinceler, duygular ve
yasantilar karsisinda kabullenici bir tutumu igeren bilingli farkindalik (Baer ve ark., 2006), 6z-elestirel
diislinceleri azaltarak diisiik benlik saygisina kars1 koruyucu bir rol tistlenmektedir (Kim, 2012; Pepping ve
ark., 2013). Bu dogrultuda, bilingli farkindalik, bireyde olumlu bir benlik tutumu gelistirilmesine anlamli bir
katki sunmaktadir (Kim, 2012; Thompson & Waltz, 2008). Arastirma bulgulari, mevcut literatiirle paralel
olarak, bilingli farkindaligmm benlik saygisim artirmaya yonelik 6nemli bir degisken oldugunu ortaya
koymaktadir. Calismanin sonuglari, erken ergenlik doneminde bilingli farkindaligin desteklenmesi ve yiiksek
benlik saygisinin tesvik edilmesinin, stirekli kaygiya karsi koruyucu faktorler olarak islev gorebilecegini
gostermektedir. Hem bilingli farkindalik hem de benlik saygisi, ergenlerde siirekli kaygi diizeylerini azaltmada
kritik roller iistlenmekte ve bu durum aragtirmanin umut vadeden sonuglarina isaret etmektedir. Ergenlik
donemine iliskin ¢aligmalarda kapsamli olarak incelenen ve benlik saygisi iizerindeki olumlu etkileri bilinen
bilingli farkindalik, bu gelisim evresinde 6nemli bir kavram olarak 6ne ¢ikmaktadir. Bilingli farkindalik, benlik
saygist ve siirekli kaygi arasindaki iliskilerin birlikte ele alimmmasi, bu degiskenlerin erken ergenlik
donemindeki 6nemini daha iyi anlamaya katki saglamaktadir.

Bu c¢alismanin iki temel siirliligi bulunmaktadir: Birincisi, verilerin 6z-bildirim yoluyla toplanmig
olmasidir. Bu durum, yanitlayicilarin 6znel degerlendirmelerine bagl olarak verilerde yanlilik olusturabilir ve
bilingli farkindalik, benlik saygis1 ve siirekli kaygi arasindaki gercek iliskilerin tam olarak yansitilamamasina
neden olabilir. Ikincisi ise, ¢alismanin kesitsel bir desenle yiiriitiilmiis olmasidir. Bu durum, degiskenler
arasindaki nedensel iligkilerin kurulmasina engel olmakta ve elde edilen bulgularin farkli 6rneklemlere ya da
baglamlara genellenebilirligini sinirlamaktadir.
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INTRODUCTION

Adolescence is a period marked by rapid physiological and emotional changes, signifying the end of
childhood (Derman, 2008a). Simultaneously, it serves as a transitional phase between childhood and adulthood
(Kog, 2004). According to the United Nations International Children's Emergency Fund (UNICEF), this period
is divided into early adolescence (ages 10-14) and late adolescence (ages 15-19) (UNICEF, 2011). As
childhood ends and early adolescence begins, individuals encounter increased difficulties and conflicts
(Akdemir & Cetin, 2008), often leading to mental health problems.

During adolescence, when physical and mental changes occur most rapidly throughout human life,
anxiety emerges as one of the most common problems faced by individuals (Derman, 2008a; Kashani &
Orvaschel, 1990; WHO, 2019). The rapid physical, emotional, and cognitive changes in this period contribute
to heightened anxiety levels (Broderick & Jennings, 2012). Understanding whether anxiety is transient or
developmental becomes critical since anxiety tends to increase with age, making early adolescence particularly
relevant (WHO, 2019). Anxiety is characterized by unpleasant feelings in individuals without an apparent
reason (Yavuzer, 1999) and is a significant concern among Turkish adolescents, with studies indicating that
trait anxiety levels are particularly high in this population (Demir, 2022; Derman, 2008b; Unal Aydin et al.,
2023). Spielberg (1966) introduced a two-factor anxiety approach, distinguishing between state and trait
anxiety. Trait anxiety refers to a general state of uneasiness and dissatisfaction not specific to any situation or
condition but is a tendency to experience anxiety (Oner & LeCompte, 1985). Trait anxiety negatively affects
individuals' quality of life, hinders enjoyment, and damages self-confidence, leading to decreased social
interactions (Barrett & Pahl, 2006). Consequently, anxiety prevention programs during and before adolescence
play a crucial role (Rapee et al., 2005). Studies generally show that addressing and treating anxiety in childhood
and early adolescence reduce the likelihood of relapse (Beauchemin et al., 2008; Rapee et al., 2005).

Reduced attention is a key symptom of anxiety. Therefore, acquiring mindfulness skills to enhance
attention in adolescents becomes an intervention against anxiety (Semple et al., 2005; Semple & Lee, 2014;
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Snel, 2016; Tan & Martin, 2016). Mindfulness, a mind and body practice (Kabat-Zinn, 2005), involves
consciously paying attention to the present moment and accepting this attention without judgment (Alidina,
2019; Kabat Zinn, 2019). It also contributes to an individual's focus on themselves and the present moment
without judgment (Weinstein et al., 2009). Although mindfulness is innate in individuals from birth (Brown &
Ryan, 2003; Weinstein et al., 2009), it may decrease or vanish during adolescence, particularly with the
transition from childhood (Snel, 2016). In such cases, adolescents may continue their lives with high anxiety
levels, dwelling on the past or future (Snel, 2016). However, mindfulness-based programs and therapy methods
can help regain or enhance this capacity (Weinstein et al., 2009). Furthermore, in line with the United Nations
Convention on the Rights of the Child and other human rights instruments, prioritizing non-medical
interventions and drug-free approaches is emphasized to protect mental health and respect children's rights
(WHO, 2020), highlighting the significance of mindfulness, which does not require medical intervention.
Mindfulness's role in enhancing adolescents' mental health should be examined (Schonert-Reichl & Lawlor,
2010).

Individuals begin to wonder how they are perceived by their environment and peers during adolescence.
(Savi Cakar, 2018). Feedback from the environment and self-perception play a vital role in the development
of self-esteem during this stage (Byrne, 2000; Dan et al., 2013). Self-esteem is defined as individuals'
satisfaction with their general self-image and their harmony with themselves (Rosenberg, 1965; Thompson &
Waltz, 2008). Recognizing the internalization of childhood and adolescence experiences underscores the
importance of self-esteem during this period (Orth & Robins, 2019; Pelham & Swann, 1989). Rosenberg
(1965) emphasized that adolescence is a period when self-esteem gains meaning due to rapid physical changes,
increased close relationships, interest in the opposite sex, and accelerated career development.

Existing literature on children and adults indicates that individuals with higher levels of mindfulness
experience significantly reduced anxiety (Biegel et al., 2009; Kismetoglu, 2019; Semple et al., 2005).
Moreover, higher mindfulness is associated with a more positive attitude toward self-concepts, which, in turn,
increases self-esteem (Bektas & Arslan, 2020; Kim, 2012; Randal et al., 2015 Tan & Martin, 2016; Thompson
& Waltz, 2008). Self-esteem, defined as the harmony individuals have with themselves, plays a positive role
in buffering negative emotions like anxiety (Bryne, 2000; Dan et al., 2013; Greenberg et al., 1992). Studies
demonstrate that self-esteem significantly reduces anxiety in children, adolescents, and adults (Bos et al., 2010;
Danetal., 2013; Kapg1, 2004). Given these relationships, investigating the mediating role of self-esteem, which
may contribute to the relationship between mindfulness and trait anxiety, is essential. The main objective of
this study is to examine the mediating role of self-esteem in the relationship between mindfulness and trait
anxiety during early adolescence in Turkey. This study aims to investigate the research question: "What is the
mediating role of self-esteem in the relationship between mindfulness and trait anxiety?" by exploring the
relationship between mindfulness, self-esteem, and trait anxiety, and examining whether self-esteem acts as a
mediator in the relationship between mindfulness and trait anxiety.

METHOD
Research Model

The primary objective of this study was to investigate the mediating role of self-esteem in the
relationship between mindfulness and trait anxiety levels among individuals in early adolescence. To achieve
this, the researchers used the relational screening model and performed mediation analysis using Process
Analysis Model 4 (Hayes, 2013). In mediation analysis, the focus is on predicting the relationship between the
independent variable and the dependent variable through the mediator variable (Baron & Kenny, 1986). The
mediating variable indirectly determines the effect of the independent variable on the dependent variable. For
this study, the researchers employed Pearson Product-Moment Correlation and Process Analysis Model 4
(Hayes, 2013) to analyze the data and examine the mediation effect. The research model is visually represented
in Figure 1, which illustrates the relationships between mindfulness (independent variable), self-esteem
(mediating variable), and trait anxiety (dependent variable) among early adolescents.

Research Group
The research sample comprises students attending a private secondary school affiliated with the

Ministry of National Education in Izmir during the fall semester of the 2020/2021 academic year. The
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researchers used a convenience sampling method to ensure easy accessibility to the participants. The total
number of participants is 344, and they are between the ages of 10 and 14, attending Sth, 6th, 7th, and 8th
grades in six different secondary schools. Among the participants, 35.8% (123) are boys, and 64.2% (221) are
girls. The fact that all data were collected from a single school may limit the generalizability of the findings,
as the sample may not be representative of the broader adolescent population, and the results may be influenced
by school-specific factors, such as socio-economic status, school culture, and access to resources.

Figure 1

Model Regarding the Mediating Role of Self-Esteem in the Relationship Between Mindfulness and Trait
Anxiety

Self-Esteem

Mindful
indfulness — Trait Anxiety

Data Collection Tools

To collect data for the study, the researchers utilized four data collection tools: the Demographic
Information Form, the Mindfulness Scale for Children and Adolescents, the State and Trait Anxiety Scale for
Children, and the Rosenberg Self-Esteem Scale. The following section provides details about each of these
data collection tools.

Demographic Information Form

The Demographic Information Form was developed by the researchers and consists of seven items.
These items include information about the participants' gender, grade level, date of birth, number of siblings,
parents' education level, parents' relationship status, and school performance. Prior to filling out the
demographic information form, the participants were provided with a brief explanation about the research,
including details about confidentiality, voluntary participation, research permission, and contact information
of the researcher.

The Mindfulness Scale for Children and Adolescents (CAMM)

The CAMM, developed by Greco et al. (2011), measures mindfulness skills in children and
adolescents aged 9 and over. It comprises 10 items with negative expressions. The scale uses a 5-point Likert-
type format with response options "not true, rarely true, sometimes true, usually true, always true." During the
scale's development study, the Cronbach Alpha coefficient was determined to be .81. To adapt the CAMM for
Turkish children, Cikrikci (2016) published the Turkish version, which demonstrated a reliability coefficient
of .73 through validity and reliability analyses. For this study, the Cronbach Alpha reliability coefficient of the
scale was calculated as .89.

State and Trait Anxiety Inventory for Children
The State and Trait Anxiety Scale for Children, developed by Spielberg (1973), aims to assess trait

anxiety, which refers to the tendency of children to experience anxiety in response to specific situations. It is
applicable to children aged 9-12 and consists of two sub-dimensions: state and trait anxiety. Each sub-
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dimension contains 20 items, making a total of 40 items. Within the scope of this research, the Trait Anxiety
Form was used. The scale uses a 3-point Likert-type format, and respondents can choose from "almost never,
sometimes, often" as their responses. Validity and reliability studies in Turkey were conducted by Seniz Ozusta
(1995), and the Turkish adaptation of the Cronbach Alpha coefficient for the Trait Anxiety Scale was found to
be .81. For this study, the Cronbach Alpha reliability coefficient of the scale was calculated as .91.

Rosenberg Self-Esteem Scale

Developed by Rosenberg (1965), the Rosenberg Self-Esteem Scale is designed for use with children
and adolescents. The scale consists of 12 sub-dimensions and 63 items, but this research only used the general
self-esteem subscale. This subscale includes 10 items, half with positive statements and half with negative
statements. The scale adopts a 4-point Likert-type format with response categories "very true, true, false, very
false." In the original version, the test-retest reliability coefficient was .88, and the Cronbach Alpha coefficient
was .92. For the Turkish adaptation of the scale for children and adolescents, Cuhadaroglu (1986) conducted
validity and reliability analyses, finding a coefficient of .81. The test-retest reliability coefficient was found to
be .89. In this study, the Cronbach Alpha reliability coefficient of the scale was calculated as .82.

Process

The research received approval from the Social and Human Sciences Scientific Research and
Publication Ethics Committee at the researchers’ university on 07.08.2020 (Number: 2020/10-01).
Additionally, permission was obtained from the Izmir Provincial Directorate of National Education. Before
conducting the scale application, necessary interviews were conducted with the school administrators to
provide them with information about the research, and a mutually agreed-upon application date was
determined.

Due to the COVID-19 pandemic, data collection was conducted using Google Forms, as the schools
affiliated with the Ministry of National Education were in the distance education process. Informed consent
forms were sent to the parents of participating students. Once the parents approved the informed consent,
students were considered volunteers and were eligible to participate in the surveys. The participants were not
asked to provide any personally identifiable information, and it was clearly stated that their responses would
be kept confidential. The entire application process took approximately 20 minutes. After the data collection
process was completed, the data analysis process commenced.

Data analysis

In this study, the Statistical Program for Social Sciences (SPSS 26) was utilized to determine the
descriptive statistics of the data collected from the 344 participants. The analysis revealed that there were no
missing data among the participants. Additionally, extreme values were examined during the data analysis,
and since no extreme values were found, the analysis continued with all 344 participants. Before starting the
data analysis, the normal distribution of the variables was assessed, and the results indicated that the variables
showed a normal distribution. Since the research data exhibited a normal distribution based on the statistical
analyses conducted, parametric methods were employed for further analysis. To examine the relationship
between two continuous variables, the Pearson Product Moments Correlation Coefficient Analysis was used.
The research questions were investigated using Model 4 in the PROCESS Macro analysis developed by Hayes
(2013). This analysis involved performing the Bootstrapping process to explore the mediator role of self-
esteem between mindfulness and trait anxiety. Throughout the study, the mediation analysis hypotheses
proposed by Baron and Kenny (1986) were taken into consideration. In summary, the study employed
appropriate statistical methods, such as Pearson correlation and mediation analysis using bootstrapping, to
investigate the relationship between mindfulness, self-esteem, and trait anxiety in early adolescence. The
utilization of SPSS 26 allowed for a comprehensive examination of the data obtained from the 344 participants,
ensuring robust and reliable results.

FINDINGS

According to Baron and Kenny (1986), in order to be able to talk about a meaningful mediation,
considering the conditions they have, first of all, the relations between the variables should be examined. At
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this point, Pearson Correlation Analysis was performed to examine the relationship between the variables.
Analysis results are presented in Table 1.

Table 1

Correlations between Variables

(1 ) 3)

Mindfulness (1) - - -

Trait Anxiety (2) =776 - -

Self Esteem (3) 6127 - 686 -
*p<0.01

Pearson Correlation Analysis shows there is a high negative relationship between mindfulness and
trait anxiety (r = - .776, p <.01), and a moderate relationship between self-esteem and trait anxiety (r = - .686,
p <.01). Also, there was a moderate positive relationship between self-esteem and mindfulness (r =.612 p <
.01). According to the results, there is a significant relationship between all variables. Then, Model 4 from
Hayes' Process tool analysis was used to examine the predictive power between the between mindfulness, self-
esteem and trait anxiety was examined in order to calculate the mediation analysis. Finally, within the scope
of the research, the potential of self-esteem was evaluated as a mediator role in the relationship between
mindfulness and trait anxiety.

Mediation analysis on Table 2 shows that (a) mindfulness positively (Coeff = .61) and significantly (p
< .05, LLCI = .52, ULCI = .69) predicts on self-esteem, (b) self-esteem negatively (Coeff = - .34) and
significantly (p < .05, LLCI = -.52, ULCI = -.33) predicts on trait anxiety, and self-esteem negatively (Coeff
= -.77) and significantly (p < .05, LLCI = - 1.05, ULCI = -.88) predicts on trait anxiety. In addition, it is seen
that self-esteem is statistically significant in terms of both total and indirect relationships. The mediating role
of self-esteem was determined as -.20. The results show that self-esteem has a partial mediating role in the
relationship between mindfulness and trait anxiety.

Table 2

Bootstrapping Analysis Results Regarding Direct and Indirect Effects

%95 CI
Tested Path
B S.E. Lower Upper
Direct Effects
Mindfulness > Self-Esteem 61* .04 52 .69
Self-Esteem -> Trait Anxiety -.34* .05 -.52 -.33
Mindfulness > Trait Anxiety -77* .04 - 1.05 - .88
Indirect Effects
Mindfulness -> Self-Esteem Trait Anxiety -.20%* .03 -.27 -.15
*p< .01
DISCUSSION

The main aim of this study was to investigate the mediating role of self-esteem in the relationship
between mindfulness and trait anxiety during early adolescence. The correlation results revealed a negative
association between mindfulness and trait anxiety. This negative relationship is consistent with previous
studies in the literature, indicating that mindfulness, which enhances psychological health and the ability to
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stay present, tends to be negatively related to anxiety in both adults and adolescents (Kismetoglu, 2019;
Roemer & Orsillo, 2002; Semple & Lee, 2014; Ulev, 2014). Additionally, the study found a positive
relationship between mindfulness and self-esteem. This finding supports existing research showing that
mindfulness can play a positive role in coping with emotional challenges in adolescence and foster higher self-
esteem (Bektas & Arslan, 2020; Kim, 2012; Tan & Martin, 2016). Furthermore, the research identified a
negative relationship between self-esteem and anxiety, which is in line with previous literature (Bos et al.,
2010; Dan et al., 2013; Kapgi, 2004).

Examining the predictive results, the study concluded that mindfulness significantly and negatively
predicted trait anxiety. This suggests that mindfulness is effective in reducing trait anxiety during early
adolescence. Hofmann et al. (2010) also found that higher levels of mindfulness were associated with lower
trait anxiety in early adolescence. The study highlights the role of mindfulness, which involves being present
in the moment and accepting it with compassion, in reducing anxiety among adolescents. The ability to stay
in the present moment may be related to anxiety levels, especially as adolescents often experience an increase
in future-oriented thoughts. This role of mindfulness has been observed in various studies (Hofmann et al.,
2010; Snel, 2016; Tan & Martin, 2016). The scarcity of studies examining the relationship between
mindfulness and trait anxiety in adolescence has been noted in the national literature. However, similar to this
study, Bogday (2020) found that mindfulness is a predictor of trait anxiety during adolescence.

Kismetoglu (2019) also explored the relationship between mindfulness and anxiety during middle
adolescence and obtained parallel results. Middle adolescence is a period when individuals have to deal with
numerous emotions. At this stage, mindfulness, which improves coping skills, emerges as a crucial variable in
reducing anxiety levels. The research conducted by Kismetoglu (2019) is particularly important as it focuses
on the middle adolescence period and supports the finding of the negative relationship between mindfulness
and trait anxiety observed in this study. The study's results also showed that mindfulness is a positive and
significant predictor of self-esteem in early adolescence. This finding is consistent with existing literature,
which indicates that mindfulness plays a role in increasing individuals' satisfaction with their self-image and
promoting self-harmony during adolescence (Baer et al., 2006; Pepping, O'Donovan, & Davis, 2013; Tan &
Martin, 2016; Thompson & Waltz, 2008). However, there is a scarcity of research on mindfulness and self-
esteem specifically in early adolescence in Turkey. A systematic review conducted by Randal et al. (2015)
investigated the effects of mindfulness practices on self-esteem and found positive results in adults.

Given the critical nature of early adolescence as a developmental period, it becomes essential to study
variables that have protective and preventive functions. Wang and Kong's (2020) research with Chinese
adolescents demonstrated that mindfulness increases life satisfaction and enhances adolescents' self-esteem.
Therefore, conducting research to improve the psychological well-being of adolescents in our country is
crucial. Exploring mindfulness, which is a form of self-regulation, among adolescents in our country can
contribute to adolescent health. Additionally, considering studies conducted in our country that demonstrate
mindfulness as an important predictor of self-esteem in adulthood (Bektas & Arslan, 2020), it is evident that
more research is needed in this area.

Figure 2

Model of the Mediating Role of Self-Esteem in the Relationship Between Mindfulness and Trait Anxiety in
Early Adolescence

1f-Est
Self-Esteem b= 34%
c=-.77*
Mindfulness c’=-.57* Trait Anxiety

*LLCI and ULCI score does not include 0, statistically significant
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Furthermore, when examining the literature, it becomes apparent that self-esteem is a negative
predictor of trait anxiety during adolescence (Bos et al., 2010; Dan et al., 2013; Kapg1, 2004). Consistent with
these findings, the present study suggests that self-esteem in early adolescence is a significant factor in
reducing trait anxiety levels. The formation of self-esteem is influenced by the relationships an individual has
with their environment. Considering that adolescence is a critical period for social relationships and the
comments received from the environment, the level of trait anxiety may be significantly impacted. Therefore,
the negative predictive relationship between self-esteem and trait anxiety aligns with current literature and the
results of this study (Bos et al., 2010; Byrne, 2000; Dan et al., 2013; Greenberg et al., 1992).

The study on the role of mindfulness concluded that mindfulness negatively predicted trait anxiety
while positively predicting self-esteem. The research conducted on the sample indicated that mindfulness is a
crucial factor during early adolescence. Presently, numerous studies in the national literature support the idea
that mindfulness enhances the psychological well-being of adults (Ulev, 2014). These studies continue to grow
in number, demonstrating that mindfulness is associated with increased life satisfaction (Yikilmaz & Demir
Gidiil, 2015), psychological well-being (Deniz et al., 2017), and happiness (Bektag & Arslan, 2020) among
adults. This current study also revealed how mindfulness influences psychological health during adolescence.
The primary finding suggests that self-esteem plays a mediating role. According to the data obtained, self-
esteem partially mediates the relationship between mindfulness and trait anxiety. The mediation analysis
highlighted that mindfulness positively predicts self-esteem and negatively predicts trait anxiety. Interestingly,
even when self-esteem is included as a mediator, the significant relationship between mindfulness and trait
anxiety persists. In summary, individuals with high mindfulness during early adolescence tend to have higher
self-esteem, leading to reduced levels of trait anxiety. Hence, it can be inferred that self-esteem plays a partial
mediating role.

The research findings regarding the partial mediating role of self-esteem highlight the critical
importance of self-esteem during early adolescence. The study reveals that mindfulness and self-esteem, both
essential factors for a healthy adolescence, are effective in reducing trait anxiety levels that can have long-term
harmful effects on individuals. These results are consistent with previous studies in the literature (Bajaj et al.,
2016; Tan et al., 2016). The research findings indicate that mindfulness during early adolescence has a direct
association with reduced trait anxiety levels. This relationship remains significant even when self-esteem is
introduced as a mediator between the two variables. This understanding aligns with existing knowledge that
mindfulness contributes to a less harsh, critical, and judgmental self-image (Pepping, O'Donovan, & Davis,
2013) and influences the development of self-esteem through the internalization of social relationships and
environmental experiences during adolescence (Orth & Robins, 2019). During adolescence, self-esteem, which
reflects individuals' satisfaction with themselves, develops based on the feedback they receive from their
environment. The significance of self-esteem's development during this period, considering its critical role in
the individual's adult life, is evident in various research studies and previous literature (Babore et al., 2016;
Civitci, 2015; Dan et al., 2013; Demirel & Ozmen Dogan, 2020; Wang & Kong, 2020). Consequently, studies
aimed at enhancing the self-esteem of adolescents gain increasing importance.

According to the United Nations Convention on the Rights of the Child and other human rights
documents, safeguarding the mental health of adolescents is a fundamental responsibility. Prioritizing
approaches that do not necessitate medical intervention or drug use is crucial in protecting the mental health
of adolescents (WHO, 2020). Therefore, the research has revealed certain positive factors that can help reduce
trait anxiety, which may pose a threat to adolescents' mental well-being. During adolescence, young
individuals begin to contemplate how they are perceived by their environment and peers (Savi Cakar, 2018)
and develop their self-esteem based on the feedback they receive from their surroundings (Dan et al., 2013).
Having a positive self-image and high self-esteem among adolescents plays a beneficial role in mitigating
negative emotions such as anxiety (Greenberg et al., 1992). It is well-established that this positive function of
self-esteem significantly reduces anxiety during adolescence (Bos et al., 2010; Dan et al., 2013; Kapgi, 2004).
Therefore, self-esteem, which acts as the mediator variable in this research, offers a positive function in
enhancing the psychological well-being of adolescents without necessitating any medical intervention or drug
use.

Another variable in the research that does not require medical intervention and drug use to protect the

mental health of adolescents is mindfulness. Mindfulness involves being consciously aware and accepting of
the present moment without judgment, approaching it with kindness and compassion (Brown & Ryan, 2003;
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Kabat-Zinn, 2005). The research findings indicate that mindfulness can have a therapeutic effect comparable
to prescription drugs (Alidina, 2019). Moreover, in many countries, mindfulness-based interventions have been
recommended as drug-free alternatives to prescriptions (Burch & Penman, 2013). Consequently, there is a
growing body of literature on the positive effects of mindfulness on adolescents, which aligns with the findings
observed in studies on adults (Semple, 2005; Semple et al., 2005; Tan & Martin, 2016). Studies focusing on
healthy adolescent development, a period marked by significant life changes, demonstrate that mindfulness
skills can enhance psychological well-being by providing support to adolescents (Kim, 2012; Semple, 2005;
Semple et al., 2005).

The COVID-19 pandemic has introduced unprecedented stressors that may impact the relationships
between mindfulness, self-esteem, and trait anxiety in adolescents. Prolonged social isolation, fear of illness
or loss, and disruptions to daily routines may exacerbate trait anxiety levels, potentially altering the mediating
role of self-esteem. Furthermore, the pandemic's impact on mental health services and social support systems
may influence the development of mindfulness and self-esteem in adolescents. Therefore, it is essential to
consider the potential effects of the COVID-19 pandemic on the relationships explored in this study, and future
research should investigate these dynamics in the context of the pandemic.

Concluding Comments

Self-esteem emerges as a crucial factor in safeguarding psychological health during early adolescence,
a critical period for identity formation. Mindfulness, characterized by an accepting attitude towards thoughts,
feelings, and experiences (Baer et al., 2006), appears to play a protective role against low self-esteem by
minimizing self-critical thoughts (Kim, 2012; Pepping et al., 2013). Consequently, mindfulness seems to
contribute significantly to fostering positive self-attitudes (Kim, 2012; Thompson & Waltz, 2008). These
research findings align with the existing literature, highlighting mindfulness as an essential variable for
boosting self-esteem. The study's results demonstrate that fostering mindfulness and promoting high self-
esteem during early adolescence can serve as protective factors against trait anxiety. Both mindfulness and
self-esteem have pivotal roles in reducing trait anxiety among adolescents, indicating promising outcomes in
this research. Mindfulness, known for its positive impact on self-esteem and extensively studied for
adolescents, emerges as a crucial concept during adolescence. Recognizing the interconnections among
mindfulness, self-esteem, and trait anxiety sheds light on the significance of these variables in early
adolescence. The current study has two main limitations: it relies on self-reported data, which may be subject
to biases and may not accurately reflect the actual relationships between mindfulness, self-esteem, and trait
anxiety; and its cross-sectional design prevents the establishment of causality between the variables and limits
the generalizability of the findings to other populations and contexts.
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