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Abstract: It is increasingly recognized that sedentary lifestyles are becoming more prevalent among children.
The absence of regular physical activity among school-age children results in the adoption of a sedentary
lifestyle, which has a detrimental impact on their health and well-being. From this perspective, the objective of
this study is to examine the opportunities and barriers encountered by children in the process of acquiring
physical activity habits from the perspective of teachers. A case study, which is a qualitative research design,
was employed in the study. A total of 23 physical education teachers participated in the study. A semi-structured
interview format comprising 10 questions was employed to elucidate the impediments and opportunities
encountered by children in the process of acquiring physical activity habits. The opportunities and barriers in
the process of acquiring physical activity habits were presented under 6 themes (physical education class,
school-based physical activity, motivation, physical competence, interaction with the environment, knowledge
and attitude). The central role and quality of physical education class and school-based physical activity are
among the important determinants of this process. In addition, it is necessary to understand the opportunities
and barriers related to motivation, physical competence, interaction with the environment, and knowledge and
attitude, which are among the important components of the process of lifelong physical activity habits. In this
process, the teacher's approach, school location, friends/family support and ease of access to information
emerged as some opportunities. The duration of the course, inadequate school facilities, the attitude of the family
and exam anxiety were some of the barriers to this process.
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COCUKLARIN FiZiKSEL AKTiVITE ALISKANLIGI EDINME SURECINDEKI
FIRSAT VE ENGELLERI

Oz: Giiniimiizde ¢ocuklar arasinda hareketsiz yasam tarzinin siirekli arttig1 bilinmektedir. Okul ¢agindaki
cocuklarin diizenli fiziksel aktivite yapmamalari onlari olumsuz etkileyen hareketsiz bir yasam tarzi siirmelerine
sebep olmaktadir. Bu noktadan hareketle bu ¢alismanin amaci ¢ocuklarin diizenli fiziksel aktivite aligkanligi
edinme siirecindeki firsat ve engelleri beden egitimi ve spor dgretmenlerinin bakis agisindan incelemektir.
Calismada nitel aragtirmanin bir deseni olan durum ¢aligmasi kullanilmigtir. Caligmaya 23 beden egitimi
ogretmeni katilmigtir. Cocuklarin diizenli fiziksel aktivite aligkanligi edinme siirecindeki engellerini ve
firsatlarini agiga ¢ikarmak i¢in 10 sorudan olusan yar1 yapilandirilmis goriigme formu kullanilmigtir. Fiziksel
aktivite aligkanligi edinme siirecindeki firsat ve engeller 6 tema (beden egitimi dersi, okula dayali fiziksel
aktivite, motivasyon, fiziksel yeterlik, ¢evreyle etkilesim, bilgi ve tutum) altinda sunulmustur. Beden egitimi
dersinin merkezi rolii ve niteligiyle birlikte okula dayali fiziksel aktivite bu siirecin dnemli belirleyicileri
arasindadir. Bununla birlikte yasam boyu fiziksel aktivite aligkanlig1 siirecinin 6nemli bilesenleri arasinda olan
motivasyon, fiziksel yeterlik, gevreyle etkilesim ile bilgi ve tutuma iligkin firsat ve engelleri anlamak
gerekmektedir. Bu siiregte dgretmenin yaklasimi, okulun konumu, arkadas/aile destegi ve bilgiye erisim
kolaylig1 bazi firsatlar olarak ortaya ¢ikmistir. Dersin siiresi, okul imkanlarinin yetersizligi, ailenin tutumu ve
siav kaygisi gibi konular ise bu siirecin bazi1 engelleri olarak ortaya ¢ikmistir.

Anahtar Kelimeler: Fiziksel aktivite aliskanlig1, beden egitimi, beden egitimi 6gretmeni, engel, firsat
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INTRODUCTION

In recent years, school-aged children have been shown to have lifestyles that are physically
inactive. A sedentary lifestyle during childhood has been associated with an elevated risk of
developing a variety of health concerns. Moreover, as a consequence of societal shifts in
lifestyle, children and adolescents are currently experiencing a dearth of physical activity
(Owen, Parker, Astell-Burt, & Lonsdale, 2018). Children who are not active on a daily basis
and who spend the majority of their time in a sedentary state may lack the requisite physical
fitness to engage in physical activity. Moreover, a deficiency in physical fitness has a
deleterious effect on the child's multidimensional development. The commencement of physical
activity during the early years of life has been identified as a significant predictor of future
health and well-being (Makar, 2016). It is recommended that children engage in 60 minutes of
moderate-to-high intensity physical activity almost every day of the week in order to positively
impact their health (Nader et al., 2008). During childhood, children engage in a greater quantity
of physical activity than adults. While this is widely acknowledged, research indicates that the
majority of preschool children (77%) engage in sedentary activities for the majority of their
waking hours (Willoughby et al., 2018). The adoption of healthy lifestyle habits during
childhood is associated with a reduced risk of developing diseases that impact human health,
such as obesity, throughout the lifespan. Furthermore, research has demonstrated that physical
activity exerts a beneficial influence on academic achievement, mental wellbeing, and physical
health (Chenoll et al., 2015).

The initiation of regular physical activity at an early age constitutes a lifelong habit that confers
benefits to the individual (Satman, 2018). A growing body of evidence indicates that children
who engage in healthy lifestyle activities from an early age are more likely to lead a physically
active lifestyle in adulthood (Thomas et al., 2020; Yuksel et al., 2020). The formation of healthy
living habits at an early age may prove to be a significant factor in the prevention of health
problems that may arise in later life. One of the factors that has a beneficial impact on lifestyle
and health levels is the amount of time spent in active pursuits (Bulut, 2013). It is therefore
imperative to encourage children to engage in physical activity and to investigate feasible
strategies for the prevention and control of obesity (Hu et al., 2003). There may be a number of
reasons that affect a child's motivation to engage in regular physical activity. In this process,
the student's cognitive characteristics, individual differences, and environmental factors play a
significant role. Furthermore, environmental factors that influence student participation in
regular physical activity and personal characteristics such as self-confidence and reluctance
contribute to low motivation in children (Demir & Cicioglu, 2018). Furthermore, the child's
awareness of the physical and psychological advantages associated with regular engagement in
physical activity can serve as a crucial determinant in maintaining continuity. Another concept
that is important regarding children's involvement in physical activity is that of physical
competence. A child's level of physical competence can have a significant impact on their
engagement in physical activity. A child's level of physical competence may serve as a
determining factor in their inclination to engage in physical activity, either as a deterrent or as
an incentive. Harter (1985) asserts that a child's perception of physical competence has a
positive effect on both success in activities and participation in activities. He emphasizes the
importance of this perception in the motivation process, stating that individuals who perceive
themselves as competent are intrinsically more motivated to participate at high levels and are
more persistent and less anxious during their participation (cited in Sollerhed et al., 2007).

The incorporation of quality physical activity in children's school environments represents a
crucial aspect of the solution (Naylor and McKay, 2009, cited in Naylor et al., 2015). Schools
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serve as pivotal locations for the advancement of lifelong healthy eating and physical activity
practices, as well as the prevention of childhood obesity (Xu et al., 2012). School environments
offer valuable opportunities for children to engage in regular physical activity. Physical
education and sports lessons that are designed with a contemporary pedagogical approach
include programs that afford students the opportunity to develop their skills in a variety of ways
(Esen, 2010). Physical education classes facilitate the formation of physical activity habits in
children, which can then be sustained throughout their lives. In addition to the acquisition and
development of psychomotor abilities, physical education classes seek to instill healthy habits
and encourage engagement in physical activities during leisure time (Kale & Ersen, 2010).
Furthermore, the availability of suitable facilities at educational establishments is a significant
determinant of children's engagement in physical activity. Students engage actively with the
school garden and sports halls during physical education classes, including recess. The
motivation of the child to engage in physical activity and the quality of life are influenced by
the environment in which they participate. Outdoor playgrounds and sports halls, which are
within the school's facilities, facilitate socialization and enhance the quality of life (Algan &
Uslu, 2009). It is therefore crucial to organise the physical facilities of the school, which
students utilise during both their free time and lessons, in a manner that encourages student
participation in activities. Given that students spend the majority of their time at school,
promoting their involvement in physical activity and facilitating the integration of physical
activity into their daily lives during their formative years is of paramount importance for their
overall development (Vural & Yilmaz, 2016).

One of the most significant factors influencing students' engagement in physical activity is the
quality of instruction provided by their physical education teacher. Children frequently emulate
their teachers' behaviors with regard to participation in activities. For this reason, the conduct
of the instructor in establishing the learning environment and their approach to the students is
of paramount importance. The manner in which teachers communicate with their students can
influence their level of participation in physical activity. Providing students with regular
feedback and support can positively influence their motivation to engage with the lesson. The
distinguishing factors of physical education lessons are their typically outdoor setting and the
use of specialized equipment and tools. The distinctive features of physical education that
differentiate it from other academic disciplines impose specific responsibilities on those who
teach it. These responsibilities highlight the social and cognitive characteristics of physical
education teachers in a manner that differs from the responsibilities of teachers in other
disciplines (Y1lmaz, 2018). The responsibility for increasing physical activity opportunities in
schools and utilizing them effectively primarily falls upon physical education teachers. Given
that physical education teachers are ideally positioned to comprehend and address the school
environment, familial influences, the interconnectivity of physical activity, and most crucially,
children's necessities for physical activity, it is incumbent upon the physical education teacher
to facilitate opportunities for physical activity (Castelli & Beighle, 2007). The frequency with
which children engage in physical activity or participate in regular physical activity is
influenced by a number of factors. Consequently, it is essential to assess the various elements
influencing the formation of children's physical activity habits. Given that a substantial portion
of childhood is spent in educational settings, it is crucial to incorporate the pivotal role of
schools in the formation of habits into the evaluation process. School environments have the
capacity to facilitate the provision of opportunities for all children to engage in physical activity,
irrespective of socioeconomic and cultural status (Dwyer et al., 2006). In this context, it is of
significant importance to gain an understanding of and evaluate the opportunities and barriers
inherent in the process of school-age children acquiring physical activity habits from the
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perspective of physical education and sports teachers, who occupy a position of leadership in
the context of school-based physical activity (SBPA).

Accordingly, the aim of this study is to examine the opportunities and barriers affecting the
process of regular physical activity participation of school-age children from the perspective of
physical education teachers. In this context, the following questions were sought to be answered
in the study:
1) What are the opportunities for children in the process of acquiring physical activity
habits?
2) What are the barriers for children in the process of acquiring physical activity habits?

METHOD

Research Design and Participants

Case study, one of the qualitative research designs, was preferred in the study. Case study is a
method in which the data are systematically gathered together in order to fully examine the
event to be investigated and how the reality is in its own context (Subas1 & Okumus, 2017).
More specifically, the case study focuses on explaining the current situation of the events
without intervention in important details by revealing the events experienced by the participants
and the conditions in which they live by asking the researcher 'how' and 'why' questions (Yin,
2009). In the study, an in-depth interview was conducted with physical education and sports
teachers to examine different aspects of opportunities and barriers in the process of acquiring
physical activity habits.

The maximum diversity sampling technique, one of the purposeful sampling methods, was
employed to identify the participants for the study. In order to ensure diversity among the
selected study group, variables such as geographical location, educational setting (secondary
and high schools), years of service, and gender were taken into account. A total of 23 physical
education and sports teachers were selected to participate in the study, with the aim of ensuring
diversity in terms of geographical location (rural vs. urban) and length of service (at least two
years). This resulted in eight teachers from rural areas and 15 from urban areas being included
in the study (Table 1).

Table 1. Characteristics of the participating teachers

Participant Gender City Year of Service School Type
PT1 Male Ankara 2 High School
PT2 Male Van 5 Middle School
PT3 Male Konya 5 Middle School
PT4 Male Erzurum 3 Middle School
PT5 Woman Karabiik 2 Middle School
PT6 Woman Istanbul 16 Middle School
PT7 Male Sanliurfa 3 Middle School
PT8 Male Kars 3 High School
PT9 Male Ankara 2 Middle School
PT10 Male Gaziantep 2 Middle School
PT1 Woman 1zmir 15 Middle School
PT12 Male Ankara 9 Middle School
PT13 Woman Eskisehir 21 High School
PT14 Woman Ankara 30 High School
PT15 Male Ankara 5 High School
PT16 Woman Ankara 10 Middle School
PT17 Male Ankara 23 Middle School
PT18 Male Ankara 18 Middle School
PT19 Male Ankara 23 Middle School
PT20 Woman Mugla 9 Middle School
PT21 Woman Ankara 11 High School
PT22 Woman Ankara 29 High School
PT23 Woman Ankara 31 High School
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Data Collection

A semi-structured interview form was used to understand the opportunities and barriers in the
process of regular physical activity participation of school-age children from the perspective of
physical education and sports teachers. The semi-structured interview form was prepared from
questions that include the concepts of motivation, environment, physical competence and
knowledge, which are important in the process of acquiring physical activity habits within the
framework of Whitehead's (2010) physical literacy cycle. The interview form used in the
research consists of 10 questions. After the interview questions were prepared in this
framework, an expert opinion was taken and the questions were organized and prepared
accordingly. The interviews with the teachers lasted an average of 30 minutes. The interviews
were conducted face-to-face or online. The online interviews were conducted through the Zoom
program. During the interviews, additional questions were asked to the teachers in line with the
answers given by the teachers. These additional questions were not asked to direct the teachers
to the desired answer, but to understand the thoughts behind the answer. The reasons for
conducting the interviews online were the transportation problem arising from the fact that the
teachers were working in different cities, as well as the fact that the current academic year
coincided with the Covid 19 pandemic period. With the permission of the participants, audio
recordings were taken to be used in data analysis. This study was conducted with the approval
of the ethics committee dated 12.04.2021 and numbered 125.

Analyzing the Data

Content analysis method was used to analyze the data obtained. Content analysis is defined as
the categorization and summarization of a text with smaller content through specific coding
(Bliylikoztiirk, Cakmak, Akgiin, Karadeniz, & Demirel, 2010). In the context of these
definitions, the audio recordings obtained from the interviews were converted into written text
by the researchers. Then, the data were processed one by one in the MAXQDA 2020 program,
which helps data analysis of qualitative research. The processed data were read one by one by
the researchers and related concepts were identified. The identified concepts were brought
together in the coding phase and the expressions appropriate to these concepts were divided
into themes under a higher heading. The tabular representation of the data is given in the
findings section using the code names of the participants.

Credibility

In order to ensure the credibility of this research, the strategies of writing the process in detail
in terms of the prfocess, obtaining expert opinion, using purposive sampling and diversifying
the sample, defining the conceptual framework used in the analysis process, and including
direct quotations were followed (Guba & Lincoln, 1982; Cited. Koca & Hiiniik, 2018; Savin-
Baden & Major, 2013; Yildinm & Simsek, 2013). This research was conducted with the
approval of the ethics committee dated 12/04/2021 and decision number 125.

FINDINGS

In the study, opportunities and barriers of children in the process of lifelong physical activity
were presented under 6 themes. These themes and the main results are presented in Table 2.
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1. Physical

2. School-based

Education Physical 3. Motivation 4. Physical 5. Environmental 6. Know_ledge
o Competence Interaction and Attitude
Lesson Activity
Opportunities Opportunities Opportunities Opportunities Opportunities Opportunities
-The central role -Inter-school -Teacher -Being in the -Friend -Teacher
of the lesson competitions approach countryside -Teacher support -Internet and
-Interest and -In-class In-class activities -Family guidance ~ media
equipment of the  activities -School resources  Barriers -Seminar
teacher -Activities -Role modeling -Life in the city
carried out within
the school Barriers Barriers
Barriers -Inadequacy  of -Family attitude Barriers
-Course duration school facilities -Physical -School
-School facilities -Being grade- environment Administration
oriented -Friend -Physical
-Environmental / conditions
Climatic -Resistance
Conditions -Exam anxiety
-Family -Family

-Course duration

Physical Education Lesson

Physical education teachers consider physical education a central part of the process of teaching
students to be physically active. They stated that the teacher's being interested and qualified is
very important in the process of lifelong physical activity habits. However, despite the effective
role of the course, they mentioned the insufficient duration of the lessons and inadequate school
facilities.

Opportunities for Physical Education

Physical education teachers stated that physical education class is an opportunity for students
in the process of acquiring physical activity habits. The teacher coded as PT22 stated that
“physical education can be an opportunity for students to acquire the habit of regular activity,
but if the teacher takes his/her job seriously and emphasizes the importance of physical fitness
tests that will be necessary for him/her throughout his/her life, it will definitely be effective.”
PT13, on the other hand, said, "Yes, I think it is effective. | think it introduces sports to children
who do not know about sports and gives them an idea about how to stay healthy”. They showed
that they thought that the children were introduced to sports in the physical education class and
that they could get information about staying healthy afterwards.

Barriers to Physical Education Class
Although physical education classes are seen as an opportunity to ensure children's participation
in regular physical activity, the insufficient number of class hours and the fact that children
cannot meet the physical education teacher in primary school are seen as barriers by teachers.
PT6 expressed these views as follows:

"I think it is effective, but it is insufficient and we cannot get the necessary effiency because we have
time limitations. Only physical education is a lesson that should definitely be at the primary school
level, starting from the first grade. Especially in childhood, but now in Turkey this lesson is taught
by classroom teachers in primary schools. We meet children in the 5th, 6th, 7th, 7th and 8th grades.
From the fifth grade. Therefore, it is a lesson that should definitely be sufficient."

At this point, teachers expressed the idea that physical education lessons should be given by
physical education teachers from primary school onwards and that the duration of the lessons
should be longer.
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School-Based Physical Activity Programs

SBPA is one of the opportunities offered by the school in the process of acquiring physical
activity habits. According to the teachers' views, inter-school competitions, in-class activities
and activities carried out within the school came to the forefront as an opportunity for children
to acquire physical activity habits. Teachers emphasized that school sport activities encourage
children to engage in regular physical activity, reinforce a sense of accomplishment and are fun
for students. SBPA programs were revealed only as an opportunity for students. The teacher
coded BO12 said, "No matter which branch, even if it is a branch that the child is not interested
in, we will establish a school team. We will go to competitions, we will go to a tournament, we
will compete with other schools. When we say that we are going to compete, the children's
desire and motivation increase a lot and they always want to participate. This motivates them
a lot. I think school sports are important.” In line with their views, school sports activities
encourage children to be active and motivate them to be successful. In order for children to
acquire physical activity habit, they need to participate in activities continuously and make them
a part of their daily lives. School sports activities will also be an important opportunity for
children when they are generalized based on teachers' views. Therefore, it can be seen as a
motivating factor for children and teachers. In addition to these views, among the views of our
teachers working in rural areas, school sports activities as a way for children to access sports
are very important. Our teacher coded as PT7 expressed her views with the following
statements: "It is of great importance. As | said, children here and in most eastern provinces
cannot access good sports for social reasons. Because mothers and fathers are not interested.
They can only entrust their children to teachers whom they can trust. With school sports
activities, the teacher creates a social environment. In this social environment, the child
develops himself/herself, not in a sportive sense. In other words, it helps them develop
themselves as individuals." Participation in school sports activities is seen as an opportunity for
children. Physical education teachers working in the city see SBPA as an important opportunity
for children in terms of success, social development and acquiring physical activity habits.

Motivation

The factors that physical education teachers prioritized as affecting students' motivation were
'teacher’, 'in-class activities' and 'school facilities'. The factors that teachers think affect
children's motivation will be presented under the themes of opportunities and barriers.

Opportunities for Motivation
The codes belonging to the theme of opportunities related to motivation are presented in table
3

Table 3. Opportunity-themed coded list table on motivation

Opportunity Frequency
Teacher 16

In-class activities 7

School facilities 6

Role Model 3
Enthusiasm 1
Development 1

TOTAL 34

When we look at the opportunities that affect children's motivation to participate, we see that
the biggest source of motivation for children is the teacher. In-class activities, which are
mentioned as another opportunity, are directly related to teacher competence. The teacher's
caring attitude in the lesson and his/her respect for the lesson is stated as a direct motivating
factor for children. The views of the teacher coded as PT3 "The thing that motivates our students
the most here is the teacher of the lesson. I think that the more the teacher respects his/her own
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work, the more he/she wants to convey something to the children, the more his/her efforts and
success are reflected on the children.” Participants stated that the teacher is the encouraging
factor for children. In addition to these statements, the teacher's interest, respect for his/her
profession and professional competence were seen as a great source of motivation for students.
The statements of the teacher coded PT13 are as follows: "I see school facilities and school
sports activities as opportunities for children to be motivated for regular physical activity."
School facilities are another important factor in motivating children. Having an area where the
child can do activities is seen as one of the great opportunities for motivating children for
physical activity habits.

Barriers to Motivation
The list of factors that teachers perceive as barriers to students' motivation to engage in regular
physical activity is given in Table 4.

Table 4. Coded list table with the theme of barrier to motivation

Barriers Frequency
School facilities 8
Grade Oriented 1
Environment - Air 1
Family 1
Insufficient Class Hours 1
In-class activities 1
TOTAL 13

When the barriers list table above is examined, it is seen that while the presence of school
facilities is an opportunity for children, their absence or scarcity can be a major barrier. A
teacher coded PT4 said, "The facilities of the school are very important, for example, we do not
have a sports hall in our school, unfortunately we cannot go out for about 5-6 months in
Erzurum because of the winter conditions. We have a small hall, but unfortunately we cannot
do every activity there. We can't play basketball, volleyball or soccer, we can do body weight
movements in a small area with small balls.”" The teachers expressed their opinions as follows.
Teachers' opinions show that the problem that prevents motivation is the inadequacy of school
facilities. When school facilities are insufficient, the efficiency of the lessons and the motivation
of the children decrease for students and teachers.

Physical Competence

When the teachers' views are analyzed, the physical competencies of the students differ as good,
medium and low on the basis of urban and rural teachers' views. While teachers working in
rural areas stated that children's physical competencies are good due to the geography they live
in, teachers working in urban areas stated that children's physical competencies are low due to
urban life. Teachers stated that students' physical competencies did not affect their participation
in the lesson, except in some cases.

Opportunities for Physical Competence

The statements of teachers working in rural areas about children's physical competence show
that their physical competence is in good condition and this is attributed to the fact that children
are constantly active because they live in a village. The opinions of our teacher coded as PT4
are as follows: "Mostly good. | mean, it is appropriate, but unfortunately, those who do not
participate are not good, but in general, let me talk about the boys in particular, since they are
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engaged in agriculture and animal husbandry, they are physically very good, their muscle
structure is very good, and physical activity is very high."

The reasons why children growing up in rural areas are more active are that they have areas
where they can be active, they help their families who are engaged in agriculture and animal
husbandry, and they are already physically active enough in daily life outside of school.

When we look at the relationship between physical competence and lessons, we can see that
teachers working in rural areas think that this is not a barrier, on the contrary, children are eager
to participate in activities. A teacher coded PT5 said, "There is none, they are very enthusiastic.
They are very open, because they have not seen it before™ shows that children's lack of activity
positively affects their participation in lessons.

Barriers to Physical Competence

When we look at the teachers' views on physical competence, we see that they think that
students living in the city have low physical competence. The teacher coded PT5 said, "Right
now, there has never been a physical education teacher in my school before. At work, an eighth-
grade student has learned how to turn left and right from me, or fifth graders are taking physical
education for the first time. Their physical competencies are low because they could not get
some competencies in primary school.” When we look at the opinions of the teachers, the fact
that children meet the physical education teacher late is again perceived as a barrier. In addition,
when we look at the opinions of the teacher coded as PT20, "Unfortunately, physical
competence is getting worse and the development of technology affects our children as it affects
us. Factors such as virtual games such as computers and phones reduce the desire for physical
activity and physical development is unfortunately negatively affected by this. These situations
both reduce self-confidence in many children and reduce their desire for physical activity
because they lead to conditions such as obesity." The opinions of urban teachers, on the contrary
to rural teachers, are that physical competencies are quite poor because children are inactive
and grow up with technology.

Environmental Interaction
The codes ‘friends’, ‘teacher’, ‘family' and 'physical environment' emerged in line with the
statements made by the teachers about environmental interaction.

Opportunities for Environmental Interaction
The coded list table of physical education teachers' statements on the environmental factor is
given in Table 5.

Table 5. Coded list table of teachers' opportunity-themed statements about the environmental factor.

Opportunity Frequency
Friend 14
Teacher 8

Family 3

TOTAL 25

The expression most frequently used by teachers under the theme of opportunity is 'friend'. The
teacher coded PT8 expressed her views as follows: "I think they improve their relationships
with their friends. Ninth graders especially know each other better. Thanks to my class. They
have more contact with each other, they don't have such opportunities in other lessons. So |
think it has a good effect." The code of friends, which is a common opinion, is seen as the
biggest opportunity for children to participate in regular physical activity. Fun time activities
that children spend with their peers are more attractive to them. This situation may affect the
child positively and help them gain physical activity habits.
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One of the common opinions is 'teacher' and the teacher coded as "When the teacher factor
comes into play a little bit, after giving what actually needs to be given, when they start to issue
a license when they have a little chat with the families, these students want to continue sports
when they see that it is actually not a difficulty, but voluntary and actually such a source of
motivation.” He stated that the teacher can be an opportunity for children. When the child has
a good relationship with the teacher, he/she will not hesitate to participate in classes. With the
support of the teacher in in-school and out-of-school activities, they will aim to reach better
places.

Barriers to Environmental Interaction
Table 6 presents teachers' statements about barriers to children's interaction with the
environment when participating in regular physical activity.

Table 5. Coded list table of teachers' statements on the theme of barrier related to the environmental factor.

Barrier Frequency
Family 17
Physical environment 15

Friend 3

TOTAL 35

The majority of teachers perceived the ‘family’ factor as a barrier. The environment is a major
factor for children to acquire physical activity habits. A teacher coded PT4 said: "Actually, we
cannot communicate with families much. In my school, especially irresponsibility is very high.
For example, the child comes to school, but not with the encouragement of the family, but on
his/her own, there is not much motivation among them" and a teacher coded as PT14 said, "We
already have a school team for example. We are going to have 2 trainings a week, even for that,
my teacher has to miss class because of the trainings. Like this, they think that it negatively
affects the child's socialization and lessons.” With these statements, she thinks that family is a
barrier for children to participate in physical activity. Within the concept of environment, the
family has a direct effect on the child. Children who are not supported or prevented by their
families do not engage in physical activity. They may not see physical activity as a concept that
they can integrate with their own lives.

Another common opinion is the 'physical environment' factor. The teacher coded as "For
example, my students are students from a village school. When you say environmental factors,
| think that the child is less likely to see many things in terms of sports branch, and if we include
school facilities in this, I think that the environment, that is, the environment in which he/she is
located, affects in this sense. With his/her opinions, the physical environment appears as a
concept formed by elements such as school facilities, the environment where he/she lives, sports
facilities, etc. If the child cannot see a formation in his/her immediate surroundings that will
encourage him/her to do an activity, it will be difficult for him/her to participate in the activity.
The physical environment is among the major barriers for children.

The code "friends™ is seen as a barrier by teachers in some cases. Teacher coded PT16 said:
"We may encounter these from time to time, such as friend grouping and not being included in
that group and giving up that activity.” When we look at the views of the teachers, the circle of
friends can be perceived as a barrier to physical activity for the child. Exposure of the child to
peer pressure may have negative effects on the child and he/she may refrain from doing physical
activities and attending classes.

217



Spormetre The Journal of Physical Education and Sport Sciences, 22(4), 2024, 208-224

Knowledge and Attitude

Teachers stated that children's knowledge about the benefits of regular physical activity is
insufficient and that 'teachers’, internet and media’, 'school administration’, 'physical conditions’,
'reluctance’ and 'exam anxiety' are the main reasons for children's lack of knowledge.

Opportunities for Knowledge and Attitudes
The codes related to opportunities for children to develop knowledge and attitudes are presented
in Table 7.

Table 7. Opportunities for knowledge and attitudes

Opportunities Frequency
Teacher 9

Internet and media 7

Seminar 1

School 1

TOTAL 18

Opportunities for children to acquire knowledge and develop attitudes were seen as the teacher,
the internet and the media where they could learn through research. Some teachers stated that
they organized seminars in their schools to inform children about the benefits of physical
activity. It is seen that the only opportunity for children is again the teacher. Theoretical and
practical information provided by the teacher is a source of opportunity for children. When we
look at obtaining information as an opportunity, we see that children's opportunities are the
teacher and the internet and media opportunities as the ease of access to the internet where they
can get information.

| tried to reflect this spirit, this atmosphere in my lessons. | mean, | am the only connection of
children to sports. | started a few children in sports at school (PT1).

| try to explain them in extracurricular activities outside the classroom, such as courses, exercises,
etc. (PT2).

Barriers related to knowledge and attitude
The barriers to children's knowledge acquisition and attitude development are presented in
Table 8.

Table 8. Barriers related to knowledge and attitude

Barriers Frequency
School Administration 15
Physical conditions 10
Reluctance 6
Test anxiety 5
Family 2
Other teachers 1
TOTAL 39

It is seen that the barriers that prevent children from gaining knowledge are ‘school
administration’, 'physical conditions’, 'reluctance’, 'exam anxiety', ‘family' and 'other teachers'.
The opinions of the teacher coded as PT8 are as follows: "Besiktas Club sent us a journal this
semester and they may have gotten some information from it. I can say that Begsiktas Club was
useful except for my lessons. | mean, there is no improvement in the school administration. |
mean they have more important problems. Unfortunately, these people want more academic
success, but the scores are not what they want. We are in a strange situation right now." The
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fact that the school does not organize various activities, conferences, seminars, etc. for children
emerges as the biggest barrier to their knowledge. The teacher coded as PT7 said: "Actually, as
| said, children come to school here at certain times. | mean, we open the school in September.
It takes until November for the child to enter the school regularly. Since children work as
seasonal agricultural workers, children do not come to school anyway. Otherwise, | mean,
there are no activities, seminars, etc. to benefit from the benefits of sports, so there is no
initiative because they never have such opportunities.” In line with their views, the physical
environment and facilities of the school are also a major barrier. Children can learn and love by
practicing. But as long as there are no opportunities for practice, the information given to
children cannot go beyond the theoretical stage. In addition, children's reluctance prevents them
from acquiring knowledge. The fact that they use social media only for entertainment purposes
and spend most of their time inactive is seen as the beginning of an inactive life for children. In
addition to these, the fact that children want to concentrate on their exams due to their future
concerns and that their families only think about academic success are among the reasons
preventing children from acquiring knowledge.

DISCUSSION AND CONCLUSION

Opportunities for Children in the Process of Acquiring Physical Activity Habits

The aim of this study was to examine the opportunities and barriers in the process of children
acquiring physical activity habits from the perspective of physical education and sports
teachers. The data obtained for this purpose revealed the potential of physical education classes
in the process of children acquiring physical activity habits. In the emergence of this potential,
it was understood that the teacher's approach is important and that the teacher is one of the most
important factors that motivate children to lessons. In this sense, the findings obtained are
similar to the study conducted by Cigek et al. (2002). In this study, it was concluded that the
teacher was the factor that greatly affected children's participation in the lesson (Cigek, 2002).
It was also stated that the more the child likes the teacher and the more prepared the teacher is
for the lesson, the higher the child's participation in the lesson (Cigek et al., 2002). In another
study conducted with primary school students, it was concluded that students liked their
physical education teachers and behaved in a friendly manner (Aybek, Imamoglu, &
Tasmektepligil, 2011). As a result of the study, teachers' willing and positive behaviors are seen
as the most important opportunity for students to acquire physical activity habits.

In line with the teachers' views, SBPA emerged as an opportunity. In their study, Harrison and
Narayan (2003) concluded that students who participate in physical activity programs at school
and engage in regular physical activity are academically successful in addition to liking school,
social communication with peers and communication with teachers. It is seen that SBPA
programs are very effective in the process of acquiring physical activity habits and direct
students to positive behaviors. In addition, participation in SBPA programs enables children to
attend school and develop self-confidence (Trudeau & Shephard, 2008). These results stand out
as opportunities to support our study in terms of the multifaceted supportive aspect of SBPA
for children.

In line with the opinions of the teachers, it was concluded that the physical competencies of
children living in rural areas are good and do not affect their participation in the lesson. In their
study, Al- Zandee and Unlii (2019) found that the factor that determines children’s participation
in the lesson and their liking for the lesson is their predisposition to the lesson. In the results
obtained in parallel with this study, it is the opinion of the teachers that when children's physical
competence is low, their participation in lessons is low or they do not want to participate.
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Children who consider themselves physically competent will increase their participation in
physical activity (Sollerhed et al., 2007), and they concluded that physical competence is a
determining factor for children's participation in activity.

In the process of acquiring physical activity, friends and teachers were found to be opportunities
in students' relationships with the environment. In addition, in a study in which focus interviews
were conducted with a group of students, the circle of friends was revealed as both a barrier and
an opportunity for participation in physical activity. In the interviews, it was determined that
children moved away from physical activity because they wanted to spend more time with their
friends (Whitehead & Biddle, 2008). Contrary to the results of this study, in our study, the circle
of friends was seen more as an opportunity for children. This result reveals that the context of
social activity with friends can be an opportunity to support physical activity or a barrier in the
opposite direction.

The factor that teachers perceived as an opportunity to obtain information was determined as
teacher and internet media. In a study in which the motivation to participate in physical activity
was determined, it was concluded that students participated in regular physical activity knowing
that they were aware of the benefits they would gain as a result of participation in physical
activity and that the participation of younger students was higher than that of older students
(Eskiler, Kiiciikibis, & Giille, 2016). This shows that the knowledge acquired about physical
activity is a supportive factor for lifelong physical activity habits.

Children’s Barriers in the Process of Acquiring Physical Activity Habits

Although physical education classes are seen as an opportunity to ensure children's participation
in regular physical activity, the insufficient number of class hours and the fact that children
cannot meet the physical education teacher in primary school are seen a barriers by teachers. In
a study conducted with classroom teachers, classroom teachers were of the opinion that the
lessons should be taught by physical education teachers. In the same study, classroom teachers
did not see themselves as adequately equipped to teach physical education (Ocak & Tortop,
2006). This situation is similar in the sense that the teaching of physical education and play
lessons by classroom teachers at the primary school level is seen as a barrier in the process of
lifelong physical activity habits.

According to the opinions of teachers, the barriers affecting children's motivation to acquire
physical activity habits are the environment they live in and school facilities. In the study
conducted by Yaylac1 (2012), students reported that there should be appropriate equipment and
facilities in physical education classes. In this study, it is similar to the inadequacy of school
facilities expressed by teachers. In a similar study, students stated that school facilities
prevented them from doing physical activity. They reported that there were no suitable fields
and that the changing rooms in schools were insufficient (Kotan, Hergiiner, & Yaman, 2009).
Demir and Cicioglu (2018), in a study examining the motivation to participate in physical
activity, concluded that children's motivation is affected by environmental influences and
factors such as lack of self-confidence and reluctance are barriers for children. In line with this
study, the opinions of teachers that inadequate school facilities and lack of interest of their
families reduce children's motivation are in parallel. Inadequate school facilities are seen as an
important barrier in the motivation process of children.

When the opinions of the teachers working in the city were examined, it was concluded that the
physical competence of the children was quite low for physical education lessons. As a result,
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it was revealed that children with poor physical competence were not willing to participate in
the lesson and their motivation was affected.

When the opinions of the teachers were analyzed, it was concluded that the environmental
factors that prevent children from participating in regular physical activity are the physical
environment and the family. Although families think that their children will fall behind in their
lessons or fail academically when they participate in physical activities, the academic
achievement of students who regularly participate in physical education classes and physical
activities is not negatively affected. On the contrary, it is seen that their academic motivation is
positive and they have a positive attitude towards their lessons (Akandere, Ozyalvag, & Duman,
2010). Kotan, Hergiiner, and Yaman (2009) concluded in their study that families do not
provide enough support for their children to do regular physical activity and that children often
take a break from sports branches because they do not want their families to get tired. This is
similar to the results of this study.

As a result of teachers' opinions, the barriers to children's knowledge about physical activity
were found to be school and family. In a study conducted by Allison, Dwyer, and Makin (1999),
lack of time, school assignments, other interests, time spent with peers and family were found
to be the barriers to physical activity. In the present study, family, school assignments and peers
were similar to the findings obtained from teachers, while other interests and lack of time were
different. In addition, it was concluded that teachers in rural areas perceived physical facilities
as a barrier. In line with the views of the teachers, it was concluded that the common barrier to
children's positive attitudes towards regular physical activity is the family. It was concluded
that the attitude of their families is reflected on the children and as a result, children are
indifferent and lack information. As a result of the opinions of teachers working in rural areas,
it was concluded that the physical environment is also a factor that prevents children. In a study
conducted by Yaylaci (2012) with primary school students, it was concluded that children did
not have enough information about physical education classes in which they participated in
course activities and that they perceived them only as entertainment and relaxation. In this
study, it was determined that children lacked knowledge about the benefits of physical activity.
In this context, the two studies are parallel.

RECOMMENDATIONS
Based on the results of the study, the following recommendations are offered:

e In line with the opinions of physical education teachers, it is understood that when
children move from primary school to secondary school, that is, in the 5th grade, when
they meet physical education teachers for the first time, they lack the basic skills they
need to acquire in terms of physical competence. In this direction, it is recommended
that physical education and sports teachers should teach physical education and play
classes in primary schools, which have a very important role in the development of
lifelong physical activity habits.

e It was concluded that SBPA motivate and socialize children. In line with this result,
SBPA programs should be structured and disseminated in schools.

¢ Inadequate school facilities were found to be an important barrier to implementing
SBPA programs and supporting children's lifelong physical activity habits. It is
recommended to create a separate fund and increase cooperation to improve the physical
conditions of schools where children receive education and to provide adequate
equipment support.
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e The family factor, which is one of the main barriers to children's participation in regular
physical activity, appears for various reasons. Children can regularize physical activity
with the guidance and support of their families. At this point, various seminars can be
organized for families about the benefits of physical activity and healthy living, and
digital content can be created by the Ministry of National Education and the Ministry of
Youth and Sports to raise awareness of families.

e In order for children to acquire physical activity habit, they need to have knowledge
about some basic issues, especially physical activity and healthy living. In this direction,
physical education and sports teachers are recommended to pay more attention to the
acquisitions that require cognitive learning and to have a holistic perspective.

e Finally, the results of this study are limited to 23 physical education teachers. The study
can be conducted with a wider range of teachers. The study was concluded as a student
evaluation from the teacher's perspective. The same study can be conducted by
interviewing students.
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