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Oz
Giris: Bu arastirmada, iistiin yetenekli gocuga sahip ebeveynlerin, ¢ocuklarinin gelisimini desteklemek i¢in ihtiyag
duyduklari becerilerin belirlenmesi amaglanmustir.

Yontem: Nitel arastirma yontemlerinden temel nitel desen yaklagimiyla tasarlanan bu ¢aligmaya istiin yetenekli
(UY) ¢ocuga sahip dokuz ebeveyn katilmistir. Veriler odak grup gériismesi yapilarak toplanmustir. Verilerin
analizinde ebeveynlerin deneyimlerinden yola ¢ikarak ne gibi becerilere ihtiyag duyduklarini belirlemek i¢in igerik
analizi yontemi kullanilmistir.

Bulgular: Analiz sonucunda, alt1 ana tema ortaya ¢ikmistir: 1) ebeveynin kendini tamima becerisi, 2) UY
cocugunun psikolojik saglamhigmi destekleme becerisi, 3) UY ¢ocugunun otonom dgrenme ve 6z diizenlemeyi
destekleme becerisi, 4) UY ¢ocugunun yetenek gelisimini destekleme becerisi, 5) UY ¢ocugunun sosyal gelisimini
destekleme becerisi ve 6) UY ¢ocuguna mentorluk etme becerisi. Ebeveynler iistiin yetenekli ¢ocuklarina destek
olabilmek i¢in dnce kendilerini tanimalar1 ve gelistirmeleri gerektigini ifade etmiglerdir. Ayrica, ¢ocuklarinin
duygusal stireclerine destek olabilecek psikolojik saglamlik becerilerini gelistirmelerinin  dnemini
vurgulamislardir. Ebeveynlerin, ¢ocuklarinin uyum ve arkadaslik siireglerini, otonom 6grenme, sorumluluk alma,
kendi bagina ders ¢alisma ve yetenek gelisimlerini desteklemek igin becerilere ihtiyag duyduklari belirlenmistir.
Gelecek planlamasinda rehberlik ve mentorluk becerilerine de ihtiyag duyduklar1 saptanmigtir.

Tartisgma: Konuyla ilgili smirli sayida ¢aligma bulunmasina ragmen, mevcut aragtirmanin bulgulari, {stiin
yetenekli ¢ocuga sahip ebeveynlerin ihtiyaglarini ortaya koyan diger calismalarin sonuglariyla benzerlik
gostermektedir. Bulgular, dnceki ¢alismalarin sonuglar1 ve ortaya ¢ikan temalar ¢ercevesinde tartigilmistir. Bu
dogrultuda, iistiin yetenekli ¢ocuga sahip ebeveynlerin ihtiyaglarina yonelik yapilacak beceri temelli caligmalarin,
ebeveynlerin kendilerini gelistirmeleri ve ¢ocuklarina daha iyi destek olabilmeleri agisindan 6nemli oldugu
vurgulanmaktadir.

Anahtar sézciikler: Ustiin yetenekli gocuga sahip ebeveyn, ebeveynlik ihtiyaglari, ebeveynlik becerileri, iistiin
yetenekli ¢ocuklar, odak grup ¢aligmasi.
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Giris
Ustiin yetenekli (UY) cocuklar, genel bilissel kapasite, akademik bir alanda én plana ¢ikma ve sanat,
liderlik, psikomotor, yaraticilik gibi alanlarin en az birinde yasitlarindan ileride performans sergileyen ve bunu
stirdiirebilecek motivasyona sahip cocuklar olarak goriilir (Renzulli, 1978). Bu c¢ocuklar, pek ¢ok konuda
yasitlarindan ileride performans sergiledikleri i¢in toplumda ‘kendi baglarmin caresine bakabilirler’ algisi
bulunmaktadir (Webb, 1994). Ancak tiim ¢ocuklarin oldugu gibi UY c¢ocuklarin da hem fiziksel hem de duygusal
ihtiyaclar1 bulunmaktadir. Es zamanli olmayan gelisim, miikemmeliyetcilik, asir1 duyarlilik, diisiik benlik algisi,

yalnizlagsma, yiiksek beklentiler gibi durumlardan kaynakli, yasitlarina gére daha savunmasiz ve hassas olduklari
soylenebilir (Clark, 2021; Neihart, 2021; Silverman, 1994).

UY ¢ocuklarin potansiyellerini gergeklestirebilmeleri icin gevresel destege ihtiyaclar1 vardir. Ziegler
(2005) Ustiinliigiin Aktiotop Model’inde, egitimsel siireclere yapilan ekonomik ve alt yapisal desteklerin yani sira,
sosyal ve toplumsal destekleri de igeren egitimsel sermayenin 6nemine deginmektedir. Gagne (2021) Ayrimsal
Ustiin Zeka ve Ustiin Yetenek Kuraminda, iistiin zekanin {istiin yetenege ddniisebilmesi igin cesitli gevresel
katalizorlere ihtiyac oldugunu belirtmektedir. Siegle (2022) tarafindan gelistirilen Basar1 Odakli Model de UY
bireylerin basarili olmasi igin g¢evresel destegin Onemini vurgulamaktadir. Her ic modelde de ebeveynler,
ogretmenler, arkadaglar ve mentdrlerin dnemli sorumluluklart bulunmaktadir. Ancak alanyazin incelendiginde
iistiin yetenek alanindaki ¢aligmalarin daha ¢ok ¢ocuklara odaklandigi, ¢cevresel desteklerin ikinci planda kaldig:
goriilmektedir (Morawska & Sanders, 2009).

Ustiin yetenekli cocuga ebeveynlik etmek, ebeveynler acisindan ele alindiginda zorluklar ve pek ¢ok soru
igeren bir siiregtir. Unal ve digerlerinin (2016) ebeveynlerin {istiin yetenekli ¢ocuklari hakkindaki metaforik
algilarini inceledikleri ¢aligmada, ebeveynlerin ¢ocuklarini kesfedilmemis bir maden gibi degerli, camdan yapilmis
bir obje kadar hassas, buzdagi gibi bilgili, iki yan1 keskin bigak kadar degisken ve yakita ihtiya¢ duyan ara¢ kadar
bilgiye a¢ gibi metaforlar kullandiklar1 gériilmektedir. Bu metaforlari yorumlayan arastirmacilar, ebeveynlerin
istlin yetenek hakkindaki bilgilerinin sinirli oldugunu ve c¢ocuklarinin sosyal duygusal gelisimini destekleme
noktasinda destege ihtiya¢ duyduklarini belirtmektedir. Ustiin yetenekli cocuga sahip ebeveynlerin deneyimlerini
aragtiran Johnson ve digerlerinin (2024) ebeveynlerle yaptiklar1 goriigmelerde dikkat ¢eken iki alt tema ortaya
¢ikmigtir: Bunlar ¢ocuklarmin ihtiyaclarina destek olmalarindaki rolleri ve ¢ocuklarinin sosyal-duygusal ve
akademik ihtiyaclarmna destek olma temalaridir. Ebeveynlerin {istiin yetenekli ¢ocuklariyla ilgili bas ettikleri
zorluklari arastiran bir diger arastirmada da benzer sonuglar elde edilmistir (Kesik vd., 2024). Aragtirmacilar ortaya
¢ikan metaforlardan ebeveynlerin iletisimde zorlandiklarmi, yetersizlik hissettiklerini, nasil davranacaklarim
bilemediklerini ve uyumsuzluk yasadiklarini belirtmislerdir. Bu ¢calismalardan da gériildiigii tizere, ¢aligmalar daha
cok durum tespitiyle smirli kalmaktadir (Jolly & Matthews, 2012). Oysa UY ¢ocuga sahip ebeveynlerinin
ihtiyaglariin ortaya konmasi, onlara sunulacak destegin sekillenmesi igin biiyiik 6nem tagimaktadir.

Ustiin Yetenekli Cocuga Sahip Ebeveynler ve ihtiyaclar:

Herhangi bir 6zel egitim gereksinimi olan ¢ocuga ebeveynlik yapmak, cocugun ihtiyaglarina gore farklilik
gostermekte ve kendine 6zgii zorluklar barindirmaktadir. UY cocuklar ve ebeveynlerinin karsilastiklari gesitli
zorluklar1 ele alan ¢aligmalar bulunmaktadir (de Souza-Fleith vd., 2024; Morawska & Sanders, 2008). Bu
caligmalar, ¢ocuklarinda uyum, davranis yonetimi, ruh sagligi sorunlart olan ve dezavantajli ortamlardan gelen
UY cocuklarin ebeveynlerine odaklanmaktadir (Neihart, 1999; Robbins vd., 2002; Roedell, 1984). Ancak, UY
¢ocuga sahip bir ebeveyn olmak, yasanilan zorluklarin 6tesinde karmagik ve ¢ok boyutlu bir siireci igermektedir
(Jolly & Matthews, 2012). Ebeveynler problem ¢ézme becerilerine sahip olsalar da ebeveyn yetkinlikleri sinirli
kalmaktadir (Coskun vd., 2019). UY ¢ocuga sahip ebeveynlerin, cocuklarinin yetenek gelisimi (Feldman & Piirto,
2002), akademik yonleri (Hertzog & Bennett, 2004), ve sosyal-duygusal siireglerini (Papadopoulos, 2021; Tam &
Phillipson, 2013) destekleme konusunda farkindalik sahibi olmalar1 gerekmektedir (Reichenberg & Landau,
2009). UY ¢ocuga sahip ebeveynlerin yasadiklar1 zorluklar ve bu zorluklarm gocuklar: iizerindeki etkileri
ebeveynlerin ¢ocuklarmin gelisimini desteklemek i¢in ihtiyag duyduklar1 becerileri sekillendirmektedir. Bu
nedenle UY ¢ocuga sahip ebeveynlerin ihtiya¢ duyduklar1 becerilerin daha iyi anlasilmasi i¢in bu konuda yapilan
aragtirmalarin incelenmesi dnem arz etmektedir.

Ebeveynlerin UY ¢ocuklar1 hakkindaki farkindaliklari, gocuklarin gelisimi konusunda ihtiya¢ duyduklari
becerilere yon veren etmenler arasinda yer almaktadir (Reichenberg & Landau, 2009). Ebeveynlerin, UY
¢ocuklarinin ozellikleri hakkindaki farkindalik diizeyleri ve bu oOzellikleri nasil algiladiklar ile dstiinlik
kavramlarini nasil tanimladiklari, alan yazinda énemli bir aragtirma konusu olarak ele alinmaktadir (Jolly &
Matthews, 2012; Solow, 2001). Ebeveynlerin ¢ocuklarini algilama sekilleri ve onlar1 fark etmeleri, UY ile ilgili
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programlara yonlendirme siirecinde nasil hareket ettiklerini dogrudan etkilemektedir (Jolly & Matthews, 2012).
Ebeveynin ¢ocugunu bir programa aday gostermesi, ¢ok Oonemli sonuclar dogurabilmektedir; ¢iinkii Lee ve
Olszewski-Kubilius (2006) un belirttigi gibi, ebeveynler ¢ocuklarinin giiglii ve zayif yonleri hakkinda en bilgili
kisilerdir ve 6gretmenlerden farkli perspektifler sunabilirler. Bu baglamda, ebeveynlerin farkindalik diizeylerini
arttirmaya yonelik gelistirilen ebeveyn egitim programlari bulunmaktadir. Bu programlar, ebeveynlerin
cocuklarinin gelisimini desteklemek icin ihtiya¢ duyduklar bilgileri kazandirmay1 hedeflemektedir (Afat, 2013a;
DeVries & Webb, 2007; Kahraman, 2016; Morawska & Sanders, 2009a; Saranli & Metin, 2014; Ogurlu, 2016).

UY cocuga sahip ebeveynlerin, cocuklarmin gelisimini desteklemek icin ihtiya¢ duyduklar becerileri
daha iyi anlamak amaciyla ele alinmasi gereken bir diger 6nemli konu da yetenek gelisimi ve bu gelisimin nasil
desteklenecegidir (Feldman & Piirto, 2002). Cocuk ne kadar yetenekli olursa ona bakmanin o kadar kolay
oldugunu savunan gelencksel yaklasimin aksine, daha giincel yaklagimlar bunun tam tersini gostermektedir
(Albert, 1990; Feldman & Goldsmith, 1991). Bu baglamda, ebeveynler ¢ocugun yeteneginin kendine 6zgii
dogasini tanimlamali ve bu yetenege nasil karsilik vereceklerine karar vermelidir (Feldman & Piirto, 2002).
Dolayistyla, ebeveynlerin bu konudaki ihtiyaglarinin belirlenmesi, onlar1 anlamak ve desteklemek icin biiytlik
onem tagimaktadir. UY cocuga sahip ebeveyn programlart incelendiginde, ebeveynlerin cocuklarmin yetenek
gelisimine nasil destek olabileceklerine dair bilgilerin sinirli oldugu ve bu konuda destege ihtiya¢ duyduklari
goriilmektedir (de Souza-Fleith vd., 2024).

UY c¢ocuga sahip ebeveynlerin, ¢ocuklarinin gelisimini destekleyebilmek icin akademik beceriler
tizerindeki etkilerini bilmeleri gerekmektedir (Hertzog & Bennett, 2004). Bu dogrultuda, zenginlestirme gibi farkli
egitim diizenlemeleriyle ilgili ebeveynlerin algilarinin incelenmesi de s6z konusudur (Olszewski-Kubilius & Lee,
2004). Diger baz1 ¢alismalar, ebeveynlerin UY ¢ocuklarin egitimsel ihtiyaglarinin karsilanmasina (Manasawala &
Desai, 2019) akademik motivasyonlarina (Garn vd., 2010), ve akademik performanslarindaki etkilerine
odaklanmaktadir (Baimukanova, 2020). Ancak, UY ¢ocuga sahip ebeveynler, ¢ocuklarinin akademik ihtiyaglarint
kargilamanin 6tesinde, farkli konularda da destege ihtiya¢ duymaktadir (Dangel & Walker, 1991; Huff vd., 2005).

Alanyazin incelendiginde, UY cocuklarin sosyo-duygusal ihtiyaclar1 irdelendigi ve ebeveynlerin bu
ihtiyaclara da etki ettigi goriilmektedir (Papadopoulos, 2021; Tam & Phillipson, 2013). Ebeveynler UY ¢ocuklarin
sosyo-duygusal gelisimlerinden birinci derecede sorumludur (Webb, 1994). Ancak baz1 arastirmalar, ebeveynlerin
yanlig tutumlarimin bu ¢ocuklarin akademik basarilarini ve sosyo-duygusal gelisimlerini olumsuz etkiledigini
ortaya koymaktadir (Gallagher & Smith, 2013; Tam & Phillipson, 2013). Bunu destekleyen Hnat’in (2018)
arastirma bulgulari, ebeveynlerin yiiksek beklentilerinin UY ¢ocuklarda miikemmeliyetcilik ve strese yol agtigini
gostermektedir. Benzer sekilde Aydin ve Buga’nin (2020) ¢alismasi ebeveynlerin akilci olmayan inanglari ile
yetkinleri arasinda bir iliskinin oldugunu gostermektedir. UY ¢ocuklarin mutlulugu ve iyi olusu, pek ¢ok faktdriin
yani sira, aile i¢i etmenlerden de etkilenmektedir (Pfeiffer & Reddy, 2001; Stone vd., 2015).

Bu arastirma sonuglari, ebeveynlerin UY cocuklarini destekleyebilmek igin bazi temel becerilere ihtiyag
duyduklarini ortaya koymaktadir. Bu becerilere sahip olmadiklarinda, ebeveynlerin yeterlik algilarmin diistigii,
stres diizeylerinin arttig1 ve kendilerini yetkin hissetmedikleri belirlenmistir (S6giit, 2019). Bu durumu destekleyen
Bishop (2012), UY cocuga sahip annelerin, normal gelisim gosteren cocuga sahip annelere kiyasla daha yiiksek
kaygi diizeylerine sahip oldugunu bulgulamistir. Ebeveyn kaygisi, cocuk-ebeveyn etkilesimi ¢ergevesinde ele
alindiginda, cocugun gelisimini olumsuz etkileyen 6nemli bir etmen olarak goriilmektedir. (Manasawala & Desali,
2019). Ancak, alanyazin taramasinda ebeveynlerin kaygi diizeylerini yonetebilmeleri i¢in gerekli becerileri
kazandirmaya yonelik galismalara rastlanmamistir. UY g¢ocu@a sahip ebeveynlerin, kendilerini gelistirmek
amaciyla uzmanlardan ve diger ebeveynlerden destek arayisi i¢inde olduklar1 goriilmektedir (de Souza-Fleith vd.,
2024).

UY cocuga sahip ebeveynlerin tutumlar1 (Afat, 2013b; Yoériik-Topuz & Cihangir-Cankaya, 2022);
yetkinlik diizeyleri (Coskun vd., 2019), yol gosterici ipuglari sunma (Daglioglu & Alemdar, 2010) gibi konulara
odaklanan ya da ebeveynlerine yonelik yurtdiginda gelistirilen egitim programlarmin uyarlanmasi (Saranh &
Metin, 2014), rehberlik ihtiyaclar1 (Oztabak, 2018), yasadiklari sorunlar (Aver & Sakalli-Demirok, 2022) ve yeni
egitim programlarmin gelistirilmesi (Afat, 2013a; Kahraman, 2016; Ogurlu, 2016) gibi arastirmalar mevcuttur.
Ancak, UY ¢ocuga sahip ebeveynlerin deneyimlerini ve ihtiya¢ duyduklari becerileri inceleyen calismalar oldukga
yenidir. Ancak, Webb (1994) gibi uzun siiredir UY bireylerin aileleriyle caligan uzmanlar, énleyici rehberlik
anlamimda UY cocuklarm sosyo-duygusal gelisimini desteklemek igin ebeveynleri siirece dahil etmenin énemini
vurgulamaktadir. Bu uzmanlar, ebeveyn tartisma gruplarinin olusturulmasinin ve ebeveyn ihtiyaglarinin tespit
edilip desteklenmesinin 6nemine dikkat cekmektedir.
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Bu dogrultuda, UY ¢ocu@a sahip ebeveynlerin ihtiyaglarin1 belirlemeye yonelik yapilan arastirmalar
incelendiginde, Dangel ve Walker’in (1991) ¢aligmalar1 dnciidiir. Bu ¢alismalarda ebeveynlere, egitim almak
istedikleri konular sorulmus ve ebeveynler, bilgisayar kullanimi, motivasyon, sorumluluk, sosyal gelisimi
destekleme, finansal okuryazarlik, sinav sonuglarimi degerlendirme, okul etkinliklerini destekleme ve bos zaman
etkinleri planlama gibi konularda egitimlere ihtiya¢ duyduklarini belirtmislerdir. Strom ve digerleri (1995) UY
cocuga sahip ebeveynlerin, zorluklarla ve hayal kirikliklariyla basa ¢ikmada destege ihtiya¢ duyduklarini ortaya
koymustur. UY ¢ocuklarin ebeveynlerinin tanilama, etiketleme, akademik yonlendirmede eksiklikleri (May, 2000)
sosyal iligki kurma ve gelisimsel sorunlarla basa ¢ikma yetersizlikleri (Fornia & Frame, 2001) ve es zamanl
olmayan gelisimle ilgili destege ihtiyaclar1 oldugu goriilmektedir (Renati vd., 2016). Ebeveynlerin rehberlik,
danigmanlik veya egitim ihtiyaglarina odaklanan arastirmalar, asir1 duyarlik, miikemmeliyet¢ilik, yetenek
gelistirme, cok aktiviteye katilma, diizensizlik ve kurallara asir1 baglilik gibi konularda destege ihtiyag
duyduklarint gostermektedir (Ogurlu & Yaman, 2013). Ayrica, ¢ocugun 6zellikleri, toplumsal destek, aile igi
etkilesim, akran iletisimi ve akademik ozelliklere iligkin danismanlik hizmetine de ihtiya¢ duyduklar
belirlenmistir (Ihlamur, 2017).

UY cocuga sahip ebeveynlerinin ihtiyaclarini ortaya koymak amaciyla yapilan ¢aligmalar bulunmakla
birlikte, bu arastirmalarin cogunlugunun anket veya 6l¢ekler araciligryla toplanan nicel verilerin incelenmesiyle
gerceklestirildigi goriilmektedir. UY ¢ocuga sahip ebeveynlerin, ¢ocuklarinin gelisimi destekleyecek beceri
temelli ihtiyaglarini ortaya koyacak nitel ¢alismalar sinirlidir. Mevcut arastirmanin bu konuya 151k tutacagi
umulmaktadir. Ayrica teknolojik degisimin 6n planda oldugu giiniimiizde, ebeveyn ihtiyaclarmin da degismis
olabilecegi gbz 6nilinde bulundurulmalidir. Bu nedenle, mevcut durumu daha iyi anlamak ve giincel bulgular elde
etmek amaciyla, bu arastirma UY cocuklarin ebeveynlerinin, ¢ocuklarinm gelisimini desteklemek igin ihtiyag
duyduklari becerileri belirlemeyi amaglamaktadir. Mevcut aragtirmada su soruya yanit aranmistir:

1. UY cocuga sahip ebeveynler, gocuklarmin gelisimini desteklemek igin ne gibi becerilere ihtiyag
duymaktadir?

Yontem
Arastirmanin Modeli

Nitel arastirma olarak tasarlanan bu ¢alisma, temel nitel desen (temel nitel arastirma deseni) yaklasimi ile
gerceklestirilmistir. Temel nitel desen, egitim alaninda en ¢ok kullanilan nitel aragtirma desenlerinden bir tanesidir
(Ozden & Cavlazoglu, 2013). Bunun en temel nedenlerinden bir tanesi arastirmacilarin her zaman olgubilim,
kuram olusturma, sdylem analizi ya da etnografik ¢aligmalar yapamayisidir (Merriam, 2009). Bu ¢alismada da
herhangi bir kuram olusturma ya da bir kiiltiirii inceleme ¢abasi olmadigindan ancak durum ¢alismalarinda oldugu
gibi belirli bir birim ya da sistem de incelendiginden bu desen tercih edilmistir. Baska bir deyisle, UY ¢ocuklarm
ebeveynlerinin, ¢ocuklarmin gelisimini desteklemek i¢in ne gibi becerilere ihtiya¢ duyduklarini temel diizeyde
anlamak amaciyla bu desen kullanilmigtir. Boylece kullanilan desen elde edilen verilerin nitel bir yaklagimla
degerlendirilmesine firsat sunmustur. Nitel arastirmalar dogalar1 geregi genelleme amaci giitmekten ziyade
katilimcilarin deneyimlerine odaklanmaktadir (Biiytikoztiirk vd., 2014). Mevcut aragtirmada da genellemeden
kaginilmistir.

Katihmcilar

Temel nitel desen arastirmalarinda verinin s6z konusu durumu iyi bilen kisilerden toplanmasi
gerekmektedir. Bu nedenle ¢aligmaya katilanlarin, konu hakkinda derinlemesine ve detayli bilgiye sahip olmasi
onemlidir (Yildirim & Simsek, 2016). Baker ve digerlerinin (1992) 6nerdigi {izere, katilimcilar durumu iyi bilen
kisiler arasindan secilmeli ve ¢aligmaya dahil edilmelidir. Bu dogrultuda, katilimcilar 6l¢iit 6rnekleme yontemiyle
secilmistir (Biiytikoztirk vd., 2014). Arastirmaya, belirli 6lglitlere uyan ve konu hakkinda deneyime sahip kisiler
katilmistir. Bu arastirmanin {i¢ temel 6lgiitii bulunmaktadir: 1) BILSEM’e devam eden gocugu olan ebeveynler, 2)
ayni zamanda WISC-IV testi ile tanilanmis ¢ocugu olan ebeveynler ve 3) ¢ocugunun ikincil bir tanisi olmayan
ebeveynler.

Arastirmanin  katilimcilar, belirtilen {i¢ Olgiite uyan ebeveynlerden olusmaktadir. Bu baglamda
aragtirmacinin daha 6nceki aragtirmalarindan olusturulmus olan ve benzer ¢aligmalara katilmaya goniillii oldugunu
daha once belirtmis olan veri tabanindaki ebeveynlere mevcut arastirmayi tanitict bir eposta gonderilmistir. Bu e-
postaya 121 ebeveyn geri doniis yapmistir. Bunlardan 60’nin Istanbul’da ikamet ettigi belirlenmistir. Odak grup
goriigmesi yiiz ylize olacak sekilde tasarlandigindan 61 kisi kapsam dist birakilmistir. Geriye kalan 60 kiginin
online bir form doldurmasi istenmistir. Bu formda katilimci kriterleri olan sorular ve belirlenen tarih
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araliklarindaki uygunluklar1 sorulmustur. Buna geri doniis saglayan 15 ebeveyn olmustur. iki ebeveyn tarih
araliklarinin uygun olmadigin belirtmistir. Odak grup goriismesine geriye kalan 6n ii¢ ebeveyn davet edilmistir.
Ancak gdriisme gilinii arastirmaya toplamda dokuz ebeveyn katilmistir. Katilimeilardan sekizinin gocugu birinci
kademede, birinin ¢cocugu ise ikinci kademede egitim gérmektedir. Cocuklarin yaglar sekiz (iki kisi), dokuz (alt1
kisi) ve 12 (bir kisi)’dir. Katilimeilarin ¢ocuklar1 farkli BILSEM’lere devam etmektedir. Katilimeilardan altisini
¢ocugu erkek, iigliniin ise kizdir. Katilimcilarla ilgili bilgiler Tablo 1°de sunulmustur.

Tablo 1

Katilimer Kodlari ve Ozellikleri
Kod Yas Cocuga yakinlik Meslek Toplam katilim sayis1 Toplam katilim yiizdesi
K1 37 Anne Ogretmen 17 14.94
K2 48 Anne Satis yoneticisi 24 14.03
K3 42 Anne Ogretmen 6 6.93
K4 42 Anne Saglik sektorii 8 4.49
K5 39 Anne Ogretmen 14 14.04
K6 35 Anne Finans 11 11.06
K7 39 Anne Ev hanimi 10 451
K8 41 Anne Ogrenci 12 9.58
K9 37 Anne Ogretmen 8 434

Tablo 1’de de goriildiigii iizere, katihmcilar K1, K2, K3 seklinde kodlanmistir. Katilimeilarin yaglari 35
ile 48 arasinda degismektedir ve hepsi annedir. Bir katilimer saglik sektoriinde, bir katilimer finans ydneticisi
olarak, bir katilimer satis sektoriinde ¢alistigini belirtmistir. Bir katilimci ev hanimi oldugunu, bir digeri ise 6grenci
oldugunu ifade etmistir. Geriye kalan dort katilimer ise farkli alanlarda 6gretmenlik yaptiklarini belirtmistir.
Goriigmede en ¢ok fikir beyan ederek katilim saglayan %14.94 (toplam katilim sayis1 17) ile birinci katilimeidir;
en az katilim saglayan ise %4.34 (toplam katilim sayist 8) ile dokuzuncu katilimecidir. Odak grup goriigmesi
sirasinda arastirmaci, goriismeyi dengeli ve herkesin soz alacagi sekilde yonetmeye 6zen gostermistir. Buna
ragmen her katilimer esit oranda paylasimda bulunmamistir. Bunun nedenlerinden bir tanesi de katilimcinin hem
yast itibariyle hem de ¢ocugunun yasi itibariyle daha ¢ok deneyime sahip olmasidir. Bir diger neden ise daha ¢ok
katilim saglayan katilimcilarin daha disa doniik ve daha ¢ok paylasim yapma ihtiyacina sahip olmalariyla
aciklanabilir. Ancak bu durumun goriigme 6ncesi belirlenebilmesi miimkiin olmamuistir.

Verilerin Elde Edilmesi

Aragtirmanin verileri, odak grup goriigmesi yontemiyle elde edilmistir. Katilimcilar arasindaki etkilesim
sayesinde daha derin ve zengin verilere ulasilmas1 miimkiindiir (Istk & Semerci, 2019). ilk olarak, belirlenen
Olciitlere katilimcilarin uygunlugunu tespit etmek amaciyla, dlgiitlerin yer aldigi bir form gdénderilmistir. Odak
grup goriismesinde veriler, yar1 yapilandirilmis goriisme formu ile elde edilmistir. Sorular Krueger’in (1997)
onerdigi sekilde, arastirmaci tarafindan hazirlanmistir. Odak grup goériismelerindeki sorularin belirli amaglar
bulunmaktadir ve bazi sorular digerlerine gore daha 6nemlidir. Bu dogrultuda agilis, giris, gecis, anahtar ve bitis
kategorilerinde sorular hazirlanmigtir. Odak grup goriismesinde katilimcilara agilis mahiyetinde “Kisaca kendinizi
tanitip, iistliin zekali/6zel yetenekli gocugunuzla ilgili neler sdylemek istersiniz?”, giris yapmak i¢in “gocugunuzun
diger cocuklardan ne gibi gelisimsel farkliliklari oldugunu diigiiniiyorsunuz?” ve gegis igin “Ebeveynlerin
¢ocuklarmin gelisimini desteklemesi i¢in sahip olmasi gereken beceriler dedigimizde akliniza neler gelir. Bu
beceriler iistiin yetenekli ¢ocugu olan ebeveynler i¢in nasil farkliliklar gosterir?” seklinde sorular sorulmustur.
Daha sonra anahtar sorulara gegilmis “Ustiin yetenekli ¢ocugun bir ebeveyni olarak ¢ocugunuzun gelisimini
desteklemek i¢in hangi becerilerinizi kullantyorsunuz? Sahip olmay1 dilediginiz beceriler hangileridir?” seklinde
daha temel sorular sorulmustur. Katilimcilara agilis ve kapanis sorular ile birlikte toplam 14 soru sorulmustur.
Olusturulan sorular i¢in iki uzman goriisiine bagvurulmustur. Bu uzmanlar, 6zel egitim alaninda nitel arastirma
yontemleri ve odak grup goriismelerinde deneyime sahip, Ozel egitim alaninda ailelerle caligmalar1 olan
akademisyenlerdir. Soru tiirleri ve sorulus sekilleri diginda sorularin igerigi ile ilgili iistiin yetenek alaninda ¢alisan
ve bu alanda doktora derecesine sahip bir akademisyenin de goriis alinmistir.

Odak grup goriismesi, aragtirmacinin gorev yaptigi iiniversitede, belirlenen giin ve saatte
gerceklestirilmistir. Katilimeilara kimliklerinin ve verdikleri yanitlarin gizli tutulacagi, isimlerin gizlenmesi igin
kendilerine K1, K2, K3 gibi kodlar verilecegi, yanitlarinin sadece arastirma amagl kullanilacag: ve verdikleri
yanitlarin daha sonra analiz edilebilmesi i¢in ses ve goriintii kaydi alinacagi belirtilmis ve onaylar1 alinmistir. Odak
grup goriismesi tam olarak iki saat 55 dakika ve 56 saniye siirmiigtiir. Baslangi¢ asamasinda arastirma ile ilgili
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bilgi verilmis, odak grup siireci anlatilmistir. Daha sonra katilimcilara kurallar anlatilmis, kisa bir yonerge
okunmus ve yukarda belirtilen giris sorulariyla baslanarak tiim sorular yoneltilmistir.

Verilerin Analizi

Verilerin analizi, igerik analizi yontemiyle ve NViVo programi kullanilarak gerceklestirilmistir. Bu
yontem, verilerin tanimlanmasint ve icerdikleri gerceklerin belirlenmesini amaglamaktadir. Benzer veriler
kodlanmig ve temalar olusturularak analiz edilmistir. Daha sonra, okunabilirlik i¢in diizenlenmis ve orneklerle
desteklenmistir (Yildirim & Simsek, 2016).

Bu baglamda, goriismeden elde edilen veriler analiz edilmis ve arastirma sorusu dikkate alinarak
diizenlenmistir. Bu siirecte kodlar, temalar ve benzer temalar belirlenmistir. Ardindan, arastirmaci tarafindan
olusturulan temalar ve kodlar, bir uzmanla birlikte gézden gegirilerek kontrol edilmistir.

Arastirmacinin Rolii

Nitel arastirmalarda, aragtirmacinin uzmanlik alani, deneyimi ve yetkinligi inandiricilik agisindan
onemlidir (Patton, 2002). Bu baglamda, arastirmacinin UY ¢ocuklar ve ebeveynleriyle ilgili 22 yillik ¢alisma
deneyimi bulunmaktadir. Arastirmaci, bilimsel ¢aligmalarmin bir béliimiinde UY ¢ocuklarin ebeveynlerine
yonelik egitimler diizenlemistir. Ayrica, UY ¢ocuklarin aileleriyle ilgili yapilan yiiksek lisans tezlerinde
danigmanlik gdrevini de listlenmistir.

Mevcut arastirmada arastirmaci, arasgtirmanin planlanmasi ve duyurulmasi agamasindan itibaren siireci
yonetmektedir. Arastirmaci slirecin basindan itibaren katilimcilarin rahat hissedebilecekleri bir ortam yaratmustir.
Goriisme Oncesinden katilimcilar igin ¢ay kahve ikrami yapilmistir. Bu siire zarfinda giiven olusturmak adina
sohbet edilmistir. Odak grup goériismesi daha 6nce planlandig1 saatte baglamistir. Arastirmact gériismenin basinda
uyulmasi gereken kurallardan ve etik ilkelerden bahsetmistir. Ses ve video kaydi i¢in katilimeilarin izinlerini almis
ve onay formlarini imzalamalarini istemistir. Ayrica tim katilimcilart siirece dahil etmek ve sorulara yanit
vermeleri konusunda cesaretlendirmistir. Katilimcilarin birbirlerini elestirdikleri noktalara uygun bir dille
miidahale ederek kurallart hatirlatmigtir. Calisma sonunda katilimcilara tesekkiir mahiyetinde istiin yetenekliler
alanryla ilgili bir kitap hediye edilmistir.

Arastirmada Giivenirlik ve Gecerlik

Nitel arastirmalarda, etik ilkelere uygun davranmanin ¢aligmanin gegerligini ve giivenirligini destekledigi
bilinmektedir (Merriam, 2009). Bu baglamda, Creswell’in (2017) belirttigi etik konular dogrultusunda Istanbul
Medeniyet Universitesi’nin 05.06.2023 tarihli ve 2023/05-01 sayil1 belge ile etik kuruldan onay alinmustir. Onay
alindiktan sonra, katilimcilara detayli bilgi verilmis ve onam formunu imzalamalari istenmistir. Katilimcilar
tamamen gonillilik esasina dayanarak arastirmaya katilmislardir. Katilimeilarin gizliligi ve giivenligi icin
kimlikleri agiklanmayacaktir.

Ic gecerlilik icin, uzun etkilesim, amag¢ dogrultusunda veri toplama siireci, cesitleme, uzman
degerlendirmesi ve katilimcilar tarafindan onaylanan iiriin gibi asamalar izlenmistir (Lincoln & Guba, 1988). Nitel
caligmalarda, katilimcilar aragtirmacinin etkisi ve yonlendirmesi altinda olabilirler (Y1ildinm & Simsek, 2016). Bu
nedenle aragtirmact, katilimeilarla gériisme oncesinde ve sirasinda ayrintilt bir sekilde iletisim kurarak etkilesimi
arttirmistir, boylece uzun etkilesim saglanmistir. Kapsam gegerliligi i¢in, arastirmaci tarafindan hazirlanan yar
yapilandirilmis goriisme formu, arastirmada yer almayan iki farkli uzmandan goriis alinarak diizenlenmistir.
Analiz asamasinda, kodlayicilar arasi giivenilirligi belirlemek i¢in Miles ve Huberman formiilii kullanilmustir.
Uzmanlar arasindaki kodlama uyumu .85 olarak tespit edilmistir, bu da analiz gegerlik onay1 sunmaktadir. (Miles
& Huberman, 1994). Bu iki 6nlem alinarak uzman degerlendirilmesi de saglanmistir.

Calismanin giivenirligini saglamak icin tutarlik ve dogrulanabilirlik goz onlinde bulundurulmustur
(Arslan, 2022). Bunun i¢in aragtirmanin basindan itibaren, ¢alismanin yontemi, sorularin bu yonteme uygunlugu,
caligma boyunca sergilenen titizlik, tasarimin uzmanlarla {izerinden gecilmesi gibi 6nlemler alinmistir (Ravitch &
Carl, 2019). Ek olarak, kodlayicilar arasi tutarlik da test edilerek tutarlilik saglanmigtir (Creswell, 2016).
Dogrulanabilirlik, 6zneler aras1 anlasmay1 ifade etmektedir (Lincoln & Guba, 1985). Birden fazla arastirmacinin
bir durum iizerinde hemfikir olmasi ve arastirmacinin titizlikle yuriittigi siirecin acik ve seffaf olmasi
dogrulanabilirligi desteklemektedir (Arslan, 2022). Bu baglamda aragtirmacinin ortaya ¢ikan temalari uzmanlara
gostererek goriigleri alinmis ve hemfikir olduklari belirlenmistir.
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Bulgular

UY ¢ocuga sahip ebeveynlerle yapilan goriisme sonucunda, konusulanlar yaziya dokiilmiis ve analiz
edilmistir. Bu sekilde, alt1 temaya ulasilmistir. Tablo 2°de temalar, alt temalar, alt temalara iligkin vurgulayici ifade
ve ifade 6rneklerine yer verilmistir.

Tablo 2
Temalar, Alt Temalar, Alt Temayr Vurgulayict Ifade ve Ifade Ornekleri
Tema Alt tema Alt temaya iliskin

vurgulayici ifade Alt temaya iligkin vurgulayict ifade drnegi

Ebeveynin kendini

tanima becerisi

Ebeveynin kendini gelistirmesi

Ebeveynin akista kalabilmesi

Ebeveynin ¢ocuguyla ilgili
beklentileri yonetebilmesi

Yetemiyoruz
Rayindan ¢ikiyor

Yiksek beklenti

“Once kendi 6z kaynaklarimzin farkinda
olmamiz gerekiyor.” (K5)

“Cok -meli-malilara takiliyoruz, rayindan
cikiyor her sey akista kalmaliyiz.” (K8)

“O gok zeki.” (K8, K5)

UY ¢ocugunun

Cocugunun duygusal ihtiyaglarini
karsilamasi

Duygulara erismek

“Cocugumun duygularini anlamak, empati
kurabilmek isterim.” (K1)

- b - “Sen nasilsin su anda? Duygularinin
psikolojik Cocugunun duygusal Duygularimi
- - 9 . . . . farkinda mism? Sormak anlamak
saglamligini okuryazarligini desteklemesi yonetebilmesi s
isterim.” (K5)
destekleme «_..oglum satrangta yenetekliydi am
becerisi Cocugunun yetersizlik hissi ile bag --Oglumm satrangta yenctexiydi ama "
. Satrang yenilmisti ne yapacagimi bilemedim.
etmesine destek olmasi (K1)
UY cocugunun Cocugunun sorumluluk Odev “...0devlerini tek basina yapsin
otonom dgrenme  kazanmasina destek olmasi istiyorum.” (K9, K1, K10)
ve 0z Cocugunun basarisizlikla bag crr . N
diizenlemesini etmesi ve motive olmasina destek Caba Hi¢ motivasyonu yok.” (K1, K8)
destekleme Cocugunun hedef koymasina Ornek “Kendimden 6rnek olmaya galigiyorum,
becerisi destek olmast hedefimiz var tatile gidecegiz.” (K5)
- o . . “Ne istedigini, neye yatkin oldugunu
Cocugunun yetenegini fark etmesi ~ Analiz analiz etmeye calistyorum.” (K8)
. C “...pek cok etkinlige katilmas, farkli
- o Cocugunun yetenek gelisimini . Lo
UY ¢ocugun - Planlama seyleri denemesi igin planlama
desteklemesi s
yetenek yapiyorum.” (K2)
gelisimini Cocugunun yetenek siirecini “O kadar ¢ok etkinlige katilmak istiyor ki
destekleme £ y Zaman yOnetimi benim zamani nasil yonetebilecegimi
becerisi planlamast

Cocugunun ¢ok yonlii olmasiyla

ogrenmeye ihtiyacim var.” (K1)
““‘Cok farkl ilgi alan1 var, nasil

. Yonlendirme yonlendirecegimi, hangisine dncelik
bas etmesine destek olmasi PP vy
verecegimi bilemiyorum. *’ (K6)
Cocugunun es zamanli olmayan “...ben erken cinsellikle ilgili ne
gelisimi ile bag etmesine destek ~ Cinsellige ilgi yapacagimi bilemiyorum. Nasil egitim
UY ¢ocugunun olmasi vermeliyim?” (K2)
sosyal gelisimini  Cocugunun uyum sorunlari ile bag igekapanik “...cok icekapanik ne yapacagimi
destekleme etmesine destek olmasi bilemiyorum.” (K7)
rileri e “ i i
becerileri Cocugunun arkadas iliskilerini _ Arkadagini artyor gelsin oynasn}lar diye
v . . Reddedilme ama reddedildiginde ne yapacagimi
yonetebilmesine destek olmasi . v,
bilmiyorum.”” (K2)
UY ¢ocuguna o . . . « . ..
mentorluk etme Cocuguna rehberlik edebilmesi Gelecek ...ilerde karsilasabilecegi zorluklarla
becerileri (gelecek icin) ilgili ona yardime1 olmak isterim.” (K7)

Ebeveynin Kendini Tanima Becerisi

Aragtirma sorusuna iliskin ulasilan ve ebeveynlerin kendilerini tanima becerisiyle ilgili olan bu tema ile
ilgili ii¢ alt temaya ulasiimistir. Bunlar, ebeveynin kendini gelistirmesi, ebeveynin akista kalabilmesi ve ebeveynin
¢ocugu ile ilgili beklentileri yonetebilme alt temalaridir.
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Ebeveynin Kendini Gelistirmesi

Katilimeilarin neredeyse tamami (K1, K2, K3, K4, K5, K7, K8) kendilerini akademik, kisilik 6zellikleri
ve iletisim becerileri agisindan gelistirmeleri gerektigine inanmaktadir. Bazilar1 bunu ¢esitli kaynaklardan saglamis
olsa da, bunun yeterli olmadigin1 vurgulamaktadir. Ozellikle bir katilimes, giivenilir bilimsel kaynaklardan bilgi
edinerek kendini gelistirmeye caba gosterdigini, ancak bu c¢abanin da yetersiz oldugunu belirtmistir (K1).
Katilimcilar, ¢gocuklarina yardimci olabilmek igin dncelikle kendi donanimlarini arttirmalart gerektigini ve kendi
duygularimi fark ederek ¢ocuklarina daha etkili bir sekilde destek olabileceklerini diisiinmektedir. Ayrica, bazilari
daha sabirli olmanin (K3) veya hem kendi hem de ¢ocuklarinin duygularint daha iyi anlama konusunda kendilerini
yetersiz hissettiklerini ifade etmektedir (K4). Katilimcilarin tamami, belirli zamanlarda psikolog, psikolojik
danigman, psikiyatr veya ¢ocuk gelisim uzmanindan bazen kendileri i¢in bazen de ¢ocuklart igin destek aldiklarint
belirtmislerdir. “Bu konuda benim en biiyiik derdim bilgi olarak her seyi Google’a sorabilirsiniz ama ben bir sey
soruyorum ona bana sesini yiikseltme diyor aslinda ben yiiksek sesle konusmuyorum ama o dyle algiliyor. iletisim
konusunda nasil yaklagmaliyim bilmiyorum.” (K2).

Ebeveynin Akista Kalabilmesi

Ug katilimei (K5, K8, K7) ¢cocugunun gelisimini destekleme siirecinde akisina birakmaktan ve bu akisa
uyum saglamaktan bahsetmistir. Bu katilimcilar, UY ¢ocuklarina yardimei olma konusunda kendilerini yetersiz
hissetmelerine ragmen, bir katilimcet bilgi ve donanimdan ziyade akista kalma becerisini gelistirmeyi arzuladigini
ifade etmistir (K5). Bu goriisii destekleyen bir diger katilimci, hem kendisinin hem de ¢ocuklarinin mindfulness
ve beden odakli sagaltim egitimi aldigini ve 6z sefkatin, anlik farkindaligin kendilerine olumlu etkileri oldugunu
belirtmistir. Bu tiir egitimlerin, UY cocuklaryla iletisimini olumlu yonde etkiledigini vurgulamistir (K8). Baska
bir katilimei ise akista kalmakta zorlandig1 i¢in, cocuguna siirekli miidahale etmesi gerektigini hissettigini ve akisi
birakirsa ¢ocugunun istiin yeteneklerinin gerileyeceginden endise ettigini belirtmistir (K7). “Bazen bilmemek
aslinda ¢ok daha iyi mesela ben keske diyorum o kadar ¢ok seyi okuyup bu bdyle olmali sunu sdyle yapmaliyim
baskisiyla yasamasaydim onu birakip biraz ana birakabilseydim yani ¢ok -meli -mali’ya takildiktan sonra is
rayindan ¢iktyor gibi.” (K5).

Ebeveynin Cocuguyla Ilgili Beklentileri Yonetebilmesi

Calismaya katilan ii¢ ebeveyn (K5, K3, K7) hem kendilerinin hem de toplumun UY ¢ocuklardan yiiksek
beklentiler i¢erisinde olduklarini ve bu durumu nasil yoneteceklerini bilemediklerinden bahsetmislerdir. Bir anne
(K5) toplumun UY cocuklar1 genellikle ¢ok zeki olarak gordiigiinii ve bu nedenle yiiksek beklentiler icinde
oldugunu, ancak c¢ocuklarin zeki olmalarina ragmen ¢ok ¢alismak zorunda olduklarini ifade etmistir. Diger bir
anne ise kendi UY ¢ocugundan beklentisinin ¢ok yiiksek oldugunu ve onun kendi standartlarinda ve hizinda
ilerlemesini istedigini ancak ¢gocugun buna karsilik veremedigi durumlarda karmasa yasadiklarini belirtmistir (K3).
“...0devini bitiriyor, ben daha fazlasini yapsin istiyorum, benim 6devim bitti diyor, 6gretmen bu kadar verdi diyor
daha fazlasini aragtirmiyor. Ben de RAM’dan destek aldim.” (K7).

UY Cocugunun Psikolojik Saglamhigimi Destekleme Becerisi

Yapilan analiz sonucunda, UY cocukta psikolojik saglamhig: destekleme becerileri ile ilgili bir tema
ortaya ¢ikmistir. Bu tema ile ilgili ii¢ alt temaya ulasilmistir. Bunlar; ¢ocugunun duygusal ihtiyaglari karsilamasi,
¢ocugunun duygusal okur yazarligini desteklemesi ve gocugunun yetersizlik hissi ile bag etmesine destek olmast
alt temalaridir.

Cocugunun Duygusal Ihtivaclarint Karsilamast

UY ¢ocuklarin duygusal ihtiyaglarini kargilamak, caligmaya katilan tiim ebeveynlerin en ¢ok ihtiyag
duydugu beceriler arasinda bulunmaktadir. Bir ebeveyn (K2), ¢ocugunun duygusal ihtiyaglariyla ilgili herhangi
bir sorun yagsamadiklarini belirtmis olsa da, gocugunun duygusal gelisiminin saglikli olup olmadigini anlayabilmek
igin psikiyatr goriisii aldiklarindan bahsetmistir. iki katilime1 (K5, K7) duygusal zekanin biiyiik dnem tagidigini ve
bu alanda ¢ocuklarina destek olmak istediklerini ifade etmiglerdir. “Hani diyorlar ya duygusal zeka daha 6nemli
mi diye, zeka tamam ama duygusal gelisimine nasil destek olacagiz iste ben mesela bilemiyorum.” (K7).

Cocugunun Duygusal Okur Yazarligini Desteklemesi

Psikolojik saglamligi destek becerisi temasi altinda yer alan ikinci alt tema ¢ocugunun duygusal okur
yazarlik olarak belirlenmistir. Ebeveynlerin hepsi UY ¢ocuklarin duygularii anlamada ve bu konuda onlara destek
olmakta zorlandiklarini ifade etmislerdir. Katilimeilardan ikisi (K1, K2) sinir koyduklarinda veya bir konuda
“hayir” deyip izin vermediklerinde ¢ocuklarinin onlarla empati kurabilmeleri istediklerini dile getirmislerdir.
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“Cocugumun duygularmin farkinda olmak, empati bunlar benim en kétii oldugum konu, ¢ok yardima ihtiyacim
var. Sen nasilsin su anda? Duygularinin farkinda misin? Sormak, anlamak isterim.” (K5).

Calismaya katilan ebeveynlerin duygusal okur yazarlik alt temasinda degindikleri bir diger konu da kaygi
(K5, K1), stresle baga ¢ikma, mitkemmeliyetcilik gibi ¢ocuklarinin yasadigi zor duygulari yonetme becerisiyle
ilgilidir. Katilimcilar bu zor durumlar1 yonetmede zorlandiklarini ve bu konuda becerilerinin yetersiz kaldigin
sOylemislerdir. “...elestirilmekten hoslanmayan ¢ok miikemmeliyetgi bir ¢ocuk, kaygi diizeyi de ¢ok yiiksek,
yapamadiginda direk aglama moduna giren bir gocuktu biz bunda ¢ok sikint1 yagadik.” (K9).

Cocugunun Yetersizlik Hissi ile Bag Etmesine Destek Olmast

Calismaya katilan ebeveynler bazen kendilerinin bazen de ¢ocuklarmin yetersizlik hissi ile bas etmede
zorlandiklarini ifade etmislerdir. UY cocuklarina yetemediklerini, bu durumun onlarda kaygiya neden oldugunu
belirtmislerdir. Yasadiklar1 yetersizlik hissinden o6tiirii psikolojik destek ya da danismanlik almalar1 gerektigini
diisiindiiklerini veya destek almak zorunda kaldiklarini ifade etmiglerdir (K5).

“Simurlarimi gelistirmeyi 6grendim, psikologdan destek aldim kardesini - gétiiriirken sunu fark ettim ben
de dominant bir anne tarafindan biiyiitiildiim hani 90 alip niye 100 degil denildi ve dedim ki ben boyle
olmak istemiyorum ben ve kendi ¢ocuguma sahip olduktan sonra da kendime su s6zii verdim ben annemi
su konularda ¢ok elestirdim ve ben boyle bir anne olmak istemiyorum o zaman ne yapabilirim, ne kadar
degismek istesem de hamurum o ve annemden geliyor psikologa gittim, ilk sdyledigi sey Once seni
degistirmemiz lazim.” (K5).

“Uzmanlar oglumun satrangta ¢ok yetenekli oldugunu sdylemisti. Turnuvalara katiliyor basarilar elde
ediyordu ta ki oraya ondan daha yetenekli bir cocuk gelene kadar, geldi ¢cocuk kendini gosterdi ve C.
direk kendini geri ¢ekti ¢iinkii hazmedemedi o yenilgiyi ben bu durumda ne yapacagimi bilemedim. Bir
seyleri atlamamak igin, yetersiz oldugumuzu diisiinerek psikolojik destek aldim.” (K1).

UY Cocugunun Otonom Ogrenme ve Oz Diizenlemesini Destekleme Becerisi

UY ogrencilerin zihinsel ve akademik gelisimlerine destek olmakla ilgili ebeveynlerin sahip olmak
istedikleri beceriler iin {i¢ tema belirlenmistir. Ebeveynler, UY ¢ocuklarina sorumluluk kazandirma, basarisizlikla
bas etme ve motivasyon ile hedef koyma konusunda destek olmak icin becerilere ihtiyag duyduklarimi
diisiinmektedir.

Cocugunun Sorumluluk Kazanmasina Destek Olma

Calismaya katilan bes ebeveyn (K9, K1, K10, K8, K2) UY ¢ocuklarina sorumluluk, kural koyma ve sinir
belirleme konularinda becerilere ihtiya¢ duyduklarini dile getirmiglerdir. Genel olarak, katilimcilar ¢ocuklarina
sorumluluk alma becerisini kazandirmak konusunda nasil hareket edeceklerini bilmediklerini ifade etmislerdir. Bir
katilimei (K9), UY ¢ocugunun sorumluluklarimnin farkina varmasini saglamak icin cesitli uyarilarda bulunmasima
ragmen basarili olamadigini belirtmistir. Katilimcilar sorumluluk kazandirmayi ¢ocugun 6dev yapmasiyla
iliskilendirmislerdir. Iki katilimc1 (K1, K9) ¢ocugunun &dev yapmak istememesi durumunda, zorla yapmak
zorunda kaldigindan bahsetmistir. Bir diger katilime1 (K8), kural ve sinir koyma konusunda kendisini yetersiz
hissettigini ifade ederken; bagka bir katilimc1 (K2) ise bu ¢ocuklar i¢in kurallarin mutlaka olmasi gerektigini
savunmustur. Katilimcilar, sinir ve kural koyma konusunda nasil davranmalar1 gerektigini bilmediklerini
belirtmiglerdir.

“...bir an 6nce yapayim da bitsin kurtulayim diye bir sey var bu ¢ocuklarin bazilarinda (6devlerle ilgili)
hani o bir yiik ¢linkii hemen acelecilik de oldugu i¢in... Tiirk¢e dersinde su an mesela {igiincii sinifta
deyimler ve atasdzleri konusu tam giindemde iste onunla ilgili bir 6dev hazirlamamiz gerekiyordu daha
dogrusu onun hazirlamasi gerekiyordu tamamen biraktim.” (K1).

Cocugunun Basarisizlikla Bag Etmesi ve Motive Olmasina Destek

UY Cocugunun otonom dgrenme ve 6z diizenlemesini destekleme ana temasi altinda, UY ¢ocuklarin
ebeveynlerinin ¢ocuklarindaki motivasyonsuzluk ve basarisizlikla bas etme durumlarindan bahsettikleri
goriilmektedir. Katilimeilar diger konularda oldugu gibi basarisizlikla bag etme ve motivasyon konusunda da
kendilerini yetersiz gordiiklerinden ve destege ihtiya¢ duyduklarindan bahsetmislerdir (K2, K8, K1, K2).
Katilimcilarin bu konuda ¢ocuklarini desteklemek i¢in ¢aba sarf ettikleri, ancak kendilerinden emin olmadiklari,
bir uzmandan onay alma geregi duyduklar1 goriilmektedir. “Bizde &6diil ceza sistemi var, motivasyonunu dyle
saglamaya caligtyoruz. Istekleri igin neler yapmasi gerektigini konusuyoruz. Ama bazen hi¢ motivasyonu yok
boyle devam ederse ne yapmamiz gerekir.” (K8).
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Calismaya katilan iki ebeveyn (K1, K2) cocuklarinin zorlandiklarinda kolaylikla pes ettiklerini ve
basarisiz  olduklarinda bu durumu kabullenemediklerini belirtmistir. Aym zamanda, UY ¢ocuklarin
mitkemmeliyetcilik egilimleri, hatalara tahammiilsiizliikleri ve zorlandiklarinda hemen pes etme egilimleri gibi
6zelliklerinin ebeveynleri zorladigi gorillmektedir. Bir katilimei bu durumu su sekilde ifade etmektedir: “Simpsons
karakterlerinden bir tanesi a¢iyor bir yerden ¢izmeye ¢alistyor ya inanin bir top kagit bir aksam da bitti ¢linkii bir
tane g6z yapiyor aynisi olmadi bir daha bir daha bir daha bir daha bir daha... hazmedemiyor.” (K1). Bir diger
katilimci ise “Yaptig1 seyde en ¢ok zorlandigi andan itibaren vazgegmesini engellemekle ugrastyorum su anda
tekvandoya gidiyor zorlasinca 6tekine basliyor, 6tekine basliyor.” (K2) seklinde ifade etmektedir.

Cocugunun Hedef Koymasina Destek Olmasi

Otonom &grenme ve 6z diizenleyici 6grenmeyi destekleme temasinda alt tema olarak hedef koymaya
destek olma temas ortaya ¢ikmustir. Calismaya katilan iki ebeveyn (K5, K8) UY ¢ocuklarinin hedef belirleme
stireclerine destek olduklarindan bahsetmistir. Katilimcilarin ¢ocuklarmin hedef koymaya destek olmalar1 igin
kendi hayatlarindan 6rnekler verdikleri goriilmektedir.

“Nasil bir tatil hayal ediyorsun? Diye soruyorum sonra o zaman kigi nasil degerlendirecegiz nasil
calismamiz lazim hedeflerini onun koymasina destek vermeye ¢alistyorum. Onun hayati, 6grencilik
hayati, onun Odevleri, 6devini yapmiyorsa ben sadece hatirlatiyorum. Kendimden &rnek olmaya
caligtyorum, hedefimiz var tatile gidecegiz.” (K5).

“Su anda 7 yasinda olmasina ragmen sanal hayalleri var siirekli. Cok hareketli ama ona ragmen kurallara
cok uyan kurallar1 dinleyen bir yapisi var o hareketli yapisini o kontrol ediyor. Cok hedef odakli oldugunu
fark ediyorum ilgi alanlar1 fazla da olsa en ¢ok ilgi duydugu seyde sebat edebiliyor onu fark ettim bu
konuda hedef koyarken ona yardimci oluyorum.” (K8).

UY Cocugunun Yetenek Gelisimini Destekleme Becerisi

Yetenek gelisimini destekleme becerileri konusunda dort alt tema ortaya ¢ikmistir. Bunlar; yetenegi fark
etmeye yonelik beceriler, yetenegi gelistirmeye yonelik beceriler, yetenek siirecinin planlanmasi ve ¢ok yonli
olmakla bas etmek becerileridir.

Cocugunun Yetenegini Fark Etmesi

Calismaya katilan ebeveynlerden iigli, UY ¢ocugunun yeteneklerini fark etme konusunda endiseli
olduklarint ve c¢ocuklarindaki yetenekleri fark edemeyeceklerinden korktuklarini belirtmislerdir. Bu noktada
yetenegin ortaya ¢ikmasi i¢in uygun ortami bulamayabileceklerinden de bahsederek, dogru ortami bulmalarini
nasil saglayabilecekleri konusunda kendilerini yetersiz hissettiklerini ifade etmislerdir.

Bir ebeveyn endisesini “yetenegin hi¢ ortaya ¢ikmamasi” veya “heniiz bir yetenegi yok” seklinde
paylasmistir (K4). Bagka bir ebeveyn ise “onu izliyorum, ne istedigini, neye yatkin oldugunu analiz etmeye
calistyorum.” (K8) seklinde kendini ifade etmistir. Baska bir ebeveyn “iistiin yetenekli cocuk nedir? Ustiin zeka
nedir? Zeka midir yetenek midir ¢ok karigiyor aklim.” (K1) seklinde kendini ifade ederek bu konuda alan yazinda
bulunan tartigmalara da deginmistir.

Cocugunun Yetenek Geligimini Destekleme

Caligmaya katilan ebeveynler UY g¢ocuklarinda yetenek gelisimini destekleme alt temasi altinda
koreltmemek igin ¢aba sarf ettiklerini, motive etmeye calistiklarini ve, 6gretmenlerin ve uzmanlarin 6nerileri
dinlediklerini ifade etmistir. Ayrica bir katilime1 ¢ocugunun yeteneklerinin kdrelmesinden endise ettigini ve
bununla nasil bas edebilecegini, yetenegin korelmemesi i¢in neler yapmasi gerektigini bilmedigini bu konuda
destege ihtiyaci oldugunu belirtmistir (K5). ““...yetenek gelisimlerini desteklemek i¢in A. i¢e kapanik oldugu i¢in
Ogretmeni yazarlik atdlyesine gitmesini onerdi. Cok faydaland: ikinci donem farkli atdlyeler agildi ve A’ya
hangisini istersin diye birlikte ona danigarak sectik, kendisi yonlendirdi bizi.” (K7).

Cocugunun Yetenek Siirecini Planlamast

Katilimeilarin gocuklarin yetenek siirecini planlayabilmek adina zaman yonetimi becerilerine (K1, K6,
K?7) ihtiya¢ duyduklari belirlenmistir. Hem kendileri hem de ¢ocuklari i¢in bu becerilerin énemine deginmisglerdir.
Ozellikle birden fazla ilgi alanina sahip ¢ocuklari olan ebeveynler, bu becerinin eksikligini yogun bir sekilde
hissettiklerini vurgulamistir (K5, K2, K1). “zaman yonetimi yapsak da ne olursa olsun onlar adina onlar onu
yapmak konusunda zorlaniyorlar hayatlarinin devamini da bence zorlanacak hep belki planlama becerim daha iyi
olsaydi ona yetenek gelisiminde desteklemek isterdim” (K7).
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Cocugunun Cok yonlii Olmasiyla Bag Etmesine destek olmasti

Calismaya katilan ebeveynler genel anlamda ¢ocuklarinin ¢ok yonlii olmasindan ve bunu g¢ok iyi
yonetemediklerinden bahsetmistir. Cocugun c¢ok yonliiliigiinden kaynakli olarak pek ¢ok etkinlige katilmasi
gerektiginden ve bu durumun esler arasinda da saglikli gérev paylasimini gerektirdigini vurgulamiglardir. Hem
cocuklarinin hem kendilerinin hangi etkinlige gitmesi gerektigini se¢me noktasinda zorlandiklarini ve karar
verirken zorlandiklarini bunu ydnetebilme becerisine sahip olmak istediklerinden s6z etmislerdir.

Calismaya katilan bir ebeveyn (K8), UY ¢ocugunun ¢ok yonlii dogasina iliskin deneyimini su sekilde
ifade etmistir: “Cok hedef odakli oldugunu fark ediyorum, ilgi alanlari fazla da olsa en ¢ok ilgi duydugu seyde
sebat edebiliyor, onu fark ettim.” Diger bir ebeveyn ise (K6), UY g¢ocugunun c¢ok yénliiliigiiniin zaman
yonetiminde sorun yasamasina neden oldugunu ve hangi yetenek alanlarina dncelik vermesi gerektigi konusunda
cocuguna destek olamadigindan bahsetmistir. Bu durum, UY cocuklarin ¢ok yonlii olmasinin ebeveynler
tarafindan hem olumlu hem de olumsuz bir sekilde degerlendirildigini gostermektedir.

UY Cocugunun Sosyal Gelisimini Destekleme Becerileri

Ebeveynler, sosyal becerileri destekleme noktasinda deneyimleri soruldugunda verdikleri yanitlar {ig alt
temada toplanmustir. Bunlar; ¢ocugunun es zamanli olmayan gelisimi ile bas etmesine destek olmasi, cocugunun
yasadig1i uyum sorunlariyla bas etmesine destek olmasi ve gocugunun arkadas iliskilerini yonetebilmesine destek
olmasi alt temalaridir. Katilimcilar bu alanlarda becerilere ihtiya¢ duyduklarindan s6z etmistir.

Cocugunun Es Zamanl Olmayan Gelisimi ile Bag Etmesine Destek Olmast

Es zamanli olmayan gelisim, UY ¢ocuklarin gelisim siireglerinin bir pargasi olarak tanimlanmaktadir. Bir
katilimer (K2), gocuguna erken cinsellik egitimi verme gerekliligini diisiindiigiinii ancak bu konuda ne yapmasi
gerektigini ve ne zaman harekete gecmesi gerektigi konusunda belirsizlik yasadigini ifade etmistir. Diger bir
ebeveyn (K1), ¢ocugunun sinif atlatilmasi nedeniyle daha biiylik ¢ocuklarla ayni ortamda olmasinin, 6zellikle
ergenlik doneminde nasil ele alinmasi gerektigi konusunda endiseler yasadigini ve bu durumun kendisini tedirgin
ettigini dile getirmistir. “Erken cinsellik ¢iinkii mental olarak evet ilerde ama biiyiik arkadaslariyla oturup
konustugu konular bambagka. Yani tik tokta konusulan seyler fiziksel farkindaliklar cinsellik. Bu nedenle ben
erken cinsellikle ilgili ne yapacagimi bilemiyorum. Nasil egitim vermeliyim?” (K2).

“...1yi geldi gergekten orada o yas grubuyla olmasi ama mesela babast gétiiriip getiriyor gozlemlerine
gore oraya ortaokul 6grencileri de geliyor diyor ki daha ¢ok onlarla birlikte oyun oynamak istiyor mesela
benim su anda en ¢ok bizi tedirgin eden diyebilirim kism1 burasi.” (K1).

Cocugunun Uyum Sorunlariyla Bag Etmesine Destek Olmast

Sosyal uyum, sosyallesme, farkli cocuklarla etkilesime girebilme, i¢e kapaniklikla basa ¢ikma ve kendini
ifade etme gibi konular, ebeveynlerin bu konu hakkindaki yasadiklar1 deneyimleri gostermektedir (K6, K8, K7).
Bir ebeveyn (K6), cocugunun farkli ¢ocuklarla etkilesim kurabilmesi i¢in kendinden 6diin verdiginden
bahsetmektedir. Baska bir sorun da UY ¢ocuklarm ice kapanik davramslaridir. iki ebeveyn (K8, K7), cocuklarimin
ice kapanikligina kargin nasil destek olacaklarini arastirdiklarini ifade etmistir. Birisi ¢ocugunu drama kursuna
yazdirmistir (K8), digeri ise ¢ocugunun ige kapanikligiyla basa ¢ikma konusunda belirsizlik yasadigini dile
getirmigtir (K7). Bir diger ebeveyn yine uyum sorunlarina deginerek, ¢ocugunun oOgretmenini siirekli
elestirdiginden bahsetmistir (K6). “Normalde 6zel hayatimda asla goriismek istemeyecegim, zamanimi verdigime
degmeyecek insanlarla goriisiiyorum, farkli ¢ocuklarla birlikte olsun, hep ayni ¢ocuklarla iletisim kurmasin diye
ben fedakarlik yaptigimi diistiniiyorum.” (K6).

Cocugunun Arkadas Iliskilerini Yonetebilmesine Destek Olmast

Katilimeilarin ¢ocuklarinin gelisimine destek olabilmek i¢in ihtiya¢ duyduklari bir diger 6nemli konu,
arkadas iliskilerini ydnetebilmelerine yardimci olma becerileridir. iki ebeveyn (K2, K3) 6zellikle reddedilme,
zorbalik ve daha biiyiiklerle arkadaslik etme gibi konularda UY ¢ocuklarmi destekleme becerilerine ihtiyag
duyduklarindan bahsetmistir. Bir katilime1, UY g¢ocugunun arkadaslarinin bilgi diizeyini kiigiimsedigini ve buna
nasil tepki vermesi gerektigini bilmedigini belirtmistir. Ayn1 katilimei, ¢gocugunun reddedildigi durumlarda ona
nasil destek olmasi gerektigini de bilmedigini ifade etmistir. Diger bir katilimci (K1) ise ¢ocugunun fazla
konusmasinin arkadaslik iligkilerini olumsuz etkiledigini vurgulamistir. “Cok fazla anlatmak istiyor ¢ok konusmak
istiyor bildigi bir seyi baskasina aktarmak istiyor bekle diyorum sakin, ama o durmak istemiyorum sana onu
anlatmak istiyorum diyor ama arkadaglari bunu nasil karsiliyor bilmiyorum.” (K1).

Leana-Tascilar ERKEN GORUNUM



USTUN YETENEKLI COCUGA SAHIP EBEVEYNLERIN COCUKLARININ GELISIMINT DESTEKLEMEK 12
ICIN IHTIYAC DUYDUKLARI BECERILERIN BELIRLENMES]

UY Cocuguna Mentorluk Etme Becerileri

Aragtirmada ortaya ¢ikan son ana tema UY ¢ocuguna mentorluk etme becerileridir. Bu ana tema altinda,
rehberlik edebilmek alt temasi ortaya ¢ikmistir. Katilimcilar bu konuda zorlandiklarini ve becerilere ihtiyag
duyduklarini belirtmistir.

Cocuguna Rehberlik Edebilmesi (Gelecek i¢in)

Ug ebeveyn (K2, K7, K5), gelecekte ¢ocuklarina nasil yardimei olabileceklerini onlara nasil rehberlik
etmeleri gerektigini bilmediklerinden sz etmistir. Katilimcilardan biri (K5), cocuguna gelecek i¢in nasil yardime1
olabilecegini bilmedigini ve bu durumun onda kaygi yarattigii ifade etmistir. Bir diger ebeveyn ise
karsilagabilecegi zorluklarla ilgili cocuguna destek olmak istedigini ancak bu becerilere sahip olmadigini dile
getirmistir (K7). Bir ebeveyn bu kaygisini su sekilde ifade etmistir: “Bu ¢ocuklar1 ben geceye benzetiyorum ciinkii
kasirga m1 olacak sel mi olacak ne olacak, ne gelecek neye karsi hazirlikli olmam gerekiyor benim bilmiyorum
gelecekte ne olacak bilinmez....” (K2).

Tartisma

UY ¢ocuga sahip ebeveynlerin cocuklarmin gelisimlerini desteklemek igin ihtiya¢ duyduklar1 becerileri
ortaya koyabilmek amaciyla yapilan bu nitel ¢caligmada, ebeveynlerin deneyimleri alt1 ana temada sunulmustur;
ebeveynin kendini tamima becerisi, UY ¢ocugunun psikolojik saglamhigini, otonom égrenme ve 6z diizenlemesini,
yetenek gelisimini, sosyal gelisimini destekleme ve mentorluk etme becerileri. Calismaya katilan ebeveynler UY
bir ¢ocuga sahip olmanin kendilerini siirekli gelistirmeyi gerektirdigini, bazen yetersiz hissettiklerini ve
cocuklarma yeterli olmadiklarini ifade etmislerdir. Ayrica ebeveynler, UY cocuklarin duygusal ihtiyaclarim
kargilayabilme becerilerinden bahsetmis ve en ¢ok bu konuda zorlandiklarini vurgulamiglardir. Ders ¢aligma
aligkanlig1 edindirme, sorumluklarini yerine getirme ve ¢ocuklarini disipline etmek konularinda zorlandiklarini
dile getirmislerdir. Ek olarak, ¢cocuklarinin sahip olduklar1 yetenek alanlarni fark etme ve desteklemek ile ilgili
becerilere de ihtiyag duyduklarint belirtmislerdir. Son olarak, ¢ocuklarinin sosyal becerilerini destekleme ve
geleceklerini  sekillendirme konusunda mentorluk edebilme becerisine sahip olmalarinin 6nemine vurgu
yapmiglardir.

UY cocuga sahip ebeveynlerin ihtiyag duyduklar1 beceriler baglaminda, ebeveynin kendini tanima
becerisi temasi altinda, ebeveynler kendilerini tanima ve kendilerini hem akademik olarak hem de kisilik
ozellikleri acisindan gelistirmeleri gerektigini ortaya koymustur. Bunun i¢in ruh sagligi uzmanlarindan (psikolog,
psikiyatr gibi) destek aldiklarini belirtmislerdir. Kendini tanima temasi altinda ebeveynler bazen akista
kalabilmenin ve gok bilgi edinmekten ziyade akigla hareket edebilmenin 6nemine dikkat ¢ekmistir. Cocuklartyla
olan etkilesimlerini iyilestirmek icin iletisim becerilerini gelistirmeleri gerektigini ifade etmislerdir. Ayrica, UY
cocuklartyla ilgili beklentilerini yonetme becerisine sahip olmay1 da arzuladiklarini belirtmislerdir. Hnat’a (2018)
gdre ebeveyn beklentileri UY bireylerde mitkemmeliyetcilik ve stres yaratmaktadir. Buna ek olarak Peebles ve
digerlerinin (2023) ¢alismalari, UY ¢ocuga sahip ebeveynlerin psikolojik destek arayisina girdiklerini ve bazen de
yalnizlagtiklarini ve ¢ocuklarina destek olmak i¢in kendilerini gelistirme arayisinda olduklarini géstermektedir.
Arastirmacilar bu durumlarin ebeveynlerde tikenmislige neden oldugunu vurgulamaktadir.

Arastirmada, UY ¢ocuga sahip ebeveynlerin cocuklarmnin psikolojik saglamhigini destekleme becerileri
temasinda, ebeveynlerin kendilerini bu alanda yetersiz hissettikleri ve g¢ocuklarmin duygusal ihtiyaglarini ve
duygusal gelisim 6zelliklerini anlamalar1 gerektigini belirttikleri goriilmektedir. Bu bulgu Karnes ve digerlerinin
(1984) arastirmastyla uyumludur. Karnes ve digerleri (1984), UY cocuga sahip ebeveynlerin, ¢ocuklarmin
duygusal zorluklarinin normal yasitlarindan daha yogun oldugunu diisiindiiklerini ve destek aradiklarini ortaya
koymustur. Ayni sekilde Renati ve digerleri (2016) ebeveynlerin, ¢ocuklarinin duygularini yonetmelerine yardimet1
olmakta zorlandiklarini rapor etmislerdir. Bu tema altinda, ebeveynler cocuklarinin duygusal gelisimini daha iyi
anlayabilmek i¢in duygusal okuryazarlik becerilerine sahip olmalar1 gerektigini diisiinmektedir. Benzer bir bulgu,
Braggett ve digerlerinin (1983) ¢alismasinda da bulunmustur. Arastirmacilar UY cocuga sahip anne-babalarin
cocuklarini etkileyen sosyal duygusal etmenleri anlamak istediklerini belirtmektedir. Mevcut aragtirmanin sonucu
Ogurlu ve Yaman’in (2013) ebeveynlerin miitkemmeliyetgilik ve asirt duyarlikla bas etmede zorlandiklarini
gosteren bulgulariyla uyumludur.

Cocuklarmin psikolojik saglamligin1 destekleme ihtiyaglar1 temasinda bir diger 6nemli nokta,
¢ocuklarinin yetersizlik hissi ile basa ¢ikmalarinda onlara destek olabilmek i¢in becerilere ihtiyag duymalaridir.
Yetersizlik hissi ve UY ¢ocuklar hakkinda ¢ok fazla arastirmaya rastlanmamustir. Bu konudaki nadir arastirmadan
biri olan Jabbari ve digerlerinin (2021) ¢alismasi, ebeveynin psikolojik kontroliiniin, UY g¢ocugun duygusal
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gelisimini olumsuz etkileyen bir tarz olarak tanimlandigini ve ebeveyn psikolojik kontroliiniin ve yetersizlik
hissinin akademik basariyr onemli dl¢lide etkiledigini gostermektedir. Bu nedenle ebeveynlerin ¢ocuklarinda
yetersizlik hislerinin farkinda olmalar1 icin ihtiya¢ duyduklari becerileri gelistirmelerinin ¢ok dnemli oldugu
sOylenebilir.

Arastirmada, UY ¢ocuga sahip ebeveynlerin cocuklarinin otonom 6grenme ve iz diizenlemeyi destekleme
becerileri temasinda, ebeveynlerin ¢ocuklarina sorumluluk kazandirma, basarisizlikla basa ¢itkma ve motivasyon
ile hedef belirleme konularinda becerilere ihtiyag duyduklari ortaya ¢ikmistir. Reis ve digerlerinin (1992) ifade
ettigi gibi UY cocuklar, akademik olarak yeterince zorlanmadiklarinda &devlerini yapmak istememe ya da
sorumluluklarini yerine getirme konularmnda sorunlar yasayabilir. Mevcut arastirmada, ebeveynlerin UY
¢ocuklarinin 6zellikle 6devlerini yapmadiklar: zaman nasil davranmalari gerektigini bilemediklerini ifade ettikleri
goriilmiistiir. Ustiin yetenekli cocuklarmn meraklarmin perginlenmesine, ilgi alanlarmin zenginlestirilmesine
ihtiyaglar1 vardir. Belirli bir konuda derinlemesine ilgi duymaya basladiklarinda gerek sistemli ¢alismak gerekse
ulasilan kaynaklarin giivenirligini saglama noktasinda ebeveynler ilk yol gostericilerdir. Bu nedenle ebeveynlerin
¢ocuklarinin otonom 6grenme siireglerini nasil destekleyebileceklerine dair becerilere sahip olmalari cocuklarinin
gelisimi i¢in yararli olacaktir.

Arastirmada ebeveynler UY cocuklarmin motivasyonlarmi saglamada zorlandiklarini, ddiil ve ceza
kullanildiklarint sdylemistir. Garn ve digerleri (2010) de ebeveynlerin iyi niyetlerine ragmen g¢ocuklarmin
igsellestirilmis akademik motivasyon bigimlerinin gelisimini desteklemekte yetersiz kaldiklarini belirtmistir. Bu
baglamda, ebeveynlerin gocuklarinin bu becerilerini gelistirmek i¢in destege ihtiyaglari oldugu ortaya ¢ikmustir.
Ebeveynler ayrica ¢ocuklarina hedef belirleme konusunda yardimei olduklarini ve birlikte hedefler belirlediklerini
ifade etmistir. Bu bulgular, Csikszentmihalyi ve Larson’un (1984) calismasinda UY ergenlerle yapilan ve
ebeveynlerin hedef belirleme konusunda yardimci olmaya calistiklarini vurguladigi ¢alisma ile uyumludur.
Bununla birlikte ebeveynler her zaman nasil dogru hedef belirleyeceklerini ya da 6ncelik belirleme ve plan yapma
noktasinda yol gosterici olurken dogru hareket edip etmediklerini bilmeyebilir. Bu nedenle ¢ocuklarinin
motivasyonlarint canli tutma, hedef belirlemelerine destek olma konularinda stratejilere ihtiyag duyabilirler. Bu
stratejilerin ebeveyn egitim programlarindan yer verilmesi gerekir.

Arastirmada, UY c¢ocuga sahip ebeveynlerin g¢ocuklarinin yetenek gelisimini destekleme becerileri
temasinda, yetenegi fark etme, yetenek gelisimini desteklemede ve ¢ok yonlii olmasiyla bas etmede zorlandiklarini
ve bu alanda becerilere ihtiyag duyduklarini belirtmislerdir. Ogurlu ve Yaman (2013) da ebeveynlerin yetenek
gelistirme programlarmin eksikligi nedeniyle bu alandaki rehberlik ihtiyaclarindan bahsetmektedir. Ayrica, UY
¢ocuklarin ¢cok yonlii olmalarmin, farkli yeteneklere sahip olmalarinin ebeveynlerin islerini zorlastirdigina dikkat
¢ekigmistir. Bu durum, hem karar verme (hangi etkinlige yazdirmam daha iyi olacak) hem de zaman yénetimi (tim
bu farkli etkinliklere ne zaman gidecek) agisindan zorluklar yasanmasina sebep olmaktadir. Morawska ve
Sanders’in (2009) arastirmalar1 ebeveynlerin karar verme ve zaman yonetimi konularinda zorlandiklarini ve destek
arayist i¢inde olduklarini gostermektedir. Ebeveynler, ¢cocuklarin yetenek gelisiminde hem yetenegin hem de
¢abanin 6nemli rol oynadigimi fark etmelerine yardimer olabilirler. Bu sonuca ulagsmanin bir yolu, ¢ocuklara
dogrudan yapilan yorumlar ve geribildirimlerdir (Siegle, 2022). Bu baglamda ebeveynlerin bunu nasil
uygulayacaklarina dair ipuclar alabilecekleri beceri temelli egitimler yararli olacaktir. Ulkemizde iistiin yetenekli
cocuklarin yetenek gelisimini destekleme gorevini agirlikli olarak iistlenmis BILSEM’lerde ailelere verilen
egitimlerin ¢ocuklarinin yetenek gelisimlerini nasil destekleyebilecekleri konusuna deginmeleri bu siireci
besleyecek ve ebeveynlere yol gosterici olacaktir.

Cok yonlii olmak UY cocuklarla ilgili alan yazinda tartismali bir konudur. Bazi uzmanlar, bu durumun
genelleyemeyeceginden bahsederken bazilart da UY ¢ocuklarin bu konuda zorlandiklarindan bahsetmektedir
(Achter vd., 1997; Milgram & Hong, 1999). Bununla birlikte mevcut aragtirmada, ¢ocuklarinin ¢ok yonliiligi ile
bas etmede zorlanan ebeveynler bulunmaktadir. Cok yonlii olmanin, bazi durumlarda ¢ocuklarin beklenmedik
basarisizlik yasadigr seklinde yorumlandigi belirtilmektedir (Collins, 2007). Bu noktada, yetenek gelisimini
desteklemek ve ¢ok yonliiliigli etkili bir sekilde yonetmek ve yonlendirmek igin ebeveynlerin gelistirmeleri
gereken beceriler oldugu ortaya konmustur. Unal ve digerlerinin (2016) ebeveynlerle yaptiklari metafor analizi
caligmasinda ebeveynlerin kullandigi metaforlardan bir tanesi de “iki yami keskin bicak kadar degisken”
benzetmesiydi. Ustiin yetenekli cocuklarn ilgi alanlarmin bu kadar degisken olmasi, ebeveynleri hem maddi hem
de manevi olarak yorabilmektedir. Bu nedenle ebeveynlerin gocuklarinin tercihlerini bilingli olarak yonlendirmeyi
ogrenmeye ihtiya¢ duyduklari sdylenebilir.

Aragtirmada, UY ¢ocuga sahip ebeveynlerin cocuklarinin sosyal destek becerileri temasinda, calismaya
katilan ebeveynler, es zamanl olmayan gelisimden, ¢ocuklarmin yasadiklart uyum sorunlarindan ve arkadas
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iligkilerini yonetme konularinda onlart anlayacak ve destek olacak becerilere ihtiya¢ duyduklarindan bahsetmistir.
Lovecky (1997) ve Silverman (1994) gibi arastirmacilar asenkron gelisim ve yiiksek ebeveyn beklentisi bir araya
geldiginde cocukta sosyo-duygusal ve davranigsal sorunlarin artma olasiligindan séz etmektedir. Bu nedenle,
ebeveynlerin bu becerilerle donatilmasi, ¢ocuklarmin sosyal gelisimini destekleyebilmek icin hayati 6neme
sahiptir.

Morawska ve Sanders (2009) UY ¢ocuga sahip ebeveynlerle yaptiklari nitel arasgtirmada, mevcut
aragtirmanin bulgularint destekleyen bulgular elde etmiglerdir. Bahsedilen arastirmaya katilan bir ebeveyn
¢ocuklarinin arkadas iligkilerini yonetmede destege ihtiya¢ duydugunu su sekilde ifade etmistir: “Tamamen farkli
ilgi alanlarina sahip olsalar bile gocugunuzun ayni1 yastaki ¢ocuklarla kaynagmasina yardimci olmanin yollarim
bulmaniz gerekir.” Dislanma, zorbaliga maruz kalma, etiketlenme gibi durumlar UY gocuklar1 zorlayan ve onlarda
s0syo-duygusal sorunlara yol agan nedenler arasinda goriilmektedir (Monks vd., 2000). Ebeveynler, bu konularda
cocuklarma destek olmak istediklerini dile getirmistir. Ulkemizde iistiin yeteneklilerin ebeveynleri icin
gelistirilmis ya da uyarlanmis egitim programlarinda ¢ocuklarin sosyal

Aragtirmada, UY ¢ocuga sahip ebeveynlerin gocuklarmin mentorluk becerileri temasinda, ¢ocuklarina
rehberlik etmek ve planlama kavramlart 6n plana ¢ikmistir. Ebeveynler ayni zamanda ¢ocuklarinin ilk mentoru
olabilir (Roberts, 1992), hatta Grybek’e (1997) gore ¢ocuklarin ilk mentorlaridir. Ebeveynlerin, ¢ocuklarinm
karsilagabilecegi firsatlar1 ve potansiyel risk faktorlerini bilmeleri 6nemlidir. Ayrica, ¢ocuklarini tanidiklari igin,
¢esitli konularda yasadiklar1 zorluklar1 ve endiseleri daha ¢abuk fark edebilme avantajina sahiptirler. Gelecege yon
verme ve planlama becerilerini desteklemek, ebeveynlerin gelistirmesi gereken bir alan olup, dogrudan
¢ocuklariin gelisimine yansiyabilecek bir konudur. Diisiik sosyoekonomik diizeyden gelen veya iki kere farkli
cocuklara sahip aileler i¢in ebeveynin mentor olmasit daha da 6nemlidir (Callahan, 2007). Ancak ebeveynin ¢ocuga
mentorluk etmesi ebeveynler tarafindan yanlis anlasilabilecek de bir konudur. Cocugun iizerine asir1 diisme, gocuk
adina ¢ocugun ihtiyaglarini dikkate almadan kararlar verme ve en 6nemlisi de gocugu ‘proje cocuk’ olarak gérme
gibi sorunlara yol agabilir. Bu nedenle bu siirecin saglikli bir sekilde yonetilmesi ve iistiin yetenekli bireylerin
ebeveynlerine mentorluk becerinin 6gretilmesi yararli olacag: diislintilmektedir.

Sonuc ve Oneriler

UY ¢ocuga sahip ebeveynlerin ihtiya¢ duyduklari becerileri belirlemeyi amagclayan bu temel nitel desen
ile yiriitiilmis ¢alismanin sonuglari, ebeveynleri daha iyi anlamak ve ¢ocuklarin zihinsel, sosyal, duygusal ve
yetenek gelisimlerini desteklerken kullandiklari ve ihtiya¢ duyduklari becerileri anlayabilmek agisindan 6nemlidir.
Alan yazindaki arastirmalar, UY cocuklarin ebeveynlerinin 6zellikle rehberlik konusunda destek aradiklarim ve
¢ocuklarini destekleme noktasinda kendilerini yetersiz gordiikleri alanlar oldugunu vurgulamaktadir. Mevcut
calismanin bulgularina gore, ebeveynlerin c¢ocuklarinin gelisimini desteklemek icin Oncelikle kendilerini
gelistirmeye ihtiya¢ duyduklar1 belirlenmistir. Bununla birlikte duygusal zeka, beklentileri yonetme, mentorluk,
yetenek gelisimini destekleme, otonom &grenme ve 6z diizenleme gibi becerilere odaklanmanin énemli oldugu
ortaya ¢cikmistir. Mevcut arastirmada ulasilan temalar Eroglu-Garip ve digerlerinin (2022), iistiin yetenekli ¢ocuga
sahip ebeveynlerinin yasadiklari sorun alanlarindan biri olan “destekleyememe kaygisi” perspektifinden ele
alindiginda tstiin yetenekli ¢ocuga sahip ebeveynler bu konularda becerilerle donatilmadigi takdirde ¢ocuklarimni
destekleyemediklerini diisiinerek kaygiya kapilabileceklerinin de bir gdstergesi olarak gériilebilir. Bu nedenle UY
¢ocuga sahip cocugu olan ebeveynleri ihtiya¢ duyduklar1 bu becerilerle donatmak adina adimlarin atilmasi
onemlidir.

Calisma, ebeveynlerin ihtiya¢ duyduklar1 becerileri belirlemeyi hedeflemistir ancak maalesef sadece
anneler ¢aligmaya katilmistir. Bu durum calismanin siurliklart arasinda yer almaktadir. Babalarin da benzer
becerilere ihtiya¢ duyup duymadiklarinin arastirilmasi, alan yazina katki saglayabilir. Buna ek olarak arastirmanin
nitel bir ¢alisma oldugu ve sonuclarn tiim UY ¢ocuga sahip ebeveynler igin genellenemeyecegi, ortaya cikan
temalarin ¢alismaya katilan ebeveynlerle smirli oldugu unutulmamahdir. UY ¢ocuga sahip ebeveynlerin ihtiyag
duyduklar1 bu becerileri desteklemek i¢in beceri temelli bir ebeveyn programinin hazirlanmasi ve bu programin
ozellikle bu ¢calismada ortaya ¢ikan yetenek gelisimi, otonom dgrenme, sosyal ve duygusal gelisim, mentorluk gibi
konular1 temele almasi onerilebilir. Bu beceri alanlarindan yola cikarak, UY cocuga sahip ebeveynlerin
yeterliliklerini degerlendirebilmek icin bir olgek gelistirme ¢alismasinin yapilmasi, ebeveynlerin kendi
yeterliklerini degerlendirebilmeleri ve zayif olduklar1 konularda kendilerini gelistirebilmeleri agisindan yararlt
olacaktir.

Tesekkiir

Calismaya katilan katilimcilara ve goriis bildiren uzmanlara tesekkiir ederim.
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Abstract

Introduction: The purpose of the present study was to identify the skills parents of gifted children need to support
their children’s development.

Method: Nine parents of gifted children (GC) participated in this study, which was designed using a basic
qualitative research method. Data were collected by conducting a focus group interview. Content analysis method
was employed in the data analysis to determine what kind of skills the parents needed based on their experiences.

Findings: The analysis identified six main themes: 1) the parent’s ability to know themselves, 2) the ability to
support the resilience of GC, 3) the ability to support the autonomous learning and self-regulation of GC, 4) the
ability to support the talent development of GC, 5) the ability to support the social development of GC, and 6) the
ability to mentor GC. The parents stated that they first should know and develop themselves to support their gifted
children. Furthermore, they emphasized the importance of improving resilience skills that can support their
children’s emotional processes. The parents needed skills to support their children's adaptation and friendship
processes, autonomous learning, taking responsibility, studying on their own, and talent development. They also
needed guidance and mentoring skills in future planning.

Discussion: Despite few studies on the subject, the findings of the present research are similar to the results of
other studies revealing the needs of gifted children’s parents. The findings were discussed within the framework
of the results of previous research and the resulting themes. Accordingly, it is emphazied that skill-based
interventions addressing the needs of parents of gifted children are crucial for fostering parental development and
enhancing their ability to support their children effectively.
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Introduction

Gifted children (GC) are regarded to have general cognitive capacity, stand out in the academic field,
perform better than their peers in at least one of the areas such as art, leadership, psychomotor development, and
creativity, and have the motivation to continue this (Renzulli, 1978). Since these children perform better than their
peers in many subjects, there is a perception in society that they can ‘take care of themselves’ (Webb et al., 1994).
Nevertheless, just like all children, GC also have physical and emotional needs. It can be said that GC are more
vulnerable and sensitive than their peers due to asynchronous development, perfectionism, hypersensitivity, low
self-perception, isolation, and high expectations (Clark, 2021; Neihart, 2021; Silverman, 1994).

GC need environmental support to realize their potential. In his Actiotope Model of Giftedness, Ziegler
(2005) mentions the importance of educational capital, which includes social and community support, in addition
to economic and infrastructural support for educational processes. In his Differentiated Model of Giftedness and
Talent, Gagne (2021) states that there is a need for various environmental catalysts to transform giftedness into
talent. The Achievement-Orientation Model developed by Siegle (2022) also stresses the importance of
environmental support for the success of gifted individuals. Parents, teachers, friends, and mentors have important
responsibilities in all three models. However, the literature review shows that studies in the field of giftedness
focus more on children, while environmental support remains in the background (Morawska & Sanders, 2009)

Parenting a gifted child is a process involving challenges and numerous questions when addressed from
parents’ perspective. Unal et al. (2016) examined the metaphorical perceptions of parents about their gifted
children and found that parents used the following metaphors for their children: valuable as an undiscovered mine,
delicate as an object made of glass, knowledgeable as an iceberg, variable as a double-edged sharp knife, and
hungry for knowledge as a vehicle that needs fuel. The researchers interpreting these metaphors state that parents
have limited knowledge about giftedness and need support in promoting their children’s social and emotional
development. In the interviews conducted by Johnson et al. (2024), who investigated the experiences of gifted
children’s parents, two remarkable sub-themes emerged: parents’ roles in supporting their children's needs and
supporting their children's social-emotional and academic needs. Another study investigating parents' difficulties
with regard to their gifted children also obtained similar results (Kesik et al, 2024). Based on the metaphors
obtained, the authors stated that parents had difficulty communicating, felt inadequate, did not know how to
behave, and experienced incompatibility. As seen from these studies, they are mostly limited to determining the
situation (Jolly & Matthews, 2012). However, identifying the needs of parents of GC is essential for shaping the
support to be provided to them.

Parents of Gifted Children and Their Needs

Parenting a child with special educational needs varies depending on the child’s needs and has unique
challenges. Some studies have addressed the various challenges that GC and their parents face (de Souza-Fleith et
al., 2024; Morawska & Sanders, 2008). These studies focus on parents of GC who have adaptation, behavior
management, and mental health problems and come from disadvantaged environments (Neihart, 1999; Robbins
et. al., 2002; Roedell, 1984). Nevertheless, being a parent of a GC is a complex and multidimensional process that
goes beyond the challenges experienced (Jolly & Matthews, 2012). Although parents have problem-solving skills,
their parental competencies are limited (Coskun et al., 2019). Parents of GC should be aware of supporting their
children's talent development (Feldman & Piirto, 2002), academic aspects (Hertzog & Bennett, 2004), and social
and emotional processes (Papadopoulos, 2021; Tam & Phillipson, 2013) (Reichenberg & Landau, 2009). The
challenges experienced by parents of GC and the impacts of these challenges on their children shape the skills
parents need to support their children's development. Hence it is important to review the research on this subject
to better understand the skills parents of GC need.

Parents’ awareness of their GC is among the factors shaping the skills they need for their children’s
development (Reichenberg & Landau, 2009). Parents' levels of awareness of the characteristics of their GC, how
they perceive these characteristics, and how they define the concepts of superiority are considered an important
research topic in the literature (Jolly & Matthews, 2012; Solow, 2001;). The way parents perceive their children
and notice them directly impacts how they act in the process of directing them to programs for GC (Jolly &
Matthews, 2012). When a parent nominates their child for a program, very significant consequences can emerge.
As stated by Lee and Olszewski-Kubilius (2006), parents are the most knowledgeable people about their children's
strengths and weaknesses and can offer different perspectives than teachers. In this respect, parent education
programs have been developed to increase parents’ awareness levels. The said programs aim to provide parents
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with the information they need to support their children's development (Afat, 2013a; DeVries & Webb, 2007;
Kahraman, 2016; Morawska & Sanders, 2009a; Saranli & Metin, 2014; Ogurlu, 2016).

Another important issue that should be addressed to better understand the skills that parents of GC need
to support their children’s development is talent development and how to support this development (Feldman &
Piirto, 2002). Contrary to the traditional approach arguing that the more gifted the child is, the easier it is to care
for them, more current approaches show the opposite (Albert, 1990; Feldman & Goldsmith, 1991). In this regard,
parents should identify the unique nature of the child’s talent and decide how to respond to this talent (Feldman &
Piirto, 2002). Therefore, identifying parents’ needs in this regard is essential to understand and support them. The
review of programs for parents of GC shows that parents have limited knowledge of how to support their children’s
talent development and need support in this regard (de Souza-Fleith et al., 2024).

To support their children’s development, parents of GC should know their effects on academic skills
(Hertzog & Bennett, 2004). Accordingly, parents’ perceptions of different educational arrangements such as
enrichment are examined (Olszewski-Kubilius & Lee, 2004). Other studies focus on parents’ meeting the
educational needs of their GC (Manasawala & Desai, 2019), academic motivation (Garn et al., 2010), and effects
on academic performance (Baimukanova, 2020). However, parents of GC need support on diverse issues beyond
meeting their children's academic needs (Dangel & Walker, 1991; Huff et al., 2005).

Upon reviewing the literature, it is seen that the socio-emotional needs of GC are examined, and parents
also affect these needs (Papadopoulos, 2021; Tam & Phillipson, 2013). Parents are primarily responsible for the
socio-emotional development of GC (Webb, 1994). Nevertheless, some studies have revealed that parents' wrong
attitudes adversely affect the academic achievement and socio-emotional development of these children (Gallagher
& Smith, 2013; Tam & Phillipson, 2013). In support of this, the research findings of Hnat (2018) show that parents'
high expectations lead to perfectionism and stress in GC. Likewise, the study by Aydin and Buga (2020) indicates
arelationship between parents’ irrational beliefs and their competence. Numerous factors, as well as family factors,
affect the happiness and well-being of GC (Pfeiffer & Reddy, 2001; Stone et al., 2015).

The results of this research reveal that parents need some basic skills to support their GC. It has been
determined that when parents do not have these skills, their perception of competence decreases, their stress levels
increase, and they do not feel competent (S6giit, 2019). Supporting this, Bishop (2012) found that mothers of GC
have higher anxiety levels than mothers of typically developing children. When addressed within the framework
of child-parent interaction, parental anxiety is regarded as an important factor that adversely affects the child's
development (Manasawala & Desai, 2019). However, the literature review found no studies to provide parents
with the skills necessary to manage their anxiety levels. Parents of GC seek support from experts and other parents
to develop themselves (de Souza-Fleith et al., 2024).

There are studies focusing on the attitudes of parents of GC (Afat, 2013b; Yorik-Topuz & Cihangir-
Cankaya, 2022), their competence levels (Coskun et al., 2019), presenting guiding clues (Daglioglu & Alemdar,
2010), or on adaptation of educational programs developed abroad for parents (Saranli & Metin, 2014), guidance
needs (Oztabak, 2018), problems they experience (Avci & Sakalli-Demirok, 2022), and the development of new
educational programs. However, studies investigating the experiences of parents of GC and the skills they need
are quite new. Nevertheless, experts who have been working with families of gifted individuals for a long time,
such as Webb (1994), stress the importance of involving parents in the process to support the socio-emotional
development of GC in terms of preventive guidance. These experts draw attention to the importance of establishing
parent discussion groups and identifying and supporting parental needs.

Accordingly, the review of studies conducted to identify the needs of parents of GC shows that the study
by Dangel and Walker (1991) is pioneering. In these studies, parents were asked about the subjects they wanted to
receive training on, and they stated that they needed training on computer use, motivation, responsibility,
supporting social development, financial literacy, evaluating exam results, supporting school activities, and
planning leisure activities. Strom et al. (1995) demonstrated that parents of GC needed support in coping with
difficulties and disappointments. Parents of GC have deficiencies in diagnosis, labeling, and academic guidance
(May, 2000), inadequacies in establishing social relationships and coping with developmental problems (Fornia &
Frame, 2001), and need support with regard to asynchronous development (Renati et al., 2016). Studies focusing
on parents’ guidance, counseling, or educational needs show that parents need support in issues such as
hypersensitivity, perfectionism, talent development, participation in multiple activities, irregularity, and excessive
adherence to rules (Ogurlu & Yaman, 2013). Furthermore, it has been determined that parents need counseling
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services regarding the child’s characteristics, social support, family interaction, peer communication, and academic
characteristics (Ihlamur, 2017).

Although studies have been conducted to reveal the needs of parents of GC, most of these studies have
examined quantitative data collected using surveys or scales. There are few studies revealing the skill-based needs
of parents of GC to support their children’s development. It is believed that the present study will shed light on
this issue. Additionally, it should be taken into account that parental needs may have changed nowadays when
technological change is at the forefront. Therefore, this study aims to identify the skills that parents of GC need to
support their children's development in order to better understand the current situation and obtain up-to-date
findings. The current study sought an answer to the question below:

1.  What skills do parents of GC need to support their children’s development?
Method
Research Design

This qualitative study was conducted using the basic qualitative design (basic qualitative research design).
The basic qualitative design is one of the most common qualitative research designs in education (Ozden &
Cavlazoglu, 2013). One of the main reasons for this is that researchers cannot always conduct phenomenology,
theory building, discourse analysis, or ethnographic studies (Merriam, 2009). The said design was preferred in the
current study because the study did not attempt to build a theory or examine a culture but examined a specific unit
or system as in case studies. In other words, this design was employed to understand at a basic level what skills
parents of GC need to support their children's development. Thus, the employed design provided the opportunity
to evaluate the obtained data using a qualitative approach. Qualitative research focuses on participants’ experiences
rather than aiming at generalization by its nature (Biiylikoztiirk et al., 2014). The current study also avoided
generalizing.

Participants

In basic qualitative design studies, data should be collected from individuals who know the situation in
question well. Hence it is essential for study participants to have in-depth and detailed knowledge about the subject
(Yildinnm & Simsek, 2016). As recommended by Baker et al. (1992), participants should be selected from among
individuals who know the situation well and should be included in the study. In line with this, participants were
selected using the criterion sampling method (Biiylikoztiirk et al, 2014). Individuals who met certain criteria and
had experience on the subject participated in the study. There are three basic criteria in the study: 1) being parents
of children attending BILSEMs (Science and Art Centers), 2) being parents of children diagnosed using the WISC-
IV, and 3) being parents whose children do not have a secondary diagnosis.

The study participants consisted of parents meeting the three criteria specified. In this regard, an e-mail
introducing the current study was sent to the parents in the database created from the researcher's previous studies
who had previously stated that they volunteered to participate in similar research. One hundred twenty-one parents
responded to this e-mail. Of these parents, 60 resided in Istanbul. Since the focus group interview was designed as
face-to-face, 61 individuals were excluded. The remaining 60 individuals were asked to fill out an online form.
This form asked questions that were criteria for participation and participants’ availability between the specified
dates. Fifteen parents responded to this. Two parents stated that the date ranges were not suitable for them. The
remaining thirteen parents were invited to the focus group interview. However, a total of nine parents participated
in the research on the interview day. Eight participants have children studying at the first level, and one has a child
studying at the second level. The children are eight (two children), nine (six children), and 12 (one child) years
old. The participants’ children attend different BILSEMs. Six participating parents have boys, and three have girls.
Table 1 lists information on the participants.

As seen in Table 1, the participants were coded as P1, P2, and P3. The participants’ ages ranged from 35
to 48, and all were mothers. One participant stated that she worked in the health sector, one as a finance manager,
and one in the sales sector. One participant indicated that she was a housewife, and another said that she was a
student. The remaining four participants stated that they were teachers in different fields. The first participant
participated the most by expressing her opinion in the interview the most at 14.94% (total participation number
17), whereas the ninth participant participated the least at 4.34% (total participation number 8). During the focus
group interview, the researcher took care to manage the interview in a balanced way and in a way that everyone
had a say. Despite this, not every participant participated equally. One of the reasons for this is that the participants
had more experience due to their age and their children’s age. Another reason can be explained by the fact that the
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participants who participated more were more extroverted and needed to share more. Nevertheless, it was
impossible to determine this situation prior to the interview.

Table 1
Participant Codes and Characteristics

Code Age Kinship with the child Occupation Total participation Total participation
number percentage
P1 37 Mother Teacher 17 14.94
P2 48 Mother Sales manager 24 14.03
P3 42 Mother Teacher 6 6.93
P4 42 Mother Health sector 8 4.49
P5 39 Mother Teacher 14 14.04
P6 35 Mother Finance 11 11.06
P7 39 Mother Housewife 10 451
P8 41 Mother Student 12 9.58
P9 37 Mother Teacher 8 4.34

Data Collection

The research data were collected using the focus group interview method. More in-depth and richer data
can be reached owing to the interaction between participants (Isik & Semerci, 2019). First, a form containing the
criteria was sent to determine the participants’ compliance with the determined criteria. During the focus group
interview, data were collected using a semi-structured interview form. The researcher prepared the questions, as
suggested by Krueger (1997). Questions in focus group interviews have specific purposes, and some are more
important than others. Accordingly, questions were prepared in the opening, introduction, transition, key, and
closing categories. In the focus group interview, the participants were asked the question, “Please introduce
yourself briefly; what would you like to say about your gifted/talented child?” as an opening. As an introduction,
they were asked the question, “In your opinion, what developmental differences does your child have from other
children?” To make a transition, the participants were asked the questions, “What comes to your mind when we
say the skills that parents need to have to support their children’s development? How do these skills differ for
parents of gifted children?” Afterward, the key questions were asked, and the following more basic questions were
asked, “As a parent of a gifted child, what skills do you use to support your child’s development? What skills do
you wish you had?” The participants were asked a total of 14 questions, including the opening and closing
questions. The opinions of two experts were sought for the questions prepared. These experts are academicians
who have experience in qualitative research methods and focus group interviews in the field of special education
and who have worked with families in the field of special education. In addition to the types of questions and the
way they were asked, the opinion of an academician who works in the field of giftedness and has a doctorate
degree in this field was also sought concerning the questions’ content.

The focus group interview was held at the university where the researcher works, on the specified day
and at the specified time. The participants were informed that their identities and answers would be kept
confidential, that they would be coded as P1, P2, and P3 to conceal their names, that their answers would be used
only for research purposes, and that audio and video recordings would be taken so that their answers could be
analyzed later, and their consent was obtained. The focus group interview lasted exactly two hours, 55 minutes,
and 56 seconds. At the initial stage, information about the study was provided, and the focus group process was
explained. Then, the rules were explained to the participants, a short instruction was read, and all questions were
asked, starting with the above-mentioned introductory questions.

Data Analysis

The data were analyzed using the content analysis method and the program NViVo. This method aims to
define the data and determine the facts they contain. Similar data were coded and analyzed by creating themes.
Afterward, it was organized for readability and supported with examples (Yildirnm & Simsek, 2016).

In this respect, the data from the interviews were analyzed and organized considering the research
question. In this process, codes, themes, and similar themes were determined. Then, the themes and codes created
by the researcher were reviewed and checked together with an expert.
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The Role of the Researcher

In qualitative research, the researcher's field of expertise, experience, and competence are important in
terms of credibility (Patton, 2002). In this respect, the researcher has 22 years of experience working with GC and
their parents. The researcher organized training for parents of GC in some of her scientific studies. She also served
as an advisor for master’s theses conducted with families of GC.

In the present study, the researcher managed the process from the study’s planning and announcement
stage. The researcher created an environment where participants could feel comfortable from the beginning of the
process. Tea and coffee were served to participants prior to the interview. During this period, a conversation was
held to establish trust. The focus group interview started at the time planned in advance. The researcher mentioned
the rules and ethical principles that should be followed at the beginning of the interview. The researcher obtained
permission from participants for audio and video recordings and asked them to sign the consent forms. She also
encouraged all participants to be involved in the process and answer the questions. The researcher intervened at
the points where participants criticized each other using an appropriate language and reminded them of the rules.
At the end of the study, participants were presented with a book on giftedness as a sign of gratitude.

Reliability and Validity in the Study

In qualitative research, it is known that acting following ethical principles supports the study’s validity
and reliability (Merriam, 2009). In this respect, in line with the ethical issues specified by Creswell (2017),
approval was obtained from the ethics committee of Istanbul Medeniyet University with document number
2023/05-01 dated 05.06.2023. After the approval was obtained, participants were provided detailed information
and asked to sign the consent form. Participants took part in the research on a completely voluntary basis.
Participants’ identities will not be disclosed to ensure their confidentiality and security.

To ensure internal validity, stages such as long interaction, data collection in line with the purpose,
diversification, expert evaluation, and product approved by participants were followed (Lincoln & Guba, 1988).
In qualitative research, participants may be under the researcher’s influence and guidance (Yildirim & Simsek,
2016). Therefore, the researcher increased the interaction by communicating with participants in detail before and
during the interview, thus ensuring long-term interaction. To ensure content validity, the semi-structured interview
form prepared by the researcher was arranged by obtaining opinions from two experts not involved in the study.
At the analysis stage, the Miles and Huberman formula was used to determine inter-rater reliability. Inter-rater
reliability was found to be .85, providing analysis validity approval (Miles & Huberman, 1994). Expert evaluation
was also ensured by taking these two precautions.

Consistency and confirmability were considered to ensure the study’s reliability (Arslan, 2022). To this
end, measures such as the study’s method, the suitability of the questions for this method, the meticulousness
exhibited throughout the study, and the design review with experts were taken from the beginning of the study
(Ravitch & Carl, 2019). Additionally, consistency was ensured by testing the inter-rater consistency (Creswell,
2016). Confirmability refers to intersubjective agreement (Lincoln & Guba, 1985). The fact that more than one
researcher agrees on a situation and that the process meticulously carried out by the researcher is open and
transparent supports confirmability (Arslan, 2022). In this regard, the researcher showed the resulting themes to
experts, their opinions were obtained, and it was determined that they agreed on the themes.

Results

As a result of the interviews with the parents of GC, the conversations were transcribed and analyzed. In
this way, six themes were reached. Table 2 contains the themes, sub-themes, statements emphasizing the sub-
themes, and example statements for the sub-themes.

Parent’s Ability to Know Themselves

Three sub-themes were obtained under this theme reached regarding the research question and related to
parent’s ability to know themselves. These sub-themes are parent’s self-development, parent’s ability to stay in
the flow, and parent’s ability to manage expectations about their children.
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Table 2
Themes, Sub-Themes, Statements Emphasizing the Sub-Theme, and Example Statements
Statement .
Theme Sub-theme emphasizing the Example statement emphasizing the sub-
theme
sub-theme

Parent’s ability to develop
themselves

“First, we should be aware of our resources.”
(P5)

“We get caught in too many “shoulds” and
“musts”; things get out of hand, so we should
stay in the flow.” (P8)

We are not enough

Parent’s ability to  Parent’s ability to stay in the Things get out of
know themselves  flow hand

Parent’s ability to manage

expectations about their child High expectations He/she is very smart.” (P8, P5)

Meeting the child’s emotional ~ Accessing “I want to understand my child’s emotions
needs emotions and be able to empathize with him.” (P1)

. . « . 5
Ability to support Supporting the child’s Being able to How do you feel right now? Are you aware
the resilience of emotional literac manage their of your emotions? | want to ask and
GC y emotions understand this.” (P5)
Supporting the child in coping Chess “...my son was talented at chess but he lost; |
with the feeling of inadequacy didn’t know what to do.” (P1)
Supporting the child in gaining “...I want him to do his homework on his
- responsibility Homework own.” (P9, P1, P10)
Ability to support ina the child i .
the autonomous Supportl_ng the child in coping o
- with failure and becoming Effort “He has no motivation.” (P1, P8)
learning and self- .
: motivated
regulation of GC - A . « .
Supporting the child in setting E I try to be an example; we have a goal, we
xample - PR
goals will go on vacation.” (P5)

“| try to analyze what he wants, what he is
talented at.” (P8)
“...I make plans for my child to participate in

Recognizing the child’s talent  Analysis
Supporting the child’s talent

Ability to support ~ development Planning many activities and try different things.” (P2)
the talent . o “He wants to participate in so many activities
development of P:)?gg:;f the child’s talent Time management  that | need to learn how to manage my time.”
GC (P1)

Supporting the child in copin ““‘He has so many different interests; I don’t
pporting . PG Guidance know how to guide him and which interest to
with their versatility o
prioritize.”” (P6)
Supporting the child in coping Interest in “...Idon’t know what to do about early
with their asynchronous sexuality sexuality. What education should | provide?”

Ability to support ~ development (P2)
the social Supporting the child in coping Introverted “...she is very introverted; I don’t know what
development of with adaptation problems to do.” (P7)

GC Supporting the child in “He calls his friend to invite him so that they
managing friendship Being rejected can play. But I don’t know what to do when
relationships he is rejected.”(P2)

Ability to mentor  Being able to guide the child Future “...Iwant to help her with the difficulties she
GC (for the future) may face in the future.” (P7)

Parent’s Self-Development

Almost all participants (P1, P2, P3, P4, P5, P7, P8) believed that they should develop themselves in
academic terms, personality traits, and communication skills. Although some participants achieved this through
various sources, they emphasized that this was insufficient. Especially one participant stated that she tried to
develop herself by obtaining information from reliable scientific sources, but this effort was inadequate (P1).
Participants thought that to help their children, they should first improve their own skills and that they could
support their children more effectively by recognizing their own feelings. Moreover, some participants said they
felt inadequate in being more patient (P3) or understanding their own and their children's feelings better (P4). All
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participants indicated that they received support from psychologists, psychological counselors, psychiatrists, or
child development specialists, sometimes for themselves and sometimes for their children.

“My biggest problem in this respect is that you can ask Google to obtain information on every subject.
However, when I ask him something, he tells me not to raise my voice. But that’s how he perceives it. |
don’t know how I should approach in terms of communication.” (P2).

Parent’s Ability to Stay in the Flow

Three participants (P5, P8, P7) mentioned leaving things to the flow and adapting to this flow in the
process of supporting their children’s development. Although these participants felt inadequate in helping their
GC, one participant said she wanted to develop the ability to stay in the flow rather than her knowledge and
equipment (P5). Another participant supporting the view in question stated that both she and her child received
training on mindfulness and body-focused treatment and that self-compassion and momentary awareness affected
them positively. The participant stressed that such training positively affected her communication with her GC
(P8). Another participant said that she felt like she had to constantly intervene in her child because she experienced
difficulty staying in the flow and that she was worried that her child's superior abilities would regress if she left
the flow (P7).

“Sometimes not knowing is much better. For example, | wish I hadn't read so many things and hadn’t
lived with the pressure of “this should be like this, and I should do like this.” I wish I could leave him
alone and in the moment for a while. Things get out of hand when we get caught in too many “shoulds”
and “musts”.” (P5).

Parent’s Ability to Manage Expectations About Their Children

Three parents participating in the study (P5, P3, and P7) mentioned that they and society have high
expectations of GC and that they do not know how to manage this. One mother (P5) stated that society usually
regards GC as very intelligent and, therefore, has high expectations, but that GC have to work very hard despite
their intelligence. Another mother said she had very high expectations regarding her GC and wanted him to
progress at her own standards and pace, but when the child did not respond to this, they experienced chaos (P3).
“...She finishes her homework; I want her to do more, but she says my homework is finished, the teacher gave me
this much and does not investigate further. | also received support from a CRC (counseling and research center).”
(P7).

Ability to Support the Resilience of GC

As a result of the analysis, one theme was obtained regarding the ability to support the resilience of GC.
Three sub-themes were reached under this theme: Meeting the child’s emotional needs, supporting the child’s
emotional literacy, and supporting the child in coping with the feeling of inadequacy.

Meeting the Child’s Emotional Needs

Meeting the emotional needs of GC is among the skills that all parents participating in the study need the
most. Although one parent (P2) stated that they did not have any problems with their child's emotional needs, she
said that they sought the opinion of a psychiatrist to understand whether their child's emotional development was
healthy. Two participants (P5 and P7) indicated that emotional intelligence was very important and that they
wanted to support their children in this area. “They say emotional intelligence is more important. Intelligence is
okay. But I, for example, don’t know how to support emotional development.” (P7).

Supporting the Child’s Emotional Literacy

The second sub-theme under the theme of the ability to support resilience was determined as the child’s
emotional literacy. All parents stated that they experienced difficulty understanding the emotions of their GC and
supporting them in this respect. Two participants (P1 and P2) expressed that they wanted their children to be able
to empathize with them when they set limits or said “no” with regard to something and did not allow it. “Being
aware of my child’s emotions, empathy; I am the worst at these subjects and need a lot of help. How do you feel
right now? Are you aware of your emotions? | want to ask and understand this.” (P5).

Another issue that the participating parents mentioned under the sub-theme of emotional literacy is related
to the ability to manage the difficult emotions of their children, such as anxiety (P5, P1), coping with stress, and
perfectionism. Participants said that they had difficulty managing these challenging situations and had inadequate
skills in this regard.
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“...he used to be a very perfectionist child who did not like to be criticized, his level of anxiety was very
high, he used to be a child who would immediately go into crying mode when he could not do something;
we had a lot of trouble with this.” (P9).

Supporting the Child in Coping with the Feeling of Inadequacy

The parents participating in the study indicated that sometimes they and sometimes their children had
difficulty coping with their feelings of inadequacy. They stated that they were not enough for their GC, which
caused them to experience anxiety. Participants said that they thought they should receive psychological support
or counseling due to the feeling of inadequacy they experienced or that they had to receive support (P5).

“l learned to expand my boundaries and received support from a psychologist. When | was taking his
sibling, | realized that | was also raised by a dominant mother. She used to ask me why I got 90 and not
100. So I said, I don’t want to be like that. After I had my own child, I made a promise to myself: |
criticized my mother a lot on these issues, and I don’t want to be a mother like that. So what can I do? No
matter how much | want to change, my dough comes from my mother. So | went to the psychologist, and
the first thing she said was that we need to change you first.” (P5)

“Experts said my son was very talented at chess. He used to participate in tournaments and achieve success
until a child who was more talented than him appeared and showed himself. C. immediately withdrew
because he couldn’t overcome that defeat; I didn’t know what to do in this situation. | received
psychological support not to miss anything, thinking that | was inadequate.” (P1)

Ability to Support the Autonomous Learning and Self-Regulation of GC

Three themes were determined for the skills that the parents wanted to have in order to support the mental
and academic development of gifted students. The parents thought they needed skills to support their GC in gaining
responsibility, coping with failure, becoming motivated, and setting goals.

Supporting the Child in Gaining Responsibility

The five parents participating in the study (P9, P1, P10, P8, P2) said that they needed skills to ensure that
their GC gained responsibility, to establish rules, and set limits. In general, participants stated that they did not
know how to act in order to teach their children the skill of taking responsibility. One participant (P9) said that she
failed despite making various warnings to make her GC aware of his responsibilities. Participants associated
teaching responsibility with their children doing homework. Two participants (P1, P9) mentioned that when their
children did not want to do homework, they had to force them to do it. Another participant (P8) indicated that she
felt inadequate in setting rules and limits, whereas another participant (P2) argued that there must be rules for GC.
Participants stated they did not know how to act when setting limits and rules.

“...there is something in some of these children (regarding homework); I’ll do it quickly so it will end,
and I will be free from this. Because it is a burden and they are in a hurry... For example, the subject of
idioms and proverbs is on the agenda right now in the third grade in the Turkish lesson. So we had to
prepare an assignment about this. To say it more correctly, he had to prepare it; | gave up completely.”
(P1).

Supporting the Child in Coping with Failure and Being Motivated

Under the main theme of supporting the autonomous learning and self-regulation of GC, parents of GC
mentioned their children’s lack of motivation and coping with failure. Participants stated that they considered
themselves inadequate in coping with failure and motivation, as in other issues, and needed support (P2, P8, and
P1). Participants made an effort to support their children in this respect, but they were not confident about
themselves and felt the need to be approved by an expert.

“We have a reward and punishment system; we try to motivate him this way. We talk about what should
be done for his wishes. But sometimes, he has no motivation at all. What should we do if it continues like
this?” (P8).

The two participating parents (P1, P2) stated that their children gave up easily when they experienced
difficulties and could not accept their failure. Furthermore, the characteristics of GC, such as their perfectionism
tendencies, intolerance to mistakes, and their tendency to give up immediately when experiencing difficulties, are
challenging for their parents. One participant expressed this situation in the following way:
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“He opens one of the Simpsons characters and tries to draw him. Believe me, a ream of paper was over
in an evening because he drew one eye and drew the other over and over again since it was not the same...
He holds no brief for this.” (P1).

Another participant expressed this as follows, “I try to prevent him from giving up since the moment he
has the most difficulty in what he is doing. He is currently doing taekwondo. But when it becomes difficult, he
starts something else.” (P2).

Supporting the Child in Setting Goals

The sub-theme of supporting goal-setting emerged under the theme of supporting autonomous learning
and self-regulated learning. The two participating parents (P5 and P8) mentioned that they supported their GC in
goal-setting. Participants gave examples from their own lives to support their children in setting goals.

“I ask him, “What kind of holiday are you dreaming of?”” Then how are we going to spend the winter?
How should we study? | try to support him in setting goals. It is his life, it is his student life, it is his
homework; if he is not doing his homework, I just remind him. I try to be an example myself; we have a
goal, we will go on vacation.” (P5).

“Although he is 7 years old now, he constantly has virtual dreams. He is very active. Despite this, he
listens to the rules and obeys them a lot; he controls his active nature. I notice that he is very goal-oriented.
Although he has many interests, he can be persistent in the issue he is most interested in. | noticed that
and help him in setting goals in this issue.” (P8).

Ability to Support the Talent Development of GC

Four sub-themes emerged regarding the abilities to support talent development: Skills to recognize talent,
skills to develop talent, skills to plan the talent process, and skills to cope with versatility.

Recognizing the Child’s Talent

Three of the participating parents stated that they were anxious about recognizing the talents of their GC
and were afraid that they could not recognize their children’s talents. At this point, they also said that they might
not be able to find a suitable environment for talent to emerge and felt inadequate about how to ensure that they
find the right environment.

A parent shared her concern as “the talent will never emerge” or “he has no talent yet” (P4). Another
parent expressed herself in the following way, “I watch him, I try to analyze what he wants, what he is prone to.”
(P8). Another parent mentioned the discussions in the literature on the subject by expressing herself as follows,
“What child is gifted? What is giftedness? My mind gets very confused whether it is intelligence or talent.” (P1).

Supporting the Child’s Talent Development

Under the sub-theme of supporting the talent development of GC, the parents who participated in the
study indicated that they made an effort not to blunt their talent, tried to motivate them, and listened to teachers’
and experts’ recommendations. Additionally, one participant stated that she was worried that her child's talents
would be blunted, that she did not know how to cope with this and what to do to prevent the talent from being
blunted, and that she needed support on this issue (P5).

“...to support the development of her talents, A.’s teacher recommended that she should attend a writing
workshop because she is introverted. She benefited from it a lot; different workshops were opened in the
second semester, we consulted A and selected which one she wanted together. She guided us herself.”
(P7).

Planning the Child’s Talent Process

Participants needed time management skills to plan their children’s talent process (P1, P6, and P7). They
mentioned the importance of these skills for themselves and their children. Especially parents of children with
more than one area of interest emphasized that they intensely felt the lack of this skill (P5, P2, and P1).

“Even we do time management for them; no matter, she has difficulty doing this. I think she will have
difficulty for the rest of her life. | would like to support her in developing her talent if my planning skills
were better.” (P7).
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Supporting the Child in Coping with Versatility

The participating parents generally mentioned that their children were versatile and that they could not
manage this very well. They stressed that their children should participate in many activities due to their versatility,
which required healthy task-sharing between spouses. Participants said that they and their children experienced
difficulty deciding on which activity to attend and they wanted to have the ability to manage this.

A parent who participated in the study (P8) expressed her experience regarding the versatile nature of her
GC as follows, “I notice that he is very goal-oriented. Although he has many interests, he can be persistent in the
issue he is most interested in. | noticed that.” Another parent (P6) mentioned that the versatility of her GC caused
her to have problems with time management and that she could not support her child in which areas of talent she
should prioritize. This indicates that parents of GC evaluate the versatility of their children both positively and
negatively.

Ability to Support the Social Development of GC

When the parents were asked about their experiences in supporting their children’s social skills, their
responses were gathered under three sub-themes: supporting the child in coping with asynchronous development,
supporting the child in coping with adaptation problems, and supporting the child in managing friendship
relationships. Participants stated that they needed skills in these areas.

Supporting the Child in Coping with Asynchronous Development

Asynchronous development is defined as part of the developmental processes of GC. One participant (P2)
stated that she thought that her child should be provided with early sexuality education, but she was uncertain
about what to do and when to take action in this regard. Another parent (P1) said that she was concerned about her
child's being in the same environment with older children due to being transferred to a higher grade and how this
should be addressed, especially during adolescence, which made her uneasy.

“Early sexuality, because yes, he is mentally advanced. But the topics he talks about with his older friends
are completely different. 1 mean, the things talked about on TikTok are physical awareness, sexuality.
That’s why I do not know what to do about early sexuality. What education should I provide?” (P2).

“...being with that age group there is really good for him. But, for example, his father takes him there.
According to his observations, middle school students also come there, and he says he wants to play with
them more. | can say that this is the thing that worries us the most right now.” (P1).

Supporting the Child in Coping with Adaptation Problems

Issues such as social adaptation, socialization, being able to interact with different children, coping with
introversion, and expressing oneself demonstrate parents’ experiences on this issue (P6, P8, P7). One parent (P6)
mentioned that she made sacrifices so that her child could interact with different children. The introverted behavior
of GC is another problem. Two parents (P8, P7) said that they investigated how to support their children with their
introversion. One parent enrolled her child in a drama course (P8), whereas the other expressed uncertainty about
coping with her child’s introversion (P7). Another parent mentioned adaptation problems by saying her child
constantly criticized his teacher (P6).

“I meet with people who I would never want to see in my private life, who are not worth my time; I think
I make sacrifices so that he can be with different children and not communicate with the same children
all the time.” (P6).

Supporting the Child in Managing Friendship Relationships

Another important issue that participants need to support their children’s development is the ability to
help their children manage their friendship relationships. Two parents (P2, P3) mentioned that they needed the
skills to support their GC, especially in issues such as rejection, bullying, and making friends with older
individuals. One participant stated that the friends of her GC underestimated the level of his knowledge and she
did not know how to react to this. The same participant also said that she did not know how to support her child
when he was rejected. Another participant (P1) stressed that her child’s excessive talking adversely affected
friendship relationships.
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“He wants to tell a lot, he wants to talk a lot, he wants to share something he knows with someone else. |
tell him to wait and calm down, but he says, “I don’t want to stop, I want to tell you about it.” But I don’t
know how his friends react to this.” (P1).

Ability to Mentor GC

The last main theme achieved in the study is the ability to mentor GC. The sub-theme of being able to
guide the child emerged under this main theme. Participants indicated that they experienced difficulty and needed
skills in this regard.

Being Able to Guide the Child (For the Future)

Three parents (P2, P7, and P5) mentioned that they did not know how they could help their children in
the future and how they should guide them. One participant (P5) said that she did not know how she could help
her child regarding the future, which caused her to experience anxiety. Another parent stated that she wanted to
support her child concerning the difficulties she might encounter but she did not have these skills (P7). One parent
expressed this concern in the following way:

“I liken these children to the night because it is not known whether a hurricane or a flood will happen. |
don’t know what will happen, what will come, and what I should be prepared for. It is unknown what will
happen in the future...” (P2).

Discussion

In this qualitative study conducted to reveal the skills that parents of GC need to support their children's
development, parents' experiences are presented under six main themes: the parent’s ability to know themselves,
the abilities to support the resilience, autonomous learning and self-regulation, talent development, and social
development of GC, and the ability to mentor GC. The participating parents stated that having a GC requires them
to constantly improve themselves, that they sometimes feel inadequate, and that they are not enough for their
children. Furthermore, the parents mentioned their abilities to meet the emotional needs of GC and stressed that
they had the most difficulties in this area. The parents said that they experienced difficulties in ensuring that their
children acquired study habits, fulfilling their responsibilities, and disciplining their children. Additionally, the
parents stated that they needed skills related to recognizing and supporting the talent areas of their children. Finally,
the parents stressed the importance of having the ability to mentor their children in supporting their social skills
and shaping their future.

In terms of the skills parents of GC need, under the theme of the parent’s ability to know themselves, the
parents indicated that they should know themselves and develop themselves both academically and in terms of
personality traits. They stated that they received support from mental health experts (such as psychologists and
psychiatrists) to this end. Under the theme of knowing oneself, the parents sometimes drew attention to the
importance of being able to stay in the flow and moving with the flow rather than obtaining a lot of information.
The parents stated that they needed to develop their communication skills to improve interaction with their
children. Additionally, they said that they wanted to have the ability to manage their expectations regarding their
GC. According to Hnat (2018), parental expectations create perfectionism and stress in gifted individuals.
Furthermore, the study by Peebles et al. (2023) shows that parents of GC seek psychological support and
sometimes become lonely and try to improve themselves to support their children. Researchers emphasize that
these situations lead to burnout in parents.

Under the theme of the parent’s ability to support the resilience of GC, the parents felt inadequate in this
area and stated that they needed to understand their children's emotional needs and characteristics of emotional
development. This finding agrees with the study by Karnes et al. (1984). Karnes et al. (1984) revealed that parents
of GC think that their children have more intense emotional difficulties than their typically developing peers and
seek support. Likewise, Renati et al. (2016) reported that parents have difficulty helping their children manage
their emotions. Under this theme, the parents think that they should have emotional literacy skills to better
understand their children's emotional development. Braggett et al. (1983) obtained a similar finding in their study.
The researchers indicate that parents of GC want to understand the social and emotional factors affecting their
children. The results of the current research agree with the findings of Ogurlu and Yaman (2013), indicating that
parents have difficulty in coping with perfectionism and hypersensitivity.

Another important point in the theme of the ability to support their children's resilience is that parents
need skills to support their children in coping with their feelings of inadequacy. There are few studies on the feeling
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of inadequacy and GC. The study by Jabbari et al. (2021), one of the rare studies on this subject, shows that parental
psychological control is defined as a style that adversely affects the emotional development of GC and that parental
psychological control and the feeling of inadequacy significantly affect academic achievement. Hence it can be
said that it is essential for parents to develop the skills they need to be aware of the feelings of inadequacy in their
children.

Under the theme of the parent’s ability to support the autonomous learning and self-regulation of GC, it
was revealed that the parents needed skills to ensure that their children gain responsibility, cope with failure,
become motivated, and set goals. As indicated by Reis et al. (1992), GC may experience problems not wanting to
do their homework or fulfilling their responsibilities when not challenged enough academically. In the present
study, the parents stated that they did not know how to behave, especially when their GC did not do their
homework. GC need their curiosity to be reinforced and their areas of interest to be enriched. When GC start to
have a deep interest in a particular subject, parents are the first guides in terms of both working systematically and
ensuring the reliability of the sources accessed. Therefore, it will be beneficial for children’s development if their
parents have skills to support their autonomous learning processes.

In the research, the parents said they experienced difficulty motivating their GC and used rewards and
punishments. Garn et al. (2010) also stated that, despite their good intentions, parents were inadequate in
supporting the development of their children’s internalized academic motivation. In this respect, it was found that
the parents needed support to improve these skills in their children. Furthermore, the parents stated that they helped
their children set goals and they set goals together. These findings agree with the study by Csikszentmihalyi and
Larson (1984) conducted with gifted adolescents, emphasizing that parents try to help them set goals. Nevertheless,
parents may not always know how to set the right goal or whether they act correctly while guiding their children
in terms of setting priorities and making plans. Hence they may need strategies to keep their children's motivation
alive and support them in setting goals. These strategies should be included in parent training programs.

Under the theme of the parent’s ability to support the talent development of GC, the parents stated that
they had difficulty in recognizing talent, supporting talent development, and coping with their children’s versatility
and they needed skills in this area. Ogurlu and Yaman (2013) also mentioned the parents’ need for guidance in
this area due to the lack of talent development programs. Furthermore, they drew attention to the fact that the
versatility and different talents of GC make parents’ job difficult. This causes difficulties in terms of both decision-
making (which activity would be better for me to enroll them in) and time management (when they will attend all
these different activities). Morawska and Sanders (2009) showed that parents had difficulty in decision-making
and time management and sought for support. Parents can help children realize that both talent and effort play an
essential role in talent development. A way to achieve this result is through direct comments and feedback provided
to children (Siegle, 2022). In this respect, skill-based training in which parents can receive clues on how to
implement this will be useful. In Tiirkiye, if the training provided to families in BILSEMs, which have mainly
undertaken the task of supporting the talent development of gifted children, addresses the issue of how they can
support their children’s talent development, this process will be nourished and will guide parents.

Versatility is a controversial issue in the literature on GC. Whereas some experts indicate that this
situation cannot be generalized, others state that GC experience difficulty in this respect (Achter et al., 1997;
Milgram & Hong, 1999). However, in the current study, there were parents who had difficulty coping with their
children’s versatility. It is stated that versatility is sometimes interpreted as children experiencing unexpected
failure (Collins, 2007). At this point, it was revealed that there are skills that parents should improve to support
talent development and effectively manage and direct versatility. In the metaphor analysis study carried out by
Unal et al. (2016) with parents, one of the metaphors parents used was the metaphor “variable as a double-edged
sharp knife.” Such variable areas of interest of GC may tire their parents both financially and spiritually. Hence it
can be stated that parents need to learn to consciously direct their children's preferences.

Under the theme of the parent’s ability to support the social development of GC, the participating parents
mentioned that they needed skills to understand and support their children in issues of asynchronous development,
the adaptation problems of their children, and managing friendship relationships. Researchers, such as Lovecky
(1997) and Silverman (1994), mention that the possibility of socio-emotional and behavioral problems in children
increases when asynchronous development and high parental expectations come together. Therefore, it is vital to
equip parents with these skills in order to support their children’s social development.

In their qualitative study conducted with parents of GC, Morawska and Sanders (2009) obtained findings
supporting the results of the current research. A parent who participated in the said study stated that their child
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needed support in managing friendship relationships in the following way, “You should find ways to help your
child integrate with children of the same age, even if they have completely different interests.” Situations such as
exclusion, exposure to bullying, and labeling are among the reasons that challenge GC and cause socio-emotional
problems in them (Monks et al., 2000). Parents indicated that they wanted to support their children in these issues.

The concepts of guiding their children and planning came to the forefront under the theme of the parent’s
ability to mentor GC. Parents can also be the first mentors of their children (Roberts, 1992), and according to
Grybek (1997), they are the first mentors of children. It is important for parents to know the opportunities and
potential risk factors that their children may encounter. Moreover, since parents know their children, they have the
advantage of being able to notice the difficulties and concerns they experience on diverse issues more quickly.
Supporting the abilities to guide the future and plan is an area that parents need to develop and is an issue that can
directly reflect on their children’s development. In families with low socioeconomic status or with children who
are twice as different, it is even more important for parents to be mentors (Callahan, 2007). However, parent
mentoring their children is a subject that can be misunderstood by parents. This can lead to problems such as being
overly concerned with the child, making decisions on behalf of the child without considering the child’s needs,
and most importantly, seeing the child as a ‘project child.” Hence it is thought that it would be beneficial to manage
this process in a healthy way and teach mentoring skills to parents of gifted individuals.

Conclusion and Recommendations

The results of this study, conducted using a basic qualitative design aiming to determine the skills that
parents of GC need, are important in terms of understanding parents better and the skills they use and need while
supporting their children’s mental, social, emotional, and talent development. Research in the literature emphasizes
that parents of GC seek support particularly in terms of guidance and that there are areas in which they regard
themselves as inadequate in terms of supporting their children. According to the findings of the present study,
parents primarily need to develop themselves to support their children’s development. It has also been found that
focusing on skills, such as emotional intelligence, managing expectations, mentoring, supporting talent
development, autonomous learning, and self-regulation, is important. When the themes reached in the current
study are addressed from the perspective of Eroglu-Garip et al. (2022), 'anxiety of not being able to support, which
is one of the problem areas experienced by gifted children’s parents, it can be regarded as an indication that parents
of gifted children may experience anxiety thinking that they cannot support their children if not equipped with
skills in these areas. Hence it is important to take steps to equip parents of GC with the skills they need.

The study aimed to identify the skills that parents need, but unfortunately only mothers participated in the
research, which is among the study’s limitations. Researching whether fathers also need similar skills can
contribute to the literature. Additionally, it should be remembered that the present research is a qualitative study
and the results cannot be generalized to all parents of GC, and the resulting themes are limited to the participating
parents. It can be recommended that a skill-based parent program be prepared to support the skills that parents of
GC need, and that this program be based on subjects such as talent development, autonomous learning, social and
emotional development, and mentoring, which emerged in this study. Based on these skill areas, conducting a
scale development study to evaluate the competencies of parents of GC would be beneficial in terms of parents
being able to assess their own competencies and improving themselves in areas in which they have deficiencies.
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