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Aragtirma Makalesi

Simf Ogretmenlerinin Qgrencilerin Kiiltiirel Okuryazarhgim Gelistirmeyi Saglamak
Icin Gereksinimleri ve Onerileri

Merve Elmas Ahlatgloglul*l:l Ozet: Bu a1.ra§t1rmada s.1r.11f 6gr§tmenlerinip .'o'grer}ci.lerin kﬁltﬁrel. ok.uljyazarhglnl gelistirmeyi
Bilge Gokdd saglamak i¢in yeterliliklerinin, gereksinimlerinin ve Onerilerinin ortaya ¢ikarilmasi
amaclanmistir. Bu dogrultuda arastirmada nitel arastirma yontemi desenlerinden durum
caligmasi kullanilmistir. Aragtirmanin ¢alisma grubunu 2023-2024 egitim ve 6gretim yilinda
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mervelmas26@gmail.com ogretmeni olusturmaktadir. Arastirmada veriler yari yapilandirilmis goriisme formu ile
toplanmigtir. Toplanan verilerin analizinde igerik analizi kullanilmistir. Sonug olarak
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Bakanlig1 ve Belediyelere yonelik oOneriler sunmustur. Bdylece arastirmada Ogrencilerin
kiiltiirel okuryazarhigim gelistirmeyi saglamak i¢in tiim paydaslarin yer aldigi bir siirecin gerekli
oldugu goriilmiistiir.
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GIRIS

Teknolojide yasanan gelisim ve artan hareketlilik insanlarin yiiz yiize veya sanal ortamlarda farkli
kiltiirlerle iletisim kurmasini zorunlu kilmaktadir. Bu durum “Ayni fiziksel veya sanal ortamda kiiltiirel olarak
farkli insanlarla bir arada oldugumuz diinyaya nasil uyum saglariz? Ayni olaylara farkli anlamlar yiikleyen
insanlarla nasil iletisime gecebiliriz? Farkli kiiltiirel kokenlerden gelen insanlar1 otekilestirmeden, onlarin
bakis agilarindan nasil bakabiliriz? Kiiltiirel farkliliklar1 engel olarak gérmeden, bu farkliliklar bir zenginlik
olarak goérmek ve bu farkliliklara kars1 bakis acimizi degistirebilmek i¢in ihtiyacimiz olan sey nedir?” gibi
sorular1 karsimiza ¢ikarmaktadir. Bu sorularin cevaplarini ortaya koymak igin kiiltiirel okuryazarlik kavrami
giindeme gelmektedir (Gengtiirk-Giiven, 2021).

Kiiltiirel okuryazarlik kavrami, Hirsch'in “’Kiiltiirel Okuryazarlik: Her Amerikalinin Bilmesi
Gerekenler’” adli kitabinin 1987'de yaymlanmasiyla 6n plana ¢ikmistir. Hirsch (1987) kiiltiirel okuryazarligi,
kisinin kendi kiiltiiriinii ve diger Kkiiltiirleri bilmesi olarak ele almaktadir. Bazi arastirmacilar kiiltiirel
okuryazarligin iletisim yoniline vurgu yapmakta ve onu empatik, esnek ve kapsayici etkilesim yoluyla
Ogrenmeye ve bilgi edinmeye odaklanan diyaloga dayali sosyal bir etkinlik olarak tanimlamaktadir (Maine
vd., 2019). Silina-Jasjukevica ve Rancane (2022) ise kiiltiirel okuryazarligin kiiltiirel anlayis, kiiltiirel
farkindalik, kiiltiirel yeterlilik ve elestirel diisiinme kavramlarini i¢ine aldigimi ifade eder. Kiiltiirel anlayzs,
kisinin kendi kiiltiiriiniin yan1 sira bagkalarinin kiiltiirleri hakkindaki bilgisi (Poirier, Wooldridge 2009; Parker,
Webb, Wilson 2016) olarak tanimlanirken; kiiltiirel farkindalik ise bireyin kendi kiiltiiriiniin ve diger
kiiltiirlerin farkliliklarini, olumlu ve olumsuz yanlarini anlamasi (Cantotare ve Quappe, 2005 ve McFarland,
1999;) olarak ifade edilmektedir. Kiiltiirel yeterlilik bireylerin tiim insanlar1 saygili bir sekilde ve kiiltiirlerine
uygun bir sekilde degerlendirmesi ve onlara uygun bir sekilde davranma esnekligi ve kabiliyetini (Chrisman
2007; Robinson 2019) ifade ederken; elestirel diistinme ise kisinin kendi kiiltiirtinii ve farkli kiiltiirti elestirel
bir bakis acisiyla okuyabilmesi, gerekirse kendi kiiltiiriinde degisimler ve 6zelestiri yapabilmesi, kiiltlirlerin
birbiri tizerindeki etkisini anlayabilmesi (Hirsch vd.,2002; Ochoa vd., 2016; Polistina, 2009; Silina-
Jasjukevica ve Rancane, 2022) anlamina gelmektedir. Kiiltiirel okuryazarlhiga iliskin gesitli tanimlamalarla

Elmas Ahlatgioglu M., & Gok B. (2025). Sinif 6gretmenlerinin 6grencilerin kiiltiirel okuryazarhigini gelistirmeyi saglamak igin gereksinimleri ve onerileri. Trakya
Egitim Dergisi, 15(1), 165—200. https://doi.org/10.24315 /tred. 1455663

@ ®  Thisisan open Access paper distributed under the terms of Conditidions of the Creative Commons Attribution-NonCommercial 4.0 International License.


mailto:Mervelmas26@gmail.com
https://orcid.org/0000-0002-6020-3999
mailto:bilgeb@hacettepe.edu.tr
https://orcid.org/0000-0002-1548-164X
https://orcid.org/0000-0002-6020-3999
https://orcid.org/0000-0002-1548-164X

Trakya Egitim Dergisi, 15(1) 2025, 165-200

birlikte arastirmacilar kiiltiirel okuryazar bireyin sahip olmasi gereken yeterlilikleri de ortaya g¢ikarmaya
¢alismiglardir. Bu dogrultuda kiilttirel okuryazar birey farkliliklara karst anlayish ve saygili, toleransli, merakli,
farkinda, yaratici ve gézlemcidir. Bununla birlikte kiiltiirlerarasi farkindaliga, elestirel diisiinmeye, yerel kiiltiir
farkindaligina sahiptir ve degisime onciiliik eder. Kiiltiirel okuryazar birey kiiltiiriin karmagikligini ve biitiin
kiiltiirlerin giiglt, zayif yonleri ve paradokslari oldugunu bilir ve kiiltiirel degisimin kaginilmaz, siirekli ve
karmasik dogasini anlar, kendi kiiltiiriiniin niteliklerini analiz eder ve basmakalip yargilari belirleyip degisime
ugratir. Ayrica kiiltiirel evrensellerin, kiiltiirlin i¢ (degerlere dayali) ve dis (yasam tarzi) bilesenlerinin ve dil
ile kiiltiiriin karmasik karsilikli iligkisinin farkindadir ve kiiltiirel olarak asir1 tutucu olmadiklari gériilmektedir
(Muller, 2006; Ochoa ve Mcdonald 2020; Polistina, 2009;).

Kiiltiirel okuryazarligin yeterliliklerine sahip olmak her birey icin onem kazandike¢a, kiiltiirel
okuryazarlik egitiminin biitlin kademelerde &grencilere verilmesi gerekli goriilmektedir (Gengtiirk-Gtiven,
2021). Ancak ilkokullar kiiltiirel okuryazarlik da dahil olmak iizere 6grenci anlayisinin temellerini
sekillendirmede hayati oneme sahiptir (lasha vd., 2023). Bu nedenle sinif 6gretmenlerinin kiiltiirel
okuryazarligin yeterliliklerine sahip olmalar1 ve kiiltiirel okuryazarlig1 gelistirebilmek icin 6gretme-6grenme
stirecinde uygun kosullar1 yaratmalar1 gerekmektedir (Ochoa vd., 2018). Uygun kosullarin yaratilmasina
yonelik Avrupa’da gerceklestirilen DIALLS projesi (2018) kapsaminda kiiltiirel okuryazarlik egitimi okul
oncesi, ilkokul ve ortaokul seviyelerinde gesitli iilkelerden 6gretmenlerle disiplinler aras1 kaynak ve etkinlikler
ortaya ¢ikarmayi1 amaclamaktadir. Bu kaynaklar séz icermeyen kisa filmler ve kitaplardan olugmaktadir.
Kitaplar ve kisa filmler sosyal sorumluluk sorunlari, birlikte yasama ve aidiyet, vatandaslik, gesitliligin
kutlanmasi, demokrasi, kiiresellesme, insan haklari, is birligi, siirdiiriilebilir kalkinma ve iklim degisikligi
konular1 iizerinedir. Bu uyaricilar ve ele alinan konular muhakeme ve diyalog yoluyla 6grencilerin kiiltiirel
okuryazarligini gelistirmeyi saglamaktadir (Garcia-Mila vd., 2021; Maine ve Vrikki, 2021; Mayweg-Paus ve
Zimmermann, 2021).

Yurt disinda yapilan arastirmalar incelendiginde, kiiltiirel okuryazarligin anlami, yeterlilikleri ve
kiiltiirel okuryazarligin gelistirilmesine yonelik uygulamalar iizerine ¢aligmalarin oldugu gériilmektedir (Cook
ve Maine, 2019; Davis, 2014; Garcia-Mila vd., 2021; Hirsch, 1987; lasha vd., 2023; Johnson, 2014;
Lahdesmaki vd., 2022; Maine vd., 2019; Maine ve Vrikki, 2021; Ochoa ve Mcdonald, 2019; Ochoa ve
Mcdonald, 2020; Ochoa vd., 2016; Ochoa vd., 2018; Polistina, 2009; Shliakhovchuk, 2019; Starasta, 2004;
Sunendar ve Damaianti, 2022; Tohani vd., 2019; Valfredini, 2018). Yurt i¢inde yapilan arastirmalara
bakildiginda ise Ogretmen ve Ogretmen adaylarimin kiiltiirel okuryazarlik algilari, kiiltiirel okuryazarlik
agisindan 6gretim programi ve ders kitabi inceleme, 6gretmen yeterliliklerinde kiiltiirel okuryazarlik, farkl
kiiltirden Ogrencilere sahip Ogretmenlerin kiiltiirel okuryazarliklari, Tiirkge 6gretim siireciyle kiiltiirel
okuryazarligin iligkilendirilmesine yonelik 6gretmen goriisleri ve kiiltiirel okuryazarlik Slgegi gelistirme
konular1 ele alinmaktadir (Akay ve Kana, 2023; Bal, 2018; Celik ve Giileg, 2023; Demir ve Kingir, 2022;
Diindar ve Kizik, 2023; Eguz, 2021; Kale vd., 2023; Kafadar ve San, 2021; Kiligoglu-Kivrak, 2023; Zor,
2014). Tirkiye’de son yillarda kiiltiirel okuryazarliga yonelik ¢aligmalar artig gosterse de 6grencilerin kiiltiirel
okuryazarligini gelistirme {izerine ¢aligmalar smirhidir (Bal ve Mete, 2019). Ogrencilerin kiiltiirel
okuryazarliginin gelistirilmesi, 6gretmenlerinin bu beceriyi gelistirmeye yonelik yeterlilikleri ile iliskilidir
(Silina-Jasjukevica ve Rancane, 2022). Bu nedenle arastirmada sinif dgretmenlerinin kiiltiirel okuryazarhigi
gelistirmeye yonelik yeterliliklerinin, gereksinimlerinin ve Onerilerinin ortaya ¢ikarilmasi amag¢lanmistir. Bu
sayede Ogrencilerin kiiltiirel okuryazarligim1 gelistirmeyi saglamak i¢in Ogretmenlerin farkindalik
kazanabilecegi Ongoriilmektedir. Bununla birlikte Ogretmenlerin yeterliliklerinin, gereksinimlerinin ve
Onerilerinin  bilinmesi onlarin kiiltiirel okuryazarhiga yonelik yeterlilik kazanmalarma ve kiiltiirel
okuryazarligin nasil Ogretilmesi gerektigi iizerine uygulamalarin gelistirilmesine iligkin kurumlara ve
alanyazina yol gosterecegi diisiiniilmektedir. Bu amag¢ ve énem dogrultusunda arastirmanin problem ciimlesi
“Smif Ogretmenlerinin 6grencilerin  kiiltiirel okuryazarhigimi gelistirmeyi saglamak i¢in yeterlilikleri,
gereksinimleri ve dnerileri nelerdir?” seklindedir. Bu aragtirma problemi dogrultuda arastirmada asagidaki alt
problemlere cevap aranmustir:

1. Simf Ogretmenleri Ggrencilerin kiiltiirel okuryazarhigini gelistirmeyi saglamak igin yeterlilik
durumlarini nasil degerlendirmektedir?

2. Simf 6gretmenlerinin dgrencilerin kiiltiirel okuryazarligini gelistirmeyi saglamak icin gereksinimleri
nelerdir?

3. Smuf 6gretmenlerinin 6grencilerin kiiltiirel okuryazarligini gelistirmeyi saglamak i¢in Onerileri
nelerdir?
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YONTEM
Arastirmanin Deseni

Arastirmada nitel arastirma yontemi desenlerinden durum calismast deseni kullanilmistir. Durum
caligmasi bireylerin deneyimlerine dayanarak kendilerini nasil gordiiklerini, baglama gore algilarmi ve
duygularini ve bunlarin altinda yatan nedenleri derinlemesine sorgulamay1 gerektirmektedir (Gillham, 2000).
Bu arastirmada Yin (1984) tarafindan belirlenen durum ¢alismasi tiirlerinden tek bir analiz birimi (bir birey,
bir kurum, bir program, bir okul vb.) arastirmaya dahil edildiginde kullanilan biitiinciil tek durum deseni
kullanilmistir. Bu dogrultuda arastirmada ele alinan durum &gretmenlerin 6grencilerin kiiltiirel okuryazarligini
gelistirmeyi saglamak i¢in yeterlilikleri, gereksinimleri ve 6nerileri hakkindaki gériislerini ortaya ¢ikarmaktir.

Calisma Grubu

Arastirmanin  ¢alisma grubu olusturulurken amagli Ornekleme tiirlerinden &lgiit Grnekleme
kullanilmistir. Olgiit olarak belirlenen durum; yiiksek lisans veya doktora programinda &grenim géren
ogretmenlerin kiiltiirel okuryazarlik hakkinda sorulara yanit verebilecek diizeyde bilgiye sahip olmasidir. Bu
dogrultuda arastirmanin ¢alisma grubunu 2023-2024 egitim ve Ogretim yilinda ¢esitli 6zel ve devlet
ilkokullarinda gdrev yapan ve Ankara sehir merkezinde yer alan bir devlet iiniversitesinin sinif egitimi
tezli/tezsiz yiiksek lisans ve doktora programinda 6grenim géren 10 sinif 6gretmeni olusturmaktadir. Calisma
grubunda yer alan sinif 6gretmenlerinin kisisel bilgilerinin dagilimi Tablo 1’de verilmistir.

Tablo 1
Arastirmada Yer Alan Katilimcilarin Kigisel Bilgileri

) Gorev
Ogretmen A Egitim Yapilan Gorev yapilan
Kodlan  CINSIYet Yas Kidem Durumu Sumf okul/il
Diizeyi
01 Kadin 30 9 Doktora 4 Devlet/Ankara
(0] Kadin 28 7 Yi_iksek 2 Ozel/izmir
Lisans
03 Kadm 30 4 Yl.lksek 1 Devlet/Agrt
Lisans
04 Kadm 41 20 Doktora 2 Devlet/Ankara
> Yiiksek -
05 Kadin 24 2 Lisans 1 Ozel/Ankara
06 Kadin 32 7 Doktora 4 Devlet/Adana
07 Kadin 31 5 Doktora 2 Devlet/Amasya
.. Yiksek
08 Kadin 40 18 Lisans 1 Devlet/Ankara
.. Yiksek :
09 Kadin 24 3 Lisans 2 Devlet/Istanbul
N Yiksek :
010 Kadin 36 2 Lisans 3 Devlet/Istanbul
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Veri Toplama Araglar

Ilgili alanyazinin degerlendirilmesinin ardindan, arastirmacilar calisma igin veri toplamak amaciyla iig
sorudan olusan yar1 yapilandirilmis bir goriisme formu olusturmustur. Hazirlanan form i¢in Simif Egitimi
alaninda gorev yapan iki 0gretim iyesinin (alan uzmani ve 6lgme ve degerlendirme uzmani) ve bir dil
uzmaninin gorislerine bagvurulmustur. Bu goriisler ilk olusturulan gériisme sorularinda kullanilan kelimelerin
degistirilmesi tlizerinedir ve bu dogrultuda bazi gdriisme sorulari yeniden diizenlenmistir. Gériisme formunda
yer alan sorularin agik olup olmadigini ve cevaplarin sorulara yonelik olup olmadigini incelemek amaciyla iki
siif 6gretmeni ile 6n uygulama yapilmistir. Bdylelikle sorularin istenilen dogrultuda oldugu tespit edilmis ve
ardindan goriisme siireci gergeklestirilmistir. Goriismelere baglamadan 6nce katilimcilara arastirmaya yonelik
bilgi verilmis ve verilerin gizliligi ilkesine yonelik agiklamalar yapilarak katilim i¢in onaylari alinmistir. Daha
sonra sinif 6gretmenlerinin uygun oldugu bir zaman diliminde sessiz bir ortamda goriismeler gergeklestirilmis
ve ses kaydi alimmistir. Goriisme i¢cin Ankara disinda gorev yapan ve iiniversiteye gelme firsati olmayan
ogretmenlerin bazilari ile goériigmeler misait oldugu giin ve saatler ayarlanarak ¢evrimigi platformlar tizerinden
yapilmis ve ses kaydi alinmistir. Yiiz ylize ve ¢evrimici yapilan goriismeler ortalama 10 dakika siirmiistir.
Aragtirmada 3 adet goriigme sorusu kullanilmistir. Bu sorular ile iligkili alt problemler Tablo 2°de sunulmustur.

Tablo 2

Goriisme Sorulari ve Iliskili Alt Problemler

Alt Problemler Goriisme Sorusu
1. Ogrencilerinizin kiiltiirel
Sinif Ogretmenleri ogrencilerinin kdiltiirel okuryazarligini gelistirmeyi
okuryazarligimi gelistirmeyi saglamak igin yeterlilik saglamak igin yeterlilik
durumlarini nasil degerlendirmektedir? durumunuzu nasil
degerlendirirsiniz? Neden
yeterli/yetersiz oldugunuzu
diisiiniiyorsunuz?
Simif  Ogretmenlerinin  Ogrencilerin  kiiltiirel 2. Ogrencilerinizin kiiltiirel
okuryazarligimni gelistirmeyi saglamak i¢in okuryazarligini gelistirmeyi
gereksinimleri nelerdir? saglamak icin gereksinimleriniz
nelerdir?
3. Belirttiginiz gereksinimler
dogrultusunda ogrencilerinizin

kiiltiirel okuryazarligini gelistirmeyi

Sinif  dgretmenlerinin,  dgrencilerinin  kiiltiirel 9 SO .
saglamak i¢in Onerileriniz nelerdir?

okuryazarligini gelistirmeyi saglamak icin Onerileri
nelerdir? . -
Sonda: Gereksinimleriniz

dogrultusunda Ogrencilerinizin
kiilttirel okuryazarhigini gelistirmeyi
saglamak icin belirttiginiz Oneriler
disinda farkli 6nerileriniz var midir?
Aciklar misiniz?

Veri Toplama Siireci

Aragtirmanin yapilmas i¢in Hacettepe Universitesi Sosyal ve Beseri Bilimler Arastirma Etik Kurulu
tarafindan 23.01.2024 tarihli ve E-76942594-900-00003318320 sayil1 izin alinmistir.
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Verilerin Analizi

Verilerin analizinde igerik analizi kullamilmistir. Icerik analizinin temel hedefi elde edilen verileri
aciklayabilecek kavramlara ve baglantilara ulagabilmektir (Yildirim ve Simsek, 2018). Arastirma verilerinin
analizinde ilk 6nce katilimct onayinin alinmasi ile elde edilen goriismelerin ses kayitlar1 yazili bir dokiimana
donistiirilmiistiir. Yazili dokiimana doniistiiriilen goriismelerden elde edilen veriler ile ortaya cikarilan
kavramlara yonelik kodlar olusturulmustur. Kodlarin olusturulmasinin ardindan kategorilere ve temalara
ulagtlmistir. Miles ve Huberman’in (2021, s.80) veri ¢izelge kagidindan faydalanilarak elde edilen veriler
gorsellestirilmeye calisilmistir. Veri ¢izelge kagidinda ilgili kodu ifade eden 6gretmenler tabloda *(yildiz)
isareti kullanilarak gosterilmistir. Bu durum kod gesitliligin olmasi nedeniyle kullanilmistir ve bu nedenle
goriise katilma siklig1 (frekans dagilimlar1) gosterilmemistir.

Arastirmanin Gegerlik ve Giivenirligi

Bu caligmada gegerlik ve giivenirligi etkileyen ya da tehdit eden faktorleri en aza indirmek ya da ortadan
kaldirmak igin arastirmacilar tarafindan ¢esitli onlemler alinmistir (Yildinm ve Simsek, 2016). Nitel
arastirmalarda giivenirlik ve gecerlik i¢in farkli kavramlar kullanilmaktadir. Bu kavramlar i¢ gecerlik yerine
inandiricilik, dig gegerlik yerine transfer edilebilirlik, i¢ giivenirlik yerine tutarlik ve dis giivenirlik yerine teyit
edilebilirlik olarak ifade edilebilir (Yildirnm ve Simsek, 2016). Arastirmanin inandiriciliginmi saglamak igin
Smif Egitimi alaninda gorev yapan iki 6gretim iiyesinin ve bir dil uzmaninin goriislerine basgvurulmustur.
Aragtirmanin transfer edilebilirligi, arastirma siirecinin ayrintili bir sekilde betimlenmesiyle saglanmuistir.
Calismanin tutarlihi@ini saglamak igin veriler iki ayr1 aragtirmaci tarafindan ayri1 ayri kodlanmigtir. Kodlayicilar
arasi anlagsmay1 hesaplamak i¢cin Miles ve Huberman (2021, s.64) tarafindan onerilen formiil kullanilmis ve
kodlayicilar arasi uyumun %98 oldugu goriilmiistiir. Bu uyum yiizdesi kodlamanin tutarli oldugunu ifade
etmektedir. Ayrica tutarliligi saglamak i¢in sonuglarin verilerle tutarli olup olmadig ilizerine incelemeler
yapilmis ve katilimcilarin goriislerine yer vermek i¢in katilimei teyidi ve dogrudan alintilar kullanilmistir.
Aragtirmanin teyit edilebilirligini saglamak amaciyla ise elde edilen veriler daha sonra diger arastirmacilarin
kullanimini kolaylagtiracak sekilde sistematik olarak arsivlenmistir.

BULGULAR

Bu bdliimde igerik analizi ile elde edilen verilerle ortaya c¢ikan bulgulara ve dogrudan alintilara yer
verilmistir. Arastirmada “’Kiiltiirel okuryazarligi gelistirmek i¢in 6gretmen yeterlilik durumlarr’’, <’Kiiltiirel
okuryazarlig1 gelistirmek i¢in 6gretmen gereksinimleri’” “’Kiiltlirel okuryazarligi gelistirmek i¢in 6gretmen
Onerileri’’ temalar1 olusturulmustur. Arastirmanin birinci alt problemi olan “simif 6gretmenleri dgrencilerin
kiiltiirel okuryazarhigin1 gelistirmek i¢in yeterlilik durumlarini nasil degerlendirmektedir?” sorusuna iligkin
ortaya ¢ikarilan kategori ve kodlar veri ¢gizelge kagidi 1°de gorsellestirilerek sunulmustur.

Veri Cizelge Kagidi 1

Kiiltiirel Okuryazarligi Gelistirmek i¢in Ogretmen Yeterlilik Durumlar:

Tema: Kiiltiirel okuryazarhg: gelistirmek i¢in 6gretmen yeterlilik durumlar

Ogretmen Kodlar O1 02 03 04 O5 06 O7 0O8 09 O10
Kategori  Yeterlilik durumu kodlar:
Yeterli Kiiltiirlerin (kendi/farkly) * * * *
gorme bilinmesi ve taninmasima yonelik

Ogretim slireci gergceklestirme

Farkli kiiltiirleri bilme/tanima * * * *

Kendi  kiiltiirinii  bilme/hakim

olma

Gogmen  Ogrencileri  dgretim
siirecine dahil etme
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Veri Cizelge Kagidi 1 (Devam)

Tema: Kiiltiirel okuryazarligi geligtirmek i¢in 6gretmen yeterlilik durumlar

Ogretmen Kodlar O1 02 03 04 O5 06 O7 O8 0O9 O10
Kategori  Yeterlilik durumu kodlar:

Yeterli Ogrencilerin ~ farkhi  Kkiiltiirlerle *

gorme iletisim kurmasin1 saglama

Kiiltiirlerle etkilesim i¢inde olma
ve kiiltiirlere yonelik olumlu bakis
acis1 gelistirme

Farkli kiiltiirlere yonelik saygi ve
hosgorii geligtirmek igin
farkindalik yaratma

Cok yonlii, elestirel ve algilar1 agik

bireyler yetistirme

Kiiltiirel geligsmeleri takip etme *
Farkli alanlarda ve farkli tiirlerde
okumaya ve dinlemeye/izlemeye

Onem verme

Kiiltiirel merkezleri arastirma ve *
ziyaret etme
Kiiltiirel materyalleri kullanma *
Kiltirel  etkinliklere  6grenci *
katilimini saglama
Orta Kiiltiiriin ¢ok genis kavram olmasi *
diizeyde Farkli kiiltiirlere yonelik 6grenme

yeterli ve 6gretmede sinirlt olma
goérme

Farkl kiiltiirlere yonelik okuma *
yapmama

Yurt disi1 makaleler ve kiiltiirel
okuryazarlig1 gelistirmeye yonelik
¢alismalar iizerinde ¢ok durmama

Yurt dis1 seyahati *
gerceklestirmeme

Veri cizelge kagidi 1°de yer alan kiiltiirel okuryazarlig1 gelistirmek i¢in 6gretmen yeterlilik durumlar
incelendiginde iki kategorinin ortaya ¢iktig1 goriilmektedir. “Yeterli gérme” kategorisi altindaki kodlar ele
alindiginda “6gretmenlerin kiiltiirlerin (kendi/farkli) bilinmesi ve taninmasina yonelik &gretim siireci
gerceklestirme’’ ile yeterlilik durumunu ifade ettikleri goriilmektedir. Diger yandan kiiltiirel okuryazarligi
gelistirmek i¢in kendilerini yeterli géren 6gretmenler bu durumu “kendi kiiltiiriinii bilme/hakim olma ve farkl
kiiltiirleri bilme/tanima” ile agiklamistir. Bu kodlara yonelik bazi sinif 6gretmeni goriigleri su sekildedir;

“Yeterliyim. Ogrencilerimin kiiltiirel okuryazarligini gelistirmek icin cegitli kiiltiirel
etkinlikler ve 6grenme materyalleri kullaniyorum ornegin herkesin kendi memleketine ait
fon karton iizerine yoresel kiyafet, yemek, tarihi yerler ve memleketine ait siir, tiirkii, sark:
ezberlemelerini séyleyip arkadaslarina sunmalarint istemistim (...)"" (010)

“’Ogrencilerimin kiiltiirel okuryazarligim gelistirmek i¢in yeterli oldugumu diisiiniiyorum.
Ben kiiltiirel olarak gelismeleri takip ediyorum ve kendi kiiltiiriimiize de hakim oldugumu
diistintiyorum. Farkl kiiltiirlere yonelik bilgi sahibi olmaya ¢alistyorum.’” (0O2)

Yeterli gorme kategorisinde ortaya cikan bir diger kod ise O1 kodlu sinif 6gretmenin ifadesinden ortaya

cikan gdgmen ogrencileri dgretim siirecine dahil etmedir. O1 kodlu smif dgretmeni bu durumu soyle
aciklamistir;
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“Yeterli oldugumu diigiiniiyorum. Kendi kiiltiiriimiiz hakkinda bilgiye sahibim ve siirekli
ogreniyorum. Ogrencilerimin kiiltiiriimiizde bulunan degerler, gelenek ve gorenekleri
ogrenmeleri adina farkl etkinlikler yapiyorum. Yurt disi seyahatlerim bana farkl: kiiltiirier
hakkinda bilgi sahibi olmamda etkili oldu, boylece ogrencilerime farkly kiiltiirleri
ogretmemde kolaylik sagliyor. Ayrica gocmen ogrencilerimin de kendi kiiltiirlerini
paylasmalary i¢in firsatlar taniyorum, farklilik ve benzerlikler iizerine konusmalar
gerceklestiriyoruz. Bu oOgretme siirecine go¢men ogrencilerimin de katilmasina yol
aciyor.”” (O1)

Diger yandan “yeterli olarak gérme” kategorisi altinda O4 kodlu simf 6gretmeninin ifadesinden
ogrencilerin farkl kiiltiirlerle iletisim kurmasini saglama, O7 kodlu sinif 8gretmeninin ifadesinden kiiltiirlerle
etkilesim i¢inde olma ve kiiltiirlere yonelik olumlu bakis acis1 gelistirme, O8 kodlu sinif 6gretmeninin
ifadesinden ise farkl kiiltiirlere yonelik saygi ve hosgorii gelistirmek i¢in farkindalik yaratma, ¢ok yonlii,
elestirel ve algilart agik bireyler yetistirme kodlarinin olustugu goériilmektedir. Bu kodlari ifade eden simif
Ogretmeni goriisleri su sekildedir;

“(...) Erasmus egitimine katildim Portekiz de orada farkl kiiltiirlere nasil yaklagmamiz
gerektigini aslinda herhangi bir engelin olmadigin birbirimizle muhabbet edebildigimizi
gordiigiimde bu algi bende olusmus oldu. Sonu¢ olarak farkli kiiltiirlerle etkilesimin
verimli oldugunu gérdiim. Ilk gérev yerim Hatay olmas: sebebi ile farkl kiiltiirlerin bir
arada yasadigini gordiim. Ben genel anlamda kiiltiirlere bakus agisi olarak kendimi yeterli
gortiyorum. Bir kere kiiltiirel okuryazarliga sahip olabilmek icin 6gretmenin kiiltiirlerle
etkilesim icinde olmast lazim. Bende az ¢ok farkl kiiltiirler gordiigiimii diisiiniiyorum.
Serbest etkinliklerde ogrencilerime elimden geldigince Google araciligiyla miize
gezdirme, miizik tiirlerini tamitma, yaraticiliklarini besleyecek aktiviteler yapma vb.
etkinlikler yapiyorum.’’ (07)

“(...) Her sene olmasa da eTwinning ¢alismast ile farkl il ve iilkelerden paydaslarla
kardes sinif ¢calismalar: (miizikle matematik 6gretimi, itilke yemeklerinin tanitimi, sinif ici
uygulamalar, program iizerinden birbirlerine mektup yazma vd.) yapmaktayim. Bu da
diinyayla iletisime ge¢memizi saglyyor, aslinda hi¢ yiiz yiize gelemeyecegimiz insanlarla

(.)" (04).

“(...) farkll kiiltiirlere karst hosgorii ve saygi gelistirmek icin farkindalik yaratmaya
calisiyorum. Ogrencilerimin globallesmesi icin ders icinde ve ders disinda farkli noktalara
dikkat c¢ekerim. Yakindan uzaga ilkesinden hareketle once kendi kimligini kiiltiiriinii
sonrasinda da diinya kiiltiirlerini tanimasi, anlamasi ve gerekirse kendi icinde bir kiiltiir
mozaigi yaratarak ¢ok yonlii, elestivel ve algilart agik bireyler olarak yetistirmeye gayret
ederim’’ (08).

Kiiltiirel okuryazarligi gelistirmek i¢in 6gretmen yeterlilik durumlar1 temasinin ikinci kategorisi olan
“orta diizeyde yeterli gorme’” altinda kiiltiiriin ¢ok genis kavram olmasi, farkli kiilttirlere yonelik 6grenme ve
ogretmede sinirl olma, farkli kiiltiirlere yonelik okuma yapmama, yurt dist makaleler ve kiiltiirel okuryazarligt
gelistirmeye yonelik ¢aligmalar iizerinde ¢ok durmama ve yurt dis1 seyahati gerceklestirmeme kodlarina
ulasilmistir. Bu konuyla ilgili dikkat ¢ekici sinif 6gretmeni goriislerine asagida yer verilmistir;

“Ben ozellikle hayat bilgisi ve Tiirkce, okuma yazma derslerinde giinliik hayatimizdan,
kiiltiirel 6gelerimizden yer vermeye cok dikkat ediyorum. Ornegin tiirlii hecesini verirken
yvemek olan tiirlii diyerek ek bir ornek verdim yani kiiltiiriimiize ait bir yiyecek onun
tizerinde konugtuk. Sonra Somut Olmayan Kiiltiirel Miras Miizesi 'ne gitmelerini énerdim.
Sonu¢ olarak kendimi orta diizeyde goriiyorum kiiltiirel unsurlarimiza yonelik
uygulamalar yapsam da kiiltiir ¢cok genis bir kavram.”’ (O5)

“Orta diizeyde yeterli oldugumu diistiniiyorum. Ciinkii kendi kiiltiiriimiize yonelik bilgi
diizeyi olarak kendimi yeterli goriiyorum, kendi kiiltiiriimiize yonelik gerek gorsel gerek
vazili olarak etkinlikler gerceklestirivorum ézellikle sosyal bilgiler ve hayat bilgisinde.
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Farkl kiiltiirler hakkinda 6grenmek ve ogretmek simirlt kaliyor, bu konuda eksikliklerimin
oldugunu diisiiniiyorum.”” (O3)

“Ogrencilerimin kiiltiirel okuryazarhigini gelistirmek icin orta diizeyde goriiyorum
kendimi. Yurt disi seyahatim olmadi hi¢ ve yurt disi makalelerin iizerinde ¢ok fazla
duramiyorum ya da kiiltiivel okuryazarligi gelistirmeye yonelik ¢alismalar iizerinde,
kiiltiirel boyutta onlara etki saglayacak donamma yeteri kadar ulasmis oldugumu
diisiinmiiyorum.”’’ (O6)

Arastirmanin ikinci alt problemi olan “siif 6gretmenlerinin 6grencilerin kiiltiirel okuryazarligim
gelistirmek icin gereksinimleri nelerdir?” sorusuna iligkin ortaya c¢ikarilan kategori ve kodlar Veri Cizelge
Kagidi 2°de gorsellestirilerek sunulmustur.

Veri Cizelge Kagidi 2
Kiiltiirel Okuryazarhigi Gelistirmek icin Ogretmen Gereksinimleri

Tema: Kiiltiirel okuryazarligi gelistirmek igin 6gretmen gereksinimleri
Ogretmen Kodlar 01 02 03 04 05 06 07 08 09 O10
Kategori Gereksinim kodlar1
Bilgiye Kiiltiirlere (kendi/farklr) *o0x * *
yonelik yonelik bilgi
Kiiltiirel okuryazarliga yonelik * * *
bilgi
Ogrencinin sosyo-kiiltiirel ve *
ekonomik yapisinin bilgisi

Uygulama/  Kiiltiirel okuryazarligi * * *
Deneyime gelistirmeye yonelik daha fazla
yonelik etkinlik/6gretim stireci
ornekleri
Kiiltiirel etkilesim sonucunda *
iletigimi saglayan
ortamlar/uygulamalar
Kiiltiirlere yonelik deneyim *
Gezi-gozlem etkinliklerini *
Onemseyen programlar

Yerel halktan kopuk olmayan *
egitim
Okullarda tematik koselerin *
hazirlanmasi
imkanlara  Maddi ve teknolojik *
yonelik imkansizlarin desteklenmesi
Kiiltiirel etkinliklere ulasimin *
saglanmasi

Veri gizelge kagidi 2°de yer alan kiiltiirel okuryazarligi gelistirmek i¢in 6gretmen gereksinimleri temasi
incelendiginde {i¢ kategorinin ortaya ¢iktig1 goriilmektedir. “Bilgiye yonelik” kategorisi altinda “kiiltiirlere
(kendi/farkl) yonelik bilgi” ve “kiiltiirel okuryazarliga yonelik bilgi” tekrar edilen kodlardandir. Bu
gereksinimlere iligkin bir sinif 6gretmeni goriisii su sekildedir;

“Ogrencilerimin kiiltiirel okuryazarligim gelistirmek icin kendimi yeterli bulsam da
gereksinimlerimin oldugunu séylemek isterim. Acgikcast ben kendi bildigim tanim
tizerinden agiklama yapiyorum kiiltiirel okuryazarlik adina o yiizden teori ve etkinlik
temelli bilgilerin verilmesi ile desteklenmeye ihtiyag duydugumu soyleyebilirim.”’ (02)

Kiiltiirel okuryazarligi gelistirmek i¢in 6gretmen gereksinimleri temasinin uygulama/deneyime yonelik

kategorisi altinda kiiltlirel okuryazarligi gelistirmeye yonelik daha fazla etkinlik/6gretim siireci Ornekleri
Ogretmenler tarafindan tekrar edilen bir koddur. Bu koda iliskin bazi sinif 6gretmeni goriisleri su sekildedir;
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“Yeterliliklerimin ¢ok yiizeysel kaldigint diisiiniiyorum kiiltiirel okuryazarligi gelistirmek
icin. Bu nedenle kiiltiirel okuryazarlik icin daha c¢ok bilgiye ve c¢esitli ogretim ve
degerlendirme stratejilerine ulasmam ve ogrenmem onemli, bu konuda etkili ve yeterli
olabilmem i¢in. Lisans egitimimde coklu okuryazarlik dersi almistim. Ornegin cevre
okuryazarligi nedir? becerileri nedir? nasil gelistirilir, ders plani nasil hazirlanir? ve
disiplinler arasi nasil kazandwilir?  Uygulamali  olarak ogrenmistik, paneller
diizenlemistik, bu ders benim 6grencilerimin ¢evre okuryazarligini kazandirmamda ¢ok
etkili oldu’’ (03)

“Ogrencilerimin kiiltiirel okuryazarligim gelistirmek icin gereksinim duydugum faktoriin
kiiltiirel okuryazarliga yonelik interaktif” ogrenme yontemleri ve teknikleri oldugunu
soyleyebilirim.”” (0O10)

Diger yandan O1 kodlu smif dgretmeni goriisii dogrultusunda kiiltiirel okuryazarligi gelistirmek igin
Ogretmen gereksinimleri temasinin uygulama/deneyime yonelik kategorisi altinda kiiltlirel etkilesim
sonucunda iletisimi saglayan ortamlar/uygulamalara gereksinimi olduguna iliskin bir koda ulagilmistir. Bu
gereksinimi olan siif 6gretmeninin ifadesi su sekildedir;

“Farkl kiiltiirlerin etkilesim halinde oldugu bunun sonucunda da iletisimin kuvvetlenecegi
ortamlara ve uygulamalara gereksinim duyuyorum. Bu ogrencilerin farkly kiiltiirleri
ogrenmesini ve olumlu iletisim kurmalarimi saglayacaktir.”” (O1)

Kiiltiirel okuryazarlig1 gelistirmek igin 6gretmen gereksinimleri temasinin imkanlara yonelik kategorisi
alinda O4 kodlu sinif 6gretmeninin ifadelerinden ortaya cikan “teknolojik ve maddi imkansizliklarm
desteklenmesi” ve “kiiltiirel etkinliklere ulasimin saglanmasi” kodlar1 yer almaktadir. Bu gereksinimlere

yonelik sinif 6gretmeni goriisii su sekildedir;

“Stifimda akilli tahta ya da projeksiyon cihazi olmamasi, internetten ogrencilerime
sunabilecegim bilgiler i¢in donanim imkamm eksik. Velilerimin maddi durumu nedeniyle
okul disi ortamlara geziler diizenlemekte zorlanmaktayim. Bulundugum ilgcede (Sincan)
kiiltiirel etkinlikler simirlt sayida ve bana gore diisiik kalitededir. Diger ilgelerin
etkinliklerini takip etmek, randevu bulabilmek ve ulasim siiresi-giris iicreti giderleri de
olumsuz etki etmektedir. Tiim bu sartlarda maddi imkanlar ve kiiltiirel etkinliklere

ulasabilme gereksinimlerim vardir.”’(O4)

Arastirmanin {igiincii alt problemi olan “sinif 6gretmenlerinin 6grencilerin kiiltiirel okuryazarligim
gelistirmeyi saglamak i¢in Onerileri nelerdir?” sorusuna iligkin ortaya cikarilan kategori ve kodlar asagidaki
Veri ¢izelge kagidi 3’ de gorsellestirerek sunulmustur.

Veri Cizelge Kagidi 3

Kiiltiirel Okuryazarligi Gelistirmek i¢in Ogretmen Onerileri

Tema: Kiiltiirel okuryazarlig1 gelistirmek i¢in 6gretmen Onerileri

Ogretmen Kodlar 01 02 03 04 05 06 07 08 09 O10
Kategori Oneri kodlar:
Ogretmenlere  Ogretmenlerin; * *
yonelik
Kiiltiirel okuryazarliga
iliskin kaynaklar1 okumasi
Kiiltiirlere  (kendi/farkli) * *
yonelik kaynaklar1
okumasi
Daha ¢ok gezip, gormesi *
Sorgulama, siddetsiz *

iletisime yonelik egitim
almas1 ve  sosyolojiye
yonelik okuma yapmast
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Veri Cizelge Kagidi 3 (Devam)

Tema: Kiiltiirel okuryazarligi gelistirmek i¢in 6gretmen Onerileri

Ogretmen Kodlar

01

02 03 04 05 06 O7 08 09 O10

Kategori

Oneri kodlar

Ogretmenlere
yonelik

Ogretmenlerin;

Entelektiiel olmasi

Farkli kiilttirleri
O6grenmeye istekli olmasi
ve anlayis gostermesi

Okul
yoneticilerine
ve velilere
yonelik

Okul, aile ve 6gretmenlerin
is Dbirliginde etkinlikler
yuritme

Kiiltiirel okuryazarliga
iligkin veli egitimlerinin
yapilmasi

Milli Egitim
Bakanhg1 ve
Universitelere
yonelik

Kiiltiirel okuryazarliga
yonelik hizmet ici
egitimler

Konu alani uzmanlarimin
egitim vermesi

Egitim fakiiltelerinde
segmeli ders olarak yer
almasi veya farkli 6gretim
derslerine entegre edilmesi

Ogretim  programlarmin
diizenlenmesi/ kiiltiirel
okuryazarlikla
iliskilendirilmesi ve
yonergelerin yer almasi

Ogrenci merkezli ve sif
dist egitimin egitim
politikas1 haline gelmesi

Okullarda  gezi-g6zlemin
on planda olmasi

Seminer doénemlerinde
kiiltir ~ derslerinin  yer
almasi

Kiiltiirel okuryazarlik
alaninda egitim
politikasinin olusturulmasi

Ogretmenlere konuya
iligkin farkli kitap ve
arastirmalari ulagtirma

Teknolojik/fiziksel
imkanlarin ve
materyallerin saglanmasi

Bilgilendirici yayinlar ve
miizik etkinliklerinin
yapilmasi

Kiiltiirel etkinliklerin
yapilmasinda  bakanligin
oncli olmasi ve iicretsiz
katilimin saglanmasi
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Veri Cizelge Kagidi 3 (Devam)

Tema: Kiiltiirel okuryazarligi gelistirmek i¢in 6gretmen Onerileri

Ogretmen Kodlar 01 02 03 04 05 06 07 08 09 O10
Kategori Oneri kodlar1
Kiiltiir ve Miize gezilerinde * *
Turizm uzmanlarmn/rehberlerin
Bakanhg@na ve _ gslik etmesi
Belediyelere Kiiltiir merkezlerinin *
yonelik tematik olarak
gesitlendirilmesi
fldeki kiiltiir merkezlerine *

iicretsiz ulagim saglanmasi
7 cografi bolgenin kiiltiirel
ozellikleri ile ilgili aylik
dergi ve etkinlik
kitapciklarinin dagitilmasi

Veri cizelge kagidi 3’te yer alan kiiltiirel okuryazarligi gelistirmek i¢in 6gretmen Onerileri temasi
incelendiginde dért kategorinin ortaya ¢iktign goriilmektedir. “Ogretmenlere yonelik kategorisi” altindaki
kodlara bakildiginda, “kiiltiirel okuryazarliga iliskin kaynaklar1 okumas1” ve “kiiltiirlere yonelik kaynaklar
okumas1” tekrar eden kodlardir. Bu kodlarla ilgili baz1 sinif 6gretmeni goriisleri su sekildedir;

“(...) Bir ogretmen olarak kiiltiirel okuryazarligimi gelistirmek icin kiiltiirel okuryazarliga
iliskin kitaplar okumaliyim hem teori hem uwuygulama alaninda kendimi gelistirip
ogrencilerimi de kiiltiirel okuryazar bir birey olarak yetigtirmeliyim. Bunu da kendime
yonelik bir éneri olarak sunuyorum.’’ (O3).

“Farkl kiiltiirlere yonelik kitaplar ve makaleler okuyarak daha fazla bakis acimi yorum
glictimii gelistirmeliyim. Kiiltiirel okuryazarligi konu alan kaynaklara ulasarak daha fazla
bilgi edinmeliyim. Ayrica ben kiiltiirel okuryazarligi deneyim saglayarak da ogrenmek
isterim bu nedenle kiiltiirel okuryazarliga iliskin hizmet ici egitimlerinin de verilmesi daha
fazla igsellestirmem icin fayda saglayacaktir (...) *’(09).

Diger yandan “kiiltiirel okuryazarligi gelistirmek icin 0gretmen Onerileri” temasinin “Ggretmenlere
yonelik kategorisi” altinda O8 kodlu smif égretmeninin ifadelerinden ortaya ¢ikan dgretmenlerin daha ¢ok
gezip, gérmesi, entelektiiel olmasi, farkl kiiltiirleri 6grenmeye istekli olmasi ve anlayis gostermesi kodlart yer
almaktadir. Sinif 6gretmenin goriisii su sekildedir;

“Daha ¢ok gezmeliyim ve gormeliyim (...) ogretmen kesinlikle rol model olmali. Ben ne
kadar entelektiiel olursam ogrencim de farkinda olmadan benzer bakis acisina sahip
olacaktir. Ogretmen kendisini gelistirdigini, farkli kiiltiirleri 6Srenmeye istekli oldugunu,
farkly kiiltiirlere karst anlayis gosterdigini mutlaka hissettirmelidir (...)"" (O8)

Kiiltiirel okuryazarligi gelistirmek i¢in 6gretmen Onerileri temasinin ikinci Kategorisi “okul yoneticileri
ve velilere yonelik’’tir. Bu kategori altinda okul, aile ve dgretmenlerin is birliginde etkinlikler yiiriitme kodu
goze carpmaktadir. Bununla birlikte kiiltiirel okuryazarliga iliskin veli egitimlerinin yapilmasi bir simif
Ogretmeninin ifadesi dogrultusunda ortaya ¢ikarilan koddur. Bu konuya iligkin bir sinif 6gretmeninin goriisii
su sekildedir;

“Kiiltiirel okuryazarligr gelistirmek igin okul, aile, 6gretmenler is birligi icinde olmal.
Farkl sumiflarda bulunan gogmen ogrencilerle ve ailelerle farkl etkinlikler yiiriitiilebilir.
Béylece onlarin kiiltiirel zeminlere yonelik bilgiler de elde edilebilir. Belirli giinlerde
onlarin kiiltiirlerini tanmitmasi diger ogrencilerle olumlu iligkiler kurmasina ve paylasim
vapmasina yonelik senlikler yiiriitiilebilir. Bu senlikler tek tarafli degil tabi ki bize ait ve
farkly kiiltiirlere ait ogelerin yer aldigi senlikler. Siire¢ oncesinde 6gretmenlere gécmen
ogrencileri de icine alarak kiiltiirel okuryazarlik ile ilgili sinifta ve okulda yapilabilecek
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uygulamalara yonelik hizmet ici egitimler verilmelidir. Okullar tarafindan veli egitimleri
de planlanarak gerceklestirilebilir.”’ (O1)

Kiiltiirel okuryazarlig1 gelistirmek icin 6gretmen Onerileri temasinin iigiincii kategorisi “Milli Egitim
Bakanhigina ve Universitelere yonelik™tir. Bu kategoride daha ¢ok gdze carpan kod “kiiltiirel okuryazarliga
yonelik hizmet i¢i egitimler”’dir. Bununla birlikte dikkat ¢eken diger kodlar konu alan1 uzmanlarmin egitim
vermesi, egitim fakiiltelerinde segmeli ders olarak yer almasi veya farkli 6gretim derslerine entegre edilmesi,
Ogretim programlarinin diizenlenmesi/ kiiltlirel okuryazarlikla iligskilendirilmesi ve yonergelerin yer almasi,
ogrenci merkezli ve sinif dig1 egitimin egitim politikast haline gelmesi iizerinedir. Bu kodlara yonelik bazi sinif
Ogretmeni goriisleri su sekildedir;

“Daha c¢ok gelismek ve tam anlamiyla anlamak igin kiiltiirel okuryazarliga yonelik
ogretmenlere hizmet i¢i egitimler verilebilir. Bu egitimler bulunulan ildeki tiniversitede
gorev yapan kiiltiirel okuryazarlik alaminda uzman kisilerce ya da ¢evrimi¢i bir sekilde
ogretmenlerin katilim gosterecegi yine bu alanin uzmanlart tarafindan da sinif ici ve dist
uygulama orneklerinin ve kiiltiirel okuryazarliga iliskin teorik bilgilerin yer aldig
sunumlarla bizlere aktarilabilir. Kiiltiirel okuryazarligin kazandirilmasinda en onemli
kurum egitim fakiilteleridir bu yiizden se¢meli olarak bu dersin yer almasi goreve
baslamadan ogretmen adaylarina destek olacaktir. Ayrica kiiltiivel okuryazarlik farkl
derslere yonelik kazammlara entegre edilebilir ve nasil wuygulanacagina yénelik
yonergeler ogretmenlere sunulabilir, bu da siireci daha etkili kilacaktir.”” (02)

“Ogretmen egitimi programlarinda kiiltiirel okuryazarlik bir ders olarak verilmeli ya da
diger oOgretim dersleri icerisine entegre edilerek hizmet OJncesinde oOgretmenlere
kazandwrilmalidir. Béylece hizmette oOgretmenler ders planlarimi nasil diizenlemeleri
gerektigini ve hangi uygulamalar: gerceklestirmeleri gerektigini bilerek sinif ortamina
gelmis olurlar. Benim dénemimde ¢oklu okuryazarlik dersi olmasina ragmen kiiltiirel
okuryazarlik icerisinde yer almiyordu bu yiizden hizmet i¢i egitimlerle bizlere kiiltiirel
okuryazarhik egitimleri verilebilir (...)"" (O3).

“(...) Sosyal bilgiler ve hayat bilgisi bu konu icin cok 6nemli. Hayat bilgisinde tekrar eden
konular giincellenmeli kitaplar da giincellenmelidir. Sosyal bilgiler dersinde 4. Sinifta
Tiirkiye 'den hareket edip yakin komsulara ve birka¢ Avrupa iilkelerine de deginiliyor fakat
bu sadece bununla simirli kalmamalidir, biitiin kitalardan érnekler sunulmalidir.”” (O8)

Diger yandan Milli Egitim Bakanlhigma ve Universitelere yonelik kategorisi altinda O4 kodlu
Ogretmenin ifadelerinden ortaya c¢ikan teknolojik/fiziksel imkanlarin ve materyallerin saglanmasi,
bilgilendirici yayinlar ve miizik etkinliklerinin yapilmasi, kiiltiirel etkinliklerin yapilmasinda bakanligin 6ncii
olmasi ve iicretsiz katilimin saglanmasi kodlar1 goriilmektedir. Bu kodlara iligkin sinif 6gretmeni goriisii su
sekildedir;

“(...)Bakanlik kanaliyla her okulda internet ve akill: tahta bulunmalidir. Okullarda ¢esitli
alanlar hazirlanabilmesi igin tamitim malzemeleri ve tiim bunlari gergeklestirmek icin
biit¢e saglanmalidir. Ayrica okul binalarvmin yatay ve genis bir alana yayilacak sekilde
tasarlanarak, konferans salonu ve spor salonu gibi farkii calismalar yapmaya uygun genis
alanlar saglanmalidir. Konu alan uzmanlarimi cagirabiliriz, kendimiz bir seyler
haziwrlayabiliviz. Bakanlik ilkokul, ortaokul, lise seviyesine uygun (gerekirse gezici)
sinema, sergi, tiyatro, gélge oyunu vb. yapimlar i¢in on ayak olmalidir. Yine bakanlik,
sosyal medya araglart ve MEB kanallart (EBA, Youtube vb.) iizerinden her tiirlii
bilgilendirici animasyon, belgesel gibi yayinlar c¢ikarmalidir. Bizde konularimizla
iliskilendiririz. Miizik alaninda da benzer sekilde tiirkii, cocuk sarkilari, marslar,
diinyadan eserler vb. eserlerin sozlii ve sozsiiz ¢esitlerini iiniversitelerin konservatuarlart
aracthgyla hazirlayip yayinlansin. Ogretmenlerin ve &grencilerin her tiirlii kiiltiir
merkezi, miize, oren yeri, etkinlik alanlart vb. girisi ticretsiz olmalidir. Ogretmenlerin
ogrenmesi, 6grencilerine olumlu katkilar saglayacaktir (...)"" (04)
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Kiiltiirel okuryazarlig1 gelistirmek i¢in 6gretmen Onerileri temasinin dordiinci kategorisi “Kiiltiir ve
Turizm Bakanligi ve Belediyelere yonelik’tir. Bu kategoride dikkat ¢eken kod miize gezilerinde
uzmanlarin/rehberlerin eslik etmesi tizerinedir. Bu koda yonelik bir sinif 6gretmeninin goriisii su sekildedir;

“(...) Okullarin suifca kiiltiir merkezi ziyaretlerinde herhangi bir talebe gerek kalmadan
gezi rehberi servisi saglanmalidir. Buda kiiltiir bakanliginin bir hizmeti olabilir (...) " (O4)

TARTISMA, SONUC VE ONERILER

Bu arastirmada sinif 6gretmenlerinin 6grencilerin kiiltiirel okuryazarligint gelistirmeyi saglamak icin
yeterliliklerini, gereksinimlerini ve Onerilerini ortaya ¢ikarmak amaclanmistir. Kiiltiirel okuryazarligi
gelistirmek i¢in dgretmen yeterlilik durumlart incelendiginde, kendini 6grencilerin kiiltiirel okuryazarligim
gelistirmek i¢in yeterli goren 6gretmenlerin bazilari kiiltiirlerin (kendi/farkli) bilinmesi ve taninmasina yonelik
ogretim siireci gergeklestirdiklerini ifade etmislerdir. Baska bir deyisle 6gretmenler yazili, gorsel materyallerle
veya uygulamalarla (kiiltiirel 6geler barindiran kitaplar, etkinlik kagitlari, sanal miize vd.) 6gretim siirecinde
ogrencilerin kiiltiirel okuryazarliklarini gelistirdiklerini ve bu nedenle yeterli olduklarini sdylemislerdir.
Ogretmen goriislerine benzer sekilde Sunendar ve Damaianti’nin (2022) yaptiklar1 arastirmada kendi
kiiltiirinii iceren okuma materyallerinin ilkokul 6grencilerinin kiiltiirel okuryazarligini gelistirmek i¢in 6nemli
oldugunun altin1 ¢izmislerdir. Benzer sekilde Iasha vd., (2023) tarafindan yapilan aragtirmada da 6grencilerin
kiiltiirel okuryazarligim gelistirmek i¢in sanal ger¢eklik medyasi ile yapilan saha gezilerinin 6grencilerin kendi
kiiltiirlerini 6grenmede etkili oldugunu ve sonu¢ olarak kiiltiirel okuryazarliklarmi gelistirdigini ifade
etmislerdir. Siif 6gretmeni goriisleri ve onlart destekleyen arastirma sonuglar1 aksine Maine vd., (2019) ve
Lahdesmaki vd., (2022) kiiltiirel gelenekler ve secilen eserler vasitasiyla kisinin kendi kiiltiirtine ve
baskalarmin kiiltiiriine, mirasina ve tarihine asina olarak kiiltiirel okuryazarlik yeterliligine sahip olma
diisiincesinin ciddi sinirlamalarinin oldugunu ifade etmektedirler.

Arastirmada siif 6gretmenlerin bir kismi kendi kiiltlirlerini bildikleri, hakim olduklar ve farkli
kiiltiirleri bildikleri, tanidiklart i¢in Ogrencilerin kiiltiirel okuryazarlifint gelistirmeye yonelik kendilerini
yeterli gormektedir. Kiiltiirel okuryazarlik igin kendi kiiltliriinii bilmek Onkosuldur, paralel olarak farkli
kiiltiirleri bilmek kiiltiirel okuryazarligin gelismesini saglar (Polistina, 2009) fakat kiiltiirel okuryazarlik i¢in
elestirel diisiinme ve yansitma, empati, kiiltiirleraras1 hassasiyet, merak, degisimin lideri olmak, iletigsim ve
dinleme gibi beceri ve yetkinliklerinde var olmasi gerekir (Polistina, 2009; Shliakhovchuk, 2019). Ayrica
Valfredini (2018) de kiiltiirel okuryazarligin yalnizca bilgi boyutu ile ele alinmamasi gerektiginin, bilginin
kullanimi ve elestirel diigiinme ile siirece dahil olmanin da kiiltiirel okuryazarlikta yer almasi gerektiginin altin
cizmistir. Bu nedenle simif 6gretmenlerinin kiiltiirel okuryazarlifa yonelik yeterlilik saglamasi ve bu
dogrultuda Ggrencilerinin kiiltiirel okuryazarligini gelistirebilmesi icin belirtilen diger becerilere de sahip
olmasi gerektigi ifade edilebilir. Bununla birlikte arastirmada yer alan bir sinif 6gretmeni gégmen 6grencileri
Ogretim stirecine dahil ettigi icin 6grencilerin kiiltiirel okuryazarligini gelistirmeye yonelik kendini yeterli
olarak goérmektedir. Sinif 6gretmeni bu dahil etme siirecini gd¢men oOgrencilerin kiiltiirel degerlerini
paylagmasina firsat tanima ve hakim kiiltiir ile aralarindaki benzerlik ve farklilik {izerinde konusma ile
gerceklestirmektedir. Davis (2014) 6gretmenlerin, tiim 6grencileri goriiniir kilmasinin kiiltiirel okuryazarliga
sahip bir sinif ortami yaratmasi i¢in 6nemli oldugunun altin1 ¢izmektedir. Fakat bu sinif ortaminda sadece
kendi kdiltiiriiniin ve farkli kiiltiirlerin benzerlik ve farkliliklarin1 bilmeyi veya analiz etmeyi (Johnson, 2014;
Koksal, 2010; Nageed, 2012) tesvik etmenin yaninda 6gretmenlerin, sosyal etkilesim Kurarken ve baskalariyla
bilgi edinirken dgrencileri hoggoriilli, empatik ve kapsayici tutuma tesvik etmesi de dnemlidir (Lahdesmaki
vd., 2022). Arastirmada kiiltiirel okuryazarligin sosyal karsilastirmalarda empati, kapsayicilik ve hosgorii
tutumu yoniine (Maine vd., 2019) benzer bir sekilde bir sinif 6gretmeni kiiltiirlerle etkilesim i¢inde oldugu ve
kiiltiirlere yonelik olumlu bakis agisi gelistirdigi i¢in dgrencilerin kiiltiirel okuryazarligini gelistirmeye yonelik
kendini yeterli gormektedir. Bu dogrultuda kiiltiirel okuryazarligi 6grenme siirecinde gerekli olan farkl
kiiltiirlerin nasil karsilanacagi, farkli kiiltiirlerle nasil etkilesim kurulacagi ve nasil birlikte yasanacagi bilgisi
(Lahdesmaki vd., 2022) konusunda Ogretmenin yeterli oldugu sOylenebilir. Ayrica sinif 6gretmeninin
gorilisiini destekler nitelikte Desmond, Stahl ve Graham (2011) kiiltiirel okuryazarhig: kiiltiirle etkilesim ve
kiiltiirler {izerinde diisiinme olarak ifade etmektedir. Diger yandan O6grencilerin kiiltiirel okuryazarligini
gelistirmek i¢in kendilerini orta diizeyde yeterli olarak goren smif 6gretmenleri bunu kiiltiiriin ¢ok genis bir
kavram olmasina, farkli kiiltiirlere yonelik dgrenme ve dgretmede sinirli olmaya, farkl kiiltiirlere yonelik
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okuma yapmamaya, yurt dis1 makaleler ve kiiltiirel okuryazarligi gelistirmeye yonelik ¢alismalar tizerinde ¢ok
durmamaya, yurt dis1 seyahati gergeklestirmemeye dayandirmaktadir. Kendini orta diizeyde yeterli géren
Ogretmenlerin daha ¢ok kiiltiirel okuryazarligin bir yonii ile yani kendi kiiltiiriinii ve farkli kiiltiirleri bilme
(Hirsch, 1987; Polistina, 2009) ile yeterliliklerini degerlendirdikleri soylenebilir.

Kiiltiirel okuryazarligi gelistirmek i¢in 6gretmen gereksinimleri incelendiginde sinif 6gretmenlerinin
bazilan kiiltiirlere (kendi/farkli) yonelik bilgi sahibi olmaya gereksinim duyduklarimi ifade etmistir. Davis
(2014) ogretmenlerin gerek kendi gerekse de farkli kiiltiirlere yonelik daha ¢ok bilgiye ulagma istegini
destekler nitelikte kiiltiirel okuryazarligin kendi kiiltliriimiiz ve diger kiiltiirler hakkinda siirekli 6grenmeye
devam etmemiz gereken bir yolculuk oldugunu ifade etmektedir. Seminer donemlerinde kiiltiir derslerinin yer
almasi ve kiiltiirlere (kendi/farkli) yonelik kaynaklarin okunmasi ise smif 6gretmenlerinin bu gereksinime
yonelik Onerileri arasindadir. Bu konuyla ilgili Lahdesmaki vd. (2022) etkilesim igerisinde bilgiye sahip
olmanin daha 6nemli oldugunu ifade etmislerdir. Bu dogrultuda 6gretmenlerin bilgi edinmede kaynaklarin
yaninda etkilesimde de bulunmalarinmn énemli oldugu sdylenebilir. Ogrencilerin kiiltiirel okuryazarligmi
gelistirmek i¢in kiiltlirel okuryazarliga iliskin bilgiye gereksinim duyan simif 6gretmenleri de yer almaktadir.
Ogretmenlerin bu gereksiniminin kiiltiirel okuryazarliga iliskin farkli bakis acis1 kazanmalari icin elzem
oldugu sdylenebilir ¢linkii daha ¢ok kiiltiirel okuryazarligi gelistirmek i¢in yeterlilik durumlarim kendi
kiiltiiriinii ya da farkli kdltiirleri bilme ve tanmima baglaminda degerlendirmislerdir. Diger yandan sinif
ogretmenlerinin bir kismi ise kiiltiirel okuryazarlig1 gelistirmeye yonelik daha fazla etkinlik/6gretim stireci
orneklerine gereksinim duyduklarmi belirtmislerdir. Ogrencilerin kiiltiirel okuryazarligini gelistirmek igin
nasil uygulamalarin yapilacagina iligkin yurt i¢i alanyazinda sinirli aragtirmalar mevcuttur (Bal ve Mete, 2019).
Fakat yurt dig1 alanyazinda kiiltiirel okuryazarhigin gelistirilmesi tizerine pek ¢ok arastirma yer almaktadir. Bu
arastirmalar argiimantasyon ve diyalog siireci, video oyunlari, agik alan 6grenme teknikleri, istikrarsizlagtirma
ve yansitma, saha gezileri, kiiltiirel okuryazarlik temelli okuma materyalleri ve yaratici uygulamalar ile
ogrencilerin kiiltiirel okuryazarligini gelistirmeye yo6neliktir (Cook ve Maine, 2019; Garcia-Mila vd., 2021;
lasha vd., 2023; Lahdesmaki vd., 2022; Ochoa vd., 2016; Ochoa vd., 2018; Shliakhovchuk, 2019; Sunendar
ve Damaianti, 2022). Kiiltiirel okuryazarliga yonelik bilgiye ve kiiltiirel okuryazarligi gelistirmek i¢in daha
fazla etkinlik/6gretim siireci Orneklerine gereksinim duyan simif 6gretmenlerinin kiiltiirel okuryazarliga
yonelik hizmet i¢i egitimler, konu alani uzmanlarmin egitim vermesi, kiiltiirel okuryazarliga yonelik
kaynaklarin okunmasi onerileri arasindadir. Bu Oneriler 6gretmenlerin kiiltiirel okuryazarligin ne olduguna
iliskin bilgi diizeylerinin artmasina ve gretim siirecinde 6grencilerin kiiltiirel okuryazarligini gelistirmek igin
etkili uygulamalar ger¢eklestirmelerine katki saglayabilir.

Kiiltiirel okuryazarligi gelistirmek i¢in bir sinif 6gretmeni, gereksiniminin kiiltiirel etkilesim sonucunda
iletisimi saglayan ortamlar/uygulamalar oldugunu sdylemistir; okul, aile ve Ogretmenlerin is birliginde
etkinlikler yiirtitmeyi Oneri olarak sunmustur. Bu etkinlikler hakim kiiltiiriin ve farkli kiiltiirlerin kiiltiirel
unsurlarini 6grenmeleri ve iletisim gelistirmeleri tizerine okulda yoneticilerin ve velilerin de katilim gosterdigi
bir siireci ifade etmektedir. Nitekim cesitli kiiltiirlerle siirdiiriilen etkilesim ile 6grenciler 6n yargilarinin farkina
varir, insanlar arasindaki duygularin benzer yanlarinin oldugunu kesfeder ve kiiltiirlerarasi iletisim becerilerini
ogrenerek uygular (Pattnaik, 2003). Maine vd. (2019) ve Maine ve Vrikki’nin (2021) de belirttigi gibi kiiltiirel
okuryazarlikta kiiltiirleraras1 diyalog ¢cok 6nemlidir. Ote yandan bir siif 6gretmeni dgrencilerinin kiiltiirel
okuryazarligim gelistirmek i¢in maddi ve teknolojik imkanlarin desteklenmesi ve kiiltiirel etkinliklere ulagimin
saglanmas1 iizerine gereksinimlerini ifade etmistir ve teknolojik/fiziksel imkanlarin ve materyallerin
saglanmasi, bilgilendirici yayinlar ve miizik etkinliklerinin yapilmasi, kiiltiirel etkinliklerin yapilmasinda
bakanligin 6ncii olmasi ve iicretsiz katilimin saglanmasi ve miize gezilerinde uzmanlarin/rehberlerin eslik
etmesi Ogretmenin Onerileri arasindadir. Siif Ggretmeninin  goriisiine benzer sekilde Sunendar ve
Damaianti’nin (2022) yaptiklar arastirmada da grencilerin kiiltiirel okuryazarligim gelistirmek i¢in okulun
fiziksel ve sosyal olarak ortaminin yeterli olmasinin, tiim paydaslarin ulasabilecegi kiiltiirel igerikli metinlerin,
gorsel, dijital ve ¢ok modlu medyanin saglanmasinin, miize ve Kkiitiiphane gezilerinin 6nemli oldugunu
vurgulamiglardir. Ayrica simif dgretmenlerinin bir kismi 6gretim programlarinin diizenlenmesi/ kiiltiirel
okuryazarlikla iliskilendirilmesi ve ydnergelerin yer almasini énermislerdir. Ilkdgretim programlarinda agik
ve net olarak kiiltiirel okuryazarlik belirtilmemekle beraber Tiirkiye yeterlilikler gercevesi dogrultusunda
belirlenen sekiz anahtar yetkinlik igerisinde sosyal ve vatandaglikla ilgili yetkinlikler ve kiiltiirel farkindalik
ve ifade yer almaktadir (Milli Egitim Bakanligi, 2018). Ogretim programlarmi ve ders kitaplarm ele alarak
kiiltiirel okuryazarligi inceleyen aragtirmalar daha ¢ok sosyal bilgiler 6gretim programi ve ders kitaplari
tizerinde durmaktadir (Celik ve Giileg, 2023; Eguz, 2021). Bu durum sosyal bilgiler dersinde kiiltiiriin 6nemli
bir yere sahip olmasindan (Helms vd., 2012) kaynaklaniyor olabilir. Bu aragtirmalarda gerek sosyal bilgiler
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Ogretim programinin gerekse de kitaplarinin daha ¢ok hakim kiiltiire yogunlastigi (gelenek, gorenek, giyim,
tiirkdi, halk oyunlar vd.), kiiltiirel okuryazarliga daha ¢ok kiiltir ve miras ile kiiresel baglantilar 6grenme
alanlarinda yer verildigi ifade edilmektedir (Celik ve Gileg, 2023; Eguz, 2021). Diger ilkdgretim
programlarinin ve ders kitaplarinin kiiltiirel okuryazarligi nasil ve ne diizeyde ele aldigina yonelik arastirmalar
bulunmamakta fakat genel olarak ilkokul programlarinin ve ders kitaplarinin kiiltiirel okuryazarligin tim
yonlerini icine almasi ve Ogretmenlerinde etkili ve uygun Ogretim siireci gergeklestirmesi i¢in uygulama
orneklerinin veya yonergelerin sunulmasimin simif Ogretmenlerinin Onerilerinde de vurguladigr gibi
ogrencilerin kiiltiirel okuryazarligini gelistirmek i¢in katki saglayabilir.

Sonu¢ olarak kiiltiirel okuryazarligi gelistirmek icin Ogretmen yeterlilik durumlar, &gretmen
gereksinimleri ve O6gretmen Onerileri kapsaminda elde edilen bulgular dogrultusunda arastirmacilara ve
uygulamaya ydnelik bazi 6neriler sunulabilir;

e Ogretmenler &grencilerin  kiiltiirel  okuryazarhigmi — gelistirmek igin yeterlilik durumlarini
degerlendirirken kiiltiirel okuryazarligin farkli yonlerini ele alarak aciklamislardir. Bu yiizden
ogretmenlerin kiiltiirel okuryazarligin tiim yonleri hakkinda bilgi sahibi olmasi ve 6grencilerin kiiltiirel
okuryazarliginin nasil gelistirilmesi gerektigine iligkin uygulama orneklerini gérmesi igin hizmet igi
egitimler verilebilir. Bu egitimler alan uzmanlari tarafindan da 6gretmenler ile gergeklestirilebilir.

e Bukonuda ¢alismak isteyen arastirmacilar ¢esitli derslerin kazanimlariyla kiiltiirel okuryazarligin nasil
iliskilendirilebilecegine dair uygulamalar yapip bu uygulamalarin 6grencilerin kiiltiirel okuryazarlik
becerileri lizerindeki etkisini belirleyen deneysel veya karma desen arastirmalar yiiriitiilebilir.

e Ogretmenlerin 6grencilerin kiiltiirel okuryazarligi gelistirmek i¢in hizmet 6ncesi yeterlilik saglamasi
icin egitim fakiiltelerinde kiiltiirel okuryazarlik se¢gmeli bir ders olarak yer alabilir ya da diger 6gretim
dersleri ile iliskilendirilebilir. Ogretmenlerin yeterlilikleri, gereksinimleri ve onerileri dogrultusunda
kiiltiirel okuryazarlik ders icerigi belirlenebilir.

e {lkdgretim programlari ve ders kitaplarmin kiiltiirel okuryazarlig1 nasil ve ne diizeyde ele aldigimi
ortaya ¢ikaran ve bunun sonunda diizenlemelerin nasil olmasi gerektigini ve uygulama 6rneklerinin
nasil yapilmasi gerektigini agiklayan arastirmalar gerceklestirilebilir.

e Ogretmenlerin ve &grencilerin farkli kiiltiirlerle etkilesim kurarak bilgi edindigi ve iletisimini
gelistirdigi ortamlar, okullar ve Milli Egitim Bakanlig1 tarafindan desteklenebilir.

e Teknolojik ve fiziki yetersizlikler ve kiiltiirel etkinliklere katilimi kolaylastiran uygulamalar Milli
Egitim Bakanligi, Kiiltiir ve Turizm Bakanlig1 ve belediyeler tarafindan desteklenebilir.
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INTRODUCTION

Advances in technology and increased mobility require people to communicate with different cultures
in face-to-face or virtual environments. This situation leads to the question, "How do we adapt to a world
where we are together with culturally different people in the same physical or virtual environment? How can
we communicate with people attributing different meanings to the same events? How can we look at people
from different cultural backgrounds from their perspectives without marginalizing them? What do we need to
see cultural differences as a richness without seeing them as obstacles, and what do we need to change our
perspective towards these differences?" In order to reveal the answers to these questions, the concept of cultural
literacy comes to the fore (Gengtiirk-Giiven, 2021).

The concept of cultural literacy is based on Hirsch's "Cultural Literacy: What Every American Needs to
Know," which was published in 1987. Hirsch (1987) considers cultural literacy as knowing one's culture and
other cultures. Some researchers emphasize the communication aspect of cultural literacy and define it as a
dialogic social activity that focuses on learning and gaining knowledge through empathic, flexible, and
inclusive interaction (Maine et al., 2019). Silina-Jasjukevica and Rancane (2022) state that cultural literacy
includes the concepts of cultural understanding, cultural awareness, cultural competence, and critical thinking.
Cultural understanding is defined as knowledge of one's own culture as well as the cultures of others (Poirier
& Wooldridge 2009; Parker et al., 2016), while cultural awareness is defined as understanding the differences,
positive and negative aspects of one's own culture and other cultures (Cantotare & Quappe, 2005; McFarland,
1999). Cultural competence refers to the flexibility and ability of individuals to evaluate and treat all people
respectfully and in a culturally appropriate way (Chrisman, 2007; Robinson, 2019), while critical thinking
refers to the ability to read one's own culture and different cultures from a critical perspective, to make changes
and self-criticism in one's own culture if necessary, and to understand the impact of cultures on each other
(Hirsch et al., 2002; Ochoa et al., 2016; Polistina, 2009; Silina-Jasjukevica & Rancane, 2022). Along with
various definitions of cultural literacy, researchers have also tried to reveal the competencies a culturally
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literate individual should have. Accordingly, a culturally literate individual is understanding, respectful,
tolerant, curious, aware, creative, and observant of differences. In addition, they have intercultural awareness,
critical thinking, and local cultural awareness, and they lead change. The culturally literate individual
understands the complexity of culture and that all cultures have strengths, weaknesses, and paradoxes. He
understands the inevitable, continuous, and complex nature of cultural change, analyzes the qualities of his
culture, and identifies and changes stereotypes. They are also aware of cultural universals, the internal (values-
based) and external (lifestyle) components of culture, and the complex interrelationship of language and
culture, and are not culturally fundamentalist (Muller, 2006; Ochoa & Mcdonald, 2020; Polistina, 2009).

As cultural literacy competencies become more important for every individual, it seems necessary to
provide cultural literacy education to students at all levels (Gengtiirk-Giiven, 2021). However, primary schools
are vital in shaping the foundations of student understanding, including cultural literacy (lasha et al., 2023).
Therefore, primary school teachers need to possess the competencies of cultural literacy and create favorable
conditions in the teaching-learning process to develop cultural literacy (Ochoa et al., 2018). In order to create
the appropriate conditions, the DIALLS project (2018) in Europe aims to create interdisciplinary resources
and activities for cultural literacy education at preschool, primary, and secondary school levels with teachers
from various countries. These resources consist of wordless short films and books. The books and short films
deal with social responsibility, coexistence and belonging, citizenship, celebration of diversity, democracy,
globalization, human rights, cooperation, sustainable development, and climate change. These stimuli and the
topics addressed enable students to develop cultural literacy through reasoning and dialogue (Garcia-Mila et
al., 2021; Maine & Vrikki, 2021; Mayweg-Paus & Zimmermann, 2021).

When studies conducted abroad are examined, it is seen that there are studies on the meaning of cultural
literacy, competencies, and practices for developing cultural literacy (Cook & Maine, 2019; Davis, 2014;
Garcia-Mila et al., 2021; Hirsch, 1987; lasha et al., 2023; Johnson, 2014; Lahdesmaki et al., 2022; Maine et
al., 2019; Maine & Vrikki, 2021; Ochoa & Mcdonald, 2019; Ochoa & Mcdonald, 2020; Ochoa et al., 2016;
Ochoaet al., 2018; Polistina, 2009; Shliakhovchuk, 2019; Starasta, 2004; Sunendar & Damaianti, 2022; Tohani
et al., 2019; Valfredini, 2018). When we look at the studies conducted in Turkey, cultural literacy perceptions
of teachers and pre-service teachers, curriculum and textbook review in terms of cultural literacy, cultural
literacy in teacher competencies, cultural literacy of teachers with students from different cultures, teachers'
opinions on the association of cultural literacy with the Turkish teaching process, and cultural literacy scale
development are discussed (Akay & Kana, 2023; Bal, 2018; Celik & Giileg, 2023; Demir & Kingir, 2022;
Diindar & Kizik, 2023; Eguz, 2021; Kale et al., 2023; Kafadar & San, 2021; Kiligoglu-Kivrak, 2023; Zor,
2014). Although studies on cultural literacy have increased in recent years in Turkey, studies on developing
students' cultural literacy are limited (Bal & Mete, 2019). Developing students' cultural literacy is related to
teachers' competencies to develop this skill (Silina-Jasjukevica & Rancane, 2022). For this reason, the study
aimed to reveal primary school teachers' competencies, needs, and suggestions for developing cultural literacy.
In this way, it is predicted that teachers can gain awareness to ensure students' cultural literacy development.
In addition, it is thought that knowing teachers' competencies, needs, and suggestions will guide the institutions
and the literature on how to gain competence in cultural literacy and how to develop practices for how cultural
literacy should be taught. In line with this purpose and importance, the problem statement of the research is
"What are the primary school teachers' competencies, needs, and suggestions for improving students' cultural
literacy?". In line with this research problem, answers to the following sub-problems were sought in the
research:

1. How do primary school teachers evaluate their competencies to ensure the development of students'
cultural literacy?

2. What are the requirements of primary school teachers to ensure the development of students' cultural
literacy?

3. What are the suggestions of primary school teachers to ensure the development of students' cultural
literacy?
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METHOD

Research Design

The case study design was used as a qualitative research method design. Case study requires in-depth
inquiry into how individuals see themselves based on their experiences, perceptions, and emotions according
to the context and the underlying reasons (Gillham, 2000). In this study, the holistic single case design, which
is used when a single unit of analysis (an individual, an institution, a program, a school, etc.) is included in the
research, which is one of the case study types identified by Yin (1984), was used. In this direction, the case
addressed in the research is to reveal teachers' views on their competencies, needs, and suggestions to ensure
the development of students' cultural literacy.

Study Group

Criterion sampling, one of the purposeful sampling types, was used to form the study group. The
criterion is that teachers in a master's or doctoral program have enough knowledge to answer the questions
about cultural literacy. Accordingly, the research study group consisted of 10 primary school teachers working
in various private and public primary schools in the 2023-2024 academic year and studying in a master's and
doctoral program with/without a thesis in classroom education at a state university located in Ankara city
center. The distribution of the personal information of the primary school teachers in the study group is given
in Table 1.

Table 1

Personal Information of the Participants in the Study

. Served .
Teacher Gender Age Seniority Education Class School/province
Codes Status of duty
Level
T1 Female 30 9 PhD 4 State/Ankara
T Female 28 7 Master's 2 Private/lzmir
Degree
T3 Female 30 4 Master's 1 State/Agr
Degree

T4 Female 41 20 PhD 2 State/Ankara

5 Female Master's Private/Ankara
24 2 Degree

T6 Female 32 7 PhD 4 State/Adana

T7 Female 31 5 PhD 2 State/Amasya

T8 Female Master's State/Ankara
40 18 Degree 1

T9 Female Master's State/lstanbul
24 3 Degree 2

T10 Female Master's State/Istanbul
36 2 Degree 3

Data Collection Instruments

After evaluating the relevant literature, the researchers created a semi-structured interview form
consisting of three questions to collect data for the study. For the form, the opinions of two faculty members
working in Classroom Education (a field expert and a measurement and evaluation expert) and a language
expert were consulted. These opinions were based on changing the words used in the first interview questions,
and some questions were reorganized accordingly. A pre-application was conducted with two primary school
teachers to examine whether the questions in the interview form were straightforward and whether the answers
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were directed to the questions. Thus, it was determined that the questions were in the desired direction, and
then the interview process was carried out. Before starting the interviews, the participants were informed about
the research, and their consent for participation was obtained by explaining the principle of confidentiality of
the data. Then, the interviews were conducted in a quiet environment, where the primary school teachers were
available, and the audio was recorded. Some teachers working outside of Ankara who did not have the
opportunity to come to the university for the interviews were interviewed via online platforms by arranging
the days and times when they were available, and voice recordings were taken. Face-to-face and online
interviews lasted an average of 10 minutes. Three interview questions were used in the study. The sub-
problems associated with these questions are presented in Table 2.

Table 2

Interview Questions and Related Sub-Problems

Sub-problems Interview Question

1. 1. How would you assess your
competence  to  ensure  the

How do primary school teachers evaluate their development of your students'
competencies to ensure the development of students' cultural literacy? Why do you think
cultural literacy? you are sufficient/insufficient?

2. What are your requirements for

What are the requirements of primary school teachers developing your students' cultural
to ensure the development of students' cultural literacy?
literacy?

3. What are your suggestions for
improving your students' cultural

) ) literacy in line with your identified
What are the suggestions of primary school teachers to requirements?

ensure the development of students' cultural literacy?

Probe: Do you have any suggestions
other than the ones you mentioned to
ensure the development of your
students' cultural literacy in line
with your requirements? Could you
explain?

Data Collection Procedure

Permission to conduct the study was obtained from the Hacettepe University Social Sciences and
Humanities Research Ethics Committee dated 23.01.2024 and numbered E-76942594-900-
00003318320.

Data Analysis

Content analysis was used to analyze the data. The main goal of content analysis is to reach concepts
and connections that can explain the data obtained (Yildinm & Simsek, 2018). Analyzing the research data,
the audio recordings of the interviews obtained by getting participant approval were converted into a written
document. Codes were created for the concepts revealed by the data obtained from the interviews and
converted into written documents. After the codes were created, categories and themes were reached. Miles
and Huberman's (2021, p.80) data chart paper was used to visualize the data obtained. Teachers expressing the
relevant code in the data chart sheet are shown in the table using the * (asterisk) sign. This was used due to
code diversity; therefore, the frequency of agreement (frequency distributions) is not shown.
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Validity and Reliability of the Study

In this study, various measures were taken by the researchers to minimize or eliminate factors that affect
or threaten validity and reliability (Yildirnm & Simsek, 2016). Different concepts are used for reliability and
validity in qualitative research. These concepts can be expressed as credibility instead of internal validity,
transferability instead of external validity, consistency instead of internal reliability, and confirmability instead
of external reliability (Y1ildirim & Simsek, 2016). In order to ensure the credibility of the research, the opinions
of two faculty members working in the field of Classroom Education and a language expert were consulted.
The transferability of the research was ensured by describing the research process in detail. To ensure the
consistency of the study, the data were coded separately by two different researchers. The formula suggested
by Miles and Huberman (2021, p.64) was used to calculate the inter-coder agreement, and it was found that
the inter-coder agreement was 98%. This percentage of agreement indicates that the coding is consistent. In
addition, to ensure consistency, examinations were made on whether the results were consistent with the data,
and participant confirmation and direct quotations were used to include the participants' views. In order to
ensure the confirmability of the research, the data obtained were systematically archived to facilitate the use
of other researchers.

FINDINGS

This section presents the findings and direct quotations from the data obtained through content analysis.
The research's themes were "Teacher competencies to develop cultural literacy,” "Teacher requirements to
develop cultural literacy," and "Teacher suggestions to develop cultural literacy." The categories and codes
related to the first sub-problem of the study, " How do primary school teachers evaluate their competencies to
ensure the development of students' cultural literacy?" are visualized and presented in data chart paper 1.

Data Chart Paper 1
Teacher Competencies for Developing Cultural Literacy

Theme: Teacher competencies for developing cultural literacy

Teacher Codes TL T2 T3 T4 T5 T6 T7 T8 T9 TI10
Category Competency status codes
Considering  Realizing a teaching process for * * * *
sufficient knowing and recognizing

cultures (own/different)

Knowing/recognizing different * * * *

cultures

Knowing/mastering one's own * *

culture

Involving migrant studentsinthe  *
teaching process

Enabling students to *

communicate with different

cultures

Interacting with cultures and *
developing a positive

perspective towards cultures

Raising awareness to develop *
respect and tolerance for

different cultures

Raising versatile, critical, and *
discerning individuals

Following cultural developments *

Emphasizing  reading  and *

listening/watching in different

fields and genres
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Data Chart Paper 1 (Continued)

Theme: Teacher competencies for developing cultural literacy

Teacher Codes TL T2 T3 T4 T5 T6 T7 T8 T9 TI10
Category Competency status codes

Considering  Searching and visiting cultural *

sufficient centers

Using cultural materials

Ensuring student participation in
cultural activities

Considering  Having a very broad concept of *

sufficientat _ culture

moderate Being limited in teaching and *

level learning about different cultures
Not reading about different *
cultures
Not focusing much on foreign *

articles and studies to improve
cultural literacy

Not traveling abroad *

When the teacher competencies for developing cultural literacy in data chart paper 1 is analyzed, it is
seen that two categories emerge. When the codes under the category of "perceiving themselves as competent”
are examined, it is seen that teachers express their competence by "conducting teaching process for knowing
and recognizing cultures (own/different)." On the other hand, teachers who considered themselves competent
to develop cultural literacy explained this situation as " knowing/recognizing different cultures and
knowing/mastering one’s own culture.” Some primary school teachers' opinions on these codes are as follows;

"l am competent. | use various cultural activities and learning materials to develop my
students' cultural literacy. For example, | asked everyone to memorize local clothes, food,
historical places, poems, folk songs, and songs from their hometown on background
cardboard and present them to their friends (...)" (T10).

"l think 1 am competent in developing my students' cultural literacy... | follow cultural
developments, and | think | have a good knowledge of our own culture. | try to know
different cultures." (T2)

Another code that emerged in the category of deeming it competent is the inclusion of migrant students
in the teaching process, which emerged from the statement of the primary school teacher coded T1. The
primary school teacher coded T1 explained this situation as follows;

"I think | am competent. | know our own culture, and | am constantly learning. | do different
activities for my students to learn our culture's values, traditions, and customs. My travels
abroad have helped me to gain knowledge about different cultures, thus making it easier
for me to teach different cultures to my students. | also provide opportunities for my
migrant students to share their cultures, and we have conversations about differences and
similarities. This leads to the participation of my migrant students in the teaching process."
(T1)

On the other hand, under the category of "considering as competent," it is seen that the codes of enabling
students to communicate with different cultures were formed from the statement of the primary school teacher
coded T4, interacting with cultures and developing a positive perspective towards cultures from the statement
of the primary school teacher coded T7, and raising awareness to develop respect and tolerance towards
different cultures, raising versatile, critical and discerning individuals from the statement of the primary school
teacher coded T8. The opinions of the primary school teachers expressing these codes are as follows;

“(...) I participated in Erasmus training in Portugal, and this perception formed in me
when | saw how we should approach different cultures, that there were no barriers, and
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that we could converse with each other. As a result, | saw that interaction with different
cultures is productive. Since my first duty was in Hatay, | saw that different cultures lived
together. In general, | consider myself competent regarding my perspective on cultures.
First of all, to have cultural literacy, the teacher must interact with cultures. I think | have
seen more or less different cultures. In free activities, |1 do activities such as visiting
museums, introducing music genres, doing activities to feed their creativity, etc., through
Google as much as I can." (T7)

“(...) Although not every year, | do sister class activities (teaching mathematics with music,
introducing country foods, in-class applications, writing letters to each other through the
program, etc.) with stakeholders from different provinces and countries through
eTwinning. This enables us to communicate with the world, with people we may never come
face to face (...)." (T4).

“(...) | try to raise awareness to develop tolerance and respect for different cultures. | draw
attention to different points in and out of the classroom to globalize my students. Based on
the principle of from near to far, | try to raise them as versatile, critical, and perceptive
individuals by first recognizing and understanding their own identity and culture and then
the cultures of the world and, if necessary, creating a cultural mosaic within themselves™
(T8).

Under the second category of the theme of teacher competency to develop cultural literacy, "considering
at a moderate level of competence," the codes of culture being a very broad concept, being limited in learning
and teaching about different cultures, not reading about different cultures, not focusing much on foreign articles
and studies aimed at developing cultural literacy, and not traveling abroad were found. Remarkable primary
school teacher opinions on this issue are given below;

"l pay a lot of attention to including cultural elements from daily life, especially in life
science and Turkish literacy lessons. For example, when | gave the syllable 'kind,' I gave
an additional example by saying '#irlii,' which is a food that belongs to our culture, so we
talked about it. Then, I suggested that they go to the Museum of Intangible Cultural
Heritage. As a result, | see myself at an intermediate level, although | practice for our
cultural elements, culture is a very broad concept.” (T5)

"l think 1 am moderately competent because | consider myself competent in terms of
knowledge about our own culture; I carry out activities both visually and in writing about
our own culture, especially in social studies and life science. Learning and teaching about
different cultures is limited, and | think I have deficiencies in this regard." (T3)

"l see myself at a medium level to improve the cultural literacy of my students. | have never
traveled abroad, and I do not think that | can focus on foreign articles too much, or | do
not think that | have reached the equipment that will impact them in the cultural dimension
of studies to improve cultural literacy." (T6)

Data chart paper 2 visualizes and presents the categories and codes related to the second sub-problem
of the study, " What are the requirements of primary school teachers to ensure the development of students'
cultural literacy?"
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Data Chart Paper 2
Teacher Requirements for Developing Cultural Literacy

Theme: Teacher requirements for developing cultural literacy

Teacher Codes TL T2 T3 T4 T5 T6 T7 T8 T9 TI10
Category Requirement codes
Knowledge of cultures * oo *F
For knowledge (own/different)
Knowledge of cultural * * *
literacy
Knowledge of the socio- *

cultural and economic

structure of the student
For More examples of * * *
practice/experience  activities/teaching

processes to  develop

cultural literacy

Environments/applications  *

that enable communication

as a result of cultural

interaction

Experience with cultures *
Programs that emphasize *
travel-observation

activities

Education that is not *

disconnected from the
local community

Preparation of thematic *
corners in schools

For opportunities Supporting material and *
technological
impossibilities
Providing transportation to *

cultural events

When the theme of teacher requirements for developing cultural literacy in data chart paper 2 is
analyzed, it is seen that three categories emerged. Under the category of "for knowledge," "knowledge about
cultures (own/different)," and "knowledge about cultural literacy" are among the repeated codes. A primary
school teacher's opinion on these needs is as follows;

"Although | find myself competent in improving the cultural literacy of my students, I would
like to say that | have needs. | make explanations based on the definition I know, so | can
say that | need to be supported by giving theory and activity-based information.” (T2)

Under the category of practice/experience in the theme of teacher requirements for developing cultural
literacy, more examples of activities/teaching processes for developing cultural literacy are repeated by
teachers. Some primary school teachers' views on this code are as follows;

"I think my competencies are too superficial to develop cultural literacy. For this reason,
I need to access and learn more information and various teaching and assessment
strategies for cultural literacy to be effective and competent in this subject. For example,
what is environmental literacy, its skills, how do we develop it, how do we prepare a lesson
plan, and how do we make it interdisciplinary? We learned practically, we organized
panels, this course was very effective in helping my students gain environmental literacy"
(T3)
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"l can say that the factor | need to improve my students' cultural literacy is interactive
learning methods and techniques for cultural literacy." (T10)

On the other hand, in line with the opinion of the primary school teacher coded T1, a code was reached
under the category of practice/experience of the theme of teacher requirements to develop cultural literacy,
which states that there is a requirement for environments/practices that enable communication as a result of
cultural interaction. The statement of the primary school teacher who has this requirement is as follows;

"l need environments and practices where different cultures interact, and as a result,
communication will be strengthened. This will enable students to learn different cultures
and communicate positively." (T1)

Under the category of "opportunities” of the theme of teacher requirements for developing cultural
literacy, there are the codes "supporting technological and material impossibilities” and "providing access to
cultural activities" that emerged from the statements of the primary school teacher coded T4. The opinion of
the primary school teacher regarding these requirements is as follows;

"l do not have a smart board or projection device in my classroom, and | lack the
equipment for the information | can present to my students from the internet. | have
difficulty organizing trips to out-of-school environments due to my parent's financial
situation. In my opinion, cultural activities in my district (Sincan) are limited in number
and of low quality; following the activities of other districts, finding appointments, and
transportation time-entrance fee expenses also have a negative effect. Under all these
conditions, I need financial means and access to cultural activities." (T4)

The categories and codes revealed about the third sub-problem of the study, "What are the suggestions
of primary school teachers to ensure the development of students' cultural literacy?" are visualized and
presented in Data chart paper 3 below.

Data Chart Paper 3
Teacher Suggestions for Developing Cultural Literacy

Theme: Teacher suggestions for developing cultural literacy

Teacher Codes TL T2 T3 T4 T5 T6 T7 T8 T9 TI10
Category Suggestion codes
For teachers Reading  resources on * *

cultural literacy

Reading  resources on * *
cultures (own/different)
More sightseeing *

Questioning, training on *
nonviolent

communication, and

reading on sociology

Being intellectual *

Being willing to learn *
about and understand
different cultures

For school Conducting activities in * *
administrators  cooperation  with  the
and parents school, parents  and

teachers

Conducting parent training  *
on cultural literacy

191



Trakya Journal of Education, 15(1) 2025, 164-200

Data Chart Paper 3 (Continued)

Theme: Teacher suggestions for developing cultural literacy

Teacher Codes T T2 T3 T4 T5 T6 T7 T8 T9 TI10
Category Suggestion codes

For the In-service training on * * * * *
Ministry of cultural literacy

National Being trained by experts in * *

Education and the subject area

Universities Including it as an elective * *

course in faculties of
education or integrating it
into different teaching
courses
Regulating curricula/ * *
linking them to cultural
literacy and including
guidelines
Making  student-centered * *
and out-of-class education
an education policy
Prioritizing travel- *
observation in schools
Including culture courses *
in seminar periods
Establishing an education *
policy in the field of
cultural literacy
Providing teachers with *
different  books  and
research on the subject
Providing *
technological/physical
facilities and materials
Providing informative *
publications and music
events
Ensuring that the Ministry *
is a pioneer in organizing
cultural events and
ensuring free participation
For the Accompanying * *
Ministry of experts/guides on museum
Culture  and _visits

Tourism and Diversifying cultural *
Municipalities  centers thematically
Providing free *

transportation to cultural

centers in the province

7 distribution of monthly *
journals  and  activity

booklets on the cultural

features of the

geographical region

When the theme of teacher suggestions for improving cultural literacy in data chart paper 3 is analyzed,
it is seen that four categories emerged. When the codes under the "for teachers category" are examined,
"reading the resources on cultural literacy™" and “reading the resources on cultures™ are the recurring codes.
Some primary school teachers' opinions about these codes are as follows;
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“(...) As a teacher, | should read books on cultural literacy to improve my cultural literacy,
improve myself in theory and practice, and raise my students as culturally literate
individuals. | offer this as a suggestion for myself." (T3).

"1 should improve my perspective and interpretation power by reading books and articles
about different cultures. | should get more information by accessing resources on cultural
literacy. In addition, | would like to learn cultural literacy by providing experience, so
providing in-service training on cultural literacy will be beneficial for me to internalize it
more (...)." (T9).

On the other hand, under the "category for teachers" of the theme of "teacher suggestions for improving
cultural literacy," there are codes that teachers should travel and see more, be intellectual, be willing to learn
about different cultures, and show understanding, which emerged from the statements of the primary school
teacher coded T8. The opinion of the primary school teacher is as follows;

"I should travel and see more (...) the teacher should be a role model. The more intellectual
I am, the more my students will have a similar perspective unwittingly. The teacher should
make them feel that he/she is improving himself/herself, that he/she is willing to learn about
different cultures, that he/she shows understanding towards different cultures (...)" (T8)

The second category of the theme of teacher suggestions for improving cultural literacy is "for school
administrators and parents.” Under this category, the code for conducting activities cooperating with school,
family, and teachers stands out. In addition, conducting parent training on cultural literacy is the code that was
revealed in line with the statement of a primary school teacher. The opinion of a primary school teacher on
this issue is as follows;

"School, family, and teachers should cooperate to improve cultural literacy. Different
activities can be carried out with immigrant students and families in different classes. Thus,
information about their cultural background can be obtained. On certain days, festivals
can be organized for them to introduce their cultures, build positive relationships, and
share with other students. These festivities are not one-sided but include elements of our
own and different cultures. Before the process, in-service training should be given to
teachers about the practices that can be done in the classroom and school regarding
cultural literacy, including for migrant students. Parent trainings can also be planned and
organized by schools.” (T1)

The third category of the theme of teacher suggestions for improving cultural literacy is "for the Ministry
of National Education and Universities." The most prominent code in this category is "in-service training on
cultural literacy." However, another noteworthy code is that subject area experts should provide training. It
should be included as an elective course in faculties of education or integrated into different teaching courses;
curricula should be organized/associated with cultural literacy, and guidelines should be included; student-
centered and out-of-class education should become education policy. Some primary school teachers' opinions
on these codes are as follows;

"In-service training can be given to teachers for cultural literacy in order to develop more
and understand it fully. These trainings can be provided by experts in the field of cultural
literacy working at the university in the province where the teachers are located or by
experts in this field online, with presentations that include examples of in-class and out-of-
class applications and theoretical information about cultural literacy. The most important
institution in acquiring cultural literacy is the faculties of education, so including this
course as an elective will support pre-service teachers before they start working. In
addition, cultural literacy can be integrated into the outcomes for different courses, and
instructions on how to apply it can be presented to teachers, making the process more
effective.” (T2)

"Cultural literacy should be given as a course in teacher education programs or integrated
into other teaching courses and provided to teachers before service. In this way, in-service
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teachers would come to the classroom knowing how to organize their lesson plans and
which practices they should carry out. Although there was a multiliteracy course in my
period, it was not included in cultural literacy, so cultural literacy training can be given
to us with in-service training (...)." (T3).

"(...) Social studies and life studies are very important for this subject. Repetitive topics in
life science and books should be updated. In the 4th-grade social studies course, starting
from Turkey, close neighbors and a few European countries are mentioned, but this should
not be limited to this; examples from all continents should be presented.” (T8)

On the other hand, under the Ministry of National Education and Universities category, the codes of
providing technological/physical facilities and materials, informative publications, and music activities, the
Ministry being a pioneer in organizing cultural activities and providing free participation, are seen. The opinion
of the primary school teacher regarding these codes is as follows;

" (...) There should be internet and smart boards in every school the Ministry provides.
Promotional materials should be provided to prepare various school areas, and a budget
should be provided to cover all these. In addition, school buildings should be designed to
be horizontal and spread over a large area, and large areas suitable for different activities,
such as conference halls and sports halls, should be provided. We can invite experts in the
field. We can prepare something ourselves. The Ministry should pave the way for
productions such as cinema, exhibitions, theater, shadow plays, etc., suitable for primary,
middle, and high school levels (traveling if necessary). The Ministry should also publish
all kinds of informative animations, documentaries, etc., through social media tools and
MoNE channels (EBA, YouTube, etc.). We can relate them to our subjects. Similarly, in
music, the Ministry should prepare and publish all kinds of verbal and non-verbal works,
such as folk songs, children's songs, marches, works from the world, etc., through the
conservatories of universities. Entrance of teachers and students to all kinds of cultural
centers, museums, ruins, activity areas, etc., should be free of charge. Teachers' learning
will make positive contributions to their students (...)" (T4)

The fourth category of the theme of teacher suggestions for improving cultural literacy is "for the
Ministry of Culture and Tourism and Municipalities." The code that draws attention in this category is the
accompaniment of experts/guides on museum trips. The opinion of a primary school teacher regarding this
code is as follows;

"(...) A tour guide service should be provided without the need for any request for schools
to visit cultural centers as a class. This can be a service of the Ministry of Culture (...)"
(T4)

DISCUSSION AND CONCLUSION

This study aimed to reveal primary school teachers' competencies and requirements and provide
suggestions for improving students' cultural literacy. When teacher competencies for developing cultural
literacy were examined, some teachers who considered themselves competent to develop students' cultural
literacy stated that they carried out a teaching process to know and recognize cultures (own/different). In other
words, teachers stated that they developed students' cultural literacy through written, visual materials or
applications (books with cultural elements, activity sheets, virtual museums, etc.) in the teaching process and
that they were competent for this reason. Similar to the teachers' views, Sunendar and Damaianti (2022)
underlined in their study that reading materials containing their own culture are essential for developing the
cultural literacy of primary school students. Similarly, lasha et al. (2023) stated that field trips with virtual
reality media to improve students' cultural literacy were effective in learning about their own culture and
consequently improved their cultural literacy. Contrary to the opinions of primary school teachers and the
research results supporting them, Maine et al. (2019) and Lahdesmaki et al. (2022) state that the idea of having
cultural literacy competence by familiarizing with one's own culture and the culture, heritage, and history of
others through cultural traditions and selected artifacts has severe limitations.
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In the study, some primary school teachers consider themselves competent in developing students'
cultural literacy because they know and dominate their own culture and know and recognize different cultures.
Knowing one's own culture is a prerequisite for cultural literacy; in parallel, knowing different cultures enables
the development of cultural literacy (Polistina, 2009), but cultural literacy requires skills and competencies
such as critical thinking and reflection, empathy, intercultural sensitivity, curiosity, being a leader of change,
communication and listening (Polistina, 2009; Shliakhovchuk, 2019). In addition, Valfredini (2018) underlined
that cultural literacy should be addressed with the knowledge dimension, and the use of knowledge critical
thinking and involvement in the process should be included in cultural literacy. For this reason, primary school
teachers should also have the other skills mentioned to provide competence in cultural literacy and improve
the cultural literacy of their students in this direction. However, a primary school teacher in the study considers
herself competent in developing students' cultural literacy because she includes immigrant students in the
teaching process. The primary school teacher realized this inclusion process by allowing migrant students to
share their cultural values and discussing the similarities and differences between them and the dominant
culture. Davis (2014) emphasizes that it is essential for teachers to make all students visible to create a
culturally literate classroom environment. However, in this classroom environment, it is essential not only to
encourage knowing or analyzing the similarities and differences between one's own culture and other cultures
(Johnson, 2014; Koksal, 2010; Naqgeed, 2012) but also for teachers to encourage students to have tolerant,
empathetic and inclusive attitudes when interacting socially and acquiring knowledge with others (Lahdesmaki
etal., 2022). In the study, similar to the empathy, inclusiveness, and tolerance attitude aspect of cultural literacy
in social comparisons (Maine et al., 2019), a primary school teacher considers herself competent to develop
students' cultural literacy because she interacts with cultures and develops a positive perspective towards
cultures. Accordingly, it can be said that the teacher is competent in welcoming different cultures, interacting
with them, and living together (Lahdesmaki et al., 2022), which is necessary for learning cultural literacy. In
addition, Desmond et al. (2011) express cultural literacy as interaction with culture and thinking about cultures.
On the other hand, primary school teachers who consider themselves moderately competent in developing
students' cultural literacy attribute this to the fact that culture is a very broad concept, being limited in learning
and teaching about different cultures, not reading about different cultures, not focusing much on foreign articles
and studies aimed at developing cultural literacy, and not traveling abroad. It can be said that teachers who
consider themselves moderately competent mainly evaluate their competence with one aspect of cultural
literacy, namely knowing their own culture and different cultures (Hirsch, 1987; Polistina, 2009).

When the teacher's needs for developing cultural literacy were analyzed, some primary school teachers
stated that they needed to know cultures (own/different). Davis (2014) supports the desire of teachers to have
more information about their own and other cultures, stating that cultural literacy is a journey in which we
need to keep learning about our own culture and other cultures. The suggestions of the primary school teachers
for this need include including culture lessons in seminar periods and reading resources on cultures
(own/different). In this regard, Lahdesmaki et al. (2022) stated that it is more important to know interaction.
In this direction, teachers must interact and use resources to obtain information. There are also primary school
teachers who need information about cultural literacy to develop students' cultural literacy. They need to gain
a different perspective on cultural literacy because they mainly evaluate their competence to develop cultural
literacy in knowing and recognizing their own culture or different cultures. On the other hand, some of the
primary school teachers stated that they needed more examples of activities/teaching processes to develop
cultural literacy. More research in the domestic literature is needed on implementing practices to improve
students' cultural literacy (Bal & Mete, 2019). However, there are many studies on developing cultural literacy
in foreign literature. These studies aim to improve students' cultural literacy through argumentation and
dialogue process, video games, outdoor learning techniques, destabilization and reflection, field trips, cultural
literacy-based reading materials and creative practices (Cook & Maine, 2019; Garcia-Mila et al., 2021; lasha
et al., 2023; Lahdesmaki et al., 2022; Ochoa et al., 2016; Ochoa et al., 2018; Shliakhovchuk, 2019; Sunendar
& Damaianti, 2022). In-service training on cultural literacy, training by subject area experts, and reading
cultural literacy resources are among the suggestions of primary school teachers who need information about
cultural literacy and more examples of activities/teaching processes to develop cultural literacy. These
suggestions contribute to teachers' increasing their knowledge about cultural literacy and realizing effective
practices to improve students' cultural literacy in the teaching process.

In order to develop cultural literacy, a primary school teacher stated that the environment/practices that

enable communication as a result of cultural interaction are needed; she suggested conducting activities in
cooperation with the school, parents, and teachers. These activities represent a process in which school
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administrators and parents learn the cultural elements of the dominant and different cultures and develop
communication. Indeed, through interaction with various cultures, students become aware of their prejudices,
discover that emotions between people have similar aspects, and learn and practice intercultural
communication skills (Pattnaik, 2003). As Maine et al. (2019) and Maine and Vrikki (2021) state, intercultural
dialogue is crucial in cultural literacy. On the other hand, a primary school teacher expressed the need for
supporting material and technological facilities and providing access to cultural activities to improve her
students' cultural literacy. Her suggestions include providing technological/physical facilities and materials,
informative publications and music activities, the Ministry taking the lead in organizing cultural activities,
providing free participation, and being accompanied by experts/guides on museum trips. Similar to the opinion
of the primary school teacher, Sunendar and Damaianti (2022) also emphasized that the physical and social
environment of the school should be adequate, texts with cultural content accessible to all stakeholders, visual,
digital, and multimodal media, museum and library visits are essential to developing students' cultural literacy.
In addition, some of the primary school teachers suggested that curricula should be organized/associated with
cultural literacy, and guidelines should be included. Although cultural literacy is not explicitly mentioned in
primary education programs, social and citizenship competencies, and cultural awareness and expression are
included in the eight critical competencies determined in line with the Turkish qualifications framework
(Ministry of National Education, 2018). Studies examining cultural literacy by addressing curricula and
textbooks mainly focus on social studies curricula and textbooks (Celik & Giileg, 2023; Eguz, 2021). This may
be because culture is essential in the social studies course (Helms et al., 2012). In these studies, it is stated that
both the social studies curricula and textbooks focus more on the dominant culture (traditions, customs,
clothing, folk songs, folk dances, etc.), and cultural literacy is mainly included in the learning areas of culture
and heritage and global connections (Celik & Giileg, 2023; Eguz, 2021). There are no studies on how and at
what level other primary school programs and textbooks address cultural literacy, but in general, it is suggested
that primary school programs and textbooks should include all aspects of cultural literacy and that providing
practice examples or guidelines for teachers to carry out effective and appropriate teaching processes can
contribute to improving students' cultural literacy, as emphasized in the suggestions of primary school teachers.

As a result, some suggestions for researchers and practice can be offered in line with the findings
obtained within the scope of teacher competencies, teacher needs, and teacher suggestions for developing
cultural literacy;

e Teachers explained different aspects of cultural literacy while evaluating their competence to develop
students' cultural literacy. Therefore, in-service training can be provided for teachers to learn about all
aspects of cultural literacy and see examples of practices for developing students' cultural literacy.
Field experts and teachers can also conduct these training sessions.

e Researchers who want to work on this subject can conduct experimental or mixed-design studies on
how cultural literacy can be associated with the outcomes of various courses and determine the effect
of these practices on students' cultural literacy skills.

e Cultural literacy can be included as an elective course in faculties of education or associated with other
teaching courses to provide teachers with pre-service competence to develop students' cultural literacy.
Course content can be determined in line with teachers' competencies, needs, and suggestions.

e Research can be conducted to reveal how and at what level elementary education programs and
textbooks address cultural literacy and, as a result, to explain how regulations should be made and how
implementation examples should be made.

e Schools and the Ministry of National Education can support environments where teachers and students
gain knowledge and improve communication by interacting with different cultures.

e Technological and physical inadequacies and practices that facilitate participation in cultural activities
can be supported by the Ministry of National Education, the Ministry of Culture and Tourism, and
municipalities.
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