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In this study, it was aimed to examine the views of primary education graduate Democracy

students on democracy education in Tirkiye. Qualitative research method was
used since the views of primary education graduate students regarding the
concept of democracy education were discussed in detail in the study. The study
included 40 participants who were graduate students in the field of primary
education at Canakkale Onsekiz Mart University. Criterion sampling method
was used to determine the participants. In order to reveal the views of the
participants, a semi-structured interview form consisting of 6 questions prepared
by experts was used and interviews were conducted online. The data obtained
were analysed by more than one researcher using the content analysis method.
The findings obtained through content analysis were modelled with NVIVO 14
software. In line with the findings, the participants stated that democracy
education is "necessary" for a country and that the level of democracy education
in Tirkiye is "insufficient”. The biggest obstacle to democracy education in
Tiirkiye is seen as "educational practices”. The research revealed that the
curriculum in democracy education in Tiirkiye should be “student-oriented” and
"institutional policy-oriented” studies should be carried out to improve
democracy education.
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Introduction
1.1. Democracy

Democracy can be expressed as a management and lifestyle based on the nation. Despite the
signing of international agreements regarding human rights violations today, rights are still not defined.
One of the main reasons for this is education. It is important for democracy to be evaluated as state-
education-individual. Because with a regular balanced education level, the developments of life against
democracy and human rights are parallel to each other. People first transfer the attitudes and social
learning encountered in the family and then from the remaining teachers to their lives. The foundations
of democracy are laid in the family and continue in schools, which can be stated as the smallest areas of
society (Kislali, 1989). This is because democracy can only be learned through exposure to democratic
environments (Atasoy, 1997).

It is a great responsibility for people to be able to plan their own future. In this context,
democracy shares an understanding of the individual's humanity, which allows the individual to act as
a signboard on his computer. Democracy contains the differences and divisions in the thoughts of
individuals, who are the cornerstones of society, as a richness. Democracy is distinguished from other
systems and is seen as extraordinary by defending the rights of people and valuing them just because
they are human (Dogan, 2007). The indispensable part of democracy is the existence of human rights
and human values (Goney, 2021). Because democracy is not only a form of government but also a way
of life and contributes to the society living together in tolerance and having a peaceful life (Kaypak,
2016). Democracy enriches and gives meaning to individual life, values each member of society, and
positions the individual as the core of society (Sahin, 2021). Since democracy is a way of life, it should
not be seen as a goal to be achieved, but as a concept that is transmitted throughout time and inherent in
life (Yesil, 2004). Parents with a democratic attitude are those who take responsibility for creating a
peaceful family environment based on mutual respect, love, and tolerance, while also showing respect
to the child as a matter of courtesy. The child takes his/her place in the family with his/her own identity.
It is not possible for an ideal and democracy to reach a democracy because it renews itself as the
continuity of democracy and brings new requirements (Ozsoy, 2004; Sahin, 2021). The level of
development of democracy in a country is parallel to its level of development.

Dahl (2019) has highlighted democracy as the system that supports the self-development of its
people the most. The main elements that fill this understanding are the right to freedom. People who
care about democracy strive for social welfare as well as their own happiness; they are people who love
to share, are tolerant, and are open to new ideas (Goney, 2021; Mabogoglu, 1999). There are sustainable
responsibilities and things to do in order to protect and ensure the continuity of democracy in a holistic
way: They should actively participate in social life as democratic and fulfill their political
responsibilities (Giiven, 2008). Citizens should use the smart and logical way while fulfilling their
political responsibilities (Goney, 2021; Yagci, 1998). The protection and continuity of democracy can
only be made possible by cultivating permanence that knows its value.

1.2. Democracy Education

The main institutions that are effective in the process of individuals gaining awareness and
realizing the importance of democracy are: family, school, friends, social media, civil society
organizations and political parties. However, the external factors that affect the individual the most are
school and family. Therefore, the cooperation of school and family members is very important for the
success of democracy education (Giiven, 2008). While the school is a tool responsible for educating
individuals and ensuring cultural transfer, the family is a more comprehensive school for the individual.
Therefore, the first individuals to assume a teaching role in democracy education are the parents (Yesil,
2004). As with all forms of education given to a child, democracy education also begins within the
family. The environment that the family offers to the child should be loving and compassionate, liberal,
and respectful towards the child by accepting the individual as an individual (Mabogoglu, 1999). The
characteristics of such an environment can be stated as the democratic understanding and attitudes
between the parents. Thus, children have the opportunity to observe and internalize democratic attitudes
from an early age.
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Citizens can only be provided with democracy education to recognize their rights and
responsibilities in many areas, especially in social and political areas within the society, as well as to
consciously use and protect human rights (Géney, 2021). In addition to the fact that the school has a
function that helps to convey the values of the education system and the culture of the society, since
democracy is also a lifestyle dimension integrated with the culture, the school environment is seen as
one of the most suitable places where democracy education can be provided to individuals (Doganay &
Sari, 2004). The necessity of democracy education to be given in schools for the society to gain
democracy awareness is supported by laws. Creating a free and democratic society and keeping this
awareness alive is the responsibility of the state. The state aims to fulfill this responsibility through
education and training activities. Article 11 of the Constitution also includes this issue (Giilmez, 2001).
In order for democracy to become a way of life in a society, it is an important factor for individuals to
be equipped with democratic attitudes and skills. Experiences ensure that the basic values of democracy
are permanently internalized in the individual. For this reason, the basic guarantee of democracy is
conscious citizens. The most effective source in acquiring these democratic values is education (Simsek,
2000). John Dewey, whose first arrival in our country in 1924 and the years after, had a turning point in
our educational history, gradually explains the importance of establishing democratic values in his book
"Democracy and Education”. According to Dewey, education is important for its continuation in social
life to be meaningful (Dewey, 1996, as cited in Bali & Kanat, 2023). The concept of democracy in
education was mentioned for the first time in the 4th National Education Council held in 1949. Tahsin
Banguoglu, the Minister of National Education at the time, emphasized democratic education with the
phrase: "Democratic administration is a matter of new education, it is the appropriation of a new idea.”
and pioneered the Turkish Education System to experience a turning point in this regard. The impact of
this turning point was demonstrated by the inclusion of democracy under the title of “Basic Principles
of Education” in the Basic Law of National Education, which came into effect in 1973 (Goney, 2021;
Okutan, 2010). With the MoNE Democracy Education and School Assemblies Directive published in
2004, regulations were made in democracy education and it was ensured that democracy education was
compatible with newly prepared programs (Goney, 2021; Okutan, 2010). Unfortunately, since the
project could not be implemented consistently and regularly in the country, it was a disappointment in
terms of our democracy education history, and it officially ended in 2013 and de facto in 2019.

Democracy, although theoretically included in educational programs, is neglected in practice
and use. This situation reveals that the education provided is of poor quality. The reason for this poor
quality education is that student-centered education cannot be fully implemented in schools and that
students are not given priority to acquire basic skills such as thinking and self-expression (Yesil, 2004).
Democracy education can only be achieved by ensuring that educational rights continue to exist in a
way that is accessible to everyone, that all materials, educational programs and methods and techniques
used by the implementer are organized in accordance with democracy and that education is democratized
(Giirsimsek and Goregenli, 2004). In addition to providing materials, creating a democratic classroom
environment is essential for democracy education. It is the duty of teachers to create a democratic
classroom environment where students can listen to each other respectfully and express their ideas
without hesitation. Democracy education is independent of the teacher's dominance because students
cannot feel free and comfortable in a classroom where the teacher is the authority. If students are not
allowed to create their own worlds, they cannot develop awareness about democracy and cannot
implement it. Therefore, the biggest obstacle to democracy education is teachers who have adopted an
imposing understanding (Duman, 2008).

Democracy education should be given to students as an effective course at every level of formal
education, starting from preschool education until the end of the last year of secondary school. An
uninterrupted democracy education should be given between all levels and in a way that is connected to
other courses and not disconnected from life. Democracy education is a value that should be internalized
by society and turned into a way of life. Therefore, democracy education is actually a process that should
last a lifetime (Giilmez, 2001).

Democracy education can be defined in its simplest form as “education in which human rights
are lived and the principles and rules of democracy are taught” (Kepenekgi, 2003). Democracy education
aims for a free and democratic social order. In the context of this purpose, it gains continuity with the
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guarantee of human rights (Goziitok, 1995). In the education process, it includes respect for the value
and integrity of the student as a human being. Since the individual is in the decision-making position in
democracy, the subject of democratic education is also the student. In democracy education, every child
is seen as a special individual and has the same rights. However, democracy education does not mean
that everyone can behave as they wish in school or teach as they wish. On the contrary, compliance with
the existing rules is required in democratic education. For example, students are expected to comply
with the prepared disciplinary regulations in schools. However, when the rules are requested to be
changed, students are made to express their opinions openly.

It has been observed that “democratic education” and “democracy education” are examined
together or confused with each other. These two concepts support each other but differ from each other
in several points. In current studies, researchers have continued their studies by focusing on democratic
education or the Human Rights, Citizenship and Democracy course that starts in the 4th grade of primary
school (Ulusoy & Erkus, (2016), Hacat & Demir (2017), Aktepe, (2015). Ozdemir, Aydin & Capa,
(2023), Sara., Yalcin, Biyik, & Ozbek, (2023)). It is thought that the concept of democracy should be
felt by individuals starting from the basic education level. For this reason, the opinions of primary school
teachers on democracy education are undeniably important. This study was conducted with participants
who are both postgraduate students in the field of primary school teaching and actively teaching in the
field. The main purpose of the study is to reveal how primary school teachers studying in the field of
primary education and living and teaching in different geographical regions of Tiirkiye view democracy
education in the country. Therefore, since the views stated are expressed by teachers working in primary
schools from the field, it will be important for democracy education in Tiirkiye to be taken into
consideration. Since this study was conducted with primary school teachers studying for a postgraduate
degree in the field of primary education, it is limited to primary schools. In addition, the following sub-
problems are included in the study.

1- Is Democracy Education necessary for a country?
2- What is the level of democracy education in Tirkiye?
3- What are the obstacles to democracy education in Tiirkiye?
4- How should the curriculum for democracy education be in Tiirkiye?
5- What should be done to develop democracy education in Tiirkiye?
6- What are the practices of in-class democracy education?

Method

When conducting qualitative research, the researcher considers how the participants make sense
of the problem (Creswell, 2013, p. 187). This method is used to understand the experiences, thoughts
and perspectives of the participants. Studies in the field of education show that qualitative research
method is the most appropriate option to reveal the experiences of students and teachers and their views
about it (Tahnh & Tahnh, 2015, p. 25). Qualitative research aims to address and explain events or
situations in a social context (Arslan, 2012). In qualitative research, it is essential to adopt a holistic
approach in the natural context of the researched subject by using techniques such as document analysis,
interview and observation (Yildirim & Simsek, 2021). In research designed using qualitative methods,
it is aimed to examine the event or phenomenon studied in depth (Baltaci, 2019). In this study, it is
aimed to reveal the views of graduate students of primary education on democracy education in Tiirkiye.
For this reason, the case study design, which is a descriptive research method widely used in the field
of social sciences, was used. The descriptive case study enables the researcher to address the concepts,
events and phenomena encountered in life with an in-depth understanding. The researcher emphasizes
the uniqueness and contextual details of the situation and tries to reflect the real experiences of the
participants (Yin, 2017, p. 50). In this study, an interview form was used and the data were collected in
a natural way and from a holistic perspective without interfering with the study group.

Study Group

The study group of the research consists of 40 graduate students of primary education studying
at Canakkale Onsekiz Mart University in the 2022-2023 academic year. Criterion sampling, one of the
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sampling methods, was used to determine the study group. When determining the sample group with
the criterion sampling method, participants are included in the research in line with predetermined
criteria (Y1ildirim and Simsek). The criteria for the study were determined as "education in the Primary
Education program of the Department of Primary Education at Canakkale Onsekiz Mart University" and
“teaching courses including democracy education and its sub-dimensions”. The students who were
continuing their education in the field of primary education and who were also actively working as
primary school teachers were selected for the study. Regarding democracy education and its sub-
dimensions, these students were based on the fact that the courses “Comparative Education, Alternative
Education, Primary School Programs, Democracy Education and Problems, Program Development and
Applications in Primary School” in the curriculum contributed to specialization in the field. The aim of
the research is to reveal the opinions of primary school teachers since it is important to make students
feel democracy education from the basic education.

Data Collection Tools

In the research, interview questions were prepared as data collection tools and presented to the
participants. In the preparation of the interview questions, the researchers first created a question pool
and then decided to ask 6 questions for the purpose of the research and considering the variables.
Interviews were conducted in a virtual environment. Each interview lasted approximately 30 minutes.
The reason for choosing the interview method among the data collection methods was to obtain more
detailed information about the research problem from the study group.

Data Analysis

The answers of the interview form for graduate students applied in the research were determined
by content analysis. The reason for this is the emergence of different codes and themes that are not found
in the literature (Yildinnm & Simsek, 2021). The content analysis is done by coding and systematically
categorizing the data within the framework of a certain discipline (Biiyiikoztiirk et al., 2017). Content
analysis method was used to analyze the data obtained in the study. Content analysis method is
frequently used in the field of social sciences and reveals general trends related to the subject studied
(Metin & Unal, 2022). The codes obtained by the content analysis method were modeled through the
NVIVO14 program. In the findings section of the study, the models are presented by including
frequency values (f). The frequency values (f) indicate the number of opinions expressed, not the number
of people.

Validity and Reliability

In order to ensure the validity and reliability of the research, the questions were prepared by an
expert on democracy education. The questions prepared were appropriate for the purpose and kept
within the framework of the problem statement. In order to ensure that the prepared questions comply
with the rules of Turkish grammar and are comprehensible for the purpose of the problem, they were
reviewed by different grammar field experts in the staff of the Department of Turkish and Social
Sciences Education. Feedback was received in terms of the target appropriate question patterns of the
research questions and the spiral staging of the questions. Necessary corrections were made by the
researchers. The researchers administered the revised semi-structured interview form with 6 questions
to the participants. The fact that at least two researchers agreed on common views during data analysis
is among the factors that increase validity and reliability (Arslan, 2022). The data were analyzed
simultaneously by two different coders, and then the emerging themes were compared. It is very
important that the majority of the themes revealed by the coders are similar (Fidan & Oztiirk, 2015). In
order to measure the internal consistency of the reliability of the coding, Miles and Huberman's (1994)
“percentage of agreement formula” “Agreement / (Agreement + Disagreement)x100” was used. The
reliability of the study was measured as 87%. According to Miles and Huberman's (1994) statement that
the agreement between coders should be at least 80%, the validity and reliability of the study is high.

Findings

In this section, the findings related to the sub-objectives of the research problem are given. The findings
obtained are evaluated in relation to the information in the theoretical framework.
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1. Findings on the Necessity of Democracy Education for a Country

The first question asked to the primary school teachers in the study was "What is the necessity
of democracy education for a country?".

Regarding the necessity
of democracy education
for a country

« oy
necessary
. unnecessary
VRN
24 41 ] .22
Y
individual social economic political

Figure 1. Modeling the necessity of democracy education for a country

According to Figure 1, graduate students' views on the necessity of democracy education for a
country are divided into two as "necessary” (f:105) and "unnecessary" (f:0). However, all of the
participants stated that democracy education is necessary for a country. The view that democracy
education is "necessary" for a country was divided into themes as "individual™ (f:34), "social" (f:41),
"political” (f:22), "economic” (f:8) according to the participants' statements.

The sub-themes of the “individual” theme, based on the statements of the participants, were
"ensuring the acquisition of critical thinking skills" (f:9), "ensuring personality development" (f.7),
"ensuring that it becomes a way of life" (f:6), "ensuring the internalization of human values" (f:5),
"ensuring the learning of personality rights" (f:5), "ensuring the acquisition of skills to support social
life" (f:2).

When the statements of the participants who put forward "social" reasons among the opinions
based on the necessity of democracy education for a country are examined, "raising individuals who
know their fundamental rights and freedoms" (f:11), “ensuring the establishment of a sense of social
belonging" (f:9), "raising individuals who respect differences" (f:9), "creating a free environment" (f:8),
"establishing a social consciousness open to development and change” (f:4) were shown as reasons.

From the answers given by the participants, the sub-themes of the theme of "political” reasons
were "raising active citizenship consciousness” (f:9), "having an individual-centered management style"
(f:7), "a fair manager selection method" (f:2), "raising individuals with universal values” (f:1), "being
able to show resistance against oppressive understanding™ (f:1), "ensuring a balanced distribution of
power between institutions” (f:1).

When "economic"” reasons were considered, the views of "supporting development” (f:4),
"raising productive individuals" (f:2), "raising individuals with vision™ (f:1), "curiosity about the world
economy" (f:1) emerged.

The views of some participants who see democracy education as necessary for a country due to
social reasons are as follows:

22



Journal of Education, Theory and Practical Research 2025, Vol 11, Issue 1, 17-36 Emine SAKARYA KARSLI et al.

S27: “For this reason, democracy education is a must in all geographies of our country that we
live together with, especially in the Republic of Turkey, which aims to reach the level of contemporary
civilizations and even to go even further by leaving this civilization behind.”

The view of a participant who finds democracy education necessary for “individual” reasons is
as follows:

S33: “Individuals who first discover themselves, then understand the environment and the
world, can perceive problems and produce solutions should be created. An educational approach that
values and values the value and integrity of the student as an individual, working together, mutual
respect, tolerance and personality should be adopted.”

Some of the participants who see democracy education as necessary for a country due to political
reasons have the following views:

S29: “Individuals should be taught a way of life where the ideas of the political parties that take
over the administrative power are mostly adopted and implemented, but also the rights and freedoms of
the opposition, which consists of one or more political parties, and the citizens they represent are
protected by law, and differences are respected regardless of language, religion, gender and race.”

One of those who stated that democracy education is necessary for a country due to “economic”
reasons has the following view:

S4: “It is necessary for economic development and a life order based on participation.”
2.Findings on the Adequacy of the Level of Democracy Education in Tiirkiye

The views of the participants on the adequacy of the level of democracy education in Tiirkiye
are as follows:

Findings regarding
the adequacy of
democracy education
level in Tirkiye
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Figure 2. Modeling the adequacy of the level of democracy education in Turkey

Based on Figure 2, all of the participants find the level of democracy education in Tirkiye
"insufficient” (f:40). The opinions of the participants who found it inadequate were divided into themes
as "educational” (f:61), "social™ (f:22), "family" (f:12), "understanding of democracy in administrative
practices” (f:7).
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The opinions of the participants who considered the level of democracy education in Tiirkiye
inadequate due to "educational" reasons were divided into two as "systemic" (f:32) and "teacher" (f:29).
The expressions of the participants who stated "systemic" reasons are as follows: "insufficient practices
in schools (f:9), "lack of detailed coverage in the curriculum" (f:8), "continuation of traditional education
approach” (:6), "lack of adoption of democratic school culture" (f:5), "ignoring disadvantaged children"
(f:2), "low level of education" (f:1), "lack of a comprehensive approach to democracy literacy" (f:1).
The statements of the participants who expressed their opinions as "teacher" were grouped under the
titles of "inconsistency between theory and practice” (f:9), "ignoring the activities related to the concept
of democracy" (f:6), "abandoning the traditional teacher approach” (f:6), "insufficiency of teacher
training programs on democracy education™ (f:3), "lack of belief in democracy education” (f:1).

According to the statements of the participants who found the level of democracy education in
Tiirkiye insufficient due to "social” reasons, "not becoming a way of life" (f:9), "not seeing the child as
an individual™ (f:4), "patriarchal social structure” (f:3), "lack of respect for differences of opinion” (f:3),
"not adopting democratic values™ (f:2), "not internalizing human rights and universal values" (f:1)
emerged.

The opinions of the participants who considered the level of democracy education in Tiirkiye
inadequate due to the "family" factor were "lack of democratic parental attitudes" (f:8), "providing an
environment that supports individual development" (f:2), "failure to adapt to democracy" (f:1), "raising
children with low self-awareness" (f:1).

The following were identified as the sub-themes of the "understanding of democracy in
administrative practices” view: "insufficient understanding of democracy in the country's
administration™ (f:5), "uneasiness of misinterpretation of political expressions" (f:1), "failure to create
educational content with an impartial understanding” (f:1).

One of the participants' opinions on the theme of "family" is as follows:

S1: "I do not find the level of democracy education in Tiirkiye sufficient. I do not think that
democracy education is adequately practiced both in the family and in schools. There should be practices
of democracy in families so that children can internalize it. When | think about the families in Tiirkiye
and the family | grew up in, | cannot imagine that family meetings are held; that the opinions of both
father, mother and children are taken on important issues; and that ideas are exchanged about current
issues at dinner tables."

The opinions of some of the participants who consider the level of democracy education in
Tirkiye inadequate due to "social™ reasons are as follows:

S22 : " People often fail to approach differing ideas with maturity; they may exclude those who
think differently and even resort to violence. They want tolerance to be shown only to themselves. We
can see that we are an impatient, quarrelsome and impatient society first in the classroom, then in
hospitals, in traffic, in the bank where we have to wait in line."

The opinion of one of the participants who did not find the level of democracy education in
Turkey sufficient due to “educational” reasons is as follows:

S3: “Educational practices in our country are rote learning and stereotyped. The teacher tells
and the student accepts. The teacher is essential for the student to get the necessary information. Student
opinion is not important. There is no democratic environment for students to develop their personality
and for democratic education to be practiced in normal life. Especially in primary education, because
education is rote learning, students' thinking skills are not developed, they are not encouraged to
research, their skills and scientific thoughts are not formed. They do not have the necessary skills and
knowledge in social life. The person hesitates to express his/her opinions. It is very difficult to expect
them to be active, participatory, productive and researcher. These reasons are the result of not being able
to use democracy education in life.”

The opinion of a participant who found democracy education in Turkey inadequate due to “the
understanding of democracy in management practices” was given:
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S40: “The fact that political parties, the representatives of democracy, do not have a democratic
attitude and that education is organized according to political authority rather than expert opinion shows
that democracy education in Turkey is not yet at a sufficient level.”

3. Findings on the Obstacles to Democracy Education in Tiirkiye
Participants were asked about their views on the obstacles to democracy education in Tiirkiye.

Findings on the
obstacles to
democracy education
in Turkiye

educational teacher family

iti social ;
political practices

Figure 3. Modeling on the Barriers to Democracy Education in Turkey

When Figure 3 is examined, based on the opinions of the participants, the obstacles to
democracy education in Tiirkiye are analyzed under the titles of "educational practices" (f:43), "teacher"
(f:32), "social” (f:28), "family" (f:19), "political" (f:13).

The participants, who argued that "educational practices" is one of the obstacles to democracy
education in Tirkiye, expressed the following statements: "failure to create a democratic school and
classroom culture” (f:13), "wrong educational policies” (f:11), "limitations in practice in schools" (f:7),
"lack of democracy education in higher education programs" (:5), "continuation of traditional education
approach” (f:4), "insufficient space in curricula" (f:2), inequality of opportunity (f:1).

As sub-dimensions of the "teacher" theme, "weak belief in the importance of democracy
education” (f:10), "authoritarian classroom management approach” (f:8), "inadequacy of transfer skills"
(f:8), "teacher attitudes and behaviors" (f:5), "inadequate pre-service and in-service training" (f:1) were
identified.

The participants who expressed "social" obstacles expressed their views as ""not understanding
the impact of democratic understanding on society" (f:8), "social pressures” (f:5), "anxiety of being a
thought criminal™ (f:4), "regional differences in social values" (f:4), "inability to ensure equality between
individuals" (f:3, "unlimited freedom understanding of individuals" (f:3), "ignoring cultural and social
values” (f:1).

The participants who saw the concept of "“family" as one of the obstacles to democracy education
in Tirkiye expressed the views of "authoritarian family structure” (f:10), "socioeconomic status of the
family" (f:4), "family attitudes in raising children™ (f:3), "gender discrimination™ (f:1), “patriarchal
family structure” (f:1).

The participants who characterized the obstacles to democracy education in Tirkiye as
"political" expressed the following opinions: "the effect of political views on human relations" (f:3),
"lack of equality of opportunity and opportunity” (f:2), "unqualified political language" (f:2), "the effect
of political events on the country's economy" (f:2), "the effect of different views on the country's
economy" (f: 2), "different views being in the minority in the country's administration” (f:1), "lack of
respect for differences in religious and political views" (f:1), "political events in recent history" (f:1),
"lack of a democratic administration™ (f:1).
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The opinion of the participant who sees one of the obstacles in front of democracy education in
Tiirkiye as educational practices is as follows:

S16: "One of the biggest obstacles to democracy education in Tiirkiye is undoubtedly the effort
to raise a single type of person. It is the effort to maintain an understanding of education that raises
individuals who accept things as they are, who adopt traditional methods, and who only look out for
personal benefit."

The opinion of one of the participants who sees one of the biggest obstacles as "teacher” is as
follows:

S2: "First of all, the educators who will provide this education should realize and accept the
importance of democracy education. This will be reflected in the seriousness and credibility of the
education to be given to students. In short, educators who do not believe in the importance and impact
of democracy education are an obstacle to democracy education in Tirkiye."

The opinion of the participant who expressed one of the obstacles to democracy education as
“political” reasons is as follows:

S19: “Respect for human rights, tolerance, social justice, pluralism, understanding of freedom
cannot be learned where there is no freedom of demonstration and organization.”

The opinion of the participant who expressed the obstacles to democracy education in Turkey
as “social” obstacles is given below:

S23: “Another obstacle in Turkey is human rights. In our society, which has a patriarchal family
structure, women and children’s rights are not given the necessary attention. Considering that these two
groups, who cannot have a say in decisions about the home, continue to repeat the same situation in the
individuals they will raise in the future, democracy will continue in our country only as a so-called
concept. The main goal of human rights and democracy education, “raising self-respecting and self-
confident citizens, cannot be realized in individuals under pressure.”

The opinion of the participant who stated that one of the obstacles in front of democracy
education in Turkey is “family” is as follows:

S17: “When the family comes into play, the situation becomes unmanageable. Again, some
families do not give their children responsibility and spoil them too much under the name of “freedom”.
Families who argue that their child's rights are violated at school criticize the teacher and interfere with
his/her work.”

4. Findings on the Need for Curricula in Democracy Education in Tiirkiye

The answers given by the participants about how the curricula should be in democracy education
in Tirkiye are as follows:

Findings on how
curriculum should be
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Figure 4. Modeling of how curricula should be in democracy education in Turkey
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According to Figure 4, the participants stated that the education curriculum in democracy
education in Tirkiye should be "student-oriented” (f:46), "curriculum development-oriented™" (f:46),
"teacher-oriented" (f:34), "content-oriented" (f:11), "family-oriented" (f:5).

The participants who advocated the "student-oriented" view stated following opinions; "taking
into account the differences between individuals" (f:12), "students being active" (f:11), "authentic
experience" (f:7), "recognizing freedom of thought" (f:3), "using high-level thinking skills" (f: 3), "using
appropriate teaching materials" (f:3), "aiming to raise effective world citizens" (f:2), "providing an
environment of respect” (f:2), "putting the student at the center" (f:2), "integrating technology into
teaching"” (f:1).

Based on the opinions of the participants who expressed that studies should be carried out "for
curriculum development”, these expressions have been found; "It should be aimed at the development
of social emotional skills" (f:5), "It should be included as an independent course" (f:5), "It should be
included in primary education levels” (f:5), "It should be in accordance with the principle of vitality"
(f:5), "It should be included in pre-school curricula™ (f:5), "An interdisciplinary approach should be
adopted" (f: 5), "It should include process-oriented assessment” (f:4), "It should include high-level
thinking skills" (:3), " It should be based on critical thinking skills" (f:2), " It should be created with a
holistic approach” (f:2), " It should aim to raise an effective world citizen" (f:2), " It should create a
flexible curriculum™ (f:2), " It should be prepared by experts in the field (f:1).

As the sub-themes of the theme "being "teacher-oriented"”, the views that "Student-centered
teaching methods and techniques should be used” (f:12), "Positive classroom climate should be
provided" (f:5), "It should be supported through experiences" (f:5), "Free thinking environment should
be provided" (f:4), "It should be associated with daily life" (f:3), "Individual differences should be taken
into account" (f:2), "Art lessons should be actively realized" (f:1) emerged.

The participants who expressed that the curricula in democracy education in Tiirkiye should be
"content-oriented" expressed the views as "achievements should include universal human rights" (f:6),
"activities related to active citizenship awareness should be included" (f:3), "the functioning of the
systems of developing societies should be included” (f:1); "a simple and understandable language should
be used" (f:1).

According to the statements of the participants who argued that the teaching curriculums in
democracy education in Tirkiye should be "family-oriented”, titles such as "family education
curriculums should be designed" (f:2), "family structures should be examined" (f:2), "cooperation
between families and teachers should be ensured"” (f:1) were reached.

One of the participants who argued that democracy education in Turkey should be “student-
oriented” expressed his/her thoughts as follows:

S5: “In all educational processes, from primary school to the end of university, the system
should be freed from the monopolistic mentality and the transfer of the one and only truth determined
by the official ideology to students through memorization should be abandoned. All currents of thought,
right or wrong, should be discussed, examined and questioned, and education should be carried out in
an environment of freedom in accordance with the principles of pluralist democracy, with the student at
the center. Methods based on rote memorization methods of scrutinizing, questioning and discussing
should be followed, avoiding them at all costs.”

The statement of one of the participants who stated that democracy education in Turkey is
“program development oriented”:

S21: “curricula should be created within the framework of programs in which inclusive
education and curricula are felt intensively, and a new system should be created outside of traditional
programs.”

The opinions of some of the participants who stated that democracy education should be
“teacher-oriented” are given below:
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S7: “Democracy education should be effectively embedded into the education and training
processes in the classroom. The most fundamental element of the education system is the teacher. First
of all, the teacher should believe in human rights, the inevitability of differences, tolerance, and the
beauty of democratic life style, and then he/she should make his/her students live this belief.”

The opinion of a participant who stated that democracy education in Turkey should be “family-
oriented” is as follows:

S23: “Families should be included in the education and they should be educated within the
framework of the behaviors and information they should apply about the child.”

The opinion of a participant who stated that democracy education in Turkey should be “content-
oriented” is given below:

S12: “Students are expected to be able to relate their immediate environment, region and
homeland to the world and space in physical and social terms; to understand how social institutions
(economic, political, family, etc.) are formed; to comprehend the current cultural differences in time and
in the world, to know the ways of humanity to access accurate and reliable information in the dimension
of time; to understand how humanity has achieved basic values such as justice, equality, freedom, to be
aware of important problems in society and in the world and to have knowledge about them”

5. Findings on the Development of Democracy Education in Tiirkiye

The answers given by the primary school teachers to the question "What should be the
curriculum for democracy education in Tiirkiye?" are as follows:
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Figure 5. Modeling of what is needed to improve democracy education in Turkey

When Figure 5 is analyzed, it is seen that the participants responded that the development of
democracy education in Tirkiye should be "directed towards institutional policy" (f:58), "directed
towards students” (f:46), "directed towards teacher practices" (f:46), "directed towards content™ (f:22),
"directed towards parents” (f:12), "directed towards teacher training" (f:11).

The responses of the participants who expressed the view that the development of democracy
education in Tirkiye should be "towards institutional policy" were grouped under the titles of
"Democratic school culture should be created" (f:24), "Cooperation between education stakeholders
should be strengthened" (f:15), "Equality of opportunity and opportunity should be provided” (f:9),
"Cooperation with public institutions and organizations should be ensured" (f:6), "It should be
applicable in every institution" (f:3), and "A suitable environment should be provided in educational
institutions” (f:1).

The participants who stated that improvements should be made "for the students” presented the
views that "Effective participation should be ensured in the decisions to be taken within the school"
(f:20), "Equality of opportunity and opportunity should be provided" (f:9), "Priorities should be
determined for interests and needs" (f:8), "Student assemblies should be given importance” (f:5), "A
free environment should be provided in the classroom™ (f:4).
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The participants who argued that improvements should be made "for teacher practices"
expressed the views that "Democratic attitudes should be developed” (f:11), "Democratic classroom
management should be provided" (f:11), "Teachers should be role models in daily life" (f:9), "Teachers
should include student-centered activities" (f:7), "Teachers should use techniques for discussion” (f:4),
"Teachers should include team work" (f:4).

The opinions of the participants who argued that "content-oriented” improvements should be
made in the development of democracy education in Tiirkiye were grouped under the following
headings: "Curricula should be developed for practice” (f:5), "Learning environments including a
holistic approach should be created” (f:5), "It should be blended with interdisciplinary activities" (f:3),
"Scientific research should provide resources as a guide” (f:3), "Social skills activities should be
emphasized" (f:3), "It should be included as an independent course" (f:1), "Collaborative learning
environments should be created” (f:1), "Philosophy courses should be included in primary education
programs” (f:1)

Participants who thought that improvements should be made "for teacher education” expressed
their opinions as "Qualified in-service trainings should be prepared” (f:6), "Values education should be
included in teacher training programs" (f:4), "Personal development should be given continuity" (f:1).

The opinions of the participants who expressed that changes should be made "for the family" in
the development of democracy education in Tiirkiye are as follows: "Parents should develop awareness
of democratic attitudes" (f:9), "School-family communication should be kept strong" (f:2), "Democratic
family culture should be created" (f:1).

The opinion of one of the participants who stated that changes should be made "towards
institutional policy” in the development of democracy education in Tiirkiye is given below:

S36: "Considering the impossibility of creating democratic societies without democratic
schools, the functions of schools should be reviewed. The aim of democracy education in schools should
be to teach democracy conceptually as well as to create and actualize a culture of democracy. The most
effective method to achieve this is to enable students to take part in their own educational processes."

The opinion of one of the participants who stated that changes should be made "towards teacher
practices™ in the development of democracy education in Tiirkiye is as follows:

S41: "It is not possible for students to express themselves freely in classrooms where teachers
try to teach with a harsh authority. In democracy, there is a philosophy of governing together. The
presence of class management characterized by harsh authority that disregards democratic principles
indicates serious problems with democracy in schools. For example, most of the teachers try to manage
the class by shouting and intimidating and use punishment frequently. Most of them teach with the
understanding that "I know, what | say is right." They teach with the understanding that "I know, what
| say is right. Teachers need to prepare a classroom environment where students are not afraid to speak
their minds. For example, different types of homework on the same subject can be organized in a way
that leaves different task assignments to the students' choice."

The statements of some of the participants who stated that practices should be carried out “for
teacher education” in the development of democracy education are as follows:

S27: “To design, plan, implement and develop the necessary policies in order to create and
improve the professional preparation of prospective teachers studying in faculties of education on
Democracy Education in cooperation with Y.0.K.”

A participant who stated that “content-oriented” changes should be made to improve democracy
education expressed his/her views as follows:

S16: “Democracy education should expand the curricula, it should not be limited to a few
objectives in courses such as citizenship and life science, but should be spread to all curricula. The
objectives in the program should be spread into life and based on learning by doing and living. Curricula
should be student-centered and democracy education should primarily include explicit and implicit goals
for students to know and express themselves, to know their rights and freedoms, to respect the rights
and freedoms of others, to question, criticize and develop.”
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The opinion of a participant who stated that changes should be made “according to the student”
in order to improve democracy education in Turkey is given below:

S5: “The priority of curricula is not to teach disciplines, but to respond to the interests and needs
of students. Because the needs, requirements and expectations of each student group may be different,
and it is possible to see these differences among the students in a class. This shows how important it is
for curricula to be flexible in the development and education of individuals. The Ministry of National
Education should increase the number of elective courses and make arrangements to enable students to
take responsibility for their own education by choosing courses according to their interests, needs and
requirements.”

6. Findings on Democracy Education Practices in the Classroom

In the study, the participants were asked what kind of practices teachers carry out in the
classroom regarding democracy education.

Findings regarding classroom
democracy education
practices
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Figure 6. Modeling for classroom democracy education practices

When Figure 6 is analyzed, the participants stated that classroom democracy education practices
should be "student-oriented" (f:69), "teacher-oriented" (f:39) and "family-oriented" (f:4).

The participants who thought that classroom democracy education practices in Tirkiye should
be "student-oriented" expressed their views as follows: "conducting activities for values education™
(f:20), "determining leadership through elections” (f:12), "conducting activities for higher-order
thinking skills" (f:10), "assigning responsibilities that ensure cooperation" (f:10), "using student-
centered teaching methods and techniques” (f:10), "applying creative drama and role-playing activities"
(f:4), "conducting activities that support social-emotional skills" (f:3).

The participants who presented their views "teacher-oriented" and expressed that teachers have
a responsibility in democracy education practices in Tiirkiye, expressed their views as "voting on joint
decisions" (f:14), "displaying democratic leader attitudes and behaviors™ (f:10), "demonstrating attitudes
and behaviors of democratic leaders” (f:10), "demonstrating attitudes and behaviors of democratic
leaders” (f:10): 10), "being a role model with attitudes and behaviors" (f:5), "giving positive feedback"
(f:4), "making sure that all students have a say" (f:2), "creating a positive classroom climate" (f:2),
"guiding during the teaching process"” (f:2).

The opinions of the participants who think that "family-oriented" studies should be carried out
in classroom democracy education practices are grouped under the titles of "cooperating with family-
teacher-guidance™ (f:3), "including family participation activities"” (f:1).

The opinion of one of the participants who stated that "student-oriented" studies should be
carried out in classroom practices is as follows:

S13: "I believe that respect for nature, stray animals and the environment makes it easier to
respect each other. We feed stray animals. We keep our environment clean. We spend a lot of time in
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nature and leave the place clean. In order to have responsibilities, | assign tasks such as watering the
trees on the street in summer and leaving water for animals.

In the research, the views of the participant who stated that teachers should carry out practices
related to "family" in the classroom are given below:

S17: "l am in constant communication with parents and involve them in the education process.
| often repeat that education and teaching are different things from each other until they understand that
parents are their children's teachers. A child who cannot express himself/herself in the family
environment cannot express himself/herself in the school environment. No teacher can easily fix what
the parents have broken."

The opinions of some of the participants who stated that there were “teacher-oriented” activities
in their classroom practices are as follows:

S36: “I do not distribute homework to my students. I leave the homework I have prepared for
all my students on my desk and I want my students who want to do this homework, who think that this
homework is useful for them, to take the homework and do it properly. Because | think that the
homework forced on students does not contribute to the development of children.”

Discussion, Conclusion and Suggestions
Discussion and Conclusion

The first sub-problem of the research, the necessity of democracy education for a country, is
mostly evaluated by the primary teachers from a social perspective and stated that it is necessary for
raising individuals who know their fundamental rights and freedoms. The democratization of the
administration in the country and the democratization of education are directly proportional to each
other. Countries with a democratic understanding will bring democratic education, and generations
raised with a democratic education will nurture democracy in their countries. A study that overlaps with
the findings of this research is Edwards' (2008) study, in which he found that the main purpose of
education in democratic countries is to raise generations who have internalized democracy, who have
placed it in their lives and who can develop this understanding. Another result obtained in the study
regarding the first sub-objective is that it provides a sense of social belonging. This finding coincides
with the result of Yesil's (2003) study in which he stated that democracy education primarily focuses on
the individual and prepares the ground for learning the rights and freedoms that facilitate adaptation to
social life. Guttmann and Ben-Porath (2015) support the findings of this study by concluding that in
societies where democracy education is based on democracy education, schools have missions such as
providing children with autonomous personality development and the acquisition of knowledge and
skills, as well as the acquisition of common values. For this reason, human rights and democracy
education is one way to raise selfless citizens who embrace democracy and work for its protection and
strengthening.

In response to the question about the necessity of democracy education for a country, which was
aimed to be measured in the first sub-problem of the research, all of the participants presented opinions
stating that it is necessary. According to the interviews, the necessity of democracy education for a
country is mostly due to social reasons. Among the social reasons, the views of “raising individuals who
know their fundamental rights and freedoms, raising a sense of social belonging, raising individuals who
respect differences” come to the fore.

Regarding the second sub-problem of the research, the adequacy of the level of democracy
education in Turkey, primary teachers found it inadequate in terms of education. It is stated that the
practices in schools are inadequate due to systemic reasons. In this context, Goney (2021), in his study
with Social Studies teachers, concluded that middle school students' perceptions of democracy were
insufficient. The participants listed the reasons for this as family, stakeholders at school, and the teacher's
inability to provide a democratic environment. Another opinion about inadequacy is that activities
related to the concept of democracy are not given importance due to teachers. According to the pre-
service social studies teachers who participated in Memisoglu's (2022) study, for an adequate level of
democracy education, it is necessary to develop democratic attitudes in the classroom, increase practices
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and election activities. In addition, methods and techniques should be diversified so that students can
better understand the concept of democracy. These results are similar to the findings of the research.

Regarding the second sub-problem of the research, in the interviews about the adequacy of
democracy education in Turkey, all of the participants found democracy education inadequate. When
we look at the reasons why democracy education in Turkey is seen as inadequate, educational factors
are seen at the forefront. Educational factors are systemic and teacher-related. The majority of the
participants cited systemic factors as the reason for the inadequacy of democracy education in Turkey.
In the interviews, the participants drew attention to statements such as “inadequate practices in schools,
the lack of detailed coverage of democracy education in the curriculum and the continuation of the
traditional understanding of education”.

The third sub-problem of the research is that the biggest obstacle to democracy education in
Turkey is seen by the class teachers who are doing postgraduate education as educational practices. A
knowledge-level democracy education will not be sufficient to establish a democratic understanding of
life in the student. For this reason, it is necessary to implement the main elements of the concept of
democracy in the context of authentic experiences in the classroom climate and to carry out the teaching
(Kondu and Sakar, 2013; Kuzgun, 2000). Another view that stands out in the research is the obstacles
originating from the teacher. These obstacles are expressed as the weak belief in the importance of
democracy education and the authoritarian classroom management approach. Kudrnac (2021) and
Miklikowska, Rekker and Kdurnac (2022) reached the finding that positive attitudes develop among the
students thanks to the discussion environment of the teachers regarding universal values including
democratic and human rights in the classroom.

The research results are parallel to the studies in the literature. In line with the third sub-problem
of the research, educational practices emerged as the biggest obstacle in the interviews conducted with
the participants regarding the obstacles to democracy education in Turkey. Most of the participants who
indicated educational practices as one of the obstacles to democracy education in Turkey included the
views of the failure to create a democratic school and classroom culture, wrong education policies and
limited practices in schools in their statements.

The fourth sub-problem of the research, which is that the curriculum in democracy education in
Turkey should be focused on students and program development, stands out. Biiylikkaragéz (1998)
emphasizes the strengthening of students' self-control with increasing intrinsic motivation as an
indicator of effective democracy education. Oztiirk and Can (2020) concluded in their research that the
knowledge, skills and attitudes gained in primary school are the main factors in shaping children's
futures. In this context, it can be stated that children gain social values such as friendship, justice, peace,
freedom, responsibility, love, respect, participation, leadership, helpfulness, citizenship and democratic
behaviors in schools, which are educational environments, during primary school. Studies in the
literature are similar to the findings regarding the development of social emotional skills, which are
among the elements to be considered in program development.

The findings of this study regarding the inclusion of curriculum in basic education levels for
program development are parallel to the findings of Samanci (2010) regarding the inclusion of activities
such as student-centered, democratic classroom climate, qualified teacher guidance, respect for different
opinions, increasing democratic awareness, and games that support democratic mentality in primary
school curriculums.

The findings regarding the compliance of curriculum with the principle of vitality for program
development are noteworthy. The development of democratic values, namely democracy education, is
not limited to higher education and basic education only. Family is one of the cornerstones of
democracy, therefore the importance of family in democracy education is a priority. Family attitudes
are noteworthy in making democracy education meaningful for the child. While schools provide the
official side of democracy education, it is also provided by schools, and it is implicitly acquired by the
family and the environment (Chomsky, 2007; Bali & Hayir Kanat, 2023). In this context, Biiyiikkaragdz
(1994) reached the finding that it is realized through implicit learning in the family environment and all
environments in daily life. In all formal learning in a child's life, the family, which comes before primary
school, is seen as the most important socializing element (Tan, 1989). Because there is a strong
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connection between democracy and family structure. An environment with authoritarian parents cannot
be expected to be democratic (Biiylikkaragoz, 1994). Studies in the literature emphasize the concept of
"family" in the context of individual, education and environment in democracy education. This supports
the research findings.

Interviews were conducted with the participants about how democracy education should be in
Turkey regarding the fourth sub-problem of the research. In this direction, the participants mostly stated
that democracy education should be student-oriented and that studies should be carried out to develop
programs in this regard. The views of the participants who stated that there should be a student-oriented
democracy education, "individual differences should be taken into consideration, the student should be
active", draw attention. The participants stated that studies should be carried out to develop programs in
democracy education as "it should be aimed at the development of social emotional skills, it should be
included as an independent course, it should be included in the basic education levels, it should be in
accordance with the principle of vitality".

The fifth sub-problem of the research In Turkey, which is a country with a democratic education
system, the importance of institutional policies for the development of democracy education is the
creation of a democratic school culture. The concept of "Participation™ has an important place in the
establishment of democratic culture and values. Students need to be equipped with the necessary
knowledge and skills to be able to actively participate in the democratic process. In the research of
Okutan (2010), the finding that the inclusion of school stakeholders, primarily students, school
administrators, teachers and when necessary auxiliary personnel in the management process supports
these gains and ensures the development of the institutions' operational policies is consistent with the
findings of the research.

School is the most important institution where the democratic values acquired by the child in
the family can be enriched. In ensuring this development, it is important that discussions and criticisms
in schools are carried out with respect and tolerance and democratic disciplines. In the research of Bali
& Hayir Kanat (2023), it was found that the school is a democratic environment that aims to ensure
equality and justice for each individual. This is parallel to the finding regarding the establishment of
democratic school culture from the institutional policies revealed in this research.

Regarding the fifth sub-problem of the research, the participants expressed their views on the
development of democracy education in Turkey that democracy education in Turkey can be developed
with studies on institutional policies. According to this result, the statements “democratic school culture
should be established, cooperation between education stakeholders should be strengthened, and equality
of opportunity and possibility should be provided” stand out.

The sixth sub-problem of the research, which is the implementation of activities that include
values education for the student in the classroom democracy education practices, stands out. Values are
an important factor in the formation of a strong personality and character of the individual. The results
of the study are similar to Sigsman, Giiles & Donmez (2010), who stated that the methods to be applied
in democratic classroom activities should include open communication between students, collaborative
practices, critical thinking by establishing cause-effect relationships between events, using estimation
and analysis skills, and being able to solve daily life problems. It has been found that value education
with level-appropriate activities in the preschool period develops emotional, social, moral and academic
skills (Oztiirk & Can, 2020; Lovat, 2017). In the process of acquiring democratic values, it is important
to provide and express democratic attitudes and critical thinking skills (Hotaman, 2010). In the light of
the mentioned studies, the findings of the research, which are in-class democracy education practices,
are parallel to the importance of activities aimed at teaching values.

In line with the sixth sub-problem of the study, it was investigated how democracy education
should be in in-class practices. Accordingly, the vast majority of the participants stated that in-class
practices should be according to the student. According to the participants' views, practices aimed at
students should be in the form of "conducting activities aimed at values education, determining
leadership through elections, assigning responsibilities that ensure cooperation, and using student-
centered teaching methods and techniques.”
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Suggestions

Based on the results of the research on the necessity of democracy education, first of all,
educators need to embrace democracy. A teacher should have a character that constantly improves and
renews itself and follows the path of science. In this direction, teachers should conduct their own studies
on democracy and its benefits and be conscious.

One of the obstacles to democracy education in Turkey has been seen as systemic obstacles.
Accordingly, democratic obstacles in our education system should be determined by experts, the
recently organized curriculum should be examined and the curriculum should be renewed accordingly.
Curriculum renewal studies should also be carried out with democratic processes and participation.
Along with the renewal of the curriculum, textbooks and classroom practices recommended in the books
should also be reviewed.

Based on the results of the research problem, teachers can be advised to break away from
traditional understandings and adopt democratic practices and contemporary approaches in classroom
practices. Teachers should include details about democracy in interviews with parents such as parent
meetings and social environments.
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Giris

1.1. Demokrasi

Demokrasi, millet egemenligine dayanan bir yonetim ve yasam bigimi olarak ifade edilebilir.
Giliniimiizde insan haklar1 ihlallerine iligkin uluslararasi anlagsmalar imzalanmasina ragmen yine de hak
tanimamazlik devam etmektedir. Bunun temel nedenlerinden biri egitim kaynaklidir. Demokrasi
kavramini devlet-egitim-birey baglaminda degerlendirilmesi 6nem arz etmektedir. Ciinkii bir tilkedeki
toplumun egitim diizeyi ile demokrasi ve insan haklarina kargi farkindaligin gelismesi birbiri ile
paralellik gosterir. Kisiler 6nce ailede, sonra okulda 6gretmeninden karsilastigi tutum ve davraniglari
sosyal 6grenme ile yasamlarina transfer etmektedirler. Demokrasinin temelleri ailede atilir ve toplumun
en kiiciik 6rneklemi olarak belirtilebilecek okullarda devam eder (Kislali, 1989) Ciinkii demokrasi,
sadece demokratik ortamlara maruz kalarak 6grenilir (Atasoy, 1997).

Bireylerin kendi geleceklerini planlayabilmesi biiyiik bir sorumluluk barindirmaktadir. Bu
baglamda demokrasi, bireyin geleceginde tabela gorevi gérmesine firsat veren, kiginin faydasina yonelik
bir anlayis1 paylasmaktadir. Demokrasi, toplumun yapi tasi olan bireyin diisiincelerdeki celiskileri ve
ayrigmay1 bir zenginlik olarak barindirir. Demokrasi, insanin sadece insan olma 6zelliginden dolay1
haklar1 oldugunu savunup insana deger vermesiyle diger baslica sistemlerden ayrilir ve {istiin goriiliir
(Dogan, 2007). Demokrasinin olmazsa olmazi insan haklar1 ve insani degerlerin varligidir (Goney,
2021). Ciinkii demokrasi yonetim bi¢imi olmanin yaninda ayni zamanda bir yasam bi¢imidir ve
toplumun birlikte hosgorii icerisinde yasamasina dolayisiyla o toplumun huzurlu bir hayat siirmesine
katkida bulunur (Kaypak, 2016). Demokrasi, bireyin yasantisinin daha degerli ve anlamli kilinmasini
saglar, toplumdaki her bir ferdi degerli bir birey olarak ele alir ve bireyin toplumun 6zii olarak betimler
(Sahin, 2021).

Demokrasi bir yasam bi¢imi oldugu i¢in ulagilmasi gereken bir hedef olarak degil, siirece
yayillmis ve yasamin dogasinda bulunan bir kavram olarak goriilmelidir (Yesil, 2004). Demokratik
tutuma sahip ebeveyn, karsilikli saygi, sevgi ve hosgorii cergevesinde; huzurlu bir aile ortami igin
sorumluluk alan ayni zamanda da ¢ocuguna da aymi tutum igerisinde bir birey olarak saygi duyan
kisilerdir. Cocuk aile i¢inde 6z benligi ile yer edinir.

Ideal ve tamamlanmus bir demokrasiye ulagsmak miimkiin degildir ¢iinkii demokrasi devamli
olarak kendisini yeniler ve yeni gereklilikler getirir (Ozsoy, 2004; Sahin, 2021). Bir iilkenin
demokrasinin gelisimini ne diizeyde destekledigi gelismislik seviyesi ile paralellik gosterir.

Dahl (2019) demokrasinin insanin kendini gelistirmesini en ¢ok destekleyen sistem olarak dne
ciktigini ifade etmistir. Bu anlayisin altini dolduran ana unsurlar; 6zgiirce ifade 6zgiirliigii hakkidir.
Demokrasiye dnem veren insanlar, kendi mutlulugunun yan1 sira toplumun refahi igin de ¢abalarlar;
paylasmay1 seven, hosgoriilii, yeni fikirlere agik insanlardir (Goney, 2021; Mabogoglu, 1999).
Demokrasinin korunmasi ve devamliliginin nitelikli bir sekilde saglanabilmesi i¢in vatandaglarin
birtakim sorumluluklar1 ve yapmalar1 gereken gorevleri bulunmaktadir: Demokratik vatandaslar sosyal
hayata aktif olarak katilmali, siyasi sorumluluklarini yerine getirmelidir (Giiven, 2008). Vatandaslar bu
siyasi sorumluluklarini yerine getirirken akil ve mantik yolunu kullanmalidir (Goéney, 2021; Yagci,
1998). Demokrasinin korunmasi ve devamliligmmin saglanabilmesi ancak onun degerini bilen
vatandaslarin yetistirilmesi ile miimkiin kilinabilir.

1.2. Demokrasi Egitimi

Bireylerin biling kazanmasi ve demokrasinin 6nemini fark etmesi siirecinde etkili olan
kurumlarin baslicalar: aile, okul, arkadaslar, sosyal medya, sivil toplum orgiitleri ve siyasi partilerdir.
Fakat bireyi en ¢ok etkileyen dis faktorler okul ve ailedir. Bu nedenle okulun ve aile bireylerinin is
birligi icerisinde hareket etmeleri demokrasi egitiminin basariya ulasmasinda olduk¢a Onemlidir
(Giiven, 2008). Okul bireyleri egitmek ve kiiltiir aktarimini saglamakla gorevli bir ara¢ konumunda iken
birey i¢in aile daha genis kapsamli bir okul niteligindedir. Dolayisiyla demokrasi egitiminde birey i¢in
ogretici konumundaki ilk insanlar ebeveynleridir (Yesil, 2004). Bu nedenle gocuga verilecek her tiirlii
egitimin oldugu gibi demokrasi egitiminin de basladig1 nokta ailedir. Ailenin ¢ocuga sundugu ortam
sevgi ve sefkat dolu, 6zgiirliik¢ii, bireyi birey olarak kabul ederek ¢ocuguna saygi duyan bir aile ortami
olmalidir (Mabogoglu, 1999). Béyle bir ortamin 6zellikleri anne baba arasindaki demokratik anlayis ve
tutumlar olarak belirtilebilir. Boylece ¢ocuklar kiigiik yaglardan itibaren demokratik tutumlar
gbzlemleme ve icsellestirme imkani bulurlar.
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Vatandaslarin toplum i¢indeki sosyal, siyasi alanlar basta olmak {izere bir¢ok alandaki haklarini
ve sorumluluklarini tanimalari, bunun yaninda insan haklarini bilingli olarak kullanmalar1 ve korumalar1
ancak demokrasi egitimi ile saglanabilir (Goney, 2021). Okulun, egitim sisteminin degerleri ve
toplumun kiiltiiriinii aktarmaya yarayan bir islevi olmasinin yaninda demokrasinin de kiiltiire entegre bir
halde yasam bi¢imi boyutu oldugundan demokrasi egitiminin bireylere kazandirilabilecegi en uygun
yerlerden biri de okul ortamui olarak goriilmektedir (Doganay ve Sari, 2004). Toplumun demokrasi
bilincini kazanmasi igin okullarda verilmesi gereken demokrasi egitiminin gerekliligi yasalarla
desteklenmistir. Ozgiir ve demokratik bir toplum olusturmak ve bu bilinci yasatmak devletin
sorumlulugu altina alinmistir. Devlet bu sorumlulugunu egitim 6gretim faaliyetleri araciligl ile yerine
getirmeyi amaglamaktadir. Anayasanin 11. maddesi de bu konuyu igermektedir (Giilmez, 2001).

Bir toplumda demokrasinin yasam sekline doniismesi i¢in bireylerin demokratik tutum ve
becerileriyle donanmis olmasi1 6nemli bir etkendir. Yasantilar bireyde demokrasinin temel degerlerini
kalici bir sekilde Oziimsenmesini saglar. Bu sebeple demokrasinin temel giivencesi de bilingli
yurttaglardir. Bu demokratik degerlerin kazandirilmasinda en etkili kaynak egitimdir (Simsek, 2000).
1924 yilinda iilkemize ilk gelisi ve sonrast egitim tarihimize doniim noktasi gibi etkiler yapan John
Dewey, "Demokrasi ve Egitim" adli kitabinda, demokratik degerler iizerine kurulmasinin dnemini
asamali olarak aciklamaktadir. Dewey'e gore, egitim, toplumsal yasamda devaminin anlamli olmasi i¢in
onem tasimaktadir (Dewey,1996, Bali & Kanat tarafindan alintilanmigtir, 2023) 1949 yilinda
gergeklesen 4. Milli Egitim Surasinda ilk kez egitimde demokrasi kavramindan bahsedilmistir. Dénemin
Milli Egitim Bakan1 Tahsin Banguoglu: “Demokrasi idaresi yeni bir terbiye meselesidir, yeni bir fikrin
mal edilmesidir.” ibaresiyle demokratik egitime vurgu yaparak Tiirk Egitim Sisteminin bu konuda
doniim noktas1 yasamasina onciiliik etmistir. Bu doniim noktasinin etkisi 1973 yilinda hayata gecen
Milli Egitim Temel Kanunu'nda “Egitimin Temel Ilkeleri” bashigi altinda demokrasiye yer verilerek
gosterilmistir (Goney, 2021; Okutan, 2010). 2004 yilinda yayinlanan MEB Demokrasi Egitimi ve Okul
Meclisleri Yonergesi ile demokrasi egitiminde diizenlemeler yapilarak demokrasi egitiminin yeni
hazirlanan programlara da uyumlu hale gelmesi saglanmistir (Goney, 2021; Okutan, 2010). Proje iilkede
maalesef istikrarli ve diizenli uygulanamadigindan demokrasi egitimi tarihimiz agisindan hayal kiriklig
olmustur, resmen 2013’ te fiilen de 2019 yilinda bitmistir.

Demokrasi, egitim programlarinda teorik olarak yer almasina ragmen uygulamalarda ve
kullanimda ihmal edilmektedir. Bu durum verilen egitimin niteliksiz oldugunu ortaya koymaktadir.
Uygulanan bu niteliksiz egitimin nedeni ise okullarda 6grenci merkezli Ggretimin tam olarak
gerceklestirilemiyor olusu ve Ogrencilere diisiinme, kendini ifade etme gibi temel becerilerin
kazandirilmasina oncelik verilmemesidir (Yesil, 2004).

Demokrasi egitimi ancak egitim haklarinin herkes icin ulasilabilir sekilde varligini siirdiirmesi,
ders i¢in gerekli tiim materyallerin, egitim programlarinin ve uygulayicinin kullandigi yontem ve
tekniklerin demokrasiye uygun olarak diizenlenmesi ve egitimin demokratiklestirilmesi ile
gerceklesebilir (Glirsimsek ve Goregenli, 2004). Materyallerin saglanmasinin yani sira demokratik bir
stmf ortamn olusturulmasi demokrasi egitimi igin oldukga elzemdir. Ogrencilerin birbirlerini saygiyla
dinleyebilecekleri ve ¢gekinmeden fikirlerini ortaya koyabilecekleri demokratik bir sinif iklimi yaratmak
ogretmenlerin gorevidir. Demokrasi egitimi 6gretmenin egemenliginden bagimsizdir ¢iinkii 6gretmenin
otorite olarak var oldugu bir simf i¢inde dgrenci kendini 6zgiir ve rahat hissedemez. Ogrencilere kendi
diinyalarin1 kurmalar1 i¢in misaade edilmezse demokrasiye iligkin farkindalik gelistiremezler ve
uygulayamazlar. Dolayisiyla demokrasi egitiminin Oniindeki en biiyliik engel dayatmaci anlayisi
benimsemis 6gretmenlerdir (Duman, 2008).

Demokrasi egitiminin 6grencilere okul 6ncesi egitimden baslanarak ortadgretim son sinif bitene
kadar Orgiin egitim boyunca her kademede etkili bir ders olarak verilmesi gerekmektedir. Tiim
kademeler arasinda ve diger derslerle baglantili olacak sekilde yasamdan kopuk olmayan ve kesintisiz
bir demokrasi egitimi verilmelidir. Demokrasi egitimi toplum tarafindan igsellestirilmesi ve yasam
bicimi haline getirilmesi gereken bir degerdir. Bu nedenle demokrasi egitimi aslinda yasam boyu
stirmesi gereken bir siirectir (Giilmez, 2001).

Demokrasi egitimi, en sade haliyle, “insan haklariin yasatilarak, demokrasinin ilke ve
kurallarinin 6gretildigi egitim” olarak tanimlanabilir (Kepenekgi, 2003). Demokrasi egitimi 6zgiir ve
demokratik bir toplum diizenini amaglamaktadir. Bu ama¢ baglaminda da insan haklarmin giivence
altina almmasi ile stireklilik kazanir (Goziitok, 1995). Egitim siirecinde ise 6grencinin insan olarak
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degerine ve biitlinliigiine saygiyr barindirmaktadir. Demokraside karar veren konumundaki birey
oldugundan, demokratik egitimin 6znesi de dgrencidir. Demokrasi egitiminde her ¢ocuk 6zel bir birey
olarak goriiliir ve aynmi haklara sahiptir. Fakat demokrasi egitimi, herkesin okulda istedigi sekilde
davranabilecegi ya da istedigi gibi 6gretim yapabilecegi anlamina gelmemektedir. Aksine, demokratik
egitimde var olan kurallara uyum gerekmektedir. Ornegin okullarda dgrencilerden hazirlanmis olan
disiplin yonetmeligine uymalar1 beklenir. Fakat kurallarin degistirilmesi istendiginde Ogrencilerin
fikirlerini agikca belirtmeleri saglanir.

“Demokratik egitim” ve “demokrasi egitiminin” bir arada incelendigi ya da birbirine
karistirlldigr goriilmiistiir. Bu iki kavram birbirini destekler niteliktedir ancak birbirlerinden birkag
noktada ayrigmaktadir. Yapilan giincel arastirmalar da sik rastlanan daha ¢ok arastirmacilar demokratik
egitim ya da ilkokul 4. Simfta baslayan Insan Haklari, Yurttaslik ve Demokrasi dersine odaklanarak
calismalarim siirdiirmiislerdir (Aktepe, 2015; Hagat ve Demir, 2017; Ozdemir, Aydin ve Capa, 2023;
Ulusoy ve Erkus, 2016; Sara, Yalgin, Bryik, ve Ozbek, 2023). Demokrasi kavraminin bireylere temel
egitim diizeyinden itibaren hissettirilmesi gerektigi diisiiniilmektedir. Bu nedenle sinif 6gretmenlerinin
demokrasi egitimi konusundaki goriisleri yadsinamayacak derecede 6nemlidir. Yapilan bu ¢aligma hem
sinif 6gretmenligi alaninda lisansiistii 6grenim géren hem de sahada aktif bir sekilde 6gretmenlik
gorevlerini ylirlitmekte olan katilimecilar ile gerceklestirilmistir. Arastirmada temel egitim alaninda
o0grenim goren ve Tirkiye’'nin farkli cografi bdlgelerinde yasayan, Ogretmenlik yapan simif
ogretmenlerinin iilkedeki demokrasi egitimini nasil gordiiklerini ortaya koymak temel amactir. Bu
nedenle belirtilen goriisler ilkokullarda calisan 6gretmenler tarafindan saha igerisinden ifade edildigi
icin dikkate alinmasi Tiirkiye’de demokrasi egitimi agisindan 6nemli olacaktir. Yapilan bu ¢aligma sinif
egitimi alaninda lisansiistii 6grenim goren sinif 6gretmenleriyle gerceklestirildiginden dolay: ilkokullar
ile sinirli kalmaktadir. Bunun yani sira arastirmada asagida alt problemlere yer verilmistir.

1- Demokrasi Egitimi bir iilke i¢in gerekli midir?

2- Tirkiye’de demokrasi egitiminin diizeyi nedir?

3- Tirkiye’de demokrasi egitiminin dniindeki engeller nelerdir?

4- Tirkiye’de demokrasi egitimine yonelik 6gretim programlari nasil olmalidir?

5-  Tirkiye’de demokrasi egitiminin gelistirilmesine yonelik olarak neler yapilmalidir?
6- Smmifi¢i demokrasi egitimi uygulamalari nasildir?

Yontem

Nitel aragtirmalar yiiriitiiliirken aragtirmaci, katilimcilarin var olan problemi nasil
anlamlandirdiklarin1 dikkate alir (Creswell, 2013, s. 187). Bu yontem, katilimecilarin yasantilarini,
diigtincelerini ve olaylara bakis agisinin anlasilmasinda kullanilir. Egitim alanindaki g¢alismalarda,
Ogrenci ve 6gretmenlerin, deneyimlerini ve buna iliskin goriislerini ortaya ¢ikarmak i¢in nitel aragtirma
yonteminin en uygun se¢enek oldugunu gostermektedir (Thanh ve Thanh, 2015, s. 25). Nitel
arastirmalar olaylar1 ya da durumlar1 sosyal baglamda ele alip agiklamayir amaglamaktadir (Arslan,
2012). Nitel arastirmalarda dokiiman analizi, goriisme ve gozlem gibi teknikler kullanilarak arastirilan
konunun dogal baglaminda biitlinciil bir yaklasim benimsemek esastir (Yildirim ve Simsek, 2021). Nitel
yontemler kullanilarak desenlenen arastirmalarda calisilan olay1 veya olguyu derinlemesine incelemek
amaglanmaktadir (Baltaci, 2019). Arastirmada Tiirkiye’de demokrasi egitimine dair smif egitimi
lisanstistii 6grencilerinin gorislerinin ortaya ¢ikarilmasi amaglanmustir. Bu sebeple, sosyal bilimler
alaninda yaygin olarak kullanilan ve betimsel bir arastirma yontemi olan durum g¢alismasi deseni
kullanilmigtir. Betimleyici durum galigmasi, arastirmacinin yasamda karsilagilan kavram, olay ve
olgular1 derinlemesine bir anlayisla ele alabilmesini saglar. Arastirmaci, durumun 6zgiinligiinii ve
baglamsal ayrintilarini vurgular ve katilimeilarin gergek deneyimlerini yansitmaya ¢alisir (Yin, 2017, s.
50). Yapilan arastirmada goriisme formu kullanilmis olup, ¢caligma grubuna miidahale edilmeden veriler
dogal bir sekilde ve biitiinciil bir bakis agisiyla toplanmistr.

Calisma Grubu

Arastirmanin calisma grubunu Canakkale On sekiz Mart Universitesinde 2022-2023 egitim
ogretim yilinda 6grenim gormekte olan 40 sinif egitimi lisansiistli 6grencisi olusturmaktadir. Calisma
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grubu belirlenirken 6rnekleme yontemlerinden 6lciit drnekleme kullanilmustir. Olgiit Srnekleme yontemi
ile 6rneklem grubu belirlenirken 6nceden belirlenmis 6l¢iitler dogrultusunda katilimeilar arastirmaya
dahil edilir (Yildirim ve Simsek, 2021). Yapilan arastirma icin “Canakkale On sekiz Mart Universitesi
Temel Egitim Anabilim Dali Stmf Egitimi Bilim Dal1 Lisansiistii Ogrenimi” ile “Demokrasi egitimi ve
alt boyutlarin1 iceren 6gretim dersleri” 6l¢iit olarak belirlenmistir. Calismanin sinif egitimi alaninda
Ogrenimine devam eden ve aym zamanda aktif olarak smif &gretmenligi gorevine devam eden
ogrencilerden sec¢ilmistir. Bu 6grencilerin demokrasi egitimi ve alt boyutlarina iligkin olarak ise 6gretim
programinda yer alan “Karsilagtirmali Egitim, Alternatif Egitim, ilkokul Programlar, Demokrasi Egitimi
ve Sorunlar, Ilkokulda Program Gelistirme ve Uygulamalari” derslerin yer almasi ile alanda
uzmanlagmaya katki saglamasi noktasinda temellendirilmistir. Aragtirmanin yapilmasinin amaci
demokrasi egitiminin 6grencilere temel egitimden itibaren hissettirilmesi onemli oldugundan sinif
Ogretmenlerinin goriiglerini ortaya ¢ikarmaktir.

Veri Toplama Araglart

Yapilan aragtirmada veri toplama araci olarak goriisme sorulari hazirlanmig ve katilimcilara
sunulmustur. Gorlisme sorularinin hazirlanmasinda arastirmacilar tarafindan 6ncelikle soru havuzu
olusturulmustur. Daha sonra aragtirmanin amacina yonelik olarak ve degiskenler gz 6niine alinarak 6
soru sorulmasinda karar kilinmgtir. Goriismeler sanal ortamda yapilmistir. Her goriisme yaklasik olarak
30 dakika siirmiistiir. Veri toplama yontemlerinden goriisme yonteminin secilme nedeni arastirma
problemi ile ilgili ¢alisma grubundan daha detayl1 bilgiler elde edebilmektir.

Verilerin Analizi

Aragtirmada uygulanan lisansiistii 6grencilerine iliskin goériisme formunun cevaplar igerik
analizi ile belirlenmistir. Bunun sebebi literatiirde bulunmayan farkli kod ve temalarin ortaya ¢ikmasidir
(Yildirim ve Simsek, 2021). Igerik analizi; verilerin belirli bir disiplin ¢ercevesinde kodlanmas1 ve
sistematik olarak kategorilestirilerek yapilir (Biiyiikoztiirk vd., 2017). Aragtirmada elde edilen verilerin
analizinde igerik analizi yontemi kullanilmustir. icerik analizi yontemi sosyal bilimler alaninda siklikla
kullanilmasinin yam1 sira ¢alisilan konu ile ilgili genel egilimleri ortaya koymaktadir (Metin ve Unal,
2022). Icerik analizi yontemi ile elde edilen kodlar NVIVO14 programi araciligi ile modellenmistir.
Arastirmanin bulgular kisminda modellemeler frekans degerleri (f) de dahil edilerek yer almaktadir.
Belirtilen frekans degerleri (f) kisi sayisin1 degil, belirtilen goriis sayisini ifade etmektedir.

Gecerlilik ve Giivenirlik

Arastirmanin gegerlik ve giivenirligini saglamak amaciyla, sorular demokrasi egitimi ile ilgili
bir uzman tarafindan hazirlanmistir. Hazirlanan sorularin amaca uygunluguna ve problem ciimlesi
cer¢evesinde kalmasina dikkat edilmistir. Hazirlanan sorularin Tiirkge dilbilgisi kurallarina uymasi ve
problemin amacina yonelik olarak anlagilirhgmin saglanmasi amaciyla Tiirkge ve Sosyal Bilimler
Egitimi Bolimii kadrosunda yer alan farkli dilbilgisi alan uzmanlari tarafindan denetlenmistir.
Arastirma sorularinin hedef uygun soru kaliplari ve sorularin sarmal olarak asamalandirilmasi
baglaminda doniitler alinmistir. Gerekli diizeltmeler arastirmacilar tarafindan yapilmistir. Arastirmacilar
6 sorunun yer aldig1 revize edilmis yar1 yapilandirilmig gériigme formunu katilimeilara yoneltmislerdir.
Verilerin analizi sirasinda en az iki aragtirmacinin ortak goriisler lizerinde karar kilmasi gecerlik ve
giivenirligi arttiran unsurlar arasindadir (Arslan, 2022). Verilerin analizi iki farkl1 kodlayici tarafindan
es zamanl olarak gergeklestirilmis, daha sonra ortaya ¢ikan temalar karsilastirilmistir. Kodlayicilarin
ortaya ¢ikardig1 temalarm gogunlugunun benzer olmasi oldukga dnemlidir (Fidan ve Oztiirk, 2015).
Kodlamanin giivenirliginin i¢ tutarhigin 6l¢iilebilmesi i¢in Miles ve Huberman’in (1994) “uyusum
ylizdesi formili” olan “Goriis Birligi /(Goriis Birligi + Goriis Ayrilig)x100”  kullanilmustir.
Aragtirmanin giivenirligi %87 olarak 6lgiilmiistiir. Miles ve Huberman’in (1994) kodlayicilar arasindaki
uyumun en az %80 olmasi gerektigi ifadesine gore calismanin gegerlik ve giivenirligi yiiksek denebilir

Bulgular

Bu bolimde arastirmanin probleminin alt amaglarina iliskin bulgulara yer verilmistir. Elde
edilen bulgular, kuramsal ¢ercevede yer alan bilgilere iliskin olarak degerlendirilmistir.
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1.Demokrasi Egitiminin Bir Ulke Icin Gerekliligine Yonelik Bulgular

Bu baglikta aragtirmanin birinci alt amaci olan “Demokrasi egitiminin bir {ilke i¢in gerekliligi
nedir?” sorusuna cevap aranmustir. Katilimci cevaplari analiz edilerek, “gerekli” ve “gereksiz” seklinde
2 ana temaya ayrilmigtir. Bu ana temalar ile iliskili kodlamalar sonucu ile , “bireysel”, “toplumsal”,
“ekonomik” ve “siyasal” alt temalar1 olusturulmustur. Demokrasi Egitiminin Bir Ulke I¢in Gerekliligine
Yonelik goriisleri Sekil 1°de belirtilmistir.

Demokrasi
Egtiminin Bir Ulke
Igin Gereldiligine
Y onelik Bulgular
= .
105 0
- A
Gerekii S
f:24 f-41 8 f22
/ v v \4
ETEEE Toplums=al Ekonomik Siyasi

Sekil 1. Demokrasi egitiminin bir {ilke i¢in gerekliligine yonelik modellemesi
Sekil 1’e gore lisansiistii dgrencilerin demokrasi egitiminin bir iilke icin gerekliligine dair
gorisleri “gerekli” (f:105), “gereksiz” (f:0) olmak iizere ikiye ayrilmis. Ancak katilimcilarin hepsi de
demokrasi egitiminin bir iilke i¢in gerekli oldugunu ifade etmislerdir. Demokrasi egitimi bir iilke i¢in
“gereklidir” goriisii katilimcilarin ifadelerine gore “bireysel” (f:34), “toplumsal” (f:41), “siyasi” (f:22),
“ekonomik” (f:8) seklinde temalara ayrilmigtir.

“Bireysel” temasinin alt temalar1 katilimcilarin ifadelerine dayanarak “elestirel diisiinebilme
becerisinin kazanilmasimi saglamasi” (f:9), “kisilik gelisimini saglamasi” (f:7), “yasam bicimine
doniismesinin saglanmas1” (f:6), “insani degerlerin igsellestirilmesinin saglanmasi” (f:5), “kisilik
haklarin1 6grenilmesinin saglanmasi” (f:5), “sosyal hayati destekleyici beceriler kazanilmasinin
saglanmas1” (f:2) alt temalar1 ortaya ¢ikmistir.

Demokrasi egitiminin bir iilke i¢in gerekliligine dayali goriislerden “toplumsal” nedenleri 6ne
siiren katilimcilarin ifadeleri incelendiginde “temel hak ve ozgiirliiklerini bilen bireylerin yetismesi”
(f:11), “toplumsal aidiyet duygusunun yerlesmesini saglamasi” (f:9), “farkliliklara saygi duyan
bireylerin yetismesi” (f:9), “0zgiir bir ortam olusturmas1” (f:8), “gelisime ve degisime acik toplum
bilincinin yerlesmesi” (f:4) nedenler olarak gosterilmistir.

Katilimcilarin verdikleri cevaplardan “siyasi” nedenler temasinin alt temalar1 olarak “aktif
vatandaglik bilincinin yerlesmesi” (f:9), “birey merkezli yonetim bi¢imi olmas1” (f:7), “adil bir yonetici
secim yontemi” (f:2), “evrensel degerlere sahip bireylerin yetismesi” (f: 1), “baskici anlayisa kars1 direng
gosterebilme” (f:1), “kurumlar arasi dengeli giic dagiliminin saglanabilmesi” (f:1) alt temalarma
ulasilmustir.

“Ekonomik” nedenler ele alindiginda “kalkinmay1 desteklemesi” (f:4), “iiretken bireylerin
yetismesinin saglanmasi” (f:2), “vizyon sahibi bireylerin yetismesinin saglanmasi” (f:1), “diinya
ekonomisine iligkin merak™ (f:1) gortisleri ortaya ¢ikmustir.

Demokrasi egitimini bir iilke igin toplumsal nedenlerden dolay1 gerekli géren katilimcilardan
bazilarinin goriisleri su sekildedir:
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027 : “Bundan dolay: demokrasi egitimi muasir medeniyetler seviyesine ¢ikmay: ve hatta bu
medeniyeti geride birakarak daha da ileriye gitmeyi hedefleyen basta Tiirkiye Cumhuriyeti olmak iizere
evrensel agidan birlikte yasadigimiz iilkemizdeki tiim cografyalarda olmazsa olmazlarin basinda
gelmektedir.”

Demokrasi egitimini “bireysel” nedenlerden dolay1 gerekli bulan bir katilimcinin goriisii su
sekildedir:

033: “Once kendini kesfeden, daha sonra ¢evre ve diinyay: anlayan, sorunlart algilayabilen ve
¢oziim iireten bireyler olusturulmasi gerekmektedir. Ogrencinin birey olarak degerine ve biitiinliigiine,
birlikte ¢alismaya, karsuikly saygiya, hosgoriiye, kisilige deger ve donem veren egitim anlayist
benimsenmelidir.”

Demokrasi egitimini bir iilke i¢in siyasi nedenlerden dolay1 gerekli géren katilimcilardan
bazilarinin goriisleri su sekildedir:

029: “Yonetim erkini eline alan siyasi partilerin agirlikli olarak fikirlerinin benimsendigi ve
uygulandigr degil, kalan bir veya birden fazla siyasi partilerden olusan muhalefetin ve temsil ettigi
vatandaslarin da hak ve ozgiirliiklerinin yasanin korumasi altinda olmasi, dil, din, cinsiyet ve irk ayrimi
yapilmaksiniz farkliliklara saygr gosterildigi bir yasam bicimi bireylere 6gretilmelidir.”

“Ekonomik” nedenlerden dolay1 demokrasi egitiminin bir iilke i¢cin gerekli oldugunu ifade
edenlerden birinin goriisii su sekildedir:

O4: “Ekonomik olarak kallkinma gerceklesmesi ve katilima dayali bir yasam diizeni olmast icin

»»

gerekir.
2. Tiirkiye’de Demokrasi Egitimi Diizeyinin Yeterliligine Yonelik Bulgular

Bu bagslikta arastirmanin ikinci alt amaci olan “Tiirkiye’de demokrasi egitimi diizeyinin
yeterliligi nedir?” sorusuna cevap aranmigtir. Katilimei cevaplar analiz edilerek, “yeterli” ve “yetersiz”
seklinde 2 ana temaya ayrilmigtir. Bu ana temalar ile iligkili kodlamalar sonucu ile , “egitimsel”,
“toplumsal”, “aile” ve “yonetim uygulamalarinda demokrasi anlayis1” alt temalar1 olusturulmustur.
Tiirkiye’de demokrasi egitimi diizeyinin yeterliligine yonelik goriisleri Sekil 2°de belirtilmistir.

Tirkiye'de Demolrasi
Egitim Diizeyinin
Yetediligine Yonelik
Bulgular

0
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Sekil 2. Tiirkiye’de demokrasi egitimi diizeyinin yeterliligine yonelik modelleme

Sekil 2’den yola c¢ikarak katilimcilarin tamami Tiirkiye’de demokrasi egitimi diizeyini
“yetersiz” (f:40) bulmaktadir. Yetersiz bulan katilimcilarin neden yetersiz bulduklarina dair goriisleri
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“egitsel” (f:61), “toplumsal” (f:22), “aile” (f:12),“yonetim uygulamalarinda demokrasi anlayist” (f:7)
olarak temalara ayrilmistir.

Tirkiye’de demokrasi egitimi diizeyini “egitsel” nedenlerden dolay1r yetersiz goren
katilimcilarin goriisleri “sistemsel” (f:32) ve “Ogretmen” (f:29) olarak ikiye ayrilmistir. “sistemsel”
nedenleri One siiren katilimcilarin ifadeleri “okullarda uygulamalarin yetersiz olmasi (f:9), “egitim
miifredatinda ayrintili yer almamasi” (f:8), “geleneksel egitim anlayisinin devam etmesi” (f:6),
“demokratik okul kiiltiiriiniin benimsenmemesi” (f:5), * dezavantajli ¢ocuklarin g6z ard1 edilmesi” (f:2),
“egitim seviyesinin diigiilk olmas1” (f:1), “demokrasi okuryazarliginin kapsamli ele alinmamasi” (f:1)
seklindedir. “Ogretmen” seklinde goriis bildiren katimcilarin ifadeleri  “teori ile uygulama
ortamlarindaki tutarsizlik” (f:9) “demokrasi kavramina iliskin etkinliklerin énemsenmemesi” (f:6),
“geleneksel 6gretmen yaklagiminin terk edilmesi” (f:6), “6gretmen yetistirme programlarinin demokrasi
egitimi konusunda yetersiz olmasi1” (f:3), “demokrasi egitimine olan inancin olmamas1” (f:1) basliklar
altinda toplanmustir.

Tiirkiye’de demokrasi egitim diizeyini yetersiz bulan katilimcilardan “toplumsal” nedenleri
gosterenlerin ifadelerine gore ‘“yasam bi¢imi haline gelmemesi” (f:19), “cocugun birey olarak
gorlilmemesi” (f:4), “ataerkil toplum yapis1” (f:3), “goriis farkliliklarina sayginin olmamasi” (f:3),
“demokratik degerlerin benimsenmemesi” (f:2), “insan haklarinin ve evrensel degerlerin
Oziimsenmemesi” (f:1) ortaya ¢ikmustir.

Tiirkiye’de demokrasi egitim diizeyini “aile” faktoriinden dolay1 yetersiz goren katilimeilarin
goriisleri “demokratik anne baba tutumunun olmamasi” (f:8), “bireysel gelisimi destekleyici ortamin
saglanmamasi” (f:2), “demokrasiye uyumun saglanamamasi” (f:1), “6z farkindalig: diisiik cocuklarin
yetismesi” (f:1) olarak ele alinmistir.

“Yonetim uygulamalarinda demokrasi anlayig1” gorilisiiniin  alt temalar1 olarak sunlar
belirlenmistir: “iilke yonetiminde demokrasi anlayisinin yetersiz kalmasi1” (f:5), “siyasi ifadelerin yanlig
yorumlanma korkusu” (f:1), “egitim iceriklerinin tarafsiz bir anlayisla olusturulamamasi” (f:1).

Katilimcilardan “aile” temasina yonelik goriislerden biri su sekildedir:

O1: “Ben Tiirkiye’ deki demokrasi egitimi diizeyini yeterli bulmuyorum. Hem ailede hem de
okullarda demokrasi egitiminin yeterli yapildigini diisiinmiiyorum.  Ailelerde demokrasinin
uygulamalart olmali ki ¢ocuk bunu oziimsemeli. Tiirkiye’ deki aileleri ve kendi yetistigim aileyi
diigiiniince aile toplantilarmin yapuldigi; onemli konularda hem babanin, hem annenin, hem de
cocuklarin fikirlerinin alindigi; yemek sofralarinda giincel konularla ilgili fikir alisveriglerinin
Yapildigini hayal edemiyorum.”

Katilimeilardan Tiirkiye’de demokrasi egitimi diizeyini “toplumsal” nedenlerden dolayi yetersiz
gorenlerden bazilarinin goriisleri su sekildedir:

022 : “Insanlar birbirlerinin fikirlerini olgunlukla karsilamiyor kendileri gibi diisiinmeyenleri
her tiirlii dislayip siddete basvurabiliyorlar. Hosgoriiyii sadece kendilerine gésterilsin istiyorlar.
Gegimsiz ve kavgact sabirsiz bir toplum oldugumuzu once simifta sonrasinda hastanelerde, trafikte,
bankada sirada bekiememiz gereken yerlerde gorebiliyoruz.”

(P-4

Tiirkiye’deki demokrasi egitimi diizeyini “egitsel” nedenlerden dolay1 yeterli bulmayanlardan
birinin goriisii agagidaki gibidir:
03: “Ulkemizdeki egitim uygulamalari, ezbercidir, kaliplasmistir. Oretmen anlatir 6grenci
kabul eder. Ogrencinin gerekli bilgileri almast icin 6gretmen sarttir. Ogrenci gériisiiniin énemi yoktur.
Ogrencinin kisiligini gelistirmesi, demokratik egitimin normal hayattaki uygulamalar: i¢in demokratik
bir ortam yoktur. Ozellikle ilkégretim caglarinda eSitim ezberci oldugu ici, 6grencinin diisiinme
yetenekleri gelismez, arastirmaya sevk etmez kiginin becerileri, bilimsel diigiinceleri olusmaz. Toplumsal
yasamda gerekli beceriye, bilgiye sahip degildir. Kisi fikirlerini séylemekten cekinir. Aktif, katilimct
liretken, arastirmact olmasint beklemek ¢ok giictiir. Iste bu nedenler, demokrasi egitiminin hayatta
kullanamamamnin bir sonucudur.”

Tiirkiye’deki demokrasi egitimini “ydnetim uygulamalarinda demokrasi anlayisindan” dolayi
yetersiz bulan bir katilimcinin goriisiine yer verilmistir:
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040: “Demokrasinin temsilcisi siyasi partilerin demokratik bir tutum icinde olmamasi, egitimin
uzman goriisiine gore degil siyasi otoriteye gore diizenlenmesi Tiirkiye’ de demokrasi egitiminin heniiz
yeterli diizeyde olmadigimi gostermektedir.”

3.Tiirkiye’ de Demokrasi Egitiminin Oniindeki Engellere Yonelik Bulgular

Bu baglikta aragtirmanin {i¢iincii alt amaci olan “Tiirkiye’de demokrasi egitiminin oniindeki
engeller nedir?” sorusuna cevap aranmustir. Katilimci cevaplari analiz edilerek, “siyasi”, “toplumsal”,
“egitsel uygulamalar”, “6gretmen” ve “aile” seklinde 5 ana temaya ayri/migtir. Tiirkiye’de demokrasi
egitiminin 6niindeki engellere yonelik bulgular Sekil 3 'de belirtilmistir.

Tirkiye' De Demokrasi
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Sekil 3. Tiirkiye’ de Demokrasi Egitiminin Oniindeki Engellere Y&nelik modelleme

Sekil 3 incelendiginde katilimcilarin goriislerine dayanarak Tiirkiye’deki demokrasi egitiminin
ontindeki engeller “egitsel uygulamalar” (f:43), “6gretmen” (f:32), “toplumsal” (f:28), “aile” (f:19),
“siyasi” (f:13) bagliklar1 altinda incelenmistir.

“Egitsel uygulamalar” Tiirkiye’de demokrasi egitiminin Oniindeki engellerden biridir goriisiinii
savunan katilimcilar “demokratik okul ve smif kiiltiirii olusturulamamasi” (f:13), “yanlis egitim
politikalar1” (f:11), “okullarda uygulamadaki smirlilik” (f:7), “yiiksekogretim programlarindaki
demokrasi egitiminin eksik olmas1” (f:5), “geleneksel egitim anlayisinin devam etmesi” (f:4), “6gretim
programlarinda yeterince yer verilmemesi” (f:2), firsat esitsizligi (f:1) ifadelerini dile getirmislerdir.

“Ogretmen” temasinin alt boyutlari olarak “demokrasi egitiminin dnemine iliskin inancin zayif
olmas1” (f:10), “otoriter simif yonetim anlayis1” (f:8), “transfer becerisinin yetersizligi” (f:8),
“dgretmenin tutum ve davraniglar1” (f:5), “hizmet dncesi ve hizmet i¢i egitimin niteliksiz olmas1” (f:1)
belirlenmistir.

“Toplumsal” engelleri dile getiren katilimcilar goriislerini “demokratik anlayigin topluma
etkisinin anlagilmamasi” (f:8), “toplumsal baskilar” (f:5), “disiince suclusu olma kaygisi” (f:4),
“toplumsal degerlerdeki bolgesel farkliliklar” (f:4), “kisiler arasi esitligin saglanamamasi” (f3,
“kigilerin simursiz 6zglrliik anlayisi” (f:3), “Kiiltiirel ve toplumsal degerlerin géz ardi edilmesi” (f:1)
seklinde ifade etmislerdir.

“Aile” kavramin1 Tiirkiye’de demokrasi egitiminin &niindeki engellerden biri olarak goren
katilimcilar  “otoriter aile yapisi” (f:10), “ailenin sosyoekonomik durumu” (fi4), “¢ocuk
yetistirilmesindeki aile tutumlari” (f:3), “cinsiyet ayrimciligi” (f:1), “ataerkil aile yapisi” (f:1)
goriislerini ifade etmislerdir.

Tiirkiye’deki demokrasi egitiminin 6niindeki engelleri “siyasi” olarak nitelendiren katilimcilar
“siyasi goriislerin insan iligkileri tizerindeki etkisi” (f:3), “firsat ve imkan esitliginin bulunmamasi” (f:2),
“siyaset dilinin niteliksizligi” (f:2), “siyasi olaylarin iilke ekonomisine etkisi” (f:2), “farkli goriislerin
iilke yoOnetiminde azinlikta kalmasi” (f:1), “inangsal ve politik goriis farkliliklarina saygi
gosterilmemesi” (f:1), “yakin tarihteki siyasi olaylar” (f:1), “demokratik bir yonetim olmamasi” (f:1)
olarak goriis bildirmislerdir.
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Tiirkiye’de demokrasi egitiminin 6niindeki engellerden birini “egitsel uygulamalar” olarak
goren katilimeinin goriisii asagidaki gibidir:

016: “Tiirkiye’de demokrasi egitiminin éniindeki en biiyiik engellerden biri kuskusuz tek tip
insan yetigtirme cabasidir. Olani oldugu gibi kabul eden, geleneksel yontemleri benimseyen sadece
kisisel yarari gozeten bireyler yetistiren bir egitim anlayisimin stirdiiriilme ¢abasidir.”

En biiyiik engellerden birini “Ogretmen” olarak goren katilimcilardan birinin goriisii su
sekildedir:

02: “Oncelikle bu egitimi verecek egitimcilerin demokrasi egitiminin onemini fark etmeleri ve
kabullenmeleri gerekmektedir. Bu durum Ogrencilere verilecek olan egitimin ciddiyetine ve
inandiriciligina da yansiyacaktir. Kisacasi demokrasi egitiminin onemine ve etkisine inanci olmayan
egiticiler Tiirkiye 'de demokrasi egitiminin oniinde bir engeldir.”

Demokrasi egitiminin 6niindeki engellerden birini “siyasi” sebepler olarak ifade eden katilimcinin
goriisi su sekildedir:

O19: “insan haklarina saygi, hosgorii, sosyal adalet, cogulculuk, ézgiirliik anlayisi, gosteri ve
orgiitlenme 6zgiirliigiiniin olmadig yerde 6grenilemez.”

Tiirkiye’de demokrasi egitiminin Oniindeki engelleri “toplumsal” engeller olarak ifade eden
katilimecinin goriigiine asagida yer verilmistir:

023: “Tiirkiye de bir diger engel insan haklaridir. Ataerkil bir aile yapisina sahip toplumumuzda
kadin ve ¢ocuk haklarina gerekli 6zen gosterilmemektedir. Ev ile ilgili kararlarda s6z sahibi olamayan
bu iki grup, gelecekte yetistirecekleri bireylerde de ayni durumu tekrarlamaya devam ettigi diisiiniiltirse
demokrasi sadece sézde bir kavram olarak iilkemizde devam edecektir. Insan haklar: ve demokrasi
egitiminin en bag amact “kendine saygi ve kendine giiveni bilen vatandagslar yetistirmek ifadesi baski
icindeki bireylerde kesinlikle olusamamaktadr.”

Tiirkiye’de demokrasi egitiminin dniindeki engellerden birinin “aile” oldugunu belirten katilimcinin
goriisii su sekildedir:

O17: “Isin icine aile girince durum icinden ¢ikilmaz bir hal almaktadir. Yine bazi aileler
cocuklarina sorumluluk vermemekte, onlart "ozgiirliik" adr altinda gereginden fazla simartmaktadur.
Okulda ¢ocugunun hakkimin ihlal edildigini savunan aileler Ogretmeni elestirip onun isine
karismaktadr.”

4.Tiirkiye’de Demokrasi Egitiminde Ogretim Programlarimin Nasil Olmasi Gerekliligine Yonelik
Bulgular

Bu baglikta aragtirmanin dordiincii alt amaci olan “Tiirkiye’de demokrasi egitiminde &gretim
programlarinin nasil olmasi gerekir?”” sorusuna cevap aranmustir. Katilimei cevaplari analiz edilerek,
“dgrenciye yonelik”, “icerige yonelik”, “6gretmene yonelik”, “aileye yonelik” ve “program gelistirmeye
yonelik” seklinde 5 ana temaya ayrilmistir. “Tiirkiye’de demokrasi egitiminde 6gretim programlarinin
nasil olmasina yonelik bulgular Sekil 4°de belirtilmistir.
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Oimasi Gerekfiligine
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Sekil 4. Tiirkiye’de demokrasi egitiminde 6gretim programlarinin nasil olmas1 gerekliligine yonelik
modelleme
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Sekil 4’e gore katilimcilar Tiirkiye’de ilkokullarda demokrasi egitiminde egitim Ogretim
programlarinin “6grenciye yonelik” (f:46), “program gelistirmeye yonelik” (f:46), “0gretmene yonelik”
(f:34), “igerige yonelik” (f:11), “aileye yonelik” (f:5) olmas1 gerektigini dile getirmislerdir.

“Ogrenciye yonelik” goriisiinii savunan katilimcilar “bireyler arasi farkliliklarin dikkate
almmas1” (f:12), “6grencinin aktif olmasi” (f:11), “otantik yasant” (f:7), “diisiince 6zgirliigiiniin
taninmast” (f:3), “iist diizey diisiinme becerilerinin kullanilmas1” (f:3), “uygun 6gretim materyallerinin
kullanilmas1” (f:3), “etkin diinya vatandasi yetistirilmesi hedeflenmeli” (f:2), “saygi ortaminin
saglanmas1” (f:2), “6grenciyi merkeze almali” (f:2), “teknolojinin 6gretime entegre edilmesi” (f:1)
goriislerini ifade etmistir.

“Program gelistirmeye yonelik” calismalar yapilmasi gerektigini dile getiren katilimcilarin
gorilislerine dayanarak “sosyal duygusal becerilerin gelisimine yonelik olmali” (f:5), “bagimsiz ders
olarak yer almali” (f:5), “temel egitim kademelerinde yer almal1” (f:5), “hayatilik ilkesine uygun olmali”
(f:5), “okul oOncesi Ogretim programlarinda yer almali” (f:5), “disiplinler aras1 bir yaklagim
benimsenmeli” (f:5), “siire¢ odakli degerlendirmeyi icermeli” (f:4), “lst diizey diisiinme becerilerini
icermeli” (f:3), “elestirel diisiinme becerisini temele almali” (f:2), “biitiinciil bir yaklagimla
olusturulmali” (f:2), “etkin bir diinya vatandas1 yetistirilmesi hedeflenmeli” (f:2), “esnek bir miifredatin
olusturulmas1” (f:2), “alaninda uzman kisiler tarafindan hazirlanmali (f:1) ifadelerine ulasilmistir.

“Ogretmene yonelik” olmali temasinin alt temalar1 olarak “dgrenci merkezli 6gretim yontem ve
tekniklerinin kullanilmas1” (f:12), “olumlu smif iklimi saglanmali” (f:5), “yasantilar yoluyla
desteklenmeli” (f:5), “6zgiir diisiince ortami saglanmali” (f:4), “gilindelik yasamla iliskilendirilmeli”
(f:3), “bireysel farkliliklarin dikkate alinmasi saglanmali” (f:2), “sanat derslerinin aktif olarak
gerceklesmesi” (f:1) goriisleri ortaya ¢ikmustir.

Tiirkiye’de demokrasi egitiminde dgretim programlariin “igerige yonelik” olmasi gerektigini
dile getiren katilimcilar “kazanimlar evrensel insan haklarini icermeli” (f:6), “aktif yurttaglik bilincine
iliskin etkinlikler yer almali” (f:3), “gelisen toplumlarin sistemlerinin isleyisine yer verilmeli” (f:1);
“sade ve anlasilir bir dil kullanilmalidir” (f:1) goriislerini ifade etmislerdir.

Tiirkiye’de demokrasi egitiminde 6gretim programlarinin “aileye yonelik” olmasi gerektigini
savunan katilimcilarin ifadelerine gore “aile egitimi programlari tasarlanmali” (f:2), “aile yapilar
incelenmeli” (f:2), “aile ve 6greticiler arasi is birligi saglanmali” (f:1) basliklarina ulasilmstir.

Tiirkiye’de demokrasi egitiminin  “Ogrenciye yoOnelik” olmasi gerektigini savunan
katilimcilardan biri diisiincelerini su sekilde dile getirmistir:

05: “llkogretimden iiniversite sonuna dek, biitiin egitim siire¢lerinde, sistem tekelci zihniyet
niteliginden kurtarilarak, resmi ideolojinin belirledigi tek ve biricik dogrunun ezber yoluyla ogrenciye
aktaridmasindan vazgegilmelidir. Dogru veya yanhs, biitiin diisiince akimlart tartismali, irdelemeli,
sorgulamalr bir bicimde ele alinarak egitim, ¢ogulcu demokrasinin ilkelerine uygun bir ozgiirliik
ortaminda, ogrenci merkeze alinarak gerceklestirilmelidir. Ezbere dayali yontemlerden
kesinlikle kaginarak, irdelemeli, sorgulamali, tartismali yontemler izlenmelidir.”

Tiirkiye’de demokrasi egitiminin “program gelistirmeye yonelik” oldugu goriisiinii belirten
katilimcilardan birinin ifadesi:

021: “6gretim programlart kapsayici egitim ve égretim programlarimin yogun olarak
hissedildigi programlar cercevesinde olusturulmali geleneksel programlarin disinda yeni bir sistem
olusturulmalidir.”

Demokrasi egitiminin “0gretmene yonelik” olmasi gerektigini ifade edenlerden bazilarini
goriisleri asagida yer almaktadir:

O7: “Sumf icindeki egitim Ogretim siireglerinin icine demokrasi egitimi etkili bir bicimde
yerlestirilmelidir. Egitim sisteminin en temel 6gesi 6gretmendir. Once 6gretmenin insan haklarina,
farkhiliklarin  kagimilmazligina, hosgériiye, demokratik yasam bigiminin giizelligine inanmasi ve
ardindan da ogrencilerine bunu yasatmasi gerekir.”

27



Egitim Kuram ve Uygulama Aragtirmalar Dergisi 2025, Cilt 11, Say1 1, 17-36 Emine SAKARYA KARSLI ve digerleri

Tiirkiye’de demokrasi egitiminin “aileye yonelik” olmasini gerektigini belirten bir katilimcinin
goriisii su sekildedir:

023: “Egitim icerisinde aileleri de egitime katmali ve onlari ¢ocuk konusunda uygulamalar
gereken davramis ve bilgiler cer¢evesinde egitilmeleri saglanmalidir”

Tirkiye’de demokrasi egitiminin “igerife yonelik” olmasi gerektigini ifade eden bir
katilimecinin goriisii asagida verilmistir:

O12: “Ogrencilerin yakin ¢evresini bélgesini ve yurdunu diinya ve uzayla fiziksel ve sosyal
aguardan iliskilendirebilme; sosyal kurumlarin (ekonomik, politik, aile vb.) nasil olustugunu anlama;
zaman i¢inde ve diinyada su andaki kiiltiivel farkliliklari kavrayabilme, zaman boyutu icinde insanligin
dogru ve giivenilir bilgiye ulasma yollarini bilme; insanligin adalet, esitlik, ozgiirliik gibi temel
degerlere nasil ulastigini anlama, toplumda ve diinyada yasanan onemli sorunlarin farkinda olma ve
onlar hakkinda bilgi sahibi olma becerilerine sahip olmalar: beklenmektedir”

5.Tiirkiye’de Demokrasi Egitiminin Gelistirilmesine Yonelik Bulgular

Bu baglikta aragtirmanin besinci alt amaci olan “Tiirkiye’de demokrasi egitiminin gelistirilmesi
nelere yonelik olmalidir?” sorusuna cevap aranmistir. Katilimei1 cevaplari analiz edilerek, “kurum
politikasina yonelik”, “6grenciye yonelik”, “icerige yonelik”, “6gretmen uygulamalarina yonelik”,
“Ogretmen egitimine yonelik” ve “aileye yonelik”, seklinde 6 ana temaya ayrilmigtir. Tiirkiye’de
demokrasi egitiminin gelistirilmesi nelere yonelik bulgular Sekil 5 de belirtilmistir.
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Sekil 5. Tiirkiye’de demokrasi egitiminin gelistirilmesi nelere yonelik modelleme

Sekil 5 incelendiginde katilimcilar tarafindan Tiirkiye’de demokrasi egitiminin gelistirilmesi
“kurum politikasina yonelik” (f:58), “0grenciye yonelik” (f:46), “6gretmen uygulamalarina yonelik”
(f:46), “igerige yonelik” (f:22), “aileye yonelik” (f:12), “Ogretmen egitimine yonelik” (f:11) olarak
cevaplanmistir.

Tiirkiye’de demokrasi egitiminin gelistirilmesi “kurum politikasina yonelik” goriisiinii dile
getiren katilimcilarin yanitlar1 “demokratik okul kiiltlirii olusturulmali” (f:24), “egitim paydaslar
arasinda is birligi giiclendirilmeli” (f:15),”firsat ve imkan esitligi saglanmali” (f:9), “kamu kurum ve
kuruluslariyla ig birligi saglanmali” (f:6), “her kurumda uygulanabilir olmas1” (f:3), egitim kurumlarinda
uygun ortam saglanabilmesi” (f:1) basliklar1 altinda toplanmustir.

“Ogrenciye yonelik” gelistirmeler yapilmasi gerektigini ifade eden katilimcilar “okul ici
alinacak kararlarda etkin katilimin saglanmas1” (f:20), “firsat ve imkan esitligi saglanmali” (f:9), “ilgi
ve ihtiyaclara yonelik dncelikler belirlenmeli” (f:8), “6grenci meclislerine dnem verilmeli” (f:5), “simf
ici Ozgiir bir ortam saglanmali” (f:4) goriislerini sunmuslardir.

“Ogretmen uygulamalarma ydnelik™ iyilestirmeler yapilmasi gerektigini savunan katilimeilar
“demokratik tutum gelistirilmeli” (f:11), “demokratik sinif yonetimi saglanmali” (f:11), “gilindelik
hayatta rol model olmal1” (f:9), “6grenci merkezli etkinliklere yer vermeli” (f:7), “tartigmaya yonelik
teknikler kullanmali” (f:4), “ekip ¢aligmalarina yer vermeli” (f:4) goriislerini dile getirmislerdir.
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Tiirkiye’de demokrasi egitiminin gelistirilmesinde “i¢erige yonelik” iyilestirmeler yapilmasi
gerektigini savunan katilimcilarin goriisleri su baslhiklar altinda toplanmistir: “uygulamaya yonelik
Ogretim programlar gelistirilmeli” (f:5), “biitiinciil yaklagimi iceren 6grenme ortamlari olusturulmali”
(f:5), “disiplinler aras1 etkinliklerle harmanlanmali” (f:3), “bilimsel arastirmalar rehber olarak kaynak
saglamal1” (f:3), “sosyal beceri etkinliklerine agirlik verilmeli” (f:3), “bagimsiz bir ders olarak yer
verilmeli” (f:1), “isbirlik¢i 6grenme ortamlar1 olusturulmali” (f:1), “temel egitim programlarinda felsefe
derslerine yer verilmeli” (f:1)

“Ogretmen egitimine yonelik” iyilestirmeler yapilmasi gerektigini diisiinen katilimcilar
“nitelikli hizmet ici egitimler hazirlanmali” (f:6), “Ogretmen yetistirme programlarinda degerler
egitimine yer verilmeli” (f:4), “kisisel gelisimine siireklilik kazandirilmali” (f:1) olarak goriislerini dile
getirmiglerdir.

Tirkiye’de demokrasi egitiminin gelistirilmesinde “aileye yonelik” degisimler yapilmasi
gerektigini dile getiren katilimcilarin goriisleri su sekildedir: “ebeveynler demokratik tutuma karsi
farkindalik gelistirmeli” (f:9), “okul-aile iletisimi gili¢li tutulmali” (f:2), “demokratik aile kiiltiirii
olusturulmali” (f:1).

Tiirkiye’de demokrasi egitiminin gelistirilmesinde “kurum politikasina yonelik” degisimler
yapilmasi gerektigini ifade eden katilimcilardan birinin goriisiine asagida yer verilmistir:

036: “Demokratik okullar olmadik¢a, demokratik toplumlarin olusturulmasindaki imkéansizitk
g6z oniine almdiginda okullarin fonksiyonlarimin gézden gecirilmesi gerekmektedir. Okullarda
demokrasi egitiminin amaci, demokrasinin kavramsal olarak o&gretilmesiyle birlikte demokrasi
kiiltiiriiniin olusturulmasi ve hayata gecirilmesi olmalidr. Bunu ger¢eklestirmede en etkili yontemse
ogrencilerin kendi egitim siireglerinde rol almalarini saglamaktir.”

Tiirkiye’de demokrasi egitiminin gelistirilmesinde “6gretmen uygulamalarina ydnelik”
degisimler yapilmasi gerektigini ifade eden katilimeilardan birinin goriisii su sekildedir:

O41: “Ogretmenlerin sert bir otorite ile Ogretmenlik yapmaya calistiklart simiflarda
ogrencilerin ozgiir bir bicimde kendilerini ifade etmeleri pek miimkiin degildir. Demokraside hep
birlikte yonetme felsefesi vardwr. Buna uymayan sert bir otorite ile sinif yonetmenin olmasi okullarda
demokrasi ile ilgili ciddi sorunlar olduguna isaret etmektedir. Ornek verecek olursam, ogretmenlerin
cogu swniflarda bagirip korkutarak sinif yonetmeye ¢alisiyor ve aymi sekilde cezayr sik¢a kullaniyor.
Cogu kisi de “Ben bilirim, benim soylediklerim dogrudur.” Anlayist igerisinde 6gretmenlik yapuyor.
Osretmenlerin 6grencilerin diigiincelerini séylemekten korkmayacag bir simif ortami hazirlamalar:
gereklidir. Ornegin ayni konuyla ilgili farkli édev tiirleri, farkli gorev dagilimlarin grencilerin
secimine birakacak sekilde diizenlenebilir”

Demokrasi egitiminin gelistirilmesinde “6gretmen egitimine yonelik” uygulamalar yapilmasi
gerektigini belirten katilimcilarin bazilarina ait ifadeler su sekildedir:

027: “Y.OK. ile is birligi yaparak egitim fakiiltelerinde okuyan &gretmen adaylarinin
Demokrasi Egitimi konusunda mesleki hazirliklarvmn olusturulmas: ve gelistirilmesi adina gerekli
politikalar: dizayn etmek, planlamak, uygulamak ve gelistirmek.”

Demokrasi egitiminin gelistirilmesi i¢in “igerige yonelik” degisiklikler yapilmasi gerektigini
sOyleyen bir katilimc1 goriislerini su sekilde ifade etmistir:

O16: “Demokrasi egitimi ogretim programlarim genisletmeli, yalnizca vatandashik hayat
bilgisi gibi derslerde yer alan birkag hedefle sumirli birakmamali tiim ogretim programlarina yaymalidir.
Programdaki hedefler, hayatin igine yayilmali ve yaparak yasayarak 6grenmeyi temel almalidir.
Ogretim Programlarini ogrenci merkezli hazirlamali ve demokrasi egitiminde oncelikle égrencinin
kendisini tamima ifade etme, hak ve ozgiirliiklerini bilen ve baskalarinin hak ve 6zgiirliiklerine fikirlerine
saygili olan, sorgulama, elestirme ve gelistirmeye yonelik agik ve ortiik hedeflerine yer vermelidir.”

Tiirkiye’de demokrasi egitiminin gelistirilmesi i¢in “6grenciye gore” degisiklikler yapilmasi
gerektigini ifade eden bir katilimcinin goriisline asagida yer verilmistir:
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O5: “Ogretim programlarimn énceligi, disiplinlerin égretimini degil, ogrencilerin ilgi ve
gereksinimlerine cevap verebilme ozelligini tasimasidir. Ciinkii her 6grenci grubunun ihtiyaglari,
gereksinimleri ve beklentileri farklr olabilecegi gibi, bir siniftaki 6grenciler arasinda da bu farkliliklar
gormek miimkiindiiv. Bu durum, o6gretim programlarumuin esnek olmaswn, bireyin gelisiminde ve
egitiminde ne kadar 6nemli oldugunu gostermektedir. Milli Egitim Bakanligi se¢meli derslerin sayisini
artirtp ogrencinin ilgi, ihtiya¢ ve gereksinimlerine uygun segim yaparak kendi egitimi hakkinda
sorumluluk almasin saglayacak diizenlemeler yapmalidir.”

6.Swnif Ici Demokrasi Egitimi Uygulamalarina Yonelik Bulgular

Bu baglikta arastirmanin altinci alt amaci olan “siif i¢i demokrasi egitimi uygulamalar1 nelere
yonelik olmalidir?” sorusuna cevap aranmustir. Katilimei cevaplari analiz edilerek, “6grenciye yonelik”,
“dgretmene yonelik” ve “aileye yonelik”, seklinde 3 ana temaya ayrilmistir. simif ici demokrasi egitimi
uygulamalarina yonelik bulgular Sekil 6°da belirtilmistir.

Sinif igi Demokrasi
Egitimi Lhygulamalarina
“fonelik Bulgular

AN

4

VZ

.68 £30
.. ) B Aileye
Dgtem_rye‘l‘ Ogretmenes Y-i:'-n:IiI:
onelik fonedik

Sekil 6. Smif i¢ci demokrasi egitimi uygulamalarina yonelik modelleme

Sekil 6 incelendiginde katilimcilar sinif i¢i demokrasi egitimi uygulamalarinin “6grenciye
gorelik” (f:69), “6gretmene yonelik” (£:39), “aileye yonelik” (f:4) olmasi gerektigini dile getirmislerdir.

Tiirkiye’de sinif i¢i demokrasi egitimi uygulamalarinin “6grenciye yonelik” olmasi gerektigini
diisiinen katilimcilar goriislerini su sekilde ifade etmiglerdir: “degerler egitimine yonelik etkinlikler
yapma” (f:20), “liderlikleri se¢imle belirleme” (f:12), “iist diizey diisiinme becerilerine yonelik
etkinlikler yapma” (f:10), “is birligi saglayan sorumluluklar verme” (f:10), “6grenci merkezli 6gretim
yontem ve tekniklerini kullanma” (f:10), “yaratict drama ve rol oynama etkinliklerini uygulama” (f:4),
“sosyal-duygusal becerilerini destekleyici etkinlikler yapma” (f:3).

“Ogretmene yonelik” goriislerini sunan, Tiirkiye’de demokrasi egitimi uygulamalarinda
ogretmene sorumluluk diistiigiinii dile getiren katilimcilar goriislerini “ortak kararlar1 oylamaya sunma”
(f:14), “demokratik lider tutum ve davranislari sergileme” (f:10), “tutum ve davraniglar ile rol model
olma” (f:5), “olumlu geri doniit verme” (f:4), “tiim 6grencilerin s6z hakki almasina dikkat edilme” (f:2),
“olumlu smif iklimi olusturma” (f:2), “Ogretim siirecinde rehberlik etme” (f:2) seklinde ifade
etmislerdir.

Smif i¢i demokrasi egitimi uygulamalarinda “aileye yonelik” ¢aligmalar yapilasi gerektigini
diisiinen katilimcilarin goriisleri “aile- 6gretmen-rehberlik ile is birligi yapma” (f:3), “aile katilimi
etkinliklerine yer verme” (f:1) basliklar1 altinda toplanmistir.

Smif i¢i uygulamalarda “6grenciye yoOnelik” c¢alismalar yapilmasi gerektigini ifade eden
katilimcilardan birinin goriisii su sekildedir:

O13: “Dogaya, sokak hayvanlarina, cevreye saygimn birbirimize saygi duymay
kolaylastirdigina inantyorum. Sokak hayvanlarint besliyoruz. Cevremizi temiz tutuyoruz. Dogada sik¢ca
zaman gegiriyoruz ve gittigimiz yeri temiz birakiyoruz. Sorumluluklarin olmasi igin yazin sokaktaki
agaglart sulama, hayvanlara su birakma gibi gorevier veriyorum
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Yapilan arastirmada 6gretmenlerin sinif iginde “aile” ile ilgili uygulamalar yapilmasi gerektigini
ifade eden katilimecinin goriiglerine agagida yer verilmistir:

O17: “Veliler ile siirekli iletisim halinde olur egitim siirecine onlart da katarim. Egitim ve
ogretimin birbirinden farkli seyler oldugunu egitim isinde asil velilerin ¢ocuklarimin ogretmeni
oldugunu anlayana kadar sik sik tekrar ederim. Aile ortaminda kendini ifade edemeyen bir ¢ocuk okul
ortaminda da kendini ifade edemez. Velilerin bozdugu bir seyi hi¢hir ogretmen kolay kolay diizeltemez. ”

Smif i¢i uygulamalarinda “6gretmene yonelik” ¢alismalar bulundugunu ifade eden
katilimcilardan bazilarinin goriisleri su sekildedir:

036: “Ogrencilerime ddev dagitmiyorum. Masamin iizerine tim égrencilerim icin hazirlamis
oldugum odevleri birakiyorum ve bu édevi yapmak isteyen, bu édevin kendisi icin faydali oldugunu
diisiinen 6grencilerimin 6devi almalarint ve hakkiyla yapmalarini istiyorum. Ciinkii ogrencilere zorla
verilen 6devin ¢ocuklarin gelisimine hi¢bir katki saglamadigim diigiiniiyorum.”

Tartisma, Sonuc ve Oneriler
Tartisma ve Sonuc

Aragtirmanin birinci alt problemi olan demokrasi egitiminin bir iilke igin gerekliligini sinif
Ogretmenleri en fazla toplumsal agidan degerlendirerek, temel hak ve 6zgiirliiklerini bilen bireylerin
yetismesi igin olarak belirtmektedirler. Ulkedeki yonetimin demokratiklesmesi ile egitimin
demokratiklesmesi birbiri ile dogru orantilidir. Demokratik bir anlayisa sahip iilkeler beraberinde
demokratik egitimi getirecek, demokratik bir egitim ile yetismis nesiller ise lilkelerindeki demokrasiyi
besleyeceklerdir. Bu arastirmanin bulgulariyla ortiisen bir ¢alisma Edwards'in (2008) demokratik
tilkelerde egitimin temel amacini; demokrasiyi 6ziimsemis, yasamina yerlestirmis ve bu anlayis
gelistirebilecek nesiller yetistirmek oldugu bulgusuna ulastigi arastirmasidir.  Arastirmada birinci alt
amaca dair elde edilen sonuglardan digeri de toplumsal aidiyet duygusunun yerlesmesini saglamasidir.
Elde edilen bu bulgu Yesil’in (2003) arastirmasinda demokrasi egitimine yo6nelik olarak oncelikle
bireyin merkezde oldugu, toplum yasamina uyumunu kolaylastiran hak ve Ozgirliiklerinin
Ogrenilmesine zemin hazirlamasi sonucunu belirtilen ¢alisma sonucu ile ortiismektedir. Guttmann ve
Ben-Porath, (2015) demokrasi egitiminin temele alindig1 toplumlarda okullarin, gocuklarin donanimlart
icin 6zerk bir kisilik gelisimi ile bilgi ve becerileri kazanmalarini, ayrica ortak degerlerin edinimini
saglamak gibi misyonlar1 bulundugu sonucuna ulasarak bu aragtirmanin bulgularini1 desteklemektedir.
Bu sebeple demokrasiyi benimseyerek onun korunmasi ve giiglenmesi igin ¢alisan 6zverili vatandaglarin
yetigsmesinin bir yolu da insan haklar1 ve demokrasi egitimidir.

Aragtirmanin birinci alt probleminde 6l¢iilmesi amaglanan demokrasi egitiminin bir iilke i¢in
gerekliligi ile ilgili soruya katilimeilarin tamami gerekli oldugunu belirten goriisler sunmustur. Yapilan
gorlismelere gore demokrasi egitiminin bir {ilke i¢in gerekliligi en cok toplumsal nedenlerden dolayidir.
Toplumsal nedenlerden “temel hak ve &zgiirliiklerini bilen bireylerin yetismesi, toplumsal aidiyet
duygusunun yetismesini saglamasi, farkliliklara saygi duyan bireylerin yetismesi” goriisleri One
¢tkmaktadir.

Aragtirmanin ikinci alt problemi olan Tiirkiye’de demokrasi egitim diizeyinin yeterliligine
yonelik olarak sinif 6gretmenleri egitsel yonden yetersiz bulmustur. Sistemsel kaynakli olarak okullarda
uygulamalarin yetersiz oldugu yoniinde goriis belirtilmektedir. Bu baglamda Goéney (2021) Sosyal
Bilgiler 6gretmenleri ile yaptig1 ¢alismada ortaokul 6grencilerinin demokrasi algilarinin yetersiz oldugu
sonucuna ulagmustir. Katilimcilar tarafindan bunun sebebini ise aile, okuldaki paydaslar, 6gretmenin
demokratik bir ortam saglayamamasi olarak siralanmustir. Yetersizlige yonelik belirtilen bir diger goriis
ise 6gretmen kaynakli olarak demokrasi kavramina iliskin etkinliklerin dGnemsenmemesidir. Memisoglu
(2022) arastirmasina katilan sosyal bilgiler 6gretmen adaylarina gore yeterli diizeydeki bir demokrasi
egitimi i¢in siif iginde demokratik tutumlar gelistirilmesi, uygulamalarin ve se¢im caligmalarinin
arttirllmasi gerekmektedir. Ayrica 6grencilerin demokrasi kavramini daha iyi anlamlandirabilmeleri igin
yontem ve teknikler gesitlendirilmelidir. Bu sonuglar aragtirma bulgusu ile benzerlik gostermektedir.

Arastirmanin ikinci alt problemine iligkin olarak Tiirkiye’de demokrasi egitiminin yeterliligine
dair yapilan gorligmelerde katilimcilarin tamami demokrasi egitimini yetersiz bulmaktadir. Tiirkiye’de
demokrasi egitiminin yetersiz olarak goriilmesinin sebeplerine bakildiginda egitsel faktdrler 6n planda
goriilmektedir. Egitsel faktorler, sistemsel ve Ogretmen kaynaklidir. Katilimeilarin ¢ogunlugu
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Tirkiye’de demokrasi egitimindeki yetersizligin nedeni olarak bu iki basliktan sistemsel faktorleri
gostermistir. Yapilan goriismelerde katilimcilar “okullarda uygulamalarin yetersiz olmasi, demokrasi
egitiminin egitim miifredatinda ayrmtili yer almamas1 ve geleneksel egitim anlayiginin siirmesi” gibi
ifadelere dikkat ¢cekmislerdir.

Arastirmanin tigiincii alt problemi olan Tiirkiye’deki demokrasi egitiminin dniindeki en biiylik
engel olarak lisansiistii egitim yapan smf Ogretmenleri egitsel uygulamalari gormektedir. Bilgi
diizeyindeki bir demokrasi egitimi 6grencide, demokratik bir yasam anlayisinin yerlesmesinde yeterli
olmayacaktir. Bu sebeple demokrasi olgusunun otantik yasantilar baglaminda baslica unsurlari sinif
ikliminde de uygulanarak 6gretim gerceklestirilmesi gereklidir (Kondu ve Sakar, 2013; Kuzgun, 2000).
Aragtirmada 6ne ¢ikan bir diger goriis ise 6gretmen kaynakli engellerdir. Bu engeller ise demokrasi
egitiminin onemine iligkin inancin zayif olmasi ve otoriter sinif yonetim anlayisi olarak ifade
edilmektedir. Kudrnac (2021) ile Miklikowska, Rekker ve Kdurnac (2022) tarafindan dgretmenlerin
sinif i¢i demokratik ve insan haklarini iceren evrensel degerlere iliskin tartisma ortami sayesinde
Ogrenciler arasinda olumlu tutumun gelistigi bulgusuna ulasilmistir. Yapilan arastirma sonuglari alan
yazinda yer alan ¢aligsmalarla paralellik gostermektedir.

Aragtirmanin tiglincii alt problemi dogrultusunda Tiirkiye’de demokrasi egitiminin 6niindeki
engellere dair katilimcilar ile yapilan goriismelerde egitsel uygulamalar en biiyiik engel olarak ortaya
cikmistir. Tirkiye’de demokrasi egitiminin Oniindeki engellerden biri olarak egitsel uygulamalari
gosteren katilimcilarin ¢ogu ifadelerinde demokratik okul ve siif kiiltiirii olusturulamamasi, yanlig
egitim politikalar1 ve okullarda uygulamalardaki sinirlilik goriislerine yer vermistir.

Aragtirmanin  dordiincii  alt problemi olan Tirkiye’de demokrasi egitiminde Ogretim
programlarinin 6grenciye ve program gelistirmeye yonelik olmasi yoniindeki goriigleri 6ne ¢ikmaktadir.
Biiyiikkaragoz (1998) etkili bir demokrasi egitiminin gostergesi olarak Ogrencilerin artan igsel
motivasyon ile 6zdenetimlerinin giiclenmesini vurgulamaktadir. Oztiirk ve Can (2020), arastirmasinda
cocuklarin geleceklerinin sekillenmesinde ilkokul ¢aginda kazanilan bilgi, beceri ve tutumlar temel
faktor oldugu sonucuna ulagmistir. Bu baglamda ilkokul déneminde g¢ocuklar arkadaglik, adalet, baris,
Ozgiirlik, sorumluluk, sevgi, saygi, katilim, liderlik, yardimseverlik, yurttaglik ve demokratik
davraniglar gibi toplumsal degerleri 6gretim ortamlar1 olan okullarda kazanildig1 ifade edilebilir. Alan
yazinda arastirmalar, program gelistirmede dikkate alinacak unsurlar arasinda olan sosyal duygusal
becerilerin gelisimine iligkin bulgular ile benzerlik gostermektedir.

Yapilan bu g¢alismanin 6gretim programlarinin program gelistirmeye yonelik olarak temel
egitim kademelerinde yer almasina iligkin bulgulari ile Samanci'min (2010) ilkokul 6gretim
programlarinin 6grenciyi merkeze alan, demokratik sinif iklimi, nitelikli 6gretmen rehberligi, farkli
goriislere saygi duyma, demokratik farkindaligi artirma, demokratik zihniyeti destekleyen oyunlar gibi
etkinliklere yer verilebilmesine iliskin bulgular1 paralellik gostermektedir.

Ogretim programlarmin program gelistirmeye yonelik hayatilik ilkesine uygun olmasina iliskin
bulgular dikkat ¢ekmektedir. Demokratik degerlerin gelisimi yani demokrasi egitimi yalnizca
yiiksekogretim ve temel egitim ile simirli degildir. Aile, demokrasinin temel taslarindandir, bu sebeple
demokrasi egitiminde ailenin 6nemi Onceliktir. Demokrasi egitiminin ¢ocuk igin anlamli hale
gelmesinde aile tutumu dikkat ¢eker. Okullar demokrasi egitiminin resmi yanini saglarken yani okullar
tarafindan saglanirken, ortiik olarak ise aile ve gevre tarafindan kazandirilmaktadir (Chomsky, 2007;
Bali & Hayir Kanat, 2023). Bu baglamda Biiyiikkarag6z (1994) aile ortamu ve glindelik yasamdaki tiim
ortamlarda ortiik 6grenme ile gergeklestigi bulgusuna ulasmistir. ¢gocugun yasaminda tiim bigimsel
ogrenmelerde ilkdgretimden dnce gelen aile, en dnemli toplumsallastiric unsur olarak goriilmektedir
(Tan, 1989). Ciinkii demokrasi ile aile yapis1 arasinda gii¢lii bir bag vardir. Otoriter ebeveynlerin oldugu
bir ortamin, demokratik olmasi beklenemez (Biiyiikkaragéz, 1994). Alan yazindaki g¢alismalar
demokrasi 6gretimini birey, egitim ve ¢evre baglaminda "aile" kavramini vurgulamaktadir. Arastirma
bulgularini desteklemektedir.

Yapilan arastirmanin dordiincii alt problemine yonelik olarak katilimcilar ile Tirkiye’de
demokrasi egitiminin nasil olmasi gerektigi konusunda goriismeler yapilmistir. Bu dogrultuda
katilimcilar ¢ogunlukla demokrasi egitiminin Ogrenciye yonelik olmasi gerektigini ve bu konuda
program gelistirmeye yonelik galismalar yapilmas gerektigini ifade etmislerdir. Ogrenciye yonelik bir
demokrasi egitimi olmasi gerektigini belirten katilimcilarin “bireyler aras1 farkliliklarin dikkate
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almmasi, 6grencinin aktif olmas1” goriisleri dikkat ¢ekmektedir. Demokrasi egitimi konusunda program
gelistirmeye yonelik ¢aligmalarin yapilmasi gerektigini ise katilimeilar “sosyal duygusal becerilerin
gelisimine yonelik olmali, bagimsiz ders olarak yer almali, temel egitim kademelerinde yer almali,
hayatilik ilkesine uygun olmali “seklinde ifade etmislerdir.

Arastirmanin beginci alt problemi olan Tiirkiye’de demokrasi egitiminin gelistirilmesine yonelik
olarak kurum politikasinin énemine iligskin gortislerde demokratik okul kiltiirii olusturulmasi 6n plana
cikmaktadir. Demokrasi kiiltiiriiniin ve degerlerinin yerlestirilmesinde "Katilim" kavrami 6nemli bir yer
tutmaktadir. Ogrencilerin demokratik siire¢ icerisinde aktif bir katilim gosterebilmesi icin gereken bilgi
ve becerilerle donatilmasi gerekmektedir. Okutan (2010)arastirmasinda 6grenciler basta olmak {izere
okul idarecileri, 6gretmenler gerektiginde yardimci personelini kapsayan okul paydaslart yonetim
stirecine dahil edilmesi bu kazamimlar1 destekleyerek kurumlarin isleyis politikalarmin gelisimi
sagladigi bulgusu arastirmanin bulgular ile ortiismektedir.

Okul, cocugun ailede kazanilan demokratik degerlerin zenginlestirilebilecegi en Onemli
kurumdur. Bu gelisimin saglanmasinda okullarda tartigsmalarin ve elestirilerin saygi ve hosgori ile
demokratik disiplinler dikkate alinarak yapilmasi 6nemlidir. Bali & Hayir Kanat (2023) aragtirmasinda,
okulun her bir birey igin esitlik ve adaletin saglanmasini amaglayan demokratik bir ortam olmasi
bulgusuna ulagsmistir. Bu da yapilan bu arastirmada ortaya ¢ikan kurum politikalarindan demokratik
okul kiiltiirtiniin olusturulmasina iliskin bulguyla paraleldir.

Aragtirmanin besinci alt problemi ile ilgili Tirkiye’de demokrasi egitiminin gelistirilmesine
yonelik katilimeilar kurum politikasina yonelik calismalar ile Tiirkiye’de demokrasi egitiminin
gelistirilebilecegi konusunda goriis belirtmislerdir. Bu sonuca gore “demokratik okul kiltiiri
olusturulmali, egitim paydaslar1 arasinda is birligi giiclendirilmeli, firsat ve imkan esitligi saglanmali”
ifadeleri 6ne ¢ikmaktadir

Aragtirmanin altinci alt problemi olan sinif i¢i demokrasi egitimi uygulamalarinda &grenciye
yonelik olarak degerler egitimini iceren etkinliklerin yapilmasi goriisli 6ne ¢ikmaktadir. Bireyin giicli
kisilik ve karakterinin olugsmasinda degerler 6nemli bir faktordiir. Arastirmanin sonuglari ile benzerlik
gosteren Sisman, Giiles & Do6nmez, (2010) arastirmasinda demokratik bir smif i¢i etkinliklerinde
uygulanacak yontemlerin 6grenciler arasi acik iletisimi, is birlikli uygulamalari, olaylar arasinda sebep-
sonug iliskisi kurarak elestirel diisiinmesini, tahmin ve analiz becerisini kullanmasini ve giinliik yasam
sorunlarinin ¢oziimiinde kullanilabilmesinin 6nemini belirtmektedir. Okul oncesi dénemde diizeye
uygun etkinlikler ile deger egitiminin, duygusal, sosyal, ahlaki ve akademik becerileri gelistirdigi
bulunmustur (Oztiirk & Can, 2020; Lovat, 2017). Demokratik degerlerin edinim siirecinde, demokratik
tutum ve elestirel diisiinme becerisini kazandirma ve ifade edebilmesini saglamak énemlidir (Hotaman,
2010). Belirtilen caligmalar 1g18inda arastirma bulgulari olan sinif i¢i demokrasi egitimi uygulamalarin
da degerler 6gretimine yonelik etkinliklerin 6nemi ile paralellik gostermektedir.

Aragtirmanin altinci alt problemi dogrultusunda demokrasi egitiminin sinif i¢i uygulamalarda
nasil olmasi gerektigi arastirilmigtir. Buna gore katilimcilarin biiyiik cogunlugu sinif i¢i uygulamalarin
Ogrenciye gore olmasi gerektigini bildirmislerdir. Katilimcilarin goriislerine gore 6grenciye yonelik
uygulamalar “degerler egitimine yonelik etkinlikler yapma, liderlikleri se¢imle belirleme, is birligi
saglayan sorumluluklar verme, 6grenci merkezli 6gretim yontem ve tekniklerini kullanma™ seklinde
olmalidir.

Oneriler

Arastirmanin demokrasi egitiminin gerekliligine yonelik sonuglarindan yola ¢ikarak oncelikle
egitimcilerin demokrasiyi benimsemeleri gerekmektedir. Bir 6gretmen kendini siirekli gelistiren,
yenileyen, bilimin izinden giden karaktere sahip olmalidir. Bu dogrultuda demokrasi ve getirileri
konusunda 6gretmenler kendi ¢aligmalarini yiirtitmeli ve biling sahibi olmalidir.

Tiirkiye’de demokrasi egitiminin Oniindeki engellerden biri sistemsel engeller olarak
goriilmiistiir. Buna gore egitim sistemimizdeki demokratik engeller uzmanlar tarafindan belirlenmeli,
Son diizenlenen 6gretim programlari incelenerek miifredat buna gore yenilenmelidir. Miifredat yenileme
caligmalar1 da demokratik siireclerle ve katilimla gergeklestirilmelidir. Miifredatin yenilenmesiyle
beraber ders kitaplar1 ve kitaplarda onerilen sinif igi uygulamalar da gézden gecirilmelidir.

Arastirma problemine dair sonuglardan yola ¢ikarak Ogretmenlere, geleneksel anlayistan
koparak demokratik uygulamalara, sinif i¢i uygulamalarda ¢agdas yaklasimlara benimsenebilir. Veli
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toplantilari, sosyal ortamlar gibi ebeveynler ile yapilan goriismelerde demokrasi ile ilgili detaylara
ogretmenler yer vermelidirler.
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