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Oz
Giris: Ozel yetenekli bireyleri ve 6zelliklerini ele alan ve 6zel yeteneklilerin egitimi alaninda 6nemli olan Marland
Raporu'nun liderlik becerilerine yer vermesine ragmen bu alanda yapilan arasgtirmalarin sinirli oldugu
goriilmektedir. Benzer sekilde empati, problem ¢6zme, catisma ¢ézme gibi beceriler agisindan da akranlarindan
farkli gelisim gosterebilen 6zel yetenekli bireylerle ilgili gatisma ¢6zme becerilerine iliskin ¢alismalar da sinirhidir.
21. yiizy1l becerileri kapsaminda yer alan liderlik ve ¢atisma ¢dzme becerilerinin ele alindig1 bu ¢alisma 6zel
yetenekli bireylerin bu becerilere iliskin durumlariyla ilgili bilgi sunabilir.

Yontem: Bu caligmada, 6zel yetenekli 6grencilerin ¢atisma ¢dzme becerisi ile liderlik 6zelliklerinin diizeyi ile bu
iki beceriyi etkileyebilecek demografik degiskenlerin etkilerini incelemek amaglanmistir. Bu amagcla nicel
aragtirma yontemlerinden iliskisel tarama modeli kullamlmistir. Ogrencilerin liderlik becerileri ve catisma ¢dzme
becerileri sinif diizeyi, cinsiyet ve kardese sahip olma 6zelliklerine gore incelenmistir. Ayrica iki beceri arasindaki
iliski korelasyon analizi ile incelenmistir. Arastirmada amagli drnekleme yontemlerinden kolay ulasilabilir durum
orneklemesi tercih edilmis ve toplam 147 6zel yetenekli ortaokul 6grencisi ile ¢alisma gergeklestirilmistir.

Bulgular: Calismada 6zel yetenekli 6grencilerin catisma ¢ozme becerileri ve liderlik 6zelliklerine ait puanlarinin
yiiksek oldugu ve bu iki beceri arasinda pozitif ve orta diizeyde iliski oldugu gériilmektedir. Ogrencilerin ¢atisma
¢ozme ve liderlik becerileri smnif diizeyine gore degismemektedir. Liderlik becerileri cinsiyete gore fark
gostermezken; ¢atisma ¢ézme becerilerini olusturan alt boyutlardan sadece "uzlagsmaya bagvurma" boyutunda kiz
ogrencilerin lehine anlamli bir fark oldugu (p <.05) goriilmiistiir. Katilimcilarin kardesinin olup olmamasina gore
incelendigindeyse hem liderlik becerilerinde hem de catisma ¢dzme ve alt boyut becerilerinde istatistiksel olarak
anlamli bir farklilasma olmadig1 goriilmiistiir.

Tartisma: Calismada ¢atisma ¢dzme becerilerini 6lgmek icin kullanilan 6l¢egin uzlagsmaya basvurma boyutunda
kiz 6grencilerin daha yiiksek puan almasinin bir nedeni kiz 6grencilerin sorunlar1 daha yapici ve isbirlik¢i ¢dzmeye
caligmalari olabilir. Erkek 6grenciler ise daha farkli ¢oziimlerle ¢atigmalar1 ¢ézmeye egilimli olabilir.

Anahtar sozciikler: Ozel yetenek, dzel yetenekli dgrenciler, catisma, ¢atisma ¢dzme becerisi, liderlik.

Anf icin: Geger, S., Demirel-Dingeg, S., & Tamul, O. F. (2024). Ozel yetenekli 6grencilerin ¢atisma ¢dzme
becerileri ve liderlik 6zelliklerinin incelenmesi. Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel
Egitim Dergisi, 25(4), 387-401. https://doi.org/10.21565/0zelegitimderqgisi.1459210
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Giris

Ozel yetenekli bireylere yonelik alanyazin incelendiginde bireylere atfedilen ortak 6zellikler oldugu gibi
kiiltiire veya 6zel yetenegin goriildigii alana 6zgii 6zellikler de olabilir. Problem ¢6zme, erken dil gelisimi ya da
muhakeme becerisi gibi 6zellikler ortak olarak pek ¢ok farkli kaynakta ifade edilmektedir (Baldwin, 2002;
Dakhlallah & Ahmad, 2022; Davis & Rimm, 2014; Giir, 2017; Ngara & Parath, 2004; Silverman, 1994). Diiriistliik,
erdem gibi insani degerler, sosyal beceri ve iliskilere deginen ozellikler dogu kiiltiiriinde; yaratici diisiinme,
elestirel diisiinme ve pozitif bilimlerde bagar1 gibi kriterler daha ¢ok bati kiiltiiriinde ifade edilen ve 6zel
yeteneklilere dair kiiltiire 6zgii one ¢ikabilen baz1 6zelliklerdir (Demirel & Sak, 2011). Ozel yetenege atfedilen
ozellikler farkli toplumlarda degisse de genellikle o topluma y6n veren kisilerin 6zellikleriyle ilgili olmaktadir. Bu
durumun nedeni toplumun yasantilarindan ve toplumda lider dzelligine sahip kisilerden veya bu kisilere yonelik
algilardan kaynaklanabilir. Ornegin bir savasta kahramanhk gdsteren kisiler, bir hastaligi tedavi eden bilim
insanlari, ekonomiye yon veren isimler ya da farkli alanlarda dnciiliik yapan kisiler 6rnek olarak gosterilebilir. Bu
kisiler lider olarak belirtilebilir ¢iinkii lider savundugu fikre, icinde bulundugu gruba ya da topluma y6n verebilmek
icin ¢evresinden daha iistiin 6zelliklere sahip olmalidir (Colakoglu, 2005). Ozbay ve Palanci (2011) bu 6zellikleri
zeka, dil becerisi, atilganlik, giivenilirlik, bilgelik ve bireyin kendisi ile ilgili olumlu algilara sahip olmasi olarak
ifade etmektedir. Olumlu 6zelliklerin yaninda lider karakterlerin sahip olabilecegi olumsuz 6zellikler de olabilir.

Yalnizlik, miikemmeliyetcilik, kisiler arasi uyumsuzluk yiiksek stres diizeyi olumsuz o&zelikler arasinda
belirtilebilir.

Ozel yetenekli bireylerin bazi 6zellikleri liderlik becerilerine katki saglayabilir. Ornegin 6zel yetenekli
bireyler problemin iistesinden gelmelerini ve ¢atisma ¢ézmelerini saglayacak neden-sonug iliskisi kurabilme ve
problem ¢6zme becerilerine sahip olabilirler (Betts & Neihart, 1985). Bu gibi 6zellikleri bir liderin problem ¢6zme
siireclerinde de ona katki saglayabilir. Ozel yetenekli bireylerin kendini ifade etme, ben dili kullanimi etkin
dinleme (Aydin, 2017) gibi iletisim becerilerinin yaninda erken dil gelisimi, hizli problem ¢6zme etkili strateji
kullanimi ve analitik diisinme (Davis & Rimm, 2014) gibi biligsel becerileri ile arabuluculuk becerisi, olaylarda
mantik kullanarak objektif karar verme (Bildiren, 2018) gibi becerileri de gatisma ¢6zme ve liderlik becerilerine
katki saglayabilir. Ornegin bir liderin liderlik ettigi ekip iiyelerine karsi kendini iyi ifade etmesi, gerektiginde onlar1
etkin sekilde dinlemesi, ekibi ile etkili iletisim kurabilmesi liderin kararlarina uyumlu bir ekip c¢alismasini
beraberinde getirebilir. Ozellikle kriz durumlarinin ¢oziilmesinde iletisimi iyi bilen liderler ekip iiyeleri iizerinde
ikna edici olabilir ve kriz yonetiminde basaril olabilirler (Canéz & Ondogan, 2015).

Alan yazin incelendiginde liderlik ve ¢atigma ¢6zme kavramlart siklikla orgiitsel baglamda karsimiza
cikmaktadir (Jit, vd., 2016; Maranga & Sampayo, 2015; Oztiirk-Ciftci & Erkanli, 2020). Is yerlerinde yasanabilen
anlagmazliklarin lider karakterli kisilerce ustalikla yonetilmesi sayesinde gelisme goriilecegine dair goriisler
vardir. Ancak liderlik ve ¢atisma ¢dzme becerisini sadece is yasami ile sinirlamamak gerekir. Liderlik yetenegi,
girigimcilik, esneklik, iiretkenlik, yaraticilik, problem ¢6zme (Uyar & Cigek, 2021) gibi 21. yiizyil becerileri
baglaminda hem liderlik hem de catigma ¢dzme becerilerinin ¢agimizda genel olarak ihtiya¢ duyulan birer 6zellik
oldugu goriilmektedir (Elekoglu & Demirdag, 2020; Milli Egitim Bakanligi [MEB], 2023). Tiim bireyler i¢in
onemli olan bu beceriler, 6zel yetenekli 6grenciler agisindan potansiyel liderler olabilecekleri ve liderlik ettikleri
ekiplerde ¢atigsma ¢dzmeleri gerekebilecegi i¢in bir kez daha 6nem kazanmaktadir.

Catisma ve Catisma Coziimii

Droisy ve Gaundron'a (2003) gore catigma, en az iki taraf arasindaki anlasmazlig1 veya karsitlig1 basitce
ifade eder. Bodine ve digerlerine (2002) gore ise, farkli deger yargilarina sahip bireylerin bu degerlere kargi tehdit
algiladiklarinda ortaya ¢ikan bir uyusmazliktir. Yasanan anlasmazliklar ve uyusmazliklarin ortadan kaldirilmasi
icin taraflarin ¢6ziim admna tutum ve davranislari olacaktir. Bu siirecte farkli yollara bagvurulabilir. Yiiksek
kazanma istegi, catismalarin ¢dziime kavusturulmasi igin genellikle siddete bagvurmaya neden olmaktadir
(Deutsch, 1992). Catisma ¢ozlimiinde kullanilan siddet igerikli yikict yontemler veya uzlagsmaya doniik yapici
yaklasimlarin se¢imi, kisinin yasam boyu edindigi kisilik 6zellikleri, deneyimler ve aile gegmisi gibi faktorlere
dayanmaktadir (Hamilton & Tayfo, 2012). Ge¢mis deneyimlere bagli olarak degisen tepkilere ragmen, taraflarin
catismay1 is birligine dayali yapici ¢oziimlerle ¢ozmek igin ¢aba gostermeleri gerekmektedir (Tiirniikli, 2005).
Bireylerin ¢atigma ¢oziimil i¢in yaptig1 girisimlerin temelinde is birlik¢i ve rekabetci yaklagimlar bulunmaktadir
(Deutsch, 1949). Is birlikci girisimler, catismaya dahil olan taraflarin her biri i¢in faydali olan sonuglar1 arama
egilimindedir. (Johnson & Johnson, 1995). Is birlik¢i girisimlerin aksine, rekabetci yaklasim baskiy1 ikna etmek
icin bir arag olarak kullanir ve iliskileri zedeler, giivensizlik, hayal kiriklig1 ve 6fke gibi olumsuz duygulara neden
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olabilir (Kohn, 1992). Rekabetgi girisimlerin sonucunda genellikle bir tarafin kazandig1 ve diger tarafin kaybettigi
goriiliir. Bu tiir bir yaklagim, yalnizca bir tarafin hedeflerine ve isteklerine yanit verir (Hocker & Wilmot, 2016).

Liderlik

Liderlik, bir liderin bir grubu etkileyerek ortak bir hedefe ulagsma siirecidir (Stogdill, 1950). Liderligi bir
stire¢ olarak tanimlamak, lider ile takipgiler arasindaki etkilesimsel yapinin anlamini igerir (Northouse, 2016). Bu
tanimlar, ortak hedeflerin, etkilesimin ve takipcilerin liderligin temel bilesenleri oldugunu vurgular. Ortak
hedeflerin varligi, lider ile grup iiyeleri arasindaki uyumu artirirken liderin zorlayici veya etik disi1 davranma
olasiligini azaltir (Rost, 1991). Etkilesim ise bir liderin grubu etkilemesi ve ayn1 zamanda onlardan etkilenmesini
ifade eder (Northouse, 2016). Liderlik 6zellikleri ve becerileri genis bir yelpazede gesitlenir ve farkli yas
gruplarinda farkl 6nceliklere sahip olabilir. Goethals ve digerleri (2004) tarafindan belirtildigi lizere, bu 6zellikler
arasinda zeka, 6z farkindalik, 6z diizenleme, motivasyon, empati, is bilgisi, biitiinciil yaklasim, yetki verme
yetenegi, vizyon, iletigim becerileri, sosyal farkindalik, kendine giiven, degisime uyum saglama yetenegi, koordine
etme ve cesaret bulunmaktadir. Ayrica liderlik, giiglii bir sorumluluk ve gérev tamamlama motivasyonu ile
canlilik, maceraperestlik, 6zgiinliik, sonuclar1 kabul etmeye hazir olma gibi 6zelliklerle de karakterize edilmektedir
(Stogdill, 1974). Liderlik 6zellikleri 6grenciler agisindan ele alindiginda, Cansoy Ve digerleri, (2012) 6grencilerin
cogunlukla beceri, bilgi ve yetenek alanlarinda liderlik 6zelliklerine sahip oldugunu belirtmektedir. Ergen
ogrenciler genellikle grup caligmasi, giivenilirlik, 6zgiiven, problem ¢ézme, sorumluluk ve ikna edicilik gibi
liderlik 6zelliklerine sahiptir. Tiiysiiz (2007), liderlik 6grenciligi {izerine yaptig1 arastirmada, liderlik 6zelliklerinin
ogrenci liderligi i¢in temel olusturdugunu ifade etmistir. Bu 6zellikler genellikle liderlik bilgisi, problem ¢dzme
becerisi, karar alma, grup dinamigini anlama, gelisim alaninda aktiflik, sorumluluk, hedefe odaklanma, yazili
iletisimde iyi olma ve gelismis sozlii iletisim becerilerini igerir. Sternberg (2007) ise liderligin {i¢ temel bileseni
olarak bilgelik, zekd ve yaraticihigi tanmimlar. Bu li¢ 6zellik, liderin bagarili bir sekilde liderlik rollerini yerine
getirmesine katki saglar ve liderlik siirecinde 6nemli bir rol oynar. Bryman (1992), liderlerin zekasinin dnemini
vurgular. Zeka, liderlikte {istiin performans gésteren bireylerin, ¢esitli giicliiklerle basg etmelerini kolaylastirir ve
liderlik rollerini etkili bir sekilde yerine getirmelerine destek olur (Ersoy & Avci, 2004). Ayrica liderin bu tiir
zorluklar1 agsmasina ve etkili ¢oziimler bulmasina yardime1 olur (George & Jones, 2011). Ciinkii liderlik, siklikla
karmasik ve belirsiz durumlarla karsilasmay1 gerektirir ve bu tiir durumlarla basa ¢ikarken problem ¢dzme ve
analitik diigiinme becerileri 6nemlidir.

Ozel yetenekli bireylerin liderlik becerileri ve ¢atisma ¢dzme becerileriyle ilgili alan yazin incelendiginde
iki konuyla ilgili ayr1 ayr1 bazi galismalar yapildig1 goriilmektedir. Ozbey-Gokge ve digerleri (2021), zel yetenekli
cocuklarin arkadaglik iliskilerini nasil degerlendirdiklerini anlamak amaciyla 12 6grenciyle goriismeler
gergeklestirmiglerdir. Arastirmalart sonucunda arkadaslik iliskilerine yonelik birliktelik, catigma, yakinlik,
iletisim, yardim, baglilik, giiven, 6zdesim ve sadakat temalaria ulagmislardir. Ogrencilerin genel olarak ¢atigma
durumlarinda arkadaglik iliskilerini slirdiirme odakli olduklar1 goriilmiistir. Akytirek (2020), 6zel yetenekli
ogrencilerin liderlik becerilerine iligkin algilarini belirlemek amaciyla Ankara’da Bilim ve Sanat Merkezlerinde
(BILSEM) 6grenim goren 338 dgrenci ile bir arastirma gerceklestirmistir. Arastirmanin sonucunda, dzel yetenekli
ogrencilerin liderlik becerilerinin yeterli ve iyi diizeyde oldugu sonucuna varilmigtir. Liderlik becerilerinin
cinsiyet, siif, dogum siras1 ve aile gelir durumu gibi degiskenlere gore anlamli bir farklilik gostermedigi ancak
anne egitim durumu, kardes sayisi, BILSEM &zel yetenek alani ve baba egitim durumu gibi degiskenlere gore
anlaml bir farklilik oldugu belirlenmistir. Ataman da (2019) calismasinda, 6-11 yas aras1 6grencilerle yapilan
aragtirma kapsaminda, 6zel yetenekli ve normal gelisim gosteren ¢ocuklarin liderlik 6zelliklerini belirlemeyi
hedeflemistir. Arastirmanin bulgularina gore, 6zel yetenekli 6grencilerin liderlik potansiyelinin, 6zellikle kiz
ogrenciler arasinda, erkek 6grencilere kiyasla daha yiiksek oldugu tespit edilmistir.

Uluslararasi alan yazinda liderlik becerilerine yonelik Ronksley-Pavia ve Neuumann (2022) tarafindan
yapilan aragtirmada, 6zel yetenekli ilkokul ve lise 6grencilerinin ¢evrimi¢i katilimini artirmaya yonelik liderlik
uygulamalar1 incelenmistir. Aragtirmacilar, 6zel yetenekli 6grencilerin dgretmenleri ve ekip liderleriyle yar
yapilandirilmis goriismeler yaparak veri toplamiglardir. Analizler sonucunda, liderlik uygulamalarinin 6grenci
katilimini artirmak ve dgrenme ¢iktilari elde etmek igin ¢evrimigi 6grenme ortamlarinda desteklenmesi gerektigi,
ozel yetenekli Ogrencilerin ilgisini ¢ekmek igin dijital-gevrimigi yeniliklerin desteklenmesi gerektigi ve
egitmenlerin 6zel yeteneklilerin ¢evrimici katilimini tesvik etmesi gerektigi belirlenmistir. Yan ve Berliner (2016)
ise Cin’de baslatilan 6zel yetenekli {iniversite programimin &grenciler lizerindeki etkilerini incelenmislerdir.
Calismada 6grencilerin programin basar1 odakli oldugunu ve asir1 beklentiler yarattigini belirttigi goriilmiistiir.
Ogrenciler, programin igsel gelisimlerine katki saglamadigini ve kisisel hedeflerini desteklemedigini ifade
etmistir. Ayrica programin istikrarsiz egitim hiikiimleri ve kariyer rehberligi gibi konularda sikintilar yasattig
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ortaya ¢ikmistir. Zhbanova ve digerleri (2013) tarafindan yapilan arastirmada, azinlik gruplarindaki erken
cocukluk donemi 6grencilerinin 6zel bir zenginlestirme projesinin etkileri incelenmistir. Programin uygulanmasi
sonucunda, 6grenciler arasinda liderlik yetenekleri gosterenlerin 6zel yetenekli olarak tanimlandig goriilmiistiir.
Ancak programin tiim dgrencilere olumlu etkileri oldugu ve davranig problemlerinde azalma, 6zgiiven artis1 gibi
sonuglar elde edildigi kaydedilmistir.

Ozel yetenekli dgrencilerin akranlarindan farkli 6zellikler tasimalari, dzellikle liderlik alaninda da
akranlarina gore iistiin olabilecekleri (MEB, 2018) ve sosyal duyussal acidan farkli gelisim gosterebilmeleri
(Akarsu & Mutlu, 2017) dikkate alindiginda, bunlar1 etkileyebilecek demografik degiskenlerin ve birbirleriyle
iliskilerinin incelenmesi alan yazina katki sunabilir. Alan yazinda 6zel yetenekli bireylerle ilgili liderlik ve catigma
¢dzme becerileri arasindaki iliskiyi inceleyen bir galismaya rastlanmamustir. Ozel yetenekli 6grencilerin sosyal-
duygusal 6zellikleri liderlige ve catisma ¢oziimiine farkli sekillerde etkileri olabilir. Oregin farkl ilgi alanlar1
veya asiri milkkemmeliyetcilik gibi 6zellikler ¢atigmalara neden olabilir ancak ayni zamanda ¢atisma ¢ozme
becerilerini de gelistirebilir. Bu ¢alisma, bu ¢eliskili durumu g6z 6niinde bulundurarak 6zel yetenekli 6grencilerin
liderlik ve catigma ¢6zme becerilerini ne diizeyde sergiledigini ve nasil iligkilendirilebilecegini incelemeyi
amaclamaktadir. Calisma, ortaokul diizeyindeki 6zel yetenekli 6grencilerin liderlik ve catisma ¢dzme becerilerini
cinsiyete, sinif diizeyine ve kardesi olup olmama durumuna gore incelerken, ayni zamanda bu beceriler arasindaki
iliskiyi de korelasyonel bir bakis acistyla ele almistir. Bu calismanin, ortaokul diizeyinde 6zel yetenekli
ogrencilerle liderlik ve ¢atisma ¢dzme konusunda yapilan arastirmalara katki saglayabilecegi diisiiniilmektedir.
Calismada, 21. ylizy1l becerileri arasinda 6nemli olan liderlik ve ¢atigma ¢dzme becerilerinin 6zel yetenekli
ogrencilerde ne diizeyde oldugunun ortaya konmasi hedeflenmistir. Bu amagla asagidaki sorulara yanit aranmustir.
Ozel yetenekli dgrencilerin;

Catisma ¢6zme becerileri cinsiyet agisindan farklilik géstermekte midir?

Catisma ¢6zme becerileri sinif diizeyine agisindan farklilik gostermekte midir?

Catisma ¢6zme becerileri kardesi olup olmama durumuna agisindan farklilik géstermekte midir?
Liderlik 6zellikleri cinsiyet agisindan farklilik gostermekte midir?

Liderlik 6zellikleri sinif diizeyine agisindan farklilik gostermekte midir?

Liderlik becerileri kardesi olup olmama durumuna agisindan farklilik gostermekte midir?

N o o~ w DN RE

Catisma ¢6zme becerileri ve liderlik 6zellikleri arasindaki iliski var midir?
Yontem

Bu ¢alismada, 6zel yetenekli 6grencilerin ¢atisma ¢zme becerisi ile liderlik 6zellikleri arasindaki iligkiyi
incelemek icin iliskisel tarama modeli kullanilmaktadir. Tliskisel tarama nicel bir arastirma yontemidir. liskisel
tarama, iki veya daha fazla degisken arasindaki birlikte degisim durumunun varligini belirlemeyi hedefleyen bir
aragtirma modelidir (Karasar, 2009). Bu yontem genellikle mevcut bir durumu betimlemek i¢in kullanilir ve iki
veya daha fazla olgiilebilir degisken arasindaki iligskinin derecesini ve varligini belirlemeyi amaglar (Gay vd.,
2012). Bu galismada da liderlik becerileri ile ¢atisma ¢6zme becerileri arasindaki iliskiye ve bu iki degiskenin
cinsiyet, sinif diizeyi, kardes durumu o6zelliklerine gore farklilasip farklilagsmadigina bakilmigtir. Caligma
02.05.2023 tarihli Anadolu Universitesi Sosyal ve beseri Bilimler Bilimsel Arastirma ve Yayin Etigi Kurulu
tarafindan verilen 516611 numaral etik kurul izniyle ger¢eklestirilmistir.

Evren ve Orneklem

Bu calismada, 6zel yetenekli ortaokul dgrencilerinin evrenini belirlemek i¢in kolay ulasilabilir durum
orneklemesi tercih edilmistir. Amagli 6rnekleme ydntemlerinden olan Kolay ulasilabilir durum Grneklemesi,
aragtirmacinin hizli ve pratik bir sekilde 6rneklem olusturmasina olanak taniyan yakin ve erisilebilir durumlari
se¢meyi amaglayan bir yontemdir (Y1ldirim & Simsek, 2021). Bu ¢alismada, 6zel yetenekli ortaokul 6grencilerini
ornekleme dahil etmek icin Ustiin Yetenekliler Egitim Programlar1 (UYEP) kapsaminda yer alan &grencilere
basvurulmustur. UYEP, Anadolu Universitesi biinyesindeki 6zgiin tanilama, miifredat, dgretim, degerlendirme ve
O0gretmen egitimi modellerini igeren bir programdir (Sak, 2011). Program, giiz, bahar ve yaz donemlerinde
uygulanmaktadir. Bu baglamda, UYEP hafta sonu ve yaz enstitiisii programlarina kayitli toplamda 147 6grenci,
caligmanin &rneklemini olusturur. Bu 6grencilerin 70'i UYEP hafta sonu programina, 78'i ise UYEP yaz enstitiisii
ogrencisidir. Calisma grubuna iligkin betimsel degerler Tablo 1'de sunulmustur.
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Tablo 1
Orneklemin Cinsiyet ve Sumif Diizeylerine Gore Dagilimi
Cinsiyet
Sinif diizeyi Erkek Kiz Toplam %
N % Ss N % Ss
5 39 26.53 0.69 15 10.20 0.67 54 36.73
6 33 224 0.62 18 12.24 0.59 51 34.69
7 12 8.16 0.64 9 6.12 0.48 21 14.28
8 14 9.52 0.48 7 4.76 0.55 21 14.28
Toplam 98 66.67 0.60 49 33.33 0.57 147 100

Tablo 1'de goriildiigi gibi orneklemin %66.67'sini 98 erkek ogrenci olustururken, geriye kalan
%33.33'lik kismini ise 49 kiz 6grenci olusturmaktadir. Siif diizeylerine bakildiginda, arastirmaya en fazla
katilimin 54 6grenci ile 5. sinif diizeyinden oldugu goriilmektedir. Bu sayiy1 51 &grenci ile 6. sinif 6grencileri takip
ederken, 7. ve 8. siif diizeyinde ise her birinde 21'er 6grenci bulunmaktadir.

Veri Toplama Araclar

Aragtirma sorularimi yanitlamak i¢in Giirdogan-Bayir ve Giiltekin (2019) tarafindan gelistirilen Catigma
Cozme Becerisi Olgegi ve Roets Liderlik Degerlendirme Olgegi (Roets, 1992’den uyarlayan Emir & Acar, 2012)
kullanilmistir. Bu  6lgekler, caligmanin odaklandigi konular1 degerlendirmek icin kullanilmistir. Ayrica
aragtirmacilar tarafindan gelistirilen demografik bilgi formu da 6grencilere uygulanmistir. Bu form, 6grencilerin
aragtirma siirecinde incelenecek degigkenlerle ilgili bilgileri toplamak amaciyla kullanilmistir.

Catisma Cozme Becerisi Olgegi

Catisma Cozme Becerisi Olgegi, Giirdogan-Bayir ve Giiltekin (2019) tarafindan 4. simf dgrencilerinin
catisma ¢O6zme becerilerini 6lgmek amaciyla gelistirilmis ve bu ¢aligmanin amacina uygunlugu nedeniyle
secilmistir. Olgek, alan yazindaki benzer konulardaki &lgeklerden esinlenilerek olusturulmus ve 10-14 yas
araligindaki cocuklarda catisma ¢dzme becerilerini degerlendirmek {izere tasarlanmustir. Olcek gelistirme
stirecinde AFA sonrasinda 22 maddeden olusan 6lgegin DFA sonrasinda elde edilen uyum iyiligi degerleri kabul
edilebilir diizeydedir. 22 maddeden olusan dlgek dortlii likert tipindedir ve “Uzlagsmaya bagvurma” ile “Siddete
basvurma” olmak iizere iki alt boyuttan olusmaktadir. Olcekten almabilecek en yiiksek puan 88, en diisiik puan
22°dir. Olgegin Alpha katsayis1 0.92 olarak bulunmustur. Bu calismada elde edilen verilerin giivenirligi
Cronbach’s alpha ile degerlendirilmis ve 0.781 olarak yiiksek bir giivenirlik diizeyi elde edilmistir (Ozdamar,
1999).

Roets Liderlik Degerlendirme Olgegi

Roets Liderlik Degerlendirme Olgegi, liderlik becerilerini "kendini degerlendirme” seklinde dlgen tek
boyutlu bir 6lgektir. Roets (1992) tarafindan gelistirilen bu dl¢egin Tiirkiye standardizasyonu Emir ve Acar (2012)
tarafindan gergeklestirilmistir. Olgegin 8-18 yas araligina uygulanabilmesi, bu ¢alismada tercih edilmesinin temel
nedenlerinden biridir. Olgegin orijinal formunda giivenilirlik caligmast test-tekrar test, paralel test, i¢ tutarlik ve
madde analizi yontemleriyle gergeklestirilmistir. Roets Liderlik Degerlendirme Olgegi 26 maddeden olusup ve
besli likert tipindedir. Olcek tek boyuttan olusmakta olup, ters kodlanan maddesi bulunmamaktadir. Olgekten en
diisiik 26, en yiiksek ise 130 puan alinabilmektedir. Olgegin Cronbach Alpha katsayis1 0.91 olarak hesaplanmustir
(Cayirdag & Acar, 2007). Bu c¢alismada elde edilen giivenirlik degeri ise 0.906 bulunmus ve yiiksek diizeyde
giivenilirlik elde edilmistir (Ozdamar, 1999).

Demografik Bilgi Formu

Calisma grubunun demografik bilgilerini toplamak igin arastirmacilar tarafindan bir bilgi formu
gelistirilmistir. Bu form, iki uzmanin goriisiine bagvurularak tasarlanmis ve uzmanlarin 6nerileri dikkate alinarak
son halini almistir. Form, dlgeklerle birlikte ayn1 anda uygulanmis ve katilimeilarin cinsiyet ve sinif diizeyi gibi
demografik bilgilerini icermektedir.

Verilerin Toplanmasi

Veriler 2022-2023 egitim- 6gretim yili bahar dénemi ve yaz programinda UYEP &grencilerinden, yiiz
ylize sekilde arastirmaci tarafindan toplanmigtir. Bahar doneminde hafta sonu programi dersleri sirasinda ve yaz
doneminde yaz dersleri biinyesinde dersleri yiiriiten dgretim elemanlarinin uygun buldugu zamanlarda 6grenciler
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olgek ve formu doldurmuslardir. ilk yazar verileri Anadolu Universitesi Egitim Fakiiltesi dersliklerinde ve yiiz
yiize toplamigtir. Arastirmaci, katilimcilara yonergeleri hem yazili olarak vermis hem de gerektiginde sozli
aciklamalarda bulunmustur. Katilimcilarin dlgekleri doldurmasi yaklasik 15 dakika siirmiistiir.

Verilerin Analizi

Calisma kapsaminda elde edilen verilerin analizine gegilmeden 6nce, hatali veya eksik doldurulan formlar
kontrol edilmis ve eksik doldurulan formlar analiz disinda birakilmigtir (1 kisi). Analiz siirecine baglamadan 6nce
ters kodlanan maddelerle ilgili diizenlemeler yapilmistir. Toplam 147 katilimcinin verilerinden olusan veri setinde,
normallik testi sonucunda carpiklik degerleri ¢atisma ¢dzme i¢in 2.72; liderlik igin -0.15 olarak, basiklik degerleri
ise gatigma ¢6zme igin -1.56; liderlik i¢in -0.48 olarak bulunmustur. Kline (2011) garpiklik degerinin 3’ten biiyiik
oldugunda basiklik degerinin ise 10’dan yiiksek oldugunda soruna isaret edebilecegini ifade etmektedir. Bu
baglamda veriler normal dagilim géstermektedir. Normallik varsayiminin saglanmasi iizerine, analizler parametrik
testlerle devam etmistir (Sen & Yildirim, 2019). Arastirma sorularinin yanitlanmasi i¢in betimsel istatistikler,
cinsiyete gore karsilagtirmalar i¢in t-testi, sinif diizeyine gore karsilagtirmalar i¢in tek yonlit ANOVA testi, kardes
durumuna gore analizler iginse t testi kullanilmigtir. Betimsel analizlerde ortalama puanlarin daha kolay
yorumlanmasi i¢in kesme puanlart hesaplanmistir. Kesme puanlari hesaplanirken (n - m) / r = X formiili
kullanilmistir. Burada n degeri alinacak en yiiksek degeri m en kiiciik degeri ifade ederken r degeri kag diizeyde
kesme yapilmak isteniyorsa onu ifade etmektedir. Daha sonra alinabilecek en kiiciik degere X degeri eklenerek
araliklar belirlenir (Uru & Dirimese, 2024; Zieky vd., 2006). Calismada liderlik ve gatisma ¢6zme becerilerinin
ayni anda analiz edilmesi i¢cin MANOVA testi kosullar1 saglanamamis ve bu nedenle ANOVA tercih edilmistir.
Veri seti regresyon analizi i¢in gereken kosullar1 saglayamamistir. Catisma ¢6zme becerileri ile liderlik becerileri
arasindaki iligki sadece korelasyon analizi kullanilarak incelenmistir.

Bulgular
Catisma Cozme Becerisine iliskin Bulgular

Katilimcilarin gatisma ¢6zme becerilerinin cinsiyet, sinif ve kardesi olup olmamasina gore nasil
farklilastigin1 belirlemek i¢in bagimsiz 6rneklem t testleri ve ANOVA analizleri gerceklestirilmistir. Catisma
¢ozme becerileri Oncelikle cinsiyet acgisindan ele almmistir. Catisma ¢dzme Olgeginde kesme puanlar
hesaplanirken kesme puanit hesaplama formiiliinden (Uru & Dirimese, 2024; Zieky vd., 2006) yararlanilmistir.
Almabilecek en yiiksek deger 4, en kiiciik puan 1’dir. Diizeyler diisiik, orta ve yiiksek olarak belirlenmistir. Buna
bagli olarak 2 ve alt1 degerler diisiik, 2-3 arasi degerler orta ve 3-4 arasi degerler yiiksek kabul edilmistir. Elde
edilen Olgiitlerle ¢atisma ¢6zme becerileri cinsiyete gore degerlendirildiginde kiz ve erkek dgrencilerin dlgegin
tamaminda ve alt boyutlarinda siddete bagvurma da dahil olmak iizere yiiksek puan aldiklar1 goriilmektedir.
Ogrencilerin cinsiyetlerine gore catisma ¢dzme becerilerinin karsilastirilmasina iliskin t testi sonuglari ise Tablo
2’de yer almaktadir.

Tablo 2

Catisma Cozme Becerilerinin Cinsiyete Gore Incelenmesi

Olgek ve boyutlar Cinsiyet n x ss t sd p
Catisma ¢6zme becerileri 6lgegi EIr<k1§k gg :33;; 832 1.342 104.259 .182
Uzlagmaya bagvurma boyutu EIr<klezzk gg g% 8%2 2.082 144 .039
Siddete bagvurma boyutu Elr(k‘gk gg ggg 822 0.4 96.95  .965

Tablo 2°de, 6zel yetenekli 6grencilerin ¢atigsma ¢ézme becerilerinin cinsiyetlerine gore farkliliklarinin
anlamlilik diizeyini belirlemek icin yapilan t-testi sonuglart gosterilmistir. Bu analize gore, catisma ¢ozme
becerileri agisindan cinsiyetler arasinda anlamli bir fark olmadigi (p > .05) belirlenmistir. Catisma ¢ézme
becerilerini olusturan alt boyutlardan biri olan "uzlasmaya bagvurma" boyutunda ise anlamli bir fark oldugu (p <
.05) gozlemlenmistir. Ozel yetenekli kiz 6grencilerin, erkek dgrencilere gore uzlasmaya basvurma puanlarmin
daha yiiksek oldugu tespit edilmigtir. Ayrica "siddete bagvurma" boyutunda cinsiyetler arasinda anlaml bir fark
bulunmamigtir (p > .05).

Ozel yetenekli 6grencilerinin gatisma ¢dzme becerileri diizeylerinin smif diizeylerine gore ortalama
degerleri incelendiginde en yliksek ortalama 5. siniflarda (x = 3.77), en diisiik degerin ise 8. smiflarda oldugu
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goriilmistiir (x = 3.69). Sinif diizeyi baglaminda gatisma ¢dzme becerileri degerleri incelendiginde biitiin siniflarin
yiiksek diizeyde oldugu goriilmektedir. Olgegin alt boyutlari incelendiginde Uzlasmaya Basvurma boyutunda en
yiiksek degerin 5. siniflarda (x = 3.81) oldugu en diisiik degerin ise 6. siniflarda (¥ = 3.75) oldugu goriilmektedir.
Degerler incelendiginde biitiin sinif diizeylerinde Uzlagmaya Basvurma becerilerinin 6lgege gore yiiksek oldugu
ifade edilebilir. Olgegin diger bir boyutu Siddete Bagvurma boyutu incelendiginde en yiiksek degerin 5. simiflarda
(* = 3.69) oldugu, en diisiik degerin ise 8. siniflarda (¥ = 3.56) oldugu goériilmektedir. Degerlere gore biitiin simif
diizeylerinde siddete basvurma diizeyinin yiiksek oldugu sdylenebilir. Ozel yetenekli 6grencilerin catisma ¢dzme
becerileri diizeylerinin sinif diizeylerine gore farkliliklarnin anlamlilik gosterip gostermedigini belirlemek
amaciyla ANOVA testi uygulanmistir. Tiim gruplar ve alt gruplar i¢in normal dagilim saglandigr i¢in ANOVA
testi kullanilmigtir. Bulgular Tablo 3'te sunulmustur. Tablo 3’te goriildigii lizere ¢alisma kapsaminda 5., 6., 7. ve
8. sinif diizeylerinde 6zel yetenekli dgrencilere ulasilmistir. Catisma ¢ézme becerileri 6lgeginde ve ayrica alt
boyutlarinda da sinif diizeyinde anlamli bir fark (p > .05) olmadig1 goriilmiistiir.

Tablo 3

Catisma Cozme Becerilerinden Elde Edilen Puanlarin Simif Diizeyine Gore Incelenmesi

Olgek ve boyutlari Kareler toplami sd Kareler ortalamasi F P
Gruplar arast 61.179 3 20.393 .665  .575
Catigma ¢ozme becerileri 6l¢egi Gruplar igi 4384.057 143 30.658
Toplam 4445.236 146
Gruplar arasi 1734.387 3 8.075 .702 .552
Uzlagmaya bagvurma boyutu Gruplar igi 1644.637 143 11.501
Toplam 1668.862 146
Gruplar arasi 16.046 3 5.349 .610 .610
Siddete bagvurma boyutu Gruplar igi 1254.07 143 8.770
Toplam 1270.116 146

Catisma ¢ozme becerileri ve alt 6l¢ek puan ortalamalari incelendiginde 6zel yetenekli dgrencilerin
kardeslerinin olup olmamasina durumuna gore ortalama degerleri 3 ve 4 arasindadir. Bu nedenler belirlenen kesme
puanlara gore kardesi olsa da olmasa da ¢atisma ¢dzme becerileri, uzlasmaya bagvurma ve siddete bagvurma
diizeylerinin yiiksek oldugu ifade edilebilir. Ozel yetenekli 6grencilerin catisma ¢dzme becerilerinin kardes gore
degisip degismedigini belirlemek i¢in bagimsiz 6rneklem t testi yapilmigtir. Analiz sonuglari Tablo 4’te
goriilmektedir.

Tablo 4
Katilimcilarin Catisma Cozme Becerilerinin Kardesi Olup Olmamasina Gore Incelenmesi
Olgek boyutlar Kardes n x SS t sd p
Catisma ¢ozme becerileri 6lgegi \\(/(;lr( g? g;g 8;; 576 145 .565
Uzlagmaya bagvurma boyutu \\(/(;lr( g? :33;; 833 -505 145 .615
. Yok 56 3.73 0.31
Siddete bagvurma boyutu vVar 91 362 0.40 1.670 145 .097

Tablo 4’te gorildiigii gibi 6zel yetenekli 6grencilerin gatisma ¢6zme becerileri ve alt boyutlardaki
becerilerin kardes sahibi olup olmama durumuna gore farklilasmamaktadir. Ortalama degerlerin biitiin beceri
gruplarinda birbirine yakin degerler aldig1 da goriilmektedir.

Liderlik Becerisine iliskin Bulgular

Katilimeilarin liderlik becerilerinin cinsiyet, sinif ve tek cocuk olup olmamasina gore nasil farklilagtigini
belirlemek i¢in bagimsiz 6rneklem t testi ve ANOVA analizleri kullanilmigtir. Liderlik 6zellikleri ilk etapta
cinsiyet agisindan incelenmistir. Roets Liderlik Degerlendirme Olgegi kesme puanlar1 hesaplanirken kesme puant
hesaplama formiiliinden (Zieky vd., 2006) yararlanilmistir. Aliabilecek en yiiksek deger 5, en kiigiik puan 1°dir.
Diizeyler disiik, orta ve yiiksek olarak belirlenecektir. Buna bagli olarak 2.33 ve alt1 degerler diisiik, 2.34-3.66
arasi degerler orta ve 3.67-5 arasi1 degerler yiiksek kabul edilmistir. Buna goére liderlik becerileri kiz ve erkek
Ogrencilerin yiiksek puan aldiklar1 gériilmektedir. Tablo 5°te, 6zel yetenekli 6grencilerin liderlik 6zelliklerinin
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cinsiyete gore anlamli bir fark gosterdigi belirlenmistir (p < .05). Liderlik 6zellikleri, 6zel yetenekli kiz 6grenciler
lehine anlamli bir sekilde daha yiiksek bulunmustur.

Tablo 5
Liderlik Ozelliklerinin Cinsiyete Gére Incelenmesi
Olgek Cinsiyet n x SS t Sd p
Coe P Kiz 48 4.24 0.49
Roets liderlik degerlendirme dlgegi Erkek 08 402 055 2380 114 0.019

Ozel yetenekli 6grencilerinin liderlik becerileri sinif diizeylerine gore ortalama degerleri incelendiginde
en yiiksek ortalama 6. siniflarda (¥ = 4.19), en diisiik ortalama deger ise 7. smiflarda goériilmistir (X = 3.82). Sinf
diizeyi baglaminda liderlik becerileri degerleri incelendiginde biitin siniflarin yiiksek diizeyde oldugu
goriilmektedir. Ozel yetenekli 6grencilerin liderlik diizeylerinin sinif diizeylerine gére degisip degismediginin
belirlenmesi amaciyla tek yonlii ANOVA uygulanmistir. Tiim 6rneklemde ve alt gruplarda normal dagilim
saglandig1 igin ANOVA yapilmistir. Analiz sonuglar1 Tablo 6’da goriilmektedir.

Tablo 6
Liderlik Ozelliklerinden Elde Edilen Puanlarin Sumf Diizeyine Gére Incelenmesi

Olgek Kareler toplami Sd Kareler ortalamasi F p
Gruplar arasi 1734.387 3 578.129
Roets liderlik degerlendirme Gruplar ici 27694.711 143 193.669 2985 .033
Toplam 29429.098 146

Tablo 6’da goriildiigii gibi 6zel yetenekli 6grencilerin liderlik beceri diizeyleri sinif diizeyine gore anlamli
fark gostermektedir (p <.05). Bu farkin kaynagini belirlemek i¢in izleme testleri gerg¢eklestirilmistir. Varyanslarin
esdes dagildigi veri setinde (p = .058 > .05), veri dagiliminin birbirine yakin olmadigi durumlarda, anlamli farklilik
icin kullanilan izleme testi olarak Gabriel kullanilmistir (Gabriel, 1978) (bk. Tablo 7).

Tablo 7

Gabriel Izleme Testine Ait Sonuclar

Smif Smif p

.99
10
.60
.99
.04
.38
.10
.04
.97
.60
.38
97

(o2}

Gabriel

~N O 01|00 O U1|00 N U1|00

Izleme testi analizleri incelenirken Bonferonni diizeltmesi yapilarak anlamlilik degeri 4 gruplu bir analiz
olmasi nedeniyle .0125 olarak belirlenmis ve 1. tip hatadan kaginilmasi amaglanmistir (Huck, 2012). Diizeltme
isleminin sonucunda siniflar arasinda anlamli bir fark olmadigi goriilmektedir.

Roets Liderlik Degerlendirme Olgegi’nden elde edilen puan ortalamalar incelendiginde 6zel yetenekli
Ogrencilerin kardeslerinin olup olmamasina durumuna goére ortalama degerleri 4 ve 5 arasindadir. Bu nedenle
belirlenen kesme puanlarina gore kardesi olsa da olmasa da liderlik becerilerinin yiiksek oldugu ifade edilebilir.
Son olarak katilimcilarin liderlik becerileri kardesleri olup olmamasi durumuna gére de incelenmis ve analiz
sonuglar1 Tablo 8’de paylagilmistir.

Tablo 8
Katilimeilarin Liderlik Becerilerinin Kardesi Olup Olmamasina Gére Incelenmesi
Olgek Kardes n X SS t sd p
S . . O Yok 56 412 0.54
Roets liderlik degerlendirme 6lgegi var 91 407 055 546 145 0.586
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Tablo 8’de goriildiigii gibi 6zel yetenekli 6grencilerin kardeslerinin olup olmamasi liderlik beceri
diizeyleri tizerinde anlamli bir fark olugturmamaktadir (p = .58 > .05). Ortalamalarin da birbirine oldukga yakin
degerler oldugu gortilmektedir.

Catisma Cozme Becerisi ile Liderlik Becerisinin iligkisine iliskin Bulgular

Katilimeilarin catisma ¢dzme becerileri ve liderlik becerileri arasindaki iliski korelasyon degerleri analiz
edilerek incelenmistir. Elde edilen bulgular Tablo 9°da verilmistir.

Tablo 9
Ozel Yetenekli Ogrencilerin Catisma Cozme Becerileri ile Liderlik Diizeyleri Arasindaki Korelasyon Degerleri
Olgekler CCB RLD UB SB
Catigma ¢ozme becerileri 1
Roets liderlik degerlendirme 0.378" 1"
Uzlasma bagvurma 0.889" 0.456" 1
Siddete bagvurma 0.851" 0.185™ 0.517" 1

"p<.05; "p<.0L
Not: CCB = ¢atisma ¢6zme becerileri; RLD = Roets liderlik degerlendirme; SB = siddete bagvurma, UB = uzlagma bagvurma.

Analizler sonucunda elde edilen degerler, 6zel yetenekli 6grencilerin ¢atisma ¢dzme becerileri ile liderlik
ozellikleri arasinda anlamli (p < .05), pozitif ve orta diizeyde (r = 0.378) bir korelasyon oldugunu gdstermektedir
(Cokluk vd., 2012). Alt boyutlarin da degerlendirmeye alindig1 analizde, Roets Liderlik Degerlendirme Olgegi’nin
catisma ¢6zme becerileri alt boyutu olan uzlagsmaya bagvurma boyutuyla en yiiksek (r = 0.456) iliskiye sahip
oldugu goriilmektedir.

Tartisma

Bu calismada o6zel yetenekli 6grencilerin liderlik ve catisma ¢ézme becerileri gesitli demografik
degiskenlere gore incelenmistir. Catisma Cézme Becerileri Olgeginden alinan puanlarda erkek ve kiz 6grenciler
arasinda anlamli bir farklilik belirlenmemistir. Benzer sekilde Tapan (2006) tarafindan yiiriitiillen Barig Egitimi
Program1’nin ¢atigma ¢6zme becerilerine etkisini inceleyen yiiksek lisans tezinde de cinsiyetler arasinda anlamh
bir fark belirlenmemistir. Deney ve kontrol gruplarindaki kiz ve erkek 6grenciler arasinda catisma ¢ozme egilimleri
arasinda anlamli bir fark bulunmamistir. Benzer sekilde, Latipun ve digerleri (2012) lise dgrencileriyle yiiriitiilen
bir calismada da bu sonug desteklenmistir. ilgili calisma erkek ve kiz lise 6grencilerinin catisma ¢dzme stratejileri
acisindan anlaml bir farklilik olmadigini géstermektedir. Toplam puanlarda farklilik gézlenmemesinin bir diger
nedeni, ¢caligmaya katilan 6grencilerin benzer kiiltiirel arka planlara sahip olmalari olabilir.

Catisma Cozme Becerileri Olgeginin uzlasmaya basvurma alt boyutunda, kiz &grencilerin erkek
ogrencilere gore daha fazla uzlasmaya bagvurdugu belirlenmistir. Bu bulgu, Yavuzer ve digerleri (2013) yaptigi
bir ¢alismada da desteklenmistir; kizlarin erkeklere gore daha fazla problem ¢oziicii davranislar sergiledigi ortaya
konmustur. Benzer sekilde, Ayas ve digerleri (2010) bir ¢aligmasinda da erkek dgrencilerin kiz 6grencilerine gére
daha az isbirlik¢i davraniglara bagvurdugu goriilmiistiir. Latipun ve digerleri (2012) ¢alismasinda da benzer bir
sonug elde edilmis; erkek ve kiz ergenler arasinda uzlasmaci davranis puanlarinda anlamli bir fark tespit edilmistir.
Bu durum kiz ve erkek dogasiyla da uyumludur. Kenny ve digerleri (2005) belirttigi gibi kiz ve erkeklerin farkli
bir dogas1 vardir. Kizlarda arkadaglik iligkileri dnemliyken erkeklerde bu duruma yonelik duygular azalmaya
baslayabilir. Ayrica hemcinsler arasinda yaganan ¢atigmalarda kizlar duygusal nedenlerden dolayi erkeklere gore
daha fazla etkilenebilmektedir. Gergeklestirilen arastirmada cinsiyetler arasinda kiz 6grencilerin uzlasma puanlari
anlamli bir sekilde erkek 6grencilerden daha yiiksektir.

Catisma Cozme Becerileri 6lgegi ve alt boyutlarindan elde edilen puanlarin analizi sonucunda, ¢atisma
¢Ozme becerileri ile sinif diizeyi arasinda anlamli bir fark bulunmamistir. Bu sonug, Rehber ve Atici’nin (2009)
ortaokul ogrencilerinin empatik egilim diizeylerine gore catigma ¢6zme davraniglarini inceledigi bir ¢aligmayla
uyumludur. Siniflar arasinda anlamli bir farklilik diizeyinin olmamasmin nedeni 6grencilerin ayn1 geligim
donemlerinde yani ergenligin ilk dénemlerinde olmasi olabilir. Ayrica biyolojik gelisimin yaninda benzer bilis
diizeylerinde olmalar1 da siniflar arasinda farklilik olmamasini etkilemis olabilir.

Calismada 6zel yetenekli 6grencilerin kardeslerinin olup olmamasinin ¢atisma ¢oziimii becerilerine etkisi
incelenmistir. Kardesi olan bir birey kardesiyle olumlu paylagimlarda bulunabilecegi gibi karsilagarak gatigsma
veya rekabet durumlariyla basa ¢ikmak zorunda da kalabilir (Buist vd., 2013). Ornegin Grenier (1985), 6zel
yetenekli olan ve olmayan kardesler arasinda rekabet yasanabilecegini ve sonrasinda kardesler arasindaki
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iligkilerin olumsuz etkilenebilecegini belirtmistir. Tucker ve Finkelhor, (2017) o6zel yetenekli bireylerin
kardesleriyle catisma yasadiklar1 durumlarin daha cok ailelerinden destek alamadiklart durumlarda yasandigini
belirtmislerdir. Bu calismada 6zel yetenekli 6grencilerin kardeslerinin olup olmamasi durumu ¢atigma ¢dzme
becerileri tizerinde fark yaratmamistir. Bunun bir nedeni giincel ¢caligmadaki 6grenci ailelerinin kardesler arasinda
dengeli bir yaklasim benimsemesi olabilir. Ayrica kardes siralamasinda biiyiik veya kii¢iik kardes olmak ¢atisma
¢Oziimiine yaklagimlarda degisim yaratabilir; ilerleyen ¢aligmalarda kardes siras1 da dikkate almabilir.

Ozel yetenekli 6grencilerin cinsiyetleri, smif diizeyleri ve kardes durumlar1 degiskenleri agisindan
incelenmis ve sonuglar tartigilmistir. Bunlara ek olarak 6grencilerin dlgekten aldiklari gatigma ¢ozme beceri
puanlart her alt grupta yiiksek diizeyde bulunmustur. Bu durum g¢alismanin ¢ikis noktasinda 6zel yetenekli
ogrencilerin farkli sosyal-duygusal gelisim gosterebilmelerinin, farkli karakteristik 6zellikleri olmasinin ¢atigma
¢ozlimiine olumsuzdan daha ¢ok olumlu bir katkisi olabilecegini diisiindiirebilir. Konuyla ilgili olarak Kogdas
(2020) duygusal zeka boyutunu ele almis ve duygusal zeka diizeyi ile catisma ¢6zme diizeyi arasinda pozitif yonde
anlamli bir iligski oldugunu belirtmistir.

Aragtirmada 6zel yetenekli 6grencilerin liderlik 6zellikleri cinsiyet degiskenine gore incelendiginde,
liderlik 6zelliklerinin 6zel yetenekli kiz dgrencilerin lehine anlamli diizeyde yiiksek oldugu goriilmektedir. Bu
bulgular, Ataman'in (2019) ¢alismasi ve Emir ve Acar'in (2012) ¢alismasi ile desteklenmektedir. Caligmadaki
sonuglar, 21. yiizy1l becerilerinin liderlik kapsaminda ele alinmasi ve kadinlara atfedilen 6zelliklerin liderlik
yetenekleriyle iligkilendirilmesiyle agiklanabilir. Orneklemin kiz 6grencilerden olusmasinin, dzellikle UYEP gibi
secici bir programa basvurmus olan Ogrencilerin liderlik &zelliklerini yansittig: diisiiniilmektedir. UYEP'e
basvuran kiz Ogrencilerin zaten girisimei ve liderlik potansiyeli yiiksek olabilecegi, bu nedenle liderlik
ozelliklerinin kiz 6grenciler lehine yiiksek bulunabilecegi 6ne siiriilmektedir. Ancak diger ¢alismalardan elde
edilen bulgularla bu sonuglar ¢elismektedir. Sikicikoglu (2019) ve Tapsin'in (2019) caligmalarinda liderlik
ozelliklerinin cinsiyete gore farklilasmadig1 goriilmiistiir. Sinif diizeyi de liderlik 6zellikleri lizerinde etkili olabilir.
Roets Liderlik Degerlendirme Olgegi'nden elde edilen bulgular, farkli simf diizeyleri arasinda liderlik
ozelliklerinde anlamli farkliliklar oldugunu gostermektedir. Semiz'in (2011) calismasi da bu bulguyu
desteklemektedir. Tapsin'in (2019) calismasinda ise bu farklilik bulunmamigtir. Bu farkli sonuglarin nedeni, farkl
orneklem gruplart ve demografik 6zellikler olabilir. Calismadaki liderlik degiskeni katilimcilarin kardesi olup
olmamas1 durumuna gére de incelenmistir. Ozel yetenekli bireyler, bildiklerini paylasma amaciyla belli konularda
kardeslerine rehberlik edebilecegi gibi, 6zellikle yasga biiyiik kardeslerinden bir seyler 6grenmeye de agik
olabilirler (David vd., 2009). Bu durum liderlik etme becerilerini olumlu etkileyebilir. Bu aragtirmada 6zel
yetenekli 6grencilerin kardeslerinin olup olmamasi durumu liderlik becerileri {izerinde bir fark olusturmamistir.
Bunun bir nedeni Tiirk toplumundaki hiyerarsik yap1 ve ailelerde daha ebeveynlere liderlik rolii diigmesi (Canbolat
vd., 2010) ile kardes durumundan bagimsiz bir sonu¢ olusmasi olabilir. Ayrica Stodgill’in (1974) belirttigi gibi
liderlik gorev tamamlama motivasyonu ve 6zgiinliik gibi 6zellikleri gerektirmektedir. Bahsedilen bu 6zellikler
ayn1 zamanda 6zel yetenekli d6grencilerinde 6zellikleri arasinda belirtilmektedir (Hodge & Kemp, 2000). Ancak
kardes sayisi, sirasi, diger kardeslerin de 6zel yetenekli olup olmamasi gibi durumlar1 da ele alan galigmalar
yapilirsa daha kapsayici sonuglara ulagilabilir.

Katilimeilarin liderlik becerileri cinsiyetleri, sinif diizeyleri ve kardes durumlari agisindan incelenmis
liderlik 6lgek puanlari her alt grupta yiiksek diizeyde bulunmustur. Konuyla ilgili olarak Emir ve Acar (2012) zeka
diizeyi ve liderlik becerileri arasinda anmali ve olumlu bir iliski oldugunu belirtmislerdir. Ozel yetenekli
ogrencilerin zeka diizeyleri, farkli karakteristik 6zellikleri liderlik becerilerini olumlu etkiliyor olabilir.

Aragtirma sonuglarina gore, 6zel yetenekli 6grenciler arasinda ¢atisma ¢ézme becerileri ile liderlik
Ozellikleri arasinda orta diizeyde, pozitif ve anlamli bir iliski oldugu bulunmustur. Bu iligkinin dogrudan
desteklendigi ya da aksini gosteren bir ¢aligmaya bu ¢alisma kapsaminda ulasgilamamistir, ancak alan yazinda bu
iligkiyi destekleyen calismalar bulunmaktadir. Dakhlallah ve Ahmad'in (2022) c¢alismalarinda, 6zel yetenekli
ogrencilerin sosyal-duygusal dzellikleri ele alinmis ve liderlik ile ¢atigma ¢6zme becerilerine atifta bulunan sosyal
cevreye karst duyarlilik, is birligi ve sosyal iliskileri siirdiirmeye yonelik eylemlilik gibi 6zelliklerin yer aldigi
belirtilmektedir. Ayrica 6zel yetenekli 6grencilerin gatigma ¢dzme becerilerinin ortalamanin {izerinde oldugu ve
liderlik &zelliklerine sahip olduklarina dair bulgulara da atifta bulunulmustur. Oztiirk-Ciftci ve Erkanli (2020)
liderlik ve ¢atisma ¢ézme lizerine yapilan ¢aligmalarda, ¢esitli liderlik yonelimlerinin ¢atigma ¢dzme iizerindeki
etkilerini ortaya koymuslardir. Bu da liderlik 6zellikleri ile ¢atisma ¢dzme becerileri arasindaki iligkiyi destekleyen
bulgulara bir drnek teskil etmektedir. Calismada ayrica cinsiyet ve sinif diizeyi degiskenlerinin liderlik 6zellikleri
ve catigma ¢Ozme becerileri iizerindeki etkisi incelenmistir. Cinsiyet analizlerinde, kiz 6grencilerin liderlik
ozellikleri agisindan avantajli oldugu ve ¢atisma ¢dzme becerilerinde ise daha uzlasmaci davrandiklari sonucuna
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ulagilmistir. Sinif diizeyi analizlerinde ise liderlik 6zellikleri iizerinde sinif diizeyinin belirleyici rol oynadigi,
ancak catigma ¢dzme becerileri {izerinde belirleyici bir rolii olmadig1 bulunmustur. Sonug olarak, 6zel yetenekli
ogrenciler arasinda liderlik 6zellikleri ile catisma ¢dzme becerileri arasinda anlamli bir iliski oldugu ve mevcut
iliskinin cinsiyet ve sinif diizeyi degigkenleriyle de iliskilendirilebilecegi bulgular1 elde edilmistir. Bu sonuglar,
ozel yetenekli 6grencilerin liderlik ve ¢atigma ¢6zme becerilerinin birbirini etkileyen ve destekleyen 6zellikler
icerdigini gostermektedir. Bu durumun nedenlerinden biri de 6zel yetenekli 6grencilerde goriilebilen giiclii dil
gelisimi, etkili strateji kullanimi (Davis & Rimm, 2014); arabuluculuk becerisi, objektif karar verme (Bildiren,
2018) gibi oOzelliklerin hem ¢atisma ¢oziimiinde hem de liderlik becerilerinde olumlu katki saglayabilecek
karakteristik 6zelliklerin varlig1 olabilir.

[lerleyen arastirmalarda liderlik ve gatisma ¢dozme becerileri arasindaki iliskiyi daha detayli incelemek
icin daha biiyiik Orneklemlerle calisilarak yordayict analizler kullanilabilir. Catisma ¢6zme ve liderlik
becerilerinde etkili olabilecek iletisim becerileri gibi degiskenler araci degisken olarak yapilacak aragtirmalara
dahil edilebilir. Daha biiyiik 6rnekleme her siif diizeyinde, farkli kardes sayisi-sirasi-cinsiyeti gibi gesitlilik iceren
daha fazla katilimci ile ulagilabilen yeni ¢aligmalar desenlenmesi daha derinlemesine ¢ikarimlar yapmaya katki
saglayabilir. Catisma ¢ozme ve liderlik becerilerinin desteklenmesi ve gelistirilmesi adina o6zel yetenekli
ogrencilerin kendilerinin yan1 sira aileleri ve 6gretmenleri gibi farkli paydaslarin da dahil edildigi uygulamali
caligmalar gerceklestirilebilir. Potansiyel liderler olabilecek 6zel yetenekli 6grencilerin, kendileri veya liderlik
ettikleri ekip icerisinde c¢esitli catigmalar1 ¢6zme sorumluluklar: olabilir. Bu nedenle bu potansiyellerini fark
edebilecekleri ve olumlu yénde destekleyebilecekleri egitim uygulamalar1 da yararli olabilir. Ornegin bir
programda egitim alan 6zel yetenekli 6grencilere zenginlestirme etkinlikleri kapsaminda bu tiir uygulamalar
yapilabilir.

Yazarlarin Katki Diizeyleri

Birinci yazar, kuramsal yapi, yontem, analiz, bulgularin gorsellestirilmesi ve raporlama konularinda
katkida bulunurken; ikinci yazar, kuramsal yapi, yontem, analiz, bulgularin gorsellestirilmesi ve raporlama-
diizenleme asamalarinda gorev almustir. Uciincii yazar ise analiz, bulgularin gérsellestirilmesi ve raporlama-
diizenleme siireclerine katki saglamistir.
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Abstract

Introduction: Despite the inclusion of leadership skills in the Marland Report, which addresses the characteristics
of gifted individuals and their education, there are very few studies, which remained under-researched. Similarly,
studies on the conflict resolution skills of gifted individuals, who may show different developmental trajectories
in empathy, problem-solving, and conflict resolution compared to their peers, are also scarce. This study, which
addresses leadership and conflict resolution skills as part of 21st-century competencies, can provide valuable
insights into the status of these skills among gifted individuals.

Method: This study aims to examine the level of conflict resolution skills and leadership characteristics of gifted
students and the impact of demographic variables that may affect these two skills. Thus, the relational survey
model, a quantitative research method, was employed. The leadership skills and conflict resolution skills of the
students were analyzed according to grade level, gender, and the presence of siblings. Additionally, the relationship
between the two skills was examined through correlation analysis. Convenient sampling, one of the purposeful
sampling methods, was used, and the present study was conducted with 147 gifted middle school students.

Findings: The findings obtained in this study showed that gifted students scored high on both conflict resolution
skills and leadership characteristics, and there was a positive and moderate relationship between these two skills.
The students’ conflict resolution and leadership skills did not vary by grade level. While leadership skills did not
differ by gender, a significant difference was found in favor of female students in the "seeking compromise" sub-
dimension of conflict resolution skills (p < .05). When examined according to whether the participants had siblings,
no statistically significant difference was found in either leadership skills or conflict resolution and its sub-
dimensions.

Discussion: One possible reason for female students scoring higher in the seeking compromise sub-dimension of
the conflict resolution scale could be that female students tend to resolve issues more constructively and
collaboratively. Male students may tend to solve conflicts with different solutions.
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AN EXAMINATION OF CONFLICT RESOLUTION SKILLS AND LEADERSHIP CHARACTERISTICS OF 388
GIFTED STUDENTS

Introduction

When examining the literature on gifted individuals, there are both common characteristics attributed to
these individuals and features specific to the culture or the domain in which the talent is observed. Traits, such as
problem-solving, early language development, and reasoning abilities are commonly expressed in various sources
(Baldwin, 2002; Dakhlallah & Ahmad, 2022; Davis & Rimm, 2014; Giir, 2017; Ngara & Parath, 2004; Silverman,
1994). Human values, such as honesty and virtue, as well as social skills and relational attributes, are emphasized
more in Eastern cultures, whereas creativity, critical thinking, and success in the positive sciences are often
highlighted in Western cultures as some of the culturally specific characteristics attributed to gifted individuals
(Demirel & Sak, 2011). Although the attributes assigned to giftedness may vary across different societies, they are
generally related to the qualities of individuals who lead those societies. This phenomenon may be due to the
experiences of society and the perceptions of individuals who possess leadership qualities or are perceived as
leaders. For example, individuals who demonstrate heroism in war, scientists who cure diseases, names that
influence the economy, or pioneers in various fields can be considered examples. These individuals can be
designated as leaders because a leader must possess superior qualities compared to their peers to guide the ideas
they advocate, the group they belong to, or society at large (Colakoglu, 2005). Ozbay and Palanci (2011) describe
these qualities as intelligence, language skills, assertiveness, reliability, wisdom, and having positive perceptions
about oneself. Alongside positive traits, leaders may also possess negative characteristics. Loneliness,
perfectionism, interpersonal discord, and high stress levels can be listed among the negative traits.

Certain attributes of gifted individuals can contribute to leadership skills. For example, gifted individuals
may have problem-solving and conflict resolution skills that enable them to establish cause-and-effect
relationships (Betts & Neihart, 1985). Such attributes can also aid a leader in problem-solving processes. In
addition to communication skills like self-expression, the use of "I" statements, and active listening (Aydin, 2017),
cognitive abilities, such as early language development, rapid problem-solving, effective strategy use, and
analytical thinking (Davis & Rimm, 2014) as well as mediation skills and objective decision-making based on
logic (Bildiren, 2018) can contribute to both conflict resolution and leadership abilities. For instance, a leader who
can effectively express themselves to team members, listen to them when necessary, and communicate efficiently
with the team can foster a harmonious team dynamic that aligns with the leader’s decisions. Leaders who are adept
at communication can be persuasive with team members and succeed in crisis management, especially in resolving
crises (Candz & Ondogan, 2015).

A review of the literature reveals that the concepts of leadership and conflict resolution frequently appear
in an organizational context (Jit et al., 2016; Maranga & Sampayo, 2015; Oztiirk-Cift¢i & Erkanli, 2020). There is
a belief that the adept management of workplace disagreements by individuals with leadership qualities can lead
to progress. However, leadership and conflict resolution skills should not be confined solely to professional life.
In the context of 21st-century skills, such as entrepreneurship, flexibility, productivity, creativity, and problem-
solving (Uyar & Cigek, 2021), both leadership and conflict resolution skills are generally essential in our era
(Elekoglu & Demirdag, 2020; Ministry of Education [MNE], 2023). These skills, which are crucial for all
individuals, gain additional importance for gifted students, as they have the potential to be future leaders and may
need to resolve conflicts within the teams they lead

Conflict and Conflict Resolution

According to Droisy and Gaundron (2003), conflict simply expresses a disagreement or opposition
between at least two parties. Bodine et al. (2002) describe it as a discord that arises when individuals with differing
value systems perceive a threat to their values. To resolve the experienced disagreements and discord, the parties
will adopt attitudes and behaviors aimed at resolution. Various approaches can be employed in this process. A
strong desire to win often leads to violence to resolve conflicts (Deutsch, 1992). The choice between destructive
methods involving violence and constructive approaches aimed at compromise in conflict resolution depends on
factors, such as an individual's lifelong acquired personality traits, experiences, and family background (Hamilton
& Tayfo, 2012). Despite the varying responses based on past experiences, it is essential for the parties to strive for
cooperative and constructive solutions to the conflict (Tiirniiklii, 2005). The fundamental approaches individuals
take to resolve conflicts are based on cooperative and competitive strategies (Deutsch, 1949). Cooperative efforts
tend to seek beneficial outcomes for all parties involved in the conflict (Johnson & Johnson, 1995). In contrast to
cooperative efforts, the competitive approach uses pressure as a tool to persuade, damaging relationships and
leading to negative emotions, such as distrust, frustration, and anger (Kohn, 1992). The outcome of competitive
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efforts often results in one party winning and the other losing. This type of approach responds only to the goals
and desires of one party (Hocker & Wilmot, 2016).

Leadership

Leadership is the process by which a leader influences a group to achieve a common goal (Stogdill, 1950).
Defining leadership as a process involves understanding the interactive structure between the leader and followers
(Northouse, 2016). These definitions highlight that common goals, interactions, and followers are fundamental
components of leadership. The presence of common goals increases harmony between the leader and group
members while reducing the likelihood of the leader engaging in coercive or unethical behavior (Rost, 1991).
Interaction signifies that a leader influences the group and is simultaneously influenced by them (Northouse, 2016).
Leadership traits and skills vary widely and can have different priorities across different age groups. As stated by
Goethals et al. (2004), these traits include intelligence, self-awareness, self-regulation, motivation, empathy,
business acumen, a holistic approach, the ability to delegate, vision, communication skills, social awareness, self-
confidence, adaptability to change, coordination, and courage. Additionally, leadership is characterized by a strong
sense of responsibility and motivation to complete tasks, vitality, adventurousness, originality, and a readiness to
accept outcomes (Stogdill, 1974). When considering leadership qualities in students, Cansoy et al. (2012) indicate
that students predominantly exhibit leadership qualities in skills, knowledge, and abilities. Adolescent students
typically possess leadership traits like teamwork, reliability, self-confidence, problem-solving, responsibility, and
persuasiveness. Tiiysiiz (2007), in his research on student leadership, emphasizes that leadership qualities form the
basis for student leadership. These qualities generally include leadership knowledge, problem-solving skills,
decision-making, understanding of group dynamics, active involvement in development, responsibility, goal
orientation, proficiency in written communication, and advanced verbal communication skills. Sternberg (2007)
identifies wisdom, intelligence, and creativity as the three fundamental components of leadership. These three
traits contribute to a leader’s ability to successfully fulfill leadership roles and play an important role in the
leadership process. Bryman (1992) underscores the importance of intelligence in leaders. Intelligence facilitates
individuals who perform exceptionally in leadership to cope with various challenges and supports them in
effectively fulfilling their leadership roles (Ersoy & Avci, 2004). It also helps the leader overcome such challenges
and find effective solutions (George & Jones, 2011). This is crucial because leadership often requires dealing with
complex and ambiguous situations, and problem-solving and analytical thinking skills are essential in such
contexts.

When reviewing the literature on the leadership skills and conflict resolution abilities of gifted individuals,
separate studies have been conducted on both topics. Ozbey-Gékge et al. (2021) conducted interviews with 12
students to understand how gifted children evaluate their friendship relationships. Their research revealed themes
related to companionship, conflict, closeness, communication, help, commitment, trust, identification, and
friendships loyalty. It was observed that, in general, students focused on maintaining friendship relationships
during conflicts. Akyiirek (2020) conducted a study with 338 students enrolled in Science and Art Centers (SACs)
in Ankara to determine the gifted students’ perceptions regarding their leadership skills. The study concluded that
the leadership skills of gifted students were adequate and at a good level. It was found that leadership skills did
not significantly differ by gender, class, birth order, or family income. However, it varied significantly according
to variables, such as the mother’s education level, number of siblings, SAC talent area, and father’s education
level. Ataman (2019), in his study involving students aged 6-11, aimed to identify the leadership traits of gifted
and typically developing children. Findings indicated that the leadership potential of gifted students, particularly
among female students, was higher than male students.

In international literature on leadership skills, a study by Ronksley-Pavia and Neumann (2022) examined
leadership practices aimed at increasing the online engagement of gifted elementary and high school students. The
researchers collected data through semi-structured interviews with the teachers and team leaders of gifted students.
The analysis concluded that leadership practices should be supported in online learning environments to enhance
student engagement and learning outcomes, that digital-online innovations should be promoted to attract the
interest of gifted students, and that educators should encourage the online participation of the gifted. Yan and
Berliner (2016) investigated the impacts of a gifted university program initiated in China on students. They found
that students perceived the program as achievement-focused, creating excessive expectations. Students indicated
that the program did not contribute to their intrinsic development or support their personal goals. Additionally, it
was revealed that the program caused issues related to unstable educational provisions and career guidance. In a
study by Zhbanova et al. (2013), the effects of a special enrichment project on early childhood students from
minority groups were examined. The implementation of the program resulted in identifying students who exhibited
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leadership abilities as gifted. However, it was noted that the program had positive effects on all students, resulting
in outcomes, such as reduced behavioral problems and increased self-confidence.

Given that gifted students possess characteristics different from their peers, especially in the field of
leadership (MNE, 2018) and that they can exhibit different social-emotional development (Akarsu & Mutlu, 2017),
examining the demographic variables that may influence them and their interrelationships can contribute to the
literature. To our knowledge, no studies have been found in the literature that examines the relationship between
leadership and conflict resolution skills in gifted individuals. The social-emotional characteristics of gifted students
may affect leadership and conflict resolution in different ways. For example, traits, such as different interests or
extreme perfectionism, may cause conflicts and enhance conflict resolution skills. This study aims to examine to
what extent gifted students exhibit leadership and conflict resolution skills and how these can be related,
considering this paradoxical situation. Also, this study examines the leadership and conflict resolution skills of
gifted middle school students regarding gender, grade level, and whether they have siblings. It also explores the
relationship between these skills from a correlational perspective. It is believed that this study can contribute to
research on leadership and conflict resolution among gifted middle school students. The present study aims to
reveal the extent of leadership and conflict resolution skills among gifted students, which are crucial 21st-century
skills. The following questions have been addressed in this study:

1. Do the conflict resolution skills of gifted students differ by gender?
Do the conflict resolution skills of gifted students differ by grade level?

Do the conflict resolution skills of gifted students differ by whether they have siblings?

Do the leadership traits of gifted students differ by grade level?

2

3

4. Do the leadership traits of gifted students differ by gender?

5

6. Do the leadership traits of gifted students differ by whether they have siblings?
7

Is there a relationship between conflict resolution skills and leadership traits?
Method

This study employed a relational survey model to examine the relationship between gifted students’
conflict resolution skills and leadership traits. The relational survey is a quantitative research method aimed at
identifying the presence and degree of co-variation between two or more variables (Karasar, 2009). This method
often describes the current situation and aims to determine the degree and existence of relationships between two
or more measurable variables (Gay et al., 2012). In this study, the relationship between leadership skills and
conflict resolution skills was examined, along with whether these two variables differed based on gender, grade
level, and sibling status. This study was conducted with the ethical approval of the Anadolu University Social and
Human Sciences Scientific Research and Publication Ethics Committee, granted on 02.05.2023 with ethical
approval number 516611.

Sample

For this study, the accessible population of gifted middle school students was determined using
convenience sampling. Convenience sampling, a type of purposive sampling method, aims to select close and
accessible situations that allow the researcher to form a sample quickly and practically (Yildinnm & Simsek, 2021).
To include gifted middle school students in the sample, students from the e-Education Programs for Talented
Students (EPTS) were approached. EPTS is a program within Anadolu University that includes unique models for
diagnosis, curriculum, instruction, assessment, and teacher training (Sak, 2011). The program is implemented
during the fall, spring, and summer terms. In this context, the study sample consists of 147 students enrolled in the
EPTS weekend and summer institute programs. Of these students, 70 were part of the EPTS weekend program,
and 78 were enrolled in the EPTS summer institute. Descriptive values related to the study group are presented in
Table 1.
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Table 1
Distribution of the Sample by Gender and Grade Level
Gender
Grade level Male Female Total %
N % Sd N % Sd
5 39 26.53 0.69 15 10.20 0.67 54 36.73
6 33 224 0.62 18 12.24 0.59 51 34.69
7 12 8.16 0.64 9 6.12 0.48 21 14.28
8 14 9.52 0.48 7 4.76 0.55 21 14.28
Total 98 66.67 0.60 49 33.33 0.57 147 100

As seen in Table 1, 66.67% of the sample consisted of 98 male students, while the remaining 33.33%
consisted of 49 female students. When examining grade levels, the highest participation was from the 5th grade,
with 54 students, followed by the 6th grade, with 51 students, and the 7th and 8th grades each had 21 students.

Data Collection Instruments

To address the research questions, the Conflict Resolution Skill Scale developed by Giirdogan-Bayir and
Giiltekin (2019) and the Roets Rating Scale for Leadership (adapted from Roets, 1992 by Emir & Acar, 2012)
were used. These scales were chosen to evaluate the topics focused on in the present study. Additionally, a
demographic information form developed by the researchers was administered to the students to collect
information on the variables to be examined in the research process.

Conflict Resolution Skill Scale

The Conflict Resolution Skill Scale was developed by Giirdogan-Bayir and Giiltekin (2019) to measure
the conflict resolution skills of 4th-grade students and was selected for its appropriateness to the study's purpose.
The scale was created based on similar scales in the literature and designed to assess conflict resolution skills in
children aged 10-14. After the exploratory factor analysis (EFA), the scale comprised 22 items, with acceptable fit
indices obtained after the confirmatory factor analysis (CFA). The scale is a four-point Likert-type scale with two
sub-dimensions: "Compromise Dimension" and "Violence Dimension." The highest possible score is 88, and the
lowest is 22. The scale's Cronbach's alpha coefficient was 0.92. In this study, the reliability of the data was
evaluated using Cronbach’s alpha, yielding a high-reliability level of 0.78 (Ozdemir, 1999).

Roets Rating Scale for Leadership

The Roets Rating Scale for Leadership measures leadership skills through self-assessment and is
unidimensional. Developed by Roets (1992), the scale was standardized in Turkey by Emir and Acar (2012). The
primary reason for its selection in this study is its applicability to individuals aged 8-18. Reliability studies for the
original form included test-retest, parallel test, internal consistency, and item analysis methods. The Roets Rating
Scale for Leadership consists of 26 items and is a five-point Likert-type scale with no reverse-coded items. Scores
range from 26 to 130, with a Cronbach's alpha coefficient of .91 (Cayirdag & Acar, 2007). In this study, the
obtained reliability value was .90, indicating high reliability (Ozdemir, 1999).

Demographic Information Form

The researchers developed a demographic information form to collect the demographic information of
the study group. This form was designed based on the opinions of two experts, and their suggestions were
incorporated into the final version. The form was administered simultaneously with the scales and included
demographic information, such as the gender and grade level of the participants.

Data Collection

Data were collected face-to-face by the researcher from EPTS students during the spring term and summer
program of the 2022-2023 academic year. During the weekend program classes in the spring term and the summer
program classes in the summer term, students completed the scales and the form at times deemed appropriate by
the instructors. The first author collected data in classrooms at the Faculty of Education at Anadolu University.
The researcher provided written instructions to participants and offered verbal explanations when necessary.
Completing the scales took approximately 15 minutes for the participants.
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Data Analysis

Before analyzing the collected data, incorrectly or incompletely filled out forms were checked, and
incomplete forms were excluded from the analysis (1 participant). Before the analysis, adjustments were made for
reverse-coded items. In the dataset consisting of data from 147 participants, normality tests showed skewness
values of 2.72 for conflict resolution and -0.15 for leadership and kurtosis values of -1.56 for conflict resolution
and -0.48 for leadership. Kline (2011) states that a skewness value greater than 3 and a kurtosis value greater than
10 indicate a potential problem. Therefore, the data were accepted as normally distributed. Given the normality
assumption, the analyses proceeded with parametric tests (Sen & Yildirim, 2019). Descriptive statistics were used
to answer the research questions, t-tests for gender comparisons, one-way ANOVA tests for grade level
comparisons, and t-tests for sibling status analyses. In descriptive analyses, cutoff scores were calculated to
facilitate the interpretation of mean scores. The formula (n - m) / r = x was used to calculate cutoff scores where n
represents the highest possible value, m represents the lowest possible value and r represents the number of levels
desired for cutoff. After adding the x value to the lowest possible score, the ranges were determined (Uru &
Dirimese, 2024; Zieky et al., 2006). ANOVA was chosen since the conditions for MANOVA testing could not be
met for simultaneous analysis of leadership and conflict resolution skills. The dataset did not meet the conditions
required for regression analysis. The relationship between conflict resolution skills and leadership skills was
examined solely using correlation analysis.

Findings
Findings on Conflict Resolution Skills

Independent sample t-tests and ANOVA analyses were conducted to determine how participants' conflict
resolution skills differ by gender, grade level, and sibling status. First, conflict resolution skills were examined by
gender. Cutoff scores were calculated using the cutoff score calculation formula (Uru & Dirimese, 2024; Zieky et
al., 2006). The highest possible value is 4, and the lowest score is 1. The levels were classified as low, medium,
and high. Accordingly, scores of 2 and below are considered low, 2-3 as medium, and 3-4 as high. Based on these
criteria, conflict resolution skills by gender were evaluated, showing that both male and female students scored
high on the overall scale and its sub-dimensions, including resorting to violence. The t-test results for comparing
conflict resolution skills by gender are presented in Table 2.

Table 2
Examination of Conflict Resolution Skills by Gender
Scale and dimensions Gender n x sd t df p
. . . Female 48 3.77 0.23
Conflict resolution skill scale Male 98 372 0.26 1.342 104.259 .182
L . Female 48 3.84 0,19
Compromise dimension Male 98 375 025 2.082 144 .039
. . . Female 48 3.66 0,36
Violence dimension Male 98 3.66 037 0.4 96.95 .965

Table 2 shows the t-test results for determining the significance level of differences in conflict resolution
skills between genders among gifted students. According to this analysis, no significant difference was found
between genders in terms of conflict resolution skills (p > .05). However, in the "resorting to compromise" sub-
dimension of conflict resolution skills, a significant difference was observed (p < .05). It was found that gifted
female students scored higher in resorting to compromise compared to male students. Additionally, no significant
difference was found between genders in the "resorting to violence" sub-dimension (p > .05).

When examining the mean values of conflict resolution skills levels of gifted students according to grade
levels, the highest mean was found in 5th graders (x = 3.77) and the lowest in 8th graders (x = 3.69). In the context
of grade levels, it was observed that all grades had high levels of conflict resolution skills. In the sub-dimension
of resorting to compromise, the highest value was found in 5th graders (x = 3.81), and the lowest value was in 6th
graders (x = 3.75). These values indicate that resorting to compromise skills is high across all grade levels
according to the scale. In the resorting to violence sub-dimension, the highest value was in 5th graders (¥ = 3.69),
and the lowest value was in 8th graders (¥ = 3.56). According to these values, it can be said that the level of
resorting to violence was high across all grade levels. To determine whether the conflict resolution skills levels of
gifted students differed significantly according to grade levels, an ANOVA test was applied. The ANOVA test
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was used because normal distribution was achieved for all groups and sub-groups. The findings are presented in
Table 3.

Table 3
Examination of Scores Obtained from Conflict Resolution Skills by Grade Level
Scale and dimensions Sum of squares df Mean square F P
Between groups 61.179 3 20.393 665 .575
Conflict resolution skill scale Within groups 4384.057 143 30.658
Total 4445.236 146
Between groups 1734.387 3 8.075 702 552
Compromise dimension Within groups 1644.637 143 11.501
Total 1668.862 146
Between groups 16.046 3 5.349 610 .610
Violence dimension Within groups 1254.07 143 8.770
Total 1270.116 146

As seen in Table 3, gifted students from 5th, 6th, 7th, and 8th-grade levels were included in this study.
No significant difference (p > .05) was found in conflict resolution skills and their sub-dimensions across grade
levels. When examining the mean scores of conflict resolution skills and its sub-scales based on whether gifted
students had siblings, the average values ranged from 3 to 4. According to the determined cutoff scores, it can be
stated that conflict resolution skills, resorting to compromise, and resorting to violence levels were high regardless
of whether the students had siblings. To determine whether the conflict resolution skills of gifted students varied
according to having siblings, an independent samples t-test was conducted. The results of the analysis are shown
in Table 4.

Table 4
Examination of Participants' Conflict Resolution Skills by Having Siblings
Scale and dimensions Sibling n X sd t df p
No 56 3.75 0.22
Conflict resolution skill scale Yes 91 373 027 576 145 565
No 56 3.77 0.24
Compromise dimension Yes o1 379 025 -.505 145 615
. . . No 56 3.73 0.31
Violence dimension Yes 91 362 0.40 1.670 145 .097

As seen in Table 4, the conflict resolution skills and sub-dimensions of gifted students did not differ based
on whether they had siblings. It was also observed that the mean values were close across all skill groups.

Leadership Skills Findings

The independent samples t-tests and ANOVA analyses were used to determine how participants'
leadership skills varied according to gender, grade level, and being an only child. Initially, leadership
characteristics were examined regarding gender. While calculating the cutoff scores for the Roets Rating Scale for
Leadership, the cutoff score calculation formula (Zieky et al., 2006) was utilized. The highest possible score is 5,
and the lowest is 1. Levels were classified as low, medium, and high. Values of 2.33 and below are considered
low, 2.34-3.66 are medium, and 3.67-5 are high. Accordingly, it was observed that both male and female students
scored high in leadership skills (Table 5). As shown in Table 5, there was a significant difference in the leadership
characteristics of gifted students based on gender (p < .05). Leadership characteristics were significantly higher in
favor of gifted female students.

Table 5
Examination of Leadership Characteristics by Gender
Scale Gender n X sd t df p
. . Female 48 4.24 0.49
Roets rating scale for leadership Male 98 402 0.55 2.380 114 0.019

According to Table 5, when examining the mean values of leadership skills of gifted students by grade
level, the highest average was seen in 6th graders (x = 4.19), and the lowest average value was observed in 7th
graders (x = 3.82). When looking at the leadership skill values by grade level, it was seen that all grades are at a
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high level. To determine whether the leadership levels of gifted students differed according to grade level, a one-
way ANOVA was applied. ANOVA was conducted since normal distribution was met in the entire sample and
subgroups. The analysis results are presented in Table 6.

Table 6
Examination of Scores Obtained from Leadership Characteristics by Grade Level
Scale Sum of squares df Mean square F p
Between groups 1734.387 3 578.129 2985 .033
Roets rating scale for leadership Within groups 27694.711 143 193.669
Total 29429.098 146

As seen in Table 6, the leadership skill levels of gifted students showed a significant difference according
to grade level (p < .05). Follow-up tests were conducted to determine the source of this difference. In the data set
where the variances were homogeneously distributed (p = .058 > .05), Gabriel's test was used as the post-hoc test
for significant differences in cases where data distribution was not close to each other (Gabriel, 1978) (see Table
7).

Table 7
Results of the Gabriel Post-hoc Test

Class Class p

.99
.10
.60
.99
.04
.38
10
.04
.97
.60
.38
.97

Gabriel

~N O U1|00 O U1|00 N U1|00 N O

While examining the follow-up test analyses given in Table 7, the significance value was set at .0125 by
applying the Bonferroni correction, given that it is a four-group analysis, to avoid Type I errors (Huck, 2012). As
a result of the correction, no significant difference was observed among the classes.

When the mean scores obtained from the Roets Rating Scale for Leadership were examined, the average
values for gifted students were between 4 and 5, regardless of whether they had siblings. Therefore, according to
the determined cutoff scores, it can be stated that their leadership skills were high, regardless of sibling status.
Finally, the participants' leadership skills were also examined based on whether they had siblings, and the analysis
results are shared in Table 8.

Table 8
Examination of Participants' Leadership Skills by Having Siblings
Scale Sibling n X sd t df p
. . No 56 4.12 0.54
Roets rating scale for leadership Yes 91 407 0.55 546 145 0.586

As seen in Table 8, whether gifted students had siblings did not significantly differ in their leadership
skill levels (p = .58 > .05). The mean values were also observed to be quite close to each other.

Findings on the Relationship between Conflict Resolution Skills and Leadership Skills

The relationship between the participants' conflict resolution skills and leadership skills was examined by
analyzing the correlation values. The findings are presented in Table 9.
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Table 9
Correlation Values Between Conflict Resolution Skills and Leadership Levels of Gifted Students
Scales CRS RRSL CD VD
Conflict resolution skills 1
Roets rating scale for leadership 0.378" 1
Compromise dimension 0.889" 0.456" 1
Violence dimension 0.851" 0.185™ 0.517" 1

"p<.05 "p<.01
Note: CD = compromise dimension, CRS = conflict resolution skills, RRSL = roets rating scale for leadership, VD = violence dimension.

The values obtained from the analyses (Table 9) indicated a significant (p < .05), positive, and moderate
correlation (r = .378) between the gifted students’ conflict resolution skills and leadership traits (Cokluk et al.,
2012). In the analysis where sub-dimensions were also considered, the Roets Rating Scale for Leadership showed
the highest correlation (r = .456) with the conciliation sub-dimension of conflict resolution skills.

Discussion

This study examined gifted students' leadership and conflict resolution skills based on various
demographic variables in the analysis where sub-dimensions were also considered. There was no significant
difference between male and female students in the scores obtained from the Conflict Resolution Skill Scale.
Similarly, Tapan (2006) did not find a significant difference between genders in his master's thesis examining the
effect of a Peace Education Program on conflict resolution skills. There was no significant difference in conflict
resolution tendencies between male and female students in the experimental and control groups. This result is
consistent with the study by Latipun et al. (2012), who found no significant difference in conflict resolution
strategies between male and female high school students. The lack of difference in total scores might also be due
to the students’ similar cultural backgrounds.

In the conciliation sub-dimension of the Conflict Resolution Skill Scale, female students were found to
resort to conciliation more than male students. This finding is supported by Yavuzer et al. (2013), who found that
females exhibit more problem-solving behaviors than males. Similarly, Ayas et al. (2010) found that male students
were less cooperative than female students. Latipun et al. (2012) also found a significant difference in conciliatory
behavior scores between male and female adolescents. This aligns with the inherent nature of boys and girls. As
Kenny et al. (2005) stated, boys and girls have different natures. While friendships are significant for girls, these
feelings may start to decline for boys. Additionally, girls may be more affected emotionally by conflicts among
peers compared to boys. In this study, female students' conciliation scores were significantly higher than male
students.

The analysis of scores obtained from the Conflict Resolution Skill Scale and its sub-dimensions did not
reveal a significant difference in conflict resolution skills based on grade level. This result is consistent with a
study by Rehber and Atic1 (2009), which examined middle school students' conflict resolution behaviors based on
their levels of empathetic tendency. The lack of significant difference between grades could be due to the students
being at similar developmental stages, the early stages of adolescence. Additionally, their similar cognitive levels
alongside biological development could also contribute to the lack of difference between grades.

The impact of having siblings on the conflict resolution skills of gifted students was examined in this
study. A sibling may engage in positive interactions and face conflicts or competition, requiring conflict resolution
(Buist et al., 2013). For example, Grenier (1985) suggested that competition could occur between gifted and non-
gifted siblings, negatively affecting sibling relationships. Tucker and Finkelhor (2017) noted that gifted individuals
often experience conflicts with siblings when they do not receive support from their families. In this study, whether
gifted students had siblings did not make a difference in their conflict resolution skills was investigated. This might
be due to the balanced approach adopted by the families of the students in this study. Moreover, the birth order
could also influence approaches to conflict resolution, which could be considered in further studies.

The present study examined the variables of gender, grade level, and sibling status concerning the
leadership characteristics of gifted students, and the results were discussed. Additionally, the conflict resolution
skill scores of the students were high in every subgroup. This suggests that the unique social-emotional
development and distinctive characteristics of gifted students might positively contribute to their conflict
resolution skills. In relation to this, Kog¢das (2020) explored emotional intelligence and noted a significant positive
relationship between emotional intelligence and conflict resolution skills.
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When the leadership traits of gifted students were examined based on gender, it was found that leadership traits
were significantly higher for gifted female students. Ataman's (2019) and Emir and Acar's (2012) findings are consistent
with the findings in this study. The results of the present study can be explained by considering 21st-century skills within
the scope of leadership and attributing certain traits to women that are associated with leadership abilities. It is suggested
that the leadership traits of female students, especially those who applied to selective programs like EPTS, might reflect
their entrepreneurial and leadership potential, hence the higher leadership scores in favor of female students. However,
these results contradict findings from other studies. Sikicikoglu (2019) and Tapsin (2019) did not find a difference in
leadership traits based on gender. Grade level might also affect leadership traits. The findings from the Roets Rating
Scale for Leadership indicate significant differences in leadership traits across different grade levels, supported by
Semiz's (2011) study. However, Tapsin (2019) did not find such differences. These varying results might be due to
different sample groups and demographic characteristics. The leadership trait variable was also examined based on
whether the participants had siblings. Gifted individuals might guide their siblings in certain areas, sharing what they
know or being open to learning from older siblings (David et al., 2009). This could positively affect their leadership
skills. In this study, whether gifted students had siblings did not make a difference in their leadership skills. This could
be attributed to the hierarchical structure of Turkish society and the leadership role often assumed by parents (Canbolat
etal., 2010), resulting in a sibling-independent outcome. Additionally, as Stodgill (1974) pointed out, leadership requires
traits, such as task completion motivation and originality, which are also characteristics of gifted students (Hodge &
Kemp, 2000). However, more comprehensive results could be obtained by considering variables, such as the number of
siblings, birth order, and whether other siblings are also gifted.

The participants' leadership skills were examined based on gender, grade level, and sibling status, and the
leadership scale scores were high in every subgroup. In relation to this, Emir and Acar (2012) noted a significant and
positive relationship between intelligence level and leadership skills. The intelligence levels and distinct characteristics
of gifted students might positively influence their leadership skills.

According to the study's results, there is a moderate, positive, and significant relationship between conflict
resolution skills and leadership traits among gifted students. No direct supporting or contradictory studies were found
within the scope of this study, but there are studies in the literature supporting this relationship. Dakhlallah and Ahmad
(2022) discussed the social-emotional characteristics of gifted students, including sensitivity to the social environment,
cooperation, and maintaining social relationships, which relate to leadership and conflict resolution skills. They also
mentioned findings indicating that gifted students have above-average conflict resolution skills and leadership traits.
Oztiirk-Ciftgi and Erkanli (2020) examined various leadership orientations and their effects on conflict resolution,
providing further evidence supporting the relationship between leadership traits and conflict resolution skills. The study
also examined the effects of gender and grade level on leadership traits and conflict resolution skills. Gender analysis
revealed that female students had an advantage in leadership traits and were more conciliatory in conflict resolution.
Grade level analysis indicated that grade level played a determining role in leadership traits but not conflict resolution
skills. Overall, the findings suggest a significant relationship between leadership traits and conflict resolution skills
among gifted students, with this relationship being influenced by gender and grade level. The strong linguistic
development, effective strategy use (Davis & Rimm, 2014), mediation skills, and objective decision-making (Bildiren,
2018) often seen in gifted students might contribute positively to both conflict resolution and leadership skills.

Further research could explore the relationship between leadership and conflict resolution skills in greater detail
by working with larger samples and using predictive analyses. Variables, such as communication skills, which might
influence conflict resolution and leadership skills, could be included as mediating variables. Designing new studies with
larger samples, including more diverse participants in terms of grade levels, number of siblings, and sibling order, could
lead to more in-depth insights. Additionally, practical studies involving different stakeholders, such as the families and
teachers of gifted students, could be conducted to support and develop leadership and conflict resolution skills. Gifted
students, who have the potential to become future leaders, might benefit from educational applications that help them
recognize and positively support their potential. For example, such applications can be implemented as enrichment
activities for gifted students enrolled in a program.
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