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LOZAN’I OGRETMEK: TURKIYE’DE TARIH DERSI KiTAPLARINDA
LOZAN ANTLASMASI, MEVCUT DURUM VE BAZI ONERILER

0z

Tarih dersi kitaplar1 6grencilerin kendi gevrelerine ve diinyaya bakis agilarini
sekillendiren 6énemli birer 6grenme aracidir. Bu nedenle bu kitaplarin diger ders
kitaplarindan ayr1 bir noktada tutulmas: gerekir zira tarih dersi kitaplarinin 6g-
rencilere tarih 6gretmenin dogru ve bilimsel yollar1 arasinda énemli bir yeri var-
dir. Tiirkiyede tarihte yer alan 6nemli pek ¢ok antlasma giintimiizde tarih dersi
kitaplarinda yer almaktadir. Ancak 6zellikle Lozan Antlasmasrnin Tiirk tarihinde
ayr1 bir 6nemi bulunmaktadir. Bu nedenle antlagmanin tizerinden yiiz yil ge¢mis
olsa da Lozan hem yiiriirliikte olan hem de Tiirkiye Cumhuriyetinin adeta tapusu
kabul edilen bir antlasma olmasi nedeniyle egitimin her kademesinde siklikla giin-
deme gelmektedir. Bu ¢alismada Tiirkiyenin uluslararas: alandaki en 6nemli ant-
lasmalarindan biri olan Lozan Antlagmasrnin mevcut tarih dersi kitaplarinda nasil
ele alindig incelenmistir. Oncelikle Lozan Antlasmas’nin Tiirk kamuoyundaki
6nemi tizerinde durulmustur. Bu kapsamda Lozan Antlasmasr’nin 6nemi, igerigi
ve etkilerine dair kisa bilgilere yer verilmistir. Daha sonra Lozan Antlasmasinin
Tiirkiyede okullarda okutulan mevcut Tarih dersi kitaplarinda nasil ele alindigt
tizerinde durulmustur. Konuyla ilgili literatiir ve Tiirkiyede tarih dersi kitaplarinin
ierigi ve revizyonu ile ilgili yiiriitiilen ¢aligmalar da degerlendirilmistir. Calismada
nitel aragtirma yontemi kullanilarak dokiiman incelemesi teknigi kapsaminda
belgesel tarama yontemi uygulanmustir. Arastirmanin veri kaynagini, 2018 yilinda
Tiirkiyede ortaokul ve lise diizeylerinde okutulan giincel tarih dersi kitaplarinin
incelendigi bu ¢alismada s6z konusu kitaplarda yer alan Lozan Antlagmast ile ilgili
boliimler sistematik bigimde analiz edilmistir. Tanimlayic1 ve yorumlayici bir nitelik
tagtyan bu calismada yalnizca metin igerikleri degil ayni zamanda gorsel materyaller
(harita, fotograf, tablo vb.) ve kullanilan dil ile Gislup da degerlendirilmistir. Ayrica,
konuyla ilgili yapilmis 6nceki aragtirmalar ve ders kitab: incelemeleri literatiir tara-
masi yoluyla ¢alismaya dahil edilmistir. Elde edilen veriler, nitel icerik analizi yon-
temiyle ¢6ztimlenmis ve temalar dogrultusunda yorumlanmistir. Caligma aracili-
g1yla diinya barisinin saglanmasi konusunda tarih dersi kitaplarinda antlagmalarla
ilgili nasil bir yol izlenmesi gerektigine dair bazi oneriler tizerinde de durulmustur.
Aragtirma sonucunda, Lozan Antlagsmasrnin Tiirkiyede tarih dersi kitaplarinda
nasil ele alindig1 incelenmistir. Bu baglamda, konuyla ilgili gorsel materyallerin
yeterli diizeyde ve barisqil bir yaklagimla kullanildig1 6grencilere yoneltilen soru ve
etkinliklerle konunun pekistirildigi belirlenmistir. Ancak bazi1 bélimlerde kullan:-
lan tarihi terimlerin 6grenciler tarafindan yeterince anlasilamadig1 bu nedenle bu
kavramlarin giincel kargiliklariyla desteklenmesi gerektigi sonucuna ulagilmistir.
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Ayrica tarih 6gretiminde tarihsel empati, ¢oklu bakis agisi, dijital kaynaklardan
yararlanma ve kanita dayali glincel yaklagimlarin kullaniminin 6nem tasidig da
tespit edilmigtir.

Anahtar Sozciikler: Lozan Antlasmasi, Tarih dersi kitaplari, Tiirkiye, Tarih
Egitimi, Lozan.

i

TERCHING LAUSANNE: THE TREATY OF LAUSANNE IN HISTORY
TEXTBOOKS IN TURKEY, CURRENT SITUATION AND SOME
RECOMMENDATIONS

ABSTRACT

History textbooks are significant educational tools that shape students’ per-
spectives on their surroundings and the world. Therefore, these books should be
treated differently from other textbooks, as history textbooks play an essential role
in teaching history through accurate and scientific methods. In Turkey, many his-
torically significant treaties are included in current history textbooks. However,
the Treaty of Lausanne holds a particularly unique place in Turkish history. Even
though a century has passed since its signing, Lausanne remains frequently dis-
cussed at all levels of education due to its continued validity and its symbolic role
as the “title deed” of the Republic of Turkey. This study examines how Lausanne—
one of Turkey’s most important international treaties—is presented in current his-
tory textbooks. The analysis begins by highlighting the significance of the Treaty
of Lausanne in Turkish public discourse. A brief overview is provided regarding
the treaty’s importance, contents, and impact. The study then focuses on how the
Treaty of Lausanne is addressed in the history textbooks currently used in Turkish
schools. Relevant literature and prior studies concerning the content and revision
of history textbooks in Turkey are also evaluated. A qualitative research design
was employed, using document analysis as part of the documentary review meth-
od. The data source of this study consists of history textbooks used at middle and
high school levels in Turkey as of 2018. Sections related to the Treaty of Lausanne
were systematically analyzed. In this descriptive and interpretative study, not only
the textual content but also visual materials (maps, photos, tables, etc.), as well as
the language and tone used, were evaluated. Additionally, previous research and
textbook reviews related to the topic were incorporated into the study through lit-
erature review. The collected data were analyzed using qualitative content analysis,
and findings were interpreted according to emerging themes. The study also offers
suggestions on how treaties should be approached in history textbooks to promote
global peace. As a result, it was found that the Treaty of Lausanne is generally ad-
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dressed in Turkish history textbooks using an adequate number of visual materials
and a peaceful perspective, and that the inclusion of student-directed questions
and activities helps reinforce understanding. However, the study also concluded
that certain historical terms used in some sections were not fully understood by
students, indicating the need to support such terms with contemporary equiva-
lents. Furthermore, the importance of incorporating historical empathy, multiple
perspectives, use of digital sources, and evidence-based modern teaching methods
in history education was also emphasized.

Keywords: Treaty of Lausanne, History Textbooks, Turkey, History Education,
Lausanne.

e e
GIRIS

Kiiresellesme ¢aginda tarih egitimi, yalnizca ge¢mise dair bilgilerin aktarimini
hedefleyen bir alan olmaktan ¢ikmus; elestirel diistinme, ¢oklu bakis acist gelistir-
me, tarihsel empati gibi iist diizey biligsel ve duyussal becerilerin kazandirilmasini
amaglayan ¢ok boyutlu bir disipline evrilmistir. Bu degisim ve dontisiim siireci,
tarih 6gretimini yalnizca ulusal anlatilarla sinirli birakmak yerine; kanit temelli,
sorgulayici ve analitik yaklasimlarla desteklemeyi zorunlu kilmigtir. Bu yeni peda-
gojik yaklagimlar dogrultusunda, uluslararas: diizeyde tarih egitiminin niteligini
artirmaya yonelik ilke ve uygulamalar giderek daha fazla 6nem kazanmaktadir.
Bu baglamda, Avrupa Tarih Egitimcileri Birligi (European Association of History
Educators - EUROCLIO) tarafindan yayimlanan ve yiiksek nitelikli tarih, kiiltii-
rel miras ile vatandaslik egitimi anlayisin1 merkeze alan manifesto, alanin ¢agdas
yonelimlerini ve pedagojik standartlarini belirlemesi agisindan dikkat ¢ekicidir.
EUROCLIO, 2013 yilinda “Yitksek Nitelikli Tarih, Kiiltiirel Miras ve Vatandaglik
Egitimi I¢in Manifesto: Tarihin Geng Nesillerin Gelisiminde Ayirt Edici Katkisi-
nin Taninmasina {ligkin 15 {lke” baglikli bir manifesto yayimlamistir. Bu manifesto
tarih, kiiltiirel miras ve vatandaslik egitimi alanindaki yirmi bes yillik kurumsal bi-
rikimin yani sira yagsam boyu 6grenme, yeterlilik temelli 6grenme ve yirmi birinci
yuzyil becerilerine iliskin Avrupa politikalarini yansitmas: bakimindan da énem
arz etmektedir. Manifestonun “Ge¢misin Suistimalini Onlemek: Karmagiklik -
Coklu Bakis Acist - Elestirel Diisiinme” baglikli boliimiinde yer alan birinci ilkede,
tarihsel kanitin tarihsel gerceklige ulagmadaki rolii su sekilde vurgulanmaktadir
(https://euroclio.eu; Aktekin, 2019: 652).

“...Yiiksek nitelikli tarih, miras ve vatandaslik egitimi ge¢mise dair tek bir ger-
¢egi aktarmaya ¢alismaz. Bunun yerine, somut olgulara ve nitelikli kanitlara da-
yanarak ve nesnellik yolunda ¢aba gostererek tarihsel gerceklere miimkiin oldugu
kadar yaklasmay1 amaglar. Tarihsel anlatilarin ¢ok katmanli oldugu ve yoruma da-
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yandig1 anlayigindan hareket ederek bu anlatilarin sorgulanmast ve elestirel olarak
distiniilmesini tesvik eder..” (Aktekin, 2019: 652).

Yukaridaki paragraftan hareketle tarihi konularin 6gretimi konusunda ge¢mi-
sin suistimalini 6nlemede tarihsel kanitlarin bityiik bir 6nemi oldugunu séylemek
miimkiindiir. $6z konusu manifestonun “Ge¢misin Suistimalini Onlemek: Karma-
siklik-Coklu Bakis Agisi-Elestirel Diigiinme” bagslikli boliimiinde yer alan ikinci
ilkede ytiksek nitelikli tarih yaklasimina yeni bir perspektifin nasil getirilmesi ge-
rektigi soyle ifade edilmigtir:

“...Yiiksek nitelikli tarih, kiiltiirel miras ve vatandaslik egitimi, geleneksel “gu-
rur ve acinn aynasi olarak tarih” yaklasimina yeni bir perspektif getirerek tarih-
sel mitleri ve kliseleri yap1 ¢6ziimiine ugratir. Boylece egitimciler ve &grencilerin
kendi mantik ve kiiltiirel deyimlerini sorgulamalarini destekler. Bir yandan ulusun
cektigi acilar diger yandan da milli gurur etrafinda sekillenen bu geleneksel tarih
egitimi yaklasimi, baskalarina verilen zarar1 ve milli anlatiyla baglantili olmayan
alanlarin tarihgesini anlatmay1 ihmal eder...” (Aktekin, 2019: 652).

Bu acgidan Lozan Antlasmasi’nin okullarda anlatilmasi konusu ilging veriler su-
nar. Zira Tirkiyede 100. Yilini1 kutladigimiz ve Tiirkiye tarihi acisindan boylesine
onemli bir antlagmanin okullarda ve ders kitaplarinda nasil 6gretildigi biiytik bir
onem tagir. Tiirkiyede Lozan Konferansrna dair ¢ok sayida kitap, makale, monog-
rafi kaleme alinmigtir. S6z konusu ¢aligmalara bakildiginda Lozan Konferansrnin
genel kurul goriismeleri, komisyon ve komitelerinde yer almis resmi goriigmeler,
konferansa sunulmus olan belgeler, alinan kararlar ve resmi tutanaklar gibi pek ¢ok
hususun kitaplara yansidig1 gériilmektedir. Ote yandan bu gelismelerin yan1 sira
Lozan Konferansrnda 6zellikle yapilan gizli goriismelerde pazarliklar, ¢ekismeler,
komplolar ve gizli istihbarat servislerinin eylemlerinin de yagsandigini belirtmek
gerekir (Sonyel, 2006: 13; Sonyel, 1974: 41-116).

Tiirkiyede Lozan Antlasmasrnin okullarda ve ders kitaplarinda nasil 6gretil-
digine dair yapilan 6nemli ¢alismalardan biri, Demircioglunun “Tarih ders kitab1
yaziminda yeni yaklagimlar” (2013) baslikli ¢alismasidir. Demircioglu, Tiirkiyede
tarih dersi kitaplarinin genellikle miifredat odakli ve ezbere dayali bir yaklagim-
la hazirlandigini belirtmektedir. Bu kitaplarin, 6grencilerin elestirel diigitnme ve
tarihsel baglam kurma becerilerine yeterince alan tanimadigini vurgular. Ozel-
likle Lozan gibi karmagik tarihsel olaylarin yiizeysel bir sekilde islendigini ve bu
nedenle 6grencilerin derinlemesine tarihsel analiz yapamadigini ifade eder. De-
mircioglu ayrica, gelismis tilkelerde tarih dersi kitaplarinin yaziminda yasanan
degisim ve gelismeleri inceleyerek, Tiirkiyedeki tarih kitaplarinin da bu gelismeler
dogrultusunda degerlendirilmesi gerektigini savunur. Bu baglamda, tarih kitap-
larinin yaziminda 6ne gikan temel faktorleri su sekilde siralar: tarihsel olgularin
geleneksel anlatimin Gtesine gegerek tartismali konularla birlikte sunulmasi, farkls
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bakis agilarina yer verilmesi, tarihsel diisiinme becerilerinin gelistirilmesi ve yap-
landirmaci 6gretim anlayisinin benimsenmesi. Ayrica demokratik degerler, insan
haklar1 ve toplumsal cinsiyet konulariin ders iceriklerine dahil edilmesi gerek-
tigine dikkat ¢eker. Demircioglu, tarih dersi kitaplarinin yalnizca bilgi aktaran
kaynaklar olmaktan ¢ikip 6grencileri sorgulamaya, elestirmeye ve aktif 6grenmeye
yonlendiren araglar olmasi gerektigini vurgular. Turkiyedeki mevcut tarih dersi
kitaplarinda ise bu unsurlarin yetersiz oldugunu, ideolojik bir bakis a¢isinin hakim
oldugunu ve tek tarafli anlatimlarin 6ne ¢iktigini belirtir. Ayrica tarih 6gretiminin
siyasi ve politik iceriklerden uzaklasip kiiltiirel, sosyal ve ekonomik konulara daha
fazla yer vermesi; farkli toplumsal gruplarin deneyimlerini yansitmasi ve bariseil,
hosgorilii bir yaklagimi benimsemesi gerektigini savunur. Sonug olarak Demirci-
oglu, Tirkiyede tarih dersi kitaplarinin niteliginin artirilmasi i¢in bu faktorlerin
dikkate alinmasi gerektigini ve genglerin tarihi yalnizca ezberlemekle kalmayip
anlamlandirarak elestirel bir bakis agisiyla 6grenmelerini saglayacak materyallerin
gelistirilmesini 6nermektedir. Boylece 6grencilerin demokratik degerlere sahip,
sorgulayici ve liretken bireyler olarak yetismelerine katk: saglanacagini ifade eder
(Demircioglu, 2013: 119-133).

Lozan Barig Antlagmasrnin Tiirkiye Cumhuriyetinin kurulus stirecindeki 6ne-
mi ve bu antlasmanin tarih 6gretimindeki yeri bugiin hélen siklikla tizerinde du-
rulan bir husustur. Lozan, Osmanli Devletinin I. Diinya Savasi sonrasi yikilma
siireci ile Tiirkiye Cumhuriyetinin kurulusu arasinda bir koprii islevi gérmesi ba-
kimindan da énemli bir antlagmadir. Ozellikle lise 12. sinif ve ortaokul 8. sinifta
okutulan T.C. Inkilap Tarihi ve Atatiirkgiiliik ders kitaplart ile 6gretim programlari
incelendiginde bu antlagmaya iligkin tarihsel arka planin ders kitaplarinda sinirl
ve genellikle siralayic1 bir bigimde aktarildig goriiliir. Ders kitaplarinda Lozan'in
6neminden yalnizca genel ifadelerle s6z edilmekte, tarihsel siire¢ ve diplomatik
miizakereler gibi konular derinlemesine ele alinmamaktadir. Ders kitaplarinda
kullanilan gorsellerin ise genellikle antlagmanin taraflarini ve haritalar1 igerdigi
ancak gorsellerle icerik arasinda yeterli baglantinin kurulmadigr goriilmektedir.
Ayrica antlasmanin yakin tarih ve diplomasiyi etkileyen boyutlarinin giincel siya-
set agisindan da egitim programlarinda daha ayrintili ve kanit temelli bigimde ele
almmasi gerektigi anlasilmaktadir. Bu kapsamda konuyla ilgili yapilan ¢aligmalar-
da genel olarak Lozan Barig Antlasmasrnin ders kitaplarinda tarihsel baglamdan
kopuk, igerik ve gorsel acidan yetersiz bir bicimde sunuldugu, bu durumun tarih
egitimi acisindan gelistirilmesi gereken bir husus olduguna da siklikla vurgu yapil-
dig1 goriilmektedir (Tokmak ve Kara, 2023: 121-138).

Lozan Antlagmas, Tiirkiye Cumhuriyetinin kurulus siirecinde tarihsel, siyasal
ve diplomatik boyutlariyla kapsamli bicimde ele alinmas: gereken temel bir konu-
dur. Ozellikle Tiirkiye Cumhuriyeti Tarihi derslerinde, Lozan'in 6gretim siirecin-
deki yeri ve bu baglamda tarih bilinci {izerindeki etkisi, egitim siirecinde 6nemle
tizerinde durulan bagliklardan biridir. Antlasmanin hazirlanisi, imzalanis1 ve Tiir-
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kiye'nin bagimsizlik miicadelesi ile ulusal sinirlarinin belirlenmesindeki rolii hem
yiiksekogretim diizeyinde hem de ilkogretim ve ortadgretim diizeylerinde sik¢a in-
celenmektedir. Lozan siireci icerisinde Misak-1 Milli ilkelerinin belirleyici rold, ya-
banci devletlerle ytiriitiilen diplomatik miizakereler ve Ermeni meselesi gibi tarihsel
konular da bu baglamda analiz edilmekte, antlagmanin akademik ve toplumsal ta-
rih bilincinin olusumundaki yeri siklikla tartigilmaktadir. Téiim bu yonleriyle Lozan
Antlasmasi, Tirkiyenin modern ulus-devlet kimliginin gekillenmesinde bir mi-
henk tag1 niteligindedir (Bozkus ve Ayantas, 2024: 1044-1074; Kuzu, 2023: 41-67).

Yalgin (2024), Tiirkiye Cumhuriyeti Miifredat Programlarinda Lozan Baris
Antlagmasrnin Incelenmesi baglikli galismasinda, Tiirkiye Cumhuriyeti’nin kuru-
lus stirecinde hayati 6neme sahip olan Lozan Baris Antlagmasi'nin ilkogretim ve
ortadgretim miifredat programlarinda tarihsel siire¢ icerisinde nasil yer aldigini ve
nasil sunuldugunu incelemektedir. Calismada, Lozan Antlasmasrnin Tiirkiye'nin
bagimsizligini uluslararasi diizeyde tescilleyen, Cumhuriyet reformlarinin ve mo-
dernlesme siirecinin 6niinii acan kritik bir belge olarak egitim programlarinda
uzun yullardir farkli bicimlerde yer aldig1 vurgulanmaktadir. Yal¢in'in bulgularina
gore, Lozan Antlasmasrna ilk olarak 1924 tarihli ilkogretim miifredatinda “Lo-
zan Muahedesi” seklinde atifta bulunulmus; 1931 tarihli ortaokul programinda
ise “Lozan Konferans:” ifadesiyle, genellikle “Tiirk mucizesi” baglaminda ele alin-
mustir. Zamanla miifredatta “Lozan Barig Antlagmas1” kavraminin kullanilmaya
baslandig1 ve antlasmanin 6nemi ile etkisinin daha ayrintili bigimde vurgulandig:
goriilmektedir. 1968 yilindan itibaren ise Lozan, Atatiirk ve Cumhuriyet donemi
konularyla iliskilendirilerek sosyal bilgiler ve hayat bilgisi derslerinde ele alinma-
ya baglanmustir. Caligmada ayrica, 1988, 1990, 2005 ve sonraki miifredat diizenle-
melerinde Lozan Antlasmasrnin Kurtulus Savast ve barig donemiyle baglantisinin
daha agik bigimde ifade edildigi ve tarihsel hassasiyetle sunuldugu belirtilmektedir.
Bu siiregte antlagmanin yalnizca tarihi bir belge olarak degil ayni zamanda ulusal
kimligin ve tarih bilincinin ingasinda egitsel bir ara¢ olarak da 6nemli rol oynadigi-
na dikkat ¢ekilmektedir. Yal¢in, miifredat programlarinin sadece bilgi aktarimina
degil ayn1 zamanda toplumsal ve siyasal degerlerin kalic1 bigimde pekistirilmesine
hizmet ettigini vurgulamaktadir. Sonug olarak, Lozan Antlasmasr'nin Tiirkiye egi-
tim sisteminde laik, ¢cagdas ve milli egitimin temellerini olusturan kritik bir un-
sur olarak yer aldig1 ve bu yolla gelecek kugsaklara aktarildig: ifade edilmektedir

(Yalgin, 2024: 113-127).
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Lozan sulh muahedenamesi: mukavelat ve senedat- saire, (TBMM, 1923).

Lozan Barig Antlasmasrnin tarihi bir bagar1 oldugu Tiirkiyede modern diplo-
masinin en basarili diplomat olarak kabul edilen Ismet Pasa tarafindan soyle ifade
edilmistir:
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“...sonugcta miitecanis (homojenik) ve yeknesak (tek diizen) bir yurt kuruldu-
gunu, bu yurdun diga kars: olumsuz kogsullardan ve devlet i¢inde devlet anlamina
gelen i¢ imtiyazlardan kurtulmus, savunma hakki kesin, kaynaklar1 bol ve 6zgiir
oldugunu acikliyor; sunlar1 ekliyordu: “Bu vatanin adi Tiirkiyedir. O Tiirkiye’yi bu
muahedeler (antlagmalar) ifade ve izah etmektedir...” (Sonyel, 2006: 215-216).

Ortaogretim tarih dersi kitaplarinda baris ve antlasma konulari 6nemli yer tut-
makla birlikte genellikle antlagmalar maddeler halinde, ezberci ve 6gretici bir ts-
lupla dogrudan ya da metin icinde aktarilmaktadir. Ders kitaplarinda zengin gor-
seller kullanilmasina ragmen akil yiiriitme, tartisma, elestirel diisitnme ve birinci
elden kaynak kullanimi gibi Gist diizey tarihsel becerilerin gelistirilmesine yonelik
etkinlikler son derece sinirlidir. Ozellikle Lozan Antlagmasi gibi giiniimiizde etki-
si siiregelen antlasmalar 6n plana ¢ikarilirken, antlagmalarin siyasi, toplumsal ve
gelecekteki olasi etkileri tizerine tartigmalarin da sinirh kaldigi goriilmektedir. Bu
baglamda savaglar ve antlasmalar dengeli islenmeli, kullanilan dil kiric1 olmamali;
¢iinkii antlasmalar uluslarin hayatinda 6nemli rol oynayan, bilgi yaninda analiz ve
sentez gerektiren tarihsel siireclerdir. Bu nedenle, tarih egitiminde antlagmalarin
sadece ezberlenmesi degil elestirel diisiince ve tarihsel becerilerin kazandirilmasi
i¢in tartisma, empati ve birinci elden kaynak kullanimi gibi yontemlerin artiril-
mas1 gerekmektedir. Bu yaklasimlar, 6grencilerin antlagmalar1 somut sekilde an-
lamalarin: saglayacak ve tarih bilgisini derinlestirerek barisc1 bir tarih anlayisina
katkida bulunacaktir (Aktas, 2013: 78-107).

Tiirkiyede ilkogretim ve lise diizeyinde tarih egitimi, tarihi antlagmalara dair
kapsamli icerikler sunsa da ogrencilerin Lozan Antlagmasi gibi kurucu nitelikte-
ki belgeler hakkinda yeterli ve derinlikli bilgiye sahip olmadiklar1 gériilmektedir
(Aktas, 2013: 78-107; Utkugiin & Yildirim, 2023: 457-488; Yal¢in, 2024: 113 -127).
Ozellikle tarihsel anlatilarin dénemin siyasi, toplumsal ve ideolojik kogullarindan
etkilenebilir olmasi, 6grencilerin bu tiir konular1 sorgulamalarina ve ¢esitli soru
isaretleriyle karsilagmalarina neden olmaktadir. Kiiresellesme ve dijitallesmenin
etkisiyle egitim anlayislar1 doniismekte; 6grenme mithendisligi, yapay zeka ve di-
jital araglarin destekledigi yeni yaklasimlar, geleneksel yontemlerin yerini almak-
tadir. Bu doniisiim siirecinde tarih 6gretiminde de 6grencilerin tarihsel diisiinme,
elestirel sorgulama ve ¢ok yonlii analiz becerilerini gelistirecek yontemlerin kul-
lanilmasi bir zorunluluk héline gelmistir (Aktas, 2013: 78-107; Utkugiin & Yildi-
rim,2023: 457-488; Yal¢in, 2024: 113 -127).

Tiirkiyede 6grenciler Lozan Antlagmasi hakkinda okulda sinirli bilgi edinmek-
te, buna karsin medya ve sosyal ¢evre gibi dis kaynaklardan ¢esitli ve kimi zaman
celigkili sdylemlerle karsilasmaktadir. Bu durum, tarihsel olaylara dair kafa karigik-
ligina ve bilgi kirliligine yol agmaktadir. Clinkii tarih anlatilari, siyasal ve toplumsal
gelismelerden dogrudan etkilenerek sik sik degisebilen dinamik bir yapiya sahiptir.
Kiiresellesme ¢aginda geleneksel, ezberci tarih 6gretimi yetersiz kalmakta; bunun
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yerine tarihsel diisiinme, elestirel sorgulama ve ¢oklu perspektif gelistirme bece-
rilerine dayali 6gretim yaklasimlar: 6nem kazanmaktadir. EUROCLIO (2013) ve
Wineburg (2001) gibi uluslararas1 kaynaklar da tarih egitiminde bilgi aktariminin
Otesine gegilmesi gerektigini vurgulamaktadir. Tiirkiyedeki arastirmalar (Demirci-
oglu, 2005; Tokmak & Kara, 2023; Aktas, 2013: 78-107; Utkugiin & Yildirim,2023:
457-488; Yalcin, 2024: 113 -127) ise ders kitaplarinin ¢ogunlukla ytizeysel kaldig1-
ni1 ve 6grencilerin derinlemesine diigiinme becerilerini gelistirmekte zorlandigini
gostermektedir. Bu nedenle, Lozan gibi ¢ok boyutlu konularin 6gretiminde, 6g-
rencilerin yalnizca bilgi edinmeleri degil ayni1 zamanda analiz yapabilmeleri, farkli
bakis agilarini degerlendirebilmeleri ve elestirel diisiinebilmeleri de saglanmalidir.
Bu yaklagim hem bireysel 6grenmeyi gii¢lendirecek hem de saglikli bir tarih bilin-
cin olugmasina katk: saglayacaktir. Bu baglamda, bu arastirmanin amaci, Lozan
Antlagsmasrnin mevcut tarih dersi kitaplarinda nasil ele alindigini incelemek ve
bu anlatimin 6grencilerin tarihsel diistinme becerilerini ne 6lgiide destekledigini
ortaya koyarak, eksikliklerin giderilmesine ve ¢cagin gerekliliklerine uygun tarih
Ogretimi anlayisinin gelistirilmesine yonelik 6neriler sunmaktr.

ABDde tarih egitimi ve ulusal tarih standartlar1 izerine yiiriitiilen tartismalar
incelendiginde, Sam Wineburg bu tartigmalarin ¢ogunlukla “hangi tarihin 6gre-
tilmesi gerektigi” sorusuna odaklandigini, ancak asil sorunun “tarih neden 6greti-
lir?” olmasi gerektigini vurgular. Wineburg’a gore tarih bilgisini ezberlemek gorece
kolaydir ancak tarihsel diisiinme —yani ge¢miste yasamis insanlari kendi tarihsel
baglamlarinda anlamaya ¢aliymak— dogustan gelen ya da dogal bir beceri degildir.
Bu siireg, bireylerin mevcut bilgi ve inang sistemlerinin digina ¢ikmasini gerektirir
ve bu da oldukea zordur. Wineburg, 6grencilerin tarihsel belgelerle karsilagtiklarin-
da, siklikla kendi ¢agdas deger ve bakis acilarini gegmise yansittiklarini 6rneklerle
agiklar. Ona gore tarih egitimi, bireylerin gegmisi kendi kosullar1 i¢inde anlamaya
¢alismasini saglamalidir. Bu anlamda tarih, insanlari “insanilestirme” potansiye-
line sahiptir ancak giiniimiiz popiiler kiiltiiri ve medya (6rnegin Disney ve MTV
gibi) bu stireci zorlagtirmaktadir. Wineburg, tarih 6gretiminin yalnizca isimler,
olaylar ve tarihler aktarmaktan ibaret olmamasi gerektigini savunur. Bunun ye-
rine, 6grencilerin tarihsel diisinme becerilerini gelistirmeye, empati kurarak geg-
misi anlamaya, farkli bakis acilarini tanimaya ve insan davraniglarinin cesitliligini
kavramaya yonelik bir anlayisla yiiriitiilmesi gerektigini belirtir. Bu yaklasim, tarih
egitiminin neden 6nemli oldugunu yeniden sorgulamak ve politik ya da kiiltiirel
catigmalarin Otesine gegerek tarih 6gretiminin esas amacini kavramak agisindan
onemli bir katki sunar (Wineburg, 2001: 81-94).
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KRONOLOJIK

Dig0NME

TARIHSEL EMPAT]

TARIHSEL
KAVRAMA

TARIHSEL
DUSUNME
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Jewnn 1: Tarihiae Dilginine Becerileri
Tarihsel Diistinme Becerileri

(MEB, Ortadgretim Tarih Dersi 9, 10 ve 11. Simiflar Ogretim Programyi, 2023: 12).

Tiirkiye’de Giincel Ogretim Programlari

Tiirkiyede tarih dersi kitaplarinda Lozan konusu diger konulara oranla daha
az yer almaktadir. Tiirk tarihi Lozan 6ncesi donemde de uzun bir gegmise sahip
oldugu igin 6ncelikle diger konularin kitaplarda genis yer tuttugu goériilmektedir.
Bu durum beraberinde tarih dersi kitaplarinda tarihle ilgili cok fazla konunun da
ele alinmasina neden olmaktadir.

Tiirkiyede glincel 6gretim programlar: incelendiginde 1-4 siniflar arasinda ta-
rihi konularin daha ziyade Sosyal Bilgiler dersi ierisinde yer aldig1 gorillmektedir.
Ogretim programlarinda tarihsel diisiinme becerileri agirlikli olarak yer almakta-
dir. 1-4 sinif 6gretim programlari incelendiginde burada Lozan konusunun yer al-
madig1 goriilmektedir. Benzer sekilde 4-7 siniflar arasinda da tarih konulari Sosyal
Bilgiler dersi igerisinde yer almaktadir. 4-7 Siiflar incelendiginde benzer sekilde
tarih dersi kitaplarinda Lozanin yer almadig1 ve ayni sekilde 6gretim programin-
da da yer almadig1 gozlenmistir. Calismada Lozan konusunun ders kitaplarinda
yer alma sikligin1 belirlemek amacryla iki temel yontem kullanilmgtir. {lk olarak,
1. smuftan 8. sinifa kadar olan ders kitaplar1 incelenmis ve Lozan konusunun
icerikte bulunup bulunmadigi analiz edilmistir. Ikinci olarak ise, Milli Egitim
Bakanlig1 tarafindan yayimlanan giincel 6gretim programlari taranarak Lozan
konusunun hangi siif diizeylerinde programa dahil edildigi tespit edilmistir.
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Bu iki analiz sonucunda Lozan'in sadece 8. sinif Inkilap Tarihi dersi kapsaminda
yer aldig1 goriilmiistiir. 8. sinifa geldigimizde inkilap Tarihi dersi icerisinde Lozan
konusu ele alinmigtir (MEB, Sosyal Bilgiler Dersi Ogretim Programi, 4-7. Siniflar,
2018; MEB, T.C. inkilap Tarihi ve Atatiirkgiilitk Dersi Ogretim Programu, 8. Sinif,
2024; Bowen, 2009: 27-40.

Giincel Ogretim Programlarinda se¢meli dersler arasinda yer alan “Tiirk Kiiltiir
ve Medeniyet Tarihi Dersi” igerisinde ¢ok sinirli olsa da Lozana dair bir kazanim
bulunmaktadir. Lozan’la ilgili olarak “Cumbhuriyet’in ilk yillarindaki ekonomik
yap1 ve yaklasimlar1 kavrar” baslikli boliimiin icerisinde tek bir madde olarak yer
alan bu kazanim soyledir: “Lozan Antlasmasrnin ekonomik baglayicilig: ve iilke
ekonomisine etkileri vurgulanir” (MEB, Tiirk Kiltiir ve Medeniyet Tarihi Dersi,
2018: 26) (MEB, Tiirk Kiiltiir ve Medeniyet Tarihi Dersi Ogretim Programi, 2018:
26; MEB, T.C. Milli Egitim Bakanlig1, Talim ve Terbiye Kurulu Bagkanlig1, Ortaog-
retim Kurumlar1 Haftalik Ders Cizelgeleri, 2023: 3).

Tarih dersi kapsaminda Ortadgretim 9, 10 ve 11. Siniflar Ogretim Programinda
ise Lozana dair herhangi bir kazanim bulunmamaktadir (MEB, Ortadgretim Tarih
Dersi 9, 10 ve 11. Siuflar Ogretim Programi, 2023).

Tiirkiyede 6gretim programlarinda resmi bir tarih ders kitabinin okutulabilmesi
i¢in tipki ABDde oldugu gibi 6ncelikle kazanimlarin yer aldig: bir 6gretim progra-
mi hazirlanmaktadir. Bu 6gretim programi genellikle alanin uzmanlari, akademis-
yenler ve Milli Egitim Bakanligrnin kendi personelinin is birligi ile hazirlanmakta-
dir. S6z konusu 6gretim programlarina gore Tiirkiyede ders kitaplar: ve igerikleri
hazirlanmaktadir. Dolayisiyla hazirlanan bu ders igeriklerinin s6z konusu 6gretim
programlarinda belirtilen kazanimlara uygun olmasi zorunlulugu bulundugundan
ders kitaplarindaki konu ve igeriklerin bu kazanimlar esas alinarak hazirlandigini
soylemek miimkiindiir (MEB, Sosyal Bilgiler Dersi Ogretim Programi, 4-7. Simif-
lar, 2018; MEB, Ogretim Programlar ve Kilavuzlari, 2018).

Milli Egitim Bakanlig1 Ders Kitaplar1 ve Egitim Araclar1 Yonetmeligine gore
ders kitaplari;; Anayasa ve kanunlara uygun, bilimsel hatasiz, temel insan haklari-
ni1 destekleyen, ayrimciligi reddeden, reklamsiz, 6gretim programi kazanimlarini
kapsayan ve 6grencilerin gelisim 6zelliklerine uygun 6grenmeyi destekleyici tasa-
rima sahip olmalidir. Z-kitaplar ise bu niteliklere ek olarak, etkilesimli ve zengin-
lestirilmis iceriklere yer verir, tasarim ilkelerine uyar ve telif haklari ile reklamsizlik
kurallarina dikkat eder (MEB, Ders Kitaplar: ve Egitim Araglar1 Yonetmeligi, 2018:
3). Ayrica Milli Egitim Bakanlig1 Ders Kitaplar: ve Egitim Araglar1 Yonetmeligi
Madde 8e gore, ders kitaplary; icerik, dil-anlatim, 6grenme-6gretme yontemleri,
6lgme-degerlendirme ve teknik tasarim agisindan belirli kriterlere uygun hazir-
lanir. igerik, egitim programini kapsamali ve dengeli olmalidir. Dil kullanimi, 6g-
renci seviyesine uygun, anlasilir ve giincel Tiirkge kurallarina uygun olmaldir. Og-
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renme ve degerlendirme yontemleri tist diizey diisiinme becerilerini desteklemeli,
teknik tasarim ise 6grenmeyi kolaylastiracak sekilde yapilmalidir. Kitaplarin kapak
diizeni ve igerik sayfa diizeni yonetmelikte belirtilen standartlara uygun olmasi
gerektigi de belirtilmistir (MEB, Ders Kitaplar1 ve Egitim Araclar1 Yonetmeligi,
2018: 3-4). Ogretim programlarinin hazirlanmasinda biitiin goriis, dneri, elestiri
ve beklentiler Milli Egitim Bakanligrnin ilgili birimlerinden uzman personel, 6g-
retmen ve akademisyenlerden olusan ¢aligma gruplar: tarafindan degerlendirilir.
Yapilan tespitler dogrultusunda 6gretim programlari gézden gegirilip glincellenir
ve yenilenir. Béylece programlarin giincel gelismelerle ve bilimsel, sosyal, teknolo-
jik vb. ihtiyaglarla kosutlugunun siirekliligi saglanmaya calisilir (Ortaokul 8. Sinif
T.C. Inkilap Tarihi ve Atatiirkgiilitk Dersi Ogretim Programz, 2018: 7).

Tiirkiyede liselerde giincel haftalik ortak ders gizelgelerinde tarih dersleri 9,
10 ve 11. Siniflarda ikiger saat olarak verilmektedir. S6z konusu tarih derslerinde
Lozan konusuna yer verilmemektedir. Lozan Antlagmasi 12. Sinifta iki saat olarak
T.C. Inkilap Tarihi ve Atatiirkgiilitk dersinde ele alinmaktadir. T.C. Inkilap Tari-
hi ve Atatiirkeiiliik dersinde; Talim ve Terbiye Kurulunun 19.01.2018 tarih ve 45
say1li Karari ile kabul edilen 6gretim programi uygulanir (MEB, Talim ve Terbiye
Kurulu Bagkanligi, Ortadgretim Kurumlar1 Haftalik Ders Cizelgeleri, 2023: 13).

ANADOLU LiSESI
HAFTALIK DERS CIZELGESI
9. 10. 11. 12.
DERSLER
SINIF SINIF SINIF SINIF

TURK DILI VE EDEBIYATI 5 5 5 5

DIN KULTURU VE AHLAK BILGIST 2 2 2 2

TARIH 2 2 2 -
& |T.c. INKILAP TARIHI VE ATATURKCULUK - - - 2
Eﬂ COGRAFYA 2 2 - -
& |MATEMATIK 6 6 - -
H [FIZIK 2 2 - -
z KiMYA 2 2 - -
< [BIvoLon 2 2 - -
E FELSEFE 2 2 -
O [BIRINCI YABANCIDIL ] 4 4 4

BEDEN EGITIMI VE SPOR 2 2 2 2

GORSEL SANATLAR/MUZIK 2 2 2 2

SAGLIK BILGISI VE TRAFIK KULTURU 1 - - -

ORTAK DERS SAATI TOPLAMI 32 33 19 17

Ortak Dersler Cizelgesi, MEB, Talim ve Terbiye Kurulu Bagkanlig,
Ortadgretim Kurumlar1 Haftalik Ders Cizelgeleri, (MEB, 2023: 3).
Ortak dersler disinda tarih dersleri segmeli dersler arasinda da yer alir. Buna

gore bu boliimde Segmeli Tarih, Cagdas Tiirk ve Diinya Tarihi ile Ortak Tiirk Tarihi
olmak tizere toplamda ii¢ se¢meli tarih dersi bulunmaktadir.
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ORTAK DERS SAATI TOPLAMI 32 33 19 17
SECMELI MATEMATIK (2) - - 6 6
TEMEL MATEMATIK (2) - - 2 2
SECMELI FIZIK (2) - - 4 4
SECMELI KIMYA (2) - - 4 4
SECMELI BIYOLOJI (2) - - 4 4
AKADEMIK SECMELI TURK DiLi VE EDEBIVATI (2) - - (3)(5) (3)(5)
SECMELI TARTH (1) - - (2)4) 2@
CALISMALAR CAGDAS TURK VE DUNYA TARIHI - - = 2@
SECMELI COGRAFYA (2) - - (2)(4) @@
PSIKOLOJI (1) - = 2 2
SOSYOLOJI (1) - - 2 2
=4 MANTIK (1) - = 2 2
E SECMELI BIRINCI YABANCI DiL (2) - - (2)(10)(12)| (2)(10)(12)
E FEN BILIMLERI UYGULAMALARI(2) - - 2@ 2@Q)
= MATEMATIK UYGULAMALARI (2) - - (2)3) (2)@3)
E [ASTRONOMI VE UZAY BILIMLERI (1) (1)(2) (1)(2) (1)(2) (1)(2)
: SOSYAL BILIM CALISMALARI (2) (2)(3) (2)(3) (2)(3) (2)(3)
= BILiSIM TEKNOLOJILERI VE YAZILIM (4) 1 W) [ wee) | e
(@3 PROJE TASARIMI VE UYGULAMALARI (4) 20w | @20®w | @0w | @)@
= [DUSUNME EGITIMI (1) mE e - -
INSAN, DEMOKRASI VE INSAN HAKLARI (1) 1 1 1 1
SURDURULERBILIR TARIM VE GIDA GUVENLIGI (1) - (1)(2) (1)(2) -
TOPI.JU.M VE IKLIM, CEVRE VE YENILIKCI COZUMLER (1) - (1)(2) (1)(2) -
BILIM TEMEL HUKUK BILGISI (1) - [631¢)] nE) e
GIRISIMCILIK (1) - - (1)) R
METIN TAHLILLERI (2) 12 []0)] 0@ -
SECMELI IKINCI YABANCI DIL (4) (2)(4) (2)(4) (2)(4) (2)(4)
OSMANLI TURKCEST (3) 2 2 2 2
TURK DUNYASI COGRAFYASI (1) - 1) 1@ -
ORTAK TURK EDEBIYATI (1) - (1] 0@ -
ORTAK TURK TARIHI (1) L@ W@ -

MEB, Talim ve Terbiye Kurulu Bagkanlig,
Ortadgretim Kurumlar1 Haftalik Ders Cizelgeleri, (MEB, 2023:3).

Giincel Ortaokul 8. Simif T.C. Inkilap Tarihi ve Atatiirkgiiliik Dersi Ogretim
Programina gore 3. ve 6. Unitede anlatilan Lozan Antlasmasi ile ilgili olarak 6gren-
cilerin agagida yer alan temel iki kazanimi elde etmeleri beklenmektedir (Ortaokul
8. Sinif T.C. Inkilap Tarihi ve Atatiirkgiiliik Dersi Ogretim Programu, 2018: 11).

o Lozan Antlagmasrnin sagladigi kazanimlari analiz eder (Ortaokul 8. Smnif
T.C. Inkllap Tarihi ve Atatiirk¢iilitk Dersi Ogretim Programi, 2018, s.11).

o Lozan Barig Antlasmasi, Atatiirk donemi Tiirk dis politikasinin temel ilkeleri
ile iliskilendirilir (Ortaokul 8. Simif T.C. Inkilap Tarihi ve Atatiirkciiliik Dersi
Ogretim Programi, 2018: 14).

YONTEM

Bu ¢alismada, nitel aragtirma yontemlerinden dokiiman incelemesi kullanila-
rak aragtirma gergeklestirilmistir. Aragtirma teknigi olarak dokiiman analizi ger-
cevesinde Lozan Antlasmasrnin tarih dersi kitaplarindaki anlatimi incelenmis ve
cesitli dokiiman tiirleri, yazili metinler ve gorsellerden yararlanilmistir. Bu kaynak-
lar dokiiman analizi teknigiyle kapsamli bir sekilde analiz edilmis ve degerlendiril-
mistir (Merriam & Tisdell, 2016: 106-107).
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Akademik aragtirmalarda, yazili, gorsel veya dijital belgelerin sistematik olarak
analiz edilmesine dokiiman analizi denir. Bu yontemle, arastirma konusuyla ilgili
mevcut kaynaklardan bilgi toplanir ve arastirma sorularina yanit aranir. Ozellikle
tarih, sosyoloji ve egitim gibi alanlarda sik¢a kullanilan dokiiman analizi, zaman
ve maliyet acisindan verimli olmakla kalmaz; ayni1 zamanda diger veri toplama
yontemleriyle desteklenebilmesi nedeniyle de kullanighidir (Bowen, 2009: 27-40).
Dokiiman incelemesi teknigi arastirmacilara diger arastirma yontemlerine oranla
essiz bilgiler sunar (Bowen, 2009: 30; Bazeley, 2009: 6-22). Bu nedenle, bir arastir-
ma konusuyla ilgili dokiiman incelemesi yapilirken incelenen dokiimanin belirli
bir ortamda hizmet ettigi baglamin ve islevin analiz edilmesi 6nemlidir. Dokiiman
incelemesi, egitim, sosyal bilimler ve hukuk gibi bircok ¢alisma alaninda kulla-
nilan yaygin bir yontem oldugu i¢in bu konuda yiiriitillen aragtirmalara siklikla
basvurulan bir arastirma teknigidir (Bowen, 2009: 27; Kothari, 2004: 338-341). Bu
nedenle, bu ¢alismada da Lozan ile ilgili konularin Tiirkiyedeki tarih dersi kitap-
larinda nasil yer aldig1 dokiiman inceleme yontemiyle incelenmistir. Ders kitap-
lar1 incelenirken; icerigi, yapisi, organizasyonu, pedagojik ozellikleri, ele alinan
temalarin ve bakis agilarina dair degerlendirmelerde de bulunulmustur.

Nitel aragtirma yontemleri kapsaminda oncelikle Lozan ile ilgili yayinlan-
mus eserlerle ilgili bir literatiir taramasi gerceklestirilmistir. Daha sonra elde edi-
len arastirma verileri toplanarak metinsel analize dayali olarak betimsel agidan
taranmistir. Bu caligmada kullanilan verilerin se¢iminde ilgili literatiirdeki birincil
ve ikincil kaynaklardan yararlanilmistir.

Mevcut ders kitaplarinda Lozan ile ilgili boliimlerin incelenmesinde ise metin
analizi yontemi kullanilmistir. Metin analizi, yazili metinlerin anlamini, yapisini
ve icerdigi temalar1 sistematik olarak inceleyen bir nitel arastirma yontemidir. Bu
yontemle metinlerdeki dil, sézciikler, anlatim bicimleri ve iletisim stratejileri de-
gerlendirilir. Sosyoloji, iletisim, edebiyat ve medya ¢alismalar1 gibi alanlarda yaygin
olarak kullanilan bu yontem metinlerin altinda yatan anlamlari ortaya ¢ikarmak ve
sosyal baglamda yorumlamak i¢in etkili ve 6nemli bir aractir (Krippendorff, 2019:
10-86). Bu baglamda ders kitaplarinda yer alan veriler; tarihi, icerik ve baglamsal
a¢idan analiz edilerek degerlendirmeler yapilmistir (Ekiz, 2020). Bu kapsamda,
belgelere dayali ve betimsel olarak yiiriitiilen bir ¢aliyma olarak Lozan konusu, s6z
konusu donemde meydana gelen diger olaylar ve gelismeler devamlilik ve bag-
lamsallik agisindan incelenerek bazi degerlendirme ve dnerilerde bulunulmustur
(Cepni, 2014; Sonmez & Alacapinar, 2016).

Konuyla ilgili yapilan 6n incelemede ulasilan ders kitabi béliimlerinde aras-
tirma sorusunun kastettigi Lozan konusuna odaklanilmistir. Detayli inceleme ve
okuma yapilarak Lozan konusunun ders kitaplarindaki yeri ve kapsamina odak-
lanilmigtir. Tarih dersi kitaplarinda Lozan konusu merkeze alinarak konu, kap-
sam, kazanimlarla uyumluluk, icerigin tasarimi ve sunulan bakis acisi olgulari
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g6z oniinde bulundurularak bu husus incelenmistir. Lozanin 6gretimi ve kalici
Ogrenmenin saglanmasi i¢in ders kitaplarinda 6grencilere yonelik ne tiir metin ve
gorsellerin kullanildigy, bunlarin uluslararas: standartlara uygun olup olmadig: ve
yer alan bilgilerin dogrulugu da analiz edilmis ve veriler bulgu hdline getirilmistir.
Ders kitaplarinda Lozan ile ilgili yer alan metin ve gorsellerin uluslararas: stan-
dartlara uygunlugu, UNESCO ve OECD gibi kuruluglarin belirledigi ol¢iitler kap-
saminda icerik dogrulugu, objektiflik, ¢ok seslilik ve kiiltiirel ¢esitlilige uygunluk
acisindan incelenmistir. Ayrica bu verilerle ilgili uzman goriisleri 1s181nda tarihsel
bilgilerin giivenilirligi tarihsel kaynaklarla karsilastirilmis ve 6grenci seviyesine
uygunlugu da analiz edilmistir. Uluslararas: standartlar kapsaminda genel olarak
ders kitaplarindaki igerik ve gorsellerin kalite, dogruluk ve egitimde kabul goren
evrensel 6l¢titlere uygunlugu degerlendirilmistir. Bu kapsamda uluslararas egitim
standartlari, 6zellikle UNESCO ve OECD gibi kuruluslarin rehberliginde gelisti-
rilen miifredat ilkeleri dogrultusunda, tarih egitiminin objektiflik, ¢cok seslilik ve
elestirel diigiinceyi desteklemesi gerektigi vurgulanmistir. Bu standartlara gore ta-
rih dersi kitaplarinda yer alan bilgilerin dogru, dengeli ve kapsayici olmasi, ayrica
gorsel ve metin materyallerinin 6grenme siirecini destekleyecek sekilde a¢ik, anla-
silir ve kiiltiirel cesitliligi yansitacak bigcimde ne oranda tasarlandigi degerlendiril-
mistir (UNESCO, 2015; OECD, 2018).

Yapilan 6n inceleme sonuglar1 dogrultusunda, aragtirmanin sistematik ve giive-
nilir bir sekilde yiiriitiilebilmesi icin izlenen arastirma deseni, veri toplama araglari
ile veri analiz yontemleri agsagida ayrintili olarak agiklanmustir.

Arastirma Deseni

Calismanin aragtirma deseni nitel aragtirma yontemi ile gerceklestirilmistir.
Tiirkiyedeki tarih dersi kitaplarinda Lozan Antlasmasrnin nasil anlatildigi kap-
saml1 bir bicimde incelenerek s6z konusu anlatimin 6grencilerin tarihsel diigiinme
becerileri tizerinde nasil bir etkisi oldugu analiz edilmistir. Arastirmada durum
caligmas: kapsaminda Lozan Antlasmasinin ele alinmasi mevcut baglam iginde
detayli olarak incelenmistir.

Veri Toplama Araglari

Aragtirmada Veri toplama araci olarak dokiiman analizi yonteminden yarar-
lanilmigstir. Bu ¢ergevede Tiirkiye Cumhuriyeti Milli Egitim Bakanlig1 tarafindan
2018 yilinda onaylanarak yiirtirlige giren ve ilkogretim, ortaokul ve lise diizeyle-
rinde okutulan giincel tarih dersi kitaplar1 arastirmanin ana veri kaynagini olus-
turmaktadir. Aragtirmadaki kitap secimi, resmi ders kitabi statiistinde olup devlet
okullarinda okutulma zorunlulugu tasimasi nedeniyle tercih edilmistir. Caligmada
ozellikle Lozan Antlagmasrna yer verilen boliimler, konunun anlatim bi¢imi, kul-
lanilan kavramlar, gorsel materyaller (harita, fotograf, tablo vb.), 6grencilere yo-
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neltilen sorular ve etkinlikler gibi 6geler bakimindan sistematik bir bicimde analiz
edilmistir.

Veri Analizi

Aragtirma kapsaminda elde edilen veriler, nitel igerik analizi yontemiyle ¢6-
ziimlenmistir. Ders kitaplarinda Lozan Antlagmasrna ayrilan boliimler belirlenmis
ve bu boliimlerde yer alan metinler, gorseller, sorular ve dil kullanimi belirli tema-
lar altinda kategorize edilmistir. Elde edilen veriler; “gorsel materyal kullanimr’,

“anlatim dili ve tislubu’, “6grenci etkinlikleri’, “tarihsel kavramlar” ve “tarihsel dii-
stinme becerileri” gibi tematik basliklar altinda analiz edilmistir.

Tablo 1. Ders Kitaplarina {liskin Genel Bulgular

Egitim Yayinci

Diizeyi Eserin Ad1 Yazar(lar) (Yal) Sayfa
Ortaokul 8. T.C. Inkilap Tarihi ve Atatiirkgiiliik s s . MEB
S Dersi Ogretim Programi Milli Egitim Bakanhg: (2018) 19
9-10-11. Ortadgretim Tarih Dersi Ogretim e s . MEB
Suntflar Program Milli Egitim Bakanligt (2023) 32
e Talim ve Terbiye Kurulu Bagkanlig
Ortadgretim Ortadgretim Kurumlar1 Haftalik Ders Milli Egitim Bakanlig1 MEB 14
Kurumlari . . (2023)
Cizelgeleri
Ortadgretim  Ortadgretim Tiirk Kiiltiir ve Medeniyet I . MEB
Kurumlari Tarihi Dersi Ogretim Program1 Milli Egitim Bakanhg: (2018) 37
Ortaokul 8. Ortaokul ve Imam Hatip Ortaokulu MEB, Mehmet Uu‘“’ MEB
. Ozlem Mutly, Fatih 240
Sinif Ders Kitab1 . (2019)
Cetinkaya
Ortackul 8. T.C. Inkilap Tarihi ve Atatiirkgiiliik Ders S MEB
Sumtf Kitabt MEB, Sami Tiiysiiz (2023) 208
BULGULAR

Arastirmanin bulgularina gore, Tiirkiyede lise tarih dersi kitaplarinda Lozan
Antlagmasi konusu ¢ogunlukla miifredatla uyumlu bicimde sunulsa da igerik agi-
sindan yiizeysel ve sinirli kalmakta; bu durum, tarihsel diisiinme ve ¢ok yonlii
bakis agis1 gelistirme gibi becerilerin yeterince desteklenmedigini gostermektedir.
Kitaplarda siyasi ve diplomatik yonler 6n planda tutulurken, sosyal, kiiltiirel ve
ekonomik boyutlar ihmal edilmistir. Ayrica anlatim ¢ogunlukla ulusal bakis agisiy-
la sinirl kalmakta, uluslararasi perspektiflere yeterince yer verilmemektedir.

Metinler genellikle agik olsa da tarihsel kavramlarin agiklanmasinda eksiklikler
ve gorsellerin yetersizligi dikkat cekmektedir. Bu bulgular, ulusal ¢alismalardaki
benzer elestirilerle ortiisiirken uluslararasi literatiirde vurgulanan kanita dayali 6g-
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retim, pedagojik cesitlilik ve coklu perspektif gibi temel ilkelerle de ¢elismektedir.
Sonug olarak Tiirkiyede tarih egitiminin kalitesinin artirilmasi icin ders kitaplari-
nin igerik, yaklagim ve sunum bakimindan uluslararas: standartlara uygun bi¢cim-
de revize edilmesi gerekmektedir.

a) Der Kitaplarimda Konu, Kapsam ve Kazanimlarla Uyumluluk

Caligma kapsaminda, tarih dersi kitaplarinda Lozan konusunun islenme diize-
yi ve kapsami analiz edilmistir. Ayrica konunun Milli Egitim Bakanlig1 tarafindan
belirlenen kazanimlarla ne olgiide ortiistiigii de degerlendirilmistir. Elde edilen
veriler, Lozan konusunun genellikle miifredattaki hedeflerle uyumlu sekilde ele
alindigini ortaya koymaktadir. Ancak bazi kitaplarda konunun kapsaminin sinirh
kaldig1 ve kazanimlarin tam anlamiyla karsilanmadig: da tespit edilmistir.

b) Ders Kitaplarinda Icerigin Tasarimi ve Sunulan Baks Agist

Calisma kapsaminda ders kitaplarinin Lozan konusunu nasil yapilandirdig: ve
hangi bakis agistyla sundugu iizerinde durulmustur. inceleme, ierigin ¢ogunlukla
siyasi ve diplomatik boyutlara odaklandigini; sosyal, kiiltiirel ve ekonomik
perspektiflerin ise yeterince ders kitaplarinda ele alinmadig: anlagilmigtir. Ayri-
ca ders kitaplarindaki Lozan anlatiminin daha ¢ok ulusal perspektiften anlatildigy,
farkli uluslararas: bakis agilarina ise sinirli oranda yer verildigi gorillmustiir.

c) Ders Kitaplarimin Metin ve Gorsellerin Kullanum ile Uluslararas
Standartlara Uygunlugu

Caligma kapsaminda incelenen ders kitaplarinda kullanilan metinlerin dil ve
igerik kalitesi ile gorsellerin kullanimiyla ilgili incelemelerde de bulunulmustur.
Bu materyallerin uluslararas: tarih egitimi standartlarina ne derece uygun oldugu
analiz edilmigtir. Caliymada metinlerin genellikle agik ve anlasilir oldugu ancak
tarihsel terimlerin agiklanmasinda bazi eksikliklerin oldugu tespit edilmistir.
Bu baglamda gorsel materyallerin sayisinin yetersiz oldugu ve ¢ogunlukla lider
portreleri ile sinirh kaldigi degerlendirilmistir. Bunun yani sira uluslararasi
standartlarda onerilen gesitlilik ve tematik zenginlige de ders kitaplarinda tam
olarak uyulmadig goriilmustiir.

Tlrkiye’de Tarih Dersi Kitaplarinda Lozan

Tiirkiyede 6grenciler Tiirkiye Cumhuriyeti Inkilap Tarihi ve Atatiirkgiiliik der-
sinin konulart ile ilkokul birinci siniftan itibaren karsilagirlar (T.C. Inkilap Tari-
hi ve Atatiirkgiilik Ogretim Programi, 2018). Bu derste konular islenirken arsiv
belgeleri, somut tarihi miras 6geleri, Nutuk vb. birinci el kaynaklarin kullanimina
ozen gosterilir. Ogrencilerin derste ele alinan olaylari kavrayabilmeleri i¢in dé-
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nemle ilgili yazily, sesli, gorsel ve gortintiilii kaynaklarin kullanimi tegvik edilir. Bu
derste ayrica sozlii ve yazili edebi tiriinler ile gazete, internet vb. medya araglarin-
dan da yararlanilabilir (Ortaokul 8. Sinif T.C. Inkilap Tarihi ve Atatiirkgiiliik Dersi
Ogretim Programi, 2018: 9).

Tiirkiyede giincel tarih dersi kitaplarinda Lozan konusu 8. Sinif Tiirkiye Cum-
huriyeti Inkilap Tarihi ve Atatiirkgiiliik kitabinda yer almaktadir (MEB, T.C. In-
kilap Tarihi ve Atatiirkgiilitk ders kitabi, Ortaokul 8. Sinif, 2023). Kitabin 3. ve 6.
Unitelerinde Lozan ele alinmigtir. Giincel tarih dersi kitaplarinda “Lozan Barig
Antlagmast (24 Temmuz 1923)” baglikli bir boliim bulunmaktadir (Ulkii, Mutlu,
Cetinkaya, Tiirkiye Cumhuriyeti Inkilap Tarihi ve Atatiirkgiiliik, 8. Stnif Tarih Ders
Kitaby, 2019: 116). Bu béliimde ilk olarak “Lozan Antlasmasina gore sinirlarimiz”
baslikl bir haritaya yer verilmistir. Lozan'n ilk gectigi bu boliimde ayrica 6grenci-
lere bir soru da yoneltilmistir:

Bu boliimde &grenciler “Itilaf Devletlerinin Lozan Barig Konferansrna TBMM
Hiikiimeti'nin yan1 sira Istanbul Hiikiimetini de ¢agirmalar1 karsistnda TBMM
Hiikiimetinin aldig1 6nlem nedir? Séyleyiniz” baslikli bu soru ile konuya dair
diistinmeye sevk edilmistir. Bu bélimde ayrica Mudanya Ateskes Antlasmasrnin
imzalandig, Istanbul, Bogazlar ve Dogu Trakyanin savas yapilmadan diigman
isgalinden kurtarildigi da anlatilmistir. Burada ayrica kalici bir baris agisindan
Lozan'in éneminden bahsedilmistir. itilaf Devletlerinin Lozanda toplanacak ba-
rig konferansina 28 Ekim 1922'de Istanbul Hitkiimeti ve TBMMyi birlikte davet
ettikleri anlatilarak Itilaf Devletlerinin asil amacinin iki Tiirk tarafi arasindaki go-
riis ayriliklarindan yararlanmak oldugu ifade edilmistir. Daha sonra TBMM'nin 1
Kasim 1922'de saltanati kaldirarak Itilaf Devletlerinin bu amacini boga ¢ikardig
dile getirilmistir (Ulkii, Mutlu & Cetinkaya, 2019: 116).

ORTAGKUL VE iMAM HATIP ORTAGKULU

TURKIYE CUMHURIYETI
INKILAP TARIHI
VE
ATATURKGULUK

DERS KITABI

Ewtan T

(Ulkii, Mutlu & Cetinkaya, 2019: Kapak Sayfasi).
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Bu boliimde 6grencilere yoneltilen bir diger soru ise “Mustafa Kemal, Lozan
Konferansrnin hangi nedenlerle izmirde toplanmasini istemistir? Agiklayiniz.”
seklindedir. Sorunun hemen ardindan yine bir 6nceki boliimde oldugu gibi bu ko-
nuyla ilgili agiklamalara yer verildigi goriilmektedir. Lozan Konferansrnda Tiirki-
ye'yi Disisleri Bakani Ismet Pasa baskanliginda bir heyetin temsil edecegi de yine
bu boliimde deginilen hususlar arasinda yer almigtir. Bu béliimde ismet Paganin
Mecliste s6z aldig1 ve Lozan Konferansinda savunacag: temel ilkeleri bu konus-
masinda agikladig da belirtilmistir. Burada 6grencilere Lozan oncesi bir hazirlik
yapildig1 gosterilmeye calisiimigtir (Ulkii, Mutlu & Cetinkaya, 2019: 116).

el 4 KARADENIZ

SOVYETLER

1ZIN3a T93/5) ko b©

AKDENIZ oms”

- BOGATUAR KOMISYONL HATHY — LOZAN ANLASMASINA GORE SNSRARINE I

Lozan Antlasmasi’na Gore Tiirkiye Sinirlar

(Ulkii, Mutlu & Cetinkaya, 2019: 116).

Kitapta 3. tinitede Lozan baglig1 altinda yer alan bilgiler dort sayfadan olusmak-
tadir. Bu béliimde yer alan bir diger gorsel ise Ismet Paganin Lozan Barig Konfe-
ransrna gitmek tizere ugurlandigina dair bir fotograftir. Bu boliimde yeterli diizey-
de gorsellerin kullanildig1 son derece agik ve sade bir dilin yer aldig1 soylenebilir.
Ele alinan konularin da gorsellerle yeterli diizeyde desteklendigi goriilmektedir.
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Ismet Paga Lozan Baris Konferansrna Ugurlanirken, 1922

(Ulkii, Mutlu & Cetinkaya, 2019: 117).

Bu bolimde TBMMnin, Lozana gidecek heyetten kapitiilasyonlar ve Ermeni
Devletinin kurulmasi konularinda kesinlikle taviz verilmemesini istedigi dile geti-
rilmigtir. Konferansin toplanmasinda Ingiltere, Fransa, italya ve Japonyanin etkili
olduguna da dikkat ¢ekilmistir. Konferanstaki biitiin gériismelerde yer alan devlet-
lerin TBMM, Yunanistan, Romanya, Yugoslavya ve ABD oldugu da belirtilmistir.
Sovyetler Birligi ve Bulgaristan'in ise Bogazlarla ilgili konularda goriigmelere cag-
rildigina yer verilmistir (Ulkii, Mutlu & Cetinkaya, 2019: 116).

Lozan Baris Konferansrnda Tiirk Delegeler, 1923
(Ulkii, Mutlu & Cetinkaya, 2019: 117).
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Bu béliimde ele alinan hususlara bir biitiin olarak bakildiginda konu biitiin-
lagiiniin oldugu goriilmektedir. Bu bolimdeki bilgilerin 6gretim programlarinda
yer alan konu kazanimlariyla da 6rtiistiigii séylenebilir. Bu béliimde Ingilterenin
roliine ise soyle deginilmistir:

“...Ingiltere, Lozan Goriismelerinde de 1. Diinya Savasi sonunda yapilan
antlasmalarda oldugu gibi Itilaf Devletleri adina hareket etme gérevini iistlenmistir.
Konferansta Ingiltere Disisleri Bakani Lord Curzondan sonra soz alan Ismet Pasa ko-
nusmasinda “Cok stirap cektik, cok kan akittik biitiin medeni milletler gibi hiirriyet
ve bagimsizlik istiyoruz.” dedi. Tiirkiyenin bu hakly istegi konferansta Itilaf Devletle-
ri'nce dikkate alinmadi. Onlar 6n yargilarla hareket ediyorlar, Osmanli Devletinden
elde ettikleri ayricaliklar: ve Orta Dogudaki ¢ikarlarmmi kaybetmek istemiyorlards.
Tiirk tarafimn iyi niyetli biitiin girisimlerine ragmen bircok konuda uzlasma sag-
lanamad: ve konferans 4 Subat 1923 tarihinde dagildi. Lozan Baris Goriismeleri-
nin kesintiye ugradigr donemde Tiirk ordusu Bogazlar ve Musul iizerine yiiriimeye
hazirlaniyordu. Ancak hicbir taraf savas: goze alabilecek konumda degildi. Bunun
iizerine yapilan goriismelerde konferansa devam edilmesine karar verildi. Bu arada
Mustafa Kemal Pasa Izmirde bir iktisat kongresi topladi. Bu kongrede Misak-1 Ikti-
sadi kararlari kabul edildi. Boylece Batili devletlere ekonomik bagimsizlik konusunda
da kararl bir mesaj verilmis oldu. Yine bu siirecte I. TBMM nin yenilenmesine karar
verildi...” (Ulkii, Mutlu & Cetinkaya, 2019: 117).

Lozan Barig Antlagmasi Imzalanirken, 1923

(Ulkii, Mutlu & Cetinkaya, 2019:117).
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Bu boliimde yer alan bir diger husus ise Lozan Baris Antlagmasrnin maddeleridir.

Sinirlar, Bogazlar, Kapitiilasyonlar, Azinliklar, Savas Tazminati, Osmanl Borg-
lar1, Rum Patrikhanesi basliklarindan olusan bu maddelerle ilgili kitapta kisa bil-
gilere de yer verilmistir. Burada 6grencilerin anlayabilecegi sade ve net ciimlelerin
kullanildig1 goriilmektedir. Ayni metnin yan tarafinda konuyla ilgili yoneltilen so-
rular araciligryla ilgili kazanim pekistirilmeye ¢alisilmistir. Burada sorulan sorular
antlasma maddelerinin 6grenilmesini pekistirecek mahiyettedir.

Maddeler Lozan Barig Antlagmasi (Harita 3.5)

[unanistan Siniri: Meric Nehii sinir olarak ka-
bul edildi. Dogu Trakya Tiitklere, Bati Trakya ise
Yunanlara birakild.

Adalar: Gokceada ve Bozcaada Tiirkiye've, diger
Ege adalari Yunanistan’a, On Iki Ada ise ital}'a’ya
birakildi.

Sinirlar Suriye Simirx: 20 Ekim 1921'de Fransizlaila im-
zalanan Ankara Antlasmas’ndaki sartlar aynen
kabul edildi.

Irak Sinari: Bir anlasma saglanamadi Bu anlas-
mazliklarin Tiirkiye ile Tngiltere arasinda baris-
tan sonraki 9 ay icerisinde yapilacak ikili goriis-

melerle ¢éziilmesi karan alindi.

Bogazlarin yonetimi, baskani Tiirk olan ulusla-
rarasi bir komisyona verilecektir. Bogazlarin her
Bogazlar iki yakasi askerden anndirilacaktir. Baris zama-
minda Bogazlardan ticari gemilerin gecisi serbest

olacaktir.

Kapitiilasyonlar | Kesin olarak kaldinlmasina karar verildi.

Biitiin azinliklar Tiirk vatandasi kabnl edile-
cektir. Tstanbuldaki Rumlar ile Bat: Trakyadaki

Azinhklar . . . g
Tiirkler harig, Tiirkiye'deki Rumlarla Yunanis-
tan'daki Tiirkler yer degistirecektir.

s Yunanistan Tiirkiye’ye savas tazminati 6demeye-

ava 7 - L
: . cek, bunun karsiligs olarak Karaagach Tiirkiye’ye

Tazminat1 c
verecektir.

Diiyiin-t Umidimive Idaresi kaldirildi Osmanlt
borclar:, Osmanli Devletinin yikilmasiyla ortaya

Osmanl ) L . .

Borel cikan yeni devletler ve Tiirkiye arasinda paylas-

orclari o ~ i
< tinlacaktir. Borclarn altin yerine kagit para ve
Fransiz frangiyla 6denmesi kararlastirilmistir.
Patrikhanenin ekiimenik (evrensel) 6zelligi ola-
Rum mayacak ve sivasi vetkileri kaldirlacaktir. Patrik-
Patrikhanesi hane’nin Istanbul'da kalmas: kararlastirildi. Ayri-

ca Patuik seciminde Tiirkiye’nin etkisi olacaktir.

Lozan Baris Antlasmasrnin Maddeleri

(Ulkii, Mutlu & Cetinkaya, 2019: 118).
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Antlagmanin devaminda Atatiirkiin Lozan’la ilgili degerlendirmelerine de yer
verilmistir. Bu ifadeler Atatiirk’iin Lozan1 ne kadar 6nemli bir antlagma olarak gor-
digint gostermesi agisindan 6nemlidir.

Mustafa Kemal, Lozan Baris Antlasmasinin imzalanmasimdan
%] sonra su sozleri séylemistir:

“..Muhterem efendiler, Lozan Baris Antlasmast'ndaki hiikiimleri,
obiir baris dnerileriyle daha ¢ok karsilastirmanmn yersiz oldugu diisiince-
sindevim. Bu antlasma, Tiirk milletine karst yiizyillardan beri hazirlanmus
ve Sevr Antlagmast ile tamamlandigr santlmis bilyiik bir yok efme girisiminin
vikilisim bildirir bir belgedir...”

(M. Kemal Atatiick, Nutnk, s.1023)

Atatiirk’tin Lozan Barig Antlagsmasrna dair sozleri

(Ulkii, Mutlu & Cetinkaya, 2019: 118)

Bu béliimiin son sayfasinda ise Ingiltere ve I. Diinya Savagr'nin galip devletleri
karsisinda verilen uzun ve ciddi bir miicadele sonucu Lozan Baris Antlasmasrnin
imzalandig: belirtilmistir. Burada Misak-1 Milli sinirlarina tam olarak ulagilama-
dig1 buna karsin Lozanda ¢oziimlenemeyen sorunlarin bir boliimiiniin Atatiirk
donemi Tiirk dis politikasinin temel konularint olusturduguna da deginilmistir.
Bu antlagma sonucu Tiirkiye'nin lehine ¢ziimlenemeyen Bogazlar ve Hatay so-
runlarinin daha sonradan ¢oziime kavusturuldugu ele alinmistir (Ulkii, Mutlu &
Cetinkaya, 2019: 119).

Tiirk Ordusunun Istanbul’a Girisi, 1923
(Ulkii, Mutlu & Cetinkaya, 2019: 116).
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Bolimiin sonunda ise Lozan Barig Antlasmasrnin “bir milletin var olma mii-
cadelesini kazandigini belgeleyen’, halen gegerliligini koruyan, yeni kurulan Tirk
Devletini ve onun bagimsizligini tiim diinyaya ilan eden bir antlasma olduguna
isaret edilmistir (Ulkii, Mutlu ve Cetinkaya, 2019: 119).

3. Unitenin sonunda Ol¢me ve Degerlendirme Sorular1 arasinda da Lozan'la
ilgili kazanim odakli sorulara yer verilmistir. Burada Yunanistan'in savas tazmina-
t1, kapitiilasyonlar ve antlagmanin tarihine dair sorular 6grencilere yoneltilmistir.
Ayrica antlagmanin nerede imzalandigi, konferansin neden kesintiye ugradig ve
Tiirk tarafini kimin temsil ettigi de sorulan sorular arasindadir.

C. Lozan Antlagmasi ile ilgili 5N1K sorularini cevaplayiniz.

Yunanistan savas tazminats ye- Antlasmada Kapitiilasyonlar Antlasma ne zaman imzalan-
rine Tiirkiye’ye ne vermistir? nasil céziimlenmistic? mistie?

Antlasma nerede imzalanmus- Lozan Konferans: neden ke- Antlasmada Tiick tarafini kim
tu? sintiye ugramastu? temsil etmistir?

Lozan’la ilgili Ol¢me ve Degerlendirme Sorular1

(Ulkii, Mutlu & Cetinkaya, 2019: 122).

21-Lozan Baris gortismeleri devam ederken Itilaf Devletleri temsilcilerinin uzlasmaz tavirdaring goren Is-
met (In6nii) Pasa sunlars séylemisti:

“Beyler bizi karistirmayin, biz buraya Mondros’tan degil, Mudanya'dan geldik.”

Ismet (Inénii) Pasa bu séziiyle asagidakilerden hangisini vurgulamak istemistir?

A) Saltanatin kaldirlacagina

B) Tiirk heyetinin yikier deéﬁl vapicr taraf oldugunu

C) Osmanli Devleti’nin yerine yeni bir devletin kurulacagin:

D) Tiickiye'nin zafer kazanan taraf oldugunu

Lozan’la ilgili Ol¢me ve Degerlendirme Sorular1

(Ulkii, Mutlu & Cetinkaya, 2019: 125).

Kitabin 4. iinitesinde de Lozana deginilmistir. Ancak burada dogrudan Lozan
baslig1 degil Saltanatin kaldirilmasi konusu igerisinde yer verilmistir (Ulkii, Mut-
lu ve Cetinkaya, 2019, s.134). Ayrica “Ankaranin Bagkent Olusu (13 Ekim 1923)”,
“Cumbhuriyetin [lan1 (29 Ekim 1923)”, Tiirk Medeni Kanunu'nun Kabul Edilmesi
(17 Subat 1926) baglikli bolimlerde de kisaca Lozan’a deginilmistir (Ulkii, Mutlu
ve Cetinkaya, 2019: 134-141).

4. {initenin sonunda yer alan Olgme ve Degerlendirme Sorularinda da Lozan’a
yer verilmistir. Burada metin i¢inde anlatilan konularin ne oranda 6grenildigi
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sorular aracih@iyla anlagilmaya caligilmistir (Ulkii, Mutlu ve Cetinkaya, 2019:
166-169).

24-1. Lozan Bagns Gériismelerine TBMM nin tek temsile olarak katilmasin saglamak
II. Millet egemenligs 6niindeki engeli ortadan kaldirmak
III. Yonetimde iki basliligs ortadan kaldirmak
Mustafa Kemal belirtilen amaglara ulasmak amaciyla asagidakilerden hangisinin yapilmasim
gerekli gérmiistiir?
A) Cumbhuriyetin ilan edilmesini B) TBMM’nin acilmasin

C) Halifeligin kaldirilmasing D) Saltanatin kaldirilmasin:

(Ulkii, Mutlu & Cetinkaya, 2019: 166-169).

8. sinif tarih ders kitabinda Lozan’la ilgili bir diger bolim ise “Atatiirk Dénemi
Tiirk Dis Politikas1” baglig1 altinda verilmistir. Bu boliimde Milli Miicadelenin ka-
zanilmasi ve Lozan Barig Antlagmasrnin imzalanmasindan sonra Mustafa Kemal
Atatlirktin Turkiye'nin ileriye doniik ¢ikarlarini gozeten, kararli ve gercekgi dis po-
litika hedeflerine yer verilmistir (Ulkii, Mutlu & Cetinkaya, 2019: 190).

Bu boliimde ayrica Lozan Barig Antlagmasrnin Tiirkiyenin bagimsizligin
diinyaya ilan eden bir belge oldugu belirtilmistir. Bu antlasmayla Tiirkiye'nin Itilaf
Devletleri ve diger diinya devletleriyle esit statliye kavustugu da vurgulanmigtir.
Ayrica Lozan Antlasmasr’yla azinliklarin Tiirk vatandas: sayildig1 ve tiim vatandas-
lara yasalar oniinde esit haklar verildigi de ifade edilmistir. Kapitiilasyonlarin kal-
dirilmasiyla Tiirkiye'nin siyasi, ekonomik ve hukuki bagimsizligina gélge diistiren
sinirlamalarin da ortadan kalktig: dile getirilmistir. Bu béliimde ayrica s6z konusu
doénemde Lozan’in dis basindaki yansimalarindan hareketle hazirlanmis bir gazete
metnine de yer verilmistir. Tevhid-i Efkdr adli bu gazete metninde Amerikalilar,
Ingilizler, Fransizlar, Rusya, Misir, fran, Hindistan'in Lozan1 nasil degerlendirdik-
leri de ele alinmustir (Ulkii, Mutlu & Cetinkaya, 2019: 190).

Bu boélimiin devaminda “Tiirk milletinin Mustafa Kemal'in liderliginde bas-
lattig1 Milli Miicadele’nin zaferle sonuglandigi, Lozan Baris Konferansrnda Batilt
devletlerle tarihi bir hesaplagsmanin yasandig1 da ele alinmustir. Ayrica Lozan Baris
Antlagmasi ile asirlar1 agsan sorunlarin ¢oziilmeye ¢alisildig: ve her alanda Tiirki-
ye'nin tam bagimsizliginin tiim diinyaya onaylatildig: kaydedilmistir (Ulkii, Mutlu
& Cetinkaya, 2019: 191).

Bu béliimde ayrica Tiirkiye'nin, 1923-1930 yillar1 arasinda Lozan Baris Antlas-
masrnda ¢ozillemeyen sorunlarin ¢oziimiine yonelik bir dis politika izlemeye bas-
ladig1 da belirtilmistir. 1930-1938 yillar1 arasindaki Tiirk dis politikasinin temelini
Almanya ve talya’nin saldirgan ve yayilmac politikasi karsisinda alinacak énlem-
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lerin sekillendirdigi ifade edilmistir. Bu ¢ergevede Yabanci okullar sorunu, Irak si-
nir1, Musul sorunu, Yunanistan’la yapilacak niifus degisimi, Bogazlar sorunu ve Os-
manl borglarinin bu dénemdeki baslica sorunlar oldugu belirtilmistir. Tiirkiyenin
bu sorunlarin ¢éztimiinde gercekgiligi ve akilcilign 6n plana ¢ikararak, barist esas
alan bir yaklasim sergiledigi vurgulanmistir (Ulkii, Mutlu & Cetinkaya, 2019: 191.
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Macar Karikatiirist Alois Derso ve Emery Kelen’in Lozan Antlasmasrni
Imzalayanlar1 Konu Alan Karikatiirii

(Ulkii, Mutlu & Cetinkaya, 2019: 191).

Bu boliimdeki Atatiirk’iin Lozan’a dair goriis ve diistincelerine dair kisa bir pa-
ragrafa da yer verilmis ve genel hatlariyla Lozan’in Tiirkiye i¢in ne anlama geldigi
soyle ifade edilmigtir:

“Atatiirk “Lozan barisi, geneli bakimindan bizi hosnut ediyor. Biz bu antlag-
maya tiimiyle uyacagiz. Coztimlenmemis meseleler i¢in dost¢a ¢oziim bigimleri
bulunacagini timit ediyoruz. Yakin bir gelecekte simdiye kadar ¢6ztimlenemeyen
meselelerin kesin olarak ¢6ziim yoluna yaklastigini gérmek istiyoruz.” diyerek Tiir-
kiye'nin bu sorunlarin ¢éziimiinde uzlagmaci ve barige1 tutumunu vurgulamustir”
(Ulkii, Mutlu & Cetinkaya, 2019: 191).

8. sinif tarih ders kitabinda 6. tinitenin devaminda ayrica yabanci okullar, dig
borg¢lar, Musul sorunu ve niifus miibadelesi alanlarindaki sorunlarin Lozan Ant-
lagmasrnin ilgili maddeleri geregi nasil ¢6ziime kavusturulduguna da genis yer
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verilmigtir (Ulkii, Mutlu ve Cetinkaya, 2019, 5.191-195). Kitabin sonunda yer alan
kronoloji de de Lozan’a yer verilmistir (Ulkii, Mutlu & Cetinkaya, 2019: 231).

16 Mart 1921

23 Mart-1 Nisan 1921
10 - 24 Temmuz 1921
15-21 Temmuz 1921
5 Agustos 1921

7-8 Agustos 1921

23 Agustos 1921

13 Ekim 1921

20 Ekim 1921

26-30 Agustos 1922
9 Eyliil 1922

11 Ekim 1922

1 Kasim 1922

20 Kasim 1922

17 Subat 1923

24 Temmuz 1923

9 Eyliil 1923

13 Ekim 1923

29 Ekim 1923

3 Mart 1924

KRONOLOJI

Moskova Antlagmasi

1L inénii Savas

Eskisgehir - Kiitahya Savaglar:

I. Maarif Kongresi

Mustafa Kemal’in TBMM tarafindan bagkomutanlik gérevine getirilmesi
Tek4lif-i Milliye Emirleri’nin yayimlanmas:

Sakarya Meydan Savagi’min baglamas:

Kars Antlagmas1

Fransa ile yapilan Ankara Antlagmas:

Bityiik Taarruz ve Bagkomutanlik Meydan Savas:

Tiirk ordusunun Izmir'e girmesi

Mudanya Ateskes Antlasmas:

Saltanatin kaldirilmas:

Lozan Konferanss’nin toplanmas:

Tiirkiye Tktisat Kongresi'nin Izmir'de toplanmas:

Lozan Antlagmass’nin imzalanmasi

Halk Firkas’nin kurulusu

Ankara’nin bagkent olmas:

Cumbhuriyetin ilan1 ve Mustafa Kemal’in cumhurbagkani segilmesi

Halifeligin kaldirilmasi, Tevhid-i Tedrisat Kanunu

(Ulkii, Mutlu & Cetinkaya, 2019: 231).

SONUC

Lozan'n ele alindig1 bolimlerde genel olarak konuyla ilgili dénemin basin ya-

yin organlarinda yer alan gazete haberlerine, karikatiirlere, ad1 gegen isimlerin gor-
sellerine ve antlasma maddelerine yer verilmistir. Genel itibar1yla kullanilan harita
ve diger gorsellerin metne orani ve kullanilma sikliginin yeterli diizeyde oldugu
gorilmektedir. Ayrica metinde genel olarak yapici ve barigeil bir dilin kullanildi-
&1 goriilmektedir. Yine Lozan’la ilgili b6liimlerde, konular ele alinirken 6grenciye
konuya iliskin kisa sorular da yoneltilmistir. B6liim sonlarinda ise 6grencilere ko-
nuyu pekistirici sorular yoneltilmistir. Bicimsel 6zellikleri a¢isindan bakildiginda
konu kazanimlarini destekleyen gorseller kullanilmistir. Ogrenilen bilgilerin pe-
kistirilmesi ve uygulamasiyla ilgili etkinlikler boliimiine de yer verilmistir. Kaza-
nimlar1 dogrudan destekleyecek ek bilgilere ve konuyla ilgili alintilara da kitapta
yer ayrimigtir.

Kitaplarda kullanilan kavramlarla ilgili bazi diizenlemeler yapilabilir. Lozan'in
anlatildig1 boliimlerde kullanilan bazi tarihi terimlerin ders kitaplarinda yer aldig:
goriilmektedir. Bu nedenlerle bu terimlerin giiniimiizdeki karsiliklar: kullanilabilir.
Bu ¢ergevede drnegin “miibadele” sozciigiiniin giiniimiizdeki karsilig: kullanilabilir.
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Tarih 6gretiminde kanit temelli tarih 6gretiminden de faydalanarak Lozan'in
Ogretimi konusunda yeni bazi yol ve yontemler kullanilabilir. Bunlar arasinda s6z-
1t tarih kayitlary, yerel tarih bilgileri, mikro tarih ¢aligmalari, aile tarihi ve miize
caligmalarindan faydalanilabilir. Bu noktada tarih bilimcilere biiyiikk bir gorev
diigmektedir. Bu farkli yontemler ayni1 zamanda 6grencilerde tarih kiiltiirtintin de
gelismesine katki sunacaktir. Bu nedenle Lozan'in tarih dersi kitaplarindaki 6gre-
timiyle ilgili boliim ve verilerin giincel yontem ve tekniklerle gelistirilmesi gerekir.

Derslerde tarihin 6nemi ve siirekliliginden hareketle neden ve sonug iligkisinin
daha net kavranacag bir yontem kullanilmalidir. Ogrencilerin ayn1 zamanda ta-
rihsel empati ve goklu perspektif kazanabilmeleri i¢in ¢ok yonlii bir tarih 6gretimi
elzemdir. Tarihin etik boyutlar: da gz 6ntinde bulundurularak dogru, bariscil ve
etik bir tarih 6gretiminin sadece tilkeler nezdinde degil tiim diinyada bariscil tarih
egitiminin yerlesmesine katki sunacagi unutulmamalidir.

Lozan Antlagsmas: anlatilirken tarihsel diisiinme becerileri goz 6niinde bulun-
durulmalidir. Bu kapsamda 6grencilerin kronolojik diisiinme becerileri gelisti-
rilmelidir. Ozellikle tarihsel empatinin bilyiik bir 6nemi oldugu goéz éniinde bu-
lundurulmalidir. Ogrenciler tarihsel analiz ve yorum yapmaya yonlendirilmelidir.
Ayrica tarihsel sorgulamaya dayali aragtirma odakli bir ders planlanmalidir. Bu
noktada ogrenciler tarihsel sorunlarin analizi i¢in tesvik edilmeli ve karar verme
konularinda cesaretlendirilmelidir. Ayrica, Lozan Antlagmasi ele alinirken tarihsel
empati kurmaya da 6nem verilmelidir.

TARTISMA

Lozan Antlagmas, tarihi, siyasi, diplomatik ve hukuki bir¢ok boyutu bulunan
ok yonlii bir belgedir. Giintimiizde uluslararast literatiirde 6zellikle hukuki y6nii
ve azinliklarla ilgili hitkiimleriyle 6ne ¢ikmakta ayni zamanda Tiirkiyenin yakin
ve uzak ge¢misiyle iligkili olarak Kibristan Misak-1 Milli’ye, azinlik hukukundan
Bogazlar rejimine kadar pek ¢ok 6nemli konuyu igermektedir. 1923 tarihli bu ant-
lasmanin hitkiimleri farkli taraflarca gesitli sekillerde yorumlanmakta; bu durum
da gliniimiiz uluslararasi diplomasisinde zaman zaman tartigmalara ve gerilimlere
de yol agmaktadir (Xypolia, 2021: 674-691; Topal ve Bulut, 2024: 951-971).

Konuyla ilgili yapilan ¢aligmalarda teknolojik gelismelere ragmen Tiirkiyede
ders kitaplariin hald temel egitim arac1 oldugunun vurgulandig1 da goriilmek-
tedir. Ancak 1940-1990 yillar1 arasinda tarih dersi kitaplarinin, siyasi iktidarlarin
ideolojik yonlendirmeleri nedeniyle pedagojik agidan zayif kaldigina da isaret edil-
mektedir. Bu donemdeki ders kitaplarinin; gorsel olarak yetersiz, ezberci, cagdas
degerlerden uzak, bilgi yiitklemesine dayali, dar bir bakis agisina sahip, toplum-
sal-kiiltiirel boyutlar1 ihmal eden, 6tekilestirici ve giincel meselelerle bag kurama-
yan igerikler tasidig1 kaydedilmistir. Bu durumun, 6grencilerin tarihsel olaylar:
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anlamlandirmakta zorlanmasina ve elestirel diisiinme becerilerinin gelismemesine
yol agtig1 kaydedilmistir (Buldum, 2012).

Kogoglu (2014) tarafindan hazirlanan “Barisin araci olarak tarih dersi kitaplar::
Tiirk-Yunan tarih dersi kitaplar1 6rneklemi” baslikli yiiksek lisans tezi ise, tarih
dersi kitaplarinin barigeil tarih 6gretimine katkisini incelemektedir. Arastirmada,
tarih boyunca ¢atismali iliskileri olan Tiirkiye ve Yunanistanin tarih kitaplarinda
ortak gecmise dair olaylarin nasil anlatildig1 ve bu anlatilarda baris dili kullanilip
kullanilmadig1 analiz edilmistir. Caliymada nitel aragtirma yontemi olarak dokii-
man analizi kullanilmig; Tiirkiyede okutulan Tarih 10. Sinif ve T.C. Inkllap Tarihi
ve Atatiirkgiiliik ile Yunanistanda okutulan Yakingag ve Giiniimiiz Diinyas: Tarihi
(1815-Giiniimiize) adli kitaplar incelenmistir. Ortak tarihsel olaylara dair metinler
ve gorseller barisci tarih 6gretimi ilkeleri ¢ergevesinde degerlendirilmis; iki tilke-
nin ders kitaplarinda barigcil bir séylemin ne 6lgiide yer aldig1 ortaya konmustur.
Caligma, tarih 6gretiminde baris dili ve ok perspektifli yaklasimin 6nemine dik-
kat cekmektedir (Kogoglu, 2014).

Ders kitaplariyla ilgili bir diger 6nemli ¢alisma, Korkmaz tarafindan hazirlanan
“Ortadgretim 9. sinuf tarih dersi kitaplarinin niteligi hakkinda 6gretmen ve 6gren-
ci goriislerinin degerlendirilmesi” baglikli aragtirmadir. Bu ¢alismada, ortadgretim
9. sinif tarih dersi kitaplar1 ve bu kitaplara iliskin 6grenci ve 6gretmen gorisleri
detayli sekilde incelenmistir. Ders kitaplar1 egitimde temel bir materyal olmasina
ragmen, mevcut kitaplarin hem gorsel hem de igerik agisindan 6grencilerin ilgisini
cekmede yetersiz kaldig1 ve ¢agdas tarih 6gretimi kriterlerini tam anlamiyla karsi-
lamadig1 belirlenmistir. Ogretmenler, ders kitaplarinin sistematik bilgi sundugunu
kabul etmekle birlikte, tek basina yeterli olmadigini ve ek materyallerin kullanimi-
na ihtiya¢ duyuldugunu vurgulamislardir. Ayrica, anlatimda tek dogru yaklasimin
hékim oldugu, bu nedenle 6grencilerin elestirel diisiinme becerilerinin yeterince
gelistirilemedigi gozlemlenmistir. Hem 6gretmenler hem de 6grenciler kitaplarda-
ki eksikliklerin farkinda olup bu durumun iyilestirilmesi gerektigini ifade etmisler-
dir. Sonug olarak, daha nitelikli ve kaliteli tarih dersi kitaplarinin hazirlanmasinin
6nemi vurgulanmis; bu dogrultuda 6gretmenlere, kitap yazarlarina, yayinevlerine
ve egitim kurumlarina gesitli 6neriler sunulmustur (Korkmaz, 2006).

Ogrencilere Lozan1 anlatirken dogru kaynaklari derslerde kullanmaliy1z.
Dogru kaynaklar arasinda arsiv belgeleri, resmi yazismalar, gorseller, karikatiirler,
gazete kupiirleri ve daha pek ¢ok materyal yer alir. Ozellikle orijinal belgeler Lo-
zan Ogretiminde daha sik kullanilabilir. Bu kaynaklar, o dénemin yasananlarina
dogrudan taniklik etmis kisilere ait kaynaklar da olabilir. Yine o dénemde yasamis
kisilerin yazdiklar1 mektuplar, ¢izdikleri veya tirettikleri belgeler de kullanilabilir.
Dénemin resmi belgeleri, mektuplar, dergiler, gazeteler, resimler, fotograflar gibi
dokiimanlardan da orijinal kaynaklar olarak yararlanilabilir. Kanita dayali tarih
Ogretimi ayn1 zamanda 6grencilerin tarih konularina ve tarih dersine iligkin algila-

https://doi.org/10.7822/omuefd.1461809 d



Lozan'l Ogretmek: Tiirkiye'de Tarih dersi kitaplarinda Lozan Antlasmasi, Mevcut Durum ...

rinda da pozitif degisikliklere yol a¢tig1 bilimsel olarak ortaya konmugtur (Deveci
Bozkus, 2023: 2537).

Bunun yani sira Lozan1 anlatirken kronolojik siralamaya da dikkat edilmesi
gerekmektedir. Ciinkii Lozan'm imzalanmasina kadar gidilen siire¢te kronolojik
gelismelerin 6nemli bir yeri vardir. Bu nedenle antlasmanin imzalanmasina ka-
dar gecen siiregte yasanan gelismelerin belirli bir zaman ¢izgisine gore anlatilmasi
onemlidir. Bu ayni zamanda 6grencilerin konuyu daha iyi kavramalarini da saglar.
Lozan'in okullarda 6gretimi konusunda giinliikler, mektuplar, resmi belgeler, ka-
nunlar, kararnameler gibi dokiimanlarin kullanilmasi ayn: zamanda 6grencinin
konuyu farkl perspektiflerden degerlendirmesini de saglayacaktir. Ozellikle gazete
ve dergiler kullanildiginda donemin gazete ve dergilerinin Lozan1 nasil yorumla-
diklar1 ¢ok net bir bigimde ortaya ¢ikacaktur.

The Bystander, July 18, 1923
BYSTANDER COMMENTS (concluded)

v Arrren Lunve

IS IT A GOOD OR A BAD EGG AFTER ALL?

Amerikali karikatiirist “The Bystander”
“Sonugta iyi yumurta mi yoksa kot yumurta mi?” diye soruyor.
(URL1)
Lozan'la ilgili anilarda yer alan bilgilerin kullanilmas: da 6grencilerin konuyu

daha iyi anlamalarina katki saglayabilir. Zira donemin taniklari veya katilimecila-
r1 tarafindan yazilan anilarda Lozana dair pek ¢ok detayr gormek mimkiindiir.
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Fotograflar ve resimler ise hemen hemen tiim tarihi konularin ele alinmasinda
onemli orijinal kaynaklardir. Gorseller hem Lozan’in imzalandigi dénemin fiziksel
ortamini hem de insanlarin bu antlasmayla ilgili diistincelerini ortaya koymalar1
bakimindan 6nemlidir. Kanit temelli tarih 6gretimi kapsaminda 6rnegin fotograf
kullanimiyla ilgili yapilan bir ¢alismada derslerde kanit olarak fotograf kullanma-
nin 6grenci basarisi tizerinde pozitif bir etki yarattig1 bilimsel olarak ortaya kon-
mustur (Akbaba, 2005: 185-197).
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Derso and Kelén Lausanne, 1923
Young Turk takes on Old Man Europe
[Derso ve Kelén Lozan, 1923 Geng Tiirk, Yasli Avrupa’ya karsi]
(URL2)

ONERILER

Lozan Antlasmas’nin 6gretiminde, kanit temelli tarih 6gretimi yaklasimindan
yararlanilmasi faydali olacaktir. Kanit temelli 6gretim, yapilandirmaci yaklagimin
onemli bir uzantisi olup 6grencilerin bilgiyi pasif olarak almak yerine, tarihi kanit-
lar tizerinden aktif bir sekilde yapilandirmalarini tesvik eder. Bu yontem, 6gren-
cilerin ozellikle soyut tarihi kavramlari daha iyi anlamalarini saglamakta ve tarih
Ogretimini daha etkili hale getirmektedir (Kibar, 2019: 19). Bu nedenle, Lozan gibi
tarihsel 6nemi biiytik bir konunun 6gretiminde kanit temelli yaklasimlara agirlik
verilmesi 6nerilmektedir.
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Tarih dersi kitaplarindaki Dil ve Kavram Kullanimi Giincellenmeli

Tarih dersi kitaplarinda Lozan Antlagmasrna iliskin boliimlerde yer alan “mii-
badele” gibi bazi tarihi terimler 6grenciler tarafindan yeterince anlasilamadigi icin
tarihi kavramlarin giiniimiiz dilindeki karsiliklariyla birlikte verilmesi, 6grencile-
rin ilgili konuyu daha iyi kavramalarina katki saglayacaktir.

Tarih dersi kitaplarinda Tarihsel Empati ve Diisiinme Becerileri Gelistirilmeli

Lozan Antlagmasrnin 6gretiminde, 6grencilerin tarihsel empati gelistirebilme-
leri, olaylara ¢cok boyutlu bakis agisiyla yaklagabilmeleri ve neden-sonug iligkilerini
kavrayabilmeleri adina ders kitaplarinda bu becerileri destekleyici etkinliklere yer
verilmesi gerekmektedir. Bu dogrultuda, 6gretim materyallerinin tarihsel diigiin-
me becerilerini 6nceleyen bir yaklagimla yeniden yapilandirilmasi ve ¢agin gerekli-
liklerine uygun dijital teknolojilerle desteklenmesi 6nem arz etmektedir. Ornegin,
Lozan Antlagmasrnin gergeklestigi mekanlara iliskin sanal miize uygulamalarina
yonlendiren QR kodlar araciligiyla 6grencilere mekéinsal baglam kazandirilabilir
ve 6grencinin konuyu 6grenme siireci derinlestirilebilir. Bu tiir uygulamalar ayni
zamanda 6grencilerin tarihi olaylara daha bitiinciil ve elestirel bir cergeveden yak-
lasmalarina da katki saglayacaktir.

Ders Kitaplarinda Kanita Dayali ve Etkilesimli Ogretim Yontemleri
Kullanitmali

Tarih dersi kitaplarinda yer alan bilgi sunumunun 6tesine gegilerek; sozlii ta-
rih kayitlari, mikro tarih caligmalary, aile tarihgiligi, yerel tarih 6rnekleri ve miize
gezileri gibi etkilesimli ve kanita dayali 6grenme yontemlerinin ders igeriklerine
entegre edilmesi, konularin daha iyi 6grenilmesini saglayacaktir. Ornegin, Ders ki-
taplarinda Lozan Antlasmasi konusunun 6gretimi sirasinda, 6grenciler kendi aile
biiytikleriyle miibadele siirecine dair yapilmus bir sozlii tarih goriismesi gergekles-
tirebilirler. Ayrica yasadiklar: sehirdeki bir miibadil miizesini gezerek bu siirecin
bireyler iizerindeki etkilerini yerinde gozlemleyebilir. Bu tiir uygulamalar, tarihi
konularin bireysel ve toplumsal diizeydeki yansimalarinin daha somut bi¢imde
kavranmasina katki sunacaktir.

Ders Kitaplarinda Gérsel Materyal Kullanimi Niteliksel Acidan
Zenginlestirilmeli

Mevcut tarih dersi kitaplarinda harita, karikatiir, belge ve gérsel materyal kul-
laniminin sayica yeterli oldugu gozlemlenmistir. Ancak yine de bu materyallerin
igerik kazanimlarryla dogrudan iligkilendirilmesi ve analiz temelli sorularla des-
teklenmesi ilgili konunun 6grenilmesini derinlestirecektir.
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Etkinlik ve Soru Tasarimlari Elestirel Diisiinmeye Ydnelik Olmalidir

Ders kitaplarinda Lozan konusunun anlatildigi bélimlerde yer alan klasik pe-
kistirme sorularina ek olarak 6grencilerin analitik diisiinmelerini saglayacak agik
uglu, yorumlama ve tartigma temelli etkinliklerin sayisinin artirilmasi da konunun
daha iyi anlagilmasina katki saglayacaktur.

Ders Kitaplarinda Dijital ve Yapay Zeka Destekli Kaynaklara Yer Verilmeli

Ders kitaplarinda giiniimiiz dijital egitim anlayisina uygun olarak, Lozan Ant-
lasmas ile ilgili dijital icerikler, artirilmis gergeklik uygulamalari, interaktif bel-
geler ve yapay zeka destekli 6grenme ortamlarinin linklerinin de ders kitaplarina
entegre edilmesinde yarar vardir.

Ders Kitaplarinda Uluslararasi Perspektifle Uyumlu Sunumlar Saglanmali

Ders kitaplarinda Lozan Antlagmasrnin yalnizca ulusal diizeyde degil ayni za-
manda uluslararas tarihsel baglamda da ele alinmasi; farkls aktorlerin bakis agila-
rina yer verilmesi ve ¢oklu perspektif kazandiracak igeriklerle desteklenmesi 6nem
arz etmektedir.

Tim bu oneriler 15181nda Lozan1 anlatirken orijinal kaynaklarin kullanimi
kadar bu kaynaklarin dogru bir bicimde yorumlanmasinin da énemli oldugunu
belirtmek gerekir. Zira orijinal kaynaklarda da bazen yaniltic1 bilgiler olabilir. Bu
nedenle 6grencilere daima konuyu sorgulayan ve pek ¢ok farkli agilardan yorum-
layabilecek bir bakis agis1 kazandirilmas: gerekir.

Lozan 6gretiminde orijinal kaynaklar kapsaminda sanat eserleri de kullanila-
bilir. Resimler, heykeller ve benzeri sanat eserleri Lozan'in imzalandigi dénemin
sanat ve estetik anlayisina dair dnemli ipuglar1 sunar. Lozanin imzalandig1 do-
nemde Tiirkiyede ve diinyada ne tiir gelismelerin yasandigini anlamak agisindan
o dénemde kaleme alinan makale ve kitaplardan da yararlanilabilir. Bu tiir eserler
Lozan’1in imzalandig1 dénemde bilimsel ve entelektiiel diinyay1 6grencilerin daha
rahat anlamasini saglayacaktir.

Derslerde Lozan'm anlatimiyla ilgili olarak 6grencilerin belki de en fazla rag-
bet gosterdigi alanlardan bir tanesi de belgesel filmler ve ses kayitlaridir (Kaya &
Giinal, 2015: 1-48). Bu film ve kayitlar 6grencilerde hem merak uyandiracaktir
hem de &grencilerin Lozan dinleyerek ve okuyarak degil 6gretilmek istenen fi-
kirleri ve bilgileri sorgulamalarini saglayacaktir. Ayrica 6grencilerin konuyu soru-
lar sorarak, tartisarak, yorumlar yaparak ve analiz ederek daha iyi 6grenmelerini
saglayacaktir. Dolayisiyla, bu yontem 6grencinin 6grenme siirecine aktif katilimi-
ni1 tesvik ederken 6grenmenin kaliciligini da artirabilir. Yapilandirmaci 6grenme
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stireci 6grencinin edilgen ve dinleyici konumundan ¢ikmasini ve aktif hale gelme-
sini de saglayacagi icin ayn1 zamanda 6grencinin tarihsel bilgiyi kendisinin olus-
turmasina ve yeni 6gretim yontemlerini benimsemesine de olanak saglayacaktir
(Ciftarslan, 2019: 7).

Lozan'n okullarda 6gretiminde tarihsel kanitlarla zenginlestirilmis ders et-
kinliklerinin 6grenciler tarafindan ilgi cekici bulunacagi muhakkaktir. Bu tiir
etkinliklerin 6grencilerde merak duygusunu harekete gecirdigi de yapilan calis-
malarla bilimsel olarak ortaya konmustur. Tarih derslerinde kanitsal degeri olan
verilerin kullaniminin 6grencilerde hem ge¢misi arastirma 6grenme konusunda
ilgi ve sevkini arttirdigint hem de 6grencilerin dersi 6grenme konusundaki istegini
harekete gecirdigi belirlenmistir (Deveci Bozkus, 2023:25-37). Bu nedenle, kanit
temelli tarih 6gretimi 6grencileri sorgulayici bireyler héline getirerek, onlar: ta-
rihi olaylara elestirel ve ¢cok yonlii bakmaya tesvik etmektedir. Kanita dayal tarih
egitimi cercevesinde 6grencilerin elde ettikleri bilgilerin onlarin derse aktif olarak
katilimlarmin 6ntint agtig1 da goriilmektedir. Tarihsel kanitlarla zenginlestirilmis
tarih derslerinin 6grencilerin zihninde “kanitlara dayali dogru, giivenilir, kalici,
ilk elden, inandirict bilgi” edinmelerini de saglamaktadir. Boylelikle 6grenciler ta-
rih konularin: daha rahat anlayabilmekte ve tarihi meselelere farkli bakis acilariyla
bakma gibi beceriler de kazanmaktadirlar (Ciftarslan, 2019: 8).

Sonug olarak, Lozan Antlasmasrnin 6gretiminde kanit temelli yaklasimlardan
yararlanarak 6grencilerin ilgisini artirmak ve 6grenme siirecini daha etkili kil-
mak miimkiindiir. Bu baglamda kullanilabilecek gesitli yontemler bulunmaktadir.
Gorsel kaynaklardan yararlanmak, harita kullanimi, miizeler ve tarihi mekénlarin
ziyaret edilmesi gibi uygulamalar égrencilerin somut drnekler izerinden 6gren-
melerini kolaylastirir. Bunun yani sira sozlii tarih ve yerel tarih ¢aligmalari, 6gren-
cilerin yagadiklar1 ¢evreyle gecmis arasinda bag kurmalarini saglar. Proje uygu-
lamalari, tartisma yontemi ve drama gibi etkinlikler ise 6grencilerin siirece aktif
katilimini tegvik eder. Ayrica edebi tirtinlerin kullanimy, epik siirler, destanlar, efsa-
neler, tarihi hikayeler, romanlar, mizah eserleri, karikatiirler, filmler, animasyonlar,
biyografiler ve antlasma metinleri gibi kaynaklar da tarihi iceriklerin daha anlamli
ve kalic1 bigimde 6grenilmesine katki sunar (Safran, 2019: 7-10).

Tiirkiyede okullarda Lozanmi ogretiminde Ogretmenlere de biiytik gorevler
diigmektedir. Ogretmenler derslerde Lozan1 anlatirken dgrencilere orijinal kay-
naklar1 kullanarak dersi anlatmalidir. Boylece 6grencilere farkls tiirlerde birincil
kaynaklar sunularak 6grencilerin konuyla ilgili farkli bakis acilar1 edinmeleri sag-
lanmalidir. Bunun yani sira 6grencilerin bu derste elestirel diisiinme becerilerinin
de gelistirilmesi elzemdir. Ogrencilere sunulan kaynaklarin yararli olup olmadigi-
nin anlagilmasi i¢in kullanilan kaynaklarin faydali olup olmadigi, ne diizeyde gii-
venilir kanitlar olarak degerlendirilebilecegi gibi sorular da yoneltilebilir.
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Ogrencilere Lozan o6gretilirken gegmiste kullanilan ancak bugiin pek fazla
giindemde yer almayan bazi kavramlar da 6gretilmektedir. Ornegin Lozan
ogretilirken gecmiste sik¢a kullanilan ancak bugiin daha az giindemde olan bazi
kavramlar olan Manda ve Himaye (bir devletin baska bir bolgeyi yonetmesi veya
korumasi), Esit Egemenlik (devletlerin uluslararasi hukukta esit haklara sahip
olmas1), Azinlik Haklar1 (devlet i¢indeki farkli gruplarin korunmasi), Sykes-Pi-
cot Anlagsmasi (Orta Dogunun paylasilmasini planlayan gizli anlagma) ve Halk-
larin Kendi Kaderini Tayin Hakk: (bir halkin kendi devletini kurma hakki) vb.
kavramlar gibi. Bu kavramlarin bityiik bir kismi soyut oldugu icin 6grencilerin
bunlar1 anlamasi zorlasmaktadir. Bu nedenle Lozan'in imzalandigi dénemde kul-
lanilan bazi terimlere de agiklik getirilmesi gerekir. Ogrencilerin konuyu daha
iyi kavrayabilmesi ve empati kurabilmesi i¢cin dénemin kullanilan terimlerine ve
ifadelerine de hakim olmasi gereklidir. Bu kapsamda kiyafetlerden, donemin mi-
marisine kadar pek ¢cok detayin 6grenilmesi yararli olacaktir.

TESEKKUR VE ACIKLAMALAR

Calismamiza katki saglayan kurum ve kurulus bulunmamaktadir.

CIKAR CATISMASI

Makalenin yazarlar1 arasinda, ¢aligma kapsaminda herhangi bir kisisel ve fi-
nansal ¢ikar ¢atigmasi bulunmamaktadir.

Etik Kurul Beyani

Bu ¢aligma metinsel bir analiz oldugundan ve kisisel temaslarin bir sonucu ol-
madigindan etik kurul onay1 gerektirmemektedir.
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TEACHING LAUSANNE: THE TREATY OF LAUSANNE iN HiISTORY
TEXTBOOKS iN TURKEY, CURRENT SiTUARTION AND SOME
RECOMMENDATIONS (1)

ABSTRACT

History textbooks are important learning tools that shape students’ perspec-
tives on their surroundings and the world. Therefore, these books should be treated
differently from other textbooks, as they play a significant role in teaching his-
tory through accurate and scientific methods. In Tiirkiye, contemporary history
textbooks include many major historical treaties. However, the Treaty of Lausanne
holds a particularly distinctive place in Turkish history. Although a century has
passed since its signing, the Lausanne Convention remains both in force and re-
garded as the “title deed” of the Republic of Turkey, ensuring that it continues to be
frequently addressed at all levels of education. This study examines how the Laus-
anne Treaty—one of Turkey’s most significant international treaties—is presented
in current history textbooks. First, the study discusses the importance of the Trea-
ty of Lausanne within Turkish public opinion, outlining the treaty’s significance,
content, and impact. The study then focuses on how the treaty is covered in the
history textbooks currently taught in schools across Turkey. Relevant literature, as
well as studies on the content and revision of history textbooks in Turkey, is also
evaluated. Using a qualitative research approach, the study employs the document
analysis technique within the scope of documentary review. The data source con-
sists of current history textbooks used at the middle school and high school levels
in Turkey in 2018. Sections related to the Treaty of Lausanne within these text-
books were systematically analyzed. In this descriptive and interpretive study, not
only the textual content but also visual materials (maps, photographs, tables, etc.),
together with the language and style used, were examined. Additionally, previous
research and textbook analyses on the subject were incorporated into the study
through a literature review. The collected data were analyzed using the qualitative
content analysis method and interpreted according to emerging themes. The study
also discusses several recommendations regarding how history textbooks should
approach treaties in relation to promoting global peace. The findings reveal how
the Treaty of Lausanne is represented in history textbooks in Turkey. The analysis
indicates that visual materials related to the topic are used adequately and in a
peaceful tone, and that the questions and activities provided reinforce students’
understanding. However, it was also found that certain historical terms are not eas-
ily understood by students, suggesting the need for these concepts to be supported
with contemporary equivalents. Furthermore, the study demonstrates the impor-
tance of incorporating historical empathy, multiple perspectives, the use of digital
resources, and evidence-based contemporary approaches in history teaching.
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INTRODUCTION

In the age of globalization, history education has moved beyond merely trans-
mitting information about the past; it has evolved into a multidimensional discip-
line aimed at fostering higher-order cognitive and affective skills such as critical
thinking, developing multiple perspectives, and historical empathy. This process of
change and transformation has made it necessary to support history teaching not
only with national narratives but also with evidence-based, inquiry-driven, and
analytical approaches. In line with these new pedagogical approaches, principles,
and practices designed to enhance the quality of history education at the inter-
national level have gained increasing importance. In this context, the manifesto
published by the European Association of History Educators (EUROCLIO), which
centers on high-quality history, cultural heritage, and citizenship education, is no-
teworthy for defining contemporary directions and pedagogical standards in the
field. In 2013, EUROCLIO released a manifesto titled “Manifesto for High-Quality
History, Heritage, and Citizenship Education: 15 Principles for the Recognition of
the Distinctive Contribution of History to the Development of Young People” This
document is significant not only because it reflects twenty-five years of institutio-
nal experience in the fields of history, heritage, and citizenship education, but also
because it aligns with European policies on lifelong learning, competence-based
learning, and twenty-first-century skills. In the manifesto’s section titled “Preven-
ting the Abuse of the Past: Complexity — Multi-perspective Approaches — Critical
Thinking,” the first principle emphasizes the role of historical evidence in reaching
historical reality, as follows (https://euroclio.eu; Aktekin, 2019: 652).

“...High-quality history, heritage, and citizenship education does not attempt
to convey a single truth about the past. Instead, it aims to approach historical rea-
lities as closely as possible by relying on concrete facts and sound evidence, while
striving for objectivity. Based on the understanding that historical narratives are
multilayered and interpretive, it encourages these narratives to be questioned and
thought about critically...” (Aktekin, 2019: 652).

Based on the paragraph above, it is possible to state that historical evidence
plays a crucial role in preventing the misuse of the past in the teaching of historical
subjects. In the second principle of the manifesto’s section titled “Preventing the
Abuse of the Past: Complexity — Multiperspectivity — Critical Thinking,” the need
to introduce a new perspective to the concept of high-quality history education is
expressed as follows:
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“...High-quality history, heritage, and citizenship education deconstructs
historical myths and clichés by introducing a new perspective to the traditional
approach of history as a ‘mirror of pride and pain. In doing so, it supports edu-
cators and students in questioning their own reasoning and cultural expressions.
This traditional approach—shaped on the one hand by the nation’s suffering and
on the other by national pride—tends to overlook the harm inflicted on others
and neglects the histories of areas not connected to the national narrative...”
(Aktekin, 2019: 652).

From this perspective, the way the Treaty of Lausanne is presented in schools
offers intriguing insights. As Turkey celebrates the 100th anniversary of this high-
ly significant treaty, how it is taught in schools and depicted in textbooks carries
great importance. Numerous books, articles, and monographs have been written
in Turkey about the Lausanne Conference. An examination of these works shows
that many aspects—such as the plenary sessions of the conference, the official ne-
gotiations conducted in commissions and committees, the documents submitted
to the conference, the decisions taken, and the official minutes—are reflected in
these publications. On the other hand, it should also be noted that beyond these
developments, the Lausanne Conference included secret negotiations involving
bargaining, disputes, conspiracies, and the activities of covert intelligence services
(Sonyel, 2006: 13; Sonyel, 1974: 41-116).

One of the significant studies on how the Treaty of Lausanne is taught in scho-
ols and presented in textbooks in Turkey is Demircioglu’s work titled “New Ap-
proaches to Writing History Textbooks” (2013). Demircioglu notes that history
textbooks in Turkey are generally prepared with a curriculum-centered and me-
morization-based approach. He emphasizes that these books do not sufficiently al-
low students to develop critical thinking skills or build historical contextualization.
He argues that complex historical events—such as Lausanne—are often addressed
superficially, preventing students from conducting in-depth historical analysis.
Demircioglu also examines the changes and developments in the writing of his-
tory textbooks in developed countries and argues that history textbooks in Turkey
should be evaluated in accordance with these advancements. In this regard, he
outlines several key factors that should guide the writing of history textbooks: pre-
senting historical facts together with controversial issues that go beyond traditio-
nal narratives, incorporating multiple perspectives, developing historical thinking
skills, and adopting a constructivist approach to teaching. He further stresses the
need to integrate democratic values, human rights, and gender issues into textbo-
ok content. According to Demircioglu, history textbooks should not merely serve
as sources that transmit information; rather, they should be tools that encourage
students to question, critique, and engage in active learning. He argues that current
history textbooks in Turkey fall short in this regard, noting that they are domina-
ted by an ideological perspective and characterized by one-sided narratives. He
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suggests that history teaching should move away from political and ideological
content and instead devote more emphasis to cultural, social, and economic issues,
reflect the experiences of different social groups, and adopt a peaceful and tolerant
approach. In conclusion, Demircioglu asserts that improving the quality of history
textbooks in Turkey requires taking these factors into consideration. He recom-
mends developing materials that will enable young people not only to memorize
history but also to make sense of it through a critical lens. In doing so, he argues,
history education will contribute to raising democratic, inquisitive, and productive
individuals (Demircioglu, 2013: 119-133).

The significance of the Treaty of Lausanne in the founding process of the Re-
public of Turkey and its place in history education remains a frequently discussed
issue today. Lausanne is an important treaty because it serves as a bridge between
the collapse of the Ottoman Empire after World War I and the establishment of
the Republic of Turkey. An examination of the History of the Turkish Revolution
and Kemalism textbooks and curricula, specifically those used in the 12th grade of
high school and the 8th grade of middle school, reveals that the treaty’s historical
background is presented in a limited and mostly sequential manner. The textbo-
oks mention the importance of Lausanne only through general statements, while
topics such as the historical process and diplomatic negotiations are not addressed
in depth. The visuals used in the textbooks generally include images of the par-
ties to the treaty and maps; however, the connection between these visuals and
the accompanying content appears to be insufficient. Moreover, it is understood
that aspects of the treaty that influence modern history and diplomacy should be
addressed in greater detail and in a more evidence-based manner in educational
programs, especially in relation to contemporary politics. In this context, studies
conducted on the subject generally emphasize that the Treaty of Lausanne is pre-
sented in textbooks in a way that is disconnected from its historical context and
insufficient in terms of content and visual materials. This indicates an area in need
of improvement for history education (Tokmak & Kara, 2023: 121-138).

The Treaty of Lausanne is a fundamental topic that must be examined compre-
hensively in its historical, political, and diplomatic dimensions within the context
of the founding of the Republic of Turkey. In particular, in courses on the History
of the Republic of Turkey, the place of Lausanne in the teaching process and its im-
pact on historical consciousness constitute key areas of emphasis. The preparation,
signing, and role of the treaty in Turkey’s struggle for independence and in the
determination of national borders are frequently studied at the higher education
level as well as at the primary and secondary education levels. Within the Lausan-
ne process, the decisive role of the Misak-1 Milli (National Pact) principles, the
diplomatic negotiations conducted with foreign powers, and historical issues such
as the Armenian question are also analyzed in this context. The role of the treaty
in shaping academic and societal historical consciousness is likewise a recurring
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topic of discussion. With all these dimensions, the Treaty of Lausanne stands as a
cornerstone in the formation of Turkey’s modern nation-state identity (Bozkus &
Ayantas, 2024: 1044-1074; Kuzu, 2023: 41-67).

In his study titled An Examination of the Treaty of Lausanne in the Curriculum
Programs of the Republic of Turkey (2024), Yal¢cin examines how the Treaty of La-
usanne—an agreement of vital importance in the founding process of the Republic
of Turkey—has been included and presented in primary and secondary education
curricula throughout the historical development of these programs. The study em-
phasizes that the Treaty of Lausanne, as a critical document that formally certified
Turkey’s independence in the international arena and paved the way for Republi-
can reforms and the modernization process, has been incorporated into educati-
onal curricula in various forms for many years. According to Yal¢in's findings, the
Treaty of Lausanne was first referenced in the 1924 primary school curriculum
under the title “Lozan Muahedesi” (Treaty of Lausanne). In the 1931 middle school
curriculum, it appeared as “Lozan Konferans:” (Lausanne Conference), generally
framed within the context of the “Turkish miracle” Over time, the term “Lozan
Baris Antlasmasi” (Treaty of Lausanne) came into use in the curriculum, and the
significance and impact of the treaty were emphasized in greater detail. Since 1968,
Lausanne has been addressed in social studies and life sciences courses, particular-
ly in relation to Atatiirk and the early Republican period. The study further notes
that in the curriculum revisions of 1988, 1990, 2005, and subsequent years, the
linkage between the Treaty of Lausanne, the War of Independence, and the pea-
ce period was expressed more explicitly and presented with increased historical
sensitivity. Throughout this process, the treaty has played an important role not
only as a historical document but also as an educational tool in the construction of
national identity and historical consciousness. Yal¢cin underlines that curriculum
programs serve not only to transmit knowledge but also to reinforce social and
political values in a lasting way. In conclusion, the Treaty of Lausanne is identified
as a critical component of Turkey’s education system, forming one of the foundati-
ons of secular, modern, and national education, and thereby being transmitted to
future generations (Yalgin, 2024: 113-127).
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Lausanne Peace Treaty: Agreements and Other Documents (TBMM, 1923).

That the Treaty of Lausanne was a historic achievement was expressed as fol-
lows by Ismet Pasha, who is regarded as the most accomplished diplomat of mod-
ern Turkish diplomacy:
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“...he stated that, as a result, a homogeneous and uniform homeland had been
established—one that had been freed from adverse external conditions and from
internal privileges that amounted to a ‘state within a state’; a homeland whose right
to self-defense was unquestionable, and whose resources were abundant and free.
He added, “The name of this homeland is Turkey. These treaties (agreements) de-
fine and explain that Turkey...” (Sonyel, 2006: 215-216).

Although topics related to peace and treaties occupy an important place in sec-
ondary-education history textbooks, treaties are generally presented in a list-like,
memorization-based, and didactic manner, either directly or within the text. De-
spite the use of rich visual materials in textbooks, activities aimed at developing
higher-order historical skills—such as reasoning, discussion, critical thinking, and
the use of primary sources—are extremely limited. While treaties such as the Trea-
ty of Lausanne, whose effects continue to be felt today, are highlighted, discussions
regarding their political, social, and potential future impacts remain insufficient.
In this context, wars and treaties should be addressed in a balanced way, and the
language used should avoid harsh or biased expressions because treaties are his-
torical processes that play a significant role in the lives of nations and require not
only knowledge but also analysis and synthesis. Therefore, in history education,
treaties should not merely be memorized; instead, teaching methods that promote
critical thinking and historical skills—such as discussion, empathy, and the use of
primary sources—should be strengthened. These approaches will enable students
to understand treaties more concretely and will contribute to the development of a
peaceful understanding of history by deepening their historical knowledge (Aktas,
2013: 78-107).

Although history education at the primary and secondary school levels in Tiir-
kiye offers comprehensive content on historical treaties, it is observed that students
do not possess sufficient and in-depth knowledge about foundational documents
such as the Treaty of Lausanne (Aktas, 2013: 78-107; Utkugiin & Yildirim, 2023:
457-488; Yalgin, 2024: 113-127). In particular, the fact that historical narratives
may be influenced by the political, social, and ideological conditions of their re-
spective periods leads students to question such topics and encounter various
ambiguities. With the impact of globalization and digitalization, educational par-
adigms are undergoing transformation; new approaches supported by learning en-
gineering, artificial intelligence, and digital tools are replacing traditional methods.
During this transformation process, it has become essential in history education
to employ methods that enhance students’ historical thinking, critical inquiry,
and multidimensional analytical skills (Aktas, 2013: 78-107; Utkugiin & Yildirim,
2023: 457-488; Yalcin, 2024: 113-127).

In Tiirkiye, students acquire only limited knowledge about the Treaty of Lau-
sanne at school, while encountering diverse and sometimes contradictory narra-
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tives from external sources, such as the media and their social environment. This
situation leads to confusion and misinformation regarding historical events, as
historical narratives possess a dynamic structure that can frequently change under
the influence of political and social developments. In the age of globalization, tra-
ditional rote-based history teaching has become insufficient; instead, instructional
approaches grounded in historical thinking, critical inquiry, and the development
of multiperspectivity are gaining importance. International sources such as EU-
ROCLIO (2013) and Wineburg (2001) also emphasize the need to move beyond
mere transmission of information in history education. Research conducted in
Tiirkiye (Demircioglu, 2005; Tokmak & Kara, 2023; Aktas, 2013: 78-107; Utkugiin
& Yildirim, 2023: 457-488; Yal¢in, 2024: 113-127) demonstrates that textbooks
often remain superficial and struggle to develop students’ higher-order thinking
skills. For this reason, in the teaching of multifaceted topics such as Lausanne,
students should not only acquire knowledge but also be enabled to analyze infor-
mation, evaluate different perspectives, and think critically. Such an approach will
both strengthen individual learning and contribute to the development of a sound
historical consciousness. In this context, the aim of this study is to examine how
the Treaty of Lausanne is presented in current history textbooks in Tiirkiye, to de-
termine the extent to which this presentation supports students’ historical thinking
skills, and to provide recommendations for addressing existing shortcomings and
developing a history teaching approach that aligns with contemporary needs.

When debates on history education and national history standards in the Unit-
ed States are examined, Sam Wineburg emphasizes that these discussions often fo-
cus on the question of “which history should be taught,” whereas the real question
should be “why is history taught?” According to Wineburg, memorizing historical
knowledge is relatively easy; however, historical thinking—meaning the effort to
understand people of the past within their own historical contexts—is not an in-
nate or natural skill. This process requires individuals to step outside their existing
systems of knowledge and belief, which is quite difficult. Wineburg explains, with
examples, that when students encounter historical documents, they often proj-
ect their contemporary values and perspectives onto the past. In his view, history
education should enable individuals to attempt to understand the past within its
own conditions. In this sense, history has the potential to “humanize” people; yet
contemporary popular culture and media (such as Disney and MTV) make this
process more challenging. Wineburg argues that history teaching should not be
limited to transmitting names, events, and dates. Instead, it should be conducted
with an approach that aims to develop students’ historical thinking skills, encour-
ages them to understand the past through empathy, recognize different perspec-
tives, and grasp the diversity of human behavior. This approach offers an important
contribution in reconsidering why history education matters and in understand-
ing the true purpose of teaching history, beyond political or cultural conflicts
(Wineburg, 2001: 81-94).
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Table 1. Historical Thinking Skills

(MoNE, Secondary Education History Curriculum for Grades 9, 10, and 11,
2023: 12).
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Figure 1: Historical Thinking Skills

Current Curriculum Programs in Turkey

In history textbooks in Tiirkiye, the topic of Lausanne is given less space com-
pared to other subjects. Since Turkish history has a long and extensive background
prior to the Lausanne period, it is observed that earlier historical topics occupy a
larger portion of the textbooks. This, in turn, leads to the inclusion of a large num-
ber of historical subjects within the history curricula.

When the current curricula in Tiirkiye are examined, it is observed that histori-
cal subjects in grades 1-4 are mostly included within the social studies course. His-
torical thinking skills are predominantly emphasized in the curriculum. A review
of the curricula for grades 1-4 shows that the topic of Lausanne is not included at
this level. Similarly, in grades 4-7, historical subjects are taught within the Social
Studies course. An examination of grades 4-7 reveals that the topic of Lausanne is
not covered in the history textbooks and is likewise absent from the curriculum. In
this study, two main methods were used to determine how frequently the topic of
Lausanne appears in textbooks. First, textbooks from grades 1 to 8 were reviewed,
and the presence or absence of the Lausanne topic in the content was analyzed.
Second, the current curricula published by the Ministry of National Education
were examined to identify at which grade levels the Lausanne topic is included.
The results of these two analyses indicate that Lausanne is included only within the
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8th grade Revolution History (inkilap Tarihi) course. In the 8th grade, the topic of
Lausanne is addressed within the Revolution History course (MoNE, Social Stud-
ies Curriculum (Grades 4-7), 2018; MoNE, T.R. History of the Turkish Revolution
and Kemalism Curriculum (Grade 8), 2024; Bowen, 2009: 27-40; MoNE, Social
Studies Curriculum, 2018; MoNE, T.R. History of the Turkish Revolution and Ke-
malism Curriculum, 2024).

In the current curriculum, within the elective course titled “History of Turk-
ish Culture and Civilization,” there is a learning objective related to Lausanne, al-
though it is very limited. Regarding Lausanne, a single objective appears under the
section titled “Understands the economic structure and approaches in the early
years of the Republic” This objective is stated as follows: “The economic binding
nature of the Treaty of Lausanne and its effects on the national economy are em-
phasized” (MoNE, History of Turkish Culture and Civilization Course, 2018, p.
26) (MoNE, History of Turkish Culture and Civilization Course Curriculum, 2018,
p- 26; MoNE, Ministry of National Education, Board of Education and Discipline,
Weekly Lesson Schedules for Secondary Education Institutions, 2023: 3).

Within the Secondary Education History Curriculum for grades 9, 10, and 11,
there is no learning objective related to Lausanne (MoNE, Secondary Education
History Course Curriculum for Grades 9, 10, and 11, 2023).

In Tirkiye, for an official history textbook to be taught within the curriculum,
a program outlining the learning objectives must first be prepared, similar to the
practice in the United States. This curriculum is typically developed through the
collaboration of subject-matter experts, academics, and personnel from the Min-
istry of National Education. Textbooks and their content in Tiirkiye are prepared
in accordance with these curricula. Therefore, since it is mandatory for textbook
content to align with the learning objectives specified in the curriculum, it is pos-
sible to state that the topics and content of textbooks are prepared based on these
objectives (MoNE, Social Studies Curriculum (Grades 4-7), 2018; MoNE, Curric-
ula and Guides, 2018).

According to the Ministry of National Education (MoNE) Regulation on Text-
books and Educational Tools, textbooks must comply with the Constitution and
laws, be scientifically accurate, support fundamental human rights, reject discrimi-
nation, contain no advertisements, cover the learning objectives of the curriculum,
and have a design that supports learning appropriate to students’ developmental
characteristics. E-books (Z-books), in addition to these qualities, must include in-
teractive and enriched content, follow design principles, and comply with copy-
right and no-advertising rules (MoNE Regulation on Textbooks and Educational
Tools, 2018: 3). Furthermore, according to Article 8 of the MoNE Regulation on
Textbooks and Educational Tools, textbooks must be prepared in accordance with
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specific criteria regarding content, language and expression, teaching and learning
methods, assessment and evaluation, and technical design. The content must cover
the curriculum and be balanced. The use of language must be appropriate to the
students’ level, clear, and consistent with current Turkish language rules. Teach-
ing and assessment methods should support higher-order thinking skills, while
technical design should facilitate learning. It is also stated that the cover design
and page layout of textbooks must conform to the standards specified in the regu-
lation (MoNE Regulation on Textbooks and Educational Tools, 2018: 3-4). In the
preparation of curricula, all opinions, suggestions, critiques, and expectations are
evaluated by working groups composed of expert personnel from relevant units of
the Ministry of National Education, teachers, and academics. Based on these eval-
uations, the curricula are reviewed, updated, and revised. In this way, efforts are
made to ensure that the curricula remain aligned with current developments and
scientific, social, technological, and other needs (Middle School 8th Grade T.R.
History of the Turkish Revolution and Kemalism Curriculum, 2018: 7).

In Tiirkiye, according to the current weekly common course schedules in high
schools, history courses are taught for two hours per week in grades 9, 10, and 11.
The topic of Lausanne is not included in the history courses at these grade levels.
The Treaty of Lausanne is addressed in grade 12 for two hours as part of the “His-
tory of the Turkish Revolution and Kemalism” course. The curriculum implement-
ed for this course is the one approved by the Board of Education and Discipline
(Talim ve Terbiye Kurulu) with Decision No. 45 dated 19.01.2018 (MoNE, Board
of Education and Discipline, Weekly Course Schedules for Secondary Education
Institutions, 2023: 13).

Table 2. Common Courses Schedule, MoNE, Board of Education and Discipline,
Weekly Course Schedules for Secondary Education Institutions (MoNE, 2023: 3).

SUBJECTS G?';}(lie Gll?at(llle Glrlat(}lle Glrzat(}ile

Turkish Language and Literature 5 5 5 5
Religious Culture and Ethics 2 2 2 2
History 2 2 2 -
Republic of Tiirkiye History of Revolution and B B B 5
Kemalism

Geography 2 2 - -
Mathematics 6 6 - -
Physics 2 2 - -
Chemistry 2 2 - -
Biology 2 2 - -
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SUBJECTS Gzzllclie Gllf):(li‘le (:rlatge (:rzattlile
Philosophy - 2 2 -
First Foreign Language 4 4 4 4
Physical Education and Sports 2 2 2 2
Visual Arts / Music 2 2 2 2
Health Education and Traffic Safety 1 - -
ggBTﬁIé YFVSEEKLY HOURS OF COMMON 3 33 19 17

In addition to the common courses, history courses are also offered among the
elective subjects. Accordingly, there are three elective history courses in this sec-
tion: Elective History, Contemporary Turkish and World History, and Common
Turkish History.

Table 3. MoNE, Board of Education and Discipline,

Weekly Course Schedules for Secondary Education Institutions
(MoNE, 2023: 3).

ELECTIVE COURSES Grade9 Gradel0 Gradell Gradel2
TOTAL COMMON COURSE HOURS 32 33 19 17

ACADEMIC STUDIES
Elective Mathematics (2) - _
Basic Mathematics (2) - -

6
2
Elective Physics (2) - - 4
Elective Chemistry (2) - - 4

4

L L e

Elective Biology (2) - _

Elective Turkish Language and Literature (2) - -

3)(5) 3)5)

Elective History (1) - - 2)(4) 2@
Contemporary Turkish and World History - - - 2)(4)
Elective Geography (2) - - (2)(4) (2)(4)
Psychology (1) - - 2 2
Sociology (1) - - 2 2
Logic (1) - - 2 2
Elective First Foreign Language (2) - - 8)2()10) gg()lo)
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ELECTIVE COURSES Grade9 Gradel0 Gradell Gradel2

HUMAN, SOCIETY AND SCIENCE

Science Applications (2) - - (2)(3) 2)(3)
Mathematics Applications (2) - - (2)(3) 23
Astronomy and Space Sciences (1) (1)(2) (1)(2) (1)(2) (1)(2)
Social Science Studies (2) (2)(3) (2)(3) (2)(3) (2)(3)
Information Technologies and Software (4) 1 MHER)3) MG HE2)(3)
Project Design and Applications (4) 2)3)4) @B @03)4 @34
Thinking Education (1) (1)(2) 1(2) - -
Democracy and Human Rights (1) 1 1 1 1
Sustainable Agriculture and Food Security (1) - (1)(2) (1)(2) -
Climate, Environment and Innovative Solutions (1) - (1)(2) (1)(2) -

Basic Law Knowledge (1) - (D(2) (1)(2) (1))
Entrepreneurship (1) - - (1)(2) 1(2)
Text Analysis (2) (1)(2) (D(2) 1)(2) -
Elective Second Foreign Language (4) (2)(4) (2)(4) (2)(4) (2)(4)
Ottoman Turkish (3) 2 2 2 2
Geography of the Turkish World (1) - (1(2) (D2) -
Common Turkish Literature (1) - (1)(2) (1)) -
Common Turkish History (1) - (1)(2) (1)(2) -

According to the current 8th Grade T.R. History of the Turkish Revolution and
Kemalism Curriculum, students are expected to acquire the following two funda-
mental learning objectives related to the Treaty of Lausanne, which is covered in
Units 3 and 6 (8th Grade T.R. History of the Turkish Revolution and Kemalism
Curriculum, 2018, p. 11):

o Analyzes the gains secured by the Treaty of Lausanne (8th Grade T.R. History
of the Turkish Revolution and Kemalism Curriculum, 2018, p. 11).

o Associates the Treaty of Lausanne with the fundamental principles of Turkish
foreign policy during the Atatiirk era (8th Grade T.R. History of the Turkish
Revolution and Kemalism Curriculum, 2018, p. 14).
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METHOD

In this study, a qualitative research method was employed using document
analysis. Within the framework of the document analysis technique, the presen-
tation of the Treaty of Lausanne in history textbooks was examined, utilizing va-
rious types of documents, written texts, and visual materials. These sources were
comprehensively analyzed and evaluated using the document analysis technique
(Merriam & Tisdell, 2016: 106-107).

In academic research, the systematic analysis of written, visual, or digital docu-
ments is referred to as document analysis. This method involves collecting infor-
mation from existing sources related to the research topic and seeking answers to
the research questions. Document analysis is frequently used in fields such as his-
tory, sociology, and education. It is not only time- and cost-efficient but also prac-
tical because it can be complemented with other data collection methods (Bowen,
2009: 27-40). Compared to other research methods, the document analysis tech-
nique provides researchers with unique insights (Bowen, 2009: 30; Bazeley, 2009:
6-22). Therefore, when conducting a document analysis related to a research topic,
it is important to examine the context and function that the analyzed document
serves in a particular setting. Since document analysis is a widely used method in
many fields, including education, social sciences, and law, it is a commonly emplo-
yed research technique for studies in these areas (Bowen, 2009: 27; Kothari, 2004:
338-341). Accordingly, this study examined the topics related to Lausanne in Tur-
kish history textbooks using the document analysis method. During the review of
the textbooks, evaluations were made regarding their content, structure, organiza-
tion, pedagogical features, and the themes and perspectives addressed.

Within the scope of qualitative research methods, a literature review was first
conducted on published works related to the Treaty of Lausanne. Subsequently,
the collected research data were compiled and descriptively examined through
text-based analysis. In selecting the data used in this study, both primary and se-
condary sources from the relevant literature were utilized.

The method of text analysis was used to examine the sections related to the
Treaty of Lausanne in the existing textbooks. Text analysis is a qualitative research
method that systematically examines the meaning, structure, and themes contai-
ned in written texts. This method evaluates language, words, expression styles, and
communication strategies within the texts. Widely used in fields such as sociology,
communication, literature, and media studies, text analysis is an effective and im-
portant tool for uncovering underlying meanings in texts and interpreting them
in a social context (Krippendorft, 2019: 10-86). Within this framework, the data
in the textbooks were analyzed and evaluated from historical, content-related, and
contextual perspectives (Ekiz, 2020). As a document-based and descriptive study,
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the topic of Lausanne, along with other events and developments occurring during
the relevant period, was examined in terms of continuity and context, and certain
evaluations and recommendations were made accordingly (Cepni, 2014; Sonmez
& Alacapinar, 2016).

In the preliminary review of the relevant sections of the textbooks, the focus
was placed on the Treaty of Lausanne as intended by the research question. Throu-
gh detailed examination and reading, attention was directed to the place and scope
of the Lausanne topic in the textbooks. The study examined the topic of Lausanne
in history textbooks by considering factors such as the subject matter, scope, alig-
nment with learning objectives, content design, and the perspectives presented.
To ensure effective teaching of Lausanne and facilitate lasting learning, the types
of texts and visuals used for students in the textbooks were analyzed, including
whether they complied with international standards and the accuracy of the in-
formation provided. The texts and visuals related to Lausanne were evaluated for
compliance with international standards in terms of content accuracy, objectivity,
inclusivity of multiple perspectives, and cultural diversity, based on criteria estab-
lished by organizations such as UNESCO and OECD. Additionally, the reliabi-
lity of historical information was assessed by comparing it with historical sources
and analyzing its appropriateness for the student level, taking into account expert
opinions. Within the framework of international standards, the quality, accuracy,
and alignment of the content and visuals in textbooks with universally accepted
educational criteria were evaluated. In this context, international educational stan-
dards—particularly curriculum principles developed under the guidance of orga-
nizations such as UNESCO and OECD—emphasize that history education should
support objectivity, multiple perspectives, and critical thinking. According to these
standards, the accuracy, balance, and inclusiveness of information in history text-
books, as well as the extent to which visual and textual materials are designed to
support learning, be clear and comprehensible, and reflect cultural diversity, were
assessed (UNESCO, 2015; OECD, 2018).

Based on the results of the preliminary review, the research design, data collec-
tion tools, and data analysis methods employed to conduct the study in a systema-
tic and reliable manner are explained in detail below.

Research Design

The research design of the study was conducted using a qualitative research
method. The presentation of the Treaty of Lausanne in Turkish history textbooks
was examined comprehensively, and the impact of this presentation on students’
historical thinking skills was analyzed. Within the scope of a case study, the treat-
ment of the Treaty of Lausanne was examined in detail within its existing context.
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Data Collection Tools

In the study, the document analysis method was used as the data collection
tool. Within this framework, the primary data source of the research consists of
the current history textbooks approved and implemented in 2018 by the Ministry
of National Education of the Republic of Tiirkiye, which are taught at the primary,
middle, and high school levels. The selection of these textbooks was based on their
status as official textbooks, which are mandatory in state schools. The study sys-
tematically analyzed the sections covering the Treaty of Lausanne, focusing on
elements such as the manner of presentation, the concepts used, visual materials
(maps, photographs, tables, etc.), and questions and activities directed at students.

Data Analysis

The data obtained in the study were analyzed using qualitative content analysis.
Sections of the textbooks dedicated to the Treaty of Lausanne were identified, and
the texts, visuals, questions, and language used in these sections were categorized
under specific themes. The collected data were analyzed under thematic headings
such as “use of visual materials,” “language and style of presentation,” “student ac-
tivities,” “historical concepts,” and “historical thinking skills.”

Table 1. General Findings Related to the Textbooks

Publication

Textbook Title Author(s) Source/Year

Page

8th Grade T.R. History of the Turkish Revo-

Middle School  lution and Kemalism Curriculum MoNE Collective MoNE/2018 19

Secondary Education History

Grades 9-11 . MoNE Collective MoNE/2023 32
Curriculum

Secondary Board of Education and Dis-

Education cipline, Weekly Course Sched- MoNE Collective ~ MoNE/2023 14

- ules for Secondary Education

Institutions o
Institutions

Secondary Secondary Education Turkish

Education Culture and Civilization Curric- MoNE Collective MoNE/2018 37

Institutions ulum

8th Grade Middle School and Imam Hatip MoNE, Mehmet

Ulkii, Ozlem Mutlu, MoNE/2019 240

Middle School ~ Middle School Textbook Fatih Cetinkaya

8th Grade T.R. History of the Turkish Revo-

Middle School  lution and Kemalism Textbook MoNE, Sami Téiystiz  MoNE/2023 208
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FINDINGS

According to the findings of the study, although the topic of the Treaty of Lau-
sanne is generally presented in alignment with the curriculum in Turkish high
school history textbooks, the content remains superficial and limited. This indicates
that skills such as historical thinking and developing a multifaceted perspective are
not sufficiently supported. While political and diplomatic aspects are emphasized
in the textbooks, social, cultural, and economic dimensions are largely neglected.
Furthermore, the presentation is mostly confined to a national perspective, with
insufficient attention given to international viewpoints.

Although the texts are generally clear, there are notable gaps in the explanation
of historical concepts and inadequacies in the use of visuals. These findings align
with similar criticisms in national studies while conflicting with key principles
highlighted in the international literature, such as evidence-based teaching, peda-
gogical diversity, and multiple perspectives. Consequently, to improve the quality
of history education in Tiirkiye, it is necessary to revise textbooks in terms of con-
tent, approach, and presentation to align with international standards.

a) Alignment of Topic, Scope, and Learning Objectives in Textbooks

Within the scope of the study, the level of coverage and scope of the Treaty
of Lausanne in history textbooks was analyzed. Additionally, the extent to which
the topic aligns with the learning objectives set by the Ministry of National Edu-
cation was evaluated. The findings indicate that the topic of Lausanne is generally
addressed in a manner consistent with the curriculum objectives. However, it was
also observed that in some textbooks, the scope of the topic is limited and the
learning objectives are not fully achieved.

b) Content Design and Perspectives Presented in Textbooks

The study focused on how textbooks structure the topic of the Treaty of Lau-
sanne and the perspective from which it is presented. The analysis revealed that
the content primarily emphasizes political and diplomatic aspects, while social,
cultural, and economic perspectives are not sufficiently addressed in the textbooks.
Furthermore, it was observed that the presentation of Lausanne in the textbooks
is mostly from a national perspective, with limited inclusion of different interna-
tional viewpoints.
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c) Use of Texts and Visuals in Textbooks and Their Compliance with Interna-
tional Standards

Within the scope of the study, an examination was conducted regarding the
language and content quality of the texts used in the textbooks, as well as the use
of visuals. The extent to which these materials comply with international history
education standards was analyzed. The study found that the texts are generally
clear and understandable, although there are some deficiencies in the explanation
of historical terms. In this context, it was observed that the number of visual ma-
terials is insufficient and largely limited to portraits of leaders. Additionally, the
textbooks do not fully adhere to the diversity and thematic richness recommended
by international standards.

The Treaty of Lausanne in Turkish History Textbooks

In Tirkiye, students are first introduced to the topics of the History of the
Turkish Revolution and Kemalism course starting from the first grade of primary
school (T.R. History of the Turkish Revolution and Kemalism Curriculum, 2018).
While covering these topics, attention is given to the use of primary sources such
as archival documents, tangible historical heritage, and Nutuk (AtatiirK’s Speech).
To help students understand the events discussed in class, the use of written, audio,
visual, and video sources related to the period is encouraged. Additionally, oral and
written literary works, as well as media tools such as newspapers and the internet,
may also be utilized in this course (8th Grade Middle School T.R. History of the
Turkish Revolution and Kemalism Curriculum, 2018: 9).

In Tiirkiye, the topic of the Treaty of Lausanne is included in the 8th Grade T.R.
History of the Turkish Revolution and Kemalism textbook (MoNE, T.R. History
of the Turkish Revolution and Kemalism Textbook, 8th Grade, 2023). Lausanne is
covered in Units 3 and 6 of the book. In the current history textbooks, there is a
section titled “Treaty of Lausanne (24 July 1923)” (Mehmet Ulkii, Ozlem Mutlu,
Fatih Cetinkaya, T.R. History of the Turkish Revolution and Kemalism, 8th Grade
History Textbook, 2019: 116). This section first presents a map titled “Our Borders
According to the Treaty of Lausanne.” In this initial section on Lausanne, a ques-
tion is also posed to students:

In this section, students are prompted to contemplate the topic with the ques-
tion, “What measure did the Grand National Assembly of Turkey (TBMM) Gov-
ernment take in response to the Allied Powers inviting both the TBMM Govern-
ment and the Istanbul Government to the Lausanne Peace Conference? Explain”
The section also explains the signing of the Mudanya Armistice and how Istan-
bul, the Straits, and Eastern Thrace were freed from enemy occupation without
warfare. Additionally, the importance of Lausanne for establishing lasting peace is
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highlighted. It is explained that on 28 October 1922, the Allied Powers invited both
the Istanbul Government and the TBMM to the Lausanne Peace Conference, and
that the Allies’ main aim was to exploit the differences between the two Turkish
sides. The text then notes that the TBMM thwarted this objective by abolishing the
sultanate on 1 November 1922 (Ulkii, Mutlu & Cetinkaya, 2019: 116).

ORTACKUL VE IMAM HATIP CRATACKULL

TURKIYE GUMHURIYETI
INKILAP TARIHI
VE
ATATURKGULUK

DERS KITABEI

(Ulkii, Mutlu & Cetinkaya, 2019: Cover Page)

Another question posed to students in this section is, “For what reasons did
Mustafa Kemal want the Lausanne Conference to be held in Izmir? Explain” Im-
mediately following the question, explanations related to the topic are provided,
similar to the previous section. It is also noted that Turkey would be represented at
the Lausanne Conference by a delegation headed by Foreign Minister Ismet Pasha.
The section mentions that Ismet Pasha spoke in the Assembly and outlined the
fundamental principles he would defend at the Lausanne Conference. This part of
the textbook aims to show students that preparations were made prior to Lausanne
(Ulkii, Mutlu & Cetinkaya, 2019: 116).
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“Turkey’s Borders According to the Treaty of Lausanne”

(Ulkii, Mutlu & Cetinkaya, 2019: 116)

The information under the Lausanne heading in Unit 3 of the textbook spans
four pages. Another visual in this section is a photograph showing Ismet Pasha be-
ing sent off to the Lausanne Peace Conference. It can be said that a sufficient num-
ber of visuals are used in this section, and the language is very clear and straight-
forward. The topics covered are also supported by an adequate number of visuals.

“Ismet Pasha Being Sent Off to the Lausanne Peace Conference, 1922”

(Ulkii, Mutlu & Cetinkaya, 2019: 117)
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This section states that the Grand National Assembly of Turkey (TBMM) insis-
ted that no concessions be made regarding the issues of capitulations and the estab-
lishment of an Armenian state in the delegation sent to Lausanne. It also highlights
that Britain, France, Italy, and Japan played a significant role in convening the con-
ference. The section notes that the countries participating in all the discussions at
the conference included the TBMM, Greece, Romania, Yugoslavia, and the United
States, while the Soviet Union and Bulgaria were invited specifically for discussions
related to the Straits (Ulkii, Mutlu & Cetinkaya, 2019: 116).
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“Turkish Delegates at the Lausanne Peace Conference, 1923”

(Ulkii, Mutlu & Cetinkaya, 2019: 117)

When the issues covered in this section are considered as a whole, it can be seen
that there is cohesion in the topic. The information in this section also aligns with
the learning objectives specified in the curriculum. The section addresses the role
of Britain as follows:

“..During the Lausanne negotiations, Britain assumed the role of acting on behalf
of the Allied Powers, as it had done in the treaties concluded at the end of World War
L. After British Foreign Secretary Lord Curzon spoke at the conference, Ismet Pasha
addressed the assembly, stating, ‘We have suffered greatly and shed much blood; like
all civilized nations, we want freedom and independence. Turkey’s rightful demand,
however, was not considered by the Allied Powers at the conference. They acted with
prejudice, unwilling to lose the privileges they had obtained from the Ottoman Em-
pire and their interests in the Middle East. Despite the Turkish side’s sincere efforts,
many issues remained unresolved, and the conference adjourned on 4 February 1923.
During the interruption of the Lausanne Peace Talks, the Turkish army was pre-
paring to advance on the Straits and Mosul. However, no side was in a position to
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risk war. Consequently, it was decided to continue the conference. Meanwhile, Mus-
tafa Kemal Pasha convened an economic congress in Izmir, where the Economic
Pact (Misak-1 Iktisadi) decisions were adopted. This sent a clear message to West-
ern states regarding Turkey’s determination for economic independence. During this
period, it was also decided to renew the First Grand National Assembly (TBMM)”
(Ulkii, Mutlu & Cetinkaya, 2019: 117).

“Signing of the Lausanne Peace Treaty, 1923”
(Ulkii, Mutlu & Cetinkaya, 2019: 117)

Another topic covered in this section is the articles of the Lausanne Peace Treaty.

The textbook provides brief information on the articles, which include Borders,
the Straits, Capitulations, Minorities, War Reparations, Ottoman Debts, and the
Greek Patriarchate. Simple and clear sentences are used to ensure that students can
easily understand the content. Alongside the text, questions related to the topic are
included to reinforce the corresponding learning objectives. These questions are
designed to help students consolidate their understanding of the treaty’s articles.
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Articles

Borders

Straits

Capitulations

Minorities

War
Reparations

Ottoman
Debts

Greek
Patriarchate

Lausanne Peace Treaty (Map 3.5)

Greece Border: The Merig River was accepted as the border. Eastern Thrace was left
to the Turks, and Western Thrace to the Greeks. Islands: Gok¢eada and Bozcaada
were given to Turkey; other Aegean islands to Greece; the Dodecanese (Twelve Is-
lands) to Italy. Syria Border: The terms in the Ankara Agreement signed with the
French on 20 October 1921 were accepted as is. Iraq Border: No agreement was
reached. These disputes were decided to be resolved through bilateral negotiations
between Turkey and the UK within nine months after the peace.

The management of the Straits will be given to an international commission he-
aded by a Turkish president. Both sides of the Straits will be cleared of military
forces. During peacetime, the passage of commercial ships through the Straits will
be free.

Decided to be abolished completely.

All minorities will be considered Turkish citizens. Greeks in Istanbul and Turks
in Western Thrace will be excepted; exchanges will take place between Greeks in
Turkey and Turks in Greece.

Greece will not pay war reparations to Turkey; in return, it will give Karaagac to
Turkey.

The General Debt Administration was abolished. Ottoman debts arising from the
collapse of the Ottoman State will be shared between the new states and Turkey.
Debts will be paid in paper money and French francs instead of gold.

The Patriarchate will not retain ecumenical (universal) status, and its political
powers will be abolished. The Patriarchate will remain in Istanbul. Turkey will have
influence in the selection of the Patriarch.

The Articles of the Treaty of Lausanne
(Ulkii, Mutlu & Cetinkaya, 2019: 118).

The continuation of the treaty also includes Atatiirk’s evaluations regarding
Lausanne. These statements are significant, as they demonstrate how important
Atatiirk considered the Treaty of Lausanne to be.

Mustafa Kemal, after the signing of the Treaty of Lausanne, said the following:

“...Gentlemen, I believe that it is unnecessary to compare the provisions of
the Treaty of Lausanne with other peace proposals. This treaty is a document that
announces the collapse of a major attempt to annihilate the Turkish nation, an at-
tempt that had been prepared over centuries and was thought to have been comp-
leted with the Treaty of Sévres...”

(M. Kemal Atatiirk, Nutuk, p.1023)
Atatiirk’s Remarks on the Treaty of Lausanne

(Ulkii, Mutlu & Cetinkaya, 2019: 118)
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On the final page of this section, it is stated that the Treaty of Lausanne was
signed after a long and serious struggle against England and the victorious states of
World War I. It is noted that the National Pact (Misak-1 Milli) borders could not be
fully achieved; however, some of the issues unresolved at Lausanne became central
topics of Turkish foreign policy during Atatiirk’s era. As a result of this treaty, un-
resolved matters favorable to Turkey, such as the Straits and the Hatay issue, were
later resolved (Ulkii, Mutlu & Cetinkaya, 2019: 119).

The Entry of the Turkish Army into Istanbul, 1923
(Ulkii, Mutlu & Cetinkaya, 2019: 116)

At the end of the section, it is emphasized that the Treaty of Lausanne is “an
agreement that documents a nation’s struggle for existence, remains valid today,
and proclaims the newly established Turkish State and its independence to the en-
tire world” (Ulkii, Mutlu & Cetinkaya, 2019: 119).

At the end of the unit, within the Measurement and Evaluation Questions, there
are also achievement-oriented questions related to Lausanne. These questions ad-
dress issues such as Greece’s war reparations, the capitulations, and the date of the
treaty. Additionally, students are asked about the location of the treaty’s signing,
why the conference was interrupted, and who represented the Turkish side.
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C. Answer the 5W1H questions about the Treaty of Lausanne.

Instead of war reparations, which settlement did Greece give to Turkey?

How were the capitulations resolved in the treaty? When was the treaty signed?

Where was the treaty signed?

Why was the Lausanne Conference interrupted?

Who represented the Turkish side in the treaty?

Assessment and Evaluation Questions about Lausanne

(Ulkii, Mutlu & Cetinkaya, 2019: 122).

21- While the Lausanne Peace negotiations were continuing, seeing the
uncompromising attitudes of the representatives of the Allied Powers, Ismet
(In6nii) Pasha said the following: “Gentlemen, do not confuse us, we came here
from Mudanya, not from Mondros.”

With this statement, what did Ismet (Inénii) Pasha want to emphasize?

A) That the sultanate would be abolished

B) That the Turkish delegation was constructive, not destructive

C) That a new state would be established instead of the Ottoman Empire

D) That Turkey was the victorious side

Assessment and Evaluation Questions on Lausanne

(Ulkii, Mutlu & Cetinkaya, 2019: 125).

Lausanne is also mentioned in the 4th unit of the book. However, it is not pre-
sented under a separate “Lausanne” heading but within the topic of the abolition of
the Sultanate (Ulkii, Mutlu & Cetinkaya, 2019, p.134). In addition, brief references
to Lausanne are included in the sections titled “Ankara Becoming the Capital (Oc-
tober 13, 1923),” “Proclamation of the Republic (October 29, 1923),” and “Adop-
tion of the Turkish Civil Code (February 17, 1926)” (Ulkii, Mutlu & Cetinkaya,
2019: 134-141).
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Lausanne is also included in the Assessment and Evaluation Questions at the
end of the 4th unit. These questions aim to determine the extent to which the topics
presented in the text have been learned (Ulkii, Mutlu & Cetinkaya, 2019: 166-169).

24- I. To ensure that the Turkish Grand National Assembly (TBMM) parti-
cipates as the sole representative in the Lausanne Peace Talks

II. To remove the obstacle before national sovereignty
III. To eliminate dual leadership in governance

Which of the following did Mustafa Kemal consider necessary to achieve the
above goals?

A) Proclamation of the Republic
B) Opening of the TBMM
C) Abolition of the Caliphate
D) Abolition of the Sultanate
(Ulkii, Mutlu & Cetinkaya, 2019: 166-169).

Another section on Lausanne in the 8th-grade history textbook is presented
under the title “Turkish Foreign Policy During Atatiirk’s Era” This section covers
the period after the National Struggle was won and the Treaty of Lausanne was sig-
ned, highlighting Mustafa Kemal Atatiirk’s determined and realistic foreign policy
goals that aimed to safeguard Turkey’s forward-looking national interests (Ulkii,
Mutlu & Cetinkaya, 2019: 190).

The section also emphasizes that the Treaty of Lausanne was a document that
proclaimed Turkey’s independence to the world. It is stressed that with this treaty,
Turkey achieved equal status with the Allied Powers and other states. Furthermo-
re, it is noted that under the Lausanne Treaty, minorities were considered Turkish
citizens, and all citizens were granted equal rights before the law. The abolition of
capitulations is also highlighted, as it removed restrictions that had undermined
Turkey’s political, economic, and legal independence. In addition, the section inc-
ludes a newspaper text prepared based on international press coverage of Lausanne
during that period. In this text from the newspaper Tevhid-i Efkér, the reactions of
Americans, the British, the French, Russia, Egypt, Iran, and India to Lausanne are
discussed (Ulkii, Mutlu & Cetinkaya, 2019, 190).

https://doi.org/10.7822/omuefd.1461809 d



Lozan'l Ogretmek: Tiirkiye'de Tarih dersi kitaplarinda Lozan Antlasmasi, Mevcut Durum ...

The section goes on to discuss that the National Struggle initiated by the Tur-
kish nation under the leadership of Mustafa Kemal ended in victory and that a
historic confrontation with Western states took place at the Lausanne Peace Con-
ference. It is also noted that with the Treaty of Lausanne, long-standing issues were
addressed, and Turkey’s full independence was internationally recognized in all
areas (Ulkii, Mutlu & Cetinkaya, 2019: 191).

The section also notes that between 1923 and 1930, Turkey began pursuing a
foreign policy aimed at resolving issues that remained unsettled in the Treaty of
Lausanne. It is stated that the foundation of Turkish foreign policy between 1930
and 1938 was shaped by the measures to be taken in response to the aggressive and
expansionist policies of Germany and Italy. Within this framework, the main issues
of the period included the problem of foreign schools, the Iraq border, the Mosul
issue, the population exchange with Greece, the Straits question, and the Ottoman
debts. It is emphasized that Turkey approached the resolution of these issues with a
policy that prioritized realism and rationality, adopting a peace-oriented approach
(Ulkii, Mutlu & Cetinkaya, 2019: 191).
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The Cartoon by Hungarian Cartoonists Alois Derso and Emery Kelen,
Depicting the Signatories of the Treaty of Lausanne
(Ulkii, Mutlu & Cetinkaya, 2019: 191).

A short paragraph in this section is also devoted to Atatiirk’s views and though-
ts on Lausanne, summarizing what Lausanne meant for Turkey as follows:
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Atatiirk stated, “The Lausanne peace, in general, satisfies us. We will fully comply
with this treaty. We hope that friendly solutions will be found for unresolved issues.
In the near future, we want to see that the issues that have not yet been resolved are
approaching a definitive solution,” emphasizing Turkey’s conciliatory and peace-o-
riented stance in addressing these problems (Ulkii, Mutlu & Cetinkaya, 2019: 191).

Following this, in the continuation of Unit 6 of the 8th-grade history textbook,
considerable attention is given to how issues related to foreign schools, external de-
bts, the Mosul question, and the population exchange were resolved in accordance
with the relevant articles of the Lausanne Treaty (Ulkii, Mutlu & Cetinkaya, 2019:
191-195). The chronology at the end of the book also includes Lausanne (Ulkii,
Mutlu & Cetinkaya, 2019: 231).

CHRONOLOGY
16 March 1921 - Moscow Treaty
23 March-1 April 1921 - Second In6nii Battle
10-24 July 1921 - Eskisehir-Kiitahya Battles
15-21 July 1921 - First National Education Congress

5 August 1921 - Mustafa Kemal appointed as Commander-in-Chief by the
Grand National Assembly of Turkey (TBMM)

7-8 August 1921 - Publication of the National Order of Duties

23 August 1921 - Start of the Battle of Sakarya

13 October 1921 - Kars Treaty

20 October 1921 — Ankara Agreement with France

26-30 August 1922 - Great Offensive and Command Headquarters Battle
9 September 1922 - Turkish army enters [zmir

11 October 1922 - Mudanya Armistice

1 November 1922 - Abolition of the Sultanate

20 November 1922 - Lausanne Conference convened

17 February 1923 - Izmir Economic Congress

24 July 1923 - Signing of the Treaty of Lausanne
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9 September 1923 - Establishment of the People’s Party
13 October 1923 — Ankara becomes the capital

29 October 1923 - Proclamation of the Republic and election of Mustafa Kemal
as president

3 March 1924 - Abolition of the Caliphate, Tevhid-i Tedrisat Law

(Ulkii, Mutlu & Cetinkaya, 2019: 231).

CONCLUSION

In the sections covering the Treaty of Lausanne, references have generally been
made to newspaper articles and cartoons from the period, images of the individu-
als mentioned, and the treaty’s articles. Overall, the ratio and frequency of maps
and other visuals used in the text appear to be at a sufficient level. Additionally, the
text generally employs a constructive and peaceful tone. In the sections related to
Lausanne, brief questions about the topic have also been posed to students while
the subjects are being discussed. At the end of each section, students are given re-
inforcing questions to consolidate their understanding.

From a formal perspective, visuals that support the learning outcomes have
been used. Activities related to reinforcing and applying the learned knowledge are
also included. The book also provides additional information and excerpts related
to the topic that directly support the learning outcomes.

Some adjustments can be made regarding the terms used in the textbooks.
Some historical terms used in the sections discussing Lausanne are still present
in the textbooks. Therefore, modern equivalents of these terms could be used. For
instance, the term “miibadele” could be replaced with its contemporary equivalent.

In history education, new approaches and methods can be employed in teac-
hing the Treaty of Lausanne by also benefiting from evidence-based history teac-
hing. These may include oral history records, local historical knowledge, microhis-
tory studies, family history, and museum-based activities. At this point, historians
have a significant role to play. These diverse methods will also contribute to the
development of historical culture among students. Therefore, the sections and data
related to the teaching of Lausanne in history textbooks should be enhanced using
contemporary methods and techniques.

In lessons, a method should be employed that allows students to better unders-
tand cause-and-effect relationships, taking into account the importance and conti-
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nuity of history. A multidimensional approach to history education is essential so
that students can also develop historical empathy and gain multiple perspectives.
Considering the ethical dimensions of history, it should be remembered that ac-
curate, peaceful, and ethical history teaching will contribute not only to peaceful
historical education at the national level but also globally.

When teaching the Treaty of Lausanne, historical thinking skills should be em-
phasized. Within this scope, students’ chronological thinking skills should be deve-
loped. The importance of historical empathy should be particularly considered. Stu-
dents should be guided toward historical analysis and interpretation. Additionally,
a research-oriented lesson plan based on historical inquiry should be designed. At
this point, students should be encouraged to analyze historical problems and be
supported in decision-making processes. Furthermore, when the Treaty of Lausan-
ne is discussed, attention should also be given to fostering historical empathy.

DISCUSSION

The Treaty of Lausanne is a multifaceted document with historical, political,
diplomatic, and legal dimensions. Today, in the international literature, it is par-
ticularly noted for its legal aspects and provisions concerning minorities. At the
same time, in relation to Turkey’s recent and distant past, it encompasses many
significant issues, ranging from Cyprus to the National Pact (Misak-1 Milli), from
minority law to the regime of the Straits. The provisions of this 1923 treaty are
interpreted in various ways by different parties, which sometimes leads to debates
and tensions in contemporary international diplomacy (Xypolia, 2021: 674-691;
Topal & Bulut, 2024: 951-971).

Studies on the topic indicate that, despite technological developments, textbo-
oks in Turkey still remain a primary educational tool. However, it has also been
noted that between 1940 and 1990, history textbooks were pedagogically weak
due to the ideological guidance of political authorities. Textbooks from this period
have been described as visually inadequate, memorization-focused, distant from
contemporary values, overloaded with information, narrow in perspective, negle-
ctful of social and cultural dimensions, othering, and unable to connect with cur-
rent issues. This situation has reportedly hindered students’ ability to make sense
of historical events and impeded the development of their critical thinking skills
(Buldum, 2012).

The master’s thesis titled “History Textbooks as a Tool for Peace: A Case Study
of Turkish and Greek History Textbooks,” prepared by Kogoglu (2014), examines
the contribution of history textbooks to the teaching of peaceful history. The study
analyzes how events related to the shared past are presented in the history textbo-
oks of Turkey and Greece, two countries with historically conflictual relations, and
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whether a language of peace is employed in these narratives. Document analysis
was used as the qualitative research method; the Turkish textbooks History for
Grade 10 and Revolution History and Kemalism and the Greek textbook History of
the Modern and Contemporary World (1815-Present) were examined. Texts and
visuals concerning shared historical events were evaluated within the framework
of principles of peaceful history education, revealing the extent to which a discour-
se of peace is present in the textbooks of the two countries. The study emphasizes
the importance of using a language of peace and a multi-perspective approach in
history education (Kog¢oglu, 2014).

Another significant study on textbooks is the research conducted by Korkmaz,
titled “Evaluation of Teacher and Student Opinions on the Quality of 9th Grade
Secondary School History Textbooks.” In this study, 9th grade secondary school
history textbooks and the perspectives of students and teachers regarding these
textbooks were examined in detail. Although textbooks are a fundamental educati-
onal resource, it was found that the existing books are insufficient in attracting stu-
dents’ interest both visually and content-wise and do not fully meet the criteria of
contemporary history education. Teachers acknowledged that the textbooks provi-
de systematic information but emphasized that they are not sufficient on their own
and that supplementary materials are necessary. Furthermore, it was observed that
a single, authoritative approach dominates the narrative, which limits the develop-
ment of students’ critical thinking skills. Both teachers and students recognized the
shortcomings of the textbooks and indicated that improvements are needed. Con-
sequently, the importance of preparing higher-quality and more effective history
textbooks was emphasized, and various recommendations were made to teachers,
textbook authors, publishers, and educational institutions (Korkmaz, 2006).

When teaching students about the Treaty of Lausanne, it is important to use
accurate and reliable sources in the classroom. Such sources include archival docu-
ments, official correspondence, visuals, cartoons, newspaper clippings, and many
other materials. Original documents, in particular, can be used more frequently in
the teaching of Lausanne. These sources may also include materials produced by
individuals who directly witnessed the events of that period. Additionally, letters,
drawings, or other documents created by people who lived during that time can be
utilized. Original sources can also be drawn from official documents, letters, ma-
gazines, newspapers, illustrations, and photographs from the era. Evidence-based
history teaching has been shown to lead to positive changes in students’ percepti-
ons of historical topics and history classes (Deveci Bozkus, 2023: 2537).

In addition, when teaching the Treaty of Lausanne, attention should be paid to
chronological sequencing. The chronological developments leading up to the sig-
ning of Lausanne are particularly important. Therefore, it is essential to present the
events that occurred prior to the treaty according to a clear timeline. This approach
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also helps students better understand the topic. Using documents such as diaries,
letters, official records, laws, and decrees in teaching Lausanne allows students to
evaluate the subject from multiple perspectives. In particular, when newspapers
and magazines are used, it becomes obvious how the press of the time interpreted
and presented the Lausanne process.

The Bystander, July 18, 1923
BYSTANDER COMMENTS (concluded)

v Arrren Lunve

IS IT A GOOD OR A BAD EGG AFTER ALL?

The American cartoonist in The Bystander asks, “After all, is it a good egg or
a bad egg?”

(URL1)

Using information from memoirs related to Lausanne can also help students
better understand the topic. Many details about the treaty can be found in memoirs
written by witnesses or participants of the period. Photographs and illustrations
are important primary sources in the study of almost all historical topics. Visual
materials are significant both for showing the physical context of the period when
Lausanne was signed and for revealing people’s perspectives on the treaty. Within
the framework of evidence-based history teaching, a study on the use of photog-
raphs as evidence has scientifically demonstrated that employing photographs in
lessons has a positive effect on student achievement (Akbaba, 2005: 185-197).
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Derso and Kelén, Lausanne, 1923
Young Turk takes on Old Man Europe
[Derso ve Kelén, Lausanne, 1923-Geng Tiirk, Yash Avrupa’ya karsi]
(URL2)

RECOMMENDATIONS

In the teaching of the Treaty of Lausanne, it would be beneficial to utilize an
evidence-based history teaching approach. Evidence-based teaching is an im-
portant extension of the constructivist approach, encouraging students to actively
construct knowledge through historical evidence rather than passively receiving
information. This method particularly helps students better understand abstract
historical concepts and makes history teaching more effective (Kibar, 2019: 19).
Therefore, it is recommended that evidence-based approaches be emphasized in
teaching topics of significant historical importance, such as the Treaty of Lausanne.

The Language and Concept Usage in History Textbooks Should be
Updated

In the sections of history textbooks related to the Treaty of Lausanne, some
historical terms, such as “miibadele” (population exchange), are not sufficiently
understood by students. Therefore, presenting historical concepts along with their
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contemporary equivalents in today’s language would contribute to students’ better
understanding of the topic.

Historical Empathy and Thinking Skills Should Be Developed in History
Textbooks

In the teaching of the Treaty of Lausanne, textbooks should include activities
that support students in developing historical empathy, adopting a multidimen-
sional perspective on events, and understanding cause-and-effect relationships.
Accordingly, instructional materials should be restructured with an approach that
prioritizes historical thinking skills and supported with digital technologies appro-
priate to contemporary needs. For example, QR codes, directing students to virtual
museum applications related to the locations where the Treaty of Lausanne took
place, can provide spatial context and deepen the students’ learning process. Such
applications also contribute to students approaching historical events from a more
holistic and critical perspective.

Evidence-Based and Interactive Teaching Methods Should be Used in
Textbooks

Going beyond the mere presentation of information in history textbooks, in-
tegrating interactive and evidence-based learning methods—such as oral history
records, microhistory studies, family history projects, local history examples, and
museum visits—into the curriculum will enhance students’ understanding of the
topics. For example, while teaching the Treaty of Lausanne, students could conduct
an oral history interview with their own family members about the population
exchange process. Additionally, they could visit a local museum dedicated to the
population exchange to observe firsthand the impact of this process on individuals.
Such practices contribute to a more concrete understanding of the personal and
societal reflections of historical events.

The Use of Visual Materials in Textbooks Should be Qualitatively
Enriched

It has been observed that the use of maps, cartoons, documents, and visual
materials in existing history textbooks is quantitatively sufficient. However, linking
these materials directly to the learning outcomes and supporting them with anal-
ysis-based questions would further deepen students’ understanding of the subject.
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Activity and Question Designs Should Promote Critical Thinking

In the sections of textbooks covering the Treaty of Lausanne, in addition to
the traditional reinforcement questions, increasing the number of open-ended,
interpretation- and discussion-based activities that promote students’ analytical
thinking would contribute to a better understanding of the topic.

Digital and Al-Supported Resources Should be Included in Textbooks

In accordance with contemporary digital education approaches, it would be
beneficial to integrate digital content related to the Treaty of Lausanne, augment-
ed reality applications, interactive documents, and links to AI-supported learning
environments into textbooks.

Textbooks Should Provide Presentations Aligned with an International
Perspective

In history textbooks, it is important that the Treaty of Lausanne is addressed
not only at the national level but also within its international historical context,
incorporating the perspectives of different actors and supported with content that
fosters multiple viewpoints. In light of all these recommendations, it should be
emphasized that using original sources when teaching Lausanne is as important
as correctly interpreting them, since even primary sources may sometimes contain
misleading information. Therefore, students should always be encouraged to adopt
a critical perspective, questioning the topic and interpreting it from various angles.

Artworks can also be utilized within the scope of original sources in the teach-
ing of Lausanne. Paintings, sculptures, and similar art forms provide important
insights into the artistic and aesthetic understanding of the period during which
Lausanne was signed. Articles and books written at the time can also be used to
understand the developments in Turkey and the world during that period. Such
works enable students to better comprehend the scientific and intellectual context
of the era when Lausanne was signed.

Among the materials that students often find most engaging in the teaching
of Lausanne are documentary films and audio recordings (Kaya & Giinal, 2015:
1-48). These films and recordings not only stimulate curiosity but also encour-
age students to question the ideas and information being taught, rather than
just listening or reading passively. Furthermore, they facilitate learning through
questioning, discussion, interpretation, and analysis. Therefore, this method pro-
motes active student participation in the learning process and can enhance the
retention of knowledge. Since the constructivist learning process enables students
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to move from a passive, listening role to an active one, it also allows students to
construct historical knowledge themselves and adopt new teaching methods
(Ciftarslan, 2019: 7).

It is certain that lesson activities enriched with historical evidence will be found
engaging by students when teaching the Treaty of Lausanne in schools. Studies
have scientifically shown that such activities stimulate students’ curiosity. The use
of evidence with historical value in history lessons has been found to increase stu-
dents’ interest and motivation in researching and learning about the past, as well
as their willingness to engage with the lesson (Deveci Bozkus, 2023: 25-37). There-
fore, evidence-based history teaching encourages students to become inquisitive
individuals and motivates them to approach historical events critically and from
multiple perspectives. Within the framework of evidence-based history educa-
tion, it is also observed that the knowledge students gain promotes their active
participation in the lesson. History lessons enriched with historical evidence help
students acquire “accurate, reliable, lasting, firsthand, and convincing knowledge”
based on evidence. Consequently, students can understand historical topics more
easily and develop skills to approach historical issues from different perspectives
(Ciftarslan, 2019: 8).

In conclusion, using evidence-based approaches in teaching the Treaty of Lau-
sanne can increase students’ interest and make the learning process more effective.
Various methods can be employed in this context. Utilizing visual sources, maps,
museum visits, and historical site tours facilitates learning through concrete ex-
amples. Additionally, oral history and local history studies help students establish
connections between their immediate environment and the past. Project-based
applications, discussion methods, and activities such as drama encourage students’
active participation in the process. Furthermore, the use of literary works, epic
poems, legends, historical stories, novels, works of humor, cartoons, films, anima-
tions, biographies, and treaty texts contributes to the more meaningful and lasting
learning of historical content (Safran, 2019: 7-10).

Teachers also play a significant role in the teaching of Lausanne in schools in
Turkey. When teaching Lausanne, teachers should present the lesson using original
sources, thereby providing students with various primary sources to help them
gain multiple perspectives on the topic. In addition, it is essential to develop stu-
dents’ critical thinking skills in this lesson. Questions can also be posed regarding
the usefulness of the sources provided to students, such as whether they are reliable
and to what extent they can be considered credible evidence.

When teaching Lausanne, some historical concepts that were commonly used
in the past but are less prominent today are also introduced. For example, concep-
ts such as Mandate and Protectorate (the governance or protection of a territory
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by another state), Equal Sovereignty (states having equal rights in international
law), Minority Rights (protection of different groups within a state), the Sykes-Pi-
cot Agreement (a secret agreement planning the division of the Middle East), and
the Right to Self-Determination of Peoples (the right of a people to establish their
own state) are discussed. Many of these concepts are abstract, which makes them
difficult for students to understand. Therefore, it is necessary to clarify some of the
terms used at the time when Lausanne was signed. To help students better grasp
the topic and develop empathy, they should also be familiar with the terminology
and expressions of the period. Learning details ranging from clothing to architec-
ture of the era will be beneficial in this regard.
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