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ILKOKUL BIiRINCI SINIF HAYAT BILGISi VE TURKCE DERSI
KAZANIMLARININ BUTUNLESTIRILMIS EGITIM ACISINDAN
INCELENMESI

0z

[lkokul déoneminde ¢ocuk diinyayz bir biitiin olarak algilamaktadir. Bu dénem-
de, derslerin bagimsiz birimler seklinde degil bir biitiin olarak ele alinmasinin 6g-
rencinin gelisimine daha uygun oldugu belirtilmektedir. Ancak, giincel 6gretim
programlarinda dersler bagimsiz boliimler seklinde hazirlanmugtir. Tlkokul diize-
yinde 6gretim programlarinin bu biitlinliik ilkesine gére hazirlanmasinin 6gren-
cinin 6grenmesine daha fazla katkida bulunmas: beklenmektedir. Bu ¢ercevede
aragtirma, biitiinlestirilmis egitim acisindan birinci sinif Hayat Bilgisi ile Tiirk¢e
derslerinin kazanimlarini incelemeyi amaglamaktadir. Nitel arastirma desenle-
rinden durum ¢alismas olarak tasarlanan ¢aligmanin verileri ilkokul birinci sinif
Hayat Bilgisi ve Tiirkce dersi programlarindan elde edilmistir. Betimsel analiz ile
¢ozitimlenen veriler alt1 baslik altinda sunulmugtur. Aragtirma sonuglarina gore, 53
Hayat Bilgisi ve 47 Tiirk¢e dersi kazanimindan 39 tanesinin birbiriyle iligkilendiri-
lebilecegi ve biitiinsel olarak islenebilecegi belirlenmistir. Bu iligkilendirmeye gore,
Hayat Bilgisi ve Tiirkge derslerini en az 39 en fazla 106 ders saatinde biitiinsel ola-
rak islemek miimkiindiir. Diger yandan, Tiirk¢e dersi kazanimlarinin birden fazla
Hayat Bilgisi dersi kazanimu ile iligkilendirilmesi durumunda biitiinsel ders sayis1
da artirilabilmektedir. Bu sonuglara gore, ilkokul birinci sinifta Hayat Bilgisi ve
Tiirkge derslerinin bir kismu biitiinsel olarak islenebilir. Ozellikle birinci simif dii-
zeyinde, farkli ders kazanimlarinin birbiriyle iliskilendirildigi biitiinsel programlar
hazirlanabilir. Ogretmenlere bu programla ilgili olarak hizmet igi egitim verilmesi
ve 0gretmen adaylarinin da buna gore yetistirilmesi durumunda programin daha
da verimli olmasi beklenmektedir.

Anahtar Sozciikler: Hayat Bilgisi Dersi, Tiirkce Dersi, Kazanim Biitiinlegtirme,
Biitiinsel Program, Ogretim Programy, Biitiinsel Egitim.
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EXAMINATION OF ELEMENTARY SCHOOL FIRST GRADE LIFE
SCIENCE AND TURKISH COURSES ACHIEVEMENTS IN TERMS OF
INTEGRATED EDUCATION

ABSTRACT

At the elementary school, the child perceives the world as a whole. However, in
the current curriculum, courses are prepared as independent sections. It is more
suitable for the development of the student to handle the courses as a whole rat-
her than as independent units during this period. At the elementary school level,
preparing a curriculum according to this principle of integrity would contribute
more to student learning. In this direction, the present study aims to investiga-
te the achievements of first-grade Life Science and Turkish courses in integrated
education. The research was designed as a case study. Study data were obtained
from elementary school first-grade Life Science and Turkish course programs. The
data analyzed within the descriptive analysis are presented under six headings. The
results obtained from this study revealed that 39 of 53 Life Science and 47 Turkish
language course achievements can be related to each other and processed holisti-
cally. Given this relationship, it is possible to teach Life Science and Turkish lessons
holistically in a minimum of 39 and a maximum of 106 lesson hours. On the other
hand, if Turkish language achievements are associated with more than one Life
Science course achievement, the number of holistic courses can be increased. Con-
sidering these results, some Life Science and Turkish lessons can be taught holisti-
cally in the first grade of elementary school. Particularly at the first-grade level, ho-
listic programs can be prepared in a way different course achievements are linked.
The program is expected to be more efficient when teachers are given in-service
training regarding this program and teacher candidates are trained accordingly.

Keywords: Life Science Course, Turkish Course, The Integration of Achieve-
ment, Holistic Program, Curriculum, Holistic Education.

e 2 %
GIRIS

Egitimin genel amaci bireyi hayata hazirlamaktir. flkokul diizeyinde bu amaca
hizmet eden en 6nemli ders Hayat Bilgisidir. Hayat Bilgisi dersinde tizerinde duru-
lan konular ¢ocugun yakin ¢evresindeki nesne, olgu, olay ve nesnelerdir (Aladag,
2016). Bu anlamda, derste doga ve toplum ile ilgili olgu ve olaylar tizerinde du-
rulmaktadir (Sénmez, 2010). Hayat Bilgisi dersi araciligiyla ilkokulun ilk ti¢ sini-
findaki ¢ocuklara birey, toplum ve doga merkezli temel bilgi, beceri ve degerlerin
kazandirilmas: amaglanmaktadir (Milli Egitim Bakanligi (MEB), 2023). Boylece
¢ocuklarin kendilerini, yasadiklar1 toplumu ve diinyay: tanimalar: saglanmaktadir
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(Saglam, 2015). Toplulastirma ilkesinden hareketle ortaya ¢ikan bu ders, bircok
dersin alt yapisini olusturmaktadir (Tay, 2017). Bu 6zelligi sebebiyle dersin icerigi
sosyal bilimler, fen bilimleri ve sanat gibi cesitli konu alanlarini kapsamaktadir (Ce-
lik, 2022). Bu yontiyle Hayat Bilgisi genis kapsamli bir ders olmanin yani sira bir¢ok
alanla da iligkisi bulunan bir derstir. Hayat bilgisi dersinin iligkili oldugu alanlar-
dan biri de Tiirkce dersidir. Tlirkce dersi 6gretim programinin (MEB, 2019) hedefi,
bireyin dil becerilerini gelistirmesi ve bu becerileri giinliik hayatta etkili bir sekilde
kullanmasidir. Tiirkge, hem ama¢ hem de ders olarak 6gretimin temelini olustur-
maktadir. Tiirk¢e dersinin hedeflerindeki becerilere yeteri kadar sahip olmayan
ogrencilerin diger derslerde de basarili olmalar: glictiir (Kalayc1 & Yildirim, 2020).

Giincel 6gretim programlarinda, programlarin 6nceki 6grenmelerle iliskilendi-
rilmis, giinlitk hayatla ve diger disiplinlerle biitiinlestirilmis 6gretim programlari-
nin toplami oldugu belirtilmektedir (MEB, 2023, MEB, 2019; MEB, 2018). Bunun-
la beraber her dersin 6gretim programi bagimsiz olarak hazirlanmigtir. Ogretim
programlarina bagl olarak dersler, bagimsiz disiplinler seklinde tasarlanmistir.
Ancak, bireyin zihinsel gelisimi timden gelimden tiimevarima dogrudur. Birey bu
siiregte &nce biitiinii algilar ve anlamlandirir daha sonra ayrintilara geger. ilkokul
¢agindaki 6grenciler i¢in yagam bir biitiindiir. Bu dénemdeki gocuklar yagami par-
¢a parga olarak algilayamaz. Onlar, olgu ve olaylar1 birbirinden bagimsiz sekilde
degil bir biitiin olarak algilarlar. Bu 6zelliginden dolayr Hayat Bilgisi dersinin bu
biitiinliik i¢inde ele alinmasi ve 6gretim programinin biitiinliik ilkesi kapsamin-
da diizenlenmesi gerekmektedir (Sénmez, 2010). Dolayisiyla derslerin ilkokulda
bagimsiz disiplinler seklinde islenmesi hem egitim hem de ¢ocugun zihinsel ve
duygusal gelisimi agisindan uygun degildir. Diger yandan Hayat Bilgisi 6gretim
programlarinin uygulanabilirliginin degerlendirildigi calismalarda 6gretmenlerin
kazanimlar icin 6nerilen ders saatlerini yetersiz bulduklar: (Altun & Giiler, 2020;
Karaman, 2019; Oztiirk & Kalafatci, 2016) Hayat Bilgisi derslerinin bazen ihmal
edildigi (Giindogan, 2020) belirtilmektedir. Bu anlamda hem dersler arasindaki
baglar kurmak hem zaman yaratmak hem de ayni ders saatinde birden fazla 6g-
retim programinin kazanimini kapsayacak sekilde derslerin biitiinlestirilmesi bir
ihtiyag olarak ortaya ¢ikmaktadir.

Hayat Bilgisi dersi temel yasam becerilerine sahip kendini taniyan, saglikli ve
giivenli bir yagsam siiren, toplum degerlerini 6ztimseyen, dogaya ve cevreye duyarl
bireyler yetistirmeyi amaglamaktadir (MEB, 2023). Tiirk¢e dersi de 6grencilerin
hayat boyu kullanabilecekleri dort dil becerisini kazanmalarini ve bu becerileri
kullanarak kendilerini bireysel ve sosyal yonden gelistirip etkili iletisim kurmalari-
n1 hedeflenmektedir (MEB, 2019). Iki dersin programi incelendiginde ikisinin de
beceri ve degerleri 6n plana alarak kazanimlar yapilandirildig: ve iki dersin kaza-
nimlarinin da disiplinlerarasi yaklasimin ilkelerine uygun &zellikler barindirdig:
goriilmektedir. Dolayisiyla iki disiplinin kazanimlari arasinda anlam yakinlig bu-
lunmakta ve kazanimlar1 bu anlam yakinligina gore biitiinlestirmek miimkiindiir.

https://doi.org/10.7822/omuefd.1461820 d



(Asla0  Ilkokul Birinci Sinif Hayat Bilgisi ve Ttirkge Dersi Kazanimlarinin...

Biitiinsel yaklagima gore hicbir sey baglantisi koparilmis bir parca degildir. Ev-
ren bir biitindiir ve her sey birbiriyle baglantilidir. Biitiin bir¢ok katman aracili-
g1yla her seyi kapsamaktadir (Miller, 2008). Yaklasimda olgu ve olaylarin birbirini
tamamladig savunulmaktadir. Bu agidan olgu ve olaylar1 parcalayip birbiriyle ya-
ristirarak onlar1 dinamik bir dengede tutmak gerekir. Biitlinciil egitim de pargalara
ayirma degil sentez ve birlestirme tizerinde durmaktadir (Palmer, 1993). Bu yak-
lagima gore birey, gevresindeki diinyayi bir biitiin olarak algilamaktadir. Ogrenilen
bilgiler de birbirinden bagimsiz birimler degildir. Bu sebeplere bagli olarak yakla-
sim, 6grenmede, hem bilgi ve becerilerin hem de bunlarin kazanilmasi siirecinin
bir biitiin olarak planlanmasi ve degerlendirilmesi gerektigi {izerinde durmaktadir
(Simgek, 2008). Boylece 6grencilerin bir¢ok dersin bilgi ve becerilerini sentezleye-
rek sorun ¢ozebilme ve sorunlara farkli ¢oziimler gelistirebilme olanagina sahip
olmalar1 beklenmektedir (Bas, Isik Tertemiz, Tay, 2021).

Bitiinlestirilmis egitim ile ilgili calismalar degerlendirildiginde deger ve bece-
rilerin bir veya birden fazla dersin programiyla iliskilendirildigi ve bu egitimlerin
etkililiginin incelendigi goriilmektedir (Arslan, Erbay & Saygin, 2010; Celebi, 2020;
Deveci, 2016; Herdem, 2016; Katilms, Eksi & Oztiirk, 2010). Bir calismada da aile
destek egitim rehberligi okul 6ncesi egitim programu ile biitiinlestirilerek annelerin
gocuklarina olan tutumlari incelenmistir (Akosmanoglu & Esra, 2021). Hayat Bil-
gisi dersi ile ilgili calismalarda da dersin 6gretim programinin farkli baglamlarda
aragtirmalara konu oldugu goriilmektedir. Bazi ¢aligmalarda programin uygulan-
masina yonelik 6gretmen goriislerine bagvurulurken (Altun & Giiler, 2020; Bat-
maz, Batmaz & Kilig, 2021; Erbil & Dogan, 2019) bazilarinda ise 6gretmen goriisle-
ri cer¢evesinde dersin kazanimlari incelenmistir (Ekmen & Demir, 2020; Esemen,
2019). Baz1 galismalarda ise tarihsel siiregte yayinlanan Hayat Bilgisi dersi 6gretim
programlarinin degerlendirildigi ve bu programlarin birbirleriyle karsilastirildig:
gorilmektedir (Akkaya, 2023; Aktay & Cetin, 2019; Atik & Akyag, 2019; Selcuk &
Aykag, 2019; Tay & Bas, 2015). Kimi galismalarda da Hayat Bilgisi 6gretim prog-
rami1 bazi 6geler bazinda incelenmistir (Avc & Kayabagi, 2018; Karacaoglu, 2020;
Karakus, 2021; Karaman, 2019; Kiyikci, 2021). Caligmalar degerlendirildiginde
Hayat Bilgisi dersinin bagka bir ders ile biitiinlestirilmedigi belirlenmistir.

Giincel 6gretim programlarinda biitiin dersler i¢in ortak bir béliim olmak-
la beraber her dersin 6gretim programi bagimsiz olarak hazirlanmigtir. Ogretim
programlari her ders i¢in ilgili konular ve bu konular arasindaki iligkiler baglamin-
da diizenlenmistir. Ancak 6gretim programlarindaki dersler her ne kadar bagimsiz
birimler olarak programlanip islense de dersler arasinda iligkiler bulunmaktadir.
Bu anlamda farkli dersler bir biitiiniin par¢alar: durumundadirlar. Giinliik hayatta
da ilkokul ¢agindaki ¢ocuklar yasami birbirinden bagimsiz konular olarak degil
bir biitiin olarak algilamakta ve yasamaktadirlar. Dolayisiyla amaci ¢ocugu hayata
hazirlamak olan egitimin, ilkokul diizeyinde 6gretimi bir biitiin olarak ele almasi
ve ders igeriklerinin de bu dogrultuda hazirlanmasinin 6grencinin 6grenmesine
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faydali olacagi distintilmektedir. Bu baglamda bagimsiz ders programlarinin ka-
zanimlar1 arasinda iligkilendirme yapilmasi ve bu iligkilendirmeye uygun olarak
derslerin biitiinlestirilmesi 6nemli bir ihtiya¢ olarak ortaya ¢ikmaktadir. Arastir-
malar da bitiinlestirmenin bazi nitelikleri olumlu bir sekilde etkiledigini goster-
mektedir. Bag, Isik Tertemiz ve Tay (2021) matematik ve Hayat Bilgisi 6gretimini
biitiinlestirmenin matematik dersinin akademik bagar1 diizeyini artirdigini belirle-
mislerdir. Engin ve Uygun (2014) Tiirkce ve Beden egitim 6gretim programlar: ile
bitiinlestirilen degerler egitimi programinin 6grencilerin biligsel davranislarina ve
deger gosterme diizeylerini olumlu yonde etkiledigin saptamiglardir. Diger yandan
kazanimlarn iligkilendirilerek biitiinsel olarak islenmesinin zaman y6netimi, plan-
lama, baglant1 kurma, yaparak-yasayarak 6grenme, etkinlik hazirlama ve eglene-
rek 6grenme gibi konulara da katkida bulunmasi beklenmektedir. Bunun yani sira
iliskilendirmenin, daha kapsayici etkinlik hazirlanmasina da hizmet etmesi bek-
lenmektedir. Caligma sonuglarinin 6gretmenlere, program degerlendirme uzman-
larina ve sinif 6gretmenligi lisans egitimine katkida bulunmas: beklenmektedir.
Bu ¢ercevede arastirmanin amaci birinci sinif Hayat Bilgisi ve Tiirkce dersi kaza-
nimlarini iligkilendirilerek biitiinlestirilmis bir program 6rnegi ortaya koymaktir.

YONTEM

Arastirma Modeli

Bu ¢aligma nitel arastirma modelinde tasarlanmigtir. Aragtirmanin deseni
durum ¢alismasidir. McMillan (2000), durum ¢aligmast ile bir veya birden ¢ok
programin, ortamin veya olayin detaylica incelendigini belirtmektedir. Calisma-
da 2019 ilkokul Tiirkge ve 2023 Hayat Bilgisi 6gretim programlar1 durum olarak
secilmistir. S6z konusu programlardaki kazanimlar detayli bir sekilde incelenerek
biitiinlestirilebilir olanlar1 belirlendigi i¢in bu yonteme bagvurulmustur. Durum
calismasinda daha fazla durumu agiklamak igin tek bir veya birden fazla durum
derinlemesine ¢alisilmaktadir (Gerring, 2007). Bu ¢alismada da ilkokul birinci
sinif programindaki iki dersin kazanimlar: biitiinsellestirilebilir egitim agisindan
aragtirmaya dahil edilmistir. Bylece iki dersin programi arasindaki ortak noktalar
belirlenmeye calisiimistir.

Veri Toplama Araglari

Aragtirma verilerini toplamak i¢in dokiiman analizi kontrol formu kullanilmig-
tir. Formun hazirlanmasi siirecinde ikisi alan uzman ikisi de sinif 6gretmeni ol-
mak tizere dort kiginin goriistine bagvurulmustur. Uzman goriisleri dogrultusunda
son hali verilen form, ilkokul birinci sinif Hayat Bilgisi dersi 6gretim programinda
yer alan iinite ve kazanimlar ol¢iit alinarak hazirlanmistir. Kontrol formu iki bo-
yuttan olugsmaktadir. Birinci boyutta Hayat Bilgisi dersinin iinite ve kazanimlarina
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yer verilirken ikinci boyutta Hayat Bilgisi dersi kazanimlar ile iliskilendirilebi-
lecek birinci sinif Tiirkge dersi kazanimlarina yer verilmistir. Hayat Bilgisi dersi
kazanimlar ile iligkilendirilen Tiirkce dersi kazanimlar1 beceri alani belirtilerek
Hayat Bilgisi dersi kazanimlari karsisina yazilmustir.

Verilerin Toplanmasi

Arastirma verileri, ilkokul 2019 Tiirkge ve 2023 Hayat Bilgisi Dersi Ogretim
Programlari araciligryla toplanmustir. Iki dersin 6gretim programi Talim ve Terbiye
Kurulu Bagkanliginin web sayfasindan alinmistir. Hayat Bilgisi ve Tiirk¢e dersle-
rinin 6gretim programlarinda yer alan {inite, beceri ve kazanim sayilar: Sekil 1'de
sunulmustur:

Hayat Bilgisi Dersi Ogretim Tiirkge Dersi Ogretim

Programi Program

* Okulumuzda Hayat (17) «Dinleme/ Izleme (11)
*Evimizde Hayat (7) *Konugma (4)
*Saghkl Hayat (7) * Okuma/Anlama (19)
»Giivenli Hayat(7) *Yazma(13)

* Ulkemizde Hayat(7)

*Dogada Hayat (8)

Sekil 1. Hayat Bilgisi ve Tiirk¢e Derslerinin Unite-Beceri ve Kazanim Durumlari
Verilerin Analizi

Aragtirma verileri dokiiman analizi teknigi ile ¢oziimlenmistir. Dokiiman ana-
lizi formu kullanilarak Hayat Bilgisi dersi 6gretim programindaki 53 kazanim ile
Tiirkge dersi 6gretim programindaki 46 kazanim incelenmistir. Programlar ince-
lenirken kazanimlar konu, anlam ve ortak bir etkinlikle verilebilme durumlarina
gore iligkilendirilmistir. [liskilendirilen kazanimlar sunulurken Hayat Bilgisi dersi
kazanimlar birinci stitunda Tiirk¢e dersi kazanimlari ise ikinci siitunda verilmis-
tir. Eslestirme yapilirken bazi Tiirk¢e dersi kazanimlarinin birden fazla Hayat Bilgi-
si dersi kazanimu ile iliskilendirilebilecegi goriilmistiir. Bu tiir durumlarda Tiirkge
dersi kazanimlar1 sadece bir tane Hayat Bilgisi dersi kazanimu ile iliskilendirilmis-
tir. Veriler analiz edilirken kazanimlarin 6gretim programindaki kodlar1 kazanim
ifadeleri ile birlikte yazilmistir. Kodlamada harfler ve sayilar kullanilmistir. Ders
isimleri biiylik harflerle gosterilirken sinmif diizeyi, {inite ve kazanim numaralari
ise sayilarla gosterilmistir. Ornegin HB.1.2.3 kodunda HB, Hayat Bilgisi dersini; 1,
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siif diizeyini; 2, inite numarasini ve 3 de kazanim numarasini ifade etmektedir.
Ulagilan bulgular tablolastirilarak sunulmustur. Tablolarda Hayat Bilgisi dersi kaza-
nimlar1 dersin tniteleri altinda siralanarak bu kazanimlarla iliskilendirilen Tiirkce
dersi kazanimlari karsilarina yazilmistir. Boylece biitiinlestirilmis kazanimlar elde
edilmistir. Bazi kazanimlar birden fazla kazanimla iliskilendirmeye uygun olmakla
beraber veriler analiz edilirken siniflandirmaya gidilerek Tiirk¢e dersi kazanimlari
sadece bir defa Hayat Bilgisi dersi kazanimlari ile iliskilendirilmistir.

Gecerlik, Givenirlik ve Etik

Aragtirma sonuglarmin gegerlik ve gilivenirligi i¢in 6ncelikle aragtirmada izle-
nen yol ve ulasilan sonuglara ne sekilde ulagildig1 yontem boliimiinde ayrintili bir
sekilde agiklanmugtir. Tki dersin kazanimlar iliskilendirilirken alani sinif egitimi
olan bir uzmandan bagimsiz olarak Hayat Bilgisi dersinin ilk iki iinitesinin ka-
zanimlarin Tiirkce dersi kazanimlari ile iliskilendirmesi istenmistir. Iliskilendi-
rilen kazanimlarla ilgili iki goriistin bityiik oranda ortiistiigii goriilmustiir. Farkl
goriislerin daha ¢ok Tiirk¢e dersi kazanimlarinin birden fazla Hayat Bilgisi dersi
kazanimu ile iliskilendirilebilir olmasindan kaynaklandig belirlenmistir. Son ola-
rak, ulagilan sonuglarin isabetliligi ile ilgili olarak arastirmada her {inite ve beceri
i¢in kullanilan formlar iki alan arastirmacisi ve bir Tiirkce ve bir sinif 6gretmeni
tarafindan degerlendirilmistir.

Bu aragtirma igin etik kurulu karar1 gerekmemektedir.

BULGULAR

Biitiinselegitimagisindan HayatBilgisidersi OkulumuzdaHayat{initesikazanim-
lariile iligkilendirilen birinci sinif Tiirkge dersi kazanimlari Tablo 1'de sunulmustur.

Tablo 1. Okulumuzda Hayat Unitesi Kazanimlari ile Iliskilendirilen Tiirkge Der-
si Kazammlari

Okulumuzda Hayat Unitesi Kazanimlar1 Birinci Sinif Tiirk¢e Dersi Kazanimlari

L. Sinif i¢i tanigma etkinligine katilir. Dinleme/Izleme - 9. Sézlii yénergeleri uygular.

2. Kendisiyle akranlar: arasindaki benzer ve farkli

yonleri ayrt eder. Konusma - 2. Hazirliksiz konugmalar yapar.

3. Okula gelis ve okuldan gidislerde giivenlik

kurallarmna uyar. Yazma - 1. Boyama ve ¢izgi ¢aligmalari yapar.
4. Smifinin okul i¢indeki yerini bulur.

5. Smif igerisinde bulunan ders arag ve geregleri Okuma/Anlama - 13. Gorsellerle ilgili sorular:
ile seref kosesini tanir. cevaplar.
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Okulumuzda Hayat Unitesi Kazanimlar1 Birinci Sinif Tiirk¢e Dersi Kazanimlar1

6. Bayrak toreninde nasil davranmasi gerektigini  Dinleme/Izleme - 1. Dogal ve yapay ses kay-
kavrar. naklarindan gikan sesleri ayirt eder.

7. Okulunun béliimlerini tanir. Okuma - 3. Hece ve kelimeleri okur.

8. Tuvalet kullanma ve temizlik aligkanlig: gelis- Konusma - 3. Cergevesi belirli bir konu hak-
tirir. kinda konusur.

9. Okul ¢alisanlarini tanur.

10. Thtiyag duydugu durumlarda okul ¢alisanla- Konusma - 1. Kelimeleri anlamlarina uygun
rindan yardim alir. kullanur.

Dinleme/izleme - 8. Dinlediklerine/izledikle-

11. Sinif igi kurallari belirleme siirecine katilir. SR .
rine yonelik sorulara cevap verir.
12. Okul kurallarina uyar.

13. Okulda iletisim kurarken nezaket kurallarna ~ Dinleme/izleme - 11. Konusmacinin sézlit
uyar. olmayan mesajlarini kavrar.

14. Okul i¢i etkinliklerde gorev almaya istekli olur.

15. Oyunlara katilmaya ve oyun oynamaya istekli ~ Dinleme/izleme - 2. Duydugu sesleri taklit
olur. eder.

16. Okulla ilgili olumlu duygu ve diisiinceler

o Yazma - 3. Hece ve kelimeler yazar.
gelistirir.

17. Kullanacag: ders arag ve gereglerini seger.

Tablo 1'de goriildiigii gibi, Hayat Bilgisi dersi Okulumuzda Hayat iinitesi kaza-
nimlarinin 12 tanesinin Tiirk¢e dersi kazanimlariyla iligkilendirilebilecegi belir-
lenmistir. liskilendirilen kazanimlar, kazanimlara énerilen biitiin siire biitiinsel
olarak iglenebilecegi gibi derslerin bir kismi biitiinsel bir kismi bagimsiz olarak
da islenebilir. Hayat Bilgisi dersi 6gretim programinda Okulumuzda Hayat tinitesi
i¢in 6nerilen siire 46 ders saattir. Siniftaki 6grencilerin durumuna gore degismekle
beraber iinitedeki her bir kazanim i¢in 6n goriilen siire yaklasik olarak {i¢ ders saa-
tidir. Tiirkce dersi kazanimlari i¢in 6gretim programinda herhangi bir siire 6nerisi
bulunmamaktadir. Ancak, yillik ders saati sayis1 kazanim sayisina béliindtigiinde
her kazanima yedi ders saatinden fazla zaman diismektedir. Ders siireleri dikkate
alindiginda, Hayat Bilgisi ve Tiirk¢e derslerinin en az 12’sinin biitiinsel olarak isle-
nebilecegi ortaya ¢ikmaktadir. Bununla beraber Tiirk¢e dersi kazanimlarinin bir-
den fazla Hayat Bilgisi dersi kazanimlariyla iligkilendirilebilmesi de miimkiindiir.
Ornegin Hayat Bilgisi dersi “HB1.1.14. Sinif i¢i kurallar1 belirleme siirecine kati-
lir” kazanimi Tiirkge dersi “T.1.2.3. Cergevesi belirli bir konu hakkinda konusur”
kazanimu ile iliskilendirilebilmektedir. Bu durumda iki dersi kapsayan daha fazla
biitiinsel ders islemek de miimkiindiir.

Hayat Bilgisi dersi Evimizde Hayat iinitesi kazanimlari ile iligkilendirilen birin-
ci sinif Tiirkge dersi kazanimlar1 Tablo 2'de sunulmustur.
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Tablo 2. Evimizde Hayat Unitesi Kazammlar: Ile Tliskilendirilen Tiirkge Dersi Kazarmmlar

Evimizde Hayat Unitesi Kazanimlar1

Birinci Sinif Tiirkge Dersi Kazanimlar1

1. Aile bireylerini tanitir.

2. Aile hayatinin 6nemini kavrar.

3. Evinin yerini tarif eder.

4. Evde aile bireyleri ile iletisim kurarken neza-
ket kurallarina uyar.

5. Evdeki kaynaklar1 verimli bir sekilde kullanir.

6. Giin igerisinde neler yapabilecegini planlar.

7. Istek ve ihtiyaglar1 arasindaki farki ayirt eder.

Dinleme/Izleme - 4. Gérselden/gdrsellerden
hareketle dinleyecegi/izleyecegi metin hakkinda
tahminde bulunur.

Okuma - 7. Vurgu, tonlama ve telaffuza dikkat
ederek okur.

Okuma - 6. Noktalama isaretlerine dikkat
ederek okur.

Konusma - 4. Konugma stratejilerini uygular.

Okuma - 4. Basit ve kisa ctimleleri okur.
Yazma - 5. Anlamli ve kuralli cimleler yazar.

Okuma - 9. Gorsellerden hareketle kelimeleri ve
anlamlarini tahmin eder.

Tablo 2'de goriildiigu gibi, Hayat Bilgisi dersi Evimizde Hayat tinitesinin biitiin
kazanimlarimin Tiirk¢e dersi kazanimlariyla iliskilendirilebilecegi belirlenmistir.
Buna gore, bu {initedeki biitiin Hayat Bilgisi dersi kazanimlarinin Tiirkge dersi ka-
zanimlartyla biitiinsel olarak islenebilecegi gorillmektedir. Hayat Bilgisi dersi 6g-
retim programinda, Evimizde Hayat iinitesi i¢in 6nerilen 26 ders saati ve Tiirkge
6gretim programinda her bir kazanima diisen ders siiresinin yedi ders saatinden
fazla oldugu dikkate alindiginda, en az yedi ders saatinde Hayat Bilgisi ve Tiirkce
derslerini biitiinsel olarak islemek miimkiindiir. Dolayisiyla, iliskilendirilen kaza-
nim gruplarin her biri i¢in dersler bir ders saatinde biitiinsel olarak islenebilecegi
gibi birden fazla ders saatinde de biitiinsel islenebilmektedir.

Hayat Bilgisi dersi Saglikli Hayat {initesi kazanimlari ile iligkilendirilen birinci
sinif Tiirkee dersi kazanimlar: Tablo 3’te sunulmustur.

Tablo 3. Saghkli Hayat Unitesi Kazammlar: ile Iliskilendirilen Tiirkce Dersi Kazammlar:

Saglikli Hayat Unitesi Kazanimlari Birinci Sinif Tiirk¢e Dersi Kazanimlar:

1. Kisisel bakimini diizenli olarak yapar.

Dinleme/izleme - 7. Dinlediklerinin/izle-
diklerinin konusunu belirler.

2. Saghgini korumak igin almasi gereken 6nlemleri
fark eder.

3. Saghg1 i¢in yararli yiyecek ve igecekleri seger.
4. Giin igerisinde 6gtinlere uygun ve dengeli beslenir.

5. Temizlik kurallarina dikkat ederek kendisi igin
yiyecek hazirlar.

6. Yemek yerken gorgii kurallarina uyar.

7. Kitle iletisim araglarini kullanirken beden sagligini
korumaya 6zen gosterir.

Yazma - 6. Gorsellerle ilgili kelime ve
ciimleler yazar.
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Tablo 3’te gorilldiigi gibi, Hayat Bilgisi dersi Saglikli Hayat iinitesi kazanim-
larmnin iki tanesinin Tiirkce dersi kazanimlariyla iliskilendirilebilecegi belirlen-
mistir. Buna gore, Hayat Bilgisi ve Tiirk¢e dersleri, Saglikli Hayat tinitesinin iki
kazanimi stiresince biitiinsel olarak islenebilecegi gibi en az iki ders saatinde de
biitiinsel olarak islenebilecegi goriilmektedir. Ancak Tiirk¢e dersi kazanimlarinin
birden fazla Hayat Bilgisi dersi kazanimiyla iligkilendirilebilmesi de miimkiindiir.
Ornegin, tabloda iliskilendirilmemis olmakla birlikte, Hayat Bilgisi dersi kazanim1
“HB.1.3.6. Yemek yerken gorgii kurallarina uyar” Tiirk¢e dersi kazanimi “T.1.19.
Sozlit yonergeleri uygular” ile iliskilendirilebilmektedir. Dolayisiyla bu tinitede
daha fazla biitiinsel ders islemek de miimkiindiir.

Hayat Bilgisi dersinin Giivenli Hayat {initesi kazanimlari ile iliskilendirilen bi-
rinci sinif Tiirkce dersi kazanimlar: Tablo 4’te sunulmustur.

Tablo 4. Giivenli Hayat Unitesi Kazanimlari ile Iliskilendirilen Tiirkge Dersi Kazanmlar

Giivenli Hayat Unitesi Kazanimlar1 Birinci Sinif Tiirkce Dersi Kazanimlar:

1. Okulda ve evde giivenlik kurallarina uyar.

2. Okula gelis ve okuldan gidislerde insanlarin trafik-
teki davraniglarini gozlemler.

Okuma - 10. Farkli yaz1 karakterleri ile

3. Okula gelis ve gidislerinde trafik kurallarina uyar. yazilmis yazlan okur.

4. Cevresindeki kisilerle iletisim kurarken giivenlik Dinleme/Izleme - 10. Dinleme stratejilerini
kurallarini uygular. uygular.

Dinleme/izleme - 5. Dinlediklerinde/
izlediklerinde gegen olaylarin gelisimi
hakkinda tahminde bulunur.

5. Acil durumlar sirasinda yapilmasi gerekenleri
soyler.

6. Teknolojik arag ve geregleri giivenli bir sekilde

Kullanar. Okuma - 12. Okuma stratejilerini uygular.

7. Kendisi i¢in giivenli ve giivensiz alanlar1 ayirt eder.  Yazma - 13. Yazma stratejilerini uygular.

Tablo 4’te gorildiigi gibi, Hayat Bilgisi dersi Giivenli Hayat {initesinin kaza-
nimlarinin bes tanesinin Tiirk¢e dersi kazanimlar ile iliskilendirilebilecegi be-
lirlenmistir. Hayat Bilgisi dersi 6gretim programinda Giivenli Hayat tinitesi i¢in
énerilen siire 19 ders saatidir. Iliskilendirilen kazanimlar ve éneriler dikkate alin-
diginda, Giivenli Hayat tinitesinin beg kazanimu siiresince Hayat Bilgisi ve Tiirk¢e
dersleri biitiinsel olarak islenebilecegi gibi en az bes ders saatinde de biitiinsel ola-
rak islenebilmesi miimkiindiir. Bununla beraber, Tirk¢e dersi kazanimlarinin bir-
den fazla Hayat Bilgisi dersi kazanimlariyla iliskilendirilmesi durumunda Giivenli
Hayat iinitesi siiresince biitiinsel ders sayisi artirilabilmektedir. Ornegin Hayat
Bilgisi dersi “HB.1.4.2. Okula gelis ve okuldan gidislerde insanlarin trafikteki dav-
raniglarini gozlemler” kazanimi, Tiirkce dersi “T.1.2.3. Cergevesi belirli bir konu
hakkinda konusur” kazanimu ile iliskilendirilebilmektedir. Dolayisiyla, bu iinitede
iki dersi kapsayan daha fazla biitiinsel ders islemek miimkiindiir.
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Hayat Bilgisi dersi Ulkemizde Hayat {initesi kazanimlart ile iliskilendirilen bi-
rinci sinif Tiirk¢e dersi kazanimlari Tablo 5’te sunulmustur.

Tablo 5. Ulkemizde Hayat Unitesi Kazamimlar ile Iliskilendirilen Tiirkge Dersi Kazammlar:

Ulkemizde Hayat Unitesi Kazanimlar1 Birinci Sinif Tiirk¢e Dersi Kazanimlari

1. Yasadig1 yeri bilir. Okuma - 5. Kisa metinleri okur.

2. Yakin gevresindeki tarihi, dogal ve turistik

yerler fark eder Okuma - 17. Metnin konusunu belirler.

3. Ulkemizin genel zelliklerini tanir. Yazma - 12. Yazma ¢aligmalari yapar.
4. Ulkemizde, farkli kiiltiirlerden insanlarla bir Dinleme/Izleme - 6. Dinledigi/izledigi metni
arada yagadigini fark eder. anlatir.

Okuma-Anlama - 15. Metinle ilgili sorular

5. Atatiirk’iin hayatini bilir.
cevaplar.

6. Milli giin, bayram, toren ve kutlamalara katil-

maya istekl olur. Okuma - 8. $iir okur.

7. Dini giin ve bayram kutlamalarina istekle

Katilir Yazma - 11. Yazdiklarini paylagir.

Tablo 5te goriildiigii gibi, Hayat Bilgisi Ulkemizde Hayat {initesinin kazanim-
larmnin tiimiiniin Tiirk¢e dersi kazanimlari ile iligkilendirilebilecegi belirlenmistir.
Bu durum, Hayat Bilgisi {initesi boyunca biitiinsel dersler islenebilecegini goster-
mektedir. Hayat Bilgisi dersi 6gretim programinda, Ulkemizde Hayat iinitesi i¢in
onerilen siirenin 19 ders saati oldugu dikkate alindiginda tinitedeki her kazanima
iki veya ti¢ ders saati diigmektedir. Diger yandan Tiirk¢e dersinin her bir kazani-
mina diisen siirenin yedi ders saatinden fazla oldugu goriilmektedir. Dolayisiyla,
bu tinitede iliskilendirilen kazanim gruplarinin her biri icin en az bir biitiinsel ders
islenebilecegi gibi 19 ders saatinin tiimiinde de biitiinsel dersler islenebilir.

Hayat Bilgisi dersi Dogada Hayat tinitesi kazanimlari ile iliskilendirilen birinci
siif Tirkce ve matematik dersi kazanimlari Tablo 6de sunulmustur.

Tablo 6. Dogada Hayat Unitesi Kazammlar: lle Iliskilendirilen Tiirkce Dersi Kazammlar:

Dogada Hayat Unitesi Kazanimlar1 Birinci Sinif Tiirk¢e Dersi Kazanimlar1

1. Yakin gevresinde bulunan hayvanlar: gézlemler.

2. Yakin ¢evresinde bulunan bitkileri gozlemler. Yazma - 6. Gorsellerle ilgli kelime ve ciimleler

yazar.

3. Yakin gevresinde bulunan hayvanlar1 ve bitkileri

korumaya 6zen gosterir.

4. Dogay1 ve gevresini temiz tutma konusunda Okuma - 11. Kelimelerin zit anlamlilarini
duyarli olur. tahmin eder.
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Dogada Hayat Unitesi Kazanimlar Birinci Sinif Tiirk¢e Dersi Kazanimlar1
5. Geri doniistimii yapilabilecek maddeleri ayirt Okuma-Anlama - 19. $ekil, sembol ve isaretle-
eder. rin anlamlarini kavrar.

Yazma - 9. Yazilarini gorsel unsurlarla des-

6. Giines, Ay, Diinya ve yildizlar1 gozlemler. tekler.

Okuma-Anlama - 18. Metnin igerigine uygun
baslik/basliklar belirler.

8. Mevsimlere gore dogada meydana gelen degi- Okuma-Anlama - 16. Okuduklarini ana
siklikleri kavrar. hatlaryla anlatir.

7. Mevsimleri ve ozelliklerini aragtirir.

Tablo 6da gorildiigii gibi, Hayat Bilgisi dersi Dogada Hayat {initesinde bulunan
kazanimlarm altisinin Tiirkge dersi kazanimlariyla iliskilendirilebilecegi belirlen-
mistir. Hayat Bilgisi dersi 6gretim programinda Dogada Hayat dersi kazanimlar:
icin énerilen siire 22 ders saatidir. Onerilen ders siiresi ve yapilan iliskilendirmeye
gore, Dogada Hayat iinitesi siiresince en az alti en fazla 22 ders saatinde iki dersi kap-
sayan biitiinsel dersler islemek miimkiindiir. Ancak, Tiirk¢e dersi kazanimlarinin
birden fazla Hayat Bilgisi dersi kazanimlart ile iliskilendirilmesi durumunda bii-
tiinsel olarak islenebilecek ders sayis1 artirilabilmektedir. Ornegin Tiirkge dersi ka-
zanimlarindan “T.1.1.8. Dinlediklerine/izlediklerine yonelik sorulara cevap verir”
kazanimi, Hayat Bilgisi dersi “HB.1.6.1. Yakin ¢evresinde bulunan hayvanlar1 goz-
lemler” kazanimu ile iligkilendirilebilmektedir. Dolayisiyla Dogada Hayat iinitesi sii-
resince iki dersi kapsayan daha fazla biitiinsel ders tasarlayip islemek miimkiindiir.

Yukaridaki iliskilendirmelerin yaninda bazi Tiirkge dersi kazanimlarimin Hayat
Bilgisi dersi kazanimlariyla iliskilendirilemedigi de belirlenmistir. Bu kazanimlar
“T.1.1.3. Seslere karsilik gelen harfleri ayirt eder. (Dinleme/izleme)”, “T.1.4.2. Harf-

» «

leri teknigine uygun yazar. (Yazma)”, “T.1.4.4. Rakamlar1 teknigine uygun yazar.

» «

(Yazma)”, “T.1.4.7. Harfler, kelimeler ve ctimleler arasinda uygun bosluklar birakir.

» «

(Yazma),, “T.1.4.8. Bityiik harfleri ve noktalama isaretlerini uygun sekilde kullanir.
(Yazma)”, “T.1.4.10. Yazdiklarini gozden gegirir. (Yazma)”, “T.1.3.1. Okuma mater-
yalindeki temel boliimleri tanir. (Okuma)” ve “T.1.3.2. Harfi tanir ve seslendirir”
olarak belirlenmistir. Sonug olarak Tiirk¢e dersi birinci sinif programinda yer alan
sekiz kazanim da Hayat Bilgisi dersi kazanimlariyla iliskilendirilememistir. Bu ka-
zanimlar, tasarlanacak etkinlige gore kismen iliskilendirilebilse de bunlarin bagim-

s1z derslerde islenmesinin daha uygun olacag: digiiniilmektedir.

TARTISMA, SONUC VE ONERILER

[lkokulda giincel Hayat Bilgisi ve Tiirkce dersleri gretim programlar1 bagimsiz
programlar seklinde tasarlanmustir. Buna bagli olarak bu dersler bagimsiz dersler
seklinde islenmektedir. Hayat Bilgisi 6gretim programinda 53 kazanim i¢in 144,
Tiirkge dersi 6gretim programinda da 47 kazanim i¢in 360 ders saati 6nerilmistir.
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Buna gore, Hayat Bilgisi dersinin her kazanimina iki-ii¢ ders saati diigerken Tiirk¢e
dersinin her kazanimi i¢in yedi-sekiz ders saati diismektedir. Ancak iki dersin ka-
zanimlarinin iligkilendirilebilecegi ve derslerin ortak etkinliklerle biitiinsel sekilde
islenmeye uygun oldugu digiiniilmistiir. Bu agidan aragtirmada biitiinsel egitim
acisindan ilkokul birinci simif Hayat Bilgisi ve Tiirkce dersi kazanimlari incelen-
mistir. Aragtirma bulgularina gore ulasilan sonuglar agagida sunulmustur.

Hayat Bilgisi dersi Okulumuzda Hayat {initesinde 17 kazanim yer almakta-
dir. Ogretim programinda bu iiniteye ayrilan siire 46 ders saatidir. Kazanimlarin
incelenmesi sonucunda 17 kazanimin 12 tanesinin Tirkge dersi kazanimlar: ile
iliskilendirilebilecegi ve dolayisiyla iki dersi kapsayan en az 12 biitiinsel ders isle-
nebilecegi belirlenmistir. Aragtirmada, Tiirkge dersi kazanimlar1 sadece bir defa
Hayat Bilgisi dersi kazanimlari ile iligkilendirilmistir. Dolayisiyla Tiirkge dersi ka-
zanimlarinin birden fazla Hayat Bilgisi dersi kazanimiyla iliskilendirilmesi duru-
munda bu iinitede islenebilecek biitiinsel ders sayis1 daha da artirilabilmektedir.
Programdaki siireye bakildiginda Okulumuzda Hayat {initesinin birinci sinifin
ilk ti¢ ayin1 kapsadig: goriilmektedir. Bu siirede 6grenciler, hentiz okuma yazmay1
ogrenmediklerinden derslerin bagimsiz disiplinler seklinde islemesinden ziyade
biitiinsel olarak islenmesinin 6gretimin niteligine ve zaman y6netimine katkida
bulunmasi beklenmektedir. Diger yandan kazanimlarin bitiinsel islenmesinin 6g-
retmene gesitli alanlarda destege ihtiyaci olan ve dezavantajli 6grencilerle birebir
ilgilenme firsat: da sunmasi beklenmektedir.

Hayat Bilgisi dersinin ikinci iinitesi Evimizde Hayattir. Bu iinitede yedi kaza-
nim bulunmaktadir. Ogretim programinda bu iinite i¢in dnerilen siire 19 ders sa-
atidir. Kazanimlarin incelenmesi sonucunda iinitedeki biitiin kazanimlarin Tiirk¢e
dersi kazanimlari ile iligkilendirilebilecegi ve dolaysiyla bu tinitede en az yedi der-
sin biitiinsel islenebilecegi belirlenmistir.

Hayat Bilgisi dersinin iigiincii iinitesi Saglikli Hayat iinitesidir. Unitede yedi
kazanim bulunmakta ve bu kazanimlar icin onerilen siire 19 ders saatidir. Yapi-
lan incelemede Tiirkge dersi kazanimlarindan iki tanesinin bu tinite kazanimlar
ile iliskilendirilebilecegi ve en az iki ders saatinin biitiinsel olarak islenebilecegi
saptanmustir. Diger yandan Tiirk¢e dersi kazanimlarinin birden fazla Hayat Bilgisi
dersi kazanimlariyla iligkilendirilmesi durumunda bu tinitede islenebilecek biitiin-
sel ders sayis1 daha da artirilabilmektedir.

Hayat Bilgisi dersinin dordiinct tinitesi Giivenli Hayattir. Bu tnitede de yedi
kazanim bulunmaktadir. Ogretim programinda bu iinite i¢in 6nerilen zaman 19
ders saatidir. Kazanimlarin incelenmesi sonucunda Tiirk¢e dersi kazanimlarindan
bes tanesinin bu tinite kazanimlari ile iliskilendirilebilecegi ve biitiinsel olarak is-
lenebilecegi belirlenmistir. Dolayisiyla bu tinitede en az bes ders saatini biittinsel
olarak islemek miimkiindr.
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Hayat Bilgisi dersinin besinci iinitesi olan Ulkemizde Hayat iinitesinde de yedi
kazanim bulunmaktadir. Unite icin dnerilen siire 19 ders saatidir. Inceleme sonu-
cunda tinitenin bitin kazanimlarinin Tiirk¢e dersi kazanimlari ile iligkilendirile-
bilmekte ve en az yedi ders biitiinsel olarak islenebilmektedir.

Hayat Bilgisi dersinin altinci tinitesi olan Dogada Hayat tinitesinde sekiz kaza-
nim bulunmaktadir. Ogretim programinda bu tinite i¢in 6nerilen siire 22 ders saa-
tidir. Kazanimlarinin alt1 tanesinin Tiirk¢e dersi kazanimlari ile iligkilendirilebile-
cegi ve dolayisiyla en az alt1 dersin biitiinsel olarak islenebilecegi ortaya ¢ikmustir.

Sonug olarak, ilkokul birinci sinif 6gretim programinda bulunan 53 Hayat Bil-
gisi ve 47 Tiirk¢e dersi kazanimindan 39 tanesinin birbiriyle iliskilendirilebilecegi
ve biitiinsel olarak islenebilecegi belirlenmistir. Bas, Isik Tertemiz ve Tay (2021)
biitiinlestirilmis matematik ve hayat bilgisi 6gretiminin 6grencilerin matematik
dersi akademik bagarisini artirmada etkili oldugunu, Bolat (2016) da 6grencinin
farkli disiplinleri ayn1 anda 6grenmesinin derinlemesine 6grenme, derse yonelik
olumlu tutum ve zaman kazandigini vurgulamaktadir. Demirel, Tuncel, Demirhan
ve Demir (2008) de disiplinlerarasi yaklagimi temele alan uygulamalarin égrenci-
lerin bilissel, sosyal ve duygusal gelisimine olumlu katkilar sagladigini saptamis-
tir. Aragtirmalar da kazanimlarin dogru bir sekilde birlestirilmesi ve uygun etkinlik
ornekleriyle desteklenerek biitiinsel olarak islenmesi durumunda 6grenci basa-
risinin arttigini belirtmektedir (Budak Coskun, 2009; Ozhamamci, 2013; Simon,
2015; Tekerek & Cebesoy, 2017; White & Carpenter, 2008). Bu etkinlikler 6grenci-
lerin derse yonelik ilgilerini arttirmakta ve olumlu tutum gelistirme, isbirligi icin-
de ¢aligma, karar verme ve elestirel diisiinme becerilerine katkida bulunmaktadir.

Bununla beraber, 6gretmenlerin dersler arasinda iliski ve baglant1 kurma de-
neyimlerinin yetersiz oldugu da vurgulanmaktadir (Mason, 1996). Ogretmenlerin
farkli dersleri biitlinlestirme ile ilgili bilgi ve yeteneklerinin yetersiz olmas: duru-
munda, bu dersleri biitiinlestirmeleri ve 6gretebilmeleri bir sorun olarak ortaya
¢tkmaktadir (Aybek, 2001). Dolaysiyla biitiinsel egitimin bagarisi, biiyiik oranda
Ogretmenin biitiinlestirilmis egitim yaklagimiyla ilgili bilgi, istek ve uygulama de-
neyimine baglidir. Bu anlamda hizmet 6ncesi 6gretmen egitimi bu yaklagima gore
diizenlenerek 6gretmen adaylar1 yetistirilebilir. Ogretmenler de hizmetigi egitim
programlariyla bilgilendirilebilir.

Biitiinsel egitim, parcay biitiinle birlegtirmeyi amaglamaktadir (Kessler, 2005).
Burada biitiinlestirme modellerinden paylagimli model izlenerek her biri bir parca
durumunda olan kazanimlar bir araya getirilerek iki ders kapsaminda biitiinler
olusturulmustur. Paylagmali model, egitim programinin iki bagimsiz disiplinini
tek bir odaklanmis goriintii haline getirmektedir. Bu modelde tist iiste gelen kav-
ramlar planlanirken iki disiplinin de 6gretimi amag¢lanmaktadir (Giirkan, Gokge,
1999). Bu biitlinlestirmeye gore, Hayat Bilgisi ve Tiirk¢e derslerini kapsayan en az
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39 en fazla 106 ders saatinin biitiinsel olarak islenmesi mimkiindiir. Kazanimlar
iliskilendirilirken aralarindaki anlam iliskisine gore, her dersten birer tane olacak
sekilde iliskilendirilmistir. Ancak bazen kazanimlarin birden fazla iliskilendiril-
mesi de miimkiindiir. Dolayisiyla, biitiinsel ders sayis1 daha da artirilabilmektedir.
Diger yandan, her ne kadar aragtirmada sadece anlam yakinligina gore kazanimlar
iliskilendirilse de etkinlik ve igerige gore de farkli kazanimlar birbiriyle iligkilen-
dirilebilir. Bu anlamda, kazanimlarin iligkilendirilmesinde kazanim ifadesi kadar
kazanim i¢in planlanan etkinlikler de 6nemlidir. Bir etkinlik, tek bir kazanim ifa-
desine gore hazirlanacag gibi birden fazla kazanim ifadesini kapsayacak sekilde de
tasarlanabilir. Bu anlamda, 6gretmenin gelistirecegi etkinliklerin hangi dersleri ve
kazanimlar1 kapsayacag belirleyicidir.

Bu ¢aligmada Hayat Bilgisi ve Tiirkce dersleri 6gretim programlari kazanimlari
iliskilendirilerek biitiinlestirilmis bir program érnegi ortaya konulmustur. Alanda-
ki galismalarda daha ¢ok belirli bir konu veya iinite baglaminda bitiinlestirmeler
yapilarak uygulanmis ve uygulama sonuglari ortaya konulmustur. Bu ¢aligmada ise
belirli bir konu ve tinite 6zelinde biitiinlestirme yapmanin iinitesinde birinci sinif
diizeyindeki biitiin kazanimlari kapsayan bir biitiinlestirme ortaya konulmustur.
Arastirma bu yoniiyle alandaki ¢aligmalardan farklilagsmaktadir. Bu anlamda 6zel-
likle ilkokul birinci sinifta, farkli ders kazanimlarinin birbiriyle iliskilendirildigi
bagka biitiinsel programlar da hazirlanabilir. Biitiinlestirilmis programlar birinci
sinif haftalik ders sayisini azaltmanin yani sira 6grencinin, dersler arasindaki bagi
gormelerine katkida bulunabilir.

Sinif6gretmenleribirincisiniftabiitiin dersleriolmazsabile baziderslerde biitiin-
lestirilmis kazanimlara uygun etkinlikler hazirlanarak biitiinsel dersler isleyebilir.

[lkokul programlari hazirlanirken, 6gretim programlarinda biitiinlestirilebilir
kazanimlar, kazanim agiklamalarinda belirtilebilir ve 6gretmenlerin derslerin bir
kisminin biitiinsel yaklasima gore islemeleri istenebilir.

Ogretmenlere hem kazanimlar1 biitiinlestirme hem de biitiinlestirilen kaza-
nimlara uygun igerikler hazirlamalari ile ilgili hizmet i¢i egitim, hizmet 6ncesi egi-
timinde de smif 6gretmeni adaylarina dersler arasindaki biitiinlestirme ve buna
uygun etkinlik-materyal gelistirme konularinda egitim verilebilir.

TESEKKUR VE AGIKLAMALAR
Caligmamiza katki saglayan uzmanlara tesekkiir ederiz.

CIKAR CATISMASI

Caligma kapsaminda herhangi bir kisisel ve finansal ¢ikar ¢atismasi bulunma-
maktadir.
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EXAMINATION OF ELEMENTARY SCHOOL FIRST GRADE LIFE
SCIENCE AND TURKISH COURSES ACHIEVEMENTS IN TERMS OF
INTEGRATED EDUCATION

ABSTRACT

At the elementary school, the child perceives the world as a whole. However, in
the current curriculum, courses are prepared as independent sections. It is more
suitable for the development of the student to handle the courses as a whole rat-
her than as independent units during this period. At the elementary school level,
preparing a curriculum according to this principle of integrity would contribute
more to student learning. In this direction, the present study aims to investiga-
te the achievements of first-grade Life Science and Turkish courses in integrated
education. The research was designed as a case study. Study data were obtained
from elementary school first-grade Life Science and Turkish course programs. The
data analyzed within the descriptive analysis are presented under six headings. The
results obtained from this study revealed that 39 of 53 Life Science and 47 Turkish
language course achievements can be related to each other and processed holisti-
cally. Given this relationship, it is possible to teach Life Science and Turkish lessons
holistically in a minimum of 39 and a maximum of 106 lesson hours. On the other
hand, if Turkish language achievements are associated with more than one Life
Science course achievement, the number of holistic courses can be increased. Con-
sidering these results, some Life Science and Turkish lessons can be taught holisti-
cally in the first grade of elementary school. Particularly at the first-grade level, ho-
listic programs can be prepared in a way different course achievements are linked.
The program is expected to be more efficient when teachers are given in-service
training regarding this program and teacher candidates are trained accordingly.

Keywords: Life Science Course, Turkish Course, The Integration of Achieve-
ment, Holistic Program, Curriculum, Holistic Education.

ek

ILKOKUL BIRINCI SINIF HAYAT BILGISi VE TURKGE DERSI
KAZANIMLARININ BUTUNLESTIRILMIS EGITIM ACISINDAN
INCELENMESI

0z
[lkokul déneminde gocuk diinyayu bir biitiin olarak algilamaktadir. Bu dénem-

de, derslerin bagimsiz birimler seklinde degil bir biitiin olarak ele alinmasinin 6g-
rencinin gelisimine daha uygun oldugu belirtilmektedir. Ancak, giincel 6gretim
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programlarinda dersler bagimsiz boliimler seklinde hazirlanmigtir. Tlkokul diize-
yinde 6gretim programlarinin bu biitiinliik ilkesine gore hazirlanmasinin 6gren-
cinin 6grenmesine daha fazla katkida bulunmas: beklenmektedir. Bu gergevede
aragtirma, bitiinlestirilmis egitim agisindan birinci sinif Hayat Bilgisi ile Tiirkce
derslerinin kazanimlarini incelemeyi amaglamaktadir. Nitel aragtirma desenle-
rinden durum ¢aligmasi olarak tasarlanan ¢alismanin verileri ilkokul birinci simif
Hayat Bilgisi ve Tiirkce dersi programlarindan elde edilmistir. Betimsel analiz ile
¢oztimlenen veriler alt1 baslik altinda sunulmugtur. Aragtirma sonuglarina gore, 53
Hayat Bilgisi ve 47 Tiirk¢e dersi kazanimindan 39 tanesinin birbiriyle iligkilendiri-
lebilecegi ve biitiinsel olarak islenebilecegi belirlenmistir. Bu iligskilendirmeye gore,
Hayat Bilgisi ve Tiirkce derslerini en az 39 en fazla 106 ders saatinde biitiinsel ola-
rak islemek miimkiindiir. Diger yandan, Tiirk¢e dersi kazanimlarinin birden fazla
Hayat Bilgisi dersi kazanimu ile iligkilendirilmesi durumunda biitiinsel ders sayis1
da artirilabilmektedir. Bu sonuglara gore, ilkokul birinci sinifta Hayat Bilgisi ve
Tiirkce derslerinin bir kismi biitiinsel olarak islenebilir. Ozellikle birinci sinif dii-
zeyinde, farkli ders kazanimlarinin birbiriyle iliskilendirildigi butiinsel programlar
hazirlanabilir. Ogretmenlere bu programla ilgili olarak hizmet ici egitim verilmesi
ve Ogretmen adaylarinin da buna gore yetistirilmesi durumunda programin daha
da verimli olmasi beklenmektedir.

Anahtar Sozciikler: Hayat Bilgisi Dersi, Tiirkce Dersi, Kazanim Biitiinlestirme,
Biitiinsel Program, Ogretim Programy, Biitiinsel Egitim.

i

INTRODUCTION

The general purpose of education is to prepare the person for life. Life Science
is the most crucial course for this purpose at the elementary school level. The sub-
jects emphasized in the Life Science course are facts, events, and objects in the
child’s immediate environment (Aladag, 2016). In this sense, the course focuses
on facts and events related to nature and society (S6nmez, 2010). The Life Science
course aims to provide children in the first three grades of elementary school with
essential knowledge, skills, and values centered on individuals, society, and nature
(Ministry of National Education (MEB), 2023). Thus, children can explore them-
selves, society, and their world (Saglam, 2015). This course, which emerged from
the aggregation principle, forms the basis of many courses (Tay, 2017). Due to this
feature, the content of the course covers various subject areas such as social scienc-
es, science, and art (Celik, 2022). In this respect, Life Science is a comprehensive
course related to many fields. One of the areas that the Life Science course is related
to is the Turkish course. The goal of the Turkish course curriculum (MEB, 2019) is
for an individual to improve their language skills and use them effectively in daily
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life. Turkish courses form the basis of teaching as a goal and lesson. It is difficult for
students who do not have sufficient skills regarding the objectives of the Turkish
course to be successful in other courses (Kalayc1 & Yildirim, 2020).

Current curricula state that programs are the sum of curricula associated with
previous learning and integrated with daily life and other disciplines (MEB, 2023;
MEB, 2019; MEB, 2018). Nevertheless, the curriculum for each course is prepa-
red independently. Depending on the curriculum, courses are designed as inde-
pendent disciplines. However, the individual’s mental development follows a path
from deductive to inductive. In this process, the individual first perceives the who-
le and makes sense of it, then moves on to the details. Life is a whole for elementary
school students. Children in this period cannot perceive life in parts. They perceive
facts and events as a whole, not independently. Due to this feature, the Life Science
course should be handled with this wholeness, and the curriculum should be or-
ganized within the scope of the principle of wholeness (S6nmez, 2010). Therefore,
teaching lessons as independent disciplines in elementary school is not suitable for
education and the child’s mental and emotional development. On the other hand,
in studies carried out on the applicability of Life Science teaching programs, it is
stated that teachers consider the recommended lesson hours for achievements in-
sufficient (Altun & Giiler, 2020; Karaman, 2019; Oztiirk & Kalafatci, 2016) and that
Life Science lessons are sometimes neglected (Giindogan, 2020). In this sense, it is
necessary to establish connections between courses, create time, and integrate cour-
ses to cover the achievement of more than one curriculum in the same course hour.

The Life Science course aims to provide individuals with essential life skills and
help them know themselves, live healthy and safe lives, internalize social values,
and be sensitive to nature and the environment (MEB, 2023). Turkish courses aim
to enable students to acquire four language skills they can use throughout their
lives, develop individually and socially, and communicate effectively (MEB, 2019).
When examining the programs of the two courses, it can be seen that the achie-
vements of both courses are structured by prioritizing skills and values, and the
achievements of both courses include features consistent with the principles of the
interdisciplinary approach. Therefore, there is a semantic similarity between the
achievements of the two disciplines, and it is possible to integrate them according
to this semantic similarity.

From the perspective of the holistic approach, nothing is a disconnected part.
The universe is a whole, and everything is interconnected. The whole encompasses
everything through many layers (Miller, 2008). In this approach, it is argued that
facts and events complement each other. In this respect, it is necessary to keep facts
and events in a dynamic balance by breaking them down and making them com-
pete with each other. Holistic education emphasizes synthesis and unification, not
dissection (Palmer, 1993). According to this approach, an individual perceives the
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world around them as a whole. The information learned is not independent of each
other. Therefore, this approach emphasizes that knowledge skills and achievement
should be planned and evaluated as a whole (Simsek, 2008). Thus, students are
expected to have the opportunity to solve problems and develop different solutions
to problems by synthesizing the knowledge and skills of many courses (Bas, Isik
Tertemiz, Tay, 2021).

Reviewing privious studies on integrated education, it can be seen that values
and skills were related to the program of one or more courses, and the effectiveness
of these training is examined (Arslan, Erbay & Saygin, 2010; Celebi, 2020; Deveci,
2016; Herdem, 2016; Katlamis, Eksi & Oztiirk, 2010). In a previous study, family
support education guidance was integrated with the preschool education program,
and mothers’ attitudes toward their children were examined (Akosmanoglu &
Esra, 2021). In studies addressing the Life Science course, the curriculum of the
course is the subject of research in different contexts. While teacher opinions were
consulted regarding the implementation of the program in some studies (Altun
& Giiler, 2020; Batmaz, Batmaz & Kilig, 2021; Erbil & Dogan, 2019), the course
achievements were examined within the framework of teacher opinions in others
(Ekmen & Demir, 2020; Esemen, 2019). In some studies, Life Science course teach-
ing programs published throughout history are evaluated, and these programs are
compared with each other (Akkaya, 2023; Aktay & Cetin, 2019; Atik & Akyag,
2019; Selguk & Aykag, 2019; Tay & Bas, 2015). In some studies, the Life Science
curriculum was examined based on some elements (Avci & Kayabasi, 2018; Kara-
caoglu, 2020; Karakus, 2021; Karaman, 2019; Kiyikei, 2021). When evaluating the
previous studies, it was determined that the Life Science course was not integrated
with another course.

Even though there is a typical section for all courses in the current curricu-
lum, the curriculum of each course is prepared independently. Curriculums are
organized in the context of relevant topics for each course and the relationships
between these topics. However, although the courses in the curriculum are pro-
grammed and taught as independent units, there are relationships between them.
In this sense, different courses are parts of a whole. In daily life, elementary school
children perceive and experience life as a whole, not as independent issues. There-
fore, education, which aims to prepare the child for life, should consider teaching
at the elementary school level and prepare the course contents accordingly, which
will benefit the student’s learning. In this context, making associations between the
achievements of independent courses and integrating courses by this association
emerges as an essential need. Studies also showed that integration positively af-
fects some qualities. Bas, Isik Tertemiz, and Tay (2021) determined that integrating
mathematics and Life Science increased the academic success level of the mathe-
matics course. Engin and Uygun (2014) found that integrating values education
programs with Turkish and Physical education curricula positively affected stu-
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dents’ cognitive behavior and value display levels. On the other hand, it is expected
that processing the achievements holistically by associating them will contribute to
issues such as time management, planning, connection, learning by doing, prepar-
ing activities, and learning by having fun.

In addition, this association is also expected to serve in the preparation of more
inclusive events. The results obtained from the present study are expected to cont-
ribute to the education of teachers, program evaluation experts, and classroom
teachers in undergraduate education. In this context, the present study aims to
present an integrated program example by associating the first-grade Life Science
course with Turkish achievements.

METHOD

Research Model

This study was designed as qualitative research by using the case study design.
McMiillan (2000) stated that a case study examines one or more programs, environ-
ments, or events in detail. In this study, the 2019 elementary school Turkish course
and the 2023 Life Science course teaching programs were selected as the case. This
method was used because the achievements in the programs were examined in
detail, and those that could be integrated were determined. In a case study, a single
or multiple cases are studied in depth to explain more situations (Gerring, 2007).
In this study, the achievements of two courses in the first-grade elementary school
curriculum were included in integrated education. It was aimed to determine the
common points between the two course programs.

Collection Tools

A document analysis control form was used to collect research data. During
the preparation of the form, the opinions of four people, two field experts, and
two classroom teachers, were consulted. The form, finalized in line with expert
opinions, was prepared based on the units and achievements in the elementary
school first-grade Life Science course curriculum. The control form consists of two
dimensions. While the first dimension includes the units and achievements of the
Life Science course, the second dimension includes the first-grade Turkish course
achievements that can be associated with the Life Science course achievements.
Turkish course achievements associated with Life Science course achievements are
written opposite the Life Science course achievements by specifying the skill area.
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Data Collection

The study data were collected through the elementary school 2019 Turkish and
2023 Life Science Course Teaching Programs. The curricula for the two courses
were taken from the Board of Education and Discipline website. The number of
units, skills, and achievements in the curricula of Life Science and Turkish courses
are presented in Figure 1:

e

Turkis Course Curriculum \

Lite Science Course Curriculum

= Life in Qur School (17) « Listening / Watching (11)
« Life in Our House (7) *Speaking (4)

+Healthy Life (7) * Reading/Comprehension
«Safe Life (7) (19)

» Life in Our Country (7) = Writing (13)

+Life in Nature (8)

Figure 1. Unit-Skill and Achievement Status of Life Science and Turkish Courses

Analysis of Data

Data analysis was conducted by using the document analysis technique. The
document analysis form examined 53 achievements in the Life Science course cur-
riculum and 46 objectives in the Turkish course curriculum. While examining the
programs, the achievements were related in terms of subject, meaning, and wheth-
er they could be given through the same activity. While the relevant achievements
are presented, the Life Science course achievements are given in the first column,
and the Turkish course achievements are in the second. In the matching, it was
seen that some Turkish course achievements could be associated with more than
one Life Science course achievement. In such cases, Turkish course achievements
were associated with only one Life Science course achievement. While analyzing
the data, the achievement codes in the curriculum were written together with the
achievement expressions. Letters and numbers were used in coding. Course names
are shown in capital letters, and grade level, unit, and achievement numbers are
shown in numbers. For example, in the code HB.1.2.3, HB refers to the Life Sci-
ence course: 1, to the grade level; 2, to the unit number; and 3, to the achievement
number. The results are presented in tables. In the tables, the Life Science course
achievements are listed under the units of the course, and the Turkish course
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achievements associated with these achievements are written opposite them. Thus,
integrated achievements were achieved. Although some achievements are suitable
for associating with more than one achievement, Turkish course achievements were
associated with Life Science course achievements only once while analyzing them.

Validity, Reliability, and Ethics

The method followed for the validity and reliability of the research results and
how the results were obtained are explained in detail in the method section. While
associating the achievements of the two courses, an expert whose expert classroom
education was asked to independently associate the achievements of the first two
units of the Life Science course with the achievements of the Turkish course. It was
observed that the two views regarding the associated achievements largely overlap.
It was determined that the different opinions are mostly because Turkish course ac-
hievements can be associated with more than one Life Science course achievement.
Finally, regarding the accuracy of the results, the forms used for each unit and the
skills in the research were evaluated by two field researchers, one Turkish and one
classroom teacher.

An ethics committee decision is not required for this research.

FINDINGS

Regarding holistic education, Table 1 presents the first-grade Turkish cour-
se achievements associated with the Life in Our School achievements of the Life
Science Course.

Table 1. Turkish Course Achievements Associated with Life in Our School Unit
Achievements

Life in Our School Unit Achievements First-Grade Turkish Lesson Achievements

Listening/Watching - 9. Follows verbal instruc-

1. Participates in in-class acquaintance activities. "
ions.

2. Distinguishes similarities and differences

between oneself and peers. Speaking - 2. Gives unprepared speeches.

3. Follows safety rules when arriving and leaving

school. Writing - 1. Does painting and line work.
4. Finds the place of the class within the school.

5. Recognizes the classroom’s course tools, Reading/Understanding - 13. Answers questions
equipment, and corner of honor. about images.

6. Understands how to behave at the flag-raising  Listening/Watching - 1. Distinguishes sounds
ceremony. from natural and artificial sound sources.
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Life in Our School Unit Achievements First-Grade Turkish Lesson Achievements

7. Recognizes the departments of her school. Reading - 3. Reads syllables and words.

8. Develops the habit of using the toilet and

cleaning, Speaking - 3. Speaks about a specific topic.

9. Knows the school staff.

Speaking - 1. Uses words according to their

10. Gets help from school staff when needed. -
meanings.

Listening/Watching - 8. Answers questions

11. Participates in setting the classroom rules. .
P & about what she/he listens/watches.

12. Follows school rules.

13. Follows the rules of courtesy when commu-  Listening/Watching - 11. Grasps the non-verbal
nicating at school. messages of the speaker.

14. Willing to take part in in-school activities

Listening/Watching - 2. Imitates the sounds she/

15. Willing to participate in and play games. he hears.

16. Develops positive feelings and thoughts

about school. Writing - 3. Writes syllables and words.

17. Selects the course tools and equipment to
be used.

As seen in Table 1, it has been determined that 12 of the Life Science course ac-
hievements in Life in Our School can be associated with the Turkish course achie-
vements. The associated achievements can be taught holistically during the entire
period recommended for the achievements, or some courses can be taught holisti-
cally and some independently. The recommended time for the Life in Our School
unit in the Life Science course curriculum is 46 lesson hours. Although it varies
depending on the situation of the students in the class, the expected time for each
achievement in the unit is approximately three lesson hours. There is no specific
time limit in the curriculum for Turkish course achievements. However, when the
number of annual course hours is divided by the number of achievements, more
than seven lesson hours are required for each achievement. Therefore, conside-
ring the lesson durations, it becomes clear that at least 12 Life Science and Turkish
courses can be taught holistically. However, it is also possible to associate Turkish
course achievements with more than one Life Science course achievement. For
example, the achievement of the Life Science course “HB1.1.14. The achievement
of “participates in the process of determining the rules in the classroom” can be as-
sociated with the Turkish course achievement “T.1.2.3. Its framework speaks about
a specific topic”. In this case, teaching more holistic courses covering two lessons is
also possible. The first-grade Turkish course achievements associated with the Life
in Our Home unit achievements of the Life Science course are presented in Table 2.
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Table 2. Turkish Course Achievements Associated with Life in Our Home Unit Achievements

Life in Our House Unit Achievements First-Grade Turkish Lesson Achievements

Listening/Watching - 4. Predicts the text that he/

1. Introduces family members. she will listen to/watch from the visual/visuals.

Reading - 7. Reads by paying attention to empha-

2. Grasps the importance of family life. . . D L
sis, intonation, and pronunciation.

Reading - 6. Reads by paying attention to punctu-

3. Describes the location of her/his house. .
ation.

4. Complies with the rules of courtesy while

o . . Speaking - 4. Impl t h strategies.
communicating with family members at home. peaking mplements speech strategles
5. Uses home resources efficiently. Reading - 4. Reads simple and short sentences.

6. Plans what she/he can do during the day. Writing - 5. Writes meaningful and regular

sentences.
7. Distinguishes the difference between de- Reading - 9. Predicts the words and meanings of
mands and needs. the visuals.

As seen in Table 2, all the Life in Our Home unit achievements of the Life
Science course can be associated with the achievements of the Turkish course.
Accordingly, it can be seen that all Life Science course achievements in this unit
can be processed holistically with Turkish course achievements. Considering the
26 lesson hours recommended for the Life in Our Home unit in the Life Science
course curriculum and the fact that the time for each achievement in the Turkish
curriculum is more than seven lesson hours, it is possible to cover the Life Science
and Turkish lessons holistically in at least seven lesson hours. Therefore, lessons
for each of the associated achievement groups can be taught holistically in one
hour, or they can be taught holistically in more than one lesson hour. First-grade
Turkish course achievements related to the Healthy Life unit achievements of the
Life Science course are presented in Table 3.

Table 3. Turkish Course Achievements Associated with Healthy Life Unit Achievements

Healthy Life Unit Achievements First-Grade Turkish Lesson Achievements

1. Does personal care regularly.

2. Realizes the precautions she/he needs to take to  Listening/Watching - 7. Determines the subje-
protect her/his health. ct of what she/he listens/watches.

3. Chooses foods and drinks that are good for her/
his health.

4. Eats appropriate and balanced meals throu-
ghout the day.

5. Prepares food for oneself by paying attention to
cleanliness rules.

6. Follows the rules of etiquette while eating.

7. Pays attention to protecting physical health Writing - 6. Writes words and sentences about
while using mass media. images.
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As seen in Table 3 there are two Healthy Life unit achievements of the Life
Science course that could be associated with the Turkish course achievements. The
recommended duration for the Healthy Life unit in the Life Science course cur-
riculum is 19 lesson hours. Accordingly, Life Science and Turkish courses can be
taught holistically during the two achievements of the Healthy Life unit, or they
can be taught holistically in at least two lesson hours. However, it is also possible
that Turkish course achievements can be associated with more than one Life Scien-
ce course achievement. For example, although it is not associated in the Table, the
Life Science course outcome “HB.1.3.6. Follows the rules of etiquette while eating”
can be associated with Turkish course achievement “T.1.19. Follows verbal inst-
ructions””. Therefore, it is possible to cover more holistic lessons in this unit. The
first-grade Turkish course achievements associated with the Safe Life unit achieve-
ments of the Life Science course are presented in Table 4.

Table 4. Turkish Course Achievements Related to Safe Life Unit Achievements

The Achievements of Safe Life Unit First-Grade Turkish Lesson Achievements

1. Follows safety rules at school and home.

2. Observes people’s traffic behavior while coming
to and leaving school.

3. Follows the traffic rules when coming and going  Reading - 10. Reads texts written in different
to school. fonts.

4. Applies safety rules when communicating with  Listening/Watching - 10. Applies listening
people around. strategies.

Listening/Watching - 5. Makes predictions
5. Tells what needs to be done during emergencies. about the development of the events that
occur when she/he listens/watches.

6. Uses technological tools and equipment safely. Reading - 12. Applies reading strategies.

7. Distinguishes safe and unsafe areas for oneself. ~ Writing - 13. Applies writing strategies.

As seen in Table 4, five of the achievements of the Safe Life unit could be as-
sociated with the achievement of the Turkish course. The recommended time for
the Safe Life unit in the Life Science course curriculum is 19 lesson hours. Consid-
ering the associated achievements and suggestions, that Life Science and Turkish
lessons can be taught holistically during the five achievements of the Safe Life unit,
or they can be taught holistically in at least five lesson hours. However, if Turk-
ish course achievements are associated with more than one Life Science course
achievement, the number of holistic courses can be increased during the Safe Life
unit. For example, the Life Science course achievement “HB.1.4.2. “Observes peo-
ple’s traffic behavior while coming to and leaving school” can be associated with
the Turkish course achievement “T.1.2.3. Its framework speaks about a specific
topic”. Therefore, it is possible to cover two more holistic lessons in this unit. The
first-grade Turkish course achievements associated with the Life in Our Country
Unit achievements of the Life Science course are presented in Table 5.
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Table 5. Turkish Course Achievements Associated with Life in Our Country Unit

Achievements

The Achievements of Life in Our Country Unit

First-Grade Turkish Lesson Achievements

1. Knows where she/he lives.

2. Notices the historical, natural, and touristic
places in the immediate surroundings.

3. Recognizes the general characteristics of our
country.

4. Realizes that people from different cultures live
together in our country.

5. Knows the life of Atatiirk.

6. Willing to participate in national days, holidays,
ceremonies, and celebrations.

7. Participates willingly in religious day and holi-
day celebrations.

Reading - 5. Reads short texts.

Reading - 17. Determines the subject of the
text.

Writing - 12. Does writing exercises.

Listening/Watching - 6. Explains the text she/
he listened to/watched.

Reading-understanding - 15. Answers questi-
ons about the text.

Reading - 8. Reads poetry.

Writing - 11. Shares what she/he wrote.

As seen in Table 5, all of the Life in Our Country achievements can be associ-
ated with the achievements of the Turkish course. This shows that holistic lessons
can be taught throughout the Life Science course. The Life Science course curricu-
lum recommends a 19 lesson hour duration for the Life in Our Country unit. Ac-
cordingly, two or three hours are allocated for each achievement in the unit. On the
other hand, the time required for each Turkish course achievement is more than
seven lesson hours. Therefore, at least one holistic lesson can be taught for each
achievement group associated with this unit, and holistic lessons can be taught all
in 19 lesson hours. The first-grade Turkish course achievements related to the Life
Science course achievements in the Life in Nature unit are presented in Table 6.

Table 6. Turkish Course Achievements Associated with Life in Nature Unit
Achievements

The Achievements of Life in Nature Unit First-Grade Turkish Lesson Achievements

1. Observes animals in the immediate environ-
ment.

2. Observes the plants in the immediate environ-
ment.

Writing - 6. Writes words and sentences
related to images.

3. Pays attention to protecting the animals and
plants in the immediate surroundings

4. Becomes sensitive about keeping nature and the

. Reading - 11. Guesses the antonyms of words.
environment clean.

Reading-understanding - 19. Understands the

5. Distinguishes items that can be recycled. meanings of shapes, symbols, and signs.
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The Achievements of Life in Nature Unit First-Grade Turkish Lesson Achievements

Writing - 9. Supports the writings with visual

6. Observes the Sun, Moon, Earth and stars.
elements.

Reading-understanding - 18. Determines the

7. Examines seasons and their characteristics. . .
title(s) appropriate to the content of the text.

8. Understands the changes that occur in nature Reading-understanding - 16. Explains what
during the seasons. she/he read in the outline.

As seen in Table 6, six of the achievements in the Life in Nature unit of the Life
Science course could be associated with the achievements of the Turkish course.
The recommended time for Life in Nature unit achievements in the Life Science
course curriculum is 22 lesson hours. According to the recommended course du-
ration and the association made, holistic lessons can be covered in a minimum of
six and a maximum of 22 lesson hours during the “Life in Nature” unit. However,
if Turkish course achievements are associated with more than one Life Science
course achievement, the number of courses that can be taught holistically can be
increased. For example, one of the Turkish course achievements, “T.1.1.8. Answers
questions about what you listen/watch,” can be associated with the achievement of
Life Science course achievement “HB.1.6.1. Observes the animals in his/her imme-
diate environment.”. Therefore, more holistic lessons covering two lessons during
the Life in Nature unit can be designed and taught.

In addition to the associations presented above, some Turkish course achie-
vements cannot be associated with Life Science course achievements. These are
“T.1.1.3. Distinguishes letters appropriately to sounds. (Listening/monitoring)”,
“T.1.4.2. Writes letters according to his technique. (Writing)”, “T.1.4.4. Writes

» o«

numbers appropriately. (Writing)”, “T.1.4.7. Leaves appropriate spacing between
letters, words, and sentences. (Writing),, “T.1.4.8. Uses capital letters and punctu-
ation appropriately. (Writing)”, “T.1.4.10. Reviews what she/he wrote. (Writing)”,
“T.1.3.1. Recognizes the basic sections in the reading material. (Reading)” and
“T.1.3.2. Recognizes the letter and pronounces it”. As a result, the eight outcomes
in the first-grade Turkish course curriculum could not be associated with the Life
Science course achievements. Although these achievements can be partially rela-
ted according to the activity to be designed, it would be more appropriate to teach

them in independent lessons.

RESULT AND DISCUSSION

Current Life Science and Turkish courses teaching programs in elementary
schools are designed as independent programs. Therefore, these lessons are tau-
ght as independent lessons. In the Life Science curriculum, 144 lesson hours are
recommended for 53 learning achievements, and 360 lesson hours are recommen-
ded for 47 learning achievements in the Turkish language curriculum. According-
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ly, while two or three lesson hours are allocated for each achievement of the Life
Science course, seven or eight are allocated for each achievement of the Turkish
course. However, it was thought that the achievements of the two courses could be
related and that the courses were suitable for teaching holistically joint activities. In
this respect, the study examined the achievements of elementary school first-grade
Life Science and Turkish courses in terms of holistic education. The results obtai-
ned are presented below.

There are 17 learning achievements in the Life in Our School unit of Life Scien-
ce. The time allocated to this unit in the curriculum is 46 lesson hours. As a result
of the examination of the achievements, it was determined that 12 of the 17 outco-
mes could be associated with the Turkish course achievements. Therefore, at least
12 holistic lessons covering two courses could be taught. In the present study, Tur-
kish course achievements were only once associated with Life Science course out-
comes. Therefore, if Turkish course achievements are associated with more than
one Life Science course achievement, then the number of holistic lessons covered
in this unit can increase further. Considering the duration of the program, it can be
seen that the Life in Our School unit covers the first three months of the first grade.
Since students have yet to learn to read and write during this period, teaching the
courses holistically rather than as independent disciplines would contribute to the
quality of teaching and time management. On the other hand, the holistic proces-
sing of achievements would allow the teacher to deal one-on-one with disadvanta-
ged students who need support in various areas.

The second unit of the Life Science course is Life in Our Home. It contains seven
achievements, and the recommended duration is 19 lesson hours. It was determined
that all the achievements in the unit could be associated with the Turkish course
achievements. Therefore, atleast sevenlessons could be taughtholistically in this unit.

The Healthy Life unit is the third unit of the Life Science course. There are sev-
en achievements in the unit. The recommended time for these achievements is 19
lesson hours. The analysis determined that two Turkish course achievements could
be associated with this unit’s achievements and that at least two lesson hours could
be taught holistically. On the other hand, if Turkish course achievements are asso-
ciated with more than one Life Science course achievement, the number of holistic
lessons that can be covered in this unit can be further increased.

The fourth unit of the Life Science course is Safe Life. It has seven achieve-
ments. The recommended time for this unit in the curriculum is 19 lesson hours.
The examination of the achievements determined that five of the Turkish course
achievements could be associated with the achievement of this unit and could be
processed holistically. Therefore, it is possible to cover at least five lesson hours in
this unit holistically.
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The Life in Our Country unit is the fifth unit of the Life Science course. Its
recommended duration is 19 lesson hours. The analysis shows that all the unit’s
achievements can be associated with the Turkish course achievements, and at least
seven lessons can be taught holistically.

The Life in Nature unit is the sixth Life Science course unit. It has eight achie-
vements and is recommended to be taught for 22 lesson hours. Six achievements
can be associated with the Turkish language course achievements, so at least six
courses can be taught holistically.

As a result, 39 of the 53 Life Science and 47 Turkish course achievements in
the elementary school first-grade curriculum can be related to each other and pro-
cessed holistically. Bas, Isik Tertemiz, and Tay (2021) emphasize that integrated
mathematics and Life Science teaching is effective in increasing students’ academic
success in mathematics lessons, whereas Bolat (2016) emphasized that learning
different disciplines at the same time provides students with in-depth learning, a
positive attitude towards the course, and time. Demirel, Tuncel, Demirhan, and
Demir (2008) also found that practices based on an interdisciplinary approach po-
sitively contribute to students’ cognitive, social, and emotional development. Stu-
dies also indicated that student success increases if the achievements are combined
correctly and processed holistically, supported by appropriate activity examples
(Budak Cogkun, 2009; Ozhamamei, 2013; Simon, 2015; Tekerek & Cebesoy, 2017;
White & Carpenter, 2008). These activities increase students’ interest in the cour-
se and contribute to developing positive attitudes, working collaboratively, decisi-
on-making, and critical thinking skills.

However, it was also emphasized that teachers’ experience in establishing relati-
onships and connections between courses is insufficient (Mason, 1996). If teachers’
knowledge and skills regarding integrating different courses are insufficient, their
ability to integrate and teach them becomes problematic (Aybek, 2001). Therefore,
the success of holistic education largely depends on the teacher’s knowledge, desi-
re, and practical experience regarding the integrated education approach. In this
sense, pre-service teacher education can be organized by using this approach, and
teacher candidates can be trained. Teachers can also be informed through in-ser-
vice training programs.

Holistic education aims to integrate the parts with the whole (Kessler, 2005). In
this study, the shared model, one of the integration models, was followed, and the
learning achievements, each of which was a part, were brought together to form
wholes within the scope of the two courses. The shared model brings two inde-
pendent disciplines of the educational program into a single focused view. This
model aims to teach two disciplines while planning overlapping concepts (Giirkan,
Gokge, 1999). According to this integration, it is possible to holistically cover at
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least 39 and at most 106 lesson hours, including Life Science and Turkish courses.
The achievements were associated according to their meaningful relationship, one
from each lesson. However, sometimes, achievements can be associated more than
once. Therefore, the number of holistic courses can be increased further. On the ot-
her hand, although achievements are only associated with each other based on se-
mantic similarity in this study, different achievements can also be associated based
on activity and content. In this sense, the activities planned for the achievement
are as important as the expression of the achievement in associating the achieve-
ments. An activity can be prepared according to a single achievement statement or
designed to include more than one. In this sense, it is decisive which lessons and
achievements will be covered by the activities developed by the teacher.

This study presented an example of an integrated program by associating the
Life Science course achievements with the Turkish course curriculum. In studies
in the field, this method was applied by integrating within the context of a specific
subject or unit, and results were revealed. This study has put forward an integration
that covers all first-grade level achievements in a specific subject and unit-specific
integration unit. In this respect, the research differs from studies in the field. In
this sense, other holistic programs can be prepared in which different course ac-
hievements are linked, especially in the first grade of elementary school. Integrated
programs can reduce the number of first-year weekly classes and help students see
the connection between classes.

Classroom teachers can teach holistic lessons by preparing activities suitable
for integrated outcomes in some, if not all, of the first-grade lessons.

Achievements that can be integrated into the curriculum can be stated in the
achievement descriptions while preparing elementary school programs, and teac-
hers may be asked to teach some of the lessons using a holistic approach.

Teachers can be given in-service training on integrating the achievements and
preparing content suitable for the integrated achievements, and pre-service trai-
ning can provide elementary school pre-service teachers with training on integra-
tion between courses and developing appropriate activity materials.
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