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AFET BILINCi DERSi OZGUN VE RESMi PROGRAM
UYGULAMASINA YONELIK BiR DURUM CALISMASI

0z

Calismanin amaci, 2023-2024 egitim 6gretim yilinin baglangicinda yayinlan-
mi§ Ogretim programi bulunmayan ancak muhataplar1 bulunan Afet Bilinci seg-
meli dersine ait 6zgiin ve gegici olarak hazirlanan 6gretim programlarinin cerce-
vesini ortaya ¢ikarmak, resmi program ile karsilastirmasini yapmak ve programla
ilgili 6gretmen goriislerini alabilmektir. Nitel arastirma deseniyle yiiriitiilen alig-
manin 6rneklem grubunu 2023-2024 egitim 6gretim yilinda Corum ilinde se¢gmeli
Afet Bilinci dersini okutan 7 katilimci olusturmustur. Verilerin toplanmasinda yar1
yapilandirilmis gortisme formu ve dokiiman incelemesi tercih edilmistir. Arag-
tirma kapsaminda Afet Bilinci dersini okutan 6gretmenlerin kendi hazirladiklar:
ozgiin ve gecici programlara ulagilmigtir. Bu programlar ile bakanlikea ilan edilen
resmi program igerik ve 6grenme — 6gretmen siiregleri yoniinden kargilagtirilmis-
tir. Katilimer 6gretmenlerin program hazirlama siiregleri ve uygulama esnasinda
karsilagilan durumlarla ilgili goriisleri alinmistir. Hazirlanan gériisme formu iki
ayr1 uzman tarafindan degerlendirmeye alinmus, gerekli diizeltmeler yapilarak son
hali verilmistir. Caliyma sonucunda 6gretmenlerin kendilerini program yazma ve
uygulama konusunda yeterli gordiikleri tespit edilmistir. Bununla birlikte 6gret-
menlerin konu igerigi belirlemede giigliik yasadiklar1 ve programsiz se¢meli ders
seciminden kagindiklar1 saptanmistir. Ogretmenlerin kendi hazirladiklar1 6zgiin
programlarin igeriginin resmi programa gore daha yogun ve giincel oldugu so-
nucuna varilmustir. Calismanin bulgular1 dogrultusunda 6gretmen yeterlilik ve
ozerkliklerinin gelistirilmesi i¢in gerekli ¢calismalarin yapilmasi, Afet Bilinci der-
sinin okullarda yayginlastirilmasi ve diizeye uygun afet egitimlerinin verilmesi
Onerilmistir.

Anabhtar Sozciikler: Afet Bilinci, Afet Egitimi, Ozgiin Program, Resmi Program.

ek

CASE STUDY ON DISASTER AWARENESS LESSON ORIGINAL AND
OFFICIAL PROGRAM IMPLEMENTATION

ABSTRACT

The aim of the study is to outline the framework of original and temporary
curriculum prepared for the elective Disaster Awareness course, which was not
included in the curriculum published at the beginning of the 2023-2024 academic
year but has stakeholders, to make a comparison with the official curriculum, and
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to obtain the opinions of teachers regarding the program. The sample group of
the study, conducted with a qualitative research design, consisted of 7 participants
who taught the elective Disaster Awareness course in the Corum province during
the 2023-2024 academic year. Semi-structured interview forms and document
analysis were preferred for data collection. Within the scope of the research, the
original and temporary programs prepared by the teachers who taught the Disaster
Awareness course were accessed. Teachers' own original programs were compa-
red with the official program announced by the ministry in terms of content and
teaching-learning processes. The opinions of participant teachers regarding the
program preparation process and situations encountered during implementation
were obtained. The prepared interview form was evaluated by two separate experts,
necessary corrections were made, and the final version of the interview form was
obtained. As a result of the study, it was found that teachers considered themsel-
ves sufficient in terms of program writing and implementation. However, it was
determined that teachers experienced difficulty in determining the content of the
subject and avoided choosing elective courses without a program. It was concluded
that the content of the original programs prepared by teachers was more intense
and up-to-date compared to the official program. In line with the findings of the
study, it is recommended to carry out necessary studies to improve teacher compe-
tence and autonomy, to popularize the Disaster Awareness course in schools, and
to provide disaster education appropriate to the level.

Keywords: Disaster Awareness, Disaster Education, Original Program, Official
Program.

e e
GIRIS

Diinya var oldugundan bugiine afetler yasanmakta ve insanoglunun faaliyetle-
rini etkilemektedir. Afetler, insanlarin giindelik yasantisini kesintiye ugratan, sos-
yal ve ekonomik kiyimlara neden olan olaylardir. Ayrica afetler toplum hafizasinda
psikolojik hasarlar birakirlar (Aydiner, 2014, s. 40-45). Insan miidahalesinin olma-
dig1, dogal siiregler icinde yasanan afetler kadar, dogrudan ya da dolayl: olarak in-
san etkisiyle vuku bulan afetler de vardir. Kékeni farkl: olsa da bu afetler insan ya-
samini ve begeri yapilar: tehdit etmektedirler (Ozey, 2011, s. 80-97). Bu yikimlarin
etkisini en aza indirmek ve olasi afetlere kars1 hazirlikli olmak i¢in insanoglunun
elindeki en biiyiik giig; afetlere hazir, bilingli ve egitimli nesiller yetistirmektir. Bi-
lingli toplum tiyeleri kendisi ve ¢cevresindekiler i¢in en dogru kararlar: verebilecek,
afet 6ncesi, esnasi ve sonrasinda iyilestirme ¢alismalarina etkin katilim gosterebi-
lecek, afet yonetimine etkili katk: saglayacaktir (Komac, Zorn & Ciglic, 2013; Mu-
sacchio vd., 2016). Olast felaketlerin azaltilmasinda temel bilesen afet egitimleridir
(Ardalan, Linkov, Shubnikov & La Porte, 2008, s. 286-288) ve bu egitim agirlikla
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¢ocukluk caginda baglar. Cocuklarin edindikleri bilgileri ailelerine de aktardikla-
rina ve toplum bilinglenmesine katkida bulunduklarina dair ¢alismalar mevcuttur
(Degirmenci, Kuzey & Yetigensoy, 2019, s. 33-46). Gelisimsel niteliklerinden do-
lay1 cocuklar yetiskinlere gore daha savunmasiz durumdadirlar ve kendilerini afet
sirasinda ve sonrasinda korumakta giilik ¢cekmektedirler (Peek, 2008, s. 1-29).
Okul bazli egitimler ise ¢ocuklara ulasabilmenin en kestirme yoludur. UNISDR
(Birlesmis Milletler Dogal Afet Zararlarinin Azaltilmasi Stratejisi) onciiliigiinde
afet direnci olan toplumlar olusturmak i¢in ¢erceve bir plan uygulamis ve afetle-
rin muhtemel tehlikelerine yonelik tedbir uygulamalarimin egitim miifredatlarina
dahil edilmesi gerekliligi tizerinde durmustur (UNISDR, 2006). Bu konuda ¢esitli
caligmalar yapilmis ve program onerileri de sunulmustur. “Dogal Afet Okurya-
zarhg1 Dersi Ogretim Programi Onerisi”isimli ¢alismada lise diizeyinde dogal afet
okuryazarligi dersi uygulamasi 6nerisi getirilmistir (Sozcti, 2020, s. 70-79). Calis-
mada dogal afet okuryazarlig1 dersi 6gretim programinin temel felsefesi ve genel
amaglar1 agiklanarak bilgi, tutum, davranis diizeylerine uygun olan kazanimlar;
bu kazanimlarla ve tniteler ile baglantili igeriklere yer verilmistir. Haftalik 2 ders
saati olarak planlanan ¢alismada olduk¢a kapsamli programlama yapilmig, 9. smif
diizeyinde 5 tinite ve 49 kazanim gelistirilmistir. Bahsedilen ¢alismayla benzer ek-
sende Kanbara vd. (2016)’nin afet okuryazarligi, Kimura vd. (2017) nin afet egitimi
caligmalar1 bulunur ancak yazili miifredat bigiminde icerikleri yoktur. Dolayisiyla
cesitli ihtiyag gruplarina yonelik, gelistirilmis ve uygulanmaya hazir, afet egitimi
programlarina ihtiya¢ duyulmaktadir.

Afet bilincinin egitim sistemleri icine dahil edilmesi, 6gretim programlarinin
i¢ine entegre edilecek, cagin ihtiyag ve gerekliliklerine uygun bir afet egitimi ile bas-
layacaktir. Diinyadaki 6rneklere bakildiginda bunlarin basinda yer kokenli afetlere
sikca maruz kalan Filipinler gelmektedir (Mamon, Suba & Son, 2017,s. 69-74). Ul-
kede ortaokul ve lise 6grencilerine yonelik, hazirlik, uyum ve farkindalik egitimleri
verilmektedir. Yine bir bagka Uzak Dogu ve ayn1 zamanda afetler iilkesi Endonez-
yada okul programlarina okul temelli afet hazirlig1 programi eklenmis, uygulama
sonrasi yapilan testlerde bireysel ve okul gruplarinda 6grencilerin afete hazirlik du-
rumlarinda olumlu degisimler gozlemlenmistir (Adiyoso & Kanegae, 2012, s. 165-
172). Bunun yaninda ¢ocuklara yonelik afet risk azaltma ¢aligmasi uygulamalarin-
da gocuklarin akran ve ebeveynleri ile daha saglikli bir iletisim kurdugunu tespit
eden farkl ¢alismalar da mevcuttur (Shaw, Takeuchi & Shiwaku, 2011). Tiirkiyede
buna benzer ¢ocuklara yonelik olarak hazirlanan afet riskleri azaltma egitimi plani
ise bulunmamaktadir (Limoncu & Atmaca, 2018). Ancak s6z konusu alanda yayin-
lanmig baz1 bilimsel aragtirmalar bulunmaktadir. S6zcti (2021)’ntin ¢aligmasinda
deprem haftas: etkinlikleri kapsaminda 6grencilerin deprem etkisine katkilar: in-
celenmis; 6grencilerin yapilan etkinlikler sonrasinda deprem risklerini fark ettik-
leri ancak ebeveynleri ile risk faktortinii degerlendirme diizeylerinin uyusmadigt
gorillmiigtiir. Tlgili caligma afet egitimleri neticesinde ¢ocuklarin tutum, davranis
ve farkindalik diizeylerinin degistigini gostermesi a¢isindan 6nem arz etmektedir.
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Afet egitimlerinden elde edilen kazanim Orneklerine ulusal galigmalardan da
ornekler mevcuttur. Alan yazimi incelendiginde afet egitimi dncesi ve sonrasi goz-
lenen tutum degisikleri saptanmus ve afet egitiminin gerekligine deginilmistir (inal,
Kocagoz & Turan, 2012, s. 1-12). Bilen'in (2023) nicel ¢calismasinda ise afet bilinci
yiiksek kisilerin alg: ve stresle basa ¢itkma durumlar dl¢tilerek afet bilinci diigiik
bireylerin stres puanlariyla farklilik olustugu tespit edilmistir. Sosyal Bilgiler dersi
ogrencileriyle yapilan bir bagka ¢aligmada afet egitimlerinde goklu materyal kul-
laniminin 6grenci farkindaligini ve 6grenmeleri arttirdig1 gozlemlenmistir (Bilen,
2023, s. 28-30). Ortaokul 6grencilerinin afete yonelik farkindaliklarinin belirlen-
mesine yonelik yapilan bir diger ¢calismada (Kaya, 2019, s. 48-67) afet egitimlerinin
etkisini canli tutmasi i¢in belli araliklarla tekrar edilmesi gerektigi tizerinde durul-
mugtur. Kara ve Ozdemire (2020) gore ise siirekli devam etmesi gereken afet egitimi
stirecine ogretmenden Ogrenciye, hitkiimetten sivil toplum kuruluslarina, medya
ve Ozel sektorden toplumun her kesimine kadar paydagin katilmas: gerekmektedir.

Bununla birlikte tilkelerin tatbik ettigi afet egitim programlar1 da degisiklik
gostermektedir. Zira her tilkedeki yaygin afet tiirlerine gore egitim icerigi normal
olarak farklilagmaktadir. Ornegin Japonyada yer kokenli afetlere yonelik egitim-
ler agirlikli olurken, ABDde meteorolojik kokenli afetlere yonelik egitimler baskin
durumdadir (Shiroshita, Kawata & Collins, 2009).

Tiirkiyede de afet bilinci, 6gretim programlar: icerisindeki 6grenme alanlarina
yerlestirilen kazanimlar ile verilmeye ¢alisilmaktadir. S6z konusu bu ¢abanin bir
tezahiirii olarak da; ilkdgretimin birinci ve ikinci kademesinde Sosyal Bilgiler dersi
6grenme alanlarinda afet bilinci kazanma, afet dncesi, esnast ve sonrasi igin yapi-
lacaklarin 6gretilmesi, (4. sinif kazanimlari) Tiirkiyede yasanan afetlerin farkinda
olma, acil ve afet plan1 hazirlama, afet sonrasinda toplumsal gii¢ birligi olusturma,
afet sonrast kamu ve sivil kurumlarla koordinasyon, (5. sinif kazanimlar1) kiire-
sel captaki afetlere ¢oziim gelistirme (7. sinif kazanimlari) gibi farkli kazanimlar
yer almistir (MEB, Sosyal Bilgiler Ogretim Programu, 2023b). Sozcii ve Aydinézi
(2019)niin ¢alismasinda 6rgiin egitim icerisinde yer alan tiim derslere ait afetlerle
ilgili kazanimlar incelenmis, sosyal bilimlere ait derslerde afetle ilgili kazanimlarin
fen bilimleri derslerine gore nispeten fazla oldugu ve nihayetinde bu kazanimla-
rin nitelik ve nicelik agisindan yetersiz oldugu tespit edilmistir. Bagibiiyiik ve Pala
(2023)’nin ¢aligmasinda ise ilk ve ortaogretim seviyesindeki cesitli ders igerikleri
afet kazanimlar1 agisindan incelenmis ve en fazla kazanimin cografya dersinde yer
aldig1, hayat bilgisi, sosyal bilgiler ve cografya dersinde yer alan afet temalarinin
birbirini tamamladig1 ve birbiriyle uyumlu oldugu goriilmiistiir. Karaca (2022)’nin
afet konularinin Sosyal Bilgiler ders kitaplarina yansimalarini iceren ¢aligmasin-
da afet konusuyla ilgili ders kitaplarinda eksiklikler oldugu sonucuna ulagilmis
ve 6. smuf ders kitaplarindaki yetersizliklere vurgu yapilmistir. Nitekim Sosyal
Bilgiler dersi, 6grencileri hayata hazirlamay1 amag edinmistir ve Sosyal Bilgiler
Ogretmenleri de bu dersin amaglar1 dogrultusunda 6gretim programlarini etkin
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sekilde kullanarak hareket edecek, suurlu vatandaslar yetistireceklerdir (Yal¢cin &
Akhan, 2019, s. 842-873). Biitiin bunlarin yaninda, kiiresel afetlerin sayica artma-
s1, pes pese yasanan dogal ve beseri kokenli yikimlar, biiyiik hasarli depremler,
salgin hastaliklar, mevcut programlarin iceriginin desteklenmesi diisiincesinden
hareketle yeni ders programlarinin olusturulmasina ortam hazirlamistir. Tiirki-
yede de tiim diinyada oldugu gibi birbiri ardina olagelen afetler, okullarda “Afet
Bilinci” adinda se¢meli bir dersin ilave edilmesine dayanak olmugtur. Bu kapsam-
da Milli Egitim Bakanlig1 Talim ve Terbiye Kurumu, 43/24.08.2023 say1 ve tarihli
kararinda flkégretim Kurumlari (flkokul ve Ortaokul) Haftalik Ders Cizelgesinde
Afet Bilinci dersini se¢meli dersler kategorisine eklemis, yine Tebligler Dergisinde
bu dersin Sosyal Bilgiler 6gretmenleri tarafindan okutulabilecegini belirtmistir
(Agustos Ek2 -2789 sayili Tebligler Dergisi).

Tablo 1. [lkdgretim kurumlar: (ilkokul ve ortaokul) haftalik ders cizelgesi (MEB, 2023c)

Dersler Suflar Ders saati
Matematik ve Bilim Uygulamalar1 5-6-7-8 2
Okuma Becerileri 5-6-7-8 2
Yazarlik ve Yazma Becerileri 5-6-7-8 2
E  Yasayan Diller ve Lehgeler 5-6-7-8 2
E:; Yabana Dil 5-6-7-8 2
£  Gevre Egitimi ve iklim Degisikligi 5-6-7-8 2
§ “Sehrimiz ..” 5-6-7-8 2
£  Hukukve Adalet 5-6-7-8 2
-5  Diisiinme Egitimi 5-6-7-8 2
.&2 Robotik Kodlama 5-6-7-8 2
:g Yapay Zeka Uygulamalar: 5-6-7-8 2
TE’ Proje Tasarimi ve Uygulamalart 5-6-7-8 2
c% Okul Temelli Sosyal Sorumluluk Calismalar: 5-6-7-8 2
Medya Okuryazarlig: 5-6-7-8 2
Afet Bilinci 5-6-7-8 2
Temel Yasam Becerileri 5-6-7-8 2
Tiirk Sosyal Hayatinda Aile 5-6-7-8 2

Tablo 1 incelendiginde ilkdgretim kurumlarina bagli okullarda okutulan se¢meli
dersler alanina “Insan, Toplum ve Bilim” kategorisi altinda Afet Bilinci dersinin ek-
lendigi ve haftalik ders ¢izelgesindeki siiresinin 2 (iki) ders saati olarak belirlendigi
goriilmektedir. S6z konusu dersin eklenme ve uygulanma dénemi 2023-2024 egitim
Ogretim donemi olarak agiklanmistir. Se¢meli derslerin hangibrans 6gretmenleri ta-
rafindan okutulacagiigerikli, bakanlik¢a yayinlanan gizelge Tablo 2'de gosterilmistir.
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Tablo 2. Ogretmenlik alanlari, atama ve ders okutma esaslarina iliskin cizelge
(MEB, 2024)

Atamaya Esas  Mezun Oldugu Okutacagi Dersler
Olan Alan Yiiksekogretim Programy/
Fakiilte
«Sosyal Bilgiler
% Tarih

& Cografya

#T.C. Inkilap Tarihi ve Atatiirkculitk

& Tirk Egitim Tarihi

& Cagdas Tiirk ve Diinya Tarihi

& Demokrasi ve Insan Haklar

# Halk Kiilttirii

& Diisiinme Egitimi

% Medya Okuryazarlig:

& Insan Haklari, Yurttaslik ve Demokrasi

Sosyal Bilgiler # Tiirk Kiiltiir ve Medeniyet Tarihi

Sosyal Bilgiler Ogretmenligi .
& Islam Kiiltiir ve Medeniyeti

& Islam Bilim Tarihi

& Ortak Tiirk Tarihi

& Hukuk ve Adalet

& Cevre Egitimi ve Tklim Degisikligi

# Tiirk Sosyal Hayatinda Aile

& Afet Bilinci

# Temel Yasam Becerileri

« Kiiltiir ve Medeniyetimize Yo6n Verenler
% Ahlak ve Yurttashk Egitimi

& Masal ve Destanlarimiz

Tablo 2°ye gére Afet Bilinci dersi ilkdgretim kademesinde Sosyal Bilgiler 6gret-
menleri tarafindan okutulmaktadir (MEB, Afet Bilinci Dersi Ogretim Programi,
2023a). Ancak 2023-2024 egitim 6gretim yilinin baglangicinda hazirda Afet Bi-
linci se¢meli dersinin 6gretim programi olusturulmamis, buna ragmen 2023-2024
egitim Ogretim doneminde s6z konusu ders ortaokulun degisik sinif kademele-
rinde secilmis ve okutulmaya baglamistir. Mevcut uygulamada, 6gretim program-
lar1 Milli Egitim Bakanlig1 biinyesinde, ilgili genel midiirliiklerin koordinesinde,
temsilciler, 6gretmenler, egitim uzmanlar1 ve akademisyenlerce ortaklasa hazirlan-
maktadir. Ogretim programlari hazirlanirken egitimin amaglari, okulun ve dersin
amaglari, konunun amaglar1 arasinda bag kurulur. Tiim bu bagliklar Milli Egitimin
genel amaglarina, toplumsal ve ekonomik ihtiyaglara da uygun olmalidir (Kisakii-
rek, 1969, s. 45-53). Ogretim programinin hazirlik siirecinde:
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- teorik hazirlik siireci,

- faaliyet planlama stireci,

- esneklik ve ilgi alanlarinin belirlenmesi siireci

- grup siiregleri yoniinden iliskilendirme siireci

- kaynaklarin karsilastirilmasi ve arastirma (aksiyon) siireci

- degerlendirme stirecinin gézden gegirilmesi gerekir. Sonug olarak 6gretim
programu siirecinde uzman; egitim kaynaklarini koordine eder, amag, muh-
teva, yontem ve degerlendirme arasinda dinamizmi saglar (Kisakiirek, 2000,
s. 45-53). Nihayet 2023 yili Aralik ay1 icerisinde ortaokullarda okutulacak
Afet Bilinci segmeli dersinin gergeve dgretim programi yayinlanmis ve ka-
muoyuyla paylagilmistir. Bu durum iki farkli 6gretim plan ve uygulamanin
karsilagtirmasina zemin hazirlamistir.

Caligmanin ¢ikis noktasi olan 6gretmenin, yeni eklenen Afet Bilinci dersinde
hazir bir programdan yoksun olmasi, egitimde uzun yillardir {izerinde ¢aligmalar
yapilan ancak literatiirde hatir1 sayilir atiflar almamig “Ogretmen Ozerkligi” ko-
nusudur. Bu tabir egitimde 6gretmenin sahip oldugu yetki ve bagimsizlik alanini
tanimlamak i¢in kullanilir. Ogretmen 6zerkligi, meslegiyle ilgili planlama yapma,
karar alma, tatbik etme agamalarini kast eder. Bu vasf1 tagtyan 6gretmenler, 63-
rencilerinin ilgi ve ihtiyaglarini tespit ederek, egitim ve 6gretim semasini kendi
olusturan 6gretmenlerdir (Castle, 2004, s. 3-10; Pearson & Moomaw, 2005, s. 37-
53). Egitim ve 6gretim ortaminin sorumlulugu biiyiik 6lgiide 6gretmene ait iken,
yetkileriyse oldukga sinirlidir. Egitim 6gretim siirecinin niteliginin yiikseltilmesi
icin 6gretmen sorumlulugu ve yetkisinin orantili olmas: gerekmektedir (Oztiirk,
2012, s. 271-299). Castle (2004) daha da iddiali séylemde bulunarak 6gretmenin
program uygulayicisi olmasinin yaninda, program yaraticisi olmasinin asil gore-
vi oldugunu; 6gretmenin, 6grencilerinin ilgi ve yeteneklerini de dikkate alarak,
6grencinin kendisini de siirece dahil etmesi gerekliligini vurgulamistir (s. 3-10).
Elbette bu durum, 6gretmeni diger paydaslardan soyutlayan, isbirliklerinden uzak
bir bagimsizlik olarak algilanmamalidir (Anderson, 1987; Gutmann, 1999, s. 357-
373). Ancak bazi egitimciler, 6gretmenligin uzmanlik alan1 olmasi nedeniyle egi-
timin her alaninda karar verici olmasi gerekliligini savunmuslardir (Pearson &
Moomaw, 2005, s. 37-53).

Daha genis gerceveden bakildiginda 6gretmenlere bakis acisy; egitimle ilgili
hedef, kazanim ve 6gretmen siireglerini yiiriiten teknisyen dgretmen modeli ve egi-
timler ilgili her tiirlii kararin alinip uygulanmasinda yetki sahibi olan uzman dgret-
men modeli olmak tizere ikiye ayrilir (Oztiirk, 2012, s. 271-299). Ogretmenin tiim
bu siireci yiiriitebilme beceri ve yeterliligine sahip olmasi gerekir. Yine egitim 6gre-
tim faaliyetlerinin 6nemli sacayaklarindan olan égretim faaliyetlerini planlama da
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ogretim programi hazirlama siirecinin devami niteligindedir. Ogretmen hazir bir
programi kullansa dahi, 6grenci ve okul ihtiyaclarini dikkate alarak planlama siire-
cinde eklentiler ve ¢cikarimlar yapabilir. Yillik ve giinliik ders planlar1 olustururken,
ders icerigi icin materyal se¢iminde bulunurken ve 6l¢me degerlendirme asama-
sinda 6gretmen siirecin en biiylik yordayicisidir. Hatta bu siiregte programda ol-
mayan yeni hedef ve kazanimlar da belirleyebilir (Oztiirk, 2012, s. 271-299). Ancak
yapilan aragtirmalar da Tiirkiyede 6gretmenlerin genellikle hazir program ve plan-
lamalara sadik kaldigini, cogu zaman ayni planlari uzun yillar kullandiklar: goril-
miistiir (Isman & Eskicumaly, 2003, 5. 235-236). Ogretmenlerin bdyle bir yolu tercih
etmelerinde, kendilerini sistemin etkisiz bir unsuru olarak gérmeleri etkili olabilir.
Nitekim Can’in (2009) yaptig1 aragtirmada 6gretmenlerin ¢cogunun, program gelis-
tirmenin MEB’in isi ve gorevi oldugu diisiincesine sahip oldugu tespit edilmistir.

Alan yazimi incelendiginde program gelistirmede 6gretmen yeterliliklerini
konu almis bazi ¢alismalar bulunmakta ancak sayica azhigi dikkat ¢ekmektedir.
Akpinar ve Ozer’in (2008) dgretmenlerin dgretim planlar1 hakkindaki goriisleri,
Isman ve Eskicumalrnin (2003) 6gretmen planlama yeterlilikleri, Can'in (2007)
ogretim liderligi calismalar1 konuyu genel olarak ele almustir. Uluslararas: ¢alis-
malara bakildiginda “yapisal gevseklik” kavrami adr altinda 6gretmenlerin, hazir
program sinir koyucu yapida olsa da degisiklige yetkisinin oldugunu (Gamoran,
Secada & Marrett, 2000), sinif ortaminin kendi i¢inde kapali olan bu yapisini avan-
taja dontstiirerek ozgtrlik olanagr sagladigini (Anderson, 1987) belirtmislerdir.
AB ve OECD kaynakli farklr arastirmalarda da 6gretmenlere materyal ve yontem
seciminde genis alanlar birakildigini ancak ders icerigi ve hedef se¢iminde sinirla-
malar getirildigi gortlmistiir (Eurydice, 2008).

Caligmanin amaci, 2023-2024 egitim 6gretim yilinin baslangicinda yayinlan-
mis 6gretim programi bulunmayan ancak muhataplar: bulunan Afet Bilinci seg-
meli dersini okutan Sosyal Bilgiler 6gretmenlerinin 6zgiin ve gegici olarak hazirla-
diklar1 6gretim programi ¢ergevesini ortaya ¢ikarmak, siire¢ igerisinde yayinlanan
resmi program ile karsilagtirmasini yapmak ve programla ilgili 6gretmen goriis-
lerini alabilmektir. Bu ¢alisma sayesinde 6gretmenlerin planlamadaki becerisi ve
rolii belirginlesecektir. Iki uygulama arasindaki farklar1 belirlemesi muhtemel olan
calisma; paydaslara fikir vermesi ve program unsurlarinin gozden gegirilmesine
olanak taniyacaktir. Yine bu galisma ile 6gretmenlerin égretim siirecini planlama-
daki politikalarina yon verecek sonuglar elde edilecektir. Bu kapsamda asagidaki
sorulara cevap aranacaktir:

1) Sosyal Bilgiler 6gretmenlerinin Afet Bilinci dersi i¢in belirlemis olduklar:
gecici ve 6zgiin hedef/kazanimlar nelerdir?

2) Afet Bilinci dersinin resmi programindaki kazanimlarla ilgili 6gretmen go6-
riigleri nelerdir?
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3) Ozgiin ve resmi program kazanimlari arasindaki farklar ve bunlara yonelik
Ogretmen yorumlari nelerdir?

4) Afet Bilinci dersi resmi programindaki kazanimlarin, afet bilinci kazandir-
maya yonelik yeterliligine dair 6gretmen goriisleri nelerdir?

YONTEM

Arastirma Modeli

Aragtirmada nitel aragtirma yontemlerinden biri olan ve ¢ogu defa 6rnek olay
ve vaka incelemesi kavramlariyla da anilan durum ¢alismasi kullanilmistir. Du-
rum ¢alismalar: tek bir zaman dilimi i¢indeki olay veya olguyu incelemede kulla-
nilan bir yontemdir (Gerring, 2007; akt. Subas1 & Okumus, 2017, s. 419). Durum
caligmalar arastirmacinin tek bir durumu gesitli veri toplama kaynaklar: (goris-
me, gozlem vb.) ile derinlemesine inceledigi nitel yaklagimlardir (Creswell, 2007).
Durum ¢aligmalar1 “nasil” ve “ni¢in” sorularina cevap arandigi ve arastirmacinin
stirece miidahil olmadig1 zamanlarda tercih edilir (Yin, 1984). Yine (1984) gore
durum ¢aligmalarindaki verilerle tek bir olay tizerinden de genellemeler yapilabilir
ve hipotezler olusturulup test edilebilir. Ancak hipotezleri ispatlama zorunlulugu
yoktur ve esas amaci olay, olgu ve davranislarin nedenlerini kategorize etmektir
(Hancock & Algozzine, 2006).

Calisma Grubu

Calismanin evrenini Milli Egitim Bakanligrna bagl ilkogretim okullarinda
2023-2024 egitim 6gretim yilinda segmeli ders olarak segilen Afet Bilinci dersi ger-
geve Ogretim programlarinin tamami; 6rneklem grubunu ise Corum ilinde gorev
yapan ve se¢meli ders olarak Afet Bilinci dersini okutmakta olan Sosyal Bilgiler
ogretmenlerinin kullandig1 program verileri olusturmaktadir. Orneklem grubu-
nun belirlenmesinde, durum ¢aligmasi alt desenlerinden tek bir durum i¢in birden
fazla alt tabaka ya da birimin bulundugu i¢ ice gegmis tek durum deseni kullanil-
mustir. Arastirma, 2023-2024 egitim 6gretim yilinda Corumda gorev yapan ve Afet
Bilinci dersinin egitimini veren 7 6gretmenin katilimiyla yapilmistir. Katilimeila-
rin yas, cinsiyet, kidem, mezun olunan boliim ve egitim durumlarina ait veriler
Tablo 3’te verilmistir.
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Tablo 3. Calisma grubunun degiskenleri

Katilimcilar ~ Cinsiyet Yas Mesleki Kidem  Mezun Olunan Bolim  Egitim Durumu

K1 Kadin 41 18 Sosyal Bilgiler Lisans
K2 Kadin 43 21 Sosyal Bilgiler Lisans
K3 Kadin 46 20 Tarih Lisans
K4 Kadin 38 13 Sosyal Bilgiler Lisans
K5 Kadin 54 27 Tarih Lisans
K6 Kadin 45 19 Sosyal Bilgiler Lisans
K7 Erkek 47 18 Sosyal Bilgiler Lisans
Toplam 7

Aragtirmanin yapildig1 2023-2024 egitim 6gretim yilinda Corum ilindeki resmi
ortaokullarin yalnizca ikisinde Afet Bilinci dersi, se¢meli ders kategorisinden se-
¢ilmis, s6z konusu okullarda gorev yapan Sosyal Bilgiler 6gretmenlerinin 7 tanesi
Afet Bilinci se¢meli dersini okutmugtur. Katilimcilarin kisisel verileri incelendigin-
de Sosyal Bilgiler 6gretmenligi ve Tarih alanindan lisans derecesiyle mezun oldugu
gorilmektedir.

Veri Kaynadi ve Verilerin Toplanmasi

Calismanin belirlenen hedefe ulagmast i¢in 6ncelikle 6nceden belirlenen kay-
naklara ulagilmasi esastir (Yildirim & Simsek, 2016). Verilerin toplanmasinda do-
kiiman analizi ve yar1 yapilandirilmis goriisme formu tercih edilmistir. Caliymanin
birinci veri kaynagini Corum Milli Egitim Miudirligiine bagh ilkogretim okul-
larinda 2023-2024 egitim 6gretim yilinda uygulamaya konulan Afet Bilinci dersi
resmi ve gegici 6gretim program ve planlari olusturmaktadir. Tkinci veri kaynagini
ise yar1 yapilandirilmis goriisme formlarinin uygulanmasi sonucu elde edilen veri-
ler olusturmustur. Afet Bilinci dersinin segmeli olarak tercih edildigi, okutuldugu
okul ve sinif diizeyleri tespit edilmis ve goriigmeler icin 6nceden randevu talep
edilmistir. Derinlemesine inceleme ve tespit i¢in yar1 yapilandirilmig gortisme for-
mu kullanilmis, sorularin hazirlik asamasinda biri dil olmak iizere iki ayr1 uzman-
dan goriis alimmistir. Alinan goriis raporlarindan sonra sorular i¢inden ¢ikarimlar
yapilmis ve bazi sorular diizeltilmistir. Katilimciya goniilli katilim formlari imza-
latilmus, ¢alisma gizliligi ve igerigi ile ilgili bilgi verilmistir.

Verilerin Analizi

Bu ¢alismada elde edilen verilerin toplanmasinda dokiiman analizi, ¢6ztimlen-
mesinde icerik analizi yontemi kullanilmistir. Ayrica igerik analizinden elde edilen
alt sema ve kategorileri anlamlandirmak ve yorumlamak amaciyla katilimcilarin
ifadeleri de kullanilmugtir. Igerik analizi, aralarinda benzerlikler bulunan verilerin
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ortak sema ve gruplar etrafinda yorumlanmas: stirecini ifade eder (Yildirim & Sim-
sek, 2016). Diger bir deyisle icerik analizi kodlamay1 kullanarak davranis ve tutum-
larin objektif olarak sistematik tanimlanmasidir (Cartwright, 1953, s. 421). Kati-
limcinin kullandig1 6gretim programina uygun hazirlamis oldugu tinitelendirilmis
yillik plana ulagilmis ve dokiiman analizi yapilmistir. Dokiiman analizi, belli amag-
lar i¢in eldeki kaynaklar: bulma, okuma ve degerlendirme siiregleridir (Karasar,
2005). Baska bir ifadeyle basili ya da dijjital kaynaklarin incelenerek yorumlandig:
bir siiregtir (Yildirim ve Simsek, 2016). Arastirma konusuyla ilgili yazili kaynakla-
rin incelenmesi ve degerlendirmesi yontemi olan dokiiman analizi, bu ¢aligmada
secilen aragtirma konusunun amacina ulagmast i¢in uygun gorilmistiir (Seyidog-
lu, 2016). Aragtirma sonuglarinin gegerlik ve giivenirliginin saglanmasi icin Mer-
riam’nin (1998) bulgular hakkinda bir meslektastan goriis/fikir alinmas: (peerexa-
mination) stratejisi ¢alisma siirecine déhil edilmistir. Dis gecerligin saglanmasi
i¢in zengin betimsel metinler kullanma (rich, thickdescription) giivenirlik i¢in ise
bagimsiz ikinci bir okuyucunun arastirma siirecini takip ederek bulgular1 dogru-
lamas: stratejisi (audittrail) kullanilmistir (Subag1 & Okumus, 2017, s. 419-426).

Aragtirma izni

Yiiriitiilen bu ¢aligmada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Ya-
yin Etigi Yonergesi” dogrultusunda ifade edilen kurallara uyulmustur. Yonergede
ikinci boliimde ifade edilen bilimsel arastirma ve yayin etigine aykir1 eylemlerden
hicbiri gergeklestirilmemistir.

Etik Kurul izin Bilgileri

Kurul adi: Amasya Universitesi Sosyal Bilimler Etik Kurulu
Etik degerlendirme kararinin tarihi: 14.03.2024
Etik degerlendirme belgesi say1 numarasi: E-30640013-108.01-185501

BULGULAR

Bu béliimde ¢alismaya dahil olan Sosyal Bilgiler 6gretmenlerinin Afet Bilin-
ci dersi i¢in hazirlamis oldugu 6zgiin ve gecici 6gretim programlarindaki kaza-
nimlara, resmi 6gretim programi kazanimlarina ait goriiglerine, her iki programin
karsilagtirilmasina yonelik yorumlarina, resmi ve 6zgiin 6gretim programindaki
kazanimlarin afet bilinci kazandirma yeterliligine dair goriislerine yonelik bulgu-
lara ve program gelistirme ve uygulama becerilerinin yeterliligine dair 6gretmen
gorislerine yonelik bulgulara ait veriler alt bagliklar halinde sirasiyla verilmistir.
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Rfet Bilinci Dersi Gegici ve Ozgiin Program Kazanimlarina Yénelik Bulgular

Bu boliimde ilk olarak, resmi programin bakanlik¢a agiklanmasina kadar ge-
¢en siirede katilimcr Sosyal Bilgiler 6gretmenlerinin gegici olarak hazirlayip uy-
guladig1 6zgiin programin kazanimlarina yer verilmistir. Sonrasinda ise katilimei
6gretmenlerin kazanimlari segme gerekgelerine ve uygulama siireglerine yonelik
bulgular sirasiyla verilmistir. Sosyal Bilgiler 6gretmenlerinin Afet Bilinci dersi i¢in
hazirlanmis olduklar1 6zgiin 6gretim programina yonelik hedef/kazanimlar Tablo
4’te gosterilmistir.

Tablo 4. Sosyal bilgiler 6gretmenlerinin afet bilinci dersi igin hazirlamis oldugu
Ozgiin dgretim programina yonelik hedef/kazanmmlar

Hedef/Kazanim Sinif Seviyesi  Katilimcilar f
1.Afeti tanimlar, tiirleri hakkinda ¢ikarimda bulunur. 5-6-7 K1,2,3,4,56,7 7
2.Acil durum anlarinda yapilacaklarla ilgili siralamay: uygular. 5-6-7 K1 1
3. Basit ilkyardim tekniklerini uygular. 7 K1 1
4.Tarkiye'nin afet haritasini yorumlar. 5-6-7 K1,2,3,4,5,6,7 7
5.Tiirkiye'nin depremselligi ve yasadig bityiik depremler. 5-6-7 K1 1
6.Diinyada yasanan biiyiik depremler ve sonuglar1. 7 K1 1
7.Afet 6ncesi, esnasi ve sonrasinda yapilacaklari bilir. 5-6-7 K1 1
8.Afetle miicadele evrelerini agiklar. 5-6-7 K1,2,3,4,56,7 7
9.Cevremizdeki tehlike ve riskleri genelolarak agiklar. 5-6-7 K2,3,4,5,6,7 6
10.Binalarda afete doniisebilecek yapisalve yapisal olmayan tehlike ve 5-6-7 K2,3,4,5,6,7 6
riskleriagiklar.

11. Afet risklerini degerlendirir. 5-6-7 K1,2,3,4,5,6,7 7
12.Tehlike avi kavramini agiklar. 5-6-7 K2,3,4,5,6,7 6
13.Afet bilinci kiltirtind agiklar. 5-6-7 K2,3,4,5,6,7 6
14.Zorunlu deprem sigortasini agiklar. 5-6-7 K2,3,4,5,6,7 6
15.Afet hazirliklarinda toplumsal giig birliginin énemini agiklar. 5-6-7 K2,3,4,5,6,7 6
16.Sel/ tagkin 6ncesi aliacak tedbirleri agiklar. 5-6-7 K1,2,3,4,56,7 7
17.Heyelan éncesi alinacak tedbirleri agiklar. 5-6-7 K1,2,3,4,5,6,7 7
18.C1g 6ncesi alinacak tedbirleri agiklar. 5-6-7 K1,2,3,4,56,7 7
19.Tsunami 6ncesi alinacak tedbirleri agiklar. 5-6-7 K1,2,3,4,56,7 7
20. KBRN o6ncesi alinacak tedbirleri agiklar. 5-6-7 K2,3,4,5,6,7 6
KBRN (Kimyasal, Biyolojik, Radyolojik veNiikleer) agiklanur.

21.Yanginlara kars1 alinacak tedbirleri agiklar. 5-6-7 K2,3,4,5,6,7 6
22.Salginlara kars1 alinacak tedbirleri agiklar. 5-6-7 K2,3,4,5,6,7 6
23.Aile afet planini agiklar. 5-6-7 K2,3,4,5,6,7 6
24.Afet ve acil durum ¢antasi hazirlamaninénemini agiklar. 5-6-7 K2,3,4,5,6,7 6
25.Tahliye plam yapilmadan 6nce dikkatedilecek hususlari agiklar. 5-6-7 K2,3,4,5,6,7 6
26.Tahliye planini agiklar. 5-6-7 K2,3,4,5,6,7 6
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Tablo 4 incelendiginde ders 6gretmenlerinin tim sinif seviyelerinde “Afetin
Tanimi ve Tirleri” kazanimini se¢mis oldugu gorilmiis ve acil durum hallerin-
de yapilacaklar seviye basamaklarini da her seviye diizeyinde kullandiklar: tespit
edilmigtir. Tlk yardim tekniklerinin uygulanmasi kazaniminda yas kriterine bagl
olarak 7. siniflardaki 6grencilere verilen kazanim kiigiik yas gruplarinda kavramsal
diizeyde verilmis, asamalarinin detaylari iinite planlarinda yer almamistir. Tablo-
daki diger bir veri ise yalnizca K1 kodlu katilimcinin kazanimlarinda afet tiirleri-
nin neler oldugu baslangi¢ seviyesinde tutulmus ve afetlerin detaylarina ge¢ildigin-
de deprem tizerinden kazanimlarin yogunlagmis olmasidir. Diger afet tiirlerinin
diinyada ve Tiirkiyede olusum neden, sonug ve dagiliglarina yonelik herhangi bir
kazanim eklenmemistir. Diger katilimcilarin 6zgiin programlarinda afet tiirlerinin
olusumu, Diinyada ve Tiirkiyede goriilme durumlar1 ve alinacak 6nlemler detayli
olarak verilmistir. Katilimcilarin kazanim se¢imi ve yazimi asamasindaki hazirlik
stirecinde kendilerini etkileyen unsurun 6 Subat tarihinde yasanan Kahraman-
maras merkezli Pazarcik depremi ve yarattig1 etkiler oldugu belirtilmis, deprem
temelli kazanimlarin sayica fazlaligi da bu durumla iligkilendirilmistir: “Asrin fela-
ketinden sonra kazanimlar: yazarken aklima depremden fazla bir sey gelmedi, dersi
segme nedenimiz de bu olayn hala sicakliginmi korumasiydi zaten.(K1)”

Katilimer (K1) ifadesinden anlasilacags tizere kazanim segiminin dar ¢ergevede
kalmas: taze yaganmis deprem afeti sonrasi olayin etkisinden kaynaklanan bir du-
rum olarak goriilmektedir. Katilimc1 Sosyal Bilgiler 6gretmenlerinin Afet Bilinci
dersi i¢in hazirlamis oldugu 6gretim programindaki gegici nitelikteki kazanimlari
se¢me gerekeeleri Tablo 5’te belirtilmistir.

Tablo 5. Sosyal bilgiler 6gretmenlerinin afet bilinci dersi icin hazirlamis oldugu
ozgiin ogretim programina yonelik hedef / kazamimlarin gerekgeleri

Kodlar Katilimai ifadeleri

Yakin zamanli  K1: Kahramanmaras depreminin yarattig1 acilarin sicaklig hala hissediliyor.

afetler K5: Elaz1g ve Maras depremleri etkisinde hazirladim.
Cografi K1: Ulkemiz bir deprem iilkesi, en sik yasanan afetlerden biri oldugu i¢in deprem agirlikli
konum konular sectim.

K7: Deprem ve sel iilkede en sik yaganan afetler.

Ogrenciilgisi  K1: Olaylarin giincelligini koruma durumuna gore hedef kazanim segtim, dgrenciler depreme
odaklanmig durumda.
K4: Ogrencilerin merak ettigi konular1 segtim.

Toplumsal K6: Afet egitimi toplumun her kesimi i¢in gerekli ¢ocuklar da bunu okulda kazanacak.
ihtiyaclar K7: Toplumca afet bilincine ihtiyag var.

Giivenlik K4: Afet anlarindaki giivenliklerini nasil saglayacaklarina gore kazanimlar belirledim.

Bireysel K3: Her 6grencinin kendini afetten korumay1 6grenebilecegi kazanimlar programda yer alir.
farkindalik K2: Kendi afet ¢antalarini hazirlamalari, sorumluluk almalar icin.

Zaman / K1: Ders saatinin siiresine gore verilebilecek konular tercih ettim.

Planlama K2: Sene baginda programi olusturmak igin ¢ok az vaktim vard, acele hazirlanmug bir kazanim

listesi oldu.
K4: Ders saati belirleyici.
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Tablo 5deki veriler incelendiginde katilimcilarin birden fazla faktort dikkate
alarak hedef / kazanimlar1 belirledigi goriilmiistiir. Yakin ge¢miste yasanan dep-
remlerin giincelligini korumasi ve 6grenci gruplarinin ilgisini ¢ekmesi dersin ka-
zanimlarimin Kkitlesel yasanmigliklarin etkisiyle dizayn edildigini gostermektedir.
Yine Tirkiyenin hali hazirda deprem {ilkesi olmasi 6gretmenleri bu konuya yo-
gunlagtirmis ve kazanim belirlenmesinde etkili olmustur. Toplumsal bir gereklilik
haline gelen afet egitimleri 6zgilin programin hedef kazanimlarinda yer almus ve bi-
reysel giivenlik - korunma tedbirleri program icerigine dahil edilmistir. Katilimei
Sosyal Bilgiler 6gretmenlerini bu siirecte sinirlayan bir diger husus da ders saatinin
stiresi olmugtur. Kazanim hazirlama siireglerindeki gerekeelerini 6zetleyen kati-
limct: “Hazir bir programin olmamasi ve zamanin kisith olmas: nedeniyle az sayida
kazanim segebildim, toplumsal ve bireysel ihtiyaglarumiz neler? Onlar: diistinerek az
sayida igerik kazanimini uzun bir siirece yaymay: diisiindiim. (K1)” seklinde mev-
cut durumu agiklamis ve 6n hazirlik siirecinde yardimer kaynaklarin olmayisi ve
kisa stirede program kazanimi hazirlamasi gerekliliginin bu durumu ortaya ¢ikar-
digini ifade etmistir. Sosyal Bilgiler dersi 6gretmeni katilimcilarin Afet Bilinci dersi
i¢in hazirladig1 kazanimlarin uygulama asamalar1 her bir kazanim i¢in ayr1 olarak
incelenmis ve bulgular Tablo 6da degerlendirilmistir.

Tablo 6. Sosyal bilgiler 6gretmeninin afet bilinci dersi igin hazirlams oldugu ozgiin
ogretim programina yonelik hedef / kazanmlarm uygulama siireglerine yonelik bulgular

Kazanim Uygulama siireci Ogretmen goriisii

K1: Afet tiirlerini tanitic1 video ve slaytlar izletme,

soru cevap ile afetlerle ilgili bilgilerini 6l¢iim, hangi
Diiz anlatim, afetin nerede neden oldugunu sorgulama, 13 Ekim
Afet Farkindalik Giinii Etkinlikleri.

K4: Afetle Miicadele Ders Kitab1 inceleme.

1. Afeti tanimlar, tiirleri
hakkinda ¢ikarimda Slayt sunumu,

bulunur Soru-cevap etkinligi

K5: Afetlerin etkilerinin insan hayati i¢in 6nemi
agiklanir.

AFAD video sunumlars, K1: Her afetin miidahale yontemi farkli oldugundan,

zlﬁccl;]‘(il::;ni‘]aﬁ:g:;i:nf:_, Tahliye tatbikaty, bunlar1 farklar ve benzerlikleri siralayarak inceleme
E ygular 8 Y Diiz anlatim, yontemini planladim, okul bahgesinde yangin
“ tatbikati.
Ornek olay
K1: 5 ve 6.smniflarda basit ilkyardim uygulamalar1
aktarma, 7.siiflarda daha ayrintili olarak agiklamali
3. Basit ilkyardim teknikle- . anlatim.
.. Slayt sunusu
rini uygular vt K6: Afetlerde ilk yardim uygulamasi yaptirma.

«Afetlerde, afetzedenin durumuna uygun olarak
yapilacak ilk yardim uygulamalar1 agiklama.

K1: Tirkiye fay hatlar1 haritasi incelemesi, deprem

4 Turkiyenin afet haritasin Haritah etkinlik uygu- riski yiiksek ve az olan sehirleri haritadan buldurma,

yorumlar lamasi

afet panosu olusturma.

K1: Tarihsel siiregte depremler ve etkileri, can ve mal
5.Tiirkiye'nin depremselligi  Slayt sunumu, tartisma, kayzplars, dykiileyici ve betimleyici anlatim.
ve yasadig1 biiyiik depremler ~ soru-cevap K2: Ulkemizdeki tehlikeli bolgeleri anlatma, fay

hatlar1 inceleme.
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6.Diinyada yasanan biiyiik
depremler ve sonuglari

Slayt sunusu, anlatim

K1: Diinya tarihindeki bityiik depremler ve haritali

sunu.

K3: Diinyadan deprem videolar izletme.

7.Afet oncesi, esnasi ve son-
rasinda yapilacaklari bilir

AFAD afet egitim
videolari, deprem
tatbikat1

K1: AFAD afet egitimi videolar: izleme, deprem

tatbikat1 uygulamasi.

K6: Tahliye 6rnek videolar:.

K7: Ilk 72 saat neler yapilmali.

8.Binalarda afete doniige-
bilecek yapisal ve yapisal
olmayan tehlike ve riskleri
aciklar

Anlatim, Soru-cevap,
inceleme

Grup Tartigmasi, Bireysel
Caligmalar, Tekrarlama

Grup Calismasi

Yapilan isi Yorumlama

K35: Binalar neden riskli olabiliri konugma.

K7: Bina saglamlig1 nasil test edilir?

9.Tehlike avi kavramini
agiklar

Afetle Miicadele Ders
Kitab1

Bilgisayar, Akilli tahta,
Yazi tahtast

EBA, Egitim videolar,
Yardimci Kaynaklar

K5: Etrafta tehlikeli ne var oyunu.

10.Afet bilinci kiiltiiriinii
aciklar

Soru-cevap, video
sunum

K3: Toplumdaki afet bilinci, 6nemi, egitimi hakkin-

da genel bilgi verimi.

11.Zorunlu deprem sigorta-
si1 agiklar

Anlatim, soru-cevap

K5: Kimin bu uygulamadan haberi var?

12.Afet hazirliklarinda
toplumsal giig birliginin
onemini agiklar

Film izleme

K2: Deprem sonlari kenetlenme, yardim kampan-

yalari.

13.Sel/ taskan, heyelan, 13,
tsunami oncesi alinacak

Beyin firtinasi,

K1: Bagka afetlerde ne yapacagiz?

tedbirleri agiklar soru-cevap
tle‘ldllflfll:i\i :;;elzlralmacak Soru- cevap, video K4: Cernobil hikéyesi.

15.Salginlara kars1 alinacak
tedbirleri agiklar

Soru-cevap, anlatim

K7: Covid dénemi uygulamalari, diinyaya ve

Turkiye'ye etkileri.

K6: Yeni salgin senaryolari, komplo teorileri.

16.Aile afet planin1 agiklar Soru- cevap K3: Bir aile plani olustur, herkesi haberdar et.
17.Afet ve acil durum ¢an- Ké6: Deprem ¢antasi nasil hazirlanir?
tast hazirlamanin 8nemini Uygulama K1: Deprem ¢antasinda neler var, AFAD 6rnek ganta
aciklar inceleme.

K1: Tahliye tatbikat: yapilir.
18.Tahliye planini agiklar Uygulama

K3: Uygulamal ve habersiz tatbikat.

Tablo 6daki veriler incelendiginde katilimcilarin Afet Bilinci se¢meli dersi igin
belirledigi kazanimlarin hangi uygulama asamalari ile 6grenciye aktarilacagina yo-
nelik bulgularin ayrintili olarak ele alindig1 goriilmektedir. Dersin egitim 6gretim
stirecine yeni eklenmis olmasi ve hazir resmi programin yayinlanmadigi dénemde
planlamasinin yapilmasi kazanim sayisinda sinirlilik meydana getirmistir. Yine se-
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gilen kazanimlarin igerigine bagli olarak tek bir afet tiirtine yonelik pratik uygula-
malarin agirlikli oldugu gortlmiistiir. Ders kazanimlarinin aktarilmasi agamasinda
secilen yontem, teknik ve materyaller tabloda agiklanmis ve kapsami oldukga dar
bir ¢ergeve plan ortaya ¢ikmistir. Katilimei 6gretmenler her sinif diizeyinde ben-
zer kazanimlar1 kullanmayi tercih etmis, tek bir yillik iinitelendirilmis yillik plan
kullanmus, farklilasmay: sinif seviyelerindeki konu igeriklerinin yogunlugunda ve
detaylandirilmasinda belirginlestirmistir. Kazanimlar1 hayata gecirme stirecinde
hazir slayt ve sunular1 kullanmayi tercih etmis, anlatim, soru-cevap ve tartigma gibi
yontemlere gore ders planlarinin taslagini ¢ikarmistir. Afetlere yonelik farkindalig
arttirma amagli yangin ve deprem tahliye tatbikatlarini teorik diizeyde diizenle-
mis ve yillik plandaki boliimlerde tarihlerini belirlemistir. Kazanimlarin amaca
uygunlugunu desteklemek icin 13 Ekim Diinya Afet Farkindalik Giinii etkinligi
kapsaminda tahliye tatbikati uygulamas: planini ders icerigine eklemistir. Stireci
planlama agamasindaki motivasyonunu ise K1 su ifadelerle agiklamistir: “Dep-
rem tilkesi oldugumuz diisiincesiyle depremlere oncelik verdim ama okul bahgesinde
yangin tatbikat: da yaptim, se¢meli dersler genelde yetismeyen konularin telafisi icin
kullamiliyor ama ben farkindalik olussun istedim, yasadigimiz felaketleri unutmasin
cocuklar diye diisiinerek plani hazirladim.”

“Ulkemiz ve diinyadaki afetlerle ilgili afet panosu hazirlama etkinligi de yaptik,
burada ogrenci farkindalhgini ve katihnum arttirmak iin pano ¢iktilarini hazar kul-
lanmadik, tiim ¢izimleri cocuklarla birlikte elimizle hazirladik.”

K1 bu ifadesiyle kazanimlarin 6grenciye verilmesi asamasindaki siire¢ boyunca
Ogrenciyi dersin islenisinde ortak etme yoluna gitmis, grup caligmalariyla etkin-
likleri stirdiirmeyi segmistir. Katilimci ifadelerinden anlagildig: gibi kazanim ha-
zirlama siirecinde 6grenci beklentileri, tilke gerceklerine yakinlik, dersin segilme
amacina uygunluk égretmeni yénlendiren temel unsur olarak ortaya ¢ikmaktadir.
Uygulama siirecinde ise ¢esitli yontem ve tekniklerle desteklenen etkinlikler plan-
lanmig ve 6gretim programina uyarlanmustir.

Afet Bilinci Dersi Resmi Ogretim Programi Kazanimlarina Yonelik Bulgular

Sosyal Bilgiler dersi 6gretmenlerinin okutacagi dersler arasina 2023-2024
egitim Ogretim yilinda dahil edilen Afet Bilinci dersine yonelik resmi 6gretim
programi, 24.10.2013 tarihinde Talim ve Terbiye Kurulu bagkanliginca yayinlanarak
kamuoyuyla paylasilmis ve uygulamaya koyulmustur. Agiklanan programin iinite
adlari, kazanim sayilari, ongoriilen siire / ders saatleri ve ders saati yiizdeleri Tablo
7'de gosterilmistir.
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Tablo 7. Afet bilinci dersi 6gretim programi bilesenleri

Unite Ad1 Kazanim Sayis1 Ders Saati Yiizde %

Afet Bilinci - I

Doga ve Insan Etkilegimi 6 20 28
Doga Kaynakli Afet Tiirleri 14 52 72
Toplam 20 72 100
Afet Bilinci - IT

Doga Kaynakli Afet Tirleri 9 40 56
Insan Kaynakli Afet Tiirleri 5 32 44
Toplam 14 72 100

Tablo 7 incelendiginde resmi 6gretim programinda Afet Bilinci se¢meli dersi-
nin diizey seviyesine gore 2 ayr1 kisma ayrildig: ve alt bilesenlerinin de buna gore
belirlendigi goriilmektedir. Afet Bilinci - I diizeyli béliimde “Doga ve Insan Etki-
lesimi” i¢in ayrilan ders saatinin 20, “Doga Kaynakli Afet Tiirleri” i¢in belirlenen
ders saatinin ise 52 oldugu; dolayisiyla afet tiirlerinin agirlikli olarak programin
temel unsuru oldugu tespit edilmistir. Tkinci béliimde yer alan kazanimlara ay-
rilan siire ve yiizdelik oranlarinda birbirine yakinlik gézetildigi; “Insan Kaynakl
ve Doga Kaynakli Afetler” hedef / kazanimlarinin agirlik dengesinin saglandig:
gorilmektedir.

Afet Bilinci dersinin bakanlik¢a belirlenmis kazanimlarina yonelik katilimei
6gretmen goriislerinin aciklanacagi bu kisimda her bir kazanim numarasi, diizeyi,
kodu ve tinite numarasina dair kullanilan kisaltmalar $ekil 1'de gosterilmistir.

Dersin Kodu Diizeyi Unite Numarasi Kazannon Numarasi

| | | |
A [ [ [

Sekil1. Afetbilincidersiogretimprogramibilesenlerineaitkisaltmalar (MEB,2023a)

Afet Bilinci dersi resmi program kazanimlari kendi i¢inde gruplara ayrilmis
ve olusturulan kategorilere dair 6gretmen goriisleri alinmistir. Kazanim unsurlar
gruplandirilirken ayni tinite igindeki benzer icerikleri barindiran kazanimlar bir
araya toplanmig ve katilimci goriglerinin bitiinciil degerlendirilmesine zemin
hazirlanmigtir. Katilimer Sosyal Bilgiler 6gretmenlerinin Afet Bilinci dersi resmi
programinin kazanimlarina yonelik goriisleri Tablo 8de ayrintili olarak degerlen-
dirilmistir.
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Tablo 8. Afet bilinci resmi 6gretim programi kazanimlarina yonelik katilimcei

goriisleri

Ders
Grubu

Kazanim Gruplari

Ogretmen Gériisleri

AB.1.1.1.-2-3: Afet ve risk tanimyi,
doga ve insan kaynakl afetler,
insanin rolii

K1: Basit ve anlagilir kazanim olusturulmus,
aciklama yeterli.

K3: Kazanim gizel.
K5: Yeterli durumda.

4-5-6: Afet bilinci, acil durum
yontemimi ve ilk yardim

K1: Detayh agiklama verilmis, biling olugturmak
igin gayet uygun.

- K2: Toplumsal biling kavrami eksik.
;é K3: Acil durumlar kismi eksik.
§ 1. Yerlesim yeri segimi K1: Cocuklarin en ¢ok sorduklari sorulardan
= birine déniik islevsel bir hedef olmus.
K2: Bina ve yap1 kisimlar1 az aktarilmus.
2-3-4. Deprem nedenleri, ncesi, K1: Etkinlik igeriklerini dolu dolu verecegimiz
esnasl ve sonrasl, enkaz altinda en giincel kazanim, oldukga gerekli buldum.
kalnmas K7: Giincel ve yeterli.
5-6-7-8-9: Sel ve tagkinlar, Tiirkiyede ~ K1: Afet gesitlerine yer verilmesi iyi bir 6zellik.
ve Ditnyada sel ve taskunlar: K2: Bizim hazirladiklarimizla uyumlu.
10-11-12-13-14: Kiitle hareketleri K1: Ulkemizden ¢okga drnek verebilirim.
(Heyelan ve Toprak Kaymasi K6: Kazanm yerinde.
AB.2.1.1.-9 C1g, Firtina, Kuraklik, K1: Covid sonrasi afet tanimlar1 degisti, bu
Erozyon, Salgin hastaliklar baslik ¢ok giincel ve ilgi gekici.
K5: Salgin hastaliklar mantikli.
K7: Kuraklik iklim degisikligi kazanimi gok iyi.
2.2.1. Insan kaynakl afetlerin K1: Kiiresel iklim degisikligi iceriklerini burada
nedenleri veririm.
= K6: Bireysel farkindalik agisindan yerinde
g kazanim.
E 2.2.Yanginin afete dontisme nedenleri ~ K6: Uygulama yapabilecegim bir kazanim.
‘g 2.3. Ulagim sistemlerindeki K1: Benim aklima gelmezdi béyle bir kazanim,

kazalardan kaynaklanan afetler

farkli buldum.
K4: Haberler kullanilabilir.

2.4. Endiistriyel kazalarin neden
oldugu zarari gevresel, sosyal ve
ekonomik boyutlar

K1: Petrol tankerlerinin sizintilar1 gibi 6rnekleri
anlatiriz, kendi programima eklememistim.

K3: Benim kazanimlarimla uyumlu.

2.5. Niikleer, biyolojik ve kimyasal
kaza tehlikesi durumunda alinacak
onlemleri

K1: Her yerde savas haberleri var niikleer savas
ile ilgili bilgi verilebilir, kiigiik siniflar i¢in
sadelestirilebilir.

K5: Giincel kazanim.
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Tablo 8de katilimcilarin resmi Afet Bilinci dersi 6gretim programi kazanimla-
rina yonelik gortisleri kendi ifadeleriyle verilmistir. Katilimcilar genel olarak resmi
programdaki kazanimlarin igeriklerini dersin amag ve hedefleri dogrultusunda
tutarl ve yeterli gérmiis, ancak kendi hazirladigi igeriklerin daha zengin oldugu-
nu belirtmistir. Kazanimlara ayrilan siirelerin yeterliligi konusunda da katilimci
ifadesiyle soyle aktarilmistir: “Icerik uzun ve yogun ancak ders saati iginde aktari-
labilir diizeyde. (K1)” Bu durum kazanim siireleri ve ders saati arasinda biiyiik bir
dengesizligin olmadigina dair yorumlanabilir.

Afet Bilinci Dersi Resmive Ozgiin O§retim Programi Kazanimlarinin
Farklilik ve Benzerliklerine Yonelik Bulgular

Afet Bilinci dersi i¢in hazirlanmis 6zgiin 6gretim programina ait kazanimlarla
resmi 6gretim programi kazanimlar arasinda benzerlikler ve farkliliklar olusmus,
bu verilerin igerikleriyle ilgili ayrintilar: Tablo 9da ele alinmigtir.

Tablo 9. Afet bilinci dersi resmi ve 0zgiin program kazammlarimm icerik karg-
lastirmasi

Farklilik
Program  Benzerlik / Ortaklik "
Resmi program Ozgiin Programlar
1.Acil durum ve ilkyardim,
2.Turkiyede ve“Dl'in).Ia’da dep- 1.insan kaynakls afetler
remler, 3.Afet 6ncesi, esnasi 1.Ulagim sistemle- 2.Aile afet plant
ve sonrasinda yapilacaklar, rindeki kazalardan s Deorern cantass tehlike
4.Afet Tiirleri, kaynaklanan afetler -eprem cantasi, tehlike avi
Resmi & 5 Afet Bilinci 4.Zorunlu deprem sigortast
Ozgiin 6. Niikleer, biyolojik ve 2.Endiistriyel kaza- >Tahliye t?tblkan .
kimyasal kazalar larin neden oldugu 6.Afetle miicadele evrelerini
7.Yanginin afete doniisme zarar1 gevresel, sosyal agiklar
nedenleri ve ekonomik boyutlar 7. Afet hazirliklarinda top-
lumsal giig birligi

8.Sel, ¢1g, tsunami, kuraklik
vb. dogal afetler

Tablo 9da her iki programa ait kazanim detaylar: incelendiginde 6zgiin prog-
ramlarin igeriginin resmi programa gore daha yogun ve giincel oldugu goriil-
mektedir. Resmi ve 6zgiin programda tiim afet tiirleri, yayilis ve dnlemlerine ait
icerikler mevcutken Sosyal Bilgiler 6gretmenlerinin kendi hazirladiklar: 6zgiin ka-
zanimlarda bunlarin yaninda sosyal medyada ¢ok¢a konusulan “deprem ¢antasi”
ve “aile afet plan1” gibi kavramlara yonelik kazanimlar da yer almigtir. Program-
lara ait kazanimlarin ortak olanlar1 afet ve tiirlerinin genel kisa tanimi, ilkyardim
uygulamalar1 ve Tiirkiyede ve Diinyada depremler boliimleri olmustur. Tablo 9
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verilerinden elde edilen bir diger sonug resmi program igeriklerinde afet tatbikat-
larinin yer almamis olmasidir. Bu duruma karsilik 6zgiin programlarda tatbikatlar
ayrintili olarak ele alinmistir. Sonug olarak 6zgitin ve resmi programin igerik ola-
rak birbirinden ayr1 diigmedigi ve igerik olarak 6zgiin programlarin resmi prog-
ramdan zengin ve giincel oldugu gortilmistiir. Bu durum 6gretmenlerin program
gelistirme asamalarindaki yeterliliginin bir yansimas: olarak degerlendirilmistir.

Afet Bilinci Dersi Resmive Ozgiin Ogretim Programi Kazanimlarinin Afet
Bilinci Olusturmadaki Yeterliliklerine Ydnelik Bulgular

Afet Bilinci dersinde iki farkli zaman dilimi icinde hem 6zgiin hem de resmi
programla ¢alisma imkani bulan katilimcilarin goriisleri dikkate alinarak, ders ka-
zanimlariin 6grencilerde afet bilinci olusturmaya yeterlilik diizeyleri ile iligkili
veriler hazirlanmig ve Tablo 10'da katilimci ifadeleri de eklenerek sunulmustur.

Tablo 10. Afet bilinci dersi resmi ve Ozgiin 0gretim programi kazanimlarimn afet
bilinci olusturmadaki yeterliliklerine yonelik ogretmen goriisleri

Kategori Resmi Kazanim Ozgiin Kazanim

Farkindalik  K1: Kazanimlarin diizeyi oldukga iyi. K1: Kazanimlar biling olugturmada

K2: Afetlere ilgiyi arttiracaktur. baglangig icin iyi sayilir.
K4: Toplumsal bilinci gelistirir.

Bilissel K1: Tiim afet tirt ve alt baghiklar K1: Bilinmesi beklenen bilgilerin hepsini
Diizey yeterli 6greticiligi verir. igermiyor.
K6: Afet egitimi igin yeterli. K7: Resmi kazanimlardan daha zengin
K3: Giincel tema ve konular yer bilgi icerir.
almamus.
Pratik K1: Tatbikatlar ile sinirl kalmus. K1: Tatbikat ve bireysel ¢aligmalarla daha
K6: Tatbikat kismi zayif. baskin.

K3: Uygulama alani genis.

Tablo 10da yer alan veriler incelendiginde her iki programin, 6grencilerde
kazanilmasi beklenen afet bilincine yonelik yeterliliklerinin farkli diizeylerde bu-
lundugu goriilmektedir. En bityiik farkhiligin biligsel diizeyde oldugu goézlenmis,
bu durumun programlar aras: icerik yogunlugu farklilasmasindan kaynaklandig
diistintilmektedir. Nitekim katilimci da bu durumu kendisi ayirt etmis ve farklili-
gin boyutuna dair agiklamasinda: “Ben daha ziyade deprem tizerine yogunlastim,
bakanlik programi daha genis cercevede ele almis ancak bizim programimizda kav-
ramsal temalar daha yogun. (K1)” diyerek bu durumu olusturan nedeni belirtmis-
tir. Katilimcilardan elde edilen veriler dogrultusunda her iki programdan beklenen
bilin¢lenme diizeyine yonelik kavramsal cerceve Sekil 2'de verilmistir.
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Pratik

Farkindalik

~/ ~

Biligsel
- Diizey

r '\\—//

Sekil 2. Ogretmen goriislerine dayali afet bilinci bilesenleri

Sekil 2'de gosterilen afet bilinci bilesenleri, katilimc1 6gretmenlerin ifadeleri
dogrultusunda olusturulmus alt temalardir. Bireysel olarak 6grencilerde ya da top-
lum genelinde yeterli bir afet bilinci olugmast i¢in farkindalik yaratacak icerige sa-
hip, bilissel diizeyi arttiran ve pratikte uygulanabilir etkinlikler i¢eren bir 6gretim
programina ihtiya¢ oldugu katilimcilarca tespit edilmistir.

Program Gelistirme ve Uygulama Becerilerinin Yeterliligine Dair Ogret-

men Goériislerine Yonelik Bulgular

Aragtirmaya katilan Sosyal Bilgiler 6gretmenlerinin; 6gretim programi hazir-
l1g1 stirecinde kazanim yazabilme, kazanima uygun igerik / konu kisimlarini belir-
leme ve 6gretme siireci uygulamalarindaki yeterliliklerine dair kendi goriislerine
yonelik degerlendirme Tablo 11'de gosterilmistir.

Tablo 11.0gretmenlerin program calismalarindaki yeterliliklerine dair goriisleri

Katilma  Kazanim Yazma igerik / Konu Segimi Ogretmen Siireci / Yontem-
Teknik
K1 Kazanim yazma isi zordu. Sadece deprem odakl Pano hazirlhig, grup calismalari,
konular sectim. tatbikatlar uyguladik.

K2 Kazanim yazarken kitaplardan ve Tiim afet tiirlerini almaya  Anlatim, Soru-cevap, Slayt sunusu
internetten yardim aldim. calistim. kullandim.

K3 Ozgiin kazanim yazma tecriibesi Giincel icerikler segtim. AFAD video sunulart, film belge-
zordu ancak lisans derslerinden sel izledik.
ogrendiklerim fayda saglads.

K4 Ders kitabi yaziminda gorev aldi- Ogrencinin sevecegi Uygulamalt etkinlikler yaptiri-
gimdan zorlanmadim. konular kullandim. yorum.

K5 Kazammlar: 6gretmen grubuyla Uygulamali konular Uygulamal etkinlikler yaptiri-
yazdigimzi icin zorlanmadim. segtim. yorum.

K6 Internetten yardim aldim. Hazir slaytlar: kullandim. — Anlatim, slayt sunusu kullandim.

K7 Bagska okullardaki programlardan Afetle miicadele kitabint  Kitap etkinliklerini yaptyorum.

destek aldim.

kullandim.

https://doi.org/10.7822/omuefd. d



(WXPA\  Afet Bilinci Dersi Ozgiin ve Resmi Program Uygulamasina Yonelik Bir Durum Calismasi

Tablo 11'deki katilimcr ifadeleri incelendiginde 6gretmenlerin kazanim olug-
turmakta zorlandiklar1 ancak dersin yapisina uygun hedef kazanimlar: olustura-
bildikleri; kazanima uygun igerik se¢ciminde kitap ve internet tabanl verilerden
yardim aldiklar: tespit edilmistir. Konu igerigini olusturmada zorlanan katilimci-
lar hazir slaytlar1 ve yardimer kitaplari kullandiklarini ifade etmiglerdir. Ogretim
programi hazirlama, kazanim yazma ve uygulama siire¢lerini etkileyen temalar ve
alt kodlar1 Sekil 3'de gosterilmistir.

Lisans egitimi

Dgretmen f————  Yazma becerileri
Yeterlilikleri
/ .
/ Kamisyon ve
i Y calistaylarda gérev
Ozgiin Ogretim / alma
Programi-Kazamm |/
Surecini Etkileyen |\
Faktérler N\
N y Hazir sunular
\ y
\
\
\' i
Y vardimo Kaynaklar AFAD verileri

| Kaynak ve yardima
kitaplar

Sekil 3. Ozgiin gretim programi-kazanim yazma siirecini etkileyen faktorler

Sekil 3 incelendiginde 6zgiin program hazirlama, hedefe uygun kazanim yaz-
ma ve icerik segimi agamalarinda siireci etkileyen unsurlarin, “Ogretmen Yeterlili-
&i” ve “Yardimci Kaynaklar” temalari altinda toplandig: gortilmektedir.

TARTISMA, SONUC VE ONERILER

Aragtirma konusu olarak segilen Afet Bilinci se¢meli dersi 2023-2024 egitim
Ogretim yilinda ilk defa miifredata eklenmis, ilk ve orta dereceli okullarda okutul-
mast kararlastirilmistir. [lkgretim kademesinde bu dersin okutulmast igin Sosyal
Bilgiler 6gretmenleri, orta dereceli okullarda ise Cografya 6gretmenleri bakan-
lik¢a gorevlendirilmistir. Tiirkiyede Asrin Felaketi olarak nitelenen 6 Subat 2023
tarihinde Kahramanmaras merkezli 11 ili kapsayan biiyiik ol¢ekli deprem afeti-
nin toplumda yarattig1 biiytik travmadan hemen sonra toplumsal biling olusturma
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cabalar1 gosterilmeye baglamis, bunun en bariz 6rnegi miifredata eklenen dersler
olusturmustur. MEB tarafindan 6grencilerin ilgi, ihtiya¢ ve farkindalik durumlari
gozetilerek eklenen Afet Bilinci dersinin 6gretim programi 2023-2024 egitim 6g-
retim yilinin baglamasina ragmen ilan edilmemis ve 6gretmenler kendi kazanim
ve icerik materyallerini kendileri belirlemek zorunda kalmistir. Ogretmenlerin bu
stiregte sosyal medya platformlar: iizerinden birbirlerine yardimci olduklari ve ha-
zirladiklar1 plan ve diger evraklar: karsilikli olarak paylastiklar: goriilmustiir. Hazir
bir 6gretim programinin olmamasi 6gretmenler agisindan dezavantaj dogurmast-
nin yaninda 6gretmenlere kendi siireclerini kontrol etme ve yiiriitme becerisi ka-
zandirma firsati sunmustur. Calismanin esas amaci da 6gretmen yeterliligine bagl
olarak 6zgiin program gelistirme siirecinin takip edilmesi, ortaya ¢ikan tiriiniin
degerlendirilip yorumlanmasi, resmi programla ne gibi farklar ortaya ¢ikacag: gibi
pek ¢ok verinin tek bir 6rnek olay iizerinden incelenip raporlagtirilmasi tizerine
inga edilmistir.

Caligma baslangicinda 6rneklem grubunun segildigi Corum ilindeki tiim ilk ve
orta dereceli okullardaki ders programlar: taranmis ve hangi okullarin Afet Bilinci
dersini sectigi tespit edilmistir. Bu agamada karsilagilan en ilging durum toplamda
37 resmi ortaokul ve 31 resmi lisenin bulundugu ilde bu dersi segen 2 okulun var-
l1g1 olmustur. Tiirkiyede biiyiik ve yikici bir depremin yasanmasinin hemen ardin-
dan, tepkisel bir sonug olarak fazlaca okul ve 6grenci grubu tarafindan segilmesi
beklenen Afet Bilinci dersinin tercih edilmemis olmasinin; hazir ders programinin
olmamasiyla ilgisi oldugu diistiniilmektedir.

Aragtirma sonucundan elde edilen bulgulara gore; 6gretmenler tarafindan ha-
zirlanan 6zgiin 6gretim programlari icerik agisindan kapsamli hazirlanmig; buna
bagl olarak pratik uygulamalarin daha baskin hale getirilmesi zorunlulugu orta-
ya ¢ikmistir. Hazirlanan 6zgiin programdaki kazanimlarin bireysel ve grup calis-
malarma odakli yazildigy, afis ve pano hazirlama, tatbikat yapma gibi etkinliklerle
desteklendigi goriilmiistiir. Ogretmenlerin hazir bir programdan yoksun oldugu
bu siirecin basinda program hazirlama ve icerik olusturmada zorluk yasadig1 ve
eksiklerinin oldugu tespit edilmistir. Calismadan elde edilen diger bir sonug; 6g-
retmenlerin hazirladiklar1 6zgiin 6gretim programindaki kazanimlarin giincel ve
ilgi ¢ekici ozellikler tagiyor olmalaridir. Sosyal medyada ve giinliik hayatta sik¢a
kullanilan “Deprem Cantasi” ve “Aile Afet Plani” gibi kavramlarin kazanimlar ara-
sinda yer almasy; yine “bina segimi, binadaki yapisal ozellikler, tehlike avi gibi uy-
gulama gerektiren iceriklerin bulunmasi 6zgiin programlarin saglam ve igerikle
tutarl: bir alt yap1 olusturularak yazildigini géstermektedir. Bu kisima ek olarak bu
kavramlar yerine “Afet Cantasi” ve “Acil Durumlar” gibi genel kabul goren tanim-
lara yer verilmedigi gértilmektedir. Katilimcilarin segtigi kazanimlar1 olusturma
gerekgeleri toplumsal ihtiyaclar, cografi konumun getirdigi zorunluluklar (Tirki-
ye'nin depremselligi, Tiirkiyenin ¢evresinde yaganan biiyiik depremler vs.) 6grenci
ilgisi ve derse ayrilan siirenin niceligi olmustur. Kazanim hazirlarken daha rahat
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ve seri olan katilimcilar igerik se¢imi ve materyal toplamakta zaman zaman zor-
luklar yasadiklarini ifade etmislerdir. Ancak kisa bir hazirlik siiresi bulunmasina
ragmen yillik Gnitelendirilmis planlarini hazirlamis ve uygulamaya koyabilmisler-
dir. Stiphesiz bu siiregte 6gretmenlerin web ortaminda birbirinden destek almasi
ve isbirligi yapmast etkili olmugtur. Yine katilimcilar, kazanim olusturma ve icerik
se¢me siireclerinde lisans egitimlerinde aldiklar1 program gelistirme derslerinin de
faydali olduguna deginmistir. Bu sonuglardan hareketle 6gretmen becerileri ve yet-
kinlikleri program gelistirme siirecinde 6n plana ¢ikmaktadir. Caligma bu yoniiy-
le benzer ¢alisma sonuglarindan farklilagmistir. Nitekim Can’in (2007) program
hazirlama, 6gretmen yeterliligi ve gorisleri ile ilgili calisma sonuglarinda 6gret-
menler program hazirlama ve kazanim yazma konularinda isteksiz bulunmustur.
Calisma sonuglarinin farklilik gosterme nedeni olarak yeni yaganmis ve biiyiik et-
kiler birakmus bir afetin ardindan toplumun her kesiminde olusan hassasiyet 6g-
retmenler arasinda da kendisini gostermis ve katilimer 6gretmenlere tagin altina
elini koyma cesareti vermistir.

Arastirma sonuglarina gore 6gretmenler resmi ders programi igerigini yeterli
bulmusg ve afet bilinci olusturma etkililigi konusunda fikir ayrili1 yasamiglardir.
Toplumsal biling olusturma ve tatbikatlara ayrilan alanin daha genis tutulmas: ge-
rektigini belirtmislerdir. Iki programin kargilastirilmasi sonucu elde edilen sonug-
lara bakildiginda program kazanim yogunluklarinin farkli oldugu tespit edilmistir.
Resmi programi 6z ve net ancak giincellikten uzak bulan katilimcilar 6zgiin prog-
ramlarin daha ayrintili ve kapsam agisindan gérece genis oldugunu ifade etmisler-
dir. Her iki programa ait kazanimlarin 6grencilerde afet bilinci olusturma yeterli-
ligi konusunda katilimcilar; “farkindalik” olusturma agisindan denklik oldugunu
belirtmis ancak “bilissel diizey” ve “pratige dokme” konusunda 6zgiin programin
daha yeterli oldugunu belirtmislerdir.

Calisma sonuglarina gore dgretmenler, 6zgiin program hazirlama siirecini
etkileyen faktorlerin 6gretmen yeterliligine ve yardimer kaynaklarin mevcudiye-
tine bagl oldugunda hem fikir olmuglardir. Katilimcilar, kendilerine bu siiregte
yardimci olan unsurlarin daha 6nceki egitimlerden edinmis olduklar1 beceriler,
farkli komisyon ve caligtaylarda yer almalarinin verdigi tecriibe ve cesaret ve ni-
hayetinde kaynak kitaplar ve yardimci materyaller olduklarin: ifade etmiglerdir.
Ogretmenlerin program icerigi olustururken mesleki bilgi diizeyinin yeterli ol-
mast ve giincel gelismeleri takip etmesi gerekmektedir. Egitim 6gretimin her asa-
masinda bagarimin saglanmasi i¢in gerekli olan bu yetiler 6gretmenlere verilecek
seminer ve hizmet ii egitimlerle kazandirilabilir. Ogretmenlerin toplumsal gelis-
me ve ilerlemedeki etkisi gz oniinden bulunduruldugunda farkindalig: yiiksek,
afet bilinci yerlesmis bireylerden olusan toplumlarin afetlerle basa ¢ikabilme be-
cerisi yiiksek olacak ve yasanan felaketlerin tekrarlanma orani diisiis gosterecek-
tir. Bu agamada 6gretmenlere biiyiik gorevler diismektedir. Dezavantajli durum ve
zamanlarda kisisel becerilerini ve yeteneklerini kullanacak olan 6gretmenler bu
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stiregte yeni yetkinlikler de kazanmis olacaklardir. Toplum ihtiyaclarinin aniden
degistigi olagan dis1 durumlarda ogretmenler devreye girerek kendilerine diisen
gorevi yapacak ve kolektif ihtiya¢ durumundaki afet egitimlerini sekillendirecek
ve yonlendirecektir. Bu konuda yapilan ¢alismalar da benzer sonuglara ulagmis ve
afet egitimi programlar1 sayesinde afet kiltiiriiniin olusacag: ve nitelikli bir afet
egitimi sayesinde bilingli toplumlar meydana gelecegi konusunda ¢alismacilar hem
fikir olmugtur (Erkal & Degerliyurt, 2009, s.147-164). Afet egitimlerinde esas amag
bireyleri ve toplumlar: afetlere fiziksel olarak degil zihinsel olarak hazirlamaktir.
Bu nedenle afetle ilgili kolektif bir biling olusturulmasi saglam alt yapilar yapmak
kadar 6nemlidir. Bu konuda yapilan ¢alismalar da afet egitimlerinde afet bilinci
olusturmanin daha 6nemli olduguna vurgu yapmustir (Coskun, 2011). Tekin ve
Dikmenli (2021)’nin simif 6gretmeni adaylari ile yaptigi ¢caligmasinda afet bilinci
alg1 diizeylerinin afet bilinciyle iligkisinin 6nemi tizerinde durulmugtur. Adanaly,
Yiyin ve Ozenel (2022) tarafindan yapilan ortaokul grencilerine yonelik afet bilin-
ci saha aragtirmasinda yanlig algidan kaynaklanan afet bilinci yetersizligi olustugu
sonucuna ulagilmistir. Bununla birlikte Clerveaux ve Spence (2009) ¢aligmalarin-
da gelistirilen Afet Farkindalik Oyununun afet biling diizeyini arttirdigina yonelik
bulgular elde edilmistir. Cetinkaya (2022) tarafindan yapilan ¢aligmada Tiirkiyede
yaganan gesitli afetlere yonelik (deprem, sel, tagkin, orman yangini vb.) afet egitimi
uygulanmis ve katilimcilarin afet farkindalik diizeylerinin artti: tespit edilmistir.
Toplumlari afete hazirlamayla ilgili diger bir ¢alismada (Kara & Ozdemir, 2020)
Tiirkiyedeki 12 yillik zorunlu egitim siirecince afetlerle ilgili konularin derslere da-
ginik olarak dagitilmas: ve toplu bir 6zetin bulunmamasi 6grencilerde biitiincil
bir afet anlayis1 olusmasinin 6niine gegtigini, bu nedenle afet tatbikatlarinin stirekli
yapilmas: gerekliligi tizerinde durulmus ayrica Milli Egitim Bakanlig, Aile ve Sos-
yal Politikalar Bakanlig1 ve medya kuruluslari ile igbirligi yapilmas: vurgulanmustir.
Yine ayni ¢aligmada Tiirkiyede 6rgiin ve yaygin egitimde yapilan afet egitimlerinin
etkililigine yonelik karsilagtirmali bir ¢alisma bulunmamasi nedeniyle toplumun
her kesiminin katilimiyla hazirlanacak bir afet egitim planina ihtiya¢ duyuldugu
belirtilmistir. Ocal, Cakir ve Ozelmaci (2016) tarafindan yapilan arastirmada afet
egitimlerinin disiplinleraras: 6zelligine vurgu yapilmig; MEBe bagl: ilkokul ve or-
taokul kurumlarinda uygulanan Tiirkce, Hayat Bilgisi, Sosyal Bilgiler, Matematik
ve Fen ve Teknoloji dersi 6gretim programlarinda ara disiplin olarak yer bulan
afet icerikli kazanimlar incelenmistir. Mevcut arastirmada dersler arasindaki afet
temali kazanimlarin Bloom taksonomisinde esit dagilim gostermedigi ve afet egi-
timlerinin ders igeriklerinde gesitlendirilmesi gerektigi sonucuna ulagilmistir. inal,
Kaya ve Altintag (2018) tarafindan yapilan arastirmada ilkokul ve ortaokul 6gre-
tim programlarinda yer alan 44 derse ait igerik ve kazanimlar afet kavramlari ve
temalar1 ekseninde incelenmistir. Bu ¢aligma sonuglarina bakildiginda ilkokul dii-
zeyinde Hayat bilgisi, Fen bilimleri, Sosyal bilgiler derslerinde afet kazanimlarinin
bulundugu; ortadgretim diizeyinde ise yalnizca Biyoloji ve Cografya derslerinde
afet iceriklerinin yer aldig: tespit edilmis ve bu icerikler UNISDR olgiitlerine gore
yetersiz bulunmustur.
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Literatiirdeki diger ¢alismalara bakildiginda afet egitimlerinin ¢ok kisa siirele-
ri kapsayacak sekilde verilmesinin dahi afet bilinci olugturmaya yeterli olduguna
yonelik bulgular saptanmistir (Karanci, Aksit & Dirik, 2005, s. 243-258). Bunun
yaninda ¢ocuklarin hassasiyetlerine 6zgii afet egitimlerinin verilmesi gerektigi de
son yillarda oldukea popiiler bir yaklasim olarak goze carpmaktadir (Shaw, Takeu-
chi & Shiwaku, 2011).

Caligmanin diger alt baghigi olan 6gretmen yeterliligi, 6gretmen elinden ¢ik-
mis 6zgln bir 6gretim program degerlendirilmesi durumu tizerinden incelemeye
alinmistir. Ogretmenlerin 6gretim programu gelistirme adimlarini 6grenme siireci
lisans egitimi sirasinda baglar ancak sonrasinda pek ¢ok 6gretmen bu konuda ha-
zir programlar tizerinde ¢aligir ve gerekmedikge orijinal program hazirlama ¢abasi
i¢cinde olmaz. Ancak uzmanlik gerektiren bir meslek olan 6gretmenlik, 6gretimin
her agamasinda ve siirecinde aktif ve katilimc1 olmalidir. Kisisel yetenekler ve
mesleki becerilerini siirekli gelistirme gayreti igcinde olmasi beklenen 6gretmenler
programi sadece uygulayan degil bizatihi tasarlayan ve gelistiren pozisyonda yer al-
malidir. Bugiin genel kaniya bakildiginda 6gretmenin egitim ve 6gretimdeki yetki
boyutunun sinif i¢i degiskenlerle sinirli olduguna yonelik egilimler agir basmakta-
dir (Anderson, 1987). Ancak bir¢ok ¢alisma 6gretmenin yeni yontem ve teknikleri
6grenmesi, yeni beceriler gelistirmesi i¢in program gelistirme siirecinin icinde yer
almasi gerektigini savunmaktadir (White, 1992). Bu agidan bakildiginda 6gretim
programlarinin olusturulmasinda tam etkin bir 6gretmen profili olusturma ve afet
bilinci olusturacak uygulamalarin gelistirilmesi i¢in verilebilecek 6neriler sunlardir:

o Okullardaki afete hazirlik etkinlikleri kapsaminda AFAD ve benzeri sivil
toplum kuruluslarinin destegi alinarak ¢alismalar diizenlenmelidir,

o Biiyiik bir afetin heniiz yaganmis olmasina ragmen afet egitimine yonelik
derslerin se¢ilmemis oldugu gortldigiinden afet ile ilgili se¢meli dersler
ogrencilere tanitilmalidir. Afet Bilinci dersinin se¢iminin yayginlastirilmasi
i¢in tedbirler alinmali okul yonetimleri ve 6gretmenler dersin se¢imi i¢in
tesvik edilmelidir,

« Ogretmenlerin program igerigi olusturmada yagadig1 zorluklar tespit edil-
mis, bu gibi durumlarin yonetilmesinde saglikli sonuglar elde edebilmek
i¢in 6gretim programu gelistirme siireglerine goniillii 6gretmenlerin katilimi
saglanmalidur,

o Okul temelinde hazirlanmis program gelistirme uygulamalarina olanak sag-
lanmaly, bu sayede okul yonetimi, 6grenciler ve 6gretmenlerle birlikte orga-
nize edilmis bir program tiretkenligi tesvik edilmelidir.

TESEKKUR VE ACIKLAMALAR

Calismaya katki saglayan tiim 6gretmenlere tesekkiir ederim.
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CASE STUDY ON DISASTER AWARENESS LESSON ORIGINAL AND
OFFICIAL PROGRAM IMPLEMENTATION

ABSTRACT

The aim of the study is to outline the framework of original and temporary
curriculum prepared for the elective Disaster Awareness course, which was not
included in the curriculum published at the beginning of the 2023-2024 academic
year but has stakeholders, to make a comparison with the official curriculum, and
to obtain the opinions of teachers regarding the program. The sample group of
the study, conducted with a qualitative research design, consisted of 7 participants
who taught the elective Disaster Awareness course in the Corum province during
the 2023-2024 academic year. Semi-structured interview forms and document
analysis were preferred for data collection. Within the scope of the research, the
original and temporary programs prepared by the teachers who taught the Disaster
Awareness course were accessed. Teachers' own original programs were compa-
red with the official program announced by the ministry in terms of content and
teaching-learning processes. The opinions of participant teachers regarding the
program preparation process and situations encountered during implementation
were obtained. The prepared interview form was evaluated by two separate experts,
necessary corrections were made, and the final version of the interview form was
obtained. As a result of the study, it was found that teachers considered themsel-
ves sufficient in terms of program writing and implementation. However, it was
determined that teachers experienced difficulty in determining the content of the
subject and avoided choosing elective courses without a program. It was concluded
that the content of the original programs prepared by teachers was more intense
and up-to-date compared to the official program. In line with the findings of the
study, it is recommended to carry out necessary studies to improve teacher compe-
tence and autonomy, to popularize the Disaster Awareness course in schools, and
to provide disaster education appropriate to the level.

Keywords: Disaster Awareness, Disaster Education, Original Program, Official
Program.
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AFET BiLINCi DERSI OZGUN VE RESMi PROGRAM UYGULAMASI-
NA YONELIK BiR DURUM CALISMASI

0z

Calismanin amaci, 2023-2024 egitim 6gretim yilinin basglangicinda yayinlanmuig
6gretim programi bulunmayan ancak muhataplar: bulunan Afet Bilinci se¢meli
dersine ait 6zgiin ve gegici olarak hazirlanan 6gretim programlarinin gergevesini
ortaya ¢itkarmak, resmi program ile karsilagtirmasini yapmak ve programla ilgili
6gretmen goriislerini alabilmektir. Nitel aragtirma deseniyle yiiriitiilen ¢alismanin
orneklem grubunu 2023-2024 egitim 6gretim yilinda Corum ilinde segmeli Afet
Bilinci dersini okutan 7 katilimei olusturmustur. Verilerin toplanmasinda yari ya-
pilandirilmig gériisme formu ve dokiiman incelemesi tercih edilmistir. Aragtirma
kapsaminda Afet Bilinci dersini okutan 6gretmenlerin kendi hazirladiklar: 6zgiin
ve gecici programlara ulagilmistir. Bu programlar ile bakanlik¢a ilan edilen resmi
program icerik ve 6grenme — 6gretmen siiregleri yoniinden kargilagtirilmistir. Kati-
limc1 6gretmenlerin program hazirlama siiregleri ve uygulama esnasinda kargilasi-
lan durumlarla ilgili goriigleri alinmustir. Hazirlanan goriisme formu iki ayr1 uzman
tarafindan degerlendirmeye alimus, gerekli diizeltmeler yapilarak son hali veril-
mistir. Caligma sonucunda 6gretmenlerin kendilerini program yazma ve uygula-
ma konusunda yeterli gordiikleri tespit edilmistir. Bununla birlikte 6gretmenlerin
konu igerigi belirlemede giiglitk yasadiklar1 ve programsiz se¢meli ders se¢imin-
den kagindiklar1 saptanmugtir. Ogretmenlerin kendi hazirladiklar1 6zgiin prog-
ramlarin igeriginin resmi programa gore daha yogun ve giincel oldugu sonucuna
varilmistir. Caligmanin bulgular1 dogrultusunda 6gretmen yeterlilik ve 6zerklikle-
rinin gelistirilmesi icin gerekli caligmalarin yapilmasi, Afet Bilinci dersinin okul-
larda yayginlastirilmasi ve diizeye uygun afet egitimlerinin verilmesi 6nerilmistir.

Anabhtar Sozciikler: Afet Bilinci, Afet Egitimi, Ozgiin Program, Resmi Program.

ek

INTRODUCTION

Since the beginning of the world, disasters have been occurring and affect-
ing the activities of human beings. Disasters are events that disrupt people’s daily
routines and result in both social and economic devastation. Furthermore, they
leave psychological scars in the collective memory of society (Aydiner, 2014). In
addition to disasters occurring naturally without human intervention, there are
also those caused either directly or indirectly by human influence. Despite having
distinct origins, these disasters pose threats to human life and structures (Ozey,
2011). In order to minimize the impacts of such devastations and to prepare for
potential disasters, the most significant power available to humanity is raising con-
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scious and well-educated generations prepared for disasters. Informed members of
the society will be able to make the right decisions for themselves and those around
them, participate effectively in recovery efforts before, during and after disasters,
and contribute effectively to disaster management (Komac, Zorn & Ciglic, 2013;
Musacchio et al., 2016). The primary component in in mitigating the effects of
potential disasters is disaster education (Ardalan, Linkov, Shubnikov & La Porte,
2008), which predominantly begins during childhood. There are studies indicat-
ing that children transfer the knowledge they acquire to their families, thereby
contributing to public awareness (Degirmenci, Kuzey & Yetisensoy, 2019). Given
their developmental characteristics, children are more vulnerable than adults and
face greater challenges in protecting themselves during and after disasters (Peek,
2008). School-based training programs are the most direct way to reach children.
Under the leadership of UNISDR (United Nations Strategy for Natural Disaster
Reduction), a framework plan has been implemented to create disaster resilient
societies and it has emphasised the necessity to include precautionary practices
for possible hazards of disasters in education curricula (UNISDR, 2006). Various
studies have been conducted on this subject, and programme proposals have also
been introduced. In the study titled ‘Natural Disaster Literacy Course Curriculum
Proposal; a proposal for a natural disaster literacy course at high school level was
made (S6zcii, 2020). In the study, the fundamental philosophy and overarching
objectives of the natural disaster literacy course curriculum were outlined, and the
achievements aligned with knowledge, attitude, and behaviour levels, along with
the related content and units, were incorporated. In the study, planned as 2 class
hours per week, a highly comprehensive program was designed, resulting in 5 units
and 49 learning outcomes developed for the 9th grade level. There are disaster
literacy studies by Kanbara et al. (2016) and disaster education studies by Kimura
et al. (2017) that align with the aforementioned study, though they lack content
structured as a written curriculum. Thus, there is a need for disaster education pro-
grams that are well-developed and readily implementable for diverse target groups.

Integrating disaster awareness into education systems should begin with a di-
saster education that will be integrated into the curricula and in accordance with
the needs and requirements of the age. Examining global examples, the Philip-
pines, a nation frequently subjected to ground-based disasters, stands out as a lead-
ing model (Mamon, Suba & Son, 2017). In the Philippines, preparedness, adapta-
tion, and awareness training are provided to secondary and high school students.
In Indonesia, another Far East country prone to disasters, a school-based disaster
preparedness program was integrated into school curricula, leading to positive
changes in students’ disaster preparedness at both individual and group levels, as
observed in tests conducted post-implementation (Adiyoso & Kanegae, 2012). In
addition, there are other studies that have found that children establish a healthier
communication with their peers and parents in disaster risk reduction practices
for children (Shaw, Takeuchi & Shiwaku, 2011). There is no comparable disaster
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risk reduction training plan specifically designed for children in Turkey (Limon-
cu & Atmaca, 2018). However, there are some scientific studies published in this
field. In Sozci’s (2021) study, the contribution of students to earthquake awareness
during earthquake week activities was examined. The results indicated that while
students realised the risks of earthquakes after participating in the activities, how-
ever their evaluations of risk factors did not align with those of their parents. The
related study is significant as it demonstrates that children’s attitudes, behaviours,
and awareness levels are influenced by disaster education. National studies also
provide examples of the gains achieved through disaster training. A review of the
literature revealed observed attitude changes before and after disaster training, em-
phasizing the necessity of such disaster training (Inal, Kocagéz & Turan, 2012). In
a quantitative study by Bilen (2023), the perception and stress-coping mechanisms
of individuals with high disaster awareness were assessed and the findings showed
a significant difference in stress scores between individuals with high and low
disaster awareness. Another study involving Social Studies students showed that
the use of multiple educational materials in disaster training enhanced students’
awareness and learning outcomes (Bilen, 2023, pp. 28-30). In another study aimed
at assessing secondary school students’ awareness of disasters, Kaya (2019) empha-
sized that disaster training should be repeated at regular intervals to maintain its
effectiveness. According to Kara and Ozdemir (2020), stakeholders ranging from
teachers to students, the government to non-governmental organizations, and the
media and private sector to all segments of society should actively participate in
the disaster education process, which should be sustained continuously.

However, the disaster education programs implemented by different countries
also show variation. The content of these training programmes typically reflects the
types of disasters most common in each country. For example, in Japan, training pro-
grams predominantly focus on earth-based disasters, while in the USA, they primar-
ily emphasize meteorological disasters (Shiroshita, Kawata & Collins, Collins, 2009).

In Turkey, disaster awareness is addressed through the inclusion of specific
learning outcomes embedded within the curriculum’s learning areas. As a mani-
festation of this effort, in the learning areas of the Social Studies course at the first
and second levels of primary education, disaster awareness is taught, including
what to do before, during, and after disasters (4th-grade achievements), awareness
of the disasters experienced in Turkey, preparing emergency and disaster plans,
creating social unity after disasters, coordinating with public and civil institutions
after disasters (5th-grade achievements), and developing solutions to global disas-
ters (7th-grade achievements) (MEB, Social Studies Curriculum, 2023b). In the
study of S6zcii and Aydinézii (2019), the outcomes related to disasters in all cours-
es in formal education were analyzed, and it was determined that the outcomes
related to disasters in social sciences courses were relatively higher than those in
science courses, but these outcomes were inadequate in terms of both quality and
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quantity. In the study by Bagibiiylik and Pala (2023), various course contents at the
primary and secondary education levels were analysed in terms of disaster-related
outcomes, revealing that the highest number of outcomes was found in geography
courses, while disaster themes in life sciences, social studies, and geography cours-
es complemented and aligned with one another. In Karaca’s (2022) study on the
representation of disaster topics in Social Studies textbooks, it was concluded that
there were shortcomings in the coverage of disaster-related subjects, with partic-
ular emphasis on the deficiencies in 6th-grade textbooks. As a matter of fact, the
Social Studies course aims to prepare students for life, and Social Studies teachers
will act in line with the aims of this course by using the curriculum effectively and
raising conscious citizens (Yal¢in & Akhan, 2019). In addition to all these factors,
the rise in the number of global disasters, consecutive natural and man-made ca-
tastrophes, highly destructive earthquakes, and epidemics have led to the develop-
ment of new curricula aimed at reinforcing the content of existing programmes.
In Turkey, as in many parts of the world, the recurring disasters have prompted
the inclusion of an elective course titled ‘Disaster Awareness’ in schools. In this
regard, the Board of Education of the Ministry of National Education added the
Disaster Awareness course to the category of elective courses in the Weekly Course
Schedule of Primary Education Institutions (Primary and Secondary School) in
its decision dated 43/24.08.2023, and stated in the Journal of Communiqués that
this course could be taught by Social Studies teachers (August Annex 2 - Journal of
Communiqués numbered 2789).

Table 1. Weekly course schedule for primary education institutions (primary and
secondary schools) (MEB, 2023c)

Lessons Classes Lesson time
Maths and Science Applications 5-6-7-8 2
Reading Skills 5-6-7-8 2
> Authorship and Writing Skills 5-6-7-8 2
9
§  Living Languages and Dialects 5-6-7-8 2
O
% Foreign Language 5-6-7-8 2
g
; Environmental Education and Climate Change 5-6-7-8 2
g Ourcityis . 5-6-7-8 2
(;i Law and Justice 5-6-7-8 2
<
S Thinking Training 5-6-7-8 2
\i/ Robotic Coding 5-6-7-8 2
L
§ Artificial Intelligence Applications 5-6-7-8 2
§ Project Design and Implementation 5-6-7-8 2
§ School Based Social Responsibility Activities 5-6-7-8 2
¥ Media Literacy 5-6-7-8 2
Disaster Awareness 5-6-7-8 2
Basic Life Skills 5-6-7-8 2
Family in Turkish Social Life 5-6-7-8 2
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When Table 1 is examined, it is evident that the Disaster Awareness course has
been added to the list of elective courses offered in schools affiliated with primary
education institutions under the category of ‘Human, Society and Science’ and du-
ration of the course in the weekly schedule was set at 2 (two) lesson hours. The
period of addition and implementation of the course was announced as the 2023-
2024 academic year. The schedule published by the Ministry outlining which bran-
ch teachers will be assigned to teach the elective courses is presented in Table 2.

Table 2. Table on the principles of teaching fields, assignment and course teaching
(MEB, 2024)

Field of Graduated Higher Edu-  Courses to be taught
Assignment cation Program / Faculty

# Social Studies

&History

& Geography

#T.R. History of Revolution and Kemalism

#History of Turkish Education

#Contemporary Turkish and World History

#Democracy and Human Rights

# Folk Culture

# Thinking Training

# Media Literacy

#Human Rights, Citizenship and Democracy
Social Studies  Social Studies Teaching & History of Turkish Culture and Civilisation

# Islamic Culture and Civilisation

# History of Islamic Science

& Common Turkish History

# Law and Justice

#Environmental Education and Climate Change

& Family in Turkish Social Life

&Disaster Awareness

# Basic Life Skills

#Those Who Shape Our Culture and Civilisation

# Ethics and Citizenship Education

& Tales and Epics

According to Table 2, the Disaster Awareness course is taught by Social Studies
teachers at the primary education level (MEB, Disaster Awareness Course Cur-
riculum, 2023a). However, at the beginning of the 2023-2024 academic year, the
curriculum for the Disaster Awareness elective course had not been prepared; ne-
vertheless, the course was selected and started to be taught at various grade levels
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of secondary school during the 2023-2024 academic year. In the current practice,
curricula are developed collaboratively by representatives, teachers, education ex-
perts, and academicians under the coordination of the relevant general directora-
tes within the Ministry of National Education. During the curriculum develop-
ment process, a connection is established between the educational objectives, the
goals of the school and the course, and the aims of the subject. These elements
should align with the overarching objectives of national education and address the
social and economic needs (Kisakiirek, 1969, pp.45-53). In the preparation process
of the curriculum the following should be reviewed:

-theoretical preparation process,

-activity planning process,

-flexibility and the process of identifying areas of interest
-association process in terms of group processes
-comparison of sources and research (action) process

-evaluation process

As a result, in the curriculum process, the expert coordinates the educational
resources and provides dynamism between the purpose, content, method and eva-
luation (Kisakiirek, 2000, pp. 45-53). Finally, in December 2023, the framework
curriculum of the Disaster Awareness elective course to be taught in secondary
schools was published and shared with the public. This situation prepared the
ground for the comparison of two different teaching plans and practices.

The starting point of the study, the teacher’s lack of a prepared program in the
newly introduced Disaster Awareness course, concerns ‘Teacher Autonomy; a con-
cept studied in education for many years but insufficiently referenced in the liter-
ature. This term refers to the scope of authority and independence of the teacher
in education. Teacher autonomy refers to the stages of planning, decision-making
and implementation related to the profession. Teachers who possess this quality are
those who identify the interests and needs of their students and design their own
educational programs (Castle, 2004, pp. 3-10; Pearson & Moomaw, 2005). While
the responsibility for the education and training environment largely rests with the
teacher, their authority is relatively limited. In order to improve the quality of the
education and training process, teacher responsibility and authority should be pro-
portional (Oztiirk, 2012). Castle (2004) is even more assertive and emphasises that
the teacher’s main duty is to be a curriculum creator as well as a curriculum imple-
menter and that the teacher should involve the students themselves in the process,
taking into account their interests and abilities (pp. 3-10). Of course, this should
not be seen as an independence that isolates the teacher from other stakeholders
or hinders collaboration (Anderson, 1987; Gutmann, 1999). However, some edu-
cators argue that, given that teaching is a specialized field, teachers should be the
decision-makers in all areas of education (Pearson & Moomaw, 2005).

OMU EFD, 2024, Cilt 43, Say1 2, Sayfa 1263-1322



Pinar UCKAN ~ SpASie)

From a broader perspective, teachers’ viewpoints are generally divided into
two models: the technician teacher model, which implements educational goals,
achievements, and teacher processes, and the expert teacher model, which holds
the authority to make and implement all educational decisions (Oztiirk, 2012).
Teachers should possess the necessary skills and competence to manage all these
processes. Again, planning teaching activities, which is one of the important pillars
of education and training activities, is a continuation of the curriculum prepara-
tion process. Even if the teacher uses a ready-made programme, he/she can make
additions and inferences in the planning process by taking into account the needs
of the students and the school. The teacher plays the most significant role in the
process of creating annual and daily lesson plans, selecting materials for course
content, and conducting measurement and evaluation. In this process, they can
even set new objectives and outcomes that are not in the programme (Oztiirk,
2012). However, research indicates that teachers in Turkey tend to rely heavily on
pre-made programmes and often use the same plans over extended periods (Isman
& Eskicumali, 2003, pp. 235-236). The fact that teachers perceive themselves as
ineffective components of the system may influence their preference for such an
approach. As a matter of fact, in the research conducted by Can (2009), it was de-
termined that most of the teachers had the opinion that curriculum development
is the work and duty of MoNE.

When the literature is reviewed, some studies on teacher competencies in cur-
riculum development are available, but their number remains noteworthy. The
issue was broadly addressed in Akpinar and Ozens (2008) study on teachers’ per-
spectives on instructional plans, Isman and Eskicumalr’s (2003) research on teach-
er planning competencies, and Can’s (2007) study on instructional leadership.
When international studies are examined, under the concept of ‘structural laxity,
it is stated that teachers have the authority to make changes even if the curriculum
has a restrictive structure (Gamoran, Secada & Marrett, 2000), and that this closed
structure of the classroom environment provides freedom by turning it into an
advantage (Anderson, 1987). Various EU and OECD studies showed that while
teachers are granted significant autonomy in selecting materials and methods, their
ability to choose course content and objectives is often restricted (Eurydice, 2008).

The aim of the study is to reveal the curriculum framework prepared by the
Social Studies teachers who teach the Disaster Awareness elective course, which
has no published curriculum at the beginning of the 2023-2024 academic year but
has interlocutors, and to compare it with the official curriculum published in the
process and to get teachers’ opinions about the curriculum. Through this study,
teachers’ skills and role in planning would become clearer. The study, which is li-
kely to determine the differences between the two implementations, would provide
stakeholders with an idea and allow the programme elements to be reviewed. Aga-
in, with this study, results that will give direction to teachers’ policies in planning
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the teaching process would be obtained. In this context, answers to the following
questions would be sought:

1) What are the provisional and specific objectives/outcomes that Social Stu-
dies teachers set for the Disaster Awareness course?

2) What are the teachers” opinions about the objectives in the official program-
me of the Disaster Awareness course?

3) What are the differences between the original and official programme obje-
ctives and teachers’ comments on them?

4) What are the teachers’ views on the adequacy of the objectives in the official
programme of the Disaster Awareness course for gaining disaster awareness?

METHOD

Research Model

In the research, a case study, which is one of the qualitative research methods
and is often referred to as a narrative or case study, was used. Case studies are a
method used to analyse an event or phenomenon within a single time frame (Ger-
ring, 2007; as cited in Subas1 & Okumus, 2017, p. 419). Case studies are qualitative
research approaches that involve an in-depth examination of a single case using
various data collection methods, such as interviews and observations (Creswell,
2007). Case studies are typically preferred when seeking answers to ‘how” and ‘why’
questions, with the researcher remaining detached from the process (Yin, 1984).
According to Yin (1984), with the data from case studies, generalizations can be
made from a single event, and hypotheses can be formulated and tested. However,
hypotheses need not be conclusively proven, as their primary purpose is to categori-
ze the causes of events, phenomena, and behaviours (Hancock & Algozzine, 2006).

Working Group

The population of the study consists of all the framework curricula for the Di-
saster Awareness course, selected as an elective course in the 2023-2024 academic
year in primary schools affiliated with the Ministry of National Education. The
sample group comprises the curriculum data utilized by the Social Studies teachers
in Corum province who are teaching the Disaster Awareness course as an elective
course. In determining the sample group, the nested single case design, which in-
cludes multiple substrates or units for a single case, was employed. The research
was conducted with the participation of 7 teachers working in Corum during the
2023-2024 academic year who were teaching the Disaster Awareness course. Data
regarding the age, gender, seniority, department of graduation, and educational
status of the participants are presented in Table 3.
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Table 3. Variables of the study group

Participants Gender Age Profe'ssi(.)nal Departme'nt of Educational
Seniority Graduation Background

P1 Woman 41 18 Social Studies Licence

P2 Woman 43 21 Social Studies Licence

P3 Woman 46 20 History Licence

P4 Woman 38 13 Social Studies Licence

P5 Woman 54 27 History Licence

P6 Woman 45 19 Social Studies Licence

P7 Male 47 18 Social Studies Licence

Total 7

In the 2023-2024 academic year, during which the research was conducted, the
Disaster Awareness course was selected from the elective course category in only
two of the official secondary schools in Corum province, with 7 Social Studies
teachers from these schools teaching the Disaster Awareness elective course. Upon
examining the personal data of the participants, it is noted that they graduated
with a bachelor’s degree in Social Studies Teaching and History.

Data Source and Data Collection

In order for the study to achieve the determined goal, it is essential to reach the
predetermined sources (Yildirim & Simsek, 2016). For data collection, document
analysis and semi-structured interviews were chosen as the primary methods. The
first data source of the study consists of the official and temporary teaching pro-
grammes and plans of Disaster Awareness course implemented in primary schools
affiliated to Corum National Education Directorate in the 2023-2024 academic
year. The second data source was the data obtained as a result of the application of
semi-structured interview forms. The schools and grade levels where the Disaster
Awareness course was chosen and taught as an elective were identified, and ap-
pointments for interviews were scheduled in advance. Semi-structured interview
form was used for in-depth examination and determination, and two different ex-
perts, one of whom was a language expert, were consulted during the preparation
phase of the questions. Following the opinion reports, inferences were drawn from
the responses, and certain questions were revised accordingly. Voluntary partici-
pation forms were signed and the participants were informed about the confiden-
tiality and content of the study.
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Analysing the Data

In this study, document analysis was employed for data collection, while con-
tent analysis was applied to analyse the data. Additionally, the participants’ state-
ments were incorporated to further interpret and explain the sub-schemes and
categories that emerged from the content analysis. Content analysis is a method
of interpreting data by identifying similarities within shared themes or categories
(ildirim & Simgek, 2016). It involves the objective, systematic description of be-
haviours, actions, and attitudes through coding (Cartwright, 1953, p. 421). The
unitised annual plan prepared by the participant in accordance with the curricu-
lum used by the participant was accessed and document analysis was performed.
Document analysis refers to the process of locating, reading, and evaluating rel-
evant resources to serve specific purposes (Karasar, 2005). In other words, it is a
process which involves analysing and interpreting both printed and digital sources
related to the research topic (Yildirim & $imsek, 2016). Document analysis, which
is the method of examining and evaluating written sources related to the research
topic, was deemed appropriate for achieving the purpose of the research topic se-
lected in this study (Seyidoglu, 2016). In order to ensure the validity and reliability
of the research results, Merriams (1998) peer-examination strategy was imple-
mented throughout the research process. To ensure external validity, the strategy
of employing rich descriptive texts (rich, thick description) was utilized, while for
reliability, the strategy of having a second independent reader verify the findings
by following the research process (audit trail) was implemented (Subas1 & Oku-
mus, 2017, pp. 419-426).

Research Authorisation

In this study, the rules stated in the ‘Directive on Scientific Research and Publi-
cation Ethics of Higher Education Institutions’ were followed. None of the actions
contrary to the scientific research and publication ethics stated in the second part
of the directive have been carried out.

Ethics Committee Permission Information

Board name: Amasya University Social Sciences Ethics Committee
Date of ethical assessment decision: 14.03.2024

Ethical assessment certificate number: E-30640013-108.01-185501
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FINDINGS

In this section, findings regarding the achievements in the original and tempo-
rary curriculum prepared by the Social Studies teachers included in the study for
the Disaster Awareness course, their opinions on the formal curriculum achieve-
ments, their comments on the comparison of the two programs, their opinions on
the adequacy of the achievements in the official and original curriculum to raise
disaster awareness, and The data regarding the findings regarding teachers’” opini-
ons regarding the adequacy of program development and implementation skills
are given under subheadings, respectively.

Findings on Disaster Awareness Lesson Temporary and Original Program
Gains

In this section, firstly, the achievements of the original program, which was
temporarily prepared and implemented by the participating Social Studies teachers
until the official program was announced by the ministry, are included. Subsequ-
ently, the findings regarding the participant teachers” reasons for selecting specific
outcomes and their implementation processes are discussed. The goals and achie-
vements for the original curriculum prepared by the Social Studies teachers for the
Disaster Awareness course are shown in Table 4.

Table 4. Goals / gains for the original curriculum prepared by social studies teac-
hers for the disaster awareness course

Goals/Outcomes Grade  Participants f
Level
1. Defines disasters and makes inferences about their types 5-6-7 P1,2,3,4,5,6,7 7
2. Applies the order of what to do in case of emergency 5-6-7 P1 1
3. Applies simple first aid techniques 7 P1 1
4. Interprets Turkey’s disaster map 5-6-7 P1,2,3,4,5,6,7 7
5. Turkey’s seismicity and the major earthquakes it experienced 5-6-7 P1 1
6. Major earthquakes in the world and their consequences 7 P1 1
7. Knows what to do before, during and after a disaster 5-6-7 P1 1
8. Explains the phases of disaster management. 5-6-7 P1,2,3,4,5,6,7 7
9. Explains the dangers and risks in our environment in general. 5-6-7 P2,3,4,5,6,7 6
10. Explains structural and non-structural hazards and risks that 5-6-7 P2,3,4,5,6,7 6

may turn into disasters in buildings.

11. Evaluates disaster risks 5-6-7 P1,2,3,4,5,6,7 7
12. Explains the concept of danger hunting 5-6-7 P2,3,4,5,6,7 [
13. Explains disaster awareness culture 5-6-7 P2,3,4,5,6,7 6
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14. Explains compulsory earthquake insurance 5-6-7 P2,3,4,5,6,7 6
15. Social unity in disaster preparations explains its importance 5-6-7 P2,3,4,5,6,7 6
16. Explains the precautions to be taken before flood/flood 5-6-7 P1,2,3,4,5,6,7 7
17. Explains the precautions to be taken before a landslide 5-6-7 P1,2,3,4,5,6,7 7
18. Explains the precautions to be taken before an avalanche 5-6-7 P1,2,3,4,5,6,7 7
19. Explains the precautions to be taken before the tsunami 5-6-7 P1,2,3,4,5,6,7 7
20. Explains the precautions to be taken before CBRN. 5-6-7 P2,3,4,5,6,7 6
CBRN (Chemical, Biological, Radiological and Nuclear) is explained.

21. Explains the precautions to be taken against fires 5-6-7 P2,3,4,5,6,7 6
22. Explains the measures to be taken against epidemics 5-6-7 P2,3,4,5,6,7 6
23. Explains family disaster plan 5-6-7 P2,3,4,5,6,7 6
24. Explains the importance of preparing a disaster and emergencykit ~ 5-6-7 P2,3,4,5,6,7 6
25. Explains the points to be taken into consideration before ma- 5-6-7 P2,3,4,5,6,7 6
king an evacuation plan.

26. Explains the evacuation plan 5-6-7 P2,3,4,5,6,7 6

An examination of Table 4 reveals that subject teachers consistently selected
the “Definition and Types of Disasters” learning outcome across all grade levels
and incorporated the steps for actions to be taken during emergencies at each level.
The application of first aid techniques was adjusted according to the age criterion,
with the learning outcomes for 7th-grade students presented at a conceptual le-
vel for younger age groups, and detailed steps were excluded from the unit plans.
Another piece of data in the table indicates that only Participant P1 kept the types
of disasters at an introductory level and concentrated the outcomes on earthqua-
kes when delving into the details of disasters. No learning outcomes regarding the
causes, consequences, and distribution of other types of disasters, both in Turkey
and globally, were included. However, in the original programs of the other parti-
cipants, the formation of disaster types, their occurrence in Turkey and around the
world, and preventive measures were provided in more detail.

It was stated that the February 6 Kahramanmarag-centered Pazarcik earthqu-
ake and its impacts influenced the participants during the preparation process of
selecting and drafting learning outcomes. The high number of earthquake-related
outcomes was also associated with this situation:

“After the disaster of the century, nothing but earthquakes came to my mind while
writing the outcomes. The reason for choosing this course was also the fact that this
event still remains fresh in our minds.” (P1)

As understood from Participant P1’s statement, the narrow scope of learning
outcome selection appears to be a result of the impact of the recently experienced
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earthquake disaster. The reasons for selecting the temporary learning outcomes in
the curriculum prepared by the Social Studies teachers for the Disaster Awareness
course are outlined in Table 5.

Table 5. Justifications for the objectives / achievements of the original curriculum
prepared by social studies teachers for the disaster awareness course

Codes Participant statements

Recent disasters P1: The heat of the pain caused by the Kahramanmaras earthquake is still felt.
P5: 1 prepared it under the influence of the Elazig and Marag earthquakes.

Geographical P1: Our country is an earthquake country, and since it is one of the most
location common disasters, I chose topics focusing on earthquakes.

P7: Earthquakes and floods are the most common disasters in the country.

Student interest P1: 1 chose the target outcome according to the current status of the events;
the students are focused on the earthquake.

P4: I choose topics that students are curious about.

Social needs P6: Disaster education is necessary for every segment of society, and children
will gain it at school.

P7: There is a need for disaster awareness in society.

Safety P4: I determined the achievements according to how they will ensure their
safety in times of disaster.

Individual P3: The program includes achievements that every student can learn to protect
awareness themselves from disasters.

P2: To prepare their own disaster kits and take responsibility.

Time / Planning ~ P1:1 chose topics that could be taught according to the duration of the lesson.

P2: 1 had very little time to create the program at the beginning of the year, it
was a hastily prepared list of achievements.

P4: Lesson duration was the determining factor.

When the data in Table 5 is examined, it is evident that the participants consi-
dered multiple factors in determining the objectives and learning outcomes. The
ongoing relevance of recent earthquakes and their ability to capture the interest
of student groups indicate that the course’s outcomes were designed under the
influence of these collective experiences. Additionally, the fact that Turkey is an
earthquake-prone country has prompted teachers to focus heavily on this topic,
significantly influencing the determination of learning outcomes. Disaster educa-
tion, which has become a societal necessity, was included in the unique program’s
core objectives, along with content on individual safety and protection measures.

Another factor that constrained the Social Studies teachers in this process was
the duration of the lesson. Summarizing the reasoning behind the preparation of
the learning outcomes, one participant stated:

https://doi.org/10.7822/omuefd. d



(B{0ls)  Afet Bilinci Dersi Ozgiin ve Resmi Program Uygulamasina Yonelik Bir Durum Calismasi

“Due to the lack of a ready-made program and the limited time available, I could
only select a small number of outcomes. I aimed to address our societal and individu-
al needs by spreading a small number of content outcomes over a longer period.” (P1).

The participant explained that the absence of supplementary resources during
the preliminary preparation phase and the need to develop program outcomes in a
short time contributed to this situation. The implementation phases of the learning
outcomes prepared for the Disaster Awareness course by Social Studies teachers
were examined individually for each outcome, and the findings are evaluated in
Table 6.

Table 6. Findings regarding the implementation processes of the goals / achieve-
ments of the original curriculum prepared by the social studies teacher for the disaster

awareness course

Learning Outcome

Application Process

Teacher opinion

1. Defines disasters and
makes inferences about
their types

Direct expression,
slide presentation,

Question and answer
activity

P1: Showing videos and slides intro-
ductory types of disasters, measuring
their knowledge about disasters with
questions and answers, questioning
which disaster happened where and why,
13 October Disaster Awareness Day
Activities.

P4: Disaster Response Textbook review.

P5: The importance of the effects of
disasters for human life is explained.

2. Applies the order of
what to do in case of
emergency

AFAD video presentations,
evacuation drill,
Direct expression,

Case study

P1: Since the response method of each
disaster is different, I planned the
method of examining them by listing the
differences and similarities, fire drill in
the schoolyard.

3. Applies simple first aid
techniques

Slide presentation

P1: Simple first aid practices in 5th and
6th grades, more detailed explanation in
7th grades.

P6: Providing first aid in disasters.

«Explanation of first aid practices in
disasters, appropriate to the condition of
the disaster victim.

4. Interprets Turkey’s
disaster map

Event application with map

P1: Tiirkiye fault lines map review, find-
ing cities with high and low earthquake
risk on the map, creating a disaster
dashboard.

5. Turkey’s seismicity and
the major earthquakes it
experienced

Slide presentation, discus-
sion, question and answer

P1: Earthquakes and their effects in the
historical process, loss of life and proper-
ty, narrative and descriptive expression.

P2: Explaining the dangerous areas in
our country and examining fault lines.
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6. Major earthquakes
in the world and their
consequences

Slideshow, narration

P1: Major earthquakes in world history
and presentation with maps.

P3: Showing earthquake videos from
around the world.

7. Knows what to do
before, during and after a
disaster

AFAD disaster training
videos, earthquake drills

P1: Watching AFAD disaster training
videos, earthquake drill practice.

P6: Evacuation sample videos.
P7: What to do in the first 72 hours.

8. Explains structural and
non-structural hazards
and risks that may turn
into disasters in buildings.

Lecture, Question-answer,
Review

Group Discussion, Indivi-
dual Exercises, Revision

Group Work

Interpreting the work done

P5: Talk about why buildings can be
risky.

P7: How to test building durability?

9. Explains the concept of
danger hunting

Disaster Fighting Textbook

Computer, Smart board,
Blackboard

EBA, Training videos,
Aucxiliary Resources

P5: What’s dangerous around?

10. Explains disaster
awareness culture

Question and answer, video

presentation

P3: Providing general information about
disaster awareness, importance and
education in society.

11. Explains compulsory
earthquake insurance

Lecture, question and
answer

P5: Who knows about this application?

12. Social unity in disas-
ter preparations

explains its importance

Watching movies

P2: Unity after earthquakes, aid cam-
paigns.

13. Explains the precauti-
ons to be taken before flo-
od, landslide, avalanche,
tsunami

Brainstorming, question
and answer

P1: What will we do in other disasters?

14. Explains the precau-
tions to be taken before
CBRN

Q&A, video

P4: Chernobyl story.

15. Explains the measures
to be taken against
epidemics

Q&A, lecture

P7: Covid era practices, their effects on
the world and Turkey.

P6: New epidemic scenarios, conspiracy
theories.

16. Explains family disas- Q&A P3: Create a family plan, keep everyone
ter plan informed.

17. Explains the impor- Practice P6: How to prepare an earthquake bag?
tance of preparing a 4isas— P1: Whats in the earthquake bag, AFAD
ter and emergency kit sample bag review.

18. Explains the evacua- ~ Practice P1: Evacuation drill is carried out.

tion plan

P3: Applied and unannounced drill.
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When examining the data in Table 6, it is clear that the findings regarding how
the learning outcomes for the Disaster Awareness elective course would be imple-
mented and conveyed to students are discussed in detail. The fact that the course
was newly added to the curriculum and no official program had yet been pub-
lished led to limitations in the number of outcomes. Additionally, it is observed
that, based on the chosen learning outcomes, practical applications predominantly
focused on a single type of disaster.

The methods, techniques, and materials chosen for delivering the course out-
comes are outlined in the table, revealing a relatively narrow scope in the planning.
The participating teachers opted to use similar outcomes for each grade level, wor-
ked with a single, unified annual plan, and emphasized differentiation through
varying content intensity and elaboration for different grade levels. During the
implementation of the outcomes, they opted to use prepared slides and presenta-
tions and created lesson plans based on methods like lecture, Q&A, and discussi-
on. To increase awareness of disasters, fire and earthquake evacuation drills were
organized at a theoretical level, and the dates for these drills were specified in the
annual plan. To align with the learning outcomes, an evacuation drill was included
in the lesson content as part of the October 13th World Disaster Awareness Day
event.

The motivation behind the planning phase of the process is explained by P1
with the following statements:

“Considering that we are an earthquake-prone country, I prioritized earthqua-
kes, but I also conducted a fire drill in the schoolyard. Elective courses are usually
used to cover topics that weren’t taught, but I wanted to raise awareness. I planned it
with the thought that the children should not forget the disasters we've experienced.”
“We also prepared a disaster board activity related to disasters in our country and
around the world. To increase student awareness and participation, we didn’t use
ready-made board prints; instead, we prepared all the drawings together with the
children.”

With this statement, P1 indicates that, during the process of delivering the le-
arning outcomes, the teacher engaged the students in the lesson and opted to con-
tinue activities through group work. As inferred from the participant’s statements,
during the learning outcome preparation process, student expectations, relevance
to national realities, and alignment with the course objectives emerged as key fac-
tors guiding the teacher. In the implementation phase, activities supported by va-
rious methods and techniques were planned and tailored to the teaching program.
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Findings on Disaster Awareness Lesson Official Curriculum Gains

The official curriculum for the Disaster Awareness course, which was inclu-
ded among the courses to be taught by Social Studies teachers in the 2023-2024
academic year, was published by the chairmanship of the Board of Education and
Discipline on 24.10.2013, shared with the public, and put into practice. Unit na-
mes, number of achievements, expected duration/course hours, and percentages of
course hours of the announced program are shown in Table 7.

Table 7. Disaster awareness course curriculum components

Unit name Learning outcomes Lesson time Percentage %

Disaster Awareness - I

Nature and Human Interaction 6 20 28
Types of Natural Disasters 14 52 72
Total 20 72 100

Disaster Awareness - 11

Types of Natural Disasters 9 40 56
Types of Human-Made Disasters 5 32 44
Total 14 72 100

Examination of Table 7 reveals that the Disaster Awareness elective course in
the official curriculum is divided into two sections based on the course level, and
the subcomponents are determined accordingly. In the Disaster Awareness — I level
section, the lesson time allocated for “Nature and Human Interaction” is 20 hours,
while the lesson time set for “Nature-Based Disaster Types” is 52 hours. Therefore,
it has been determined that disaster types are the primary focus of the program.
In the second section, it is observed that the time allocation and percentage distri-
bution for the learning outcomes are relatively balanced, and the balance between
the objectives/learning outcomes of “Human-Made and Nature-Based Disasters”
is maintained.

In this section, the views of the participating teachers regarding the ministry’s
specified learning outcomes for the Disaster Awareness course will be explained.
Abbreviations used for each learning outcome number, level, code, and unit num-
ber are shown in Figure 1.

| Lesson code | | Course level | | Unit number | learning outcome number

RORIEE R

Figure 1. Abbreviations for disaster awareness course curriculum components
(MEB, 2023a)
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Disaster Awareness course official program achievements were divided into
groups, and teachers’ opinions were gathered regarding the created categories.
While grouping the achievement elements, achievements containing similar con-
tent within the same unit were grouped together and a basis was prepared for the
holistic evaluation of participant opinions. The opinions of the participating Soci-
al Studies teachers regarding the achievements of the official Disaster Awareness
course program are evaluated in detail in Table 8.

Table 8. Participant opinions on the achievements of the disaster awareness

official curriculum

Course  Learning outcome groups Teacher Opinions
Group
AB.1.1.1.-2-3: Definition of disaster and P1: A simple and understandable outcome has been created;
risk, natural and man-made disasters, the explanation is sufficient.
the role of humans P3:.Learning outcome is sufficient.
P5:.Content is sufficient.
4-5-6: Disaster awareness, emergency P1: Detailed explanation is given, very suitable for raising
— method and first aid awareness.
P
§ P2: The concept of social consciousness is missing.
I
§ P3: Emergency situations section was left missing.
; 1. Location selection P1: It has become a functional target for one of the most
‘g frequently asked questions of children.
a P2: The subject of buildings and building parts is inadequa-
tely explained.
2-3-4. Earthquake causes, before, during ~ P1:1found the event content sufficient.
and after, being under debris P7: Current and sufficient.
5-6-7-8-9:Floods and floods, floods and P1: It is a good feature to include disaster types.
floods in Turkey and the World P2: Compatible with what we prepared.
10-11-12-13-14: Mass movements (Lan- ~ P1:1 can give many examples from our country.
dslides and Landslides) P6: Learning content is sufficient
AB.2.1.1.-9: Avalanche, Storm, Drought, P1: Disaster definitions have changed after Covid, this title is
Erosion, Epidemic diseases very current and interesting.
P5: Epidemic diseases are a logical content.
P7: Drought and climate change issues are sufficient.
= 2.2.1. Causes of human-made disasters P1:I provide global climate change content here
2
o Pé6:Sufficient content has been prepared for individual
5
=1 awareness
=
= 2.2.Reasons why fire turns into a disaster ~ P6: Actionable content selected.
L
g 2.3. Disasters caused by accidents in P1: I never thought of such a gain, I found it different.
a transportation systems P4: News available

2.4. Environmental, social and economic
dimensions of the damage caused by
industrial accidents

P1: We talk about examples like oil tanker leaks, I didn’t
include them in my own program.

P3: It looks compatible with my content.

2.5. Precautions to be taken in case of
nuclear, biological and chemical accident
danger

P1: There is war news everywhere, information about nuclear
war can be given, it can be simplified for younger classes.

P5: Topics selected up to date.
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In Table 8, the participants’ opinions about the achievements of the official Di-
saster Awareness course curriculum are provided in their own words. Participants
generally found the content of the achievements in the official program to be con-
sistent and sufficient in alignment with the aims and objectives of the course, but
noted that the content they had prepared themselves was richer. Regarding the
adequacy of the time allocated to the achievements, one participant stated: “The
content is long and intense, but it is transferable within the class hour. ((P1)” This
situation can be interpreted as indicating that there is no major imbalance between
acquisition times and course hours.

Findings Regarding the Differences and Similarities of Disaster Aware-
ness Course Official and Original Curriculum Achievements

There were similarities and differences between the objectives of the original
curriculum prepared for the Disaster Awareness course and the objectives of the
official curriculum, and the details of the content of these data are discussed in
Table 9.

Table 9. Content comparison of official and original program learning outcomes
for the disaster awareness course

Differences

Program  Similarity / Commonality
Official Program Original Program

1.Emergency and first aid

2.Earthquakes in Turkey and 1.Man-made disasters

the World, 3. What to do 2.Family disaster plan
before, during and after the I.Dlsaster§ caused by . 3.Earthquake bag, danger
disaster. accidents in transportati- .
> hunting
4. Types of Disasters on systems
Official & YP > 4.Compulsory earthquake
o 5. Disaster Awareness, insurance
Original 2.Environmental, social

6.Nuclear, biological and 5.Evacuation drill

. . and economic dimensi-
chemical accidents

ons of the damage caused 6-Explains the stages of
7. Reasons why fire turns into by industrial accidents disaster recovery

a disaster 7. Social unity in disaster

8.Flood, avalanche, tsunami, preparations
drought etc. natural disasters

When analysing the learning outcome details of both programs in Table 9, it
becomes clear that the content of the original program is more comprehensive and
up-to-date compared to the official curriculum. Both the official and original pro-
grams include content on all types of disasters, their distribution, and preventive
measures; however, the original learning outcomes prepared by the Social Stud-
ies teachers also incorporate concepts that are widely discussed on social media,
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such as “earthquake kits” and “family disaster plans” The common elements in the
learning outcomes of both programs include a general brief definition of disas-
ters and their types, first aid practices, and sections on earthquakes in Turkey and
worldwide. A noteworthy difference, as shown in Table 9, is the absence of disaster
drills in the official program content. In contrast, drills are addressed in detail in
the original programs.

In conclusion, it can be observed that the original and official programs are
aligned in terms of content, with the original programs being richer and more
current. This situation is interpreted as a reflection of the teachers’ competency in
the program development process.

Findings on the Adequacy of Disaster Awareness Lesson Official and Original
Curriculum Outcomes in Creating Disaster Awareness

Taking into account the opinions of the participants who had the opportunity
to work with both the original and official programs during two different time
periods in the Disaster Awareness course, data regarding the sufficiency levels of
course outcomes in fostering disaster awareness in students were compiled and
presented in Table 10, with participant expressions included.

Table 10. Teacher opinions on the adequacy of disaster awareness course official
and original curriculum acquisitions in creating disaster awareness

Category Official Learning Outcome Original Learning Outcome

Awareness P1: The level of content is appropriate. ~ P1: The learning outcomes are conside-

P2: Tt will increase interest in disasters. ~ Ted good for starting to raise awareness.

P4: Improves social awareness.

Cognitive P1: All disaster types and subheadings ~ P1: Does not contain all the information

Level provide sufficient instructiveness. expected to be known.
Pé: Sufficient for disaster training. P7: It contains more detailed informati-
P3: Current themes and topics are not 1 than the official learning outcomes.
included.

Practical P1: It has been limited to drills. P1: More dominant with drills and

P6: Drills have been insufficient. individual work.

P3: Has a wide application area.

Examination of the data in Table 10 reveals that the competencies expected to
be achieved in disaster awareness among students vary at different levels betwe-
en the two programs. The most significant difference is observed at the cognitive
level, which is believed to stem from differences in content intensity between the
programs. Indeed, the participant also identified this distinction and, in explai-
ning the extent of the difference, stated: “I focused more on earthquakes; the mi-
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nistry’s program addressed it from a broader perspective, but in our program, the
conceptual themes are more intense” (P1). Based on the data obtained from the
participants, the conceptual framework for the expected awareness level in both
programs is presented in Figure 2.

Awareness
— —
¢ Cognitive
Practical g
N Level

Figure 2. Disaster awareness components based on teachers’ opinions

The disaster awareness components shown in Figure 2 are sub-themes created
based on the statements of the participating teachers. The participants identified
the need for a curriculum that includes content aimed at raising awareness, enhan-
cing cognitive understanding, and incorporating practical activities which would
help develop sufficient disaster awareness both individually in students and more
broadly within society.

Findings Regarding Teachers’ Opinions on the Adequacy of Curriculum
Development and Implementation Skills

The evaluation of the Social Studies teachers who participated in the research
regarding their competencies in writing learning outcomes, determining the con-
tent/topic sections appropriate for the outcomes, and their teaching process practi-
ces during the curriculum preparation phase is shown in Table 11.

Table 11. Teachers’ opinions on their competence in curriculum studies

Partici- Content Writing Content / Topic Teaching Process / Meth-
pant Selection od-Technique
P1 Writing content was a difficult I only chose earth- We implemented board prepa-
task. quake-focused topics.  ration, group work and drills.
P2 I took help from books and I tried to include all I used Lecture, Question and
the internet while writing the types of disasters in Answer, Slide Presentation.
learning outcome. the content.
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P3 My undergraduate educa- I chose up-to-date We watched AFAD video
tion helped me when writing content. presentations, movies and
content. documentaries.

P4 Since I had experience writing I used topics that the I do practical activities.

textbooks, I had no difficulties.  student would like.

P5 I didn’t have any difficulty I chose applied I do practical activities.
because we wrote the learning  subjects.
outcomes with the teacher

group.
P6 I got help from the internet. I used ready-made I used narration and slide
slide presentations. presentation.
P7 I received support from pro- I used the disaster I practice various activities in
grams at other schools. management book. the books.

When the participant statements in Table 11 are examined, it is evident that
teachers faced difficulty in creating objectives, though they were able to develop
target outcomes suitable for the course structure. It was determined that they rece-
ived help from books and internet-based data in selecting content suitable for the
outcome. Participants who had difficulty in creating the subject content stated that
they used ready-made slides and auxiliary books. The themes and their sub-codes
that influenced the curriculum preparation, outcome writing, and implementation
processes are shown in Figure 3.

Undergraduate
Education

Teacher
Competencies

Writing Skills

Participation in
/ Commissions and
Factors Affecting the | / Workshops
Original Curriculum- |/

Learning Outcome

Process \ Prepared Slide

\ Presentations

Supplementary

V|  aFaDData
Resources

\ Source and
Supplementary Books

Figure 3. Factors affecting the original curriculum-learning outcome writing process
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When examining Figure 3, it becomes clear that the factors influencing the
process of preparing the original program, writing appropriate outcomes, and se-
lecting content are categorized under the themes of “Teacher Competence” and
“Auxiliary Resources”

DISCUSSION, CONCLUSION AND RECOMMENDATIONS

The elective course on Disaster Awareness, chosen as the research topic, was
added to the curriculum for the first time in the 2023-2024 academic year, and it
was decided to be taught in primary and secondary schools. Social Studies teachers
were assigned to teach this course at the primary education level, while Geography
teachers were tasked with teaching it in secondary schools. After the devastating
earthquake on February 6, 2023, centered in Kahramanmaras, which affected 11
provinces and is referred to as the “Disaster of the Century,” efforts to raise social
awareness began immediately after the massive trauma it caused in society. The
most evident example of this was the addition of new courses to the curriculum.
Although the Disaster Awareness course was added to the curriculum with con-
sideration of students’ interests, needs, and awareness by the Ministry of National
Education (MEB), its teaching program was not released before the start of the
2023-2024 academic year, leaving teachers to determine their own learning out-
comes and content materials. It was observed that during this process, teachers
helped each other through social media platforms and shared the plans and other
documents they prepared. The lack of a ready-made curriculum not only posed a
disadvantage for teachers but also provided them with an opportunity to gain the
ability to control and manage their own processes. The main aim of the study was
to follow the process of developing an original program based on teacher compe-
tency, to evaluate and interpret the resulting product, and to examine various data,
such as the differences that would emerge compared to the official program, all
through a single case study. The curricula of all primary and secondary schools in
Corum, selected as the sample group at the beginning of the research, were exam-
ined to determine which schools chose the Disaster Awareness course. The most
striking finding at this stage was that only 2 schools in a province with a total of
37 secondary schools and 31 high schools opted for the course. It seems that the
Disaster Awareness course, which was expected to be widely preferred by many
schools and student groups immediately after the large and devastating earthquake
in Turkey, was not put into practice. This was primarily due to the absence of a
ready-made curriculum.

According to the findings from the study, the original teaching programs devel-
oped by the teachers were comprehensive in terms of content. As a result, the need
to emphasize practical applications became evident. It was observed that the learn-
ing outcomes in the original program were designed with a focus on both indi-
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vidual and group work, supported by activities such as creating posters, preparing
boards, and conducting drills. At the beginning of this process, when teachers were
without a ready-made program, it was determined that they faced difficulties in
program preparation and content creation, and that there were gaps in their work.
Another significant finding obtained from the study is that the learning outcomes
in the original teaching programs prepared by the teachers are current and engag-
ing. The inclusion of concepts commonly used in social media and daily life, such
as “Earthquake Kit” and “Family Disaster Plan,” as part of the learning outcomes,
as well as the presence of content requiring practical application, such as “building
selection, structural features of buildings, and hazard hunting,” indicates that the
original programs were written with a solid and content-consistent foundation. In
addition to this section, it is seen that generally accepted definitions such as “Disas-
ter Kit” and “Emergencies” are not included instead of these concepts. The reasons
behind the creation of the outcomes selected by the participants were primarily
driven by social needs, obligations imposed by Turkey’s geographic location (such
as its seismic activity and the occurrence of major earthquakes), student inter-
ests, and the time allocated to the course. Participants who worked more quickly
and with greater ease in preparing the outcomes mentioned that they occasionally
faced difficulties in selecting appropriate content and gathering relevant materials.
However, despite the short preparation time, they were still able to effectively pre-
pare and implement their annual unit plans. Undoubtedly, teachers’ support and
cooperation from each other on the web environment was effective in this pro-
cess. Participants also noted that the program development courses they had taken
during their undergraduate studies were beneficial in helping them design learning
outcomes and select content. Based on these findings, it is evident that teacher
skills and competencies were central to the program development process. This as-
pect of the study differentiates it from similar research outcomes. Indeed, in Can’s
(2007) study on program preparation, teacher competence, and opinions, teachers
were found to be reluctant in program preparation and outcome writing. The dif-
fering results can be attributed to the sensitivity generated across all segments of
society following a recent and highly impactful disaster, which was also reflected
among teachers, giving the participant teachers the confidence to take action.

According to the research findings, teachers found the official curriculum con-
tent to be sufficient but experienced differences in opinions regarding the effec-
tiveness of disaster awareness creation. They expressed that the space allocated for
raising societal awareness and conducting drills should be expanded. When com-
paring the two programs, it was found that the intensity of the program outcomes
varied significantly. Participants, who considered the official program to be concise
and clear but outdated, expressed that the original programs were more detailed
and comparatively broader in scope. Participants, regarding the sufficiency of the
achievements of both programs in creating disaster awareness in students, stated
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that there was equivalence in terms of raising “awareness” However, they noted
that the original program was more sufficient in terms of the “cognitive level” and
“practical application”

According to the study’s results, teachers agreed that the factors influencing
the original curriculum preparation process were largely dependent on teacher
competence and the availability of auxiliary resources. Participants stated that the
factors that aided them in this process included the skills acquired from previ-
ous trainings, the experience and confidence gained from participating in various
commissions and workshops, and, ultimately, the reference books and auxiliary
materials.

While creating program content, teachers must have sufficient professional
knowledge and follow current developments. These essential skills, which contrib-
ute to success at every stage of education, can be cultivated through seminars and
in-service training given to teachers. Given the influence teachers have on social
development and progress, societies with a high level of awareness and disaster pre-
paredness will be better equipped to cope with disasters, reducing their recurrence
rates. At this stage, teachers have great responsibilities. Teachers who will use their
personal skills and abilities in disadvantaged situations and times will also gain
new competencies in this process. In extraordinary situations where community
needs suddenly change, teachers will step in, fulfil their role, and shape and guide
disaster training in response to collective needs. Studies on this subject have yield-
ed similar results, with researchers agreeing that disaster culture will be developed
through disaster education programs, leading to the formation of conscious soci-
eties through quality disaster education (Erkal & Degerliyurt, 2009). In disaster ed-
ucation, the primary goal is to prepare individuals and communities mentally for
disasters rather than focusing solely on physical readiness. As such, creating collec-
tive awareness of disasters is as crucial as developing solid infrastructure. Studies
in this field have emphasized the significance of fostering disaster awareness in
education (Coskun, 2011). Tekin and Dikmenli (2021) highlighted the importance
of the relationship between disaster awareness levels and perception among pro-
spective classroom teachers. A field study on disaster awareness conducted with
middle school students by Adanali, Yiyin, and Ozenel (2022) found that a lack
of disaster awareness often stems from misconceptions. Similarly, Clerveaux and
Spence (2009) noted that the Disaster Awareness Game developed in their research
effectively raised disaster awareness levels. In a study by Cetinkaya (2022), disas-
ter education was implemented regarding various disasters experienced in Turkey
(such as earthquakes, floods, landslides, and forest fires), leading to an increase
in participants’ disaster awareness. Kara and Ozdemir (2020), in a study focused
on preparing communities for disasters, highlighted that the distribution of di-
saster-related topics over the 12 years of compulsory education in Turkey, with-
out a consolidated summary, hindered students from developing a comprehensive
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understanding of disasters. The study also underscored the need for continuous
disaster drills and collaboration with the Ministry of National Education, the
Ministry of Family and Social Services, and media organizations. Furthermore, it
pointed out the lack of comparative research on the effectiveness of disaster educa-
tion in formal versus non-formal education in Turkey, stressing the importance of
creating a disaster education plan that involves all segments of society. In a study
by Ocal, Cakir, and Ozelmaci (2016), the interdisciplinary nature of disaster edu-
cation was emphasized; the disaster-related learning outcomes included as inter-
disciplinary components in Turkish, Life Sciences, Social Studies, Mathematics,
and Science and Technology curricula in primary and secondary schools under the
Ministry of National Education (MEB) were analyzed. In the current study, it was
concluded that disaster-themed achievements between courses were not distribut-
ed equally in Bloom’s taxonomy and that disaster education should be diversified
in course content. In the research conducted by Inal, Kaya and Altintas (2018),
the content and achievements of 44 lessons in primary and secondary school cur-
ricula were examined on the axis of disaster concepts and themes. Considering
the results of this study, it is evident that disaster-related content is incorporated
into Life Sciences, Science, and Social Studies courses at the primary school level.
However, at the secondary education level, disaster content is limited to Biology
and Geography courses, and these contents were found to be insufficient based on
UNISDR criteria. When reviewing other studies in the literature, it has been found
that even providing disaster training for very short periods of time is sufficient
to create disaster awareness (Karanci, Aksit & Dirik, 2005, pp. 243-258). Further-
more, there is increasing recognition of the need to provide disaster training tai-
lored to children’s sensitivities in recent years (Shaw, Takeuchi & Shiwaku, 2011).

The other subheading of the study, teacher competence, was examined through
the evaluation of an original teaching program created by the teacher. The process
of learning how to develop a teaching program begins during undergraduate edu-
cation; however, many teachers subsequently work with prepared programs and do
not make an effort to create original programs unless necessary. However, teach-
ing, which is a profession requiring expertise, should be active and participatory
in every stage and process of teaching. Teachers, who are expected to continuously
improve their personal and professional skills, should not merely implement the
curriculum but also have the capacity to design and develop it. Looking at the
general consensus today, there is a prevailing tendency that the teacher’s authority
in education is limited to classroom variables (Anderson, 1987). However, many
studies argue that teachers should be included in the curriculum development pro-
cess in order to learn new methods and techniques and develop new skills (White,
1992). From this perspective, the following suggestions can be made to cultivate an
effective teacher profile in curriculum development and foster practices that will
create disaster awareness:
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- Disaster preparedness activities should be organized in schools with the sup-
port of AFAD and similar non-governmental organizations.

- Even though a major disaster occurred, elective courses related to disaster
education were not selected. Therefore, elective courses related to disasters
should be introduced to students. Measures should be taken to encourage the
choice of the Disaster Awareness course, and school administrations and teac-
hers should encourage students to choose the course.

- It has been determined that teachers have difficulties in creating program
content. In order to manage such situations effectively, volunteer teachers must
be involved in curriculum development processes.

- School-based program development practices should be facilitated, so that
a program that increases efficiency should be organized together with school
administrations, students and teachers.
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