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Bu cahigma, yiiksekogretim diizeyindeki Ingilizce ders Kkitaplarmda kiiltiirlerarast
farkindaligin temsilini aragtirmakta ve yerel, hedef ve uluslararas1 kiiltiirler arasindaki
dengeyi incelemektedir. Nitel bir ydntem kullanarak, ti¢ ders kitabini incelemekte ve Gazi
Universitesi'ndeki egitmen ve dgrencilerin algilarni birlestirmektedir. Kiiltiirel gesitliligin
kapsami ve dgrenciler arasinda kiiltiirlerarasi iletisimsel yeterliligin gelistirilmesi arasindaki
iliski, i¢erik analizi ve yar1 yapilandirilmis goriismeler ile elde edilen verilerle incelenmistir.
Bulgular, hedef kiiltiirlere belirgin bir vurgu yapildigini gostermekte ve farkli kiiltiirel
anlatilarin dahil edilmesinde bir eksiklik oldugunu vurgulamaktadir. Boyle bir dengesizlik,
ders kitaplarinin ¢ok yonlii bir kiiltiirleraras1 anlayisi beslemedeki etkinliginde potansiyel
sinirlamalara isaret etmektedir. Calisma, Ingilizce dil egitiminde kiiltiirlerin daha kapsayici
bir sekilde temsil edilmesini savunmakta ve kapsamli bir kiiltiirleraras: farkindalik
gelistirmede ders kitaplarinin 6nemini vurgulamaktadir. Ayrica, 6grencileri kiiresel iletigime
daha iyi hazirlamak amaciyla Ingilizce dgretiminde kiiltiirleraras1 boyutu gelistirmek icin
miifredat gelistiricilere ve egitimcilere tavsiyelerde bulunulmaktadir.
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This study delves into the representation of intercultural awareness in English coursebooks
at the tertiary level, examining the balance between local, target, and international cultures.
Utilizing a qualitative methodology, it scrutinizes three coursebooks, and incorporates
perceptions from instructors and students at Gazi University. Content analysis and semi-
structured interviews were the primary tools for data collection, emphasizing the degree of
cultural diversity and its alignment with promoting intercultural communicative competence
among learners. The findings reveal a strong emphasis on target cultures, underscoring a
lack of representation of diverse cultural narratives. Such an imbalance suggests potential
limitations in the coursebooks' efficacy in nurturing a well-rounded intercultural
understanding. The study advocates for a more inclusive representation of cultures in
English language education, stressing the importance of coursebooks in cultivating
comprehensive intercultural awareness. Additionally, recommendations are provided to
curriculum developers and educators to enhance the intercultural dimension within English
language teaching, aiming to better prepare students for global communication.
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INTRODUCTION

Since culture and language are strongly bonded, issues in language teaching and the learning process
regarding intercultural exchanges have also drawn much attention in education. In that regard,
concepts such as Intercultural Communicative Competence (ICC) and Intercultural Awareness
(ICA) have recently become a part of the curriculum as an attempt to aid learners in gaining the
necessary skills for intercultural exchanges, which is crucial for optimal level of communication in
not only daily but also educational use of the language (Aksoy, 2016). As a result, ICC, which is
described as the core capacity to interact with people who have various social identities and to
understand their individuality as well as various identities of their own (Byram et al., 2002), has
become a primary goal to be achieved in language teaching. Therefore, the first step of
accomplishing ICC, which is becoming interculturally aware and sensitive, has turned into a must.
ICA is defined as being aware of one's own cultural conventions as well as others, acknowledging,
respecting, and accepting the differences among cultures, and acting concerning these components
appropriately during intercultural interaction. (Dai & Chen, 2014). Knowledge of different cultures,
a willingness to accept and value cultural differences, being intrigued by other cultures and being
curious about them, and, most crucially, the capacity to put all of these into practice in actual cross-
cultural interactions are all components of intercultural awareness. (Byram, 1997; Chen & Starosta,
1998) It is also described as having the capacity to "create a positive emotion toward knowing and
appreciating cultural differences that encourage acceptable and effective behavior in intercultural
communication.” (Chen & Starosta, 1997) This definition emphasizes the nature of ICA and its value
in ensuring an intercultural dimension.

As Bhavuk and Brislin (1992) suggested, people must be interested in different cultures, sensitive
enough to recognize cultural differences, and willing to change their conduct as a sign of respect for
those from other cultures if they want to be successful in that particular cultural environment. Given
that English is used across a wide variety of settings and among numerous cultures, merely having
knowledge of the language is insufficient for achieving meaningful interaction.That is why
Intercultural Awareness and sensitivity are expected of learners to build a base for maintaining
successful and efficient intercultural communication. Roughly, only 527 million of the 1.75 billion
people who speak English as their native tongue are native English speakers, making English the
most widely spoken language in the world. (Ugwuanyi, 2020). This statistic shows that English has
become a means of communication worldwide. As a result, communication has gained an
intercultural dimension. Because of that, the nature of English language teaching calls upon some
revisions and changes. When analyzed, there are various issues regarding the execution of language
learning and teaching processes, one of which is the course books. The course books are the primary
resources used in schools' English language instruction. That is why the role of course books is
underlined, and the extent of their use in spreading culture is examined. The textbooks should also
cover international culture in addition to the source and target culture (Cortazzi & Jin, 1999).

Many coursebooks place a heavy emphasis on the target culture while ignoring the universal aspect
of the language, leading students to believe that only native speakers speak English. However, some
coursebooks primarily emphasize national aspects while ignoring the existence of other cultures,
which makes students feel alienated from English because they use their home tongue to converse
about those circumstances, rendering learning the language worthless for them (Akandere, 2021).
There are several studies regarding the issue of cultural elements in course books. However, the issue
of intercultural awareness reflected in coursebooks, together with the views of instructors and
students, has yet to be explored sufficiently. This study aims to shed light on current practices of
cultural representation in English coursebooks and advocate for a more balanced and inclusive
approach to incorporating cultural content in language education.It is through such scholarly
inquiries that language education can transcend mere linguistic instruction, equipping learners with
the competence to navigate the multifaceted cultural landscapes of our global society. This article
investigates the reflection of intercultural awareness in course books used at a tertiary-level state
university. It also explores the perspectives of teachers and instructors on this matter. By examining
how intercultural awareness and intercultural communicative competence (ICA and ICC,
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respectively) are incorporated into coursebooks and utilized by educators, this research aims to
evaluate the role of coursebooks in fostering intercultural awareness. Furthermore, it seeks to
contribute its findings to the existing literature.

Literature Review

In the literature, culture has been interpreted through various perspectives, often using the same
concepts. Hofstede (1991) briefly defines culture as the set of rules governing how members of a
community should behave and act. He also clarifies the cause of people's divergent cultural
perceptions by stating that, subconsciously, people from different cultures are inclined to view the
world through different cultural lenses and to believe that their lenses of culture are the only ones
that exist. While Kachru (2008) defines culture as shared knowledge, Kramsch (1998) describes it
in three ways: "(1) membership in a discourse community that shares a common social space and
history, and a common system of standards for perceiving, believing, evaluating, and acting; (2) the
discourse community itself and (3) the system of standards itself" (p.127). Liddicoat et al. (2003)
also bring the connection to the language into the equation by drawing a correlation between
language and culture and claiming that they are interwoven concepts. (see Figure 1)

Culture Language
< > guag
world knowledge spoken/ pragmatic norms norms of grammar/lexicon
written genres teraction prosody
pronunciation/
kinesics
Culture in context | Culture in general Culture within Culture 1n the Culture in
text structure utterances orgamsation and lingwmstic and
gelection of units of paralingmstic
language structures

Figure 1. Stages of Articulation between Culture and Language (Liddicoat et al., 2003, p.9)

In the definitions presented above, it can be acknowledged that culture refers to what members of a
particular society have in common in terms of how they behave and respond to events around them.
Not surprisingly, culture has a particular and strong influence on the language as well. Culture and
language are two concepts that have strong bonds and are interrelated. Consequently, the bond
between language and culture has been a topic of debate for quite a long time (Wierzbicka, 1992).
According to Baker (2009), culture and language are inseparable concepts. According to Bennett et
al. (2003), without understanding culture, a person learning a language runs a risk. However, the link
between culture and language needs to be approached carefully because to communicate across many
different cultures, it is crucial to create an understanding of culture and the relationships among
cultures, languages, and communication. (Bennet, 2009). Therefore, developing cultural awareness
in language courses that celebrate universality and similarities rather than differences might reduce
prejudices and other social problems caused by the concept of "culture” that frequently extols
distinctions and uniqueness (Lawes, 2006). Similarly, Nault (2006) states that culture is already
included in language acquisition, either explicitly or implicitly; therefore, the question is not whether
to teach it or not, but rather how. To answer this question, literature offers some views based on
similar concepts. For example, according to Liddicoat and Scarino (2013), there are two approaches
to cultural education. The first version sees culture as an outside force to be studied separately from
the student. In other words, learning culture does not ask learners to change their current practices,
values, attitudes, beliefs, and their existing cultural identity. They are, however, expected to

Copyright © 2024- https://dergipark.org.tr/tr/pub/tsadergisi ISSN: 1301-370X


https://dergipark.org.tr/tr/pub/tsadergisi

Canan TOK & Zekiye Miige TAVIL 801

internalize and acquire knowledge about a particular culture. This is believed to be a very common
concept that is acknowledged and utilized in most teaching materials (Beacco, 2000). The second
perspective, though, is intercultural in nature and relies on the learner's transformative involvement
in their learning. It sees culture as a place of interactive interaction for meaning-making.

At the heart of integrating culture into language education lies the concept of Intercultural
Communicative Competence (ICC). Byram (1997) delineates ICC as the ability to communicate
effectively and appropriately in intercultural situations based on one’s intercultural knowledge,
skills, and attitudes. This framework encompasses several components including savoirs, savoir-étre,
savoir comprendre, and savoir apprendre, which collectively facilitate a deeper understanding and
appreciation of diverse cultural perspectives (Byram, 1997). The research draws upon Byram's
model to examine the extent to which English coursebooks at the tertiary level contribute to the
development of these competencies among learners. Deardorff (2004) has created an Intercultural
Competence Pyramid Model to explain this phenomenon. The necessary attitudes at the base of the
pyramid are respect, openness, curiosity, and discovery. The next level contains comprehension and
knowledge with the skills the learners are aimed to develop. (see Figure 2)

DESIRED EXTERNAL OUTCOME:

Behaving and communicating effectively and
appropriately (based on one’s intercultural
knowledge, skills, and attitudes) to achieve one's
goals to some degree

DESIRED INTERNAL OUTCOME:

Informed frame of reference/filter shift:

Adaptability (to different communication styles & behaviors;
adjustment to new cultural environments);

Flexibility (selecting and using appropriate communication
styles and behaviors; cognitive flexibility);

Ethnorelative view;

Empathy

Knowledge & Comprehension:

Cultural self-awareness;

Deep understanding and knowledge of
culture (including contexts, role and
impact of culture & others’ world
views);

Culture-specific information;

Sociolinguistic awareness

Skills:
To listen, observe, and interpret
To analyze, evaluate, and relate

Requisite Attitudes:

Respect (valuing other cultures, cultural diversity)

Openness (to intercultural leaming and to people from other cultures, withholding judgment)
Curiosity and discovery (tolerating ambiguity and uncertainty)

« Move from personal level (attitude) to interpersonalinteractive level (outcomes)
« Degree of intercultural competence depends on acquired degree of underlying elements

Figure 2. Pyramid Model of Intercultural Competence (Deardroff, 2004)

The representation of culture in language teaching materials, particularly English coursebooks, plays
a pivotal role in the cultivation of ICC. The selection and portrayal of cultural content within these
resources can significantly influence learners' perceptions of and attitudes towards different cultures
(Cortazzi & Jin, 1999; McKay, 2002). Cortazzi and Jin (1999) emphasize the importance of
incorporating a balance of cultures in teaching materials to avoid cultural bias and promote an
inclusive approach to cultural education. This research critically assesses the cultural content of
selected English coursebooks, focusing on how well they represent local, target, and international
cultures to support the development of intercultural awareness.

Intercultural Awareness (ICA) is conceptualized as the consciousness of cultural variability and the
ability to discern and respect cultural differences (Garrett-Rucks, 2016). This awareness is crucial
for navigating intercultural interactions effectively. The research leverages theoretical perspectives
on ICA to evaluate the cultural dimensions presented in English coursebooks, aiming to identify the
strategies employed to enhance learners' sensitivity towards cultural diversity.

In the light of the concepts mentioned previously, this study sought to answer the following
guestions:
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1. s there any evidence of ICA in the course books used in a tertiary-level state university in
terms of some cultural aspects?

2. To what extent does these course books' cultural content develop intercultural awareness
(ICA)?

3. What are the views of the students on the course books in terms of ICA?

4. What are the views of the instructors on the course books in terms of the ICA?

METHOD
Research Method

The present study implements a qualitative method. The aim of this study is twofold. The first pillar
of the study aims to analyze the cultural aspects in terms of the distribution of source culture, target
culture, and international culture to investigate the intercultural awareness in English Coursebooks
used at the tertiary level. Three English coursebooks that are currently being used in a preparatory
school are chosen. To explore the cultural elements in English coursebooks, content analysis, which
is a qualitative data collection technique, is conducted in this research study. In contrast to counts
and measures, qualitative research relates to concepts, meanings, definitions, metaphors,
descriptions, symbols, and aspects of things. It is a scientific approach to gathering non-numerical
data. (Babbie, 2014). Similarly, to explain the phenomenon of qualitative research, Dornyei (2007)
argues that the specific purpose here is to examine the participants' perspective of the topic being
examined because qualitative research is concerned with the subjective opinions, experiences, and
feelings of individuals. Furthermore, Creswell (2014) emphasizes the significance of qualitative
research by stating that compared to quantitative research methods, qualitative methods show a
different approach to academic study. The second pillar of the study is collecting the views of the
instructors and students on the matter to compare the findings of the researcher and views of the
instructors as well as the students on the matter to triangulate the data. To achieve that, a semi-
structured interview was employed.

Participants

Assuming that the teachers significantly influence the language instruction provided in ELT, their
perspectives may provide helpful insight into the situation and procedures currently in place.
Consequently, eight instructors were interviewed in order to understand their view of the ICA as
well as the ICA the coursebooks offer. In addition, the coursebook analysis findings were compared
to interviewees' responses to see whether their opinions were comparable or different from those
found in the coursebook analysis findings. Below, the table gives information about E (experience
of the instructors), G (Gender), and AB (Academic Background).

Table 1

Demographic Information About The Instructors
Instructors E G AB
E.G 6 F MA
CK 4 F MA
D.U. 6 F BA
G.S 4 F MA
O.A. 6 F MA
M.E.B 2 F BA
M.D. 6 F BA
GY. 6 F MA
K.U 6 M BA
N.O 6 F BA
S.P 6 F MA

The participants of the study were eight students who started the preparatory class as beginners.
Their current level was A2 during this study. Their demographic information, such as name, age,
and YLL, which refers to the years of language learning, is provided below.
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Table 2

Demographic Information about the Students
Participants Age YLL
0.S. 18 12
M.T 18 12
F.H. 18 12
T.S 19 13
K.B. 19 13
H.K 18 12
F.M. 18 12

Data Collection Tools

The current study is conducted by gathering qualitative data. The study is carried out in a preparatory
school in Turkey. Two data collection tools were used: a checklist for coursebook analysis and a
semi-structured interview.To get a complete picture of the case, qualitative data is gathered using
the checklist, and data is triangulated with the help of semi-structured interviews. Convenience
sampling is utilized. Dornyei (2007) argues that the specific purpose here is to examine the
participants' perspective of the topic being examined because qualitative research is concerned with
the subjective opinions, experiences, and feelings of individuals. He also adds that the goal of
qualitative research is to examine social processes from the viewpoints of those closest to the action,
in other words, the insiders. Three different English coursebooks are studied according to Moran's
(2001) model, which suggests an analysis of the cultural aspects (products, practices, perspectives,
persons, and communities), as well as the cultural elements (source culture, target culture, and
international culture) (see Table 1).

Table 3
Distribution of Cultural Categories in English Coursebooks
Cultural Category Explanation
Source Culture Local Culture (Turkiye)
Target Culture Countries where English is spoken as the native
language
International Culture Different types of cultures around the world

The guidelines for the document analysis of this study were formed following the checklist provided
below.
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SOURCE TARGET INTERNATIONAL
food food food
documents documents documents

Artifacts language Artifacts hnguage Artifacts language
maoney money money
flags fags Mags
fools tooks tools
buildings buiklings buiklings

Plces countres/ciies Phces countres/cities Plices countries/citics
public places pubbc places public places
houses houses houses
family family family
law aw law
economy economy economy
Products Institutions religion Institutions religion Institutions religon
education education education
organtzations organzations organzations
politics politics politics
musk: music music
clothes clothes clothes
paming Anrt forms panting Art forms panting

Art forms dancing dancing dancing
move move move
architecture architecture architecture
literature Ierature literature
handeraft handcraft handeraft

Operations Operations Operations
Fractices Acts Acts .‘\.L'IS
Lives Lives Lives
Sceimaiivy Sceiainn Sy
Beliefs Bebefs Belefs
Perpactives Vahes Values Vahwes
Myths/Superstitions Myths/Superstitions Myths/Superstitions
Adtitudes Attitudes Attitudes
Social contexts Socal contexts Social contexts
Communities Circumstances Circumstances Circumstances
Giroups Groups Groups
Famous Famous Famous
Persons
Ordinary people Ordmary people Ordnary people

Figure 3. Cultural aspects and cultural elements (Akandere, 2021)

In her study, Akandere (2021) introduced some changes to the checklist introduced by Kim and Paek
(2015). Under the category of products, the subcategory of flags, public places under the category of
places, organizations under the subcategory of institutions, and lastly, literature and handcraft under
the subcategory of art forms have been added to the checklist by the researcher (see Figure 3 above).
Since this checklist is more detailed and is believed to address the variety of cultural elements found
in the course books nowadays, the guidelines of the content analysis for the English coursebooks
that have been scrutinized were formed following this checklist. Each category has been analyzed in
source, target, and international culture.

In this study, three English course books, Language Hub Elementary, Skillful Foundation Listening-
Speaking & Reading-Writing, are analyzed to find out the cultural aspects in terms of the distribution
of source culture, target culture, and international culture to investigate the intercultural awareness
in the above mentioned English Coursebooks that are used in tertiary level in a public preparatory
school. The books were chosen purposively. Purposive Sampling, also known as relevance sampling,
aims to include all the information required to respond to the researcher’s research questions. Data
is methodically gathered from a text by identifying the pertinent details that best represent the
selected categories (Krippendorff, 2004). The necessary details of the selected English Coursebooks
are given below.

e Language Hub Elementary: 178 pages, Macmillan Education

Authors: Peter Maggs- Catherine Smith

o  Skillful Foundation Listening Speaking

o  Skillful Foundation Reading Writing
Also, the units of the coursebooks are centered around different themes, which allow the instructor
and learner to associate a variety of items under the categories of source, target, and international
culture. The English coursebook Language Hub facilitates 12 units, whereas the coursebook Skillful
Foundation employs 10. The distribution of the units and themes is provided in the tables below.
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Table 4
Language Hub Elementary Themes
Units Theme
Unit 0 Hello
Unit 1 Arrivals
Unit 2 People
Unit 3 Days
Unit 4 Work and Education
Unit 5 Places
Unit 6 That’s Entertainment
Unit 7 Travel and Transport
Unit 8 Food and Drink
Unit 9 Shopping
Unit 10 The Great Outdoors
Unit 11 The Body
Unit 12 Modern Lives
Table 5
Language Hub Elementary Themes
Units Theme
Unit 1 Self
Unit 2 Family
Unit 3 Study
Unit 4 Money
Unit 5 Taste
Unit 6 Health
Unit 7 Places
Unit 8 Plans
Unit 9 Jobs
Unit 10 Skills
FINDINGS

The results obtained from content analysis of English coursebooks are presented below. In
addition, the distribution of the cultural elements (source culture, target culture, international
culture) proposed by Cortazzi and Jin (1999) and the cultural dimensions (products, practices,
perspectives, persons, and communities) presented by Moran (2011) were examined.

Cultural Aspects in Language Hub Elementary

Language Hub Elementary is an English Coursebook published by Macmillan Education. The
units, activity pages, and visuals were examined in this study. The study also includes audio
segments. Every unit has a distinct subject that may be related to many cultures, as the book
employs a thematic stance. Each unit features a group of friends. One of the members of this group
is from a different country. Their experiences in various circumstances provide insight into the
issues throughout the book.

Table 6
How Local Culture is Distributed in Language Hub Elementary
Products
Art Forms f Institutions f Places f Artifacts f
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Handcraft Organizations Public places Flags
Literature Politics Houses Tools
Architecture Education Countries/cities Money
Movie Religion Buildings Language
Dancing Economy Documents
Painting Law Food
Clothes Family

Music

Total 0 total 0 total 0 total 0
Practices f Perspectives f Communities f Persons f
Scenarios Attitudes Groups Ordinary 3
Lives Myths/superstitions Circumstances Famous
Acts Values Social context

Operations Beliefs

Total 0 total 0 total 0 total 3

As the table indicates, the distribution of the cultural elements regarding local culture is heavily
based upon the category "persons.” While the category "persons" has been utilized to some extent,
other categories have not been touched upon. This particular category has been conveyed through
the examples of some ordinary people's names. In the units, it is possible to see some visuals and
some reading activities with Turkish names. The names used in Tiirkiye can also be encountered
though it is scarce. Also, in one of the café hub videos situated at the end of each unit, it is possible
to see a Turkish man who introduces himself and mentions his nationality and name.

Table 7

How Target Culture is Distributed in Language Hub Elementary
Products
Art Forms f Institutions f Places f Artifacts f
Handcraft Organizations 10 Public places 6 Flags
Literature 6 Politics Houses 2 Tools
Architecture Education 4 Countries/cities 63 Money 8
Movie 17 Religion Buildings Language 2
Dancing 3 Economy 1 Documents 2
Painting Law Food 6
Clothes Family
Music 6
Total 32 total 15 total 71 total 18
Practices f Perspectives f  Communities f Persons f
Scenarios 12 Attitudes Groups 7  Ordinary 116
Lives 8  Myths/superstitions Circumstances Famous 33
Acts Values 1 Social context 17
Operations 4 Beliefs
Total 24 total 1 total 24 total 149

The Language Hub Elementary Coursebook contains 334 target culture elements. Table 8 shows
that 149 elements fall under the category of "persons" and 136 under "products," while the
categories of practices, perspectives, and communities are represented to a much lesser extent
throughout the book.In other words, the categories of "people" and "products" include the greatest
proportion of target culture elements, whilst the category of perspectives has the lowest
representation.
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The figures and tables above indicate that the target culture is mainly reflected through "persons"
and "products" while the communities, practices, and perspectives categories are not as frequently
displayed. Similar to the distribution of the elements of local culture, the target culture is also
predominantly introduced via "persons" and "products."” For the former, examples of ordinary people
are more frequently encountered compared to those of famous individuals.As for the "products”
literature, public places, houses, and food are employed most to boost the cultural content in the
target language. The categories of practices (f=24) are observed under the subcategory lives,
scenarios, and operations. The café hub videos are coded under the subcategory of lives and
scenarios.

Table 8

How International Culture is Distributed in Language Hub Elementary
Products
Art Forms f Institutions f Places f Artifacts f
Handcraft Organizations 1 Public places 6 Flags
Literature 18 Politics Houses 5 Tools 1
Architecture Education Countries/cities 188 Money 13
Movie Religion Buildings 3 Language 5
Dancing 1 Economy Documents 1
Painting 1 Law Food 7
Clothes 6 Family
Music
Total 26 total 1 total 202 total 27
Practices f Perspectives f Communities f Persons f
Scenarios 12 Attitudes Groups 48  Ordinary 100
Lives 30 Myths/superstitions Circumstances | Famous 7
Acts Values 1 Social context 15
Operations Beliefs 1
Total 42 total 2 total 64 total 107

There are 407 international culture elements found in the Language Hub Elementary coursebook. As
the table above indicates, cultural content is predominantly portrayed through the persons and
products category. Again, the categories of "practices, perspectives, and communities” are utilized
to a certain extent to convey any cultural content. As for the person category, the items found in the
books are primarily of ordinary people, whether they are the names in reading texts or some visuals
of different people from different countries and ethnicities. There are also some examples of famous
people who are movie stars or athletes. Especially in reading activities, these famous people can be
observed in the context of achievements or life stories. In the category of communities, the
subcategory "groups” was reported to contain 48 elements, with nationalities coded under this
category. Additionally, social contexts such as two friends discussing university courses or a group
talking about accommaodations serve as examples.. Also, the café hub videos are noted under this
category as they contain elements from both target and international cultures. When it comes to the
perspectives category the subcategory lives was reported to include 30 elements. Under this category,
the distinctive features of people’s lives from different cultures and their celebrations, and festivals
were counted. Overall, international culture outweighs the cultural content of local and target
cultures. Below are some examples of international cultural content taken from the book.
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M Products

M Persons

M Practices

M Perspectives

B Communities

Figure 4. Language hub elementary percentage of international culture

As the statistics above suggest, products category (%56) is heavily utilized to portray the culture of
other countries, and the category "persons" follows behind. The other remaining categories are also
observed throughout the book even though they differ in frequency. The results show that elements
of international culture is predominantly used in Language Hub Elementary coursebooks.

Cultural Aspects in Skillful Foundation Reading & Writing

Skillful Foundation is an English Coursebook published by Macmillan Education. The units, activity
pages, and visuals were examined in this study. The study also includes audio segments. Every unit
has a distinct subject that may be related to many cultures, as the book employs a thematic stance.
In addition, each unit features a video in the beginning, which is related to the overall theme of the
whole unit. The videos mostly show people from other countries where English is not spoken as the
first language. That's why these videos contribute to the portrayal of international culture to a great
extent.

Table 9
How Local Culture is Distributed in Skillful Foundation Reading & Writing

Products

Art Forms f Institutions f Places f Artifacts f
Handcraft Organizations Public places Flags
Literature Politics Houses Tools
Architecture Education Countries/cities Money

Movie Religion Buildings Language
Dancing Economy Documents
Painting Law Food

Clothes Family

Music

Total 0 total 0 total 0 total 0
Practices f Perspectives f Communities f Persons f
Scenarios Attitudes Groups Ordinary 3
Lives Myths/superstitions Circumstances Famous
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Acts Values Social context
Operations Beliefs
Total 0 total 0 total 0 total 3

m Products

M Persons

M Practices

B Perspectives

B Communities

Figure 5. Skillful foundation reading & writing percentage of local culture

As the figures and tables above show, the proportion of the local culture in this course book is
relatively low. The only examples observed in the person category are the examples of ordinary
people. For the "products™ category, only one example has been found, which is a visual of the city
"Istanbul.”" Similar to the Language Hub Elementary Coursebook, there is no evidence of the
categories "practices, perspectives, communities." Overall, local culture is not emphasized in the
general course of the book.

Table 10

How Target Culture is Distributed in Skillful Foundation Reading & Writing
Products
Art Forms f Institutions f Places f Artifacts f
Handcraft Organizations 2 Public places 5 Flags
Literature Politics Houses Tools 2
Architecture Education 7 Countries/cities 206 Money 134
Movie Religion Buildings Language 21
Dancing Economy 5 Documents 3
Painting Law Food 2
Clothes Family 3
Music
Total 0 total 16 total 211 total 162
Practices f Perspectives f  Communities f Persons f
Scenarios 14 Attitudes Groups Ordinary 275
Lives 18 Myths/superstitions Circumstances Famous
Acts Values Social context
Operations Beliefs
Total 32 total 0 total 23 total 275
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As the figures and tables above suggest, target culture elements are mostly displayed under the
categories of "persons, products, and communities." When the target culture category "persons” is
examined, the names and pictures of ordinary people are detected rather than the famous ones. As
for the "products" category, the subcategory "places” is mostly noted. In that regard, countries and
cities of the target culture have been emphasized. Also, under the umbrella term "products,” the
subcategory "places” has been employed with examples such as parks and public places. Content
related to organizations (f:2), economy (f:5), education (f: 7), and family (f:3) were found along with
the subcategory artifacts that contain examples of the subcategories tools (f:2), money (f:134),
documents (f:3) and foods (f:3). Foods are usually given in the context of eating habits of people
from the target culture or in the form of some visuals to exemplify certain dishes. Famous buildings
or places have not been heavily detected in the general course of the book. When the practices
category was analyzed, mostly "lives" (f:18) were found, which were conveyed through the lifestyle
of people in target culture countries. The categories of communities and perspectives were also used
for transmitting cultural content. Below some examples are provided.

Table 11
How International Culture is Distributed in Skillful Foundation Reading & Writing

Products

Art Forms f Institutions f Places f Artifacts f
Handcraft Organizations 2 Public places 24 Flags 3
Literature Politics Houses Tools 3
Architecture Education 16  Countries/cities 172 Money 11
Movie Religion 1 Buildings 4 Language 77
Dancing Economy 2 Documents 1
Painting Law Food 16
Clothes | Family

Music

Total 1 total 21 total 200 total 111
Practices f Perspectives F  Communities f Persons f
Scenarios Attitudes Groups 18  Ordinary 210
Lives 12 Myths/superstitions Circumstances Famous 6
Acts 2 Values 2 Social context 18

Operations 4 Beliefs 1

Total 18 total 3 total 36 total 216

International culture components are largely presented through the areas of "people, products, and
communities," as the figures and tables above indicate. When the "persons" category of international
culture is analyzed, names and images of the most common individuals have been found, whereas
only a few examples of famous people such as Picasso and Jean Piaget have been found. Next, the
subcategory "places" is the one that is most frequently used under the "products” category, with
examples of different countries and cities all around the world. Countries such as Norway, Finland,
Spain, and Mexico are frequently used. Under the category of artifacts, the subcategories of flags
(f:3), tools (f:3), money (f:11), language (f:77), documents (f:1), and foods (f:16). Finally, foods are
typically presented in the context of the international culture's eating customs or images representing
particular cuisines in other countries. For example, the unit opener video for the topic of food
introduces some street food in Egypt.

The "practices™ category consists of 18 elements; under the subcategories "lives” (f:12), "operations
(f:4), and acts (f:2)." The examples found were how people live their lives and certain rules applying
to specific countries. For instance, in the reading passages, the life of a family from Shangai was
depicted, giving the reader an insight into the lives of people there. The instances under the category
of perspectives include values (f:2) and beliefs (f:1) through celebrations of different countries and
what they mean to the people of those countries. When it comes to "communities,” groups (f:18) and
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social context (f:18) are found to be included. As the nationalities are counted under the category of
groups, the examples are taken from that. Nationalities such as Chinese, Spanish, and Mexican have
been encountered the most but there are various examples from other countries as well. As for the
social context, a group of students from different countries having a conversation is given as an
example. Overall, according to the results gathered by the analysis, it is discovered the emphasis on

target culture slightly outweighs the international one.
international culture.

Cultural Aspects in Skillful Foundation Listening & Speaking

Table 12
How International Culture is Distributed in Skillful Foundation Listening & Speaking

Below are some examples provided for

Products

Art Forms f Institutions f Places f Artifacts
Handcraft Organizations Public places Flags
Literature Politics Houses Tools
Architecture Education Countries/cities Money
Movie Religion Buildings Language
Dancing Economy Documents
Painting Law Food
Clothes Family

Music

Total 0 total 0 total 0 total
Practices f Perspectives f Communities f Persons
Scenarios Attitudes Groups Ordinary
Lives Myths/superstitions Circumstances Famous
Acts Values Social context

Operations Beliefs

Total 0 total 0 total 0 total

f

0

0

As the table above suggests, there were no examples of local culture found in the coursebook Skillful

Foundation Listening & Speaking. That is why the percentages and frequencies were not included.

Table 13
How Target Culture is Distributed in Skillful Foundation Listening & Speaking

Products

Art Forms f Institutions f Places f Artifacts
Handcraft Organizations Public places Flags
Literature Politics Houses Tools
Architecture 2 Education 4 Countries/cities 24 Money
Movie 2 Religion Buildings 2 Language
Dancing Economy 1 Documents
Painting Law Food
Clothes Family 2

Music

Total 4 total 7 total 26 total
Practices f Perspectives f  Communities f Persons
Scenarios Attitudes Groups 2 Ordinary
Lives 6  Myths/superstitions Circumstances 1 Famous
Acts 3 Values Social context 4

Operations Beliefs

11

—_ QN

23

63
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Total 9 total 0 total 7 total 63

As the tables and the figures above display, the target culture is mostly exemplified under the
categories of "persons” and the "products,” "practices” and "communities" categories follow
respectively. When the "persons” category is analyzed, the names of ordinary people in both writing
passages and visuals and the listening recordings have been found. Many of these names were typical
of the target culture whereas a famous person was not encountered throughout the examination. For
the "products” category, the subcategory artifacts were predominantly utilized. In the unit that was
related to money, many examples have been included as a cultural element of the target culture
(f:11). The target language "English" has been encountered six times (f:6). Following those, food
(f:2), flag (f:2), documents (f:1), and tools (f:1) are included to give target culture content. As for the
places subcategory, countries (f:24) and buildings (f:2) are used mainly. The countries that have been
dominantly used are the UK, The USA, and Canada. Another subcategory is "institutions” with
cultural elements of education (f:4), economy (f:1), and family (f:2). As for the element of education,
four different types of schools from other countries were presented, as well as a school and education
system in London. The last part of the "products” category is the subcategory "artifacts,” which
employs the cultural elements of architecture (f:2) and movies (f:2). Below, some examples are
displayed. When the "practices" category is examined, cultural content is found to be displayed under
the subcategories of lives (f:6) and acts (f:3). As for the former, the lives of certain people specific
to society and their lifestyles have been utilized. The examples of "communities" have been
employed with the subcategories of groups (f:2), circumstances (f:1), and social contexts (f:4). The
groups primarily consist of nationalities. Circumstances are the particular conditions that people
encounter while social contexts are certain situations, such as a group of friends planning a party.

Table 14
How International Culture is Distributed in Skillful Foundation Listening &Speaking

Products

Art Forms f Institutions f Places f Artifacts f
Handcraft 5 Organizations Public places 5 Flags
Literature Politics Houses Tools 7
Architecture | Education 3 Countries/cities 63 Money

Movie Religion 1 Buildings 4 Language 6
Dancing 2 Economy 2 Documents
Painting Law 1 Food 20
Clothes 5 Family 1

Music 3

Total 16 total 8 total 72 total 33
Practices f Perspectives F  Communities f Persons f
Scenarios Attitudes Groups 10 Ordinary 26
Lives 19  Myths/superstitions Circumstances 3 Famous 2
Acts Values 1 Social context 4

Operations Beliefs

Total 19 total 1 total 17 total 28

As seen in the tables and the figures above, international culture is primarily illustrated by the
categories of "products,” "persons,” "practices,” "communities" and "perspectives” in that order, so
every category was employed to convey the international culture. The names of common people can
be found in written passages, images, and listening recordings when the "persons" category is
examined. The famous ones, however, are very short in number compared to the ordinary persons
category, and the examples were of a chef and a businessperson. Many of the names were
stereotypical of the culture they belonged to such as "Pedro™ for Spain or "Aiko" for China.

The subcategory places was used the most under the "products” category. Numerous examples of
different countries have been incorporated as a cultural component of the international culture (f:72).
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In addition to the countries, famous buildings and structures such as the Eiffel Tower and the Great
City Hall in France are the two most often utilized subcategories of places. The following
subcategory that has the highest number was artifacts (f:33). Mention of different languages such as
Spanish, Chinese, and French have been encountered throughout the book (f:6). Following these,
food (f:20), and tools (f:7) was used the most for the international content. As for the food
subcategory, the unit related to food offers visuals, videos, and listening texts regarding different
cuisines all around the world. Also, as a follow up , street food from different countries has been
detected. The subcategory places was mostly used for the "products" category. Numerous examples
of different countries have been incorporated as a cultural component of the international culture
(f:72). In addition to the countries, famous buildings and structures such as the Eiffel Tower and the
Great City Hall in France are the two most often utilized subcategories of places. The following
subcategory that has the highest number was artifacts (f:33). Mention of different languages such as
Spanish, Chinese, and French have been encountered throughout the book (f:6). Following these,
food (f:20) and tools (f:7) were used the most for the international content. As for the food
subcategory, the unit related to food offers visuals, videos, and listening texts regarding different
cuisines worldwide. Also, as a follow-up, street food from other countries has been detected. Another
subcategory that was frequently used was the art forms with the examples of handcraft (f:5),
architecture (f:1), dancing (f:2), clothes (f:5), and music (f:3). For handcraft and clothes, one of the
unit openers videos offered the costumes that are worn in the moon festival and how they are created.
Also, in another video, there was a school that taught the students how to be a mascot in China.
Costumes, how those costumes were made, and the music that they dance to are included as well.
Finally, in another video, a foreign man working in an unusual job creating handmade objects for
the kitchen was featured. When the category of "practices"” is examined, the subcategory lives was
found the most whereas other subcategories were not utilized at all. For example, the lives of people
in Nigeria were the topic of one of the unit opener videos. In the "communities" category, the
subcategories groups 8 (f:10), circumstances (f:3), and social contexts (f:4) are included in the book.
Groups are mostly the nationalities of people from different countries. Below, some examples are
presented.

Interviews with the Instructors

A semi-structured interview was used in addition to the data obtained through document analysis in
order to compare the results with those gathered through document analysis. It was observed that
instructors generally define intercultural awareness as knowing about your own and other cultures
while also accepting and understanding the differences among other cultures. The following excerpt
from P1 further demonstrates teachers’ perceptions of these terms:

P1: Intercultural awareness refers to two major points: How much someone knows about
his/her cultural identity and the way of life of the group of people he/she belongs to, and
secondly, how much someone knows about and appreciates other cultures. In other words,
I think, the more people are aware of cultures, the more they can talk about those cultures.
Also, they don't show intercultural bias. They are tolerant of other people's ways of life and
of their point of views.

The instructors' approach regarding the efficiency of the course books differed. As provided by P6
below, some of the instructors believe that the content offered by the books related to international
culture tends to lean on the shallow and vague part of the spectrum while some instructors concluded
that they offer cultural components to develop ICA, however it is not enough:

P6: I wouldn’t say they are not effective but also, I cannot say that they are 100% effective.
I feel like we are circling around the UK and the USA. However, | should say that I
remember such parts that include different cultures like their food, famous people, lifestyle,
buildings, etc. For example, | remember a text about interesting buildings all around the
world, an inspiring story about a Cuban dancer, some quiz about where they are in the
world, food from different places like Ecuador and Italy, some film set locations in New
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Zealand, Morocco, and another text about the temperatures of some cities around the world
like Siberia.

Additionally, a few instructors did not believe the book was effective at all as the primary focus of
the books was not culture but rather the prescriptive use of the language. Another group, however,
believed that books offer rich content through videos and other ways, so they are effective. The
question regarding the course book “Language Hub Elementary” also received mixed responses as
while some teachers came to the conclusion that the book Language Hub Elementary provides
cultural components to build ICA with the examples it offers of different cultural backgrounds, the
remarks of the others indicate that due to the lack of authentic feedback, it is insufficient for raising
cultural awareness. Similar results were obtained regarding the course book “Skillful Reading &
Writing and Listening & Speaking Foundation”. Some instructors believe that the books provide
cultural components to build ICA thanks to various cultural backgrounds. On the contrary, other
instructors claimed that the absence of real feedback could be the cause of hindrance when it comes
to developing intercultural awareness. The responses show similarity about the type of content
presented by the books as most of the instructors agree that books offer content on the persons
category in target and international culture but understandably not the local culture. As for the
products related to the cultures, majority of the instructors concur that the books the books include
information on the target and foreign cultures of people, but apart from the view of one participant,
the local culture is not used. Regarding cultural practices, the majority of the instructors agree that
the books do not cover the category practices much in source, target, and international culture. On
the question of cultural perspectives and whether they are presented in the books, it is believed that
source culture is believed to be missing from the course books, according to an analysis of the
comments made by the instructors. An excerpt from P2 further shares some insights regarding this
finding:

P2: | think not because there is no unit or reading texts about the attitudes or values of the
target community. For example, there is no reading text or material about Aboriginal
people, which is very common in other English course books.

Turning now to communities and how cultural content represent them, instructors agree that the
category communities are not employed much in either of the course books.

Interviews with the Students

To compare the findings with those gained through document analysis, the same semi-structured
interview was conducted with the students in addition to the interviews with the instructors and the
data from the document analysis. Majority of the students referred to intercultural awareness as
“knowing the differences among cultures”. Only one of the participants defined the phenomenon
with the words respecting and knowing other cultures. Students believe that the content of the books
are believed to be effective in offering a wide variety of cultural content. Excerpts from S1 and S2
have been provided below to further depict this finding:

S1: Of course they are useful. Since we can't go abroad all the time, we can see another
culture from the speeches, reading and listening pieces in the books. We can understand
their behavior and their approach towards each other from such events.

S2: They seem a bit artificial to me in the subject selection, but I also think that the books
show the culture almost right. | think that they introduce the cultures correctly and show the
behavior of people from that culture correctly.

To exemplify their ideas, students mainly mentioned the Café Hub videos in Language Hub and the
unit opener videos in Skillful Foundation. Additionally, students’ views regarding the effectiveness
of the English course book "Language Hub Elementary” in terms of developing intercultural
awareness show that while some students claim that the book is insufficient for promoting cultural
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awareness, others draw the conclusion that it supplies cultural components to construct ICA with the
examples it offers of various cultural backgrounds. The excerpts from S4 and S8 are in alignment
with this finding:

S4: Yes. For example, in the Listening sections, there were people who both spoke English
with a different accent and spoke with different dialects. Also, in the first units, a French
woman was speaking and it was clear that she was speaking with a French accent. That's
all I can think of about the Language Hub book. But in the communication hub and writing
hub sections of the book, there was a man talking about an event he was doing in Australia.

S8: Yes, it's useful. In Language Hub, we usually already see British English, we see their
culture. There's more in the cafe hub section. Apart from that, in the communication section
of our books, people who have achieved something in their lives are introduced. We get
information from there. In Skillful, at the beginning of the unit, there was usually something
about Asia and Africa and the food there. So, we get cultural information.

Students’ views for the course books “Skillful Reading & Writing and Listening & Speaking
Foundation” also show disparity as while some of the students seem to believe that these books are
rich in content in terms of culture and therefore effective in developing ICA, the rest thinks the
opposite as the content falls short of providing enough cultural encounters. S6, for instance, reported
that, “I don't think these books are that effective. The main course has the things [ mentioned before,
but I've never seen such details in Skillful.” On the other hand, the excerpt from S4 emphasizes the
richness of content especially due to the number of cultural references available in the videos:

S4: They are effective. Even more effective than the Language Hub. Because | think
Language Hub is a book focused only on English culture. But in the video sections of Skillful
book, we could see how a sports facility was operating in China or talked about programs
developed in an African country to develop the country. The Chinese have a special festival
of their own, and the books talk about them. An Englishman dubs those videos, but since the
person next to him also has his own voice, | think the way he speaks English in different
accents reflects the atmosphere there better.

Regarding the cultural category “person” and its subcategories in local, target, and international
culture, the students agree upon the fact that the category persons is encountered in every cultural
aspect. It is concluded that the Language Hub Elementary book offers more content on the target
culture rather than the other two aspects whereas the Skillful Foundation course books are richer in
international culture more. On the other hand, cultural aspects of target and international culture are
believed to be predominantly employed in the course books under the category of products while
source culture is not utilized. As for the cultural category “practices” and its subcategories in source,
target, and international culture, students claim that the practices category is interpreted to be
conveyed via the subcategory lives. Both Skillful Foundation and Language Hub books contain
international and target cultures in that regard with the example of daily routines, celebrations, and
nationalities. In terms of the cultural category "perspectives” and its subcategories in source, target,
and worldwide culture, all of the students claimed that the category of perspectives was not presented
in either of the course books. As for the cultural category “communities”, similar results were
obtained as none of the students found neither of the course books to be sufficient in presenting
communities in source, target and international culture.

DISCUSSION

This study was initiated to investigate how intercultural awareness is reflected in course books being
covered in a tertiary-level state university. In order to find this out, the distribution of cultural
elements, "products, practices, persons, perspectives and communities,” presented by Moran (2001)
were examined in the context of the cultural factors Cortazzi and Jin (1999) proposed which are
source culture, target culture, and international culture. In addition, semi-structured interviews have
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been conducted with the instructors and students who are familiar with the books. Finally, content
analysis, a qualitative approach to data collection, was used to address the research questions.

Even though their numbers vary greatly, it was found that every cultural element is present in every
book that was examined. The categories of people and products have the highest frequencies in
source, target, and international culture overall; however, there is a sharp decrease when
communities and perspectives are looked at. In each category, there are different distributions of
communities and practices. Also, in every course book analyzed, cultural elements have a different
frequency. For example, source culture is not employed at all in the general course of the books
while target and international culture were heavily used. Because of the visible integration of
intercultural elements into the books' content—particularly the unit-opening videos in Skillful
Foundation and the café hub videos in Language Hub Elementary—the books are believed to be
beneficial in fostering learners' intercultural awareness (ICA). However, the book may need
additional materials and guidance in some areas, as they only concentrate on a few aspects of the
culture being taught.

When the interviews with both the instructors and students are analyzed, it is seen that the results
correlated with the findings of the researcher in the document analysis with slight differences.
Overall, it is concluded that books are believed to have a significant impact on intercultural
awareness (ICA). It is discovered that the cultural elements are mostly utilized with regard to
international culture rather than the target culture. It is easy to encounter different cultural aspects of
people and products on almost every page even though teaching culture is not the primary aim of the
coursebooks. However, it is also detected that some cultural categories such as practices,
perspectives, and communities are lacking in content. Regarding the research topics, it was
determined that each course book contained components of the source, target, and international
cultures, varied in number and substance. The way that cultural features and aspects are distributed
among the course books has both parallels and distinctions. In that regard, the results gathered from
the interviews support the findings reached through the document analysis. Additionally, the findings
reveal links to related studies examining course books in terms of their source, target, and
international culture.

In his study, Aliakbari (2005) analyzed four Iranian EFL textbooks that were locally published to
see if they had enough cultural information for students to learn intercultural communication skills.
The study's conclusions showed that the course books' lack of cultural material discouraged students
from growing their intercultural awareness. Similarly, the interviews and document analysis showed
that the cultural content of the books analyzed in this study sometimes falls short of addressing the
need to develop intercultural awareness as the information is limited to certain categories such as
persons and products. In another study, Cakir (2010) used a random sample of textbooks taught to
students in the sixth, seventh, and eighth grades in Turkish elementary schools. The study's findings
showed that the learning activities in these textbooks were insufficient for fostering intercultural
dialogue in language learners. A similar observation can be made, as the cultural content introduced
in the analyzed books is predominantly descriptive in nature and aims to provide information on
limited aspects, such as persons and products related to the culture.As a result, ICA is practiced but
not primarily focused on, despite the books' international content.

In their investigation of how local and global cultures are presented in textbooks published
worldwide, Shin et al. (2011) found that Western cultural content predominates in this area.
However, in this study, it is found that international culture is richer in content when compared to
the target culture. As a result, ICA exposure reaches a higher level. The underlying reason for this
might be because of the year of Shin et al. (2011) 's study and how textbooks were formed back then.
It is obvious that international content is given priority over the target culture-induced standard
textbooks. Similarly, in this research, it is discovered that international cultural elements mostly
outweigh the target culture. In another study, Basal and Aytan (2014) sought to investigate the
cultural components of two language coursebooks used to teach Turkish as a foreign language. A
descriptive content analysis method was utilized to identify the cultural aspects present in these
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textbooks, and conclusions were drawn from the analysis. It was determined that the course books
did not compare various cultural aspects, which would have helped students to develop cultural
awareness. They came to the conclusion that although the course books contain a number of cultural
aspects, they weren't offered in a comparative manner to promote cultural awareness. Similarly, the
course books in this study notably offer some categories from other cultures. However, some of
them, such as practices, perspectives, and communities are rarely used in a way that makes sense.
Then tend to lean toward a more descriptive view. That is why the ICA exposure is believed to
decrease regarding certain cultural elements. In her study, Silvia (2015) scrutinized how intercultural
elements were portrayed in textbooks. The purpose of the study was to determine whether the cultural
components adequately represented the target culture and whether the textbook’s content supported
the main objective of EFL, which is regarded as ICC. The researcher concluded that culture was
represented mostly by the products and persons in Yuen’s framework. However, practices and
perspectives were not emphasized much. Similarly, in this research products and persons categories
are found to offer the highest amount of cultural content in this study while the other categories are
neglected. Another study on the topic of cultural representation in Thai secondary school ELT
textbooks was conducted by Thumvichit (2018). The purpose of this study is to investigate how
cultural content is portrayed in reading texts and visuals, as well as teachers' perceptions of the
cultural portrayal in ELT course books. Seven coursebooks were investigated and it was concluded
that both target culture and international culture were represented, but local culture (Thai) was
neglected to a great extent. A similar pattern was detected in all three course books that are analyzed
in this study as the source culture use was not observed.

In their study, Zorba and Cakir (2019), examined factors that have a detrimental impact on lower
secondary pupils' intercultural awareness and strategies to improve it. Thirty-two pupils took part in
the study, which was conducted in a public state school in Turkey. To increase students' intercultural
awareness, an 8-week implementation was planned in accordance with the intercultural awareness
conceptual framework. A questionnaire was utilized as a pre-and post-test to get quantitative data,
while course book analysis, semi-structured interviews, and classroom observations were employed
to gather qualitative data. The results of the study showed that there was some course book-related
problems. Overall results on the cultural components that both course books included demonstrated
their merits; however, unit-based analysis raised significant issues with the phenomenon under
consideration. As a result, cultural components were unevenly distributed throughout both course
books, and fragmentary objects were used to portray cultural concepts. Furthermore, it is concluded
that offering fabricated or misleading cultural knowledge could encourage inaccurate stereotypes
about both one's own culture and other civilizations. Some differences can be drawn from the
coursebook-related part of this study. There is cultural content in the Language Hub elementary and
Skillful Foundation books and it is believed that there is an effort not to use stereotypes and overly
fabricated, inaccurate cultural notions. However, because the books lack enough social context to
introduce those cultural elements in some parts, the development of ICA may be hindered when
these parts are encountered.

To conclude, the document analysis led to the conclusion that source culture-related cultural content
is rarely used in the majority of books. Regarding the target and international cultures, the findings
indicate that despite the books' Al level, they offer a large amount of data in the areas of persons,
products, perspectives, practices, and communities. Some categories are used more frequently than
others, while others, like persons and perspectives, are primarily used to convey cultural information.
Because of the visible integration of culture into the books' content—particularly the unit-opening
films in Skillful Foundation and the café hub movies in Language Hub Elementary—, the books are
thought to be beneficial in fostering learners' intercultural awareness (ICA). In some parts, however,
the book may need some support and extra materials to empower the development of (ICA) as they
only focus on certain things about the culture being introduced. To elaborate and expand on that,
some backup that aims to offer different sides of a cultural background can be integrated with the
help of supplementary materials.

SUGGESTIONS
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The results of this study may assist the authors of course books in concentrating on increasing
students' intercultural awareness and, if necessary, in making appropriate changes to those course
books. It is crucial to increase the learners' intercultural communication skills. By incorporating
intricate cultural components, the course books can be designed to develop such competence along
with ICA. Curriculum developers can be assisted during the planning stage in incorporating cultural
factors into the course books. Additionally, the findings of the research study can be useful to
institutions when choosing the course books. To prevent a significant imbalance between the many
cultural factors and aspects, supplementary materials and lesson plans can be created by the material
offices. Another thing is that the study only focuses on three course books that are Al level. As a
result, the content is limited when compared to the higher levels. A further study incorporating more
books of different levels can be conducted.
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Uzun Oz

Kiilttirlerarast iletisim yetkinligi ve kilturel farkindalik kavramlar, kiiltiirel etkilesimler i¢in gerekli
becerilerin gelistirilmesine yardimci olmak {izere miifredata dahil edilmistir ve etkili iletisim i¢in
kritik 6neme sahiptir. Kiiltiirel farkindalik, kendi kiiltiirel normlarinin ve digerlerininkinin farkinda
olmayi, farkliliklar1 tanimayi, saygi duymayi ve Kkiiltiirel etkilesimler sirasinda uygun sekilde
davranmayi icerir. Calisma, Ingilizce ders kitaplarinin kiiltiirleri daha kapsayici bir sekilde temsil
etmesi gerektigini vurgulamakta ve dil egitiminde kiiltiirel igerigin dengeli bir sekilde dahil edilmesi
icin dengeli bir yaklagimi savunmaktadir. Kiiltlirlerarasi degisimlerle ilgili dil 6gretimi ve 6grenme
stirecindeki sorunlarin dikkat ¢ekmesiyle birlikte, Kiiltiirlerarasi iletisim yeterliligi ve kiiltiirlerarasi
farkindalik gibi kavramlar, 6grencilere kiiltiirleraras1 degisimler igin gerekli becerileri kazandirmak
amaciyla yakin zamanda miifredatin bir pargasi haline gelmistir. Bu beceriler, dilin sadece giinliik
kullaniminda degil, ayn1 zamanda egitimsel amaglarla kullaniminda da optimal iletisim diizeyi igin
hayati 6nem tagimaktadir (Aksoy, 2016). Sonug olarak, ¢esitli sosyal kimliklere sahip insanlarla
etkilesimde bulunabilme ve onlarin bireyselligini ve kendilerine ait ¢esitli kimlikleri anlama temel
kapasitesi olarak tanimlanan kiiltiirlerarasi iletisim yeterliligi, dil 6gretiminde ulasilmasi gereken
birincil hedef haline gelmistir (Byram vd., 2002). Bu nedenle, kiiltiirleraras iletisim yeterliligini
basarmanin ilk adimi1 olan kiiltiirleraras1 olarak farkinda ve duyarli olmak zorunlu hale gelmistir.
Kiiltiirleraras1 farkindalik, kendi kiiltiirel geleneklerinin yani sira digerlerinin de farkinda olmak,
kiiltiirler aras1 farkliliklar1 tanimak, saygi duymak, kabul etmek ve kiiltiirlerarasi etkilesimde bu
unsurlara uygun bir sekilde hareket etmek olarak tanimlanmaktadir (Dai & Chen, 2014).
Kiiltiirlerarasi farkindalik ayrica, farkli kiiltiirlere dair bilgi, kiiltiirel farkliliklar1 kabul etme ve deger
verme istegi, diger kiiltiirlerle ilgilenme ve onlar hakkinda merakli olma ve en 6nemlisi, tiim bunlari
uygulama kapasitesini (Byram, 1997; Chen & Starosta, 1998) ve ayrica "kiiltiirel farkliliklar1 bilmek
ve takdir etmek igin olumlu bir duygu yaratma ve kiiltiirlerarasi iletisimde kabul edilebilir ve etkili
davranisi tesvik etme" yetenegini (Chen & Starosta, 1997) igerir. Kiiltiir ve dil arasindaki giiglii baga,
kiiltiirleraras1 farkindalik ve kiiltiirleraras1 iletisim yetkinligi kavramlarmin dil 6gretimi
miifredatlarina entegrasyonunun 6nemine dikkat ¢ekilmistir. Kiiltiir, Hofstede (1991) tarafindan bir
toplulugun tiyelerinin nasil davranmasi gerektigini belirleyen kurallar biitiinii olarak tanimlanmaistir.
Kachru (2008) ve Kramsch (1998) gibi diger yazarlar ise kiiltiirii, paylasilan bilgi ve belirli bir
toplulugun ortak degerleri olarak agiklamiglardir. Liddicoat vd. (2003), dil ile kiiltiir arasindaki
iligkinin 6nemine vurgu yaparak, bu iki kavramin i¢ i¢ce gegmis oldugunu belirtmistir. Kiiltiirlerarasi
farkindalik, dil 6gretimindeki merkezi roliine deginilmis, Byram (1997) tarafindan kiiltiirlerarasi
durumlarda etkili ve uygun iletisim kurabilme yetisi olarak tanimlanan kiiltiirlerarasi iletigim
yeterliliginin, 6greniciler arasinda farkli kiiltiirel perspektifleri anlama ve takdir etmeyi kolaylastiran
bir dizi bileseni igerdigi aciklanmigtir. Deardorff (2004) tarafindan gelistirilen Kiiltiirlerarasi
Yeterlilik Piramidi Modeli, saygi, agiklik, merak ve kesif gibi temel tutumlarin yani sira, bilgi ve
becerilerin gelistirilmesi gerekliligini vurgulamaktadir. Dil 6gretim materyallerinde kiiltiir
temsilinin, 6grencilerin farkl kiiltiirlere kars1 tutum ve algilarin1 6nemli 6lgiide etkileyebilecegi,
Cortazzi ve Jin (1999) ve McKay (2002) tarafindan tartisilmigtir. Bu arastirmalar, 6gretim
materyallerinde dengeli bir kiiltiir temsilinin 6nemini vurgulayarak, kiiltiirel onyargilar1 dnlemeye
ve kilturel egitimde kapsayici bir yaklagimi tesvik etmeye yonelik 6nerilerde bulunmustur. Literatiir,
kiiltiiriin ¢esitli lensler araciligiyla nasil goriildiigiinii ve kiiltiir ile dil arasindaki gii¢lii bagi
vurgulamaktadir. Tanimlar, Hofstede'in (1991) kdiltiirii bir toplulugun davranis rehberi olarak
algilamasindan Kramsch'in (1998) paylasilan sosyal alanlar, tarihler ve standartlar iceren daha genis
bir bakis acisimna kadar degismektedir. Dil 6gretim materyallerine kiiltliriin entegre edilmesinin
onemi, dengeli ve kapsayici bir kiiltiirel egitimi tesvik etmek i¢in vurgulanmakta ve ¢aligma, farkli
kiiltiirleri destekleyecek sekilde Ingilizce ders kitaplarinin kiiltiirel igerigini elestirel bir sekilde
degerlendirmektedir. Arastirma ydntemi olarak nitel bir yaklasim benimsenmis, ii¢ Ingilizce ders
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kitabindaki kiiltiirel yonler, kaynak kiiltiir, hedef kiiltiir ve uluslararas: kiiltiiriin dagilimi agisindan
incelenmistir. Aragtirma, bu ders kitaplarinda kiiltiirlerarast farkindaligin nasil yansitildigimi ve
ogretim iiyeleri ile dgrencilerin bu konudaki gériislerini incelemeyi amaclamaktadir. Icerik analizi
ve yar1 yapilandirilmis gériismeler araciligiyla, ders kitaplarinin kiiltiirel farkindalig: tesvik etmedeki
roliinii degerlendirmeyi ve mevcut literatiire katkida bulunmayi hedeflemektedir. Arastirma,
aktarimi zor olan ve karmasik konseptlerden meydana gelen yerel kiiltiir ve kiiltiirleraras1 unsurlarin
aktarimini kolaylastirmayi saglayabilecek bulgulara ulasmay1 amaclayarak mevcut literatiire katkida
bulunmay1 amaglamaktadir. Arastirma esnasinda kitaplarda incelenen tiim unsurlarin kiiltiirlerarasi
bilesenleri yansittigi, katilimcilarm aktardiklart bilgilerde diiriist olduklar1 ve sadece kendi
tecriibelerinden yola ¢ikarak yorumlarda bulunduklar1 varsayilmistir. Calismanin sinirliliging ise
incelenen kitap ve goriisme gerceklestirilen katilime1 sayis1 olusturmaktadir. Incelenen her ders
kitabinda farkli sayilarda olmakla birlikte, tiim kiiltiirel unsurlarin bulundugu tespit edilmistir.
Insanlar ve iirinler kategorileri, kaynak, hedef ve uluslararas: kiiltiirlerde en yiiksek frekanslara
sahiptir; ancak topluluklar ve perspektiflerde keskin bir azalma goriilmiistiir. Her kategori iginde
farkli dagilimlar s6z konusudur ve her bir ders kitabinda kiiltiirel unsurlar farkli sikliklarda yer alir.
Ornegin, kaynak kiiltiir genellikle kullanilmazken, hedef ve uluslararas: kiiltiir agirlikl1 olarak ele
almmistir. Ders kitaplarmin igerigine entegre edilen kiiltiirel unsurlar—ozellikle birim agilis
videolar1 ve kafe merkezi videolari—kitaplarin Ogrencilerin kiiltiirleraras1 farkindaligini
gelistirmede faydali oldugu diisiiniilmektedir. Ancak, bazi alanlarda ek materyal ve yonlendirmeye
ihtiyag duyulabilir. Ogretmenler ve dgrencilerle yapilan miilakatlar, kiiltiirel igerigin kitaplar analiz
edildiginde bazen kiiltiirel farkindalig1 gelistirme ihtiyacini tam olarak karsilamadigini gostermistir.
Bulunan sonuglar, ders kitaplarin kiiltiirlerarasi farkindalik {izerinde 6nemli bir etkisi oldugunu
ortaya koymustur ve uluslararasi kiiltiirle ilgili unsurlar, hedef kiiltlirden daha agirlikli olarak
kullanilmustir. Kiiltiirel icerik, 6gretimin asil amaci olmamasina ragmen, ders kitaplarinin neredeyse
her sayfasinda insanlar ve iirlinlerin farkh kiiltiirel yonleriyle karsilasilmaktadir. Ancak pratikler,
perspektifler ve topluluklar gibi bazi kiiltiirel kategoriler yeterli icerige sahip degildir. Aliakbari
(2005) ve Cakir (2010) gibi onceki calismalar, ders kitaplarinin kiiltiirel materyal eksikliginin
Ogrencilerin kiiltlirleraras1 farkindaliklarin1 ~ gelistirmelerini engelledigini gostermistir. Bu
calismalar, ders kitaplarinin sinirli kategoriler lizerinde yogunlagtigini ve kiiltiirel farkindalig: tesvik
etmek icin yeterince kapsamli olmadigini belirtmistir. Shin ve ark. (2011) ve Basal ve Aytan (2014)
tarafindan yapilan arastirmalar da benzer sekilde, ders kitaplarinin kiiltiirel igeriginin genellikle Bati
kiltiirtine odaklandigin1 ve yerel kiiltiirleri ihmal ettigini ortaya koymustur. Bu ¢alismalar, ders
kitaplarinda kiiltiirel icerigin daha dengeli ve kapsayict bir sekilde sunulmasinin 6nemini
vurgulamaktadir. Sonug olarak, bu ¢alisma, ders kitaplariin 6grencilerin kiiltiirel farkindaligim
gelistirmede 6nemli bir rol oynadigini, ancak bu kitaplarin baz kiiltiirel kategorilerde eksiklikler
icerdigini ortaya koymaktadir. Ders kitaplariin igerigine kiiltiiriin entegrasyonu, dzellikle cesitli
kiiltirel arka planlar1 tanitan videolar araciligiyla, Ogrencilerin kiiltlirleraras1 farkindaligini
gelistirmeye katkida bulunsa da, bazi alanlarda ek destek ve materyallere ihtiya¢ duyulmaktadir. Bu
nedenle, ders kitaplarinin daha kapsamli bir kiiltiirel farkindalik saglamak igin ¢esitli kiiltirel yonleri
daha dengeli bir sekilde kapsamasi gerekmektedir. Onceki g¢alismalarin bulgulari da dikkate
alindiginda, ders kitaplarinin kiiltiirel iceriginin gelistirilmesi, 6grencilerin kiiresel bir toplumda
etkili iletisim kurmalarina yardimci olacak kiiltiirel yeterlilikler kazanmalari agisindan Onem
tasimaktadir.
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