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Yasa Uygun Kapsamli Cinsellik Egitimi Baglaminda Okul
Oncesinden Ortadgretime Ogretim Programlarinin Analizi®

Fatma BIKMAZ', Canay DEMIRHAN ISCAN?, Ece KOCER?, Metin KARTAL*

Ozet

Okul temelli kapsamli cinsellik egitimi (KCE), okul éncesinden
12. sinifa kadar orgun egitimde her sinif dluzeyinde égretim
programlarinin bir parcasi olmasi énerilen dnemli bir konudur.
Ancak Turkiye gibi bircok ulkede belirli bir KCE programi
bulunmamaktadir. Bu nedenle bu c¢alismada, UNESCO
tarafindan hazirlanan ‘Cinsellik Egitimi Uzerine Uluslararasi
Teknik Rehberi'ne (2018) gore KCE'de ihtiyac duyulan egitim
alanlarinit belirlemek icin okul 6ncesinden 12. sinifa kadar deviet
okullarinda sunulan MEB &gretim programlarini analiz etmek
amacglanmisti. Bu amagla calisma, betimsel ydéntem
dogrultusunda planlanmis, veri toplama yontemi olarak
dokiman incelemesi kullaniimistir. Dokdman incelemesi
kapsaminda toplam 58 MEB o&dgretim programi analiz
edilmistir. Analizler arastirmacilar tarafindan olusturulan
Analiz  Olgut  Listeleri  araciligiyla  gerceklestirilmistir.
Arastirmanin sonuclari, 6zellikle Cinsel Saglik ve Ureme Saghidi,
Cinsellik ve Cinsel Davranis anahtar kavramlari égrenme
hedeflerinin cogunlukla MEB ogretim programlari
kazanimlariyla  iliskili  olmadigini  ve diger anahtar
kavramlardaki 6grenme hedeflerinin yine MEB kazanimlariyla
iliskisinin ise sinif duzeyleri ilerledikce azaldigini géstermistir. Bu
arastirmada elde edilen sonuglar dogrultusunda, okul
oncesinden 12. sinifin sonuna kadar tum programlarda, sinif
duzeyleri ve dersler acisindan dengeli bicimde kapsamli
cinsellik egitimi hedeflerine ve konularina yer verilmesi
onerilmektedir. Ayrica égretim programlarinda ozellikle diger
kavramlara goére geri planda kalan Toplumsal Cinsiyeti
Anlamak, Cinsellik ve Cinsel Davranis ile Cinsel Saglik ve Ureme
Saghgr kavramlarinin guglendirilmesi, bunun igin ézellikle Sinif
Rehberlik Programi’ndan da yararlaniimasi énerilmektedir.
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Giris

Cinsellik, insan yasaminin en temel ve kapsamli parcalarindan birisidir.
Bu kavramin tarihsel arka plani incelendiginde, neden kapsamli bir
sekilde ele alinmasi gerektigi sorusuna kolaylikla yanit bulunabilecektir.
UNESCO [United Nations Educational, Scientific and Cultural
Organization] (2009a ve 2009b), WHO [World Health
Organization] (2006 ve  2010), NGTS [National Guidelines Task
Force] (2004) ve SIECUS [Sex Information and Education Council of
United States] (1996) tarafindan yapilan calismalar incelendiginde,
1970'lerden bugUne, hizli bir artis gosteren HIV/AIDS vakalari,
istenmeyen gebelikler, ergen gebelikleri, cinsel yolla bulasan
enfeksiyonlar (CYBE) ve cinsel siddet gibi vakalarin oranindaki artisin
yani sira; kuresellesme, gocler ve yeni medya aracglarinin hizla yayilmasi
gibi etmenler cinsellik kavraminin kapsamli bir sekilde yeniden ele
alinmasi gerekliligini isaret etmektedir. Ayrica cinsellik kavrami, insan
bedeni ve psikolojisinin yani sira; toplumsal, ekonomik, siyasi ve kulturel
boyutlari da (UNESCO, 2009a) barindirmaktadir. Ornedin SIECUS (1996),
cinsellik kavraminin (1) bilissel, (2) duyussal ve (3) davranissal olmak
Uzere Ug¢ farkl alana hitap ettigini belirtmekte; insanlara bilissel (bilgi)
alanda, sosyo-kulturel, biyolojik, psikolojik boyutlariyla katki saglarken;
duyussal alanda duygular, degerler ve tutumlar gibi boyutlariyla;
davranissal alanda ise iletisim, karar alma ve elestirel dusunme
becerilerini  gelistirme  gibi boyutlariyla katki  sundugunu
vurgulamaktadir. WHO (2010) ise cinselligin, insan yasaminin her
asamasinda gelisiminin en dogal parcasi oldugunu ve icinde beden,
psikoloji ve toplumsal unsurlari barindirdigini belirtmektedir. Tanimlar
incelendiginde, cinsellik kavraminin biyolojik islevinin otesinde
psikolojik ve sosyolojik boyutlarinin da 6ne cikarilarak daha kapsamli bir
semantik derinlik icerdigi gérulmektedir.

Cinsellik kavraminin semantiginde ve taniminda zaman icerisinde
meydana gelen degisiklikler, cinsel egitimin de kapsamini degisiklige
ugratmistir. Cok (2003), cinsel egitimin daha &nceleri biyolojik temele
dayanan ureme ve dogum kontrolu konularina odakli bir anlayisa sahip
oldugunu ancak gelismelerle birlikte cinsellikle ilgili pek ¢cok konudan
olusan disiplinlerarasi bir yapiya dogru evrildigini belirtmektedir. Bu
nedenle, karar verme ve sorumluluk gelistirme gibi kisisel becerilerin
yani sira; iletisim becerilerinin de bu cercevede kendine yer buldugu
goérulmektedir. Bu baglamda, Birlesik Devletler Cinsel Bilgi ve Egitim
Konseyi (Sex Information and Education Council of United States
[SIECUS]) tarafindan cinsellik egitimi; yasam boyu suren cinsiyet,
cinsellik, cinsel kimlik, iliskiler ve yakinlk ile ilgili bilgi edinme, tutum,
inan¢ ve degerler olusturma sureci olarak tanimlanmistir (Criniti ve
digerleri, 2014). Bu baglamda SIECUS (1996), cinsellik egitimini herhangi
bir formal egitim kademesinin belirli bir doneminde gerceklesmesi
gereken bir 6grenme ya da konu alani olarak gérmenin cok &tesinde,
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insanin yasami boyunca suren informal 6grenme ortamlarinda da
davranis, tutum, deger ve inanclari gelistiren bir slrec¢ olarak ele
almaktadir. Ayrica calismada, okullarda verilecek cinsellik egitimi
sUreclerinde egitimcilerin, bu surecleri kilavuzlayacak dokUmanlara ve
egitim programlarina olan ihtiyact vurgulanmistir. Bu dogrultuda,
SIECUS (2004), WHO (2010), UNESCO (2018) vb. farkli kurum ve
kuruluslar, okul 6ncesi egitimden ortadgretim kademesine (K-12) kadar
tum kademeleri kapsayan ‘kapsamli cinsellik egitimi rehberleri’
hazirlamakta ve cinsel sagligin korunmasi ve surdurulmesinin ancak
kapsamli bir cinsellik egitimi ile mUmkun olacagini belirtmektedir
(Ozcebe 2007; Gendel ve Bonner, 1992; akt. GUrsoy ve Gencalp, 2010).

SIECUS (2004) okul tabanli kapsamli cinsellik egitiminin okul
oncesinden 12. sinifa kadar her sinif duzeyinde egitim programinin bir
parcasl olmasi gerektigini ve bu tur programlarin 6grencilerin yasina,
gelisim duzeyine ve kulturel gecmisine uygun, toplumda temsil edilen
deger ve inanclarin cesitliligine saygl gdsteren bir yapida olmasi
gerektigini vurgulamaktadir. Bu baglamda, SIECUS (2004) tarafindan
gelistirilen rehber, alti anahtar kavram (insani Gelisme, iliskiler, Kisisel
Beceriler, Cinsel Davranis, Cinsel Saglik ve Toplum ve Kultur) altinda yer
alan alt kavramlar (6rn. iliskiler altinda Aileler) ve dort farkli yas dUzeyine
(okul 6ncesi ve ilkokulun ilk yillart (5-8 yas); ergenlik édncesi (9-12 yas);
erken ergenlik (12-15 yas) ve ergenlik (15-18 yas)) ayristiriimis gelisimsel
mesajlari icermektedir. WHO (2010) tarafindan hazirlanan rehberde ise
sekiz ana konu (insan vucudu ve gelisimi; dogurganlik ve Ureme;
cinsellik; duygular; hayat tarzi ve iliskileri; cinsellik, saglk ve lyilik;
cinsellik ve haklar; cinsellikle ilgili sosyal ve kulturel belirleyiciler) altinda
yas gruplarina gore (0-4 yas,; 4-6 yas, 6-9 yas; 9-12 yas; 12-15 yas; 15 yas ve
Uzeri) 6grencilere kazandirilmasi gereken bilgi, beceri ve tutumlar yer
almaktadir. Benzer sekilde, UNESCO (2018) kapsamli cinsellik egitimini;
cinselligin bilissel, duygusal, fiziksel ve sosyal yonlerinin bir egitim
programi kapsaminda yapilandirilmis olarak égretilmesi ve 6grenilmesi
olarak tanimlarken; bireylere kendi saglik, iyi olma hali ve degerlerinin
farkina varma, sosyal ve cinsel iliskilerinde saygili olma, yaptiklari
secimlerin kendilerinin ve baskalarinin iyi olusunu ne sekilde etkiledigi
Uzerine dusUnme, yasamlari boyunca haklarini anlama ve koruyabilme
konusunda gerekli bilgi, beceri ve degerlerin kazandirilmasini
hedefledigi gorulmektedir. Birlesmis Milletler Nufus Fonu (UNFPA)
tarafindan 2014 yilinda yayimlanan bir raporda ise kapsaml cinsellik
egitiminin okulda ya da okul disinda cinsellik egitimine hak temelli ve
toplumsal cinsiyet odakl bir yaklasim ile ele alinmasi gerekliligi
vurgulanmistir. Kapsamli cinsellik egitimi, ¢cocuklarin ve genclerin
sosyal ve duygusal gelisimleri baglaminda kendi cinselliklerine olumlu
bir bakis acisi gelistirmelerini saglayacak bilgi, beceri, tutum ve degerler
kazandirmayl amaclayan egitim programlarina dayal bir egitimdir.
Yine kapsamli cinsellik egitimde, gebeligin ve cinsel yolla bulasan
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enfeksiyonlarin dnlenmesinin otesine gecen butuncul bir cinsellik ve
cinsel davranis vizyonu benimsenmistir (UNFPA, 2014). Bu baglamda,
UNESCO; 2009 yilinda UNAIDS [The Joint United Nations Programme
on HIV/AIDS], UNFPA [United Nations Population Fund], UNICEF
[United Nations International Children's Emergency Fund], UNWomen
[The United Nations Entity for Gender Equality and the Empowerment
of Women] ve WHO is birligiyle gelistirdigi ‘Cinsel Egitim Uzerine
Uluslararasi Teknik Rehber (International Technical Guidance on
Sexuality Education) baslikli rehberini; guncel gelismeler ve Birlesmis
Milletler'in (BM) 2030 Surdurulebilir Kalkinma Hedefleri dogrultusunda
revize etmek Uzere 25-27 Ekim 2016 tarihinde ‘Cinsel Egitim Uzerine
Uluslararasi Teknik Rehber BM Paydas Konsultasyon ve Danisma
Grubu Toplantisi” duzenlemis ve ardindan bulgulara dayali bir sekilde
gozden gecirilen Teknik Rehber 2018 yilinda son halini alarak basiimistir.
Yayimlanan bu Teknik Rehber ile (UNESCO, 2018), acik ve net bir
Kapsamli Cinsellik Egitimi (KCE) anlayisi sunmak; geng insanlari ve
cocuklari etkileyen cinsel saglik ve Ureme saghgi hakkinda farkindaligi
arttirarak KCE programlarina olan ihtiyaci karsilamak; karar vericileri,
egitimcileri ve program gelistirme uzmanlarini desteklemek amaciyla
bulgulara ve arastirmalara dayali yol gdsterici bir metin paylasmak;
nitelikli  KCE'nin sunulabilmesi icin 6dretmen ve egitimcilerin
hazirbulunusluk duzeyini ve kurumlarin kapasitesini arttirmak ve
konuyla iliskili, bulgulara dayall, 6grencilerin yas grubuna ve gelisim
duzeyine uygun KCE 6gretim programlarinin ve materyallerinin kulture
uygun sekilde nasil gelistirilebilecegi konusunda rehberlik yapmak
amaclanmistir.

Teknik Rehber; guncel bulgularla guclendirilmis, her bir bireyin egitime
ve mumkun olabilecek en Ust duzey saglik ve iyi olus standardina
ulasma hakkini vurgulayan uluslararasi insan haklari sdzlesmeleriyle
gerekcelendirilmistir. Dunya'nin ortak kaygilarina ve tehditlerine
(6rnegdin, HIV/AIDS, cinsel yolla bulasan hastaliklar, istenmeyen
gebelikler, toplumsal cinsiyet temelli siddet vb.) yonelik olarak yasa
uygun ve kapsamli cinsellik egitim programi (UNESCO, 2018),
cocuklarin/genclerin cinsellikleri ve iliskileri ile ilgili 6zgUrce bilingli
kararlar alabilmeleri, guclendirilmeleri ve desteklenmeleri icin bir
yontem olarak gorulmustur. Teknik Rehberde formal ya da informal
egitim ortamlarinda verilen kapsamli cinsellik egitiminin 6zellikleri Sekil
T'de belirtiimektedir.
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Sekil 1
Kapsamli Cinsellik Egitiminin Ozellikleri (UNESCO, 2018, ss. 16-17)

temellidir.

l Ogretim programi

I Hak temellidir.

Dénugtaricldur.
gelistirebilir.

Sekil Tde belirtilen 6zellikler baglaminda, cocuk ve genclere kapsamli
cinsellik egitiminin gerektirdigi bilgi birikimi, beceri, yaklasim ve
degerlerin kazandirilmasi amaclanmistir. Teknik Rehber'de yasa uygun
olarak yapilandirilmis kapsamli cinsellik egitiminin é6grenme hedefleri;
esit derecede onemli, birbirlerini guclendiren ve bir arada égretilmesi
amaclanan sekiz ana kavram altinda siniflandirilarak verilmistir. Bu ana
kavramlar, (1) iliskiler, (2) Degerler, haklar, kaltar ve cinsellik, (3)
Toplumsal cinsiyeti anlamak, (4) Siddet ve siddetten korunma, (5) Saglik
ve iyi olma becerileri, (6) insan bedeni ve gelisim, (7) Cinsellik ve cinsel
davranis, (8) Cinsel saglik ve Ureme saghgi seklindedir. Bu kavramlar
ayrica konu basliklarina boélunmus olup konu basliklart da yas
gruplarina (5-8 yas; 9-12 yas; 12-15 yas ve 15-18+ yas) goére gruplandiriimis
ana fikirler ile bilgi, tutum ve beceri temelli é6grenme hedeflerini
kapsamaktadir. Ogrenme hedefleri de mantiksal olarak asamal bir
sekilde sunulmustur. Rehber'de yer alan temel kavramlar, konu
basliklari ve 6grenme hedefleri ile cocuklara ve genclere ‘kendi
sagliklarinin, iyi olma hallerinin ve degerlerinin farkina varma; kendi
secimlerinden etkilenen diger bireylerin iyi olma halini gdozetme, kendi
haklarini anlama ve haklarini savunma ve diger bireylerin haklarina
saygl gosterme yénunde onlari guclendirebilecek bilgi, yaklasim ve
becerileri kazandirmak’ amaclanmaktadir (UNESCO, 2018, s.16). Diger
taraftan, egitim kademelerine yonelik destekleyici dokUmanlarin ve
egitim programlarinin hazirlanmasi asamasinda kurum ve kuruluslarin
farkl problemlerle karsilastiklari gérulmektedir. Ornegin, eger cinsellik
egitimi her egitim kademesinin bir parcasl olacaksa o zaman bu
dokUmanlarin ve egitim programlarinin ilgili kademeye devam eden
ogrencilerin yasina ve gelisimsel ézelliklerine uygunlugunun ve kulturel
arka planlarinin da (NGTS, 2004; SIECUS, 1996; UNESCO, 2009a; WHO,
2010) hassasiyetle ele alinmasi gerekliligi ortaya cikmaktadir.
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Turkiye'de ise, cinsellik egitimi kapsamina giren bazi konularin
ilkdgretim ve ortadgretimde kademelerinde farkli derslerin 6gretim
programlarinda birbirinden bagimsiz olarak yer aldigi, ancak Ureme
saghigi ile ilgili bu konularin, cinsel saglik acisindan oldukg¢a sinirli
oldugu belirtilmektedir. Turkiye'de cocuklarin ve genclerin cinsel
konulardaki tutum ve davranislarini bicimlendirmeye yonelik planli bir
cinsel saglik egitim programi uygulanmadigl ifade edilmektedir
(Golbasi, 2003). Bikmaz ve Guler'e gbére (2007), Turkiye'de cinsel saglik
konusunda yapilan calismalar daha cok cinsel sagliga iliskin bilgi, algi
ve tutumlar Uzerine odaklanmaktadir. Calisandemir vd. (2008) de,
gelismis ulkelerin cinsel egitim programlarina cok dnceden basladigini
ve toplum olarak da bu konuda ¢ok mesafe kat etmis olduklari igin
bugun tartisilan konularin Turkiye'deki konulara gore farkliliklar
gostermekte oldugunu ifade etmislerdir. Bu dogrultuda, dunyadaki
gelismeleri takip edebilmek acisindan dunya c¢apinda kabul goéren
kuruluslarca hazirlanan raporlar ya da kriterler baglaminda ulusal
politikalarin incelenmesi ya da gelistirilmesi buyuk dnem tasimaktadir.
Ornegin, Milli Egitim Bakanhgdi 2014-2016 yillari arasinda UNESCO'nun
2009 yilinda cinsiyete duyarli okullarin sahip olmasi gereken ozellikleri
ortaya koyabilmek amaciyla gelistirdigi kriterler gbéz &nunde
bulundurularak Egitimde Toplumsal Cinsiyet Esitliginin Gelistirilmesi
Projesi'ni (ETCEP) gerceklestirmistir. Projede elde edilen veriler
arasinda ortaokul ve lise duzeyinde verilen cinsel saglik egitiminin
yetersiz oldugu ve alanlarinda uzman kisilerce olusturulacak
programlar ile okullarda cinsellik egitiminin verilmesi gerektigi fikri
dikkat cekmektedir (Engin-Demir ve digerleri, 2016).

Cinsellik, insan yasaminin temel parcalarindan biri olarak gdérulmekle
birlikte insan haklari boyutuyla da ele alinmaktadir (UNESCO, 2009a ve
2009b). WHO (2006)'ya goére ‘Cinsel haklar’; ‘ulusal duzeyde
uygulanmakta olan kanunlar, uluslararasi insan haklari dokimanlari ve
diger sozlesmelerce teminat altina alinmis butun insan haklarint’
kapsamaktadir. Ayrica UNESCO (2009a ve 2009b), WHO (2006 ve 2010),
NGTS (2004) ve SIECUS (1996) tarafindan yapilan calismalarda cinsel
yolla bulasan enfeksiyonlar (CYBE), istenmeyen gebelikler, cinsel siddet
gibi vakalarin oranindaki artis cinsellik egitiminin gerekliligini
guclendirmektedir. Bunun yani sira, kavramin yasam boyu dégrenme
ozelligi kazanmasi ile birlikte, SIECUS (1996) okullarda verilecek cinsellik
egitimi sureclerinde egitimcilerin bu sureclere rehberlik edecek
dokumanlara ve egitim programlarina olan ihtiyacr vurgulamistir. Bu
arastirmada da kapsamli bir sekilde okul dncesinden 12. sinifa kadar
tum resmi 6gretim programlarinda cinsellik egitiminin oncelikle var
olan durumunun saptanmasi gerekliliginden yola cikilmistir. Boylece
ogretim programlarina bu konuya iliskin geribildirim saglanarak
Oneriler getirilebilecegi dusUunulmustur. Ayrica UNESCO (2018)
tarafindan da Dunya’'nin ortak kaygilarina ve tehditlerine ydnelik yasa
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uygun ve kapsamli cinsellik egitim programi, bireylerin bu konuyla ilgili
guclendirilmesi, desteklenmesi ve ydnlendirilmesinin bir ydntemi
olarak goérulmustur. Bu ihtiyaclar ve gerekliliklerden yola c¢ikarak
arastirmada, Turkiye'de okul dncesinden 12. sinifa kadar uygulanan
resmi o0gretim programlarini Birlesmis Milletler Egitim Bilim ve Kultur
Orgutd'ndn (UNESCO, 2018) hazirladigi ‘Cinsel Egitim Uzerine
Uluslararasi Teknik Rehber'e goére analiz ederek, yasa uygun kapsamli
cinsellik egitiminde ihtiya¢c duyulan egitim alanlarini belirlemek
amaclanmis ve bu amag¢ dogrultusunda asagidaki sorulara yanit
aranmistir:

1. Teknik Rehber'de yer alan 6grenme hedeflerinin MEB ogretim
programlari ile iliskilendirilme duzeyi (iliski bulunamayan-kismen
iliskili-tam iliskili) yas gruplarina gore nasildir?

2. Teknik Rehber'de yer alan 6grenme hedefleriyle iliskilendirilen MEB
kazanimlarinin sinif duzeylerine goére dagilimi nasildir?

3. Teknik Rehber'de yer alan sekiz temel kavram altindaki 6grenme
hedeflerinin iliskilendirildigi MEB ders sayilarinin yas gruplarina ve
temel kavramlara gore dagilimi nasildir?

Calismada arastirma sorulari kapsaminda elde edilecek verilerin, hem
politika yapicilar hem de o6dretmenler tarafindan kapsamli cinsellik
egitimi baglaminda orgun egitim programlarindaki eksiklerin fark
edilmesini  saglayacagl ongorulurken programlarda yer alan
kazanimlarin kapsamli cinsellik egitimini destekleyici sekilde ele
alinmasinin saglanmasina da katki getirecegi dusunulmektedir.

Yéntem
Arastirmanin Modeli

Bu arastirma, betimsel yontem dogrultusunda planlanmistir. Betimsel
yéntem, ilgilenilen ve arastiriimak istenen problemin mevcut var olan
durumunu ortaya koymaya yoneliktir. Betimsel arastirmalar, verilen bir
durumu olabildigince tam ve dikkatli bir sekilde tanimlar (Buyukozturk
ve digerleri, 2020). Bu baglamda, calismada dokuman incelemesi
yoéntemi kullanilmistir. Bowen (2009) dokUman analizini dokUmanlarin
gozden gecirilmesi veya degerlendirilmesi icin sistematik bir prosedur
olarak tanimlamaktadir. DokUman incelemesi, arastiriimasi hedeflenen
olgu veya olgular hakkinda bilgi iceren yazili materyallerin analizini
kapsar. Dokuman incelemesi kapsaminda dokUmanlara ulasma,
dokUmanlarin 6zgunlugunu kontrol etme, dokUmanlari anlama, veriyi
analiz etme ve veriyi kullanma asamalari (Yildirm ve Simsek, 2021)
izlenmistir. Arastirmada ilk olarak MEB'in okuldoncesinden 12. sinifa
kadar olan ogretim programlari betimsel analiz teknigi ile analiz
edilerek elde edilen veriler sayisallastirilmis, sonrasinda ise MEB ders
kitaplarinin bu analizlere gore belirlenen Teknik Rehber'in 6grenme
hedefleri ile iliskilendirilen bolumleri analiz edilmistir. Ancak bu
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calismada arastirmanin yalnizca ogretim programlari
raporlastiriimis, ders kitaplari bulgularina yer verilmemistir.

boyutu

Calisma Dokumanlari

Turkiye'de MEB'’e bagli okullarda kapsamli cinsellik egitimine ydnelik
bir egitim programi bulunmadigi icin Teknik Rehber'de verilen yas
gruplari dikkate alinarak; 5-8 yas icin okuléncesi ve ilkokul 1, 2 ve 3.
siniflar, 9-12 yas icin ilkokul 4. sinif ve ortaokul 5, 6 ve 7. siniflar, 12-15 yas
icin ortaokul 8. sinif ile lise 9 ve 10. siniflar, 15-18+ yas ise lise 11 ve 12.
siniflara karsilik gelen tum zorunlu ders kapsamindaki resmi MEB
ogretim programlari analiz edilmistir. Tablo T'de tUm yas gruplari icin

analiz kapsamina alinan MEB ogretim programlari verilmistir.

Tablo 1

Analiz Kapsamina Alinan MEB Ogretim Programlari

Yas iliskili Kazanimi Bulunan Ogretim lliskili Kazanimi
Gruplari Programlari Bulunmayan Ogretim
Programlari

5-8 Yas Okuldéncesi egitim, Turkce (1-3. Sinif), Matematik (1-3. Sinif)
Hayat Bilgisi (1-3. Sinif), Fen Bilimleri (3.
Sinif), Yabanci Dil (2-3. Sinif), Beden
Egitimi ve Oyun (1-3. Sinif), Gérsel Sanatlar
(1-3. Sinif), MUzik (1-3. Sinif), Sinif Rehberlik
Programi (Okul Oncesi-3. Sinif)

9-12 Yas Tarkge (4-7. Sinif), Fen Bilimleri (4-7. Sinif), Matematik (4-8. Sinif),
Sosyal Bilgiler (4-7. Sinif), Yabanci Dil (4-7. Teknoloji ve Tasarim (7-8.
Sinif), Beden Egitimi ve Oyun (4. Sinif), Sinif)
Beden Egitimi ve Spor (5-7. Sinif), Gorsel
Sanatlar (4-7. Sinif), MUzik (4-7. Sinif), Din
Kulturu ve Ahlak Bilgisi (4-7. Sinif), Bilisim
Teknolojileri ve Yazilm (5-6. Sinif), Trafik
Guvenligi (4. Sinif), insan Haklar, Yurttashk
ve Demokrasi (4. Sinif), Sinif Rehberlik
Programi (4-7. Sinif)

12-15Yas  Turkce (8. Sinif), T.C. inkilap Tarihi ve Fen Bilimleri (8. Sinif),
Ataturkculuk (8. Sinif), Din Kulturu ve Matematik (8-10. sinif),
Ahlak Bilgisi (8-10. Sinif), Beden Egitimive Tarih (9-10. Sinif), Cografya
Spor (8-10. Sinif), Gorsel Sanatlar (8. Sinif), (9-10. Sinif), Fizik (9-10.
Muzik (8. Sinif), Birinci Yabanci Dil Sinif), Kimya (9-10. Sinif),
(ingilizce) (8-10. Sinif), Turk Dili ve Biyoloji(9-10.Sinif), Felsefe
Edebiyati (9-10. Sinif), Gérsel Sanatlar (2-10.  (10. Sinif), ikinci Yabanci
Sinif), Muzik (9-10. Sinif), Saglik Bilgisi ve Dil (9-10. Sinif)
Trafik Kultdrd (9. Sinif), Sinif Rehberlik
Programi (8-9-10. Sinif)

15 -18+ T.C. inkillap Tarihi ve AtatUrkcUlUk (12. Din Kultara ve Ahlak

Yas Sinif), Turk Dili ve Edebiyati (11-12. Sinif), Bilgisi (11-12. Sinif), Tarih (11.
Birinci Yabanci Dil (11-12. Sinif), Gorsel Sinif), Felsefe (1. Sinif),
Sanatlar (11-12. Sinif), Muzik (11-12. Sinif), ikinci Yabanci Dil (11-12.

Sinif Rehberlik Programi (11-12. Sinif)

Sinif), Beden Egitimi ve
Spor (11-12. Sinif)
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Tablo 1 incelendiginde, 5-8 yas icin 10 6gretim programinin analiz
kapsamina alindigi ancak bu programlardan Matematik &gretim
programinda Teknik Rehber'in 6grenme hedefleriyle iliskili hicbir
kazanimin bulunamadigi; 9-12 yas i¢in 15 &gretim programinin analiz
kapsamina alindigi ancak bu programlardan Matematik ve Teknoloji ve
Tasarim ogretim programlarinda Teknik Rehberin  o6grenme
hedefleriyle iliskili hicbir kazanimin bulunamadigi; 12-15 yas icin 22
ogretim  programinin  analiz  kapsamina alindigi ancak bu
programlardan Fen Bilimleri, Matematik, Tarih, Cografya, Fizik, Kimya,
Biyoloji, Felsefe ve ikinci Yabanci Dil 6gretim programlarinda Teknik
Rehber'in 6grenme hedefleriyle iliskili hicbir kazanimin bulunamadig;
15-18+ yas icin ise 11 6gretim programinin analiz kapsamina alindigi
ancak bu programlardan Din Kultdru ve Ahlak Bilgisi, Tarih, Felsefe,
Ikinci Yabanci Dil ve Beden Egitimi ve Spor éJretim programlarinda
Teknik Rehber'in 6grenme hedefleriyle iliskili hicbir kazanimin
bulunmadigl goérulmustur. Buna gore calismada, tum kademeler icin
toplamda 58 6gretim programi analiz edilmistir.

Veri Toplama Araclari

Arastirmada ilk olarak UNESCO (2018) ‘Cinsel EgJitim Uzerine
Uluslararasi  Teknik  Rehber'ine gére Analiz  Olcut Listesi
olusturulmustur. Bu kapsamda Teknik Rehber’in belirledigi sekiz temel
kavram (iliskiler; De@erler, Haklar, Kultir ve Cinsellik; Toplumsal
Cinsiyeti Anlamak; Siddet ve Siddetten Korunma; Sagdlk ve lyi Olma
Becerileri; insan Bedeni ve Gelisimi; Cinsellik ve Cinsel Davranis; Cinsel
Saglik ve Ureme Saglig) ve yas araliklarina gére (5-8 yas, 9-12 yas, 12-15
yas ve 15-18+yas) dort farkli analiz élgut listesi hazirlanmistir.  Teknik
Rehber'in yapisi incelendiginde; sekiz temel kavramin 2 ila 5 konu
basligina bolundugu ve her konunun yas gruplarina gdre belirlenmis
ana fikirleri ve 6grenme hedeflerini icerdigi gdérulmektedir (Gorsel 1).

Gorsel 1
lliskiler Temel Kavrami ve Yapisi

Ogrenme Hedefleri (5-8 yas)

Konu Baghklan: Ana Fikir: Dinya Uzerinde pek cok farkh modelde
1.1 Aileler aile vardir.
1.2 Arkadaslk, Sevgi ve Ogrenicilerin kazanacagi yetiler:

" 1

Romantik iligkiler » farkl aile tiplerini tanimlayabilme (6rnegin iki ebeveynli,

P tek ebeveynli, gocugun hakim oldugu; velinin hakim
23 Hoyauily b apsaina we SAVT oldugu, genis, cekirdek ve geleneksel olmayan aileler

1.4 Uzun Vadeli Birliktelikler gibi) (bilgi);
ve Ebeveynlik e farkli aile modellerine yonelik saygl gosterebilme
(tutum);

« farkli aile modellerine yonelik saygi duymanin yollarini
gosterebilme (beceri).
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Ornegin, iliskiler temel kavrami altinda Aileler; Arkadaslik, Sevgi ve
Romantik iliskiler; HosgorU, icerme ve Saygl; ve Uzun Vadeli Birliktelikler
ve Ebeveynlik konu basliklari bulunmaktadir. Aileler konu baslhginda 5-
8 yas icin ‘DuUnya Uzerinde pek c¢cok farkli modelde aile vardir.” ilk ana
fikirken bu ana fikrin 6grenme hedefleri ise ‘farkli aile tiplerini
tanimlayabilme (bilgi); farkli aile modellerine yonelik saygi gosterebilme
(tutum); farkh aile modellerine yonelik saygl duymanin yollarini
gosterebilme (beceri)'dir. Ogrenme hedefleri; bilgi, beceri ve tutum
olarak gruplandiriimis, yasa ve gelisimsel yetilere godre bilissel
karmasiklik seviyesi artacak sekilde kademelendirilmistir. Bilgi
hedeflerinin &grenciler icin dnemli bir temel olusturmaya, tutum
hedeflerinin égrencilerin kendilerini, cinselligi ve dunyayi anlamalarina
yardimci olmaya, becerilerin ise; iletisim, dinleme, reddetme, karar
verme ve uzlasma, elestirel dusunme, o6z-farkindalik yaratma, empati
kurma, guvenilir bilgi ve hizmetlere erisme, yaftalama ve ayrimciliga
karsi c¢ilkma ve hak savunuculugu gibi becerilere odaklandigi
gorulmektedir (UNESCO, 2018). Teknik Rehber'de yer alan temel
kavram, konu basliklari ve yas gruplarina gdére 6grenme hedefi sayilari
Tablo 2'de verilmistir.

Tablo 2
Teknik Rehberde Yer Alan Temel Kavramlar, Konular ve Yas Gruplarina Gére
Ogrenme Hedeflerinin Sayilari

Temel Konular Ogrenme Hedeflerinin Sayisi
Kavramlar 5-8 9-12 12-15 15-18+
iliskiler 1.1.Aileler
1.2. Arkadaslik, Sevgi ve Romantik
iliskiler 37 39 36 27

1.3. Hosgoéru, Kapsama ve Saygl
1.4. Uzun Vadeli Birliktelikler ve

Ebeveynlik
Degerler, 2.1. Degerler ve Cinsellik
Haklar, 2.2. insan Haklari ve Cinsellik n 15 14 16
Kaltar ve 2.3. KUltur, Toplum ve Cinsellik
Cinsellik
Toplumsal 3.1. Toplumsal Cinsiyet ve
Cinsiyeti Toplumsal Cinsiyet Normlarinin
Anlamak Toplumsal insasi 12 24 25 17

3.2. Toplumsal Cinsiyet Esitligi,
Kalip Yargilar ve Onyargilar
3.3. Toplumsal Cinsiyet Temelli
Siddet

Siddet ve 4.]. Siddet

Siddetten 4.2. Onay, Mahremiyet ve

Korunma Bedensel Butunluk 19 20 18 19
4.3. Bilgi ve iletisim
Teknolojilerinin Guvenli
Kullanimi
5.1. Cinsel Davranista Normlar ve
Akran Etkisi
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Saglik velyi 52.Karar Verme
Olma 5.3. iletisim, Reddetme ve
Becerileri Uzlasma Becerileri 26 27 29 24
5.4. Medya Okuryazarligi ve
Cinsellik
5.5. Yardim ve Desteklere Erisim
insan 6.1. Cinsel Anatomi ve Fizyoloji,
Bedeni ve Ureme Anatomisi ve Fizyolojisi
Gelisimi 6.2. Ureme
6.3. Ergenlik 17 37 26 n
6.4. Beden imaji
Cinsellik ve  7.1. Seks, Cinsellik ve Cinsel
Cinsel Yasam Dongusu 7 14 23 14
Davranis 7.2. Cinsel Davranis ve Cinsel
Tepki
Cinsel 8.1. Gebelik ve Gebeligin
Saglk ve Onlenmesi
Ureme 8.2. HIV ve AIDS'te Damgalanma, 12 37 35 29
Saghgi Bakim, Tedavi ve Destek
8.3. HIV ve Diger CYBE ile iliskili
Risklerin Anlasilmasi, Taninmasi
ve Azaltilmasi
8 Temel 27 Konu 141 213 206 157
Kavram 717 OJrenme Hedefi

Tablo 2 incelendiginde, Analiz Olcut Listeleri'nin 8 kavram ve 27 konu
basligi altinda yer alan, farkli yas gruplariicin belirlenmis bilgi, tutum ve
beceri olarak gruplandiriimis 717 6grenme hedefinden olusturuldugu
goérulmektedir. Analiz Olcut Listeleri olusturulurken Teknik Rehber'de
yer alan ve yas gruplarina goére ayrilmis olan toplamda 717 é6grenme
hedefi satirlara yerlestiriimis, MEB egitim programlarinda yer alan
dersler de sUtunlara yerlestirilerek matrisler olusturulmus ve 6grenme
hedeflerinin karsilanma duzeylerine gore renklendirilerek (Siyah: tam
karsihgr  bulunan, kirmizi: kismen karsiligi  bulunan) &grenme
kazanimlarinin kodlari (6rn: HB.11.1: Hayat Bilgisi 1. Sinif, 1. Unite, 1.
Kazanim) matrislere yerlestirilmistir. incelenen dokUmanlar (Teknik
Rehber ve MEB &gretim Programlari) yayimlanmis resmi dokUmanlar
olduklari ve Uzerinde duzenlemeler yapilamayacadi icin ayrica uzman
gorusu alinmasina ihtiyac duyulmamistir.

Veri Toplama ve Analiz Sureci

Arastirma kapsaminda, MEB &gretim programlarinda yer alan
kazanimlar Analiz OlcUt Listesi kullanilarak analiz edilmistir. Analiz
surecinde ilk olarak analiz kapsamina alinan her dersin &égretim
programinin tum konu ve kazanimlari Excel programina aktariimistir.
Ardindan Teknik Rehber'in ilgili yas gruplari icin belirledigi kavram,
konu ve 6grenme hedefleri (bilgi, beceri ve tutumlar) Excel programina
aktarilarak derslerin 6gretim programlarinin kazanimlari ile Teknik
Rehber'in 6grenme hedefleri ile iliskilendirilen bir tablo hazirlanmistir.
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Daha sonra Analiz OlcUt Listesi'nde yer alan her bir kavramin, konunun
ve 6grenme hedefinin incelenen dersin 6gretim programinda herhangi
bir kazanimla iliskili olup olmadigi belirlenmeye calisilmistir. MEB
ogretim programlarinda yer alan kazanimlar birden fazla 6grenme
hedefi ile iliskili bulunabildigi icin betimsel analizler siklik kullanilarak
raporlanmistir.

Analiz suUrecinde tum arastirmacilarin kodlamada benzer bir yol
izleyebilmesi icin secilen égretim programi Uzerinde analiz denemeleri
yapilmis ve ardindan yapilan kodlamalar karsilastirilarak kodlama
tutarliligr saglanmaya calisiimistir. Analizlerde; Teknik Rehber'de yer
alan  &égrenme  hedeflerinin, MEB  ogretim  programlarinin
kazanimlarinda tam olarak karsiligi bulunmasi ya da bir sekilde
kapsamasi iliskilendirme icin yeterli kabul edilmistir. Analizlerle ilgili
arastirmacilar arasinda genel bir anlayis olusturulduktan sonra
arastirma ekibi iki gruba ayrilmis ve incelenecek 6gretim programlari
iki gruba paylastiriimistir. Grup Uyeleri, dnce bireysel olarak analizlerini
tamamlamis ve daha sonra bir araya gelerek yapilan analizleri
karsilastirmis, analizlere son halini vermistir. Analizler yas gruplarina
gobre 6nce 5-8, ardindan 9-12,12-15 ve 15-18+ yas grubu olmak Uzere tum
gruplar icin es zamanli olarak yapilmistir. TUm 6gretim programlari ile
ilgili analizler tamamlandiktan sonra &grenme hedefleri ile
iliskilendirilen kazanimlarin ait oldugu dersler yas gruplarina gére
belirlenmis olan temel kavram ve konulara gére bir tabloda
birlestiriimistir. Daha sonra, 6grenme hedefleri ile iliskili bulunan
kazanimlar tum arastirma ekibi tarafindan bir kez daha go6zden
gecirilerek kontrol edilmis ayrica kazanimlar 6grenme hedefleri ile
iliskili  olma durumuna (tam olarak ya da kismen) gdre
gruplandiriimistir. Ornegdin; Sinif Rehberlik Programi (SRP)'nin “R.1.10.
Her cocugun hak ve sorumluluklarinin oldugunu bilir.” kazanimi Teknik
Rehber'in Saglik ve iyi olma becerileri temel kavrami altindaki iletisim,
reddetme ve uzlasma becerileri konusunda yer alan “Herkesin kendini
ifade etmeye hakkinin oldugunu kavrayabilme (tutum)” 6grenme
hedefi ile dogrudan iliskili bulunurken, Siddet ve Siddetten Korunma-
Onay, Mahremiyet ve Bedensel Butunluk konusu altinda yer alan
“Bedensel haklar” ifadesinin anlamini tanimlayabilme (bilgi) ve
“herkesin “bedensel haklara” sahip oldugunun farkinda olabilme
(tutum)” 6grenme hedefleriyle de kismen ya da tam olarak iliskili
bulunmustur. Bu durumda; SRP'nin R110. no'lu kazanimi Teknik
Rehber'deki birden fazla kavram, konu ve 6grenme hedefiyle farkli
duzeylerde iliskilendirilmistir.

283


https://doi.org/10.9779/pauefd.1470528

PAUEFD, 64, 272-301 [2025] F. Bikmaz vd. https://doi.org/10.9779/pauefd.1470528

Bulgular
Sonugclar arastirma sorulari baglaminda ug¢ temel baslik altinda verilmektedir.

Teknik Rehberde Yer Alan Sekiz Temel Kavram Altindaki C“)§repme
Hedeflerinin MEB Programlari .ile lliskilendirilme Duzeyinin (lligki
Bulunamayan-Kismen lliskili-Tam lliskili) Yas Gruplarina Gére Dagilimi

Teknik Rehber'de yer alan temel kavramlarin konularina ait 0grenme
hedeflerinden MEB 6gretim programlarinda karsiligi bulunamayan, kismen
ve tam olarak karsiligi bulunan 6grenme hedefi sayilari Grafik T'de verilmistir.
Ayrica MEB ogretim programlarinda karsiligr bulunabilen 6grenme
hedeflerine érnekler sunulmustur.

Grafik 1

Teknik Rehber'de Yer Alan Sekiz Temel Kavram Altindaki Odrenme
Hedeflerinin  MEB  Programlari ile lliskilendirilme Ddlzeyinin  (iliski
Bulunamayan-Kismen lliskili-Tam lliskili) Yas Gruplarina Gére Dagilimi

800 717
600
422
400
213 206
200 141 109 132 157129 153142
l 52 3 57 I 36 68 I 63 11 I 2 ¢
0
5-8 Yas 9-12 Yas 12-15 Yas 15-18+ Yas Toplam
m Ogrenme Hedeflerinin Sayisi Hic Kargiligi Olmayan Ogrenme Hedefi Sayisi

Kismen Karsiligi Olan Ogrenme Hedefi Sayisi = Tam Karsiligi Olan Ogrenme Hedefi Sayisi

Grafik 1 incelendiginde, 5-8 yas grubunda Teknik Rehber'de yer alan 141
ogrenme hedefinin 52'sinin hi¢ karsihdgl bulunamazken; 32'sinin kismen ve
57'sinin de tam karsihiginin bulundugu gorulmektedir. 9-12 yas grubunda
Teknik Rehberde yer alan 213 6grenme hedefinin 109'unun hi¢ karsihgi
bulunamazken; 36'sinin kismen ve 68'inin de tam karsiligi bulunmustur. 12-15
yas grubunda Teknik Rehberde yer alan 206 6grenme hedefinin 132'sinin hig
karsihglr bulunamazken; 63'Unun kismen ve yalnizca 1'inin tam karsihgi
bulunabilmistir. 15-18+ yas grubunda ise karsiligi bulunan égrenme hedefi
sayisl diger yas gruplarina gore azalmis ve 157 6grenme hedefinin sadece
6'sinin tam olarak 22'sinin ise kismen karsiligr bulunmustur. Bu yas grubunda
karsiligi bulunamayan 6grenme hedefi sayisi ise 129 olmustur. Yas gruplarina
genel olarak bakildiginda, Teknik Rehber'in tum temel kavramlarinin
konularina ait 717 é6grenme hedefinden 6gretim programlarinda sadece
142'sinin tam olarak (6rnegdin lliskiler kavraminda “Aile bireylerinin farkli
ihtiyag ve rollerini tanimlayabilme (bilgi)” 6grenme hedefi), 153'Unun kismen
(6rnegin  Toplumsal  Cinsiyeti  Anlamak  kavraminda  “insanlarin
cinsiyetlerinden dolayr adaletsiz ve esitsiz muameleyle karsilasabilme
bicimlerini tarif edebilme (bilgi)” égrenme hedefi) karsihigr bulunurken,
yarisindan fazlasinin (422) hi¢c (6rnegin Cinsellik ve Cinsel Davranis
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kavraminda “Cinsellikle ilgili dogrulari bilmenin 6énemini kavrayabilme
(tutum)” 6grenme hedefi) karsihdi bulunamamistir. Ozellikle 12-15 ile 15-18+ yas
gruplarinda 6grenme hedefleriyle iliskilendirilemeyen kazanim sayisi, diger
yas gruplarina gore daha fazla olmustur.

Teknik Rehber’deki Temel Kavramlarin Konularina Ait Ogrenme Hedefi
Sayilari ile MEB Ogretim Programlarinda lliskili Bulunan (Tam ve Kismen)
Kazanim Sayilarinin Yas Gruplarina Goére Dagilimi

Teknik Rehber'deki temel kavramlarin konularina ait 5-8 yas, 9-12 yas, 12-15 yas
ve 15-18+ yas grubu icin belirlenmis 6grenme hedefi sayilari ile MEB 6gretim
programlarinda iliskilendirilen kazanimlarin sikligi Grafik 2'de verilmistir.
Ayrica MEB o&gretim programlarinda Kkarsiligi  bulunabilen 6grenme
hedeflerine édrnekler sunulmustur.

Grafik 2

Teknik Rehber'deki Temel Kavramlarin Konularina Ait Odrenme Hedefi
Sayilari ile MEB Ogretim Programlarinda iliskili Bulunan Kazanim Sayilarinin
Yas Gruplarina Gére Dagilimi

m 58 yas OHS 5-8 yas iKS 9-12yas OHS 9-12yasiKks 12-15 yas OHS 12-15 yas IKS ~ m15-18 yas OHS ~ m15-18 yas IKS

LLLLLLLLLLLLLLLL

OHS: Teknik Rehberdeki 6grenme hedefi sayisi
IKS: MEB Ogretim programlarinda iliskili bulunan kazanim sikhgi

5-8 yas grubunda Teknik Rehber'de yer alan kavramlarin konularina ait
ogrenme hedefleri ve bu hedeflerle iliskili bulunan MEB ogretim
programlarindaki kazanimlarin sikligi incelendiginde iliskiler (127) (6rnegdin
Aile bireylerinin farkli ihtiyac ve rollerini tanimlayabilme (bilgi)); Saglik ve lyi
Olma Becerileri (86) (6rnegin Akran etkisinin iyi veya kétu yonde olabildigini
kavrayabilme (tutum)); Siddet ve Siddetten Korunma (60) (6rnegin Bedensel
haklar’ ifadesinin anlamini tanimlayabilme (bilgi)); Degerler, Haklar, Kultur ve
Cinsellik (36) (6rnegin Kendi degerlerinden birini paylasabilme (beceri))
kavramlarina ait 6grenme hedeflerinin MEB &gdretim programlarinin
kazanimlar ile bayuk dlcude iliskilendirildigi géralmektedir. Ancak, insan
Bedeni ve Gelisim (20) (6rnegin Buyumenin, fiziksel ve duygusal degisimleri
beraberinde getirdigini kavrayabilme (bilgi)); Toplumsal Cinsiyeti Anlamak
(19) (6rnegin TCTS'yi tanimlayabilme ve her yerde (6rnegin, okulda, evde veya
kamusal alanda) yasanabileceginin farkinda olabilme (bilgi)), Cinsel Saglik ve
Ureme Saghgi (17) (érnegin Insanlarin sadliklarini korumak icin neler
yapabilecegini siralayabilme (bilgi)), Cinsellik ve Cinsel Davranis (5) (6rnegin
Birinin ona kétu bir bicimde dokunmasi halinde ne yapacagini gosterebilme

285


https://doi.org/10.9779/pauefd.1470528

PAUEFD, 64, 272-301 [2025] F. Bikmaz vd. https://doi.org/10.9779/pauefd.1470528

(beceri)) kavramlarinin konularina ait égrenme hedeflerinin MEB &gretim
programlarinin kazanimlari ile iliskilendirilme orani ise olduk¢a dusuktuar.

9-12 yas grubunda Teknik Rehber'de yer alan kavramlarin konularina ait
ogrenme hedefleri ve bu hedeflerle iliskili bulunan MEB ogretim
programlarindaki kazanimlarin sikligi incelendiginde; Sadlk ve iyi Olma
Becerileri (124) (6rnegin Bir konu uzerinde tartismanin karsilikli saygiyi,
isbirligini ve tum taraflarin alttan almasini gerektirebileceginin farkinda
olabilme (tutum)), Siddet ve Siddetten Korunma (89) (6rnegin Sosyal
medyada kiminle hangi bilgileri paylasacagina nasil karar verdigini
gdsterebilme (beceri)), iliskiler (67) (6rnedin Arkadasliklarinin ve sevginin
faydalarini siralayabilme (bilgi), insan Bedeni ve Gelisimi (62) (6rnegdin
Herkesin bedeninin biricik oldugunu, boyut, bicim, islev ve ozellikler
bakimindan farkliliklar tasiyabilecegini kavrayabilme (tutum)) kavramlarina
ait 6grenme hedefleri buyuk dlctide MEB &gretim programlarinin kazanimlari
ile iliskilendirilmistir. Ancak, Toplumsal Cinsiyeti Anlamak kavraminin
konularina ait 6grenme hedeflerinin MEB 6Jretim programlarinin kazanimlari
ile iliskilendiriime orani olduk¢a dusuk (26), Cinsellik ve Cinsel Davranis (4)
(6rnegin Farkli cinsel duygulari ifade edebilme ve anlayabilme ve cinsellikle
ilgili uygun bir dille konusabilme (beceri)) ile Cinsel Saglik ve Ureme Saghgi (2)
(6rnegin Gebelik belirtileri yasanmasi durumunda konusabilecegi bir
ebeveynini/velisini veya glvenilir bir yetiskini belirleyebilme (beceri))
kavramlarinin  konularina ait &grenme hedeflerinin  MEB 6gretim
programlarinin kazanimlari ile iliskilendirilme orani ise ¢ok dusuktur.

12-15 yas grubunda Teknik Rehber'de yer alan kavramlarin konularina ait
ogrenme hedefleri ve bu hedeflerle iliskili bulunan MEB o6gretim
programlarindaki kazanimlarin sikhgi incelendiginde; Degerler, Haklar, Kultur
ve Cinsellik kavramina ait 8grenme hedefleri buyuk élcude (48) MEB 6gretim
programlarinin kazanimlari ile iliskilendirilmistir. Ancak, iliskiler (39) (6rnedin
Buyudukgce kendileri ve baskalari i¢in dstlendikleri yeni sorumluluklari
tanimlayabilme ve degerlendirebilme (bilgi)), Saglik ve lyi Olma Becerileri (38)
(6rnegin Sozlu ve sbézslz iletisimin, birbirinden farkli olan potansiyel
anlamlarini analiz edebilme (bilgi), insan Bedeni ve Gelisim (25) (6rnegdin
Bedeniyle ilgili iyi hissetmenin faydalarini tartisabilme (bilgi)) kavramlarinin
konularina ait 8grenme hedeflerinin MEB 6gretim programlarinin kazanimlari
ile iliskilendirilme orani dusuk, Toplumsal Cinsiyeti Anlamak (16) (6rnegin
Kendi deger yargilarinin, kendi inanisini ve toplumsal cinsiyet temelli
onyargilarini ne sekilde etkiledigi Uzerine dustnebilme (beceri)) ile Siddet ve
Siddetten Korunma (10) (6rnegin Zorbalik, psikolojik siddet, fiziksel siddet,
cinsel taciz, cinsel saldiri, yakin partner siddeti gibi siddet bi¢cimleri arasinda
kiyaslama ve tezatlama yapabilme (bilgi)) kavramlarinin konularina ait
o0grenme hedeflerinin  MEB &gretim programlarinin  kazanimlari ile
iliskilendirilme orani oldukg¢a dusuk, Cinsellik ve Cinsel Davranis (4) (6rnegin
Cinsellikle ilgili bilin¢li kararlar almanin (ér; cinsel anlamda aktif olup
olmama ve kiminle ve ne zaman aktif olacagi konusunda bilgili ve kendine
guvenli olmanin) kendi sagligi ve iyi olma hali icin énemli oldugunu
anlayabilme (tutum))ile Cinsel Saglik ve Ureme Sagligi (3) (6rnegin CYBE’lerin
(cinsel yolla bulasma, gebelikte bulasma, dogum ve emzirme esnasinda
bulasma, kan verme sirasinda, siringa, igne veya diger sivri uglu araglarin
ortak kullanimiyla bulasma vb.,) farkli bulasma bigcimlerini tarif edebilme
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(bilgi)) kavramlarinin konularina ait égrenme hedeflerinin MEB &gretim
programlarinin kazanimlari ile iliskilendirilme orani ise yine ¢ok dusuktur.

15-18+ yas grubunda Teknik Rehber'de yer alan kavramlarin konularina ait
ogrenme hedefleri ve bu hedeflerle iliskili bulunan MEB ogretim
programlarindaki kazanimlarin sikhdr incelendiginde, tum kavramlarin
konularina ait 6grenme hedeflerinin MEB 6Jretim programlarinin kazanimlari
ile iliskilendirilme orani genel olarak cok dusUk olmakla birlikte en fazla Siddet
ve Siddetten Korunma (15) (6rnegin Sosyal medya kullaniminin bir¢ok
faydasinin oldugunu ancak ayni zamanda guvenli olmayan durumlar ve
yasa ihlalleri de yaratabildigini kavrayabilme (tutum)) kavraminin konularina
ait 6grenme hedeflerinin kazanimlarda karsiligi bulunabilmistir. Bu yas grubu
icin Teknik Rehber'de verilen 6grenme hedeflerinin tumu icin yaklasik 1/3'Une
karsilik gelebilecek kazanim bulunabilmistir. Yine diger yas gruplarinda
oldugu gibi bu yas grubunda da Cinsellik ve Cinsel Davranis (1) (6rnegin
Cinselligin insan olmanin bir parcasi oldugunu ve [yi olma halini
yUkseltebilecegini kavrayabilme (tutum)) ile Cinsel Saglik ve Ureme Saghidi (1)
(6rnegin Okuldayken gebe kalan ergenlik cagindaki bir geng kizin okuldan
atilmasi veya uzaklastiriimasinin  bir insan hakki ihlali  oldugunu
kavrayabilme (tutum)) kavramlarinin konularina ait 6grenme hedeflerinin
MEB o6gretim programlarinin kazanimlari ile iliskilendirilme orani en dusuk
olmustur.

Genel olarak kazanimlarda karsilik bulan 6grenme hedefleri yas gruplarina
gore duzenli bir dagilim ya da yas duzeyi arttikca artan bir dagilim
gdstermemistir. 5-8 yas grubunda en fazla iliskiler (127), en az ise Cinsellik ve
Cinsel Davranis (5) kavraminin; 9-12 yas grubunda en fazla Saglik ve lyi Olma
Becerileri (124), en az Cinsel Saglik ve Ureme Sagligi (2) kavraminin; 12-15 yas
grubunda en fazla Degerler, Haklar, Kultur ve Cinsellik (48), en az Cinsel Saglik
ve Ureme Saghgi (3) kavraminin; 15-18+ yas grubunda ise en fazla Siddet ve
Siddetten Korunma (15), en az ise Cinsel Saglik ve Ureme Saglidi (1) kavraminin
ogrenme hedeflerinin MEB 6gretim programlarinin kazanimlarinda karsiligi
bulunabilmistir. TUm yas gruplarinda en az Cinsellik ve Cinsel Davranis ile
Cinsel Saglik ve Ureme Sagdhgi kavramlarinin 6grenme hedefleri MEB 6Jretim
programlarinin  kazanimlarinda karsilik bulabilmistir. Ornegdin, 5-8 vyas
grubunda iliskiler temel kavraminda yer alan 37 d3renme hedefi (6rnegin
Farkli aile tiplerini tanimlayabilme (6rnegin iki ebeveynli, tek ebeveynli,
cocugun hakim oldugu; velinin hGkim oldugu, genis, ¢cekirdek ve geleneksel
olmayan aileler gibi) (bilgi); Arkadasliklara deger verebilme (tutum); Saglikli
arkadasliklar gelistirebilme ve surdurebilme (beceri) gibi) 127 kez MEB
ogretim programlari kazanimlari ile iliskilendirilerek bu yas grubunda en ¢ok
iliskili bulunan temel kavram olmustur. Bunun nedeni ise o6grenme
hedeflerinin daha ¢ok aile ve arkadaslik kavrami, aile ici rol ve sorumluluklar,
aile degerlerive arkadasliklarin temel degerleri gibi gunluk hayat ile dogrudan
baglantili konularda olmasidir. Oysa ayni yas grubunda Cinsellik ve Cinsel
Davranis temel kavrami altinda yer alan yedi 6grenme hedefinden yalnizca
biri (Birinin ona kotu bir bicimde dokunmasi halinde ne yapacagini
gosterebilme (beceri)) ve toplamda bes kez MEB 6gretim programlarindaki
kazanimlarla iliskili bulunabilmistir.
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Teknik Rehber'deki Temel Kavramlarin Konularina Ait Ogrenme Hedefi
Sayilar ile MEB Ogretim Programlarinda Tam lliskili Bulunan Kazanim
Sayilarinin Yas Gruplarina Gére Dagilimi

Teknik Rehber'deki 6grenme hedeflerinden MEB &Jretim programlarinda
tam olarak karsiligi bulunan 6grenme hedefi sayilarinin tum yas gruplarina ve
temel kavramlara gore dagilimi Grafik 3'te verilmistir. Ayrica MEB 6gretim
programlarinda karsiligi  bulunabilen o6grenme hedeflerine ornekler
sunulmustur.

Grafik 3

Teknik Rehber'deki Ogrenme Hedeflerinden MEB Odgretim Programlarinda
Tam Olarak Karsiligi Bulunan Ogrenme Hedefi Sayilarinin Yas Gruplarina ve
Temel Kavramlara Gore Dagilimi
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iliskiler Degerler, Toplumsal Siddet ve Saghk veIyi  Insan Bedenive Cinsellikve Cinsel Saglk ve
Halklar, Kiltiir Cinsiyeti Siddetten Olma Becerileri Geligim Cinsel Davrams Ureme Saglg
ve Cinsellik Anlimak Korunma
m5-8 yag OHS 5-8 yag TKOH 9-12 yas OHS 9-12 yas TKOH

B 1215 yag OHS  m12-15 yas TKOH W 15-18 yag OHS ~ m15-18 yas TKOH

OHS: Teknik Rehberdeki Ogrenme Hedefi Sayisi

TKOH: Ogretim Programlarinda Tam Olarak Karsilik Bulunan Ogrenme Hedefi
Sayisl

5-8 yas grubu icin 6grenme hedeflerinden 6gretim programlarinda tam
karsiligr bulunan &grenme hedeflerinin temel kavramlara goére dagilimi
incelendiginde; en fazla (11 8grenme hedefinin 9'u) Degerler, Haklar, Kultur ve
Cinsellik temel kavramindaki 6grenme hedeflerinin (6rnegin Esitlik, saygi,
kabul ve hosgdrl gibi énemli kisisel degerleri belirleyebilme (bilgi)) tam
karsihgr ogretim programlarinin  kazanimlarinda bulunabilmistir. Bunu
siraslyla Siddet ve Siddetten Korunma (19 6grenme hedefinin 13'U) (6rnegin
Kendi akranlari arasindaki zorbalik ve siddete karsi durabilmek igin
atilabilecek guvenli adimlari tarif edebilme (beceri)), iliskiler (37 d3renme
hedefinin 19'u) (6rnegin “Aile” ve “evlilik” kavramlarini tanimlayabilme (bilgi)),
Saghk ve lyi Olma Becerileri (26 63renme hedefinin 9'u) (6rnedin Akran
etkisinin iyi veya kétd yénde olabildigini kavrayabilme (tutum)), insan Bedeni
ve Gelisim (17 6grenme hedefinin 6'sl) (6rnegin Herkesin bedeninin ézel ve
biricik oldugunu akilda tutabilme (bilgi)) kavramlari izlemistir. Birer 8grenme
hedefinin tam karsiliginin bulundugu temel kavramlar ise Toplumsal Cinsiyeti
Anlamak (Kendi biyolojik ve toplumsal cinsiyetine dair neler hissettigi Uzerine
dustnebilme (beceri)), Cinsellik ve Cinsel Davranis (Birinin ona kotu bir
bicimde dokunmasi halinde ne yapacagini gésterebilme (beceri)) ile Cinsel
Saghk ve Ureme Saghdi (insanlarin sadliklarini  korumak icin neler
yapabilecegini siralayabilme (bilgi)) kavramlari olmustur.
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9-12 yas grubu icin 6grenme hedeflerinden o6gretim programlarinda tam
karsihdr bulunan &égrenme hedeflerinin temel kavramlara goére dagilimi
incelendiginde; en fazla Saglik ve lyi Olma Becerileri (27 6grenme hedefinden
21') (6rnegin Ergenlik ve cinsellikle ilgili olumsuz akran baskisina karsi
cikabilmenin énemini kavrayabilme (tutum)) temel kavraminda égrenme
hedeflerinin tam karsihgi &gretim programlarinda bulunabilmistir. Bunu
siraslyla iliskiler (39 6grenme hedefinden 18'i) (6rnegin Buyldikce arkadasligi
ve sevqgiyi bir baskasina ne sekilde ifade ettigi Gzerine dustnebilme (beceri)),
Toplumsal Cinsiyeti Anlamak (24 6grenme hedefinden 10'u) (6rnegin Bir¢ok
faktorun toplumsal cinsiyet rollerini etkiledigini kavrayabilme (tutum)) ,
Siddet ve Siddetten Korunma (20 6grenme hedefinden 7'si) (6rnegin Ailesinde
bu turden bir siddet yasiyor olmasi halinde, gluvendigi bir yetiskine bunu nasi/
anlatabilecedini gésterebilme (beceri)), insan Bedeni ve Gelisim (37 6grenme
hedefinden 10'u) (6rnegin Hijyen anlayisini, buyume c¢aginda sagligini
korumaya yonelik bireysel planinin bir parcasi olarak uygulayabilme (beceri))
kavramlari takip etmistir. Cinsellik ve Cinsel Davranis ile Cinsel Saglik ve Ureme
Sagligi kavramlarinda ise bu yas grubunda hicbir 6grenme hedefinin 6gretim
programlarinda tam olarak karsiligi bulunamamistir.

12-15 yas grubu icin 6grenme hedeflerinden 6gretim programlarinda tam
karsihdr bulunan &égrenme hedeflerinin temel kavramlara goére dagilimi
incelendiginde; en fazla Degerler, Haklar, Kultur ve Cinsellik (14 6grenme
hedefinin 4'U) (6rnegin Sosyal ve kultdrel normlarin zaman iginde
degisebildigini  kavrayabilme (tutum)) temel kavraminda &grenme
hedeflerinin tam karsiligi égretim programlarinda bulunabilmistir. Bu
kavrami sirasiyla lliskiler (36  d3renme hedefinin  4'4)  (6rnedin
Ebeveynler/velilerle yasanan c¢atisma ve yanls anlamalarin ergenlik
déneminde yaygin ve genellikle c¢ézime kavusturulabilir oldugunu
kabullenebilme (tutum)), insan Bedeni ve Gelisim (26 6grenme hedefinin 2'si)
(6rnegin Ergenligin herkes icin farkli donemlerde gerceklestigini; oglan ve kiz
cocuklari Uzerinde farkli etkileri oldugunu akilda tutabilme (bilgi)) kavramlari
izlemis ancak bu kavramlarda da tam karsilanan 6grenme hedefi sayisi
oldukc¢a az olmustur. Bunun disinda Siddet ve Siddetten Korunma kavrami
icin bu yas grubunda sadece bir 6grenme hedefinin (Zorbalik, psikolojik
siddet, fiziksel siddet, cinsel taciz, cinsel saldiri, yakin partner siddeti gibi
siddet bicimleri arasinda kiyaslama ve tezatlama yapabilme (bilgi)) tam
karsiigr bulunurken Toplumsal Cinsiyeti Anlamak, Sagdlik ve lyi Olma
Becerileri, Cinsellik ve Cinsel Davranis ile Cinsel Sadlik ve Ureme Saghgi
kavramlarinin bu vyas grubu icin hicbir &égrenme hedefinin 6gretim
programlarinda tam olarak karsiligr bulunamamistir.

15-18+ yas grubu icin 6grenme hedeflerinden 6gretim programlarinda tam
karsiligi bulunan &grenme hedeflerinin temel kavramlara goére dagilimi
incelendiginde; tam karsiligi bulunan 6grenme hedefi sayisi az olmakla
birlikte en fazla insan Bedeni ve Gelisim (11 8grenme hedefinin 2'si) (6rnegin
Bedenin gérunumduyle ilgili gercek olmayan standartlarin  zararli
olabileceginin farkinda olabilme (tutum)) ile Siddet ve Siddetten Korunma (19
ogrenme hedefinden 2'si) (6rnegin Sosyal medyayi glvenli, yasal ve saygi
cercevesinde kullanabilmeye yonelik stratejilerin degerlendirilmesini
yapabilme (bilgi)) kavramlarinin 6grenme hedeflerinin  tam karsihgi
bulunabilmistir. Ayrica bu yas grubunda iliskiler (lliskilerdeki zorluklarin,
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cocuklarin iyi olma halini etkileme bicimlerini tarif edebilme (bilgi)) ile
Degerler, Haklar, Kultur ve Cinsellik (Arkadaslar arasinda, ailede, okulda ve
kendi toplulugunda insan haklarini savunmanin yollarini arayabilme (bilgi))
kavramlarindaki 6grenme hedeflerinden birer 6grenme hedefinin égretim
programlarinda tam karsiligi bulunabilmistir. Toplumsal Cinsiyeti Anlamak,
Saghk ve lyi Olma Becerileri, Cinsellik ve Cinsel Davranis ile Cinsel Saglk ve
Ureme Saghdl kavramlarinin = 6grenme  hedeflerinin  ise  6Jretim
programlarinda tam olarak karsilhigi bulunamamistir.

Hicbir yas grubunda Cinsellik ve Cinsel Davranis ile Cinsel Saglk ve Ureme
Saghgr kavramlarinin 6grenme hedefleri programlarin kazanimlarinda tam
karsihdr bulunamamis, Toplumsal Cinsiyeti Anlamak, kavraminin 6grenme
hedefleri ise bir yas grubu disinda (9-12 yas grubu) yine hicbir yas grubunda
ogretim programlarinin kazanimlarinda tam karsiligr bulunamamistir. Yas
gruplari yukseldikce bu temel kavramlar altinda yer alan &grenme
hedeflerinin seks, cinsellik, cinsel yasam dongusu, cinsel davranis, cinsel tepki,
CYBE gibi konulardaki tabu sayilabilecek noktalarda yogunlasiyor olmasi MEB
programlarinda bu o6grenme hedeflerinin tam karsihginin  bulunmasini
zorlastirmistir.

Teknik Rehber’deki Temel Kavramlarin Konularina Ait Ogrenme Hedefi
Sayilari ile MEB Ogretim Programlarinda Hic¢ lliskili Bulunamayan
Kazanim Sayilarinin Yas Gruplarina Gére Dagilimi

Teknik Rehber'deki temel kavramlarin konularina ait 6grenme hedeflerinden
MEB 6gretim programlarinda hig karsiligi olmayan 6grenme hedefi sayilarinin
tum yas gruplarina ve temel kavramlara gore dagilimi Grafik 4'te verilmistir.
MEB &gretim programlarinda karsiligi bulunamayan 6grenme hedeflerinden
ornekler de sunulmustur.

Grafik 4

Teknik Rehber'deki Temel Kavramlarin Konularina Ait Odgrenme
Hedeflerinden MEB Odgretim Programlarinda Hic Karsiligr Olmayan
Ogrenme Hedefi Sayilarinin Yas Gruplarina ve Temel Kavramlara Goére
Dagilimi
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OHS: Teknik Rehberdeki Ogrenme Hedefi Sayisi
HKOH: Ogretim Programlarinda Hic Karsihdi Olmayan Ogrenme Hedefi Sayisi
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Teknik Rehber'de 5-8 yas icin yer alan &égrenme hedeflerinden &gretim
programlarinda karsihgr bulunamayan o6grenme hedeflerinin  kavram
alanlarina gére dagilimi incelendiginde; Cinsellik ve Cinsel Davranis
kavraminin 7 6grenme hedefinden 6'sinin karsiligi bulunamamistir (6rnegin
‘lyi dokunma’ ve ‘kéti dokunmayi’ tarif edebilme (bilgi)) . Bunu sirasiyla; Cinsel
Saglik ve Ureme Saghgi (12 6grenme hedefinin 11') (6rnegin Tam cocuklarin
istenmesi bakim gérmesi ve sevilmesi gerektigini ifade edebilme (tutum)) ,
insan Bedeni ve Gelisimi (17 8grenme hedefinin 10'u) (6rnegin Engelli bireyler
dahil olmak Ulzere herkesin bedeninin sayg: duyulmayr hak ettigini
kavrayabilme (tutum)), Saglik ve lyi Olma Becerileri (26 égrenme hedefinin
10'u) (6rnedin Ebeveyn/veliler veya glven duyulan yetiskinler ile cocuklar
arasindaki, arkadaslar arasindaki ve diger bireylerle olan iliskilerin saglikli
olmasinin faydalarini sayabilme (bilgi)) ile Toplumsal Cinsiyeti Anlamak (12
ogrenme hedefinin 4'G) (6rnegin Kendi evinde, okulunda ve yasadigi
toplulukta, cinsiyetler arasindaki iliskileri daha adil ve esitlik¢i hale
getirmenin yollarini tanimlayabilme (bilgi)) kavramlari izlemektedir. Bu
kavramlarin égrenme hedefleri yaklasik %33 ila %92 oranlarinda 6gretim
programlari kazanimlarinda karsiliklari bulunamamistir.

Teknik Rehber'de 9-12 yas icin yer alan 6grenme hedeflerinden &gretim
programlarinda karsihgr bulunamayan ogrenme hedeflerinin  kavram
alanlarina goére dadihmi incelendiginde; Cinsel Sagdlik ve Ureme Sagdhgi
kavraminin 37 6grenme hedefinden 36'sinin karsiligi bulunamamistir (6rnegin
Erken yasta ve istenmeyen bir gebeligin, saglik ve sosyal durum acisindan
olumsuz sonuglarinin olabilecegini fark edebilme (tutum)). Bunu sirasiyla;
Cinsellik ve Cinsel Davranis (14 6grenme hedefinin 1) (6rnegin Ergenlik
déneminde, kiz ve oglan ¢ocuklarinin cinsel cekim ve uyariima karsisindaki
tepkilerinin daha fazla farkinda olmaya basladigini anlatabilme (bilgi)),
Siddet ve Siddetten Korunma (20 6grenme hedefinin 11'i), Toplumsal Cinsiyeti
Anlamak (24 0ogrenme hedefinin 12'si) (6rnegin Toplumsal cinsiyet
esitsizliginin, ailelerde, arkadasliklarda, topluluklarda ve toplumdaki gug;
dengesizlikleriile ne sekilde iliskili oldugunu tarif edebilme (bilgi)) ve Degerler,
Haklar, Kultur ve Cinsellik (15 6grenme hedefinin 8'i) (6rnegin Cinsellikle ve
herkesin insan haklariyla ilgili c¢esitli pratiklere saygili  bir tutum
sergileyebilme (beceri)) kavramlari izlemektedir. Bu kavramlarin 6grenme
hedefleri yaklasik %50 ila %79 oranlarinda &gretim programlari
kazanimlarinda karsiliklari bulunamamistir.

Teknik Rehber'de 12-15 yas icin yer alan égrenme hedeflerinden &gretim
programlarinda karsihgr bulunamayan o6grenme hedeflerinin  kavram
alanlarina goére dagihmi incelendiginde; Cinsel Saglik ve Ureme Saghgi
kavraminin 35 6grenme hedefinden 32'sinin karsiligr bulunamamistir (6rnegin
HIV nedeniyle insanlara ayrimcilik yapmanin yasadisi oldugu sonucuna
varabilme (bilgi)). Bunu sirasiyla; Cinsellik ve Cinsel Davranis (23 6grenme
hedefinin 20'si) (6rnegin Cinsel davranislarla ilgili riskleri en aza indirebilmek
ve yasam planlarini desteklemek Gzere yapilabilecek tercihleri agiklayabilme
(bilgi)), Siddet ve Siddetten Korunma (18 égrenme hedefinin 13'U) (6rnegin
Cinsel icerikli gorsellerin, kucuUk yastakilerin géndermesi, edinmesi, satin
almasi veya muhafaza etmesinin yasa disi olabilecegi durumlarin ayirdinda
olabilme (bilgi)), Toplumsal Cinsiyeti Anlamak (25 6grenme hedefinin 14'U)
(6rnegin Zararli toplumsal cinsiyet rolleri ve toplumsal cinsiyet kalip
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yargilarinin iliskiler Gzerindeki etkilerinin farkinda olabilme (tutum)) ve
Degerler, Haklar, Kualtur ve Cinsellik (14 égrenme hedefinin 6'si) (6rnegin
Toplumda cinsel davranislari etkileyen sosyal ve kulturel normlari ve bunlarin
zamanla nasil degisebildigini irdeleyebilme (bilgi)) kavramlari izlemektedir.
Bu kavramlarin 6grenme hedefleri yaklasik %43 ila %87 oranlarinda 6gretim
programlari kazanimlarinda karsiliklari bulunamamistir.

Teknik Rehberde 15-18+ yas grubu icin yer alan &égrenme hedeflerinden
ogretim programlarinda karsihigi bulunamayan 6grenme hedeflerinin sayisi
tum kavramlar icin oldukg¢a fazladir. Bu kavramlarin 6grenme hedefleri
yaklasik %55 ila %97 oranlarinda ogretim programlari kazanimlarinda
karsiliklari bulunamamistir. Ozelikle Cinsellik ve Cinsel davranis temek
kavrami altindaki 6grenme hedeflerinin karsilik bulma orani olduk¢a dusuk
olmustur. Bu temel kavram altinda iliskili bulunamayan é6grenme hedeflerinin
ise fiziksel haz, duygulari tanima, anlama ve guvenli davranis konularinda
oldugu gorulmektedir.

Teknik Rehberin Temel Kavramlarinin Ogrenme Hedefleriyle
lliskilendirilen MEB Kazanimlarinin Sinif Dizeyine Gore Dagilimi

Teknik Rehber'deki temel kavramlarin 6grenme hedefleriyle iliskilendirilen
MEB kazanimlarinin sinif duzeyine gore dagilimi Grafik 5'te verilmistir.

Grafik 5

Teknik Rehber'deki Temel Kavramlarin Ogrenme Hedefleriyle lliskilendirilen
MEB Kazanimlarinin Sinif DUzeylerine Gére Dagilimi
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Teknik Rehber'deki temel kavramlarin 6grenme hedefleri en fazla 3. ve 4. sinif
duzeylerindeki MEB 6gretim programi kazanimlariyla iliskilendirilmistir. Bunu
sirasiyla 6., 2. ve 5. sinif duzeyleri izlemis ve en az iliskilendirme 11-12. sinif
duzeylerinde olmustur. Teknik Rehber'deki &grenme hedeflerinin sinif
duzeylerindeki kazanimlara dagilimi duzenli olmamis ya da sinif duzeyleri
arttikca iliskilendirilen kazanimlarda da bir artis goézlenmemistir. 3. sinif
duzeyinde 6grenme hedeflerinin karsilik buldugu kazanimlar 6zellikle Sinif
Rehberlik Programi ile Hayat Bilgisi dersi 6gretim programinda yer almistir. 4.
sinif duzeyinde ise yine Sinif Rehberlik Programi, ayrica Sosyal Bilgiler ve

292


https://doi.org/10.9779/pauefd.1470528

PAUEFD, 64, 272-301 [2025] F. Bikmaz vd. https://doi.org/10.9779/pauefd.1470528

Turkge dersleri 6gretim programlari kazanimlarinda é6grenme hedefleri daha
cok karsilik bulmustur.

Teknik Rehber'deki Temel Kavramlarin Ogrenme Hedeflerinin
lliskilendirildigi MEB Ders Sayilarinin Yas Gruplarina ve Temel Kavramlara
Gore Dagilimi

Teknik Rehber'deki temel kavramlarin tUm yas gruplarina ait 6grenme
hedefleriyle iliskilendirilen MEB ders sayilari Grafik 6'da verilmistir. Ayrica
Teknik Rehber'deki 6grenme hedefleriyle en fazla ve en az iliskilendirilen
derslerin kazanimlarindan érnekler sunulmustur.

Grafik 6

Teknik Rehber'deki Temel Kavramlarin Ogrenme Hedeflerinin iliskilendirildigi
MEB Ders Sayilarinin Yas Gruplarina ve Temel Kavramlara Gére Dagilimi

iliskiler Degerler, Toplumsal Siddet ve Saglikvelyi Insan Bedenive Cinsellikve CinselSaglik ve
Haklar, Kltdr Cinsiyeti Siddetten  Olma Becerileri Geligim Cinsel Davranis Ureme Saghg
ve Cinsellik Anlamak Korunma
— —58yas 9-12yas 12-15 yas 15-18 yas

5-8 yas grubunda Teknik Rehber'deki temel kavramlarin &grenme
hedeflerinin iliskilendirildigi MEB dersleri incelendiginde; iliskiler temel
kavrami en fazla Hayat Bilgisi (MEB kazanim 6rnegi “HB.3.1.3. Arkadaslarinin
davranislarinin  kendisini nasil etkiledigini fark eder.”), Sinif Rehberlik
Programi (MEB kazanim ornegi “R.2.6. Sosyal iliskilerinde nezaket ifadeleri
kullanir.”) derslerinin kazanimlariyla daha sonra Okul Oncesi Egitim programi,
Yabanci Dil (ingilizce), Gérsel Sanatlar, TUrkce, Beden Egitimi ve Oyun dersleri:
Saglik ve lyi Olma Becerileri temel kavrami en fazla Sinif Rehberlik Programi
(MEB kazanim ornegi “R.3.27 Gerektiginde “Hayir!” der.”), Turkce (MEB
kazanim ornegi “T.2.2.4. Konusma stratejilerini  uygular.”) derslerinin
kazanimlariyla daha sonra Hayat Bilgisi, Okul Oncesi Egitim programi, Mazik,
Beden Egitimi ve Oyun, Gdrsel Sanatlar dersleri olarak toplamda yedi dersin
kazanimlari ile iliskilendirilmistir. Ancak, Toplumsal Cinsiyeti Anlamak temel
kavrami; sadece Sinif Rehberlik Programi (MEB kazanim ornegi “R.3.25. Kisisel
bagimsizligina katki saglayan davranislari fark eder.”) ve Hayat Bilgisi dersi
(MEB kazanim érnegi “HB.3.4.5. Guvenligini tehdit eden bir kisi oldugunda ne
yapacagini ve kimlerden yardim isteyebilecegini aciklar.”) ile Cinsellik ve
Cinsel Davranis temel kavrami ise yine sadece Sinif Rehberlik Programi (MEB
kazanim érnegi “R.3.25. Kisisel bagimsizligina katki saglayan davranislari fark
eder.”) iliskilendirilmistir.

9-12 yas grubunda Teknik Rehberin temel kavramlarinin &grenme
hedefleriyle iliskilendirilen MEB dersleri incelendiginde; Saglik ve lyi Olma
Becerileri temel kavramina ait 6grenme hedefleri en fazla Sinif Rehberlik
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Programi (MEB kazanim ornegi “R.7.23 Zorbalikla bas etme yollarini
kullanir.”), Turkce (MEB kazanim ornegi “T.6.3.32. Medya metinlerini
degerlendirir.”) derslerinin kazanimlariyla daha sonra Sosyal Bilgiler, Gorsel
Sanatlar, Muzik, Beden Egitimi ve Spor, Din Kulturu ve Ahlak Bilgisi, Bilisim
Teknolojileri ve Yazilim, insan Haklari, Yurttaslik ve Demokrasi, Trafik GUvenligi
dersleri (toplam 10 ders) ile insan Bedeni ve Gelisim temel kavramina ait
ogrenme hedefleri en fazla Sinif Rehberlik Programi (MEB kazanim ornegi
“R.5.28 Buyume ve gelisme surecinde bireysel farkliliklar oldugunu bilir.”), Fen
Bilimleri (MEB kazanim oérnegi “F.6.6.1.3. Cocukluktan ergenlige geciste
olusan bedensel ve ruhsal degisimleri aciklar.”) derslerinin kazanimlariyla
daha sonra Gérsel Sanatlar, Sosyal Bilgiler, Din KUltlUrl ve Ahlak Bilgisi, insan
Haklari, Yurttaslik ve Demokrasi, Yabanci Dil (ingilizce), Beden Egitimi ve Spor,
Muzik derslerinin (toplam 9 ders) kazanimlari ile iliskilendirilmistir. Cinsellik ve
Cinsel Davranis (MEB kazanim érnegi “R.6.9. Duygularini uygun bigcimde ifade
etme aliskanligi kazanir.”) ile Cinsel Saglk ve Ureme Sagdhgdi (MEB kazanim
ornegi “R.6.22. Kisisel haklarin korunmasi ve kisisel guvenligin saglanmasi icin
yonergeleri izler.”) temel kavramlarina ait 6grenme hedefleri sadece bir
programin (SRP) kazanimlari ile iliskilendirilebilmistir.

12-15 yas grubunda Teknik Rehberin temel kavramlarinin 6grenme
hedefleriyle iliskilendirilen MEB 6gretim programlarinin kazanimlarinin ait
oldugu derslere goére dagilimi incelendiginde Degerler, Haklar, Kultur ve
Cinsellik temel kavramina ait 8grenme hedefleri en fazla T.C. inkilap Tarihi ve
AtatUrkculuk (MEB kazanim érnegdi “ITA8.4.3. Hukuk alaninda meydana gelen
gelismelerin  toplumsal hayata yansimalarini kavrar.”), Sinif Rehberlik
Programi (MEB kazanim ornegdi “R.10.34. Kisisel haklarin korunmasi ve Kisisel
guvenligin saglanmasi icin yonergeleri izlemeyi aliskanlik haline getirir.”)
ardindan Tarih, Yabanci Dil (ingilizce), Gérsel Sanatlar, MUzik, Din Kaltard ve
Ahlak Bilgisi, Beden Egitimi ve Spor, Turkce dersleri (toplam 9 ders)
kazanimlari ile iliskilendirilmistir. iliskiler temel kavraminin 6grenme hedefleri
en fazla Sinif Rehberlik Programi (MEB kazanimi ornegi “R.8.22. Akran
baskisiyla bas etmede uygun yollari kullanir.”), Yabanci Dil (ingilizce) (MEB
kazanim o6rnegi “E10.6.52. Students will be able to talk about household
chores they are responsible for.”) derslerinin kazanimlariyla ardindan Muzik,
T.C. inkilap Tarihi ve Ataturkculuk, Saghk Bilgisi ve Trafik KUltur, Din Kaltrd
ve Ahlak Bilgisi, Gorsel Sanatlar, Beden Egitimi ve Spor dersleri kazanimlariyla;
Saglik ve lyi Olma Becerileri temel kavramlarina ait 8grenme hedefleri en fazla
Turk Dili ve Edebiyati (MEB kazanim d&rnegi “EDE.CI.1. iletisim slrecini
olusturan o6geleri ve iletisimde dilin énemini belirler.”), Sinif Rehberlik
Programi (MEB kazanim o6rnegi “R.10.4. Yasamindaki karar verme surecini
etkileyen faktorleri aciklar.”) dersleri kazanimlariyla ardindan Turkge, Gorsel
Sanatlar, Din Kulturu ve Ahlak Bilgisi, Saglik Bilgisi ve Trafik Kualtura, Mazik,
Yabanci Dil (ingilizce) dersleri olarak toplamda sekizer farkli dersin kazanimlari
ile iliskilendirilmistir. Cinsellik ve Cinsel Davranis ile Cinsel Saglik ve Ureme
Saghgi temel kavramina ait 6grenme hedefleri Sinif Rehberlik Programi (MEB
kazanim 6rnegi “R.9.29. Kisisel guvenligi icin “Hayir!” demeyi aliskanlik haline
getirir.”) ve Saglik Bilgisi ve Trafik Kdlturd (MEB kazanim o6rnegi “SB9.1.1.8.
Bulasici enfeksiyonlardan korunma yollarini acgiklar.”) olmak Uzere ikiser
dersin kazanimlari ile iliskilendirilmistir.
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15-18+ yas grubunda Teknik Rehber'in temel kavramlarin &grenme
hedefleriyle iliskilendirilen MEB &gretim programlari kazanimlarinin ait
oldugu derslere gdre dagdilimi incelendiginde Toplumsal Cinsiyeti Anlamak
temel kavramina ait 6grenme hedefleri en fazla Yabanci Dil (ingilizce) (MEB
kazanim érnegi “E12.3.R1. Students will be able to find the supporting ideas in
a text about good practices on human rights around the World.”) dersinin
kazanimlariyla ardindan T.C. AtatUrk ilkeleri ve inkilap Tarihi ve Sinif Rehberlik
Programi (MEB kazanim &érnegi “R.12.13. Adil olmayi glcglendirmek icin “hak
savunuculugu” yapar.”) derslerinin  kazanimlariyla; Siddet ve Siddetten
Korunma temel kavramina ait 6grenme hedefleri en fazla Sinif Rehberlik
Programi (MEB kazanim 6rnegi “R.12.13. Adil olmayi gucglendirmek icin “hak
savunuculugu” yapar.”),Turk Dili ve Edebiyati (MEB kazanim o6rnegi “C.2.8.
Dinledigi konusmada &ne sdrulen dusidncelerin dayanaklarinin gecerliligi
sorgular.”) derslerinin kazanimlari ile Yabanci Dil (ingilizce) dersinin
kazanimlari olmak Uzere toplamda Uc¢ dersin kazanimlari ile iliskilendirilmistir.
Saglik ve lyi Olma Becerileri (MEB kazanimi “R.11.26. Kararlarinda aile ve
akranlarinin etkilerini degerlendirir.”), Cinsellik ve Cinsel Davranis (MEB
kazanimi “R.11.19. lyi olusu ile duygulari arasinda bag kurar.”) ile Cinsel Saglik
ve Ureme Saghgi (MEB kazanim érnedi “R.12.13. Adil olmayi glclendirmek icin
“hak savunuculugu” yapar.”) temel kavramlarina ait 6grenme hedefleri
sadece bir programin (Sinif Rehberlik Programi) kazanimlari ile
iliskilendirilmistir. TUm yas gruplarinda yer alan 6grenme hedefleri ortak
olarak en ¢cok Sinif Rehberlik Programi kazanimlarinda karsilik bulmustur. Yine
tum yas gruplari arasinda en fazla dersle iliskilendirilen 8grenme hedefleri, 9-
12 yas grubunda Saglik ve lyi Olma Becerileri (10 ders) ile insan Bedeni ve
Gelisim (9 ders); 12-15 yas grubunda da Degerler, Haklar, Kultur ve Cinsellik (9
ders) temel kavramlarinda yer almistir.

Sonug, Tartisma ve Oneriler

Turkiye'de okul éncesinden 12. sinifa kadar orgun egditim kurumlarinda
uygulanan resmi &gretim programlarinin UNESCO (2018)'nun hazirladigi
‘Cinsellik Egitimi Uzerine Uluslararasi Teknik Rehber'e gére analiz edildigi bu
arastirmada, bu rehberdeki temel kavramlarin 6grenme hedefleri en fazla 3.
ve 4. sinif duzeylerindeki MEB &gretim programi  kazanimlariyla
iliskilendirilmistir. En az iliskilendirme ise 11-12. sinif duzeylerinde olmustur.
Sinif duzeyleri goéz énunde bulundurularak yapilan analizlere gore, Teknik
Rehber'deki 6grenme hedeflerinin sinif duzeylerindeki kazanimlara dagilimi
duzenli olmamis ya da sinif duzeyleri arttik¢a iliskilendirilen kazanimlarda da
bir artis gézlenmemistir. Ozellikle 12-15 ile 15-18+ yas gruplarindaki 6grenme
hedeflerinin, 6gretim programlari kazanimlarinda tam karsilik bulma durumu
diger yas gruplarina gore giderek azalmis, dolayisiyla yine bu yas gruplarinda
ogrenme hedefleriyle iliskilendirilemeyen kazanim sayisi, diger yas gruplarina
gore daha fazla olmustur.

Teknik Rehber'deki 6grenme hedefleri ayrintili olarak incelendiginde, 5-8 ve 9-
12 yas gruplarindaki 6grenme hedeflerinin daha ¢cok gunluk hayatta kullanilan
becerilere donuk oldugu goérulurken, 12-15 ve 15-18+ yas gruplarinda hedeflerin
daha cok cinsel iliskiler, cinsel saglk ve ureme sagligi ile ilgili oldugu
goérulmektedir. Bu durum da okullarda uygulanan programlar ile Teknik
Rehber'deki 6grenme hedeflerinin iliskilendirmesini guglestirmistir. Daha
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once Bikmaz ve Guler (2007) tarafindan yapilan ¢alismada da sinif duzeyleri
ilerledikce cinsel saglikla ilgili konularin programlardaki karsihginin azaldigi
sonucuna ulasiimistir. Ancak, 12-15 ile 15-18+ yas gruplarinin ergenlik
doneminde olmasi, fiziksel gelisme ve ergenlikle birlikte cinsel durtulerin
artmasi (Senemoglu, 2020) ve bu nedenlerle cinsellik egitimi acisindan da
gelismeye ihtiya¢c duyulan bir donemde olmalarina ragmen, ogretim
programlarinda bu yas gruplarinin gelisim ozellikleri agisindan da
ihtiyaclarinin karsilanamadigi belirtilebilir. Diger taraftan, McKay (2000)'in de
belirttigi gibi cinsellik egitiminde aileden sonra okul da dnemli bir role sahiptir.
Ayrica kapsamli cinsellik egitimi, ergenlerin gelisim surecine katki
saglayabilecegi gibi bu surecte karsilasabilecekleri cinsel saglik
problemlerinin 6nlenmesini de destekleyecektir.

Cinsellik ve Cinsel Davranis ile Cinsel Saglik ve Ureme Sagligi kavramlari
ogrenme hedeflerinin programlardaki kazanimlarda karsilik bulma durumu
her yas grubu icin en az karsilik bulunabilen kavramlarken 6zellikle 15-18+ yas
grubunda diger yas gruplarina gére daha da az karsilik bulmustur. Lise
ogrencileriyle yapilan arastirmalarda (Esgin, 2000; Smith ve digerleri, 1989;
Topbas ve digerleri, 2003; akt. Bulut ve Golbasi, 2009) da ergenlerin gebelikten
korunma, cinsel yolla bulasan hastaliklar, aile planlamasi, adet gdorme ve
gebelik konularinda bilgilerini yetersiz bulduklari belirlenmistir. Qysaki,
ortaokul/lise donemi 6zellikle kizlarin cinsel gelisim acisindan olgunlastigi ve
her iki cinsiyette de cinsellikle ilgili ilk adim olan flort, dokunma ve dpme gibi
davranislarin gozlenebilecegdi bir donemdir (WHO, 2010). Ozcebe vd. (2007)
tarafindan yapilan arastirmada da genclerin, hem kadin hem de erkek Ureme
organlari ve fizyolojisi hakkinda bilgilerinin yetersiz oldugu belirlenmistir.
Ayrica, genclerin CYBE'yi sadece duyduklarini ancak belirtileri konusunda
yeterli bilgiye sahip olmadiklari tespit edilmistir. Bu nedenle, calismada
genclerin Ureme sagligi ve cinsel saglik konusunda yasamlarini saghklh
yonlendirebilmeleri icin gerekli bilgilere ve egitim programlarina erisme
gereksinimleri oldugu sonucuna varilmistir. Bu sonu¢ dogrultusunda, Ureme
sagligr ve cinsel saglik konularinda bilgilendirmenin erken c¢ocukluk
doéneminde baslatilmasi ve &zellikle 6rgun egitim programinda yer almasi
onerilmistir.

Bu arastirmada, Cinsellik ve Cinsel Davranis ile Cinsel Saglk ve Ureme Saghgi
kavramlarina yeteri kadar yer verilmemis oldugu gibi Toplumsal Cinsiyeti
Anlamak kavrami égrenme hedeflerinin de bir yas grubu disinda (9-12 yas
grubu) yine hicbir yas grubunda ogretim programlarinin kazanimlarinda
karsihdr bulunamamistir. Alanyazinda yer alan ve ¢cocuk kitaplarini inceleyen
calismalarda, toplumsal cinsiyet esitsizliginin 6nune gececek kazanimlarin
ogretim programlarinda karsiiginin yeterince bulunamadigi gibi icerigi
olustururken kullanilabilecek bu materyallerde de toplumsal cinsiyet rolleri ve
kalip yargilarin yansitildigini ortaya koymaktadir (6rn: Dilek, 2014, Helvacioglu,
1996; Kocaman ve Acar-Erdol, 2023). Yine toplumsal cinsiyet esitsizligine iliskin
Turkiye'de kadinlarin isgucune katilimi orani, yuksek insani gelisme (%54) ve
cok yuksek insani gelisme (%52) ulke gruplarinda gozlenen ortalama oranlar
ile karsilastirildiginda %34 ile olduk¢a dusuktur. Turkiye'deki toplumsal
cinsiyet esitsizlikleri, COVID-19 kuresel salgini kosullarinda Turkiye'de ve
dunyada gelisen ekonomik kriz kapsaminda daha da artmistir. Okullasma
oranlarinda ise yillar icindeki artisa ragmen, hem ilkogretim hem de
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ortadgretim duzeyinde okuldan ayriimis olan énemli bir cocuk nufusu vardir.
Turkiye'de cinsiyetler arasinda cok fazla fark olmamasina ragmen bolge
bazinda toplumsal cinsiyet esitsizligi devam etmektedir (CEID ve UNDP, 2022).
OECD ve ILO (2019) raporuna gére, Turkiye'deki kadinlarda isgucune katilim
orani 2012 yilinda %32 iken 2018'de %38'e yukselerek dunya capinda bu konuda
ilerleme kaydeden ikinci Ulke olmustur. Her ne kadar Turkiye'de toplumsal
cinsiyet esitsizliginin - énune gecilmek amaciyla MEB tarafindan
gerceklestirilen ETCEP (Egitimde Toplumsal Cinsiyet Esitligi Projesi) gibi
projelere rastlansa da bu proje de bir durum degerlendirmesi ve ihtiyac analizi
olarak kalmis, okullarda uygulamaya gecilememistir. Oysaki raporun dnerileri
arasinda “Ogretmen adaylarinin sinif icindeki kendi davranislarinin toplumsal
cinsiyet rollerinin yeniden Uretilmesine nasil katkida bulundugu konusunda
farkindalik gelistirmeleri icin Egitim Fakulteleri'nin programlarinda cinsel
egitim, toplumsal cinsiyet esitligi konularinin detayli olarak yer almasini
saglamak Uzere YOK ile isbirligi yapilmali, gerekirse ayri bir ders (ler)
acilmalidir.” dnerisi de yer almistir (Engin-Demir ve digerleri, 2016, s. 11). Bu
baglamda, MEB &gretim programlarindaki kazanimlarin toplumsal cinsiyete
duyarl hale getirilebilmesi onerildigdi gibi 6gretmenlerin de bu programlari
daha etkili uygulayabilmeleri acisindan 6gretmen adaylarinin gelistirilmis olan
Toplumsal Cinsiyet Esitligi Egitim Programlarindan (érn: Acar-Erdol, 2017)
egitim almalari da onerilmistir. Toplumsal cinsiyet esitsizligi ile ilgili
uluslararasli raporlar ve Turkiye'nin durumu incelendiginde, Teknik Rehber'de
yer alan ancak incelenen programlarda neredeyse hi¢ karsihgr bulunamayan
Toplumsal Cinsiyeti Anlamak kavraminin tum yas gruplari icin MEB
programlarinda yer verilmesinin, son yillarda gerileyen toplumsal cinsiyet
esitsizligi icin alinabilecek édnlemler arasinda oldugu dusunulmektedir.

Diger taraftan, karsihgr bulunamayan temel kavramlara kiyasla daha ¢ok
karsilik bulabilen temel kavramlar (6rn: iliskiler ve Degerler, Haklar, Kultdr ve
Cinsellik) incelendiginde, daha genel konulara ait kavramlar olduklari
gorulmektedir. Ornegdin, Degderler, Haklar ve KultUr konulari Hayat Bilgisi
dersinin temel c¢ikis noktasi ile értusmekte oldugu icin bu konulara iliskin
ogrenme hedefleri ile kazanimlar arasinda iliski kurmak mumkun olmustur.
Ancak, ayni temel kavram altinda yer alan Cinsellik konusuna iliskin 6grenme
hedefleriyle drtusen kazanim bulmak mumkun olmamistir.

Yas gruplarina gére Teknik Rehber'deki temel kavramlarin o6grenme
hedeflerinin iliskilendirildigi MEB ders sayilari incelendiginde; 5-8 yas
grubunda derslerle en cok iliskilendirilen 6grenme hedefleri iliskiler (7 ders) ile
Saglik ve lyi Olma (7 ders) kavramlari kapsaminda yer almistir. 9-12 yas
grubunda en cok dersle iliskilendirilen 6grenme hedefleri Saglik ve lyi Olma
Becerileri (10 ders); 12-15 yas grubunda en ¢cok ders ile iliskilendirilen 6grenme
hedefleri Degerler, Haklar, Kultur ve Cinsellik (9 ders) temel kavramlarinda yer
almistir. 15-18+ yas grubunda ise en c¢ok dersle iliskilendirilen dgrenme
hedefleri Toplumsal Cinsiyeti Anlamak (3 ders) ile Siddet ve Siddetten
Korunma (3 ders) temel kavramlarinda yer almistir. TUm yas gruplarinda yer
alan 6grenme hedefleri ortak olarak en cok Sinif Rehberlik Programi
kazanimlarinda Kkarsilik bulmustur, ancak okul &ncesinden ortadgretim
kademesinin sonuna kadar haftalik ders cizelgelerinde bu programin
uygulanmasi icin ayrilmis bir ders saati bulunmamaktadir (MEB, 2022).
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Dunyada her yil yaklasik 15 milyondan fazla ergenin gebe kaldigi, her yil
guvenli olmayan kurtajlarin %40'In1 ve guvenli olmayan 20 milyon dusuk
vakasinin %25'ini 15-19 yas grubundaki kadinlarin olusturdugu belirlenmistir.
Yine dunyada her yil yeni ortaya cikan HIV enfeksiyon vakasinin yaklasik
yarisini 10-24 yas grubu gengler olusturmaktadir (UNESCO, 2015, Akin, 2007,
akt. Gursoy ve Ozerdogan, 2017). Bu veriler, cinsel saglikla ilgili gUvenilir
kaynaklardan bilgi edinmenin ve bu konuda egitimin énemini géstermesine
ragmen Eroglu ve Golbasi (2005) ile Bulut ve Golbasi (2009)'nin yaptiklari
calismada ergen kiz &grencilerin cinsellikle ilgili ilk bilgilerini aldiklari
kaynaklar arasinda ilk Uc¢ sirada arkadas, kitap/gazete/dergi ve annenin yer
aldigi belirlenmistir. Ogrencilerin okul ve 6gretmeni kaynak olarak ilk siralarda
belirtmemeleri dikkat ¢cekicidir. Oysa Kaya vd. (2007)'nin 6grencilerle yaptiklari
calismada, 6grencilerin %96.5'inin cinsel saglik egitimi almak istedikleri ve bu
egitimin de uzmanlar tarafindan verilmesini tercih ettikleri belirlenmistir.
Gelismis ulkelerin pek cogunda zorunlu olmasa da cinsel egitim okullarda
verilmektedir (Calisandemir ve digerleri, 2008). Okullardaki kapsamli cinsellik
egitimi ile cinsel saglik ve ureme saglgr konularinda ogrencilere bilgi ve
yasam becerileri kazandirilmakta; onlarin cinsel saglk ile ilgili olumlu tutum
ve davranis olusturmalarina yardimci olunmaktadir (UNESCO, 2009g;
Reyhanioglu, 2010).

Bu arastirmada, Turkiye'de uygulanmakta olan ve analiz edilen 6gretim
programlari ve elde edilen sonuclar dogrultusunda, okul 6ncesinden 12. sinifin
sonuna kadar tum programlarda, ¢cocuk ve ergenlerin gelisim &zellikleri ve
cinsel saglik ile ilgili inhtiyaclari dogrultusunda, sinif dlzeyleri ve dersler
acisindan dengeli bicimde kapsamli cinsellik egitimi hedeflerine ve konularina
yer verilmesi onerilmektedir. Cayir ve Kizilkaya-Beji'nin (2015) de belirtmis
oldugu gibi kapsamli cinsellik egitimi dogumdan baslayarak 6mur boyu
surmesi gereken bir surectir. Bu nedenle, ailede baslayan bu egditimin yasa
uygun olarak okullarda verilecek formal egitim ile devam etmesi
gerekmektedir. Ayrica 6gretim programlarinda &zellikle diger kavramlara
goére geri planda kalan Toplumsal Cinsiyeti Anlamak, Cinsellik ve Cinsel
Davranis ile Cinsel Sadlik ve Ureme Saghdi kavramlarinin guclendirilmesi
onerilmektedir. Analiz kapsaminda olan tum programlar arasinda Teknik
Rehber'deki o6grenme hedefleriyle en c¢ok iliskilendirilen program Sinif
Rehberlik Programi olmustur. Sinif Rehberlik Programi'ndan ogrencilere
cinsellik egitimiyle ilgili hedefleri kazandirmakta da yararlanilabilecegi
dusunulmektedir. Bu baglamda, Sinif Rehberlik Programi icin tum sinif
duzeylerinde haftallk ders cizelgesinde daha fazla zaman ayrilmasi
onerilmektedir.

Bu arastirma, dokUman incelemesine dayali bir calismadir. Bu konuda
yapllmasi dusunulen arastirmalar i¢cin dokUman incelemesinin yani sira
cinsellik egitiminden dogrudan etkilenen &grenciler ve bu egitimi
gerceklestiren 6gretmenlerle goérdsmeler yapilmasi, boylece konuya iliskin
derinlemesine verilerin elde edilmesi onerilmektedir. Ayrica konuya iliskin
ulke capinda genelleme yapmaya imkan verecek &grenci, 6gretmen ve
ailelerin katilmiyla arastirmalar yapilmasi énerilmektedir.
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Etik Kurul izin Bilgisi: Bu arastirmada veriler dokiimanlardan elde edilmis,
insanlardan ya da hayvanlardan toplanmamis oldugu icin etik kurul iznine
gerek duyulmamaktadir.
Yazar Cikar Catismasi Bilgisi: Yazarlarin beyan edecedi bir ¢ikar ¢catismasi
yoktur.
Yazar Katkisi: Yazarlar c¢alismanin her bir asamasinda ortaklasarak
calismislardir.

Kaynakc¢a

Acar-Erdol, T. (2017). Toplumsal Cinsiyet Esitligi EgJitim Programinin
hazirlanmasli, uygulanmasi ve degerlendiriimesi (Yayimlanmamis
Doktora Tezi, Ankara Universitesi). Yoktez.

Bikmaz-Hazir, F. ve Guler, D. S. (2007). An evaluation of health and sexuality
education in Turkish elementary school curricula. Sex Education, 7(3),
277-292. https://doi.org/10.1080/14681810701448093

Bulut, F. ve Golbasl, Z. (2009). Adolesan kizlarin cinsellikle ilgili konularda
anneleri ile olan iletisimlerinin degerlendirilmesi. TAF Preventive
Medicine Bulletin, 8(1), 27-36. https://search.trdizin.gov.tr/tr/yayin/
detay/91107/adolesan-kizlarin-cinsellikle-ilgili-konularda-anneleri-ile-
olan-iletisimlerinin-degerlendirilmesi

Bowen, G. A. (2009). Document analysis as a qualitative research method.
Qualitative Research Journal, 9(2), 27-40.
https://doi.org/10.3316/qrj0902027

Cinsiyet Esitligi izleme Dernegi (CEID) ve Birlesmis Milletler Kalkinma
Programi (UNDP) Turkiye Ofisi (2022). Turkiye'nin toplumsal cinsiyet
esitligi  performansi 2000-2019: UNDP toplumsal cinsiyet esitligi
endeksleri analizi. https://www.undp.org/sites/g/files/zskgke326/
files/migration/tr/UNDP-TR-TURKEY-GENDER-EQUALITY-
PERFORMANCE-TR.pdf

Criniti, S., Andelloux, M., Woodland, M. B,, Montgomery, O. C., & Hartmann, S. U.
(2014). The state of sexual health education in US medicine. American
Journal of Sexuality Education, o1), 65-80.
https://doi.org/10.1080/15546128.2013.854007

Calisandemir, F., Bencik, S. ve Artan, i. (2008). Cocuklarin cinsel egitimi:
Gecmisten gunumuze bir bakis. Egitim ve Bilim, 33(150), 14-27.
https://egitimvebilim.ted.org.tr/index.php/EB/article/view/627

Cok, F. (2003). Ergenlerin cinsel egitimi: Bir program denemesi. Ankara
Universitesi Basimevi.

Cayir, G. ve Kizilkaya Beji, N. (2015). Cinsel saglk egitimi (Derleme). Androloji
Bulteni, 17(62), 231-240. https://www.androlojibulten.org/jvi.aspx?pdir=
androloji&plng=tur&un=AND-22043

Dilek, A. (2014). 4-6 yas ¢ocuk oykulerindeki kadin kahramanlarin mesleksel
analizi. Journal of Qafqaz University- Philology and Pedagogy, 2(4), 94-
102.

Engin-Demir, C,, Kili¢, A. Z, Caliskan, B., Hanbay-Cakir, E., GUney-Karaman, N.
ve Ozbek, U. S. (2016). Okullarin toplumsal cinsiyete duyarlilik acisindan

299


https://doi.org/10.9779/pauefd.1470528
https://doi.org/10.1080/14681810701448093
https://search.trdizin.gov.tr/tr/yayin/%20detay/91107/adolesan-kizlarin-cinsellikle-ilgili-konularda-anneleri-ile-olan-iletisimlerinin-degerlendirilmesi
https://search.trdizin.gov.tr/tr/yayin/%20detay/91107/adolesan-kizlarin-cinsellikle-ilgili-konularda-anneleri-ile-olan-iletisimlerinin-degerlendirilmesi
https://search.trdizin.gov.tr/tr/yayin/%20detay/91107/adolesan-kizlarin-cinsellikle-ilgili-konularda-anneleri-ile-olan-iletisimlerinin-degerlendirilmesi
https://doi.org/10.3316/qrj0902027
https://www.undp.org/sites/g/files/zskgke326/%20files/migration/tr/UNDP-TR-TURKEY-GENDER-EQUALITY-PERFORMANCE-TR.pdf
https://www.undp.org/sites/g/files/zskgke326/%20files/migration/tr/UNDP-TR-TURKEY-GENDER-EQUALITY-PERFORMANCE-TR.pdf
https://www.undp.org/sites/g/files/zskgke326/%20files/migration/tr/UNDP-TR-TURKEY-GENDER-EQUALITY-PERFORMANCE-TR.pdf
https://doi.org/10.1080/15546128.2013.854007
https://egitimvebilim.ted.org.tr/index.php/EB/article/view/627
https://www.androlojibulten.org/jvi.aspx?pdir=%20androloji&plng=tur&un=AND-22043
https://www.androlojibulten.org/jvi.aspx?pdir=%20androloji&plng=tur&un=AND-22043

PAUEFD, 64, 272-301 [2025] F. Bikmaz vd. https://doi.org/10.9779/pauefd.1470528

degerlendirilmesi baslangic durum degerlendirmesi ve ihtiya¢ analizi
raporu. https://doi.org/10.13140/RG.2.1.3640.8727

Eroglu, K. ve Golbasl, Z. (2005). Cinsel egitimde ebeveynlerin yeri: ne yapiyorlar,
ne yasiyorlar?. Anadolu Hemsirelik ve Saglik Bilimleri Dergisi, 8(2),12-21.
https://dergipark.org.tr/en/pub/atauninem/issue/2630/33828

Golbasi, Z. (2003). Saglkh genclik ve toplum icin bir adim: cinsel saglik egitimi.
Sosyal Politika Calismalari Dergisi, 6(0). chrome-
extension://efaidnbmnnnibpcajpcglclefindmkaj/https://dergipark.org.t
r/en/download/article-file/198172

Gursoy, E. ve Gencgalp, N. S. (2010). Cinsel saglik egitiminin onemi. Aile ve
Toplum: Egitim, Kdltar ve Arastirma Dergisi, 6(23), 29-36.
https://dergipark.org.tr/en/pub/spcd/issue/21111/227376

Gursoy, E. ve Ozerdogan, N. (2017). Cinsel saglk egitimi: nerede, ne zaman,
nasil? Turkiye Klinikleri J Obstet Womens Health Dis Nurs-Special
Topics, 3(3), 219-24. https:.//www.turkiyeklinikleri.com/article/tr-cinsel-
saglik-egitimi-nerede-ne-zaman-nasil-80214.html

Helvacioglu, F. (1996). Ders kitaplarinda cinsiyetcilik. Kaynak Yayinlari.

Kaya, F., Serin, O. ve Genc, A. (2007). Egitim fakultesi birinci sinif dgrencilerinin
cinsel yasamlarina iliskin yaklasimlarinin belirlenmesi. TSK Koruyucu
Hekimlik Bulteni, 6(06), 441-448.
https://search.trdizin.gov.tr/tr/yayin/detay/71974/

Kocaman, E. A. ve Erdol, T. A. (2023). Okul 6ncesi donem cocuk kitaplarinin
toplumsal cinsiyet acisindan incelenmesi. Egitimde Yeni Yaklasimlar
Dergisi, 6(2),68-91. https://dergipark.org.tr/fen/pub/eyyad/issue/82268/

1338442
MEB (2022). ilkdgretim kurumlari (ilkokul ve ortaokul) haftalik ders cizelgesi,
ortadégretim kurumlari haftalik ders cizelgeleri.

https://ttkb.meb.gov.tr/www/haftalik-ders-cizelgeleri/kategori/7

Mckay, A. (2000). Common Questions about Sexual Health Education.
Canadian Journal of Human Sexuality, 9(2), 129.
https://www.proquest.com/scholarly-journals/common-guestions-
about-sexual-health-education/docview/220810792/se-
2?accountid=8319

National Guidelines Task Force [NGTS]. (2004). Guidelines for comprehensive
sexuality education: Kindergarten through 12" grade (3rd Edition).
Fulton Press.

OECD/ILO (2019), Women at Work in G20 countries: Progress and policy
action, Paper prepared under Japan’s G20 Presidency,
www.ilo.org/wemsp5/groups/public/---dgreports/--
cabinet/documents/publication/wcms_713373.pdf

Ozcebe, H., Unalan, T, Turkyllmaz, S. ve Coskun, Y. (2007). Turkiye Genclerde
Cinsel Saglk ve Ureme Saghgi Arastirmasi. NUfus Bilim Dernegdi ve
Birlesmis Milletler NUfus Fonu.

300


https://doi.org/10.9779/pauefd.1470528
https://doi.org/10.13140/RG.2.1.3640.8727
https://dergipark.org.tr/en/pub/ataunihem/issue/2630/33828
https://dergipark.org.tr/en/pub/spcd/issue/21111/227376
https://www.turkiyeklinikleri.com/article/tr-cinsel-saglik-egitimi-nerede-ne-zaman-nasil-80214.html
https://www.turkiyeklinikleri.com/article/tr-cinsel-saglik-egitimi-nerede-ne-zaman-nasil-80214.html
https://search.trdizin.gov.tr/tr/yayin/detay/71974/
https://dergipark.org.tr/en/pub/eyyad/issue/82268/%201338442
https://dergipark.org.tr/en/pub/eyyad/issue/82268/%201338442
http://ttkb.meb.gov.tr/meb_iys_dosyalar/2022_01/19093950_ilkogretim-hdc-karar-ve-eki-2022-2023.pdf
http://ttkb.meb.gov.tr/meb_iys_dosyalar/2022_01/19094445_OrtaoYretim-hdc-2022-2023.pdf
https://ttkb.meb.gov.tr/www/haftalik-ders-cizelgeleri/kategori/7
https://www.proquest.com/scholarly-journals/common-questions-about-sexual-health-education/docview/220810792/se-2?accountid=8319
https://www.proquest.com/scholarly-journals/common-questions-about-sexual-health-education/docview/220810792/se-2?accountid=8319
https://www.proquest.com/scholarly-journals/common-questions-about-sexual-health-education/docview/220810792/se-2?accountid=8319
http://www.ilo.org/wcmsp5/groups/public/---dgreports/--cabinet/documents/publication/wcms_713373.pdf
http://www.ilo.org/wcmsp5/groups/public/---dgreports/--cabinet/documents/publication/wcms_713373.pdf

PAUEFD, 64, 272-301 [2025] F. Bikmaz vd. https://doi.org/10.9779/pauefd.1470528

Reyhanioglu, S. O. (2010). Ureme sadligi akran egitimleri projesi kapsaminda
egitim almis genclerin cinsel saglik/tireme sadhgi hakkindaki bilgi,
tutum ve davranislari [Yuksek lisans tezi, Hacettepe Universitesi].
Yoktez.

Senemoglu, N. (2020). Gelisim 6grenme ve égretim: Kuramdan uygulamaya.
Ani Yayincilik.

Sexuality Information and Education Council of the United States [SIECUS].
(1996). Issues and answers. Fact sheet on sexuality education. SIECUS
Report, 24(6), 1-4. https://pubmed.ncbi.nlm.nih.gov/12348715/

Sexuality Information and Education Council of the United States [SIECUS].
(2004). Guidelines for Comprehensive Sexuality  Education.
Kindergarten-12"" Grade (3@ Edition).

United Nations Educational, Scientific, and Cultural Organization [UNESCO].
(2009a). International Guidelines on Sexuality Education: An evidence
informed approach to effective sex, relationships and HIV/STI
education. UNESCO.

United Nations Educational, Scientific, and Cultural Organization [UNESCO].
(2009b) International Technical Guidance on Sexuality Education: An
Evidence-informed Approach for Schools, Teachers and Health
Educators. UNESCO.

United Nations Educational, Scientific, and Cultural Organization [UNESCO].
(2018) International Technical Guidance on Sexuality Education: An
Evidence-informed Approach. (Revised edition) UNESCO.

United Nations Population Fund [UNFPA]. (2014). UNFPA Operational
Guidance for Comprehensive Sexuality Education. United Nations
Population Fund. https://www.unfpa.org/sites/default/files/pub-
pdf/UNFPA%200perational%20Guidance%20for%20CSE%20-
Final%20WEB%20Version.pdf

World Health Organization [WHO]. (2006). Defining sexual health: report of a
technical consultation on sexual health, 28-31 January 2002. Geneva:
WHO Press.

World Health Organization [WHO]. (2010). Standards for sexuality education
in Europe: A framework for policy makers, educational and health
authorities and specialists. Cologne: Federal Centre for Health
Education.

301


https://doi.org/10.9779/pauefd.1470528
https://pubmed.ncbi.nlm.nih.gov/12348715/
https://www.unfpa.org/sites/default/files/pub-pdf/UNFPA%20Operational%20Guidance%20for%20CSE%20-Final%20WEB%20Version.pdf
https://www.unfpa.org/sites/default/files/pub-pdf/UNFPA%20Operational%20Guidance%20for%20CSE%20-Final%20WEB%20Version.pdf
https://www.unfpa.org/sites/default/files/pub-pdf/UNFPA%20Operational%20Guidance%20for%20CSE%20-Final%20WEB%20Version.pdf

PUIJE, 64, 272-301 [2025]

Pamukkale University Journal of Education

ISSN: 1301-0085 e-ISSN:1309-0275

Analysis of K-12 Curricula in the Context of
Comprehensive Sexuality Education’

https://doi.org/10.9779/pauefd. 1470528

% qetsites/ N
& &
S %

2 2
] -y
= =
2 f <3
2 5
& S

1992

Fatma BIKMAZ', Canay DEMIRHAN ISCAN?, Ece KOCER?, Metin KARTAL*

Abstract

School-based comprehensive sexuality education (CSE) is a key
issue which needs to be a part of the curricula at every grade
level from pre-school to 12th grade in formal education.
However, there is not a specific CSE program in most of the
countries like Turkiye. For this reason, this study analyzes the
official curricula offered in public schools from pre-school to
12th grade in Turkiye according to the ‘International Technical
Guidance on Sexuality Education’ prepared by UNESCO (2018)
in order to determine the areas of education needed in CSE. The
study was designed utilizing a descriptive methodology and
employing document analysis as the data collecting technique.
To do so, a total of 58 official curricula was analyzed by
document analysis in this descriptive study. The analyses were
conducted via the Analysis Criteria constructed by the
researchers. The study's results indicated that the learning
objectives for the key concepts of Sexual and Reproductive
Health, Sexuality, and Sexual Behavior were largely unaligned
with the MoNE curriculum outcomes, and the relevancy
between the learning objectives of other key concepts and the

MoNE curriculum outcomes diminished as grade levels
increased. This study recommends the inclusion of
comprehensive sexuality education topics and learning

objectives in all curricula from preschool through 12th grade,
ensuring a balanced approach across grade levels and
subjects. Furthermore, it is recommended to enhance the
concepts of Understanding Gender; Sexuality and Sexual
Behaviour, and Sexual and Reproductive Health within the
curricula, particularly by utilizing the Classroom Guidance
Program for this purpose.
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Introduction

Sexuality is one of the most fundamental and comprehensive aspects of
human life. When the historical background of the concept is examined, it
is easy to find an answer to the question of why it should be addressed
comprehensively. When the studies conducted by UNESCO (2009a and
2009b), WHO (2006 and 2010), NGTS (2004) and SIECUS (1996) are
examined, the factors, such as globalization, migration and the rapid
spread of new media tools, as well as the increase in the rate of cases such
as HIV/AIDS cases, unwanted pregnancies, teenage pregnancies, sexually
transmitted infections (STIs) and sexual violence, which have increased
rapidly since the 1970s, point to the need for a comprehensive re-
examination of the concept of sexuality. Moreover, the concept of sexuality
includes not only the human body and psychology, but also social,
economig, political and cultural dimensions (UNESCO, 2009a). For example,
SIECUS (1996) states that the concept of sexuality addresses three different
domains, namely (1) cognitive, (2) affective and (3) behavioral, and
emphasizes that it contributes to people in the cognitive domain with its
socio-cultural, biological, psychological and spiritual dimensions, in the
affective domain with dimensions such as emotions, values and attitudes,
and in the behavioral domain with dimensions such as communication,
decision-making and developing critical thinking skills. WHO (2010), on the
other hand, states that sexuality is the most natural aspect of human
development at every stage of human life and that it includes body,
psychology and social elements. When the definitions are examined, it is
seen that the concept of sexuality includes a more comprehensive
semantic depth by emphasizing its psychological and sociological
dimensions beyond its biological function.

Changes in the semantics and definition of the concept of sexuality over
time have also changed the scope of sex education. Cok (2003) states that
sex education used to have a biologically based understanding focused on
reproduction and contraception, but with the developments, it has evolved
into an interdisciplinary approach consisting of many topics related to
sexuality. Therefore, in addition to personal skills, such as decision-making
and responsibility development, communication skills have also found a
place in this perspective. In this context, SIECUS defines sexuality education
as a lifelong process of acquiring knowledge, forming attitudes, beliefs and
values about gender, sexuality, sexual identity, relationships and intimacy
(Criniti et al.,, 2014). In this context, SIECUS (1996) considers sexuality
education as a process that develops behaviors, attitudes, values and
beliefs in informal learning environments that last throughout a person’s
life, far beyond seeing sexuality education as a field of learning or subject
that should take place in a certain period of any formal education level, and
emphasized the need for documents and training programs that will guide
educators in sexuality education processes to be provided in schools.
Accordingly, different institutions and organizations such as SIECUS (2004),
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WHO (2010), UNESCO (2018), etc. prepare ‘comprehensive sexuality
education guidelines’ covering all levels from pre-school to secondary
education (K-12) and state that the protection and maintenance of sexual
health can only be possible through comprehensive sexuality education
(Ozcebe 2007; Gendel & Bonner, 1992; as cited in Gursoy & Gencalp, 2010).

SIECUS (2004) emphasizes that school-based comprehensive sexuality
education should be part of the curriculum at every grade level from pre-
school to 12" grade, and that such curricula should be appropriate to the
age, developmental level and cultural background of students, and respect
the diversity of values and beliefs represented in society. In this context, the
guide developed by SIECUS (2004) includes six key concepts (Human
Development, Relationships, Personal Skills, Sexual Behavior, Sexual
Health, and Society and Culture) with sub-concepts (e.g., Families under
Relationships concept) and developmental messages divided into four
different age levels (early elementary school: 5-8 years; pre-adolescence: 9-
12 years,; early adolescence: 12-15 years; and adolescence:15-18 years). The
guide prepared by WHO (2010) includes knowledge, skills and attitudes
that students should acquire according to age groups (0-4 years; 4-6 years;
6-9 years; 9-12 years; 12-15 years; 15 and above) under eight key topics
(Human body and development; Fertility and reproduction; Sexuality;
Emotions; Lifestyle and relationships; Sexuality, health and well-being;
Sexuality and rights; Social and cultural determinants of sexuality).
Similarly, UNESCO (2018) defines comprehensive sexuality education as the
structured teaching and learning of the cognitive, emotional, physical and
social aspects of sexuality within the scope of an educational program, and
aims to provide individuals with the necessary knowledge, skills and values
to become aware of their own health, well-being and values, develop
respectful social and sexual relationships, reflect on how the choices they
make affect their own and others’ well-being, and understand and protect
their rights throughout their lives. A report published by the UNFPA in 2014
emphasized the need for comprehensive sexuality education to take a
rights-based and gender-oriented approach to sexuality education in and
out of school. Comprehensive sexuality education is an education based on
educational programs that aim to provide children and young people with
knowledge, skills, attitudes and values that will enable them to develop a
positive perspective on their sexuality in the context of their social and
emotional development. A holistic vision of sexuality and sexual behavior
that goes beyond the prevention of preghancy and sexually-transmitted
infections has been adopted (UNFPA, 2014). In this regard, UNESCO
organized a 'UN Stakeholder Consultation and Advisory Group Meeting on
International Technical Guidance on Sexuality Education' on 25-27 October
2016 to revise the 'International Technical Guidance on Sexuality
Education', which was developed in 2009 in collaboration with UNAIDS,
UNFPA, UNICEF, UNWomen and WHO, in line with current developments
and the UN 2030 Sustainable Development Goals, and then the Guidance,
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which was revised based on the findings, was finalized and published in
2018. With this Guidance (UNESCO, 2018), it is aimed to provide a clear and
concise understanding of Comprehensive Sexuality Education (CSE); to
meet the need for CSE programs by raising awareness of sexual and
reproductive health issues affecting young people and children; and to
share evidence and research-based Guidance to support decision-makers,
educators and program developers; to increase the level of preparedness
of teachers and educators and the capacity of institutions to deliver quality
CSE; and to provide guidance on how to develop relevant, evidence-based,
culturally appropriate CSE curricula, teaching and learning materials and
programs that are appropriate for the age group and developmental level
of students.

The Guidance is supported by current evidence and justified by
international human rights conventions that emphasize the right of every
individual to education and to the enjoyment of the highest attainable
standard of health and well-being. To address the world's common
concerns and threats (e.g. HIV/AIDS, sexually transmitted diseases,
unwanted pregnancies, gender-based violence, etc.), an age-appropriate
and comprehensive sexuality education program (UNESCO, 2018) is seen
as a way to empower and support children/young people to make free and
informed decisions about their sexuality and relationships. In the Guidance,
the characteristics of comprehensive sexuality education provided in
formal or non-formal education settings are presented in Figure 1.

Figure 1

Characteristics of Comprehensive Sexuality Education (UNESCO, 2018; pp. 16-17)

Age- and
developmentally-
appropriate

Culturally relevant
and context
appropriate

In the context of the characteristics outlined in Figure 1, it is intended to
provide children and young people with the knowledge, skills, attitudes
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and values required for comprehensive sexuality education. In the
Guidance, the learning objectives of comprehensive sexuality education
are categorized under eight key concepts that are equally important,
mutually reinforcing and intended to be taught in combination. These key
concepts are (1) Relationships, (2) Values, rights, culture and sexuality, (3)
Understanding gender, (4) Violence and staying safe, (5) Skills for health
and well-being, (6) The human body and development, (7) Sexuality and
sexual behavior, (8) Sexual and reproductive health. These concepts are
further subdivided into topics, which in turn are grouped by age group (5-
8 years; 9-12 years; 12-15 years; and 15-18+ years) and include key ideas and
learning objectives based on knowledge, attitudinal and skill. Learning
objectives are also presented in a logically progressive manner. The key
concepts, topics and learning objectives in the Guidance aim to provide
children and young people with the knowledge, attitudes and skills that
can empower them to ‘recognize their own health, well-being and values;
care for the well-being of others affected by their choices; understand and
defend their rights; and respect the rights of others' (UNESCO, 2018). On the
other hand, it is apparent that institutions and organizations face different
problems during the preparation of supporting documents and training
programs for educational levels. For example, if sexuality education is to be
part of every level of education, then it is necessary to ensure that these
documents and education programs are appropriate for the age and
developmental characteristics of the students attending the relevant level
and that their cultural backgrounds (WHO, 2010; UNESCO, 2009a; NGTS,
2004; SIECUS, 1996) are addressed in a sensitive manner.

In Turkey, it is asserted that certain topics pertaining to sexuality education
are incorporated independently into the curricula of various courses at the
basic and secondary education; however, these topics linked to
reproductive health are significantly restricted in the context of sexual
health. It is reported that Turkey lacks a structured sexual health education
program aimed at influencing the attitudes and behaviors of children and
adolescents on sexual matters (Golbasi, 2003). Bikmaz and Guler (2007)
assert that research on sexual health in Turkey predominantly emphasizes
information, perceptions, and attitudes toward the subject. Calisandemir
et al, (2008) said that developed nations initiated sexuality education
programs long ago, and due to their societal progress, the topics addressed
now differ from those in Turkey. In this regard, it is crucial to analyze or
formulate national policies in alignment with reports or standards
established by internationally recognized organizations to monitor global
changes. Between 2014 and 2016, the Ministry of National Education
implemented the Enhancement of Gender Equality in Education Project
(ETCEP), adhering to the criteria established by UNESCO in 2009 to identify
the attributes of gender-sensitive institutions. The data acquired from the
project highlights the inadequacy of sexual health education at the
secondary and high school levels, emphasizing the necessity for sexuality
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education to be implemented in schools through programs developed by
field experts (Engin-Demir et al., 2016).

Sexuality is considered as one of the fundamental parts of human life and
is also addressed in terms of human rights (UNESCO, 2009a and 2009b).
According to WHO (2006), ‘Sexual rights' include ‘all human rights
guaranteed by national laws, international human rights documents and
other ‘conventions’. In addition, studies conducted by UNESCO (2009a and
2009b), WHO (2006 and 2010), NGTS (2004) and SIECUS (1996) show that
the increase in the rate of cases such as sexually transmitted infections
(STIs), unwanted pregnancies and sexual violence strengthens the
necessity of sexuality education. In addition, with the concept of lifelong
learning, SIECUS (1996) emphasized the need for documents and programs
to guide educators in sexuality education processes to be given in schools.
In this study, it is necessary to determine the existing situation of sexuality
education in all official curricula from pre-school to 12 grade in a
comprehensive manner. Thus, it was thought that suggestions could be
made to the curricula by providing feedback on this issue. In addition,
UNESCO (2018) considers an age-appropriate and comprehensive sexuality
education program for the commmon concerns and threats of the world as
a method of empowering, supporting and guiding individuals on this issue.
Based on these needs and requirements, in this study, by analyzing the
official curricula offered in formal education institutions from pre-school to
12th grade in Turkiye according to the ‘International Technical Guidance on
Sexuality Education’ prepared by UNESCO (2018), it was aimed to
determine the areas of education needed in comprehensive sexuality
education, and for this purpose, the following questions were sought:

1. How is the relevancy level of the learning objectives in the
Guidance with the MoNE outcomes (no-partial-full relevancy)
according to age groups?

2. How is the distribution of MONE outcomes related to the learning
objectives in the Guidance by grade levels?

3. How is the distribution of the number of MoONE courses relevant to
the learning objectives under the eight key concepts in the
Guidance according to age groups and key concepts?

The collected data from the research questions will allow policymakers and
educators to identify deficiencies in formal curricula regarding
comprehensive sexuality education and is expected to facilitate the
alignment of outcomes with the principles of comprehensive sexuality
education.

Method
Research Model

This study was planned in line with the descriptive method. The descriptive
method is aimed at revealing the current situation of the problem of
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interest and the problem to be investigated. Descriptive research describes
a given situation as fully and carefully as possible (Buyukdzturk et al., 2020).
In this context, document analysis was used and document reviews cover
the analysis of written materials that are targeted and contain information
on the fact or facts. Bowen (2009) defines document analysis as a
systematic procedure for reviewing or evaluating documents. Document
analysis involves the analysis of written materials containing information
about the phenomenon or phenomena targeted to be investigated. Within
the scope of document analysis, the stages of accessing documents,
checking the authenticity of documents, understanding documents,
analyzing data and using data (Yildirirm & Simsek, 2021) were followed. The
study initially launched a descriptive analysis of the curricula from the
Ministry of National Education (MoNE) from pre-school to 12t" grade,
followed by quantification of the obtained data. Subsequently, the sections
of MoNE textbooks related to the learning objectives outlined in the
Guidance, as determined by these analyses, were examined. However, this
study exclusively presents the findings pertaining to the curriculum
dimensions, omitting the results related to the textbooks.

Documents

The official curricula for all compulsory courses were analyzed since there
is lack of comprehensive sexuality education programs in schools affiliated
to Ministry of National Education (MoNE) in Turkiye. This analysis
encompassed preschool and primary school grades 1, 2, and 3 for ages 5-8,
primary school grade 4 and secondary school grades 5, 6, and 7 for ages 9-
12, secondary school grade 8, and high school grades 9 and 10 for ages 12-
15, as well as high school grades 11 and 12 for ages 15-18+ years, taking into
account the age groups specified in the Guidance. Table 1 presents the
official curricula analyzed across all age groups.

Table 1

Curricula in the scope of the analysis

Age . . Curricula with no
Curricula with relevant outcomes

Groups relevant outcomes

5-8 Preschool education, Turkish Mathematics (Grade 1-3)

Years Language (Grade 1-3), Life Science

(Grade 1-3), Science (Grade 3),
Foreign Language (Grade 2-3),
Physical Education and Play (Grade
1-3), Visual Arts (Grade 1-3), Music
(Grade 1-3), Class Guidance Program
(Preschool-Grade 3)

9-12 Turkish Language (Grade 4-7), Mathematics (Grade 4-

Years Science (Grade 4-7), Social Studies 8), Technology and
(Grade 4-7), Foreign Language Design (Grade 7-8)
(Grade 4-7), Physical Education and
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Games (Grade 4), Physical Education
and Sports (Grade 5-7), Visual Arts
(Grade 4-7), Music (Grade 4-7),
Religious  Culture and Moral
Knowledge (Grade 4-7), Information
Technologies and Software (Grade 5-
o), Traffic Safety (Grade 4), Human
Rights, Citizenship and Democracy
(Grade 4), Class Guidance Program

(Grade 4-7)
12-15 Turkish language (Grade 8), Ataturk’'s Science (Grade 8),
Years Principles and History of Turkish Mathematics (Grade 8-

Revolution (Grade 8), Religious 10), History (Grade 9-10),
Culture and Ethics (Grade 8-10), Geography (Grade 9-10),
Physical Education and Sports Physics (Grade 9-10),
(Grade 8-10), Visual Arts (Grade 8), Chemistry (Grade 9-10),
Music (Grade 8), First Foreign Biology (Grade 9-10),
Language (English), Turkish Philosophy (Grade 10),
Language and Literature (Grade 9- Second Foreign
10), Visual Arts (Grade 9-10), Music Language (Grade 9-10)
(Grade 9-10), Health Knowledge and

Traffic Culture (Grade 9-10). Grade),

First Foreign Language (English)

(Grade 8-10), Turkish Language and

Literature (Grade 9-10), Visual Arts

(Grade 9-10), Music (Grade 9-10),

Health Knowledge and Traffic

Culture (Grade 9), Class Guidance

Program (Grade 8-9-10)

15 -18+ Ataturk’s Principles and History of Religious Culture and
Years Turkish  Revolution (Grade 12), Ethics (Grade 11-12),
Turkish Language and Literature History (Grade 1),
(Grade 11-12), First Foreign Language Philosophy (Grade T11),

(Grade 11-12), Visual Arts (Grade 11-12), Second Foreign
Music (Grade 11-12), Class Guidance Language (Grade 11-12),
Program (Grade 11-12) Physical Education and

Sports (Grade 11-12)

Table 1 reveals that the analysis encompassed 10 curricula for ages 5-8, yet
no outcomes aligned with the Guidance's learning objectives were
identified in the mathematics curriculum. For ages 9-12, 15 curricula were
analyzed, but again, no relevant outcomes were found in the Mathematics
and Technology and Design curricula. In the case of ages 12-15, 22 curricula
were examined, and no outcomes corresponding to the Guidance's
learning objectives were determined in the Science, Mathematics, History,
Geography, Physics, Chemistry, Biology, Philosophy, and Second Foreign
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Language curricula. Lastly, for ages 15-18+, 11 curricula were analyzed, with
no outcomes related to the Guidance's learning objectives found in the
Religious Culture and Ethics, History, Philosophy, Second Foreign
Language, and Physical Education and Sports curricula. A total of 58
curricula across all levels were analyzed in the study.

Data Collection Tools

In the study, the Analysis Criteria List was first constructed according to the
UNESCO (2018) ‘International Technical Guidance on Sexuality Education’.
In this context, four different analysis criteria lists were prepared according
to the eight key concepts (Relationships; Values, Rights, Culture and
Sexuality; Understanding Gender; Violence and Staying Safe; Skills for
Health and Wellbeing; The Human Body and Development; Sexuality and
Sexual Behavior; and Sexual and Reproductive Health) and age ranges (5-
8, 9-12, 12-15 and 15-18+ years) specified by the Guidance. When the
structure of the Guidance is examined, it is apparent that the eight key
concepts are divided into 2 to 5 topics, and each topic includes key ideas
and learning objectives for each age group (Image ).

Image 1

Key Concept I: Relationships and An Example for the Structure

Learning objectives (5-8 years)

Topics:
Key idea: There are many different kinds of
= families that exist around the world
1.1 Families

Learners will be able to:

1.2 FriendShip, Love and Romantic P describe different kinds of families (e.g. two-parent,
single-parent, child-headed; guardian-headed,

Relationships extended, nuclear, and non-traditional families)
; (knowledge);
1.3 T°|erance' lnclu5|on and Respect P express respect for different kinds of families
- (attitudinal);
1.4 Long-term Commitments Sk
- P demonstrate ways to show respect for different kinds of
and Parenting families (skill).

For example, under the key concept of Relationships, there are the topics
Families; Friendship, Love and Romantic Relationships; Tolerance,
Inclusion and Respect; and Long-term Relationships Commitments and
Parenting. In the topic of Families, the first main idea for 5-8 years is ‘There
are many different kinds of families that exist around the world’, while the
learning objectives of this main idea are ‘To describe different kinds of
families (e.g. two-parent, single-parent, child-headed,; guardian-headed,
extended, nuclear, and non-traditional families) (knowledge); to express
respect for different kinds of families (attitudinal); to demonstrate ways to
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show respect for different kinds of families (skill). The learning objectives
are grouped as knowledge, attitudinal (i.e. behaviour), and skills, and are
graded according to age and developmentally-appropriate abilities in
order to increase the level of cognitive complexity. Knowledge objectives
aim to establish a crucial foundation for students; attitudinal (behavioral)
objectives facilitate self-awareness, understanding of sexuality, and
comprehension of the world; and skills objectives encompass
competencies such as communication, active listening, refusal, decision-
making, reconciliation, critical thinking, self-awareness, empathy,
accessing reliable information and services, coping stigma and
discrimination, and advocacy (UNESCO, 2018). Table 2 presents the key
concepts, topics, and the quantity of learning objectives categorized by age
groups in the Guidance.

Table 2
Key Concepts, Topics in the Guidance and Number of Learning Objectives by Age
Groups

Key Concepts Topics Number of Learning
Objectives
58 9-12 12-15 15-18+
Relationships 1.1 Families
1.2. Friendship, Love and
Romantic Relations 37 39 36 27

1.3. Tolerance, Inclusion

and Respect

1.4. Long-term

Commitments and

Parenting

2.1. Values and Sexuality
Values, Rights, 2.2. Human Rights and n 15 14 16
Culture and Sexuality
Sexuality 2.3. Culture, Society and

Sexuality

3.1. The Social

Construction of Gender

and Gender Norms 12 24 25 17
Understanding 3.2. Gender Equality,
Gender Stereotypes and Bias

3.3. Gender-Based

Violence

4.1. Violence

4.2. Consent, Privacy and

Bodly Integrity 19 20 18 19
Violence and 4.3. Safe Use of
Staying Safe Information and

Communication
Technologies (ICTs)
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5.1.Norms and Peer
Influence in Sexual

Behavior
5.2. Decision-making
. 5.3. Communication, 26 27 29 24
Skills for S
Refusal and Negotiation
Health and :
Well-being Skills
5.4. Media Literacy and
Sexuality
5.5. Finding Help and
Support

6.1. Sexual and
Reproductive Anatomy
The Human and Physiology
Body and 6.2. Reproduction 17 37 26 n
Development  6.3. Puberty
6.4. Body Image
7.1. Sex, Sexuality and
the Sexual Life Cycle 7 14 23 14

Sexuality and

SexuaI. 7.2. Sexual Behavior and
Behavior
Sexual Response
8.1. Pregnhancy and
Pregnancy Prevention
8.2. HIV and AIDS 12 37 35 29
Stigma, Care, Treatment
Sexual and
Reproductive and Support -
Health 8.3. Understanding,

Recognizing and
Reducing the Risk of
STls, including HIV
8 Key . 141 213 206 157
Concepts 27 Topics 717 Learning Objectives

Upon analyzing Table 2, it is evident that the Analysis Criteria Lists
comprise 717 learning objectives categorized as knowledge, attitude, and
abilities for various age groups across 8 concepts and 27 themes. In the
development of the Analysis Criteria Lists, 717 learning objectives in the
Guidance were categorized by age groups and arranged in rows, while the
courses from the MoNE curricula were positioned in columns, resulting in
the creation of matrices. The codes for the outcomes (e.g., HB.1.1.1.1: Life
Science Course, Grade 1, Unit 1, Outcome 1) were incorporated into the
matrices, with color coding employed to indicate the degree of alignment
with the learning objectives (black: fully corresponding, red: partially
relevant). Given that the reviewed materials (the Guidance and MoNE
Curricula) are official publications and immutable, there was no necessity
to seek expert consultation.
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Data Collection and Analysis Process

Within the scope of the study, MoNE curricula were analyzed via the
Analysis Criteria List. During the analysis process, firstly, all subjects and
outcomes of the curricula of each course included in the analysis were
transferred to the Microsoft Excel program. Then, the concepts, topics and
learning objectives (knowledge, attitudinal and skill) determined by the
Guidance for the relevant age groups were also transferred to the Excel
program, and a table was drawn up to correlate the learning objectives of
the Guidance with the outcomes of the MoNE curricula. Then, it was tried
to determine whether each concept, topic and learning objective in the
Analysis Criteria List was related to any outcomes in the curriculum of the
course examined. Descriptive analyses were reported in terms of frequency
since the outcomes in the MoNE curricula can be related to more than one
learning objective in the Guidance.

In the analysis process, analysis trials were made on the selected
curriculum so that all researchers could follow a similar path in coding, and
then the coding consistency was tried to be ensured by comparing the
coding(s). In the analyses, the fact that the learning objectives in the
Guidance had exact equivalents in the outcomes of the MoNE curricula or
covered them in some way was considered sufficient for association. After
a general understanding was established among the researchers
concerning the analyses, the research team was divided into two groups
and the curricula to be analyzed were assigned to these groups. The group
members first completed their analyses individually and then came
together to compare and finalize the analyses. Analyses were conducted
simultaneously for all age groups, first for 5-8, then for 9-12,12-15 and 15-18+.
After the analyses for all curricula were completed, the courses to which
the outcomes associated with the learning objectives belonged were
combined in a table according to the key concepts and topics determined
according to age groups. Then, the outcomes that were found to be
relevant to the learning objectives were reviewed and checked once again
by the entire research team, and the outcomes were grouped according to
whether they were relevant to the learning objectives (partial or full
relevance). For instance, in the Classroom Guidance Program (SRP) ‘R.1.10.
Acknowledges that each child possesses rights and responsibilities.” It was
determined to be directly related with the learning objective ‘To
comprehend that everyone has the right to express themselves (attitude)’
within the communication, refusal, and reconciliation skKills topic, under the
fundamental concept of health and well-being skills of the Guidance.
Additionally, it was found to be partially or fully related to the learning
objectives ‘To describe the meaning of the ‘body rights’ (knowledge)' and
To recognize that everyone has ‘bodily rights' (attitudinal)’” within the
Violence and Protection from Violence - Consent, Privacy, and Bodily
Integrity topic. In this instance, the SRP outcome R.1.10 is linked to multiple
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concepts, topics, and learning objectives inside the Guidance across
various levels.

Findings

The findings are organized under the three primary themes in relation to
the research questions.

Distribution of the Level of Relevancy of the Learning Objectives under
the Eight Key concepts in the Guidance with the MoNE Curricula (No
Relevancy - Partially Relevance - Full relevance) by Age Groups

Graph 1 presents the quantity of learning objectives for the fundamental
ideas outlined in the Guidance, for which there are no relevancy, partial
related, or full relevance in the MoNE curricula. Furthermore, examples of
learning objectives can be found in the MoNE curricula are given.

Graph 1

Distribution of the Level of Relevancy of the Learning Objectives under the Eight
Key Concepts in the Guidance with the MoNE Curricula (No Relevancy - Partially
relevance — Full relevance) by Age Groups
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When Graph 1is analyzed, it is seen that 52 of the 141 learning objectives in
the Guidance for the 5-8 age group has no relevance at all, while 32 of them
have partial relevance and 57 of them have full relevance. In the group of
ages 9-12, 109 of the 213 learning objectives in the Guidance could not be
found at all, while 36 of them were partially and 68 of them were fully met.
In the group of ages 12-15, 132 of the 206 learning objectives in the Guidance
could not be found at all, while 63 of them were partially and only 11 of them
were fully met. In the 15-18+ age group, the number of learning objectives
that could be met decreased compared to the other age groups, and only
6 out of 157 learning objectives were fully met and 22 were partially met. In
this age group, the number of learning objectives for which no relevance
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could be found was 129. Considering the age groups in general, out of 717
learning objectives of the topics of all the key concepts, only 142 of them
were fully met in the MoNE curricula, 153 of them were partially met, and
more than half of them (422) were not met at all. Especially in the 12-15 and
15-18+ age groups, the number of learning objectives that could not found
to be relevant with the outcomes was higher than in other age groups.

Distribution of the Number of Learning Objectives for the Topics of the
Key Concepts in the Guidance and the Number of Outcomes (Fully and
Partially Relevance) in the MoNE Curricula by Age Groups

The number of learning objectives for 5-8, 9-12, 12-15 and 15-18+ age groups
for the topics of the key concepts in the Guidance and the frequency of the
outcomes associated with the MoNE curricula are given in Graph 2.1In
addition, examples of learning objectives that can be found in the MoNE
curricula are presented.

Graph 2

Distribution of the Number of Learning Objectives for the Topics of the Key
Concepts in the Guidance and the Number of Outcomes Related with the MoNE
Curricula by Age Groups
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Upon examining the learning objectives for the key concepts provided in
the Guidance for the 5-8 age group, alongside the frequency of the
outcomes in the MoNE curricula relevant to these objectives, the following
learning objectives are identified: Relationships (127) (e.g., identify the
different needs and roles of family members (knowledge)); Health and
Well-being Skills (86) (e.g., perceive that peer influence can be good and
bad (attitudinal)); Violence and Staying Safe (60) (e.g., describe the
meaning of ‘body rights' (knowledge); Values, Rights, Culture, and Sexuality
(36) (e.g., share a value that they hold (skill). The Human Body and
Development (20) (e.g. understand that growing up involves physical and
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emotional changes (knowledge); Understanding Gender (19) (e.g. define
GBV and recognize that it can take place in different locations (e.g. school,
home or in public) (knowledge); Sexual and Reproductive Health (17) (e.g.
list ways people can try to protect their health (knowledge).; Sexuality and
Sexual Behaviour (5) (e.g. demonstrate what to do if someone is touching
them in a bad way (skill).

When the learning objectives of the topics of the key concepts in the
Guidance and the frequency of the outcomes in the MoNE curricula related
to these objectives in the 9-12 age group are examined; Skills for Health and
Well-being (124) (e.g., recognize that negotiation requires mutual respect,
cooperation and often compromise from all parties (attitudinal); Violence
and Staying Safe (89) (e.g. demonstrate how to decide what information to
share with whom on social media (skill); Relationships (67) (e.g. list the
benefits of friendships and love (knowledge) The Human Body and
Development (62 ) (e.g. acknowledge that everyone’s body is unique and
that variations exist in size, shape, functioning and characteristics
(attitudinal) are largely related with the outcomes of the MoNE curricula.
However, the rate of associating the learning objectives of the topics of
Understanding Gender with the outcomes of the MoNE curricula is quite
low (26). The rate of associating the learning objectives of Sexuality and
Sexual Behaviour (4) (e.g. communicate and understand different sexual
feelings and talk about sexuality in an appropriate way (skill) and Sexual
and Reproductive Health (2) (e.g. identify a parent/guardian or trusted
adult to talk to if experiencing signs of pregnancy (skill) with the outcomes
of the MoNE curricula is very low.

When the learning objectives for the topics of the key concepts in the
Guidance for the 12-15 age group and the frequency of the outcomes in the
MoNE curricula related to these objectives were examined, it was found
that the learning objectives for the concept of Values, Rights, Culture and
Sexuality were mostly (48) related with the outcomes of the MoNE
curricula. However, the learning objectives related to Relationships
(39) (e.g. identify and examine new responsibilities that they have for
themselves and others as they grow up (knowledge); Skills for Health and
Well-being (38 ) (e.g. analyze the potential implications of verbal and
nonverbal communication that contradict each other (knowledge), The
Human Body and Development (25 ) (e.g. discuss the benefits of feeling
good about their bodies (knowledge) were related with the learning
objectives of the MoNE curricula. Understanding Gender (16) (e.g. reflect on
how their values can impact their beliefs and gender bias (skill) and
Violence and Staying Safe (10) (e.g. compare and contrast bullying,
psychological violence, physical violence, sexual abuse, sexual assault,
intimate partner violence (knowledge),, the rate of relevancy of learning
objectives of the topics of the key concepts of Sexuality and Sexual
Behaviour (4) (e.g. recognize that informed sexual decision-making (i.e.
being knowledgeable and confident in deciding if, when and with whom
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to become sexually active) is important to their health and well-being
(attitudinal); and Sexual and Reproductive Health (3) (e.g. describe the
different ways that people acquire STls, including HIV (i.e. through sexual
transmission, during pregnancy, birth or breastfeeding, through blood
transfusion with contaminated blood, sharing of syringes, needles or other
sharp instruments) (knowledge), the rate of relevancy the learning
objectives of the key concepts with the outcomes of the MoNE curricula is
also very low.

When the learning objectives of the topics of the key concepts in the
Guidance and the frequency of the outcomes in the MoNE curricula related
with these learning objectives in the 15-18+ age group were examined, it
was found that although the rate of relevancy of the learning objectives of
the topics of all concepts with the outcomes of the MoNE curricula was very
low in general, the learning objectives of the topics of the concept of
Violence and Staying Safe (15) (e.g. acknowledge that social media use has
many benefits, but can also result in unsafe situations or violations of law
(attitudinal) could be found in the outcomes. For this age group, for all of
the learning objectives given in the Guidance, approximately 1/3 of the
outcomes could be found. Again, as in other age groups, in this age group,
the rate of association of the learning objectives related to the key concepts
of Sexuality and Sexual Behaviour (1) (e.g. acknowledge that sexuality is a
natural part of being human and can enhance well-being (attitudinal),
and Sexual and Reproductive Health (1) ( e.g. acknowledge that excluding
or expelling an adolescent girl who becomes pregnant while she is in
school is a violation of her human rights (attitudinal) with the outcomes of
the MoNE curricula was the lowest.

In general, the learning objectives corresponding to the outcomes did not
show a regular distribution according to age groups or a distribution that
increases as the age level increases. In the 5-8 age group, the highest
number of Relationships (127) and the lowest number of Sexuality and
Sexual Behavior (5); in the 9-12 age group, the highest number of Skills for
Health and Well-being (124) and the lowest number of Sexual and
Reproductive Health (2), whereas in the 12-15 age group, the highest
number of Values, Rights, Culture and Sexuality (48) and the lowest
number of Sexual and Reproductive Health (3); In the 15-18+ age group, the
learning objectives of the concept of Violence and Staying Safe (15) at the
highest level and the concept of Sexual and Reproductive Health (1) at the
lowest level could be found in the outcomes of the MoNE curricula. In all
age groups, the learning objectives of the concepts of Sexuality and Sexual
Behavior and Sexual and Reproductive Health were at least met in the
outcomes of the MoNE curricula. For example, in the 5-8 age group, 37
learning objectives in the key concept of Relationships were found to be
relevant 127 times with the outcomes of the MoNE curricula, making it the
most relevant key concept in this age group. The reason for this is that the
learning objectives are mostly on topics directly related to daily life such as
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the concept of family and friendship, roles and responsibilities within the
family, family values and the basic values of friendships. However, in the
same age group, only one of the seven learning objectives under the key
concept of Sexuality and Sexual Behavior was found to be relevant to the
outcomes in the MoNE curricula five times in total. It is seen that the
learning objectives that could not found to be relevant to this key concept
are physical pleasure, recognizing and understanding emotions, and safe
behavior.

Distribution of the Number of Learning Objectives for the Topics of the
Key Concepts in the Guidance and the Number of Outcomes in the
MOoNE Curricula according to Age Groups

The distribution of the number of learning objectives in the Guidance that
have full relevancy in the MoNE curricula according to all age groups and
key concepts is given in Graph 3. In addition, examples of learning
objectives that can be found in MoNE curricula are presented.

Graph 3

Distribution of the Number of Learning Objectives in the Guidance that are Full
Relevancy to the Outcomes in the MoNE Curricula according to Age Groups and
Key Concepts
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When the distribution of the learning objectives for the 5-8 age group that
have full relevancy in the MoNE curricula is examined according to the key
concepts; the full relevancy of the learning objectives in the key concepts
of Values, Rights, Culture and Sexuality were found in the outcomes of the
MoNE curricula at the highest rate (9 out of 11 learning objectives). This was
followed by the concepts of Violence and Staying Safe (13 out of 19),
Relationships (19 out of 37), Skills for Health and Well-being (9 out of 26),
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The Human Body and Development (6 out of 17). The key concepts for
which one learning objective was fully relevant were Understanding
Gender, Sexuality and Sexual Behavior, and Sexual and Reproductive
Health.

When the distribution of the learning objectives for the 9-12 age group, for
which full relevancy were found in the MoNE curricula, was examined
according to the key concepts, the highest number of full relevancies were
found in the MoNE curricula for the key concept of Skills for Health and
Well-being (21 out of 27 learning objectives). This was followed by
Relationships (18 out of 39), Understanding Gender (10 out of 24), Violence
and Staying Safe (7 out of 20), The Human Body and Development (10 out
of 37). In the concepts of Sexuality and Sexual Behavior and Sexual and
Reproductive Health, none of the learning objectives in this age group had
a full relevancy in the outcomes of the MoNE curricula.

When the distribution of the learning objectives for the 12-15 age group, for
which full relevancy were found in the MoNE curricula, was examined
according to the key concepts, it was found that the full relevancy of the
learning objectives for the key concepts of Values, Rights, Culture and
Sexuality (4 out of 14 learning objectives) were found in the MoNE curricula.
This concept was followed by the concepts of Relationships (4 out of 36),
The Human Body and Development (2 out of 26), but the number of
learning objectives fully relevant in these concepts was quite low.
Moreover, only one learning objective for the concept of Violence and
Staying Safe was fully relevant in this age group, while none of the learning
objectives for the concepts of Understanding Gender, Skills for Health and
Well-being, Sexuality and Sexual Behavior, and Sexual and Reproductive
Health were fully met in the curricula for this age group.

When the distribution of the learning objectives for the 15-18+ age group
according to the key concepts of the learning objectives for which a full
relevancy was found in the MoNE curricula is examined; although the
number of learning objectives for which a full relevancy was found was low,
the concepts of The Human Body and Development (2 out of 11 learning
objectives) and Violence and Staying Safe (2 out of 19) were found to have
a full relevancy. Additionally, in this age group, one of the learning
objectives in the concepts of Relationships and Values, Rights, Culture and
Sexuality could be found in the MoNE curricula. The learning objectives of
Understanding Gender, Skills for Health and Well-being, Sexuality and
Sexual Behavior, and Sexual and Reproductive Health were not fully met in
the MoNE curricula.

The learning objectives of the concepts of Sexuality and Sexual Behavior
and Sexual Health and Reproductive Health were not found to be fully
relevant in the outcomes of the MoNE curricula in any age group, and the
learning objectives of the concept of Understanding Gender were not fully
relevant in the outcomes of the curricula in any age group except for one
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age group (9-12 age group). As the age groups get older, the fact that the
learning objectives under these key concepts concentrate on topics such
as sex, sexuality, sexual life cycle, sexual behavior, sexual response, STls, etc.
makes it difficult to find a full relevancy for these learning objectives in the
MoNE curricula.

Distribution of the Number of Learning Objectives for the Topics of the
Key Concepts in the Guidance and the Number of Outcomes with No
Relevancy in the MoNE Curricula by Age Groups

The distribution of the number of learning objectives for the topics of the
key concepts in the Guidance that have no relevancy in the MoNE curricula
according to all age groups and key concepts is given in Graph 4. Examples
of learning objectives for which there is no relevancy in the MoNE curricula
are also presented.

Graph 4

Distribution of the Number of Learning Objectives in the Guidance that do not
have no Relevancy to the Outcomes in the MoNE Curricula according to Age
Groups and Key Concepts
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When the distribution of the learning objectives for ages 5-8 in the
Guidance that have no relevancy in the MoNE curricula is examined
according to the key concepts; 6 out of 7 learning objectives for the concept
of Sexuality and Sexual Behavior have no relevance. This is followed by
Sexual and Reproductive Health (11 out of 12), The Human Body and
Development (10 out of 17), Skills for Health and Well-being (10 out of 26)
and Understanding Gender (4 out of 12). Approximately 33% to 92% of the
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learning objectives of these concepts have no relevance in the MoNE
curricula outcomes.

When the distribution of the learning objectives for ages 9-12 in the
Guidance according to the key concepts of the learning objectives for
which there is no relevancy in the MoNE curricula is examined; 36 out of 37
learning objectives for the concept of Sexual and Reproductive Health
could not be found. This is followed by Sexuality and Sexual Behavior (11 of
14), Violence and Staying Safe (11 of 20), Understanding Gender (12 of 24)
and Values, Rights, Culture and Sexuality (8 of 15). Approximately 50% to
79% of the learning objectives of these concepts have no relevance in the
outcomes of the MoNE curricula.

When the distribution of the learning objectives for ages 12-15 in the
Guidance according to the concept areas of the learning objectives for
which there is no relevance in the MoNE curricula is examined; 32 out of 35
learning objectives for the concept of Sexual and Reproductive Health
could not be found. This is followed by Sexuality and Sexual Behavior (20 of
23), Violence and Staying Safe (13 of 18), Understanding Gender (14 of 25)
and Values, Rights, Culture and Sexuality (6 of 14). Approximately 43% to
87% of the learning objectives of these concepts have no relevance in the
outcomes of the MoNE curricula.

The number of learning objectives in the Guidance for the 15-18+ age group
that have no relevancy in the curricula is quite high for all concepts.
Approximately 55% to 97% of the learning objectives of these concepts have
no relevance in the outcomes of the curricula.

Distribution of MoNE Curricula Outcomes Related with the Learning
Objectives of the Key concepts of the Guidance by Grade Level

The distribution of the learning objectives relevant to the MoNE Curricula
outcomes were analyzed by grade levels and the results are given in Graph
5.
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Graph 5

Distribution of MoNE Curricula Outcomes Associated with the Learning
Objectives of the Key concepts in the Guidance according to Grade Levels
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The learning objectives of the key concepts in the Guidance were relevant
to the MoNE curricula outcomes at the 3™ and 4™ grade levels the most.
This was followed by the 6", 2"? and 5% grade levels, respectively, and the
least relevancy was at the 1112t grade levels. The distribution of the
learning objectives in the Guidance to the outcomes at the grade levels
was not regular, nor was there an increase in the relevant objectives as the
grade levels increased. At the 3 grade, the outcomes relevant to the
learning objectives were found especially in the Classroom Guidance
Program and the Life Studies curriculum. At the 4% grade, learning
objectives were more frequently found in the Classroom Guidance
Program, as well as in the outcomes of the Social Studies and Turkish
curricula.

Distribution of the Number of MoNE Courses to which the Learning
Objectives of the Key concepts in the Guidance are Related according
to Age Groups and Key concepts

The number of MoNE courses related with the learning objectives of the
key concepts in the Guidance for all age groups is given in Graph 6. In
addition, examples of the outcomes of the subjects fully and no relevancy
with the learning objectives in the Guidance are presented.
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Graph 6

Distribution of the Number of MoNE Courses to which the Learning
Objectives of the Key Concepts in the Guidance are Related According to
Age Groups and Key Concepts

Relahonships Values, Rights, Collure  Understanding Gender  Violence and Stavine Shalls forHealthand  The Homen Bodvand  Salitvand expal Sewal and Reproducive
and Semality e Wall-being Devaopment Behavior Hedlth

— —Hzei8 W Ape 812 Vrs A2 1215V Ape 1518V

When the number of MoNE courses with which the relevant learning
objectives of the key concepts in the Guidance in the 5-8 age group is
examined, the key concept of Relationships is relevant with the outcomes
of seven courses in total: Preschool Curriculum, Classroom Guidance
Program (CGP), Life Studies, Visual Arts, Turkish, Foreign Language
(English), Physical Education and Games courses; and the key concept of
Skills for Health and Well-being is relevant with the outcomes of seven
courses in total: Preschool Program, Classroom Guidance Program, Life
Studies, Visual Arts, Physical Education and Games, Turkish and Music
courses. However, the key concept of Understanding Gender is relevant
only with the Classroom Guidance Program and the Life Studies course,
and the key concept of Sexuality and Sexual Behavior is relevant only with
the Classroom Guidance Program.

For the 9-12 age group; the learning objectives for the key concept of Skills
for Health and Well-being are relevant with the Classroom Guidance
Program, Social Studies, Human Rights, Citizenship and Democracy,
Turkish, Visual Arts, Music, Physical Education and Sports, Religious Culture
and Ethics, Information Technologies and Software, whereas the learning
objectives for Traffic Safety (10 courses in total) and The Human Body and
Development were relevant with the outcomes of the Classroom Guidance
Program, Social Studies, Human Rights, Citizenship and Democracy,
Science, Foreign Language (English), Physical Education and Sports, Visual
Arts, Music, Religious Culture and Ethics courses (9 courses in total). The
learning objectives for the key concepts of Sexuality and Sexual Behavior
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and Sexual and Reproductive Health were relevant with the outcomes of
only one program (CGP).

For the 12-15 age group, the learning objectives of the key concepts of
Values, Rights, Culture and Sexuality were relevant with the outcomes of 9
courses (Classroom Guidance Program, Physical Education and Sports,
Religious Culture and Ethics, Music, Ataturk’s Principles and History of
Turkish Revolution, Foreign Language (English), Turkish, Visual Arts,
History). The learning objectives for the key concept of Relationships were
relevant with the outcomes of the Classroom Guidance Program, Foreign
Language (English), Health Knowledge and Traffic Culture, Religious
Culture and Ethics, Physical Education and Sports, Music, Visual Arts,
Ataturk’s Principles and History of Turkish Revolution; the learning
objectives for the key concepts of Skills for Health and Well-being were
relevant with the outcomes of eight different courses in total: Classroom
Guidance Program, Religious Culture and Ethics, Health Knowledge and
Traffic Culture, Turkish Language and Literature, Turkish, Visual Arts, Music,
Foreign Language (English). The learning objectives for the key concepts
of Sexuality and Sexual Behavior and Sexual and Reproductive Health were
relevant with the outcomes of two different courses, namely Classroom
Guidance Program and Health Sciences and Traffic Culture.

For the 15-18+ age group, the learning objectives of the key concept of
Understanding Gender were relevant with the outcomes of the Classroom
Guidance Program, Foreign Language (English), and Ataturk’s Principles
and History of Turkish Revolution; and the learning objectives of the key
concept of Violence and Staying Safe were relevant with the outcomes of
three courses in total: Classroom Guidance Program, Foreign Language
(English), and Turkish Language and Literature. The learning objectives for
the key concepts of Skills for Health and Well-being, Sexuality and Sexual
Behavior, and Sexual and Reproductive Health were relevant with the
outcomes of only one program (CGP). The learning objectives for all age
groups were most commonly relevant with the outcomes of the Classroom
Guidance Program. Again, the learning objectives relevant with the most
courses among all age groups were found in the key concepts of Skills for
Health and Well-being (10 courses) and The Human Body and
Development (9 courses) in the 9-12 age group; and Values, Rights, Culture
and Sexuality (9 courses) in the 12-15 age group.

Discussion, Conclusion, and Suggestions

In this study, in which the official curricula implemented in formal
education institutions from pre-school to 12t grade in Turkiye were
analyzed according to the ‘International Technical Guidance on Sexuality
Education’ prepared by UNESCO (2018), the learning objectives of the key
concepts in this Guidance were mostly relevant with the outcomes of the
MoNE curricula at the 3'¥ and 4t"grade levels. The least relevancy was at the
11th-12t" grade levels. Analyses based on grade levels revealed that the
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distribution of the learning objectives in the Guidance to the outcomes at
grade levels was not regular, nor was there any increase in the relevant
outcomes as the grade levels were higher. Especially in the 12-15 and 15-18+
age groups, the full relevancy of the learning objectives with the outcomes
of the MoNE curricula has gradually decreased compared to other age
groups, and therefore, the number of outcomes that cannot found to be
relevant with the learning objectives in these age groups has been higher
than in other age groups.

When the learning objectives in the Guidance are examined in detall, it is
observed that the learning objectives in the 5-8 and 9-12 age groups are
more oriented towards skKills used in daily life, while the objectives in the 12-
15 and 15-18+ age groups are mostly related to sexual relations, sexual
health and reproductive health. This situation made it difficult to relate the
curricula implemented in schools with the learning objectives in the
Guidance. In a previous study conducted by Bikmaz and Guler (2007), it
was concluded that the coverage of sexual health-related topics in the
curricula decreased as the grade levels became higher. However, despite
the fact that the 12-15 and 15-18+ age groups are in adolescence, physical
development and sexual impulses increase with puberty (Senemoglu,
2020), and for these reasons, they are in a period in which development is
needed in terms of sexuality education, it can be stated that the needs of
these age groups in terms of their developmental characteristics cannot
be met in the curricula. On the other hand, as McKay (2000) states, schools
have an important role in sexuality education after the family. In addition,
comprehensive sexuality education can contribute to the developmental
process of adolescents and support the prevention of sexual health
problems they may encounter in the process.

While the learning objectives of the concepts of Sexuality and Sexual
Behavior and Sexual and Reproductive Health were the least common
concepts for each age group, they were even less common in the 15-18+
age group compared to other age groups. In the studies conducted with
high school students (Smith et al, 1989; Esgin, 2000; Topbas et al., 2003;
cited in. Bulut & Golbasi, 2009), adolescents were found to have inadequate
knowledge about contraception, sexually transmitted diseases, family
planning, menstruation and pregnancy. However, middle/high school
period is a period when especially girls mature in terms of sexual
development and behaviors such as flirting, touching and kissing, which
are the first steps related to sexuality in both sexes, can be observed (WHO,
2010). In a study conducted by Ozcebe et al. (2007), it was determined that
young people had inadequate knowledge about both male and female
reproductive organs and physiology. In addition, it was determined that
young people had only heard of STlIs but did not have sufficient knowledge
about their symptoms. Therefore, the study concluded that young people
need access to the necessary information and educational programs in
order to have a healthy direction in their lives in terms of reproductive
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health and sexual health. In line with this result, it is recommended that
information on reproductive health and sexual health should be initiated
in early childhood and should be included in the formal education.

In this study, the concepts of Sexuality and Sexual Behavior and Sexual and
Reproductive Health were not sufficiently covered, and the learning
objectives of the concept of Understanding Gender were not found in the
outcomes of the MoNE curricula in any age group except for one age group
(9-12 age group). Women's labor force participation rate in Turkiye is very
low at 34% compared to the average rates observed in high human
development (54%) and very high human development (52%) country
groups. Gender inequalities in Turkiye have worsened in the context of the
COVID-19 pandemic and the economic crisis in Turkiye and around the
world. Despite the increase in school enrollment rates over the years, there
is a significant population of children who have dropped out of school at
both primary and secondary levels. Although there is not much difference
between genders in Turkiye, gender inequality persists at the regional level
(CEID and UNDP, 2022). According to OECD and ILO (2019), the labor force
participation rate for women increased from 32% in 2012 to 38% in 2018,
making the country the second country in the world to make progress in
this regard. When international reports on gender inequality and Turkiye's
situation are examined, it is thought that the inclusion of the concept of
Understanding Gender in MoNE curricula for all age groups, which is
included in the Guidance but has almost no relevant in the curricula
examined, is among the measures that can be taken for gender inequality,
which has declined in recent years.

When the number of MONE courses to which the learning objectives of the
key concepts in the Guidance are relevant according to age groups is
analyzed, the learning objectives most frequently relevant with the courses
in the 5-8 age group were the concepts of Relationships (7 courses) and
Skills for Health and Well-being (7 courses). In the 9-12 age group, the
learning objectives most frequently relevant with the courses were related
to Skills for Health and Well-being (10 courses); in the 12-15 age group, the
learning objectives most frequently relevant with the courses were related
to the key concepts of Values, Rights, Culture and Sexuality (9 courses). In
the 15-18+ age group, the learning objectives relevant with the most
courses were in the key concepts of Understanding Gender (3 courses) and
Violence and Staying Safe (3 courses). The learning objectives in all age
groups were most common in the outcomes of the Classroom Guidance
Program; however, there are no class hours allocated for the
implementation of this program in the weekly course schedules from
preschool to the end of secondary education (MoNE, 2022).

It has been determined that more than 15 million adolescents become
pregnant worldwide every year, 40% of unsafe abortions and 25% of 20
million unsafe abortions are performed by women in the 15-19 age group.
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Again, approximately half of the new cases of HIV infection in the world
each year are young people aged 10-24 (UNESCO, 2015, Akin, 2007; as cited
in Gursoy & Ozerdogdan, 2017). Although these data show the importance of
obtaining information about sexual health from reliable sources and the
importance of education on this issue, Eroglu and Golbasi (2005) and Bulut
and Goélbasl (2009) concluded that friends, books/newspapers/magazines
and mothers were the first three sources from which adolescent girls
received their first information about sexuality. It is noteworthy that
students did not list school and teacher as the first source. However, in a
study conducted by Kaya et al. (2007) with students, it was reported that
96.5% of the students wanted to receive sexual health education and
preferred that this education be provided by experts. In many developed
countries, sexual education is provided in schools, although it is not
compulsory (Calisandemir et al., 2008). Comprehensive sexuality education
in schools provides students with knowledge and life skills about sexual
and reproductive health and helps them to form positive attitudes and
behaviors towards sexual health (UNESCO, 2009a; Reyhanioglu, 2010).

In line with the curricula being implemented and analyzed in Turkiye and
the results obtained in this study, it is recommended that comprehensive
sexuality education objectives and topics should be included in all curricula
from pre-school to the end of the 12t grade, in line with the developmental
characteristics and sexuality needs of children and adolescents, in a
balanced manner in terms of grade levels and courses. As Cayir and
Kizilkaya-Beji (2015) state, comprehensive sexuality education is a lifelong
process starting from birth. Therefore, this education, which starts in the
family, should continue with formal education in schools in accordance
with age. Furthermore, it is recommended that the key concepts of
Understanding Gender, Sexuality and Sexual Behavior, and Sexual and
Reproductive Health, which are in the background compared to other
concepts, should be reinforced in the curricula. Among all the curricula
within the scope of the analysis, the Classroom Guidance Program was the
curricula most relevant with the learning objectives in the Guidance. It is
suggested that the Classroom Guidance Program can also be used to help
students acquire the objectives related to comprehensive sexuality
education and that a specific time period should be allocated for this
program in the weekly course schedule at all grade levels.

This study is based on document analysis. In addition to document analysis,
it is recommended to conduct interviews with students who are directly
affected by sexuality education and teachers who carry out this education
specifically guide counselors, thus obtaining in-depth data on the subject.
In addition, it is recommended to conduct research with the participation
of students, teachers and families that will allow generalization across the
country.
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