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Ogretmenlere Yénelik Program Okuryazarligi Egitim

Programinin Sonu¢ Degerlendirmesi’

Serdar ERDEM! Banu YUCEL TOY?2

Ozet

Bu calismada, “Ogretmenlere Yénelik Program Okuryazarlidi
Egitim  Programi'nin  sonug¢ degerlendirmesine iliskin
bulgularin ortaya konulmasi amacglanmistir. Arastirmacilar
tarafindan hazirlanan bu hizmet ici egitim programi, ilkokul ve
ortaokul duzeyinde gorev yapan 24 gonullt égretmene 6 gun,
18 saat sdreyle eszamanli c¢evrimici 6grenme seklinde
uygulanmistir. Durum calismasi deseninde tasarlanan bu
degerlendirme arastirmasinin  nitel boyutunda, katilimci
ogretmenler tarafindan doldurulan egitim degerlendirme
formlarindan ve katilimcilarla yapilan gérismelerden elde
edilen veriler icerik analizi yontemiyle analiz edilmistir.
Arastirmanin nicel boyutunda ise katilimcilarin ders planlari
ders plani degerlendirme formu araciligiyla degerlendirilmis ve
katiimcilara  egitimden  hemen  &6nce ve  egitimin
tamamlanmasindan bes hafta sonra uygulanan " Program
Okuryazarligi Oz Yeterlik Olcegi" eslestirilmis gruplar t-testi
kullanilarak analiz edilmistir. Elde edilen bulgulara goére,
katiimci  6gretmenlerin  uygulama sonunda programin
hedeflerine buyuk dictude ulastiklari ve katilimcilarin 6gretim
programi ve uygulamasina iliskin mesleki yeterliliklerinin
gelistigi soylenebilir. Ayrica katilimci 6gretmenlerin egitim
programinin unsurlarina iliskin olumlu gdéruslerinin ¢cok daha
belirgin oldugu tespit edilmistir. Olcegin én-test ve son-test
analizlerinin sonuglari, katiimcilarin program okuryazarligi 6z-
yeterlik duzeylerinin  anlamli  bir sekilde arttigini ortaya
koymustur.
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Giris

Ogretmen, 6grenci ve program egditimin en dnemli U¢ unsurudur. Bu
unsurlardan ogretmen ve program arasindaki etkilesimin niteligi,
egitimde kalitenin saglanmasi icin oldukca onemlidir (Aslan, 2018).
Ogretmenlerin hazirlanan programla ilgili farkli ve énemli rolleri vardir
(Williamson McDiarmid ve Clevenger-Bright, 2008). Programlar baska
birimler ya da Kisiler tarafindan gelistirilmis olsa bile, 6gretmenlerin
programi bilmek ve uygulamak icin ¢caba gdstermesi gerekir. Bu
nedenle, ogretmenlerin program gelistirme sUrecindeki onemi
unutulmamalidir (Alsubaie, 2016). Olivia (2009), hangi icerige daha fazla
vurgu yapilacaginin belirlenmesi, konu ve Uniteler icin uygun égretim
suresinin belirlenmesi, etkinliklerin égrenciler icin uygunlugunun ve
yararlihginin incelenmesi ve 6grenme-6gretme surecinin etkililigi icin
uygun ogretim stratejilerinin belirlenmesini égretmenlerin program
uygulama surecindeki rolleri olarak siralamistir. Ogretmenlerin hem
program gelistirme hem de uygulama surecindeki dnemini vurgulayan
Demirel (2013), 6gretmenlerin kazanimlari 6lcmek ve ders icerigini
duzenlemek icin araclar gelistirmesi, 6grenme-6gretme surecinde
kullanilacak arag-gere¢ ve materyalleri hazirlamasi ve hazirlanan arac-
gere¢c ve materyalleri derslerde kullanmasi gerektigini belirtmistir.
Ayrica, Demirel'e (2013) gore, 60gretmenlerin programin uygulanmasi
surecindeki sorumluluklari arasinda programi izlemek, gerekli goérulen
degisiklikleri belirlemek, 6gretimi ihtiyaclara ve mevcut olanaklara gore
uyarlamak ve kosullarin iyilestirilebilmesi icin program gelistirme
uzmanlarina bilgi vermek de yer almaktadir. Burada programin dogru
uygulanmasi ve uyarlanmasina odaklanmak yerinde olacaktir. Ogretim
programinin dogru bir sekilde uygulanarak programa baghligin
saglanmasi 6nemli olmakla birlikte, sinifin veya bolgenin 6zelliklerine ve
ihtiyaclarina gére 6gretim programinda gerekli uyarlamalarin yapilmasi
da oldukca 6nemlidir (Bumen ve digerleri, 2014). Hazirlanan programin
niteligi ne olursa olsun, program 6gretmenler tarafindan uygun sekilde
uygulanmazsa, &grenenler etkili bir sekilde &grenemeyecek ve
program hedeflerini kazanamayacaktir (Aslan, 2018; Ogar ve Awhen,
2015). Cunku ogretim programini uygulayan kisiler olarak hedeflere
ulasilmasini saglayacak olanlar 6gretmenlerdir (Ari, 2010). Ote yandan
ogretmenlerin icinde bulunduklari durumlara gére mantikli ve dogru
kararlar verebilmeleri ve 6gretimde etkili uygulamalar yapabilmeleri
icin birtakim uyarlamalar yapmalari da gerekmektedir (Bumen, 2019).
Programlarin hedeflerine uygun olarak dogru bir sekilde uygulanmasi
ve programlarda gerekli uyarlamalarin dogru bir sekilde yapilmasi ise
program okuryazarhgi yeterliligine sahip olmayi gerektirir (Keskin,
2020).

Program okuryazarhgi, ogretmenin ogretim programinin farkinda
olmasi, onu anlamlandirmasi ve dogru bir sekilde uygulamaya
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aktarmasi olarak tanimlanabilir (Aygun, 2019). Keskin (2020) ise
program okuryazarhdini, 6gretmenlerin program hakkinda yeterli
bilgiye sahip olmalari, programi amaglarina uygun olarak
uygulayabilmeleri, elestirel bir gozle inceleyerek uyarlamalar
yapabilmeleri ve 6grenme ortaminda kendilerine rehberlik edecegdine
inanmalari olarak tanimlamistir. Aslan (2019) tanimi daha da gelistirerek
program okuryazarhgini, programin yapisini ve ozelliklerini anlama,
hedef, icerik, 6grenme-6gretme sureci ve degerlendirme bilesenleri
arasindaki iliskiyi ortaya koyma, bu doért temel bilesen arasindaki
tutarliigi anlama ve programin &grenenlerin yas ve kulturel
ozelliklerinin gereklerine uygun olarak hazirlanip hazirlanmadigini
belirleme olarak tanimlamistir. Program okuryazarligr yeterligi,
ogretmenlerin programi planlandigi gibi uygulamaya koymalarini,
hedeflere ulasmalarini (Aslan, 2018) ve bdylece egitim Kkalitesini
artirmalarini saglar (Aslan, 2019). Ayrica ogretmenlerin program
okuryazarligr yeterligine sahip olmasi ile birlikte program
materyallerinin icerigine, materyallerin farkli &grenci Kitlelerine
uyarlanabilirligine, program materyallerinin kullanimi ve olusturulmasi
icin gerekli olan program bilgisinin eksikligine ve programla ilgili karar
verme desek surecinde d6zerk davranabilmeye iliskin endiseleri ortadan
kalkacaktir (Ben-Peretz, 1990). Nsibande ve Modiba (2012) da program
okuryazari 6gretmenlerin programi oldugu gibi uygulamak zorunda
kalmamak icin icinde bulunduklari durumu yorumlayabileceklerini ve
buna gore planlama yapabileceklerini belirtmistir. Dolayisiyla program
okuryazarligi yeterligi, 6gretmenlerin ve ogretmen adaylarinin sahip
olmasi gereken temel yeterliklerden biridir (Aslan, 2018; Bolat, 2017,
Gundogan, 2019; Kahramanoglu, 2019; Pinar ve digerleri, 1995).

Okuryazarlik kavrami bilgi, beceri ve tutum boyutlarindan olustugu icin
(Kurbanoglu, 2010; Miller, 1983) Yar VYildirrm (2018) da program
okuryazarliginin program bilgisi, program becerileri ve programa
yoénelik tutum olmak Uzere U¢ boyuttan olustugunu belirtmistir. Ote
yandan Bolat (2017) program okuryazarligini hedefler, icerik, 6grenme-
ogretme surecleri ve dlcme-degerlendirme olmak Uzere dort boyutta
incelerken, Aslan (2018) program okuryazarhgi kavramini program
bilgisi, planlama ve uygulama olmak Uzere U¢ boyutta incelemistir.
Program okuryazarhdini u¢ boyutta inceleyen Aslan (2018), program
okuryazarliginin gostergelerini de siralamistir. Aslan'a (2018) goére
program okuryazari bir ogretmenin program bilgisi kapsaminda
program gelistirme sureclerini takip etmesi, alanindaki bilimsel
gelismeleri izlemesi, ogretim programlarinin  nasil  hazirlandigi
hakkinda bilgi sahibi olmasi, 6gretim programinin genel ve &ozel
amaclari hakkinda bilgi sahibi olmasi beklenmektedir. Planlama
boyutu kapsaminda ogretmenlerin égretim programini, programda
yer alan kazanim ve aciklamalari, dnite-zaman dagilimini temel alarak
ders plani hazirlamalari, icerik hazirlarken kazanimlarla iliski kurmalari,
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programda yer alan aciklamalari dikkate almalari ve programda yer
alan kazanimlara uygun olgcme-degerlendirme ydntemlerini secmeleri
beklenmektedir (Aslan, 2018). Son boyut olan uygulama boyutu
kapsaminda ise ogretmenlerden icerik olustururken &grenci geri
bildirimlerini dikkate almalari, 6grenme-6gretme surecini duzenlerken
ogrenci seviyesini gdoz onunde bulundurmalari, kazanimlara uygun
farkli 6gretim yontem ve teknikleri kullanmalari, materyal tasarlamalari
ve alternatif/tamamlayici etkinlikler planlayarak farkli 63renme
alanlarina hitap etmeleri beklenmektedir (Aslan, 2018). Kahramanoglu
(2019) da 6gretmenlerin sahip olmasi gereken bir dizi beceriyi program
okuryazarligl gostergeleri olarak siralamistir. Kahramanoglu'na (2019)
gore, program okuryazari 6gretmenler, programin temel kavramlarini
aciklayabilmeli, programin felsefesini, programin dayandigi sosyal,
kulturel, psikolojik ve ekonomik faktorleri, programin temel 6gelerini ve
bu ogeler ile programin yapisi arasindaki baglantilari anlayabilmeli,
beceriile kazanim, icerik ile kazanim, icerik ile 6grenme-6gretme sureci
arasindaki iliskiyi aciklayabilmeli, kazanim alani ve basamagdina goére
uygun yontem, teknik ve Olcme-degerlendirme yaklasimini
belirleyebilmeli, programin nasil uygulanmasi gerektigini
aciklayabilmeli, programi elestirel bir bakis acisiyla degerlendirebilmeli,
ders planini programin genel amaclarina goére tasarlayabilmeli ve
programi uygulamaya koyabilmelidir.

Alanyazinda &gretmenlerin  program yeterlikleri ve program
okuryazarliklari konusunda pek cok calisma bulunmaktadir. Ariav (1991),
Basturk ve Donmez (2011), Kirmizi ve Akkaya (2009) ve Schwarz vd.
(2008) yaptiklari calismalarda ogretmenlerin program hakkindaki
bilgilerinin yetersiz oldugunu tespit etmislerdir. OJretmenlerin dgretim
programini uygulamada (Gallagher ve Tobin, 1987, Ogar ve Awhen,
2015) ve 6gretim programini uyarlamada (Dusenbury ve digerleri, 2005)
cok basarili olmadiklarini gdsteren arastirma bulgulari da mevcuttur.
Ogretim programlarindaki dedisim ve gelismelere ragmen bazi
ogretmenlerin  égretim programiyla uyumsuz sekilde geleneksel
ogretime devam ettigi (Penick, 1995) ve bircok 6gretmenin hazirlanan
ogretim programlarindan uzaklasarak derslerinde bagimsiz hareket
ettigi bilinmektedir (Aykac ve Ulubey, 2012). Ayrica, farkli calismalarda
ogretmenlerin  programda yapilan degisiklikleri yeterince takip
etmedikleri (Sanchez ve Valcarcel, 1999), 6gretmenlerin ders planlama
surecinde programdan ziyade ders kitaplarini kaynak olarak
kullandiklari (Kauffman ve digerleri, 2002) ve 6gretmenlerin program
okuryazarligiyeterliliklerinin yetersiz oldugu (Ariav, 1991, Kahramanoglu,
2019; Kauffman ve digerleri, 2002; Sanchez ve Valcarcel, 1999) ortaya
konmustur. Program okuryazarhgi konusunda bircok calisma yapiimis
olmasina ragmen, bu calismalarin cogunun (Akyildiz, 2020; Aslan, 2018;
Bolat, 2017; Erdamar, 2020; Gules, 2022; Kahramanoglu, 2019; Keskin,
2020; Yar VYildirim, 2018; Yildirim, 2019) ogretmenlerin, &gretmen
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adaylarinin ve egitim yoneticilerinin program okuryazarlk duzeylerini
ve algilarini  belirlemeye yodnelik oldugu gdérulmustur. Fakat
ogretmenlerin program okuryazarligi yeterliklerini gelistirmeye yonelik
calismalar yetersizdir. Bu nedenle ogretmenlere yonelik bir egitim
programinin gelistirilmesine ve 6gretmenlerin program okuryazarligi
yeterlikleri Uzerindeki etkililiginin degerlendirilmesine ihtiyac vardir. Bu
go6rus dogrultusunda arastirmacilar tarafindan "Ogretmenlere Yonelik
Program Okuryazarhgl Egitim Programi" gelistirilmis ve bir grup
dgretmene uygulanmistir. Bu calisma, “Ogretmenlere Yonelik Program
Okuryazarhigr EQitim  Programi'nin  etkililigini  degerlendirmeyi
amaclayan bir degerlendirme calismasidir. Asagidaki arastirma sorulari
bu calismaya rehberlik etmistir:

1. Ogretmenlerin uygulanan egditimin etkisi hakkindaki gorusleri
nelerdir?

2. Egitimin &gretmenler tarafindan hazirlanan ders planlari
uzerindeki etkisi nedir?

3. Ogretmenlerin editim dncesi ve sonrasi program okuryazarlidi
oz-yeterlik duzeylerinde anlamli bir fark var midir?

Yéntem
Arastirma Deseni

Bu degerlendirme calismasi durum calismasi deseninde tasarlanmistir.
Durum calismasi deseni, mevcut olaylarin, olgularin veya kosullarin
kendi baglamlari icerisinde ayrintili sekilde degerlendirilmesini
saglayan ampirik bir arastirma yontemidir (Yin, 2014). Durum
calismalari, bir programin etkililigini veya bir egitim stratejisinin
uygulanmasini degerlendirmek icin de kullanilabilir (Akar, 2016). Durum
calismasi degerlendirmelerinde kanit sunmak icin veri ¢esitlemesinin
bir gereklilik oldugu ve kanitlari ¢cesitlendirmek icin hem nitel hem de
nicel verilerin beraber kullanilabilecegi (Yin, 2014) belirtildiginden, bu
arastirmada nitel ve nicel veriler birlikte kullaniimistir. ilk olarak,
egitimin son gununde katilimcilar tarafindan egitim degerlendirme
formlari doldurulmus ve egitim sonrasinda katilimcilarla goérusmeler
yapimistir.  Ardindan, katilimcilarin  ders planlari  “ders plani
degerlendirme formu” araciligiyla degerlendirilmistir. Ayrica Erdem ve
Yucel Toy (2023) tarafindan gelistirilen "Program Okuryazarlidi Oz-
Yeterlik Olcegdi" ile egitim 6ncesi ve sonrasinda 6Jretmenlerin program
okuryazarligi 6z-yeterlik duzeylerine iliskin veriler toplanmistir.

Katilimcilar

Egitim icin online bir basvuru formu olusturulmus ve bu form
arastirmacilarin ve calistiklari kurumlarin sosyal medya hesaplari
uzerinden o&gretmenlerle paylasiimistir. Basvurular arasinda Sinif
Ogretmenligi, Turkce, Matematik, Fen Bilgisi, Sosyal Bilgiler ve ingilizce
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branslari sayica one c¢iktigl icin bu alanlarin her birinden dérder
katilmcinin  egitime dahil edilmesine karar verilmistir. Bdylece
toplamda 24 o0gretmen egitim surecine katilmistir (Tablo 1). Basvuru
sayisinin fazla olmasi nedeniyle egitim katilimcilari basvuru oncelik
sirasina goére belirlenmistir. Gonulluluk esasina dayali olarak 17
ogretmenle de gorusmeler yapilmistir (Tablo 1).

Tablo 1
Egitim ve Gérisme Katilimcilarina lliskin Bilgiler
Egitim Katilimcilari Gorusme Katilmcilari
Degisken Sayi Degisken Sayi
Brans Sinif Ogretmenligi 4  Brans Sinif Ogretmenligi -
Tuarkce 4 Turkcge 4
Matematik 4 Matematik 4
Fen Bilimleri 4 Fen Bilimleri 3
Sosyal Bilgiler 4 Sosyal Bilgiler 2
ingilizce 4 Ingilizce 4
Cinsiyet Kadin 22 Cinsiyet Kadin 16
Erkek 2 Erkek 1
Toplam 24 Toplam 17

Ogretmenlere Yénelik Program Okuryazarhdi Egitim Programi

Arastirmacilar tarafindan gelistirilen bu egitim programi Covid-19
pandemi doéneminde cevrimici olarak senkronize bir sekilde
uygulanmistir. Sekiz modulden olusan 18 saatlik bu egitim programinin
uygulamasl, gunde Ug¢ saat olmak Uzere alti gunde tamamlanmistir.
Egitimde dikkate alinan program okuryazarhgi yeterlikleri, egitim
programlari ve &gretim alaninda gorev yapan 13 ogretim Uyesi
tarafindan belirlenmistir. OJretmenlerin ihtiyaclarinin belirlenmesi
amacilyla arastirmacilar tarafindan gelistirilen "Program Okuryazarligi
Oz Yeterlik Olcedi" 6gretmenlere uygulanmis ve bir grup 6gretmenle
gdérusme yapilmistir.

Program icerigi sekiz modulden olusmaktadir. Odrenme-6gretme
surecinde web tabanli 6grenme, isbirlikli 6grenme, tartisma, 6rnek olay,
kUcUk grup ogretimi, beyin firtinasi ve sorgulama gibi égretmenlerin
aktif katilimini saglayabilecek farkli yontem ve teknikler kullaniimistir.
Cevrimici bir program olmasi nedeniyle, katilimcilarin égrenme-
ogretme surecinde on planda oldugu etkilesimli grup calismalarini
desteklemek icin Web 2.0 araclari da aktif olarak kullanilmistir. SUrecg ve
sonuc¢ degerlendirmeden olusan bir 6lcme-degerlendirme yaklasimi
benimsenmistir. Egitim programinda kullanilan moduller, etkinlikler ve
olcme araclari Tablo 2'de sunulmustur.
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Egitim Programindaki Modduller, Etkinlikler ve Olcme Araclari

Moduller Etkinlikler Olcme Araclari
Program *Program kavrami *KWL &z
gelistirmenin Uzerine beyin degerlendirme
temel firtinasi (Linoit) formu

kavramlari *Program gelistirme  *Metafor resim
sureci adimlarinin degerlendirme
listelenmesi rubrigi
*Programin dort
temel 6gesi
arasindaki iliskiye
iliskin metafor ¢izimi

Programin *Programin hangi *Programin

felsefi temelleri

felsefe temelinde
hazirlandidinin
aciklanmasi
*Programin
dayandigi felsefe ile
uyumunun
degerlendirilmesi

dayandigi

felsefe ile 3-2-10z
uyumunu sozli  Degerlendirme
olarak Formu

dedgerlendirme

Programdaki *Programda yer alan *Programda yer
degerler degerlerin ve temel alan degerler
egitimive yetkinliklerin ve yetkinliklere
yetkinlikler aciklanmasi (Word iliskin etkinlik
Cloud-Mentimeter) planlarini
*Programlarda yer dedgerlendirme
alan deger ve
yetkinlikleri
programdaki
unitelerle
iliskilendiren etkinlik
planlari hazirlanmasi
Programin *Ogretim *Quizizz: Programdan secilen bazi

kazanim ogesi

programindaki
kazanimlarin hedef
alaninin ve
basamaginin
belirlenmesi
*Programlardan
secilen bir
Unite/bolumdeki
kazanimlarin kendi
aralarindaki
tutarhhginin ve
hedef 6grenci
kitlesine
uygunlugunun
degerlendirilmesi

kazanimlarin hedef alanlari ve
basamaklarina iliskin quiz.
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Programin *Program icerigi ve *Degerlendirme Formu:
icerik dgesi kazanimlari Katilimcilar tarafindan yapilan
arasindaki iliskinin icerik degerlendirmesinin
belirlenmesi. degerlendirilmesi
*Program iceriginin *3-2-1 Oz-Degerlendirme Formu
ogrenci seviyesine
uygunlugunun
degerlendirilmesi.
*Program igeriginin
icerik duzenleme
ilkeleri kapsaminda
degerlendirilmesi
Programin *Ogretim ilkeleri, *Rubrik: Uygun materyal ve farkl
ogrenme- stratejileri, ydntem- ogretim yontem-teknikleri

ogretme sureci
ogesi

teknikleri Uzerine
zihin haritasi
olusturulmasi
(Coggle)
*Programda
benimsenen
ogrenme-o6gretme
yaklasiminin
belirlenmesi
*Programdan secilen
kazanimlara uygun
farkli 6gretim
yontem-teknik ve
materyallerinin
belirlenmesi

* Program
kazanimlarina uygun
olarak cesitli 6gretim
yontem ve
teknikleriniiceren
etkinliklerin
planlanmasi

belirleme ve etkinlik plani
hazirlama faaliyetlerinin
degerlendirilmesi
*Kare-ucgen-daire 6z-
dedgerlendirme formu

Programin
olgme-
degerlendirme
ogesi

*Geleneksel ve
alternatif/ftamamlayi
cl dlgcme ve
degerlendirme
teknikleriicin kelime
bulutu olusturulmasi
(Wooclap)
*Programda
benimsenen dlcme
ve degerlendirme
yaklasiminin
aciklanmasi

*Kahoot: Olcme ve dederlendirme
surecine iliskin egitim iceriginin
degerlendirilmesi
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*Programin
etkililiginin nasil
degerlendirilecegini
n aciklanmasi
*Programda yer alan
olcme ve
degerlendirme
yaklasiminin
kazanimlara
uygunlugunun
degerlendirilmesi

* Programda yer alan
amacg ve
kazanimlara uygun
olarak sure¢ ve
sonug
degerlendirme i¢in
olcme araclarinin
belirlenmesi

Planlama ve *Ogretim *Ders plani degerlendirme formu
programi programinda yer *KWL 6z-dederlendirme formu
uyarlama alan temel 6geleri, *EJitim degerlendirme formu

aciklamalari, ilke ve
oOnerileri dikkate
alarak, 6gretim
programini 6grenci
ozelliklerine ve
ogretim ortamina
uygun olarak
uyarlayarak ders
planlari hazirlamak.

Veri Toplama Araclari

Egitim programinin degerlendirilmesi icin egitim degerlendirme
formlari, gérusmeler, ders plani degerlendirme formlari ve " Program
Okuryazarhgi Oz Yeterlik Olcegdi" 6n-test-son-test uygulamasindan elde
edilen veriler kullaniimistir.

Egitim degerlendirme formu: Uygulama grubundaki her 6gretmenden,
uygulama tamamlandiktan sonra bir egitim degerlendirme formu
doldurmasi istenmistir. Formda egitimin program okuryazarligi
yeterligine etkisi, en iyi 6grenilen ve en zorlanilan konu ya da etkinlikler,
egitimin en olumlu ve olumsuz yonleri ve programin gelecegine yonelik
oneriler basliklari altinda toplanabilecek yedi acik uc¢lu soru yer almistir.
Degerlendirme formu hazirlandiktan sonra Egitim Programlari ve
Ogretim alaninda doktora derecesine sahip Uc¢ uzmanin goérusleri
alinarak gerekli duzenlemeler yapilmistir.

310



PAUEFD, 64, 302-337 [2025] S. Erdem ve B. Yicel Toy https://doi.org/10.9779/pauefd.1472306

Yari yapilandirilmis gérisme formu: Tudrkce, Matematik ve ingilizce
branslarindan dérder 6gretmen olmak Uzere toplam 12 6gretmenle yari
yapilandiriimis odak grup gdérusmesi, Fen Bilimleri bransindan Ug¢ ve
Sosyal Bilgiler bransindan iki 6gretmenle de yari yapilandiriimis bireysel
goérusmeler gerceklestirilmistir. Bu gdérusmelerde 11 acik uc¢lu sorudan
olusan gorusme formu kullaniimistir. Bu formda katilimci 6gretmenlere
egitim programinin amagclarina, programla kazandirilmasi beklenen
bilgi ve becerilere, icerik, 6grenme-6gretme sureci ve d&lcme-
degerlendirme ogelerine, programin guclu ve zayif yonlerine, egitimin
mesleki gelisimlerine katkisina iliskin gorusleri ve egitime iliskin elestiri
ve dnerileri sorulmustur. Sorularin hicbirinin yonlendirici olmamasina
dikkat edilmistir. Formun gecerliligini kontrol etmek icin Egitim
Programlari ve Ogretim alaninda doktora derecesine sahip U¢ uzmanin
goruslerine basvurulmustur.

Ders plani degerlendirme formu: Egitimin son gununde brans gruplari
olusturularak 6gretmenlerin ders plani uyarlama ve hazirlama ile ilgili
program hedeflerine ve dolayisiyla tum program hedeflerine ulasma
durumlarini belirlemek amaciyla bir ya da iki ders saatini kapsayan bir
ders plani hazirlamalari istenmistir. Ders plani hazirlarken branslarin
programa bagli kalarak arastirmaci tarafindan verilen 6rnek duruma
uygun bir plan yapmalari gerektigi belirtilmistir. Brans gruplari
tarafindan hazirlanan ders planlari arastirmacilar tarafindan gelistirilen
degerlendirme formu araciligiyla degerlendirilmistir. Arastirmacilar
tarafindan gelistirilen 22 maddelik nihai degerlendirme formu, Turk Dili
ve Edebiyatl alaninda yuksek lisans derecesine sahip iki uzman ve
Egitim Programlari ve Ogretim alaninda doktora derecesine sahip Uc
uzman tarafindan kontrol edilmistir.

Program Okuryazarhidi Oz Yeterlik Olcegdi: Erdem ve YUcel Toy (2023)
tarafindan gelistirilen bu oOlcek, katilimci 6gretmenlere egitimden
hemen once ve egitimin tamamlanmasindan bes hafta sonra
uygulanmistir. Olcek gelistirme sUrecinde, gdérinUs gecerliligi ve
kapsam gecerliligi icin egitim programlari ve ogretim alanindaki
uzmanlara danisiimistir. Kapsam gecerliligi Lawshe'nin (1975) teknigi ile
analiz edilmistir. Olcedin yapi gecerliligini ortaya koymak icin sirasiyla
acimlayici faktor analizi (AFA) ve dogrulayict faktér analizi (DFA)
teknikleri kullanilmistir. 337 6gretmenden elde edilen veriler Uzerinde
yapilan AFA sonucunda birinci faktér icin aciklanan toplam varyans
%64.225 oldugundan ve bu degerin %50 ve Uzerinde olmasl yeterli
goéruldugunden (Henson ve Roberts, 2006) olcegin tek faktdorden
olustugu kabul edilmistir. AFA sonucunda cizilen yamac grafigi de tek
faktorll yaplyr dogrulamistir.  AFA sonucunda olcekte yer alan 42
maddenin faktor yuk degerlerinin .681 ile .857 arasinda degistigi
goérulmustur. Bu degerler .60'dan yuksek oldugu i¢in bu maddelerin
yaplyl dlcmede oldukcga basarili oldugu soylenebilir (Kline, 1994). 350
kisilik farkli bir é6gretmen grubundan elde edilen veriler Uzerinde
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yapilan DFA kapsaminda test edilen modelin y2/sd, GFI, NNFI, CFI,
RMSEA ve SRMR uyum indeksleri incelenmistir. DFA sonucunda AFA ile
olusturulan 42 maddelik tek faktérlu dlcek formunun korunmasina
karar verilmistir. Olcedin guvenilirlik analizi sonucunda Cronbach Alpha
guvenilirlik katsayisi 0,986 olarak belirlenmistir. Dolayisiyla o6lcegin
yUksek derecede guvenilir oldugu sdylenebilir (Ozdamar, 2004).

Veri Analizi

Nitel Veri Analizii Egitim dederlendirme formlarindan ve
goérusmelerden elde edilen verilerin analizinde icerik analizi
kullaniimistir. icerik analizinin amaci, arastirma sonucunda elde edilen
ve birbirine benzeyen verileri uygun tema ve kategoriler icine
yerlestirerek anlamli hale getirmektir (Yildirrm ve Simsek, 2013).
Calismada icerik analizi yapilirken Yildirim ve Simsek (2013) tarafindan
belirtilen 4 asama takip edilmistir. ilk olarak (1) veriler gérisme
sorularina gére kodlanmistir. Daha sonra (2) kodlar belirli kategoriler
altinda toplanarak temalar olusturulmus, (3) veriler kodlara ve temalara
gore duzenlenmis ve (4) bulgular yorumlanmistir. Nitel verilerin icerik
analizi icin MAXQDA 2020 programi kullaniimistir. icerik analizinden
sonra arastirmaci tarafindan olusturulan kod sistemi Egitim
Programlari ve Odgretim alaninda goérev yapan iki égretim Gyesi
tarafindan kontrol edilmistir. Oncelikle iki 6gretim Uyesi de gérisme
verilerini ve arastirmacilar tarafindan olusturulan kod sistemini ayri ayri
inceleyerek kod sistemi Uzerinde gerekli gordukleri duzenlemeleri
yapmistir. Daha sonra uzman incelemesi sonucunda olusturulan kod
sistemleri ve arastirmacilar tarafindan olusturulan kod sistemi
karsilastirilmis; birbiriyle ortusen kod, kategori ve temalar oldugu gibi
tablolara aktarilmistir. Birbiri ile tam olarak értusmeyen kod, kategori ve
temalar arastirmacilar tarafindan incelenmis; iki arastirmacinin gorus
birligine vardigi kod, kategori ve temalar belirlenerek kod sistemine
nihai hali verilmis ve tablolar halinde sunulmustur. Gérusmelerden elde
edilen nitel bulgular sunulurken inandiricihgr artirmak icin katihmcilarin
ifadelerinden dogrudan alintilara yer verilmistir. Dogrudan alintilarin
hangi katilimcidan alindigini belirtmek icin katilimcilarin isimleri, brans
isimlerinin bas harfleri ve numaralari kullanilarak kodlanmistir (Ornegin;
Fen Bilimleri Ogretmeni 1icin FBO1, Turkce Ogretmeni 1icin TOT).

Nicel Veri Analizi: Egitimin son gununde brans gruplar tarafindan
hazirlanan ders planlar, degerlendirme formu kullanilarak
degerlendirilmistir. Ogretmenlerin ders planlari arastirmaci tarafindan
degerlendirildikten sonra EgJitim Programlari ve Ogretim alaninda
calisan bir 6gretim uUyesi de degerlendirme formu araciligiyla ders
planlarini dederlendirmistir. iki asamali dederlendirme sonrasinda
degerlendiriciler arasinda tutarliik saglanarak alti brans grubunun
tamaminin puanlari sunulmustur.
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Egitimin, 6gretmenlerin program okuryazarhgi &z-yeterlik duzeyine
etkisini belirlemek amaciyla uygulama 6ncesi ve sonrasinda elde edilen
olcek puanlarinin ortalamalari SPSS.22 paket programi kullanilarak
karsilastirilmistir. Karsilastirma oncesinde uygulanan normallik testleri
sonucunda verilerin normal dagilim gdstermesi sebebiyle eslestirilmis
gruplar t-testi uygulanmistir.

Bulgular
Katilimci Ogretmenlerin Egitime iliskin Gérisleri

Egitim degerlendirme formu ve gorusmelerin icerik analizi sonucunda
11 tema ortaya cikmistir: (1) mesleki gelisime katki, (2) programda ele
alinan yeterlikler, (3) icerik, (4) 6grenme-6gretme sureci, (5) araclar ve
materyaller, (6) &élcme ve degerlendirme, (7) en lyi &grenilen
konular/etkinlikler, (8) en cok zorlanilan konular/etkinlikler, (9) editimin
guclu yoénleri, (10) egitimin zayif yonleri, (11) oneriler. Bulgular bu
temalara karsilik gelen alt basliklar altinda sunulmustur.

1. Tema. Mesleki Gelisime Katkilar

Bu tema altinda Tablo 3'te sunulan kodlar, egitimin égretmenlerin
mesleki gelisimine bircok katkisi oldugunu gostermektedir.
Katilimcilara goére egitim, katilmcilarin  program okuryazarlik
duzeylerinin ve program farkindaliklarinin artmasini, farkli derslerin
programlarinin farkina varmalarini, programa ydnelik olumlu tutum
gelistirmelerini, program kuramina iliskin bilgileri hatirlamalarini,
programin dort temel 6gesi arasindaki iliskiyi kavramalarini, programi
cok daha iyi anlamalarini, ders kitabindan bagimsiz farklh icerikler
belirleyebilmelerini, yeni 6gretim yontem ve tekniklerini 6grenmelerini
ve yeni web araclarini é6grenmelerini saglamistir. Ayrica hizmet ici
egitim, programi daha dikkatli inceleme, ders plani olusturma,
programi dogru bir sekilde uygulamaya koyma, programi elestirel bir
gozle degerlendirme, farkhh katillmcilardan deneyim kazanma,
disiplinler arasi bir bakis acisi kazanma ve programla ilgili sorunlara
cozum bulma acisindan da katilimcilarin mesleki yeterliliklerini
gelistirmistir.

313



PAUEFD, 64, 302-337 [2025] S. Erdem ve B. Yiicel Toy https://doi.org/10.9779/pauefd.1472306

Tablo 3

Mesleki Gelisime Katki Temasina lliskin Kodlar
Tema Kod
Mesleki gelisime Program okuryazarligi duzeyi artisi
katki Program farkindaligi artisi

Farkli programlara iliskin farkindalik kazanma
Programa iliskin olumlu tutum gelistirme
Program alanina iliskin konulari hatirlama
Program &geleri arasi iliskileri kavrama
Programi anlama

Ders kitabindan bagimsiz icerik belirleme
Yeni ydntem-teknik 6grenme

Yeni web araclari 6grenme

Programi inceleme

Dersi planlama

Programi dodru uygulamayi 6grenme
Programi elestirel gdzle degerlendirme

Farkli katilimcilardan deneyim kazanma
Disiplinlerarasi bakis acisi kazanma
Programla ilgili akildaki sorulara cevap bulma

Hocam bence yeterligimizi gelistirdigini dusuntyorum. Kendi programimizi
daha detayli inceleme firsati bulduk. Uzerinde konusma firsati bulduk. Bu
anlamda da programa iliskin farkindaligimizin ve bilgimizin arttigini
dusinuyorum ben. ... Ben pek cok web aracini hic bilmiyordum. (TOT)

Evet programi tahlil etmeyi, egitimin uygulama kisimlarini ¢ok sevdim. Bir
seyler Urettik ve web araci kullandik. ... Ozellikle planlama strecinde bana ¢ok
fayda sagladigini séyleyebilirim. (MOT)

Bu egitimle beraber artik programi nasil kullanacagimi égrendim. En
azindan artik sadece ders kitaplarina ve hazir yillik planlara bagli kalmamam
gerektigini, programi iyi analiz etmem gerektigini, iliskileri anlamam
gerektigini daha iyi anladim. (FBO])

Ben de yine bu teorileri felsefeleri, o basta 6grendigimiz teorik kisimlari bir
hatirlama firsati buldum. Ondan sonraki stiregte de arada bir iki merak ettim
mesela diger programlari falan da mesela. Séyle programlara agik bir bakma
geredi duydum yani. (I04)

Tema 2. Program Kapsaminda Yer Alan Yeterlikler

Katilimcilar  cogunlukla programda kazandirilmasi hedeflenen
yeterliliklerin yeterli oldugunu belirtmis, sadece bir 6gretmen yetersiz
oldugunu dusunmustur. Katilimcilarin  yeterli bulduklari ya da
bulmadiklari yonler Tablo 4'te sunulmustur.
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Tablo 4
Program Kapsaminda Yer Alan Yetkinlikler Temasina lliskin Kategoriler ve
Kodlar

Tema Kategori Kod

Program Yeterli Yeterlik gelisimi

kapsaminda yer Temel kavramlari hatirlama
alan yeterlikler Program farkindalgi kazanma

Programi anlama
Programi analiz etme
Programi dodru uygulama
Yetersiz Ders plani hazirlama
Program uyarlama

Yeterli kategorisi altinda yer alan kodlar incelendiginde, katilimcilarin
mesleki yeterliligin gelisimini saglama, program alanina iliskin temel
kavramlari hatirlama, programa iliskin farkindalik kazanma, programi
dogru anlama, programi analiz etme ve programi uygulamaya dogru
aktarma acisindan yeterlilikleri yeterli bulduklari gérulmektedir.

Bu egitimdeki kazanimlar sayesinde neyi neden nasil yapacadimizi daha iyi
anladik. Kazanimlar oldukca genis bir yeterlik alanina hitap ediyordu.
Ozellikle sinif ici uygulama asamasinda gézden kacirdiklarimizi tekrar
hatirladik. (FBO2)

Evet, bence kazanimlar da icerik de yeterliydi. Egitim sUrecinin tamaminda
bize sunulanlara ve yaptiklarimiza baktigimda programla  ilgili
becerilerimizin arttigini séyleyebilirim. Ayrica kazanimlar hakkinda kim ne
dlsundrse dusinsun... Bence énce kazanilmis ancak zamanla unutulmaya
baslanan bu énemli konulari ve becerileri hatirlatmak icin yeterli. (FBO4)

Ancak bir matematik 6gretmeni, ders plani hazirlama ve programi
ogrencilerin ihtiyaclari dogrultusunda uyarlama konusundaki amacg ve
yeterlikleri yetersiz bulmustur.

Tema 3: Program igerigi

Tablo 5'te sunulan kodlara goére, katilimci ogretmenler program
iceriginin  égretmenlerin  program  okuryazarhgi yeterliliklerini
gelistirmeye uygun oldugunu, hedeflere ve 6grenci ihtiyaclarina uygun
olarak tasarlandigini ve kolay anlasilir oldugunu dusunmektedirler.
Ayrica teorik bilgilerin kisa ve 6z bir sekilde sunulmasinin, icerigin daha
cok uygulama boyutunun olmasinin  ve programdaki icerik
sunumunun, icerik seciminin ve icerik siralamasinin uygun olmasinin
bir avantaj oldugunu ifade etmislerdir.
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Tablo 5
Program icerigi Temasina lliskin Kodlar
Tema Kod
Program icerigi Yeterlik gelisimi icin uygun

Program amagclarina uygun
Kisa teorik bilgi

Uygun icerik sunumu
Uygun icerik siralamasi
Uygulamali icerik

Uygun icerik secimi
Ogrenci ihtiyaclarina uygun
Anlasilr

Bence icerik gayet 6z ve iyiydi. Konu butunliugu olarak ¢ok iyiydi. Daha teorik
olsaydi emin olun ki cok sikici olacakti. (TO3)

icerik kisminda sadece oraya yodunlasirsak bence glzeldi. ... Bizim program
okuryazarligi yeterligimizin gelistirilmesi icin uygun icerige sahipti diyebilirim.
(MO1)

Evet icerik oldukca acik ve yeterliydi. Gereksiz ayrintilara girip bizi yormadiniz,

bunaltmadiniz.  Uygulamayla o6grendigimiz — degindigimiz  her seyi
pekistirmeye calistiniz. (FBO2)

Tema 4: Ogrenme-Ogretme Siireci

Tablo 6'da belirtildigi gibi, katilimci 6gretmenler programin 6grenme-
ogretme surecinin 6gretim yontem ve tekniklerinin cesitliligi acisindan
zengin, katilimcilara uygun ve program amaclarina, bilgi ve becerilere
ulasmada yeterli oldugunu belirtmislerdir. Ayrica programin 6grenme-
ogretme surecinin isbirlikli calismaya, katilimcilar arasinda fikir
alisverisine, aktif katilima, etkilesime ve soru-cevap etkinliklerine uygun
oldugunu, surecin uygulama odakli ve motivasyon saglayici oldugunu
belirtmislerdir.

Tablo 6
Ogrenme-Ogretme Sureci Temasina lliskin Kodlar
Tema Kod
Ogrenme-dgretme  Yontem-teknik cesitliligi
sureci Katilmcilar icin uygun
Program amaglarina ulasmak i¢in yeterli
isbirlikli calisma
Fikir alisverisi
Aktif katilim
Etkilesimli

Soru ve cevap etkinlikleri
Motivasyon saglayici
Uygulama agirlikl

Program okuryazarligi yeterliginin gelismesi agisindan uygun yontem teknik
belirlemistiniz. Ogretim yéntem-teknikleri oldukca farkli ve cesitliydi.
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Katilimcilara uygundu. Egitimi etkilesimli ve eglenceli hdle getiren bu
yontem-teknik cesitliligiydi. Ara odalarda yapilan isbirlikli calismalar, ézellikle
okuryazarhdin gelisimi icin ¢cok etkiliydi. (TO3)

O kadar dinamik bir sdrecti ki. Bir an olsun uyuklamaya firsat olmadi.
Normalde uzaktan egitimde boyle olmaz. O anlamda cok verimli bir egitimdi.
.. Grup ¢alismalari harikayd. Programin online olmasi ayni zamanda farkl

illerdeki zumrelerle c¢alisma ve tecrlUbelerinden faydalanma firsati
olusturmasi ve online materyallere ulasim acisindan da keyifliydi. (FBO])

Yontem ve teknikler katilimci grubuna uygundu. Bence kullandigimiz
yontem-teknik hem katilimcilarin ilgisini cekmeyi hem pek cok urdn ¢ikmasini
sagladi. (SBO2)

Tema 5: Ara¢ ve Materyaller

Tablo 7'de yer alan kodlar, programda kullanilan ara¢ ve materyallerin
guclu yoénlerine iliskin katilimmci  goruslerinin én  plana ciktigini
gostermektedir.

Tablo 7
Araclar-Materyaller Temasina lliskin Kategoriler ve Kodlar
Tema Kategori Kod
Araclar- Guclu yonler Arac-materyal cesitliligi
Materyaller Program amaclarina ulasmak icin yeterli
Katilimcilar icin uygun
Motive edici
Etkilesimli

Kullanimi kolay
Cevrimici 6grenme icin uygun
Pekistirme saglayan
Ogretmenler icin érnek
Zaman tasarrufuna uygun
Yeterli ybnergeler
Rehberlik edici
Aktif egitim

Zayifyonler Zaman alan web araclari
Ayrintiicermeyen sunumlar

Guclu yoénler kategorisi altinda yer alan kodlar incelendiginde, géorusme
yapilan katilimcilarin egitimde kullanillan arag, gere¢c ve materyal
cesitliliginin zengin, program amaclarina ulasmak icin yeterli, bilgi ve
beceri kazandirici, katilimcilara uygun, motive edici ve etkilesimli
oldugunu belirttikleri gérualmektedir. Ayrica, programda kullanilan arac,
gerec ve materyallerin kullaniminin kolay olmasi, ¢cevrimici egitime
uygun olmasi, &grenilenleri pekistirmesi, égretmenlerin sinif ici
uygulamalarina &érnek teskil etmesi, zaman kazandirmasi, yeterli
yonergeler sunmasi, egitim sirasinda 6gretmenlere rehberlik etmesi ve
egitimi daha aktif ve dinamik hale getirmesi diger guclu yénler olarak
belirtilmistir.
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Hocam bence gayet uyumlu, cesitli ve glzeldi. Yani bazi araglari ilk defa
gordik ve farkina vardik. Program okuryazarligi gelisimi agisindan da etkili
oldu. (TO4)

Acikgcasi kullandiginiz batun bu araglarin ve materyallerin ¢esitli ve yeterli
oldugunu dusunudyorum. Katilimciya da uygundu. .. Aslinda program
amagclarina ulastigimizi dasundyorum kullandiginiz bu aracglarla. (MO2)

Kullandiginiz materyaller, sunular, paylastiginiz igerikler... dyle detaylarda
bogulmadan konunun 6zine yonelik gayet yerli yerinde){di. Cok da fazla
ugrasmadan ulasabileceginiz sekilde organize etmistiniz. (107)
Ancak iki katilimci, egitimmde kullanilan web araclarinin zaman alici
oldugu ve sunumlarin yeterince ayrintili olmadigr ydnunde elestiride
bulunmustur.

Uygunlugu agisindan da sunu séyleyebilirim aslinda biz pek ¢cok aracin nasil
kullanildigini bilmiyorduk ve onunla ilgili sorunlar yasadik. (TO]1)

Sadece belki ozellikle sunumlar icin daha ayrintili bir egitim icerigi
olusturulabilir. (SBOI)

Tema 6: Olcme ve Dedgerlendirme

Tablo 8'de yer alan katilimci goruslerine goére, programin élgcme-
degerlendirme &gesine iliskin guclu yonler 6n plana cikarken; zayif
yonler kategorisinde sadece iki 6gretmenin gorusune yer verilmistir.

Tablo 8

Olcme-Degerlendirme Temasina iliskin Kategoriler ve Kodlar
Tema Kategori Kod
Olcme- Guclu yonler Amaclara, bilgi ve becerilere ulasma
degerlendirme duzeyini belirlemek icin yeterli

Arac ve teknik cesitliligi
Surekli geri bildirim
Alternatif dlcme ve degerlendirme
Cevrimici 6grenme icin uygun
Amaclar, bilgi ve beceriler ile uyumlu
Oz-degerlendirme
Acik uclu sorular
Ogretmenler icin 6rnek

Zayif yonler Tekrar eden araclar

Katilimcilarin = programin  dlcme-degerlendirme  6gesinin guclu
yoénlerine iliskin gorusleri incelendiginde, uygulamada kullanilan
olcme-degerlendirme teknik ve araclarinin program amaclarina, bilgi
ve becerilere ulasma duzeyini belirlemede yeterli oldugu, arac ve teknik
cesitliliginin zengin oldugu, programin uygulanmasina iliskin surekli
geri bildirim saglandigi ve alternatif/tamamlayici dlcme-degderlendirme
tekniklerinin  daha cok tercih edildigi goéruslerinin éne c¢iktigi
goérulmektedir.
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Bence de kullanilan ¢lgme-degerlendirme araclari yeterliydi. Araclarin ¢ok
cesitli olmasi aslinda kazanimlari kazanip kazanmadigimiz konusunda da
bence iyi bilgi vermistir. .. Hani ilk basta da soyledim ya neyi cok iyi
6grendigimizi, nerede zorlandigimizi formlarla strekli dile getirdik. (MO]1)
Sizin hazirladiginiz batun formlara baktigimda aslinda oldukg¢a cesitlilik
oldugunu séyleyebilirim. Acikcasi ben etkili araglar oldugunu ddsdndyorum. ...
bizim igin 6z-yansitma gibi bir sey oldu. Ayrica kullandiginiz formlarin
cesitliligi, bende égretmenligimle ilgili de farkindalik olusturdu. (SBO2)

Bence hocam soyle en basinda hazir bulunuslugumuzdan baslamak Uzere
sure¢ boyunca hem ogrenme surecinin kendisini hem de butun sdreci toplu
bir sekilde degerlendirebilecegimiz sekilde tasarlanmisti o 0&lcme
degerlendirme etkinlikleri. Hani o sizin 6lcme degerlendirme bashgi altinda
bize anlattiginiz seyler var ya... sire¢ degerlendirme, sonu¢ degerlendirme.
Iste oradaki her seyi uygulamali olarak egitim slresince gésterdiniz aslinda.
Bence yine kazanimlara uygun, online ortama uygun her turlt teknigi ve araci
kullandiniz. (I04)

Iki katilimci d6gretmene gére, egditimde kullanilan bazi dederlendirme
araclarinin tekrara dusmesi, programin olcme ve degerlendirme
unsuruyla ilgili bir zayifliktir.

Bu 3-2-1sorulari vardiya iste orada ben tekrara dustim. Hep ayni seyleriyazdim

gibi geldi surekli. O formu doldurmak icin o gunu tekrar tekrar gdzden
gecirmem gerekti ve tekrara dismemek icin cok zorlandim. (TO2)

Tema 7: En lyi &Ggrenilen Konular/Etkinlikler

Tablo 9'da goruldugu gibi, egitim sirasinda en iyi 6grenilen konu ve
etkinlikler sunlardir: 6gretim yontem ve teknikleri, amacglara uygun
yoéntem ve tekniklerin belirlenmesi, degerler ve yetkinlikler, programin
temel 6geleri, kazanim alan ve basamaklari, program 6geleri arasindaki
iliski, kazanim yazma ilkeleri, icerik 0gesi, alternatif &lgcme-
degerlendirme teknikleri, belirtke tablosunun &nemi, olcme ve
degerlendirmede dikkat edilmesi gerekenler, deger ve yetkinlikleri
derse entegre etme, ders plani hazirlama, amacg-icerik arasindaki fark,
program gelistirme asamalari, program turleri, 6grenme-o6gretme
ilkeleri.
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Tablo 9

En lyi Ogrenilen Konular/Etkinlikler Temasina lliskin Kodlar
Tema Kod
En iyi Ogrenilen Yontem ve teknikler

Konular/Etkinlikler  Kazanimlara uygun yéntem-teknik belirleme
Deder ve yetkinlikler
Programin temel 6geleri
Hedef alan ve basamaklari
Program &geleri arasi iliski
Kazanim yazma ilkeleri
icerik 6gesi
Alternatif/tamamlayici dederlendirme teknikleri
Belirtke tablosunun énemi
Olcme ve dederlendirmede dikkat edilmesi
gerekenler
Degder ve yetkinlikleri derse entegre etme
Ders plani hazirlama
Amac-icerik arasindaki fark
Program gelistirme asamalari
Program turleri
OJgrenme-d6Jretme ilkeleri

Tema 8: En Zorlanilan Konular/Etkinlikler

Tablo 10'a goére, katilimci 6gretmenlerin egitimde kendilerini en ¢ok
zorladigini dusundukleri konu ya da etkinlikler programin temelindeki
felsefeyi ortaya cikarma, resmi program ve egitim felsefeleri
dogrultusunda ders plani hazirlama, kazanimlarin duzeylerini ve
ogrenme alanlarini belirleme, farkh ogretim ydéntem ve tekniklerini
derse entegre etme, deger ve yeterlikleri derse entegre etme, duyussal
6drenme  alani  duzeyleri, alternatif/ftamamlayici  olcme  ve
degerlendirme teknikleri, teorik sorulara cevap verme, bilissel 6grenme
alani duzeyleri, yontem ve teknik terimleri arasindaki fark, 6grenilenleri
sinif ici uygulamalara aktarma, icerik unsurunu ve diger branslarin
etkinliklerini anlamadir. Analize goére kazanimlarin duzeyleri ve
ogrenme alanlari, kazanimlara uygun yontem ve teknikleri belirleme,
ders plani hazirlama, 6gretim yontem ve teknikleri, degerleri derse
entegre etme ve programin icerik 6gesi hem "en iyi 6grenilen konular"
hem de "en zorlanilan konular" altinda yer almaktadir.
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Tablo 10
En Zorlanilan Konular/Etkinlikler Temasina iliskin Kodlar
Tema Kod
En Zorlanilan Programlarin temelindeki felsefenin ortaya koyma

Konular/Etkinlikler  Ders plani hazirlama
Egitim felsefeleri
Kazanim basamaklarini belirleme
Farkli ydntem ve teknikleri derse entegre etme
Deder ve yetkinlikleri derse entegre etme
Duyussal alan basamakilari
Alternatif/ftamamlayici dlcme ve dederlendirme
teknikleri
Teorik sorulara cevap verme
Bilissel alan basamaklari
Yontem-teknik farki
Ogrenilenleri uygulamaya aktarma
Diger branslarin etkinliklerini anlama

Somut seyleri gérmeye daha ¢ok aliskiniz ve yaparak yasayarak égrenmeyi
daha cok seviyorum. O yluzden de teorik kisimlar agikgas: benim icin biraz
daha zorlayiciydl. Konu bashgr olarak da beni en c¢cok zorlayan d&lgcme-
dedgerlendirmeydi. Ne yazik ki kendimizi alternatif degerlendirme
yéntemlerine cok fazla adapte edemiyoruz. (TO4)

Ben de en c¢ok felsefe kisminda zorlandigimi soyleyebilirim. Felsefe ile
kazanimlar arasindaki baglantiyr kurmakta c¢ok zorlandim. Yine en
zorlandigimiz konulardan biri de seydi. Deger ve yetkinlikleri de dahil ederek
bir etkinlik plani hazirlamaya calistik. Iste biz orada cok tikandik. (MO3)

Bilissel alan basamaklari ile ilgili zorlandim. Bazi kazanimlara uygun alani
bulamamak beni strese soktu. Sanirim burada eksiktim biraz. (FBO2)

En zorlandigim o hedef alan ve basamaklarini belirlemekti. Etkinlik
konusunda da 5E modeliyle dersi planlama galiba onda biraz zorlandim. (I02)

Tema 9: Egitimin Glcli Yoénleri

Katilimcilar arasindaki fikir alisverisi, egitim sirasinda gerceklestirilen
grup calismasi, egitimin iyi planlanmis ve uygulamali olarak
gerceklestiriimis olmasi, etkilesim duzeyinin yuUksek olmasi ve
egitmenin alan yetkinligi acisindan donanimli olmasi Tablo T'e goére
programin ve uygulama surecinin guclu yonleridir. Egitimin ilgi ¢ekici
olmasi, yontem ve teknik cesitliligi acisindan zengin olmasi, iyi bir
zaman yonetimi ve yeterli icerige sahip olmasi, katilimcilarin génullu
olmasi, ¢evrimici olmasi, teorik kisimlarin kisa tutulmasi, programin
tamaminin ele alinmasi, basit drnekler Uzerinde calisilmasi, programin
elestirel bir gozle incelenmesi, gercek uygulamaya yénelik éneriler
sunulmasi ve farkli web 2.0 araclarinin kullanilmasi egitimin diger guclu
yonleridir.
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Tablo 11
Egitimin Guclu Yonleri Temasina iliskin Kodlar
Tema Kod
Egitimin GUclU Yonleri Katilimcilar arasi fikir alisverisi

Grup calismalari

lyi planlama

Uygulamali egitim

Etkilesimli calismalar

Donanimli egitmen

Ilgi cekici etkinlikler

Yontem-teknik cesitliligi

Zaman yonetimi

icerigin kapsami

Gonullu katilimcilar

Unutulanlar hatirlama

Cevrimigi egitim

Kisa ve &z teorik bilgi

Programin bir butun olarak ele alinmasi
Basit drnekler

Programa elestirel bir gézle bakabilme
Gercek uygulama icin oneriler

Web 2.0 araclarinin kullanimi

Bence bu egitimin online olmasi benim acimdan olumluydu baska turld
katilma imk&nim olamazdi tabii ki. Bunun disinda gercekten birgok
meslektasimlia bir araya gelip fikir alisverisi yapma firsati buldum. (TO3)

Programlarla ilgili temel bilgilerin, becerilerin ve yeniliklerin farkli teknik ve
materyallerle sunuldugu olduk¢ca ogretici ve eglenceli bir egitimdi. ..
Etkinliklerin online olmasi, zaman ve mekan acisindan ekonomikti. (FBO])

Bize ilk basta gosterdiginiz kisa teorik bilgilerle ilgili hic problem yok. ..
Egitmenimizin de bence donanimi ve bize karsi tavri olduk¢a olumluydu. ...
Ayrica ogretmenler arasinda fikir alisverisi de oldu ve bu ayni zamanda bizim
mesleki gelisimimize de katki saglad. (SBO2)

Tema 10: Egitimin Zayif Yénleri

Tablo 12'ye gore, egitimin hafta ici ve aksam saatlerinde olmasi, online
bir egitim olmasi, brans bazl bir egitim olmayip alti farkli bransin bir
arada egitim almasi egitimin zayif yénleridir. Ayrica egitime baglanirken
bilgisayar veya internetten kaynaklanan sorunlar, disiplinler arasi
calismaya fazla yer verilmemesi, bazi 6gretmenlerin egitim sirasinda
sessiz kalmasi, egitim icin ayrilan surenin yetersizligi, egitim suresinin
uzunlugu, bireysel calisma icin ayrilan surenin yetersizligi, bazi web 2.0
araclarinin kullaniminda zorluk yasanmasi, brans gruplarinin dérder
kisiden olusmasi, 6z degerlendirme formlarinin doldurulmasi ve bu
egitim programinin egitim politikalarini etkileyememesi programa ve
uygulama surecine iliskin diger zayif yonler olarak siralanmistir.
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Tablo 12

Egitimin Zayif Yénleri Temasina lliskin Kodlar
Tema Kod
Egitimin Zayif Yonleri Egitim zamani

Cevrimici egitim

Brans bazli egitim olmamasi

Teknik sorunlar

Sure yetersizligi

Sure uzunlugu

Disiplinlerarasi calisma eksikligi
Branslardaki gorev dagilimi

Bireysel calisma eksikligi

Web araclarini kullanmada zorluk

Brans gruplarinin kuc¢uklugu
Degerlendirme formlarinin doldurulmasi
Egitim politikalari Gzerinde etkisi olmamasi

Egitim aksam saatinde oldugu icin ve biz okuldan aksam saatlerinde eve
geliyoruz. En olumsuz tarafi buydu. ... Bu yuz yuze bir egitim olmus olsaydi
eminim ki cok daha faydasi ve katkisi olacakti bize. Ayrica bizim zimremizin
az sayida olmasi da bana gore problemdi. 4 kisilik bir gruptuk ama etkinlikler
genelde iki Gg¢ kisi etrafinda déndd. (MO4)

Ama etkinlikler brans bazinda olmadigi icin bence tam anlamiyla uzmanlik
saglayamad.. Egitimin yapildigr saat uygun degildi. Yorgunluk oldugu igin ¢ok
verimli olamadigimi dustndyorum. (SBOI)

Olumsuz olarak da soyleyebilecegim suydu: aksam saati olmas,
ogretmenlerin yorgun olmasi, online olmasi, sdre ile ilgili problemlerin olmasi.
Bunlar problemdi. Ytiz ytize olsa daha giizel olurdu. (i02)

Tema 11: Oneriler

Katilimcilarin programa iliskin énerileri bes kategori altinda Tablo 13'te
sunulmustur.
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Tablo 13
Oneriler Temasi ile llgili Kategoriler ve Kodlar
Tema Kategori Kod
Oneriler Egitim suresi Egitim farkli zamanda yapilmali

Egitim daha genis bir zaman dilimine yayilmali
Egitim sUresi artirilmali
Egitim sUresi kisaltiimali
Katilimcilar Branslardaki 6gretmen sayisi artiriimali
Daha fazla 6gretmene ulasiimali
Egitim, goreve yeni baslayan 6gretmenlere
verilmeli
Egitim fakultelerinde bu egditim verilmeli
Egitim sekli Egitimin tamami brans bazli olmali
ikinci asamada brans bazli egitim olmali
Egitim yUz yluze olmall
Bransa 6zel egitmen olmali
Cevrimici egitime devam edilmeli
OJrenme- Yontem-teknik ile ilgili uygulamalar artiriimali
ogretme sureci  Web araclari ve materyaller cesitlendirilmeli
Disiplinlerarasi calisma yapilmali
Daha fazla bireysel calisma yapilmali
Web araclariile ilgili ydnergeler artirilmali
Sunumlar daha ayrintili olmali
Uygulamali etkinlikler artirilmali
Egitim dncesinde egitim icerigi ayrintili sekilde
anlatiimal
Daha ayrintili amag, bilgi ve beceriler olmali
Dederlendirme  EJitim sonunda duzey belirleme sinavi
yapilmali
Yapilan egitimi MEB dikkate almali

Tablo 13'te belirtildigi gibi, egitimin suresine iliskin  oneriler
kategorisinde egitimin farkli bir zamanda yapilmasi, egditimin daha
genis bir zamana yayilmasi, egitim suresinin artirilmasi ve egitim
suresinin  kisaltilmasi yer almaktadir. Katilimcilara iliskin  &neriler
kategorisinde ise branslardaki 6gretmen sayisinin artiriimasi, daha fazla
ogretmene ulasilmasi ve egitimin yeni baslayan 6gretmenlere verilmesi
onerilmistir. Egitimin turune iliskin dneriler incelendiginde ise egitimin
tamaminin brans bazli olmasi, egitimin iki asamaya bdlunmesi, ikinci
asamada brans bazli egitim verilmesi, egitimin yuz ylUze olmasi, bransa
ozel egitmen olmasi, online egitime devam edilmesi ve bu egitimin
egitim fakultelerinde de verilmesi énerilmistir. Bu kategori altinda
analiz edilen goérusler incelendiginde, bazi 6gretmenlerin egitimin yuz
yUze mi yoksa cevrimici mi olmasi gerektigi konusundaki goruslerinin
farkhlastigr gértulmektedir. Ogrenme-6gretme sdrecine iliskin éneriler
kategorisinde egitimde yoéntem-tekniklere iliskin uygulamalarin
artirilmasi, web arag ve materyallerinin cesitlendirilmesi, disiplinler arasi
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calismalar yapilmasi, daha fazla bireysel calisma yapilmasi, web
araclarina iliskin yonergelerin artirilmasi, sunumlarin daha detayli hale
getirilmesi, uygulamali etkinliklerin artirilmasi, egitim iceriginin egitim
oncesinde detayll olarak anlatilmasi, amag, bilgi ve becerilere daha
detayli yer verilmesi dnerilmistir. Degerlendirme surecine iliskin éneriler
kategorisinde ise egitim sonunda bir sinav yapilmasi ve egitimin Milli
Egitim Bakanlgi tarafindan dikkate alinmasi dnerilmistir.

Bu egitimin seminer déneminde, hizmet ici egitim déneminde verilmesi hem
katilimci sayisini arttirir hem de bizim verim almamizi arttirir. Eger egitime
online devam edecekseniz bu egitimi oncelikle meslege yeni baslayan
ogretmenlere vermek daha yararl olurdu. Ayrica egitimin kapsamini iki
asamali olarak dustnebilirdiniz. Birinci asamada branslar arasinda olup
temel kavramlar ve etkinlikler (zerinde durulabilir. ikinci asamada da
branslara o6zel bir bolum yapilabilirdi. Bunun c¢ok ise yarayacagdini
dusinuyorum acikcast. (TO2)

Calismalarda daha fazla kisi olsaydi daha fazla katki sunabilirdi. Bir de en
basindan beri dedigimiz gibi bransa 6zel bir egitim olsaydi bence cok daha
verimli olacakti gibi geliyor. (MO4)

Bu egitimin her 6gretmen tarafindan istisnasiz bir sekilde alinmasi gerektigini
dusunuyorum. Bastan sona mutlaka kendilerine katacaklari ¢cok sey
olacagini dusunuyorum. Bir de belki egitim yUz ylze olsa daha fazla verim
alinabilir. Bir de bireysel calismalara daha fazla zaman ayrilmali diye
dusdndyorum. (FBOI)

Katilimcilar 20 kisi 24 kisiden ¢ok daha fazla kisi olsa daha etkili olurdu. Dort
kiside bile ne kadar fikir ¢esitli oldugunu gérduk eminim ki cok daha fazla kisi
katilimci olsaydi her anlamda daha fazla fikir cesitliligi olurdu. (I04)

Programin Ders Planlarina Yansimalari

Egitimin altinci ve son gununde katilimcilar brans gruplarina ayrilmis
ve bu brans gruplar tarafindan hazirlanan alti ders plani tum
katiimcilara sunulmustur. Ders planlari "Ders Plani Degerlendirme
Formu" ile degerlendirilmis ve bulgular Tablo 14'te sunulmustur.

Tablo 14
Ders Planlarina iliskin Degerlendirme Bulgulari

o—_ —

R = Q@

I= x 2 7
. o ® £ @ o
Olgutler E o € = = o9
o On o m © N
co 5 © g § 9
nO E = uw »n £
1.Ders planinda bulunmasi gereken temel 3 3 3 2 3 3

bilesenler doldurulmustur

2.Ders kazanimlari, ilgili dersin 6gretim
programindan alinmistir.

3.Kazanimlar, hedef alanlarina uygun olarak
siniflandiriimistir.

4 Kazanimlar, hedef basamaklari géz 2 2 2 2 2 2
onunde bulundurularak siralanmistir.

W
N
W
W
W
W

N
N
N
N
N
N
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5.Planda yer alan kazanimlara belirlenen 3 3 1 1 3 3
sure icerisinde ulasilabilir.

6.Kazanimlar, 6grenci duzeyine ve 3 3 3 3 3 3
hazirbulunusluguna uygundur.

7.Degerler ve yetkinlikler, ders ile 2 2 2 3 2 2
iliskilendirilmistir.

8.icerik, kazanimlarla tutarlidir. 3 3 2 3 3 3
9.icerik, 6grenci dizeyine ve ilgisine 3 3 3 3 3 3
uygundur.

10.Ders, resmi programda yer alan 3 2 3 3 3 3

o0grenme-ogretme sureci yaklasimina
uygun olarak planlanmistir.

N.0gretim stratejisi/ydntem ve teknikleri, 2 2 3 3 3 3
ders kazanimlari ile uyumludur.
12.0grenci dzelliklerine uygun olarak 2 2 3 3 3 3

ogretim yontem ve teknik cesitliligi
saglanmistir.

13.Ders icin aktif 6gretim yontemleri 3 2 2 3 3 3
belirlenmistir.

14.Kullanilacak materyal/ler, kazanimlara 3 3 3 3 3 3
uygundur.

15.Egitim-0gretim sUreci 6Jretim ilkelerine 3 2 3 3 3 3
uygun olarak tasarlanmistir.

16.Belirtilen yontem dogru bir sekilde 2 2 2 3 3 3
uygulanmistir.
17.0lcme-degerlendirme etkinlikleri, resmi 2 2 3 2 2 3

programda yer alan 6lcme-degerlendirme
yaklasimina uygun olarak tasarlanmistir.

18.Belirlenen 6lcme-degerlendirme teknigi, 2 3 2 2 1 3
kazanimlara uygundur.
19.0grenci dzelliklerine uygun olarak 2 2 3 2 2 3

olcme-degerlendirme tekniklerinde

cesitlilik saglanmistir.

20.Ders baslangici icin dikkat cekici etkinlik 3 1 3 3 3 3
planlanmistir.

21.Ders verilen duruma uygun olarak 1 1 3 2 2 3
uyarlanmistir.
22.Plan ac¢ik ve anlasilir sekilde yazilmistir. 2 3 3 3 3 3

Toplam 54 50 57 61 58 63

Tablo 14'te géruldugu Uzere, hazirlanan ders plani ile en yuksek puani
alan brans grubu ingilizce olmustur. ingilizce grubunun ders plani
puanini Fen Bilgisi, Sosyal Bilgiler, Matematik ve Sinif Ogretmenleri
Gruplari takip etmistir. En dusuk puani alan brans grubu ise Turkce
olmustur. Hazirlanan planlarda kazanimlarin 6grencilerin seviyesine ve
hazir bulunusluguna uygun olmasi, icerigin égrencilerin seviyesine ve
ilgisine uygun olmasi, kullanilacak materyallerin kazanimlara uygun
olmasi acgisindan tum brans gruplarinin yeterli oldugu; kazanimlarin
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Bloom Taksonomisine uygun olarak siniflandirilmasi acisindan ise tum
brans gruplarinin  kismen yeterli oldugu tespit edilmistir.
Degerlendirme sonunda Matematik ve Fen Bilimleri Brans Gruplari
tarafindan hazirlanan planlarin, planda yer alan kazanimlara belirlenen
surede ulasilmasi acisindan yetersiz oldugu tespit edilmistir. Sosyal
Bilgiler Brans Grubunun hazirladigi ders planinin belirlenen 6lgcme ve
degerlendirme tekniginin kazanimlara uygunlugu acisindan yetersiz
oldugu, Turk¢ce Brans Grubunun hazirladigli ders planinin ders
baslangici icin dikkat cekici etkinlikler planlama acisindan yetersiz
oldugu, Sinif Ogretmenligi ve Turkce Brans Gruplarinin hazirladidi
planin ise dersi verilen érnek olaya uyarlama acisindan yetersiz oldugu
tespit edilmistir. Brans gruplarinin ders planlari, degerlendirme
formunun diger tum maddelerinde kismen yeterli ya da yeterli olarak
degerlendirilmistir.

Ogretmenlerin Uygulama Oncesi ve Sonrasi Program Okuryazarhdi
Oz-Yeterlik Duzeyleri

Programin uygulanmasindan sonra katilimci égretmenlerin program
okuryazarligr 6z yeterlik duzeylerinde uygulama o6ncesine kiyasla
anlamli bir fark olup olmadigini tespit etmek icin katilimcilar "Program
Okuryazarhgr Oz-Yeterlik Olcegdi'ni programin uygulanmasindan
hemen 6nce 6n test olarak ve uygulamanin tamamlanmasindan bes
hafta sonra son test olarak yanitlamislardir. Anlamli bir fark olup
olmadigini ortaya koyan eslestirilmis gruplar t-testi bulgulari Tablo 15'te
sunulmustur.

Tablo 15 _
On-Test ve Son-Test Puanlarina lliskin Eslestirilmis Gruplar t-Testi Sonuglari
n X ss sd t o Cohen
d
On-Test 24 3.01 785 23 -7.294 .000 1.49
Son-Test 24 4.23 557

Eslestirilmis gruplar t-testi bulgularina goére, egitim &ncesinde
uygulanan o6lcek puan ortalamasi (X=3,01) ile egditim sonrasinda
uygulanan o6lcek puan ortalamasi (X=4,23) arasinda anlamli bir fark
vardir [t(23)= -7,294, p<0,05]. T-testi sonucuna gdre hesaplanan etki
buUyUklUugu (d=1.49), on test ve son test ortalama puanlari arasindaki
farkin buyuk oldugunu kanitlamaktadir. Bu bulgular, egitime katilan 24
ogretmenin program okuryazarlhgi 6z-yeterlik dizeyinin dnemli dlcude
arttigini ortaya koymaktadir.

Sonug, Tartisma ve Oneriler

Egitim degerlendirme formu ve gérusmelerden elde edilen 6gretmen
goruslerine goére, katilimci 6gretmenlerin  hizmet i¢ci egitim ile
programin hedeflerine, bilgi ve becerilerine buyuk élcude ulastiklari
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ifade edilebilir. Egitim; katilimci égretmenlerin program okuryazarhk
duzeylerini ve program farkindaliklarini artirmalarina, programla ilgili
konulari hatirlamalarina, programin dort temel &gesi arasinda iliski
kurmalarina, programi ¢ok daha iyi anlamalarina, yeni 6gretim yontem
ve teknikleri 6grenmelerine, programi daha dikkatli incelemelerineg,
ders planlari olusturmalarina, programi uygulamaya dogru bir sekilde
aktarmalarina ve programi elestirel bir gozle degerlendirmelerine
mesleki anlamda katki saglamistir. Ayrica égretmenlerin yeni web
araclarini 6grenme ve farkli derslerin programlari hakkinda farkindalik
kazanma konusunda da mesleki yeterliliklerinin gelistigi ifade
edilmistir. Katilimci 6gretmenlerin edindigi bu yeterliklerin Aslan (2018),
Bolat (2017), Kahramanoglu (2019), Keskin ve Korkmaz (2021), Yar
Yildirnm  (2018) tarafindan  belirtilen  program  okuryazarhgi
gostergelerinin bir kismiyla blayuk élctde 6rtUstigu soylenebilir. Ote
yandan, ders plani hazirlama ve programi ogrencilerin ihtiyaclari
dogrultusunda uyarlama becerilerine yeterli duzeyde ulasilamadigini
belirten farkli égretmen gdérusleri de bulunmaktadir. Bu olumsuz
goruslere ragmen, brans gruplari tarafindan hazirlanan ders planlarinin
degerlendirme formunun sadece dort kriterinde yetersiz bulundugu,
diger kriterlerde ise kismen yeterli ya da yeterli olarak degerlendirildigi
tespit edilmistir.

Katilimci ogretmenlerin egitimle kazandiklari yeterliklerin "Program
Okuryazarhgir Oz-Yeterlik Olcedi" nden elde edilen bulgularla da
desteklendigi gortulmektedir. Olcedin 6n test ve son test analizlerine
gobre, egitim &oncesi ve sonrasl uygulanan &lcek puan ortalamalari
arasinda anlaml bir fark oldugu gérulmuastur. Bu sonug, katilmci
ogretmenlerin program okuryazarligi 6z-yeterlik duzeylerinin énemli
olcude arttigini ortaya koymustur; dolayisiyla programin amaclarina
ulasildigr  soylenebilir. Bu sonucun oldukca degerli oldugu
dusunulmektedir. cunku program okuryazarligi yeterligi,
ogretmenlerin ve 6gretmen adaylarinin sahip olmasi gereken temel
yeterliklerden biridir (Aslan, 2018; Bolat, 2017, Gundogan, 2019;
Kahramanoglu, 2019; Pinar ve digerleri, 1995). OJretim programlari
egitim faaliyetlerinin sekillendiriimesinde ve niteliginin artirilmasinda
énemli bir rol oynasa da (Ozpolat, 2015), égretmenler gelistirilen
ogretim programlarinin siniflarinda nasil uygulanmasi gerektiginin
farkinda degilse, hazirlanan 6gretim programinin niteligi 6nemsiz hale
gelir (Marsh ve Willis, 2007). Program okuryazarligi, 6gretmenlerin
programi dogru bir sekilde nasil uygulayacaklarini anlamalarini
saglayan (Aslan, 2018) ve programa bagliligi saglayan énemli bir
yeterliktir (Bay ve digerleri, 2017). Programa bagllik saglanarak
yurutulen 6grenme-o6gretme sureclerinde, 6grenenler icin daha verimli
ogrenme deneyimleri saglamak ve bdylece &grenme-6gretme
surecinin niteligine katkida bulunmak mumkundur (Gelmez Burakgazi,
2019).
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Katilimci 6gretmenlerin egitimde en cok zorlandiklari konular ya da
etkinlikler; program tdrleri, programin temel &geleri, program
gelistirmenin temel kavramlari, program gelistirmenin asamalari,
programin altinda yatan felsefeyi ortaya koyma, programda yer alan
ozel ve genel amaclar, resmi program dogrultusunda ders plani
hazirlama, egitim felsefelerini, degerleri ve yetkinlikleri derse entegre
etme ve kazanim basamaklarini belirleme, icerik duzenleme ilkeleri,
icerik ve kazanim uyumunu degerlendirme, icerik duzenleme ilkeleri
dogrultusunda icerik degerlendirme, icerigin o6gretim programindaki
yerini belirleme, strateji-ydntem-teknik farki, 6gretim stratejileri, bazi
guncel é6gretim teknikleri, farkl web araclari, farkli 6gretim yéntem ve
tekniklerini derse entegre etme, alternatif dlcme ve degerlendirme
teknikleri, program analizi ve dersi planlama olmustur. Literaturde,
katilimci  ogretmenlerin  zorlandiklarini  belirttikleri bazi konu ve
etkinliklerde d6gretmen yeterliklerinin zayif oldugunu gosteren benzer
arastirma bulgularina rastlanmistir. Ogretmenlerin programin felsefi
temellerine iliskin bilgilerinin yeterli olmadigi (Duman, 2006; Erdamar,
2020), programda yer alan degerleri ve temel yeterlikleri 6grencilere
kazandirmada yetersiz kaldiklari (Ozdas, 2019), kazanimlarin duyussal
alan basamaklarini belirlemede zorlandiklari ve bu kazanimlara
yeterince zaman ayirmadiklarl (Akbas, 2004; Gomleksiz ve Kan, 2012),
strateji-ydntem-teknik kavramlarini ¢ok iyi bilmemeleri (Demir ve
Ozden, 2013) ve farkl égretim yontem-tekniklerini derslere entegre
edememeleri (Aktepe ve Aktepe, 2009; Simsek ve digerleri, 2012,
Taskaya ve Bal, 2009) farkli ¢calismalarda tekrarlanan zayif yénlerden
bazilaridir.  Uygulanan egitim programindan bagimsiz olarak,
literatUrdeki bazi calismalar, cogu égretmenin arastirmada belirtilen
bazi konularda zaten zorlandigini ortaya koymaktadir. Ustelik en zor
konu ve etkinliklerden bazilari ayni zamanda en iyi 6grenilen konu ve
etkinlikler arasinda yer almaktadir. Bu sonuc¢ da katilimcilarin konu ve
etkinliklere iliskin goruslerinin  farklilastigini  ortaya koymaktadir.
Bununla birlikte, katilimcilarin egitim sirasinda zorlandiklarini
belirttikleri tum konu ve faaliyetler, katilimcilarin bunlari daha lyi
anlamalarina yardimci olmak icin degerlendirme gununden hemen
sonraki egitim oturumunda tekrar ele alinmistir.

Katilimcr 6gretmenlerin egitim programinin amaclar, icerik, 6grenme-
ogretme sureci ve dlcme-degerlendirme &gelerine ve 6geler arasindaki
uyuma iliskin olumlu goruslerinin cok daha én planda oldugu tespit
edilmistir.  Katilimci  6gretmenlerin géruslerine  gore; gdénullu
katilimcilar, yuksek etkilesim, iyi planlanmis ve uygulama odakl
cevrimici egitim, donanimli egitmen, yontem ve teknik cesitliligi, kisa ve
0z teorik aciklamalar, web araclari, yeterli icerik ve zamanin lyi
planlanmasi egitimin guclu yonleridir. Kog¢'a (2015) gore, 6gretmenler
etkinliklere aktif olarak katilmali ve hizmet ici egitimde 6grendiklerini
uygulama firsati bulmalidir. Cevikbas (2002) hizmet ici egitimmde gdrev
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alan egitmenin gorevin gereklerini yerine getirebilecek bilgi ve
becerilerle donatilmis olmasi gerektigini belirtirken, Ozdemir (2021)
egitmenlerin gunumuz kosullarina uygun faaliyetler yurutebilecek
yeterlilige sahip olmasi ve guncel 6gretim ydntem ve tekniklerini
kullanabilmesi gerektigini séylemistir. Prensky (2009) bu araclarin
kullanimi ile &grenenlerin duyu organlarina daha fazla hitap
edilebilecegini ve daha kalici &égrenmelerin gerceklestigini ifade
etmistir. Literatur ile katilimci 6gretmenlerin hizmet ici egitimin guclu
yonlerine iliskin goruslerinin értismesinin, sunulan hizmet ici egitimin
niteligine iliskin olumlu bir bulgu oldugu sdylenebilir.

Katilimci 6gretmenlere gore hizmet ici egitim programi ve uygulama
surecine iliskin zayif yonler ise sunlardir: egitimin gunu ve saati, egitimin
brans temelli olmamasi, bilgisayar veya internet baglanti sorunlari,
disiplinler arasi calisma eksikligi, brans gruplarindaki &égretmen
sayisinin yetersizligi, cevrimici egitim, arka planda ve sessiz kalmayi
tercih eden katilimcilar, egitim icin ayrilan strenin yetersizligi, bireysel
calisma icin yetersiz zaman, bazi web 2. O araclarinin kullanimindaki
zorluklar, tekrar eden &z-degerlendirme sorulari, zaman alici 6z-
dedgerlendirme formlari, egitim politikalari Uzerindeki etkisizlik.
Egitimin gunu ve saati ile ilgili olarak Omar (2014) da hizmet ici egitim
faaliyetlerinin 6gretmenlerin okuldaki derslerinden hemen sonra ya da
ogretmenlerin hafta sonu izinli olduklari cumartesi ve pazar gunleri
yapillmamasi gerektigini ve egitim zamanini belirlerken hedef kitle olan
ogretmenlerden oneri alinmasinin  faydali olacagini belirtmistir.
Gorusmelerden elde edilen bulgulara goére egitimin online olarak
devam etmesi katilimci 6gretmenlerin bir kismi icin guclu bir yon, bir
kismi icin ise zayif yon olarak belirtilmistir. Baran (2008), Jung (2001) ve
Kitis (2010) tarafindan yapilan calismalarda da 6gretmenlerin ¢cevrimici
hizmet ici egitim faaliyetlerini yUz yUze egitime gdre daha fazla tercih
ettikleri ortaya cikmistir. Ote yandan Akgul ve Oran (2020) ve Uzoglu
(2017) tarafindan yapilan calismalarda katilimmci  6gretmenlerin
egitimlerin  cevrimici ortamda surdurtlmesine iliskin  olumsuz
goéruslerine rastlandigl gorulmektedir. Ancak unutulmamalidir ki yuz
yuze egitime uygun zaman ve mekan kosullarinin farkli nedenlerle
saglanamadigl durumlarda uzaktan egitim bir zorunluluk haline
gelmektedir (Sen ve digerleri, 2010). Bu c¢alismada da Covid 19
pandemisinin neden oldugu kosullar nedeniyle egitime c¢evrimici
olarak devam edilmistir. Katilimci degerlendirmeleri ayrica Web 2.0
araclarini kullanmanin zor oldugunu géstermektedir. Ancak Conole ve
Alevizou (2010) Web 2.0 araclarinin egitim ortamlarinda kullaniminin
ogrenenlerin  motivasyonunu artirdigini  belirtmistir.  Katilimci
ogretmenlerin hizmet ici egitimin zayif yonlerine iliskin goéruslerinin
dikkatle analiz edilmesi, program ve uygulama surecine iliskin gerekli
duzenlemelerin yapilmasi halinde programin gelecekteki
uygulamalarinin daha etkili ve verimli olabilecegi unutulmamalidir.
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Elde edilen sonuclar isiginda programin gelecek uygulamalarinda
egitim suresinin biraz daha artirilmasi, brans gruplarindaki 6gretmen
sayisinin artirilmasi, brans bazl egitim verilmesi, egitmenin EJitim
Programlari ve Ogretim alaninda yuksek lisans/doktora yapmis
olmasina dikkat edilmesi, uygulamali etkinlik sayisinin artirilmasi,
uygulamalara daha fazla zaman ayrilmasi, kullanilan web 2.0 araclarinin
ve materyallerinin cesitlendirilmesi, web araclariyla ilgili ydnergelerin
artirllmasi énerilebilir. Ayrica disiplinler arasi calismalara ve bireysel
calismalara daha fazla yer verilmesi, 6gretim ydntem ve tekniklerine
iliskin uygulamalarin sayisinin artirilmasi, bransa 6zgu egitmenlerin
istihdam edilmesi ve egitimin iceriginin egitim &ncesinde katilimci
adaylarina detayli bir sekilde anlatilmasi énerilebilir.

Gelecek arastirmalarda uygulama tasarimi degistirilerek egitim
kademeleri ve brans cesitliligi artirilarak programin amaclari, bilgi ve
becerileri daha fazla 6gretmene yayginlastirilabilir, programin katilimci
grubu sadece bir bransin 6gretmenleri ile sinirlandirilabilir ya da bu
hizmet ici egitim programi 6gretmen adaylarinin  egitiminde
kullanilabilir.  Bu calismadan elde edilen sonuclar, bu &neriler
dogrultusunda yapilacak calismalarla karsilastirilabilir. Ayrica ileride
yapilacak calismalarda, programin sure¢ ve sonu¢ degerlendirme
sUrecinde farkl arastirma yontemleri ve farkli veri toplama araclari
kullanilarak “OgJretmenlere Yénelik Program Okuryazarhidr EgJitim
Programi" nin etkililigi yeniden degerlendirilebilir.

Etik Kurul izin Bilgisi: Bu arastirma, Yildiz Teknik Universitesi
Akademik Etik Kurulunun 15/02/2021 tarihli E-73613421-604.01.02 sayili
karari ile alinan izinle yaratdlmduastdar.

Yazar Cikar Catismasi Bilgisi: Yazarlarin beyan edecegi bir cikar
catismasi yoktur.

Yazar Katkisi: Bu c¢alisma ikinci yazarin danismanliginda birinci
yazarin doktora tezinden dretilmistir. Birinci yazar problem
durumunun belirlenmesi, literatur taramasi yapilarak giris bolimuandn
yazilmasi, ¢calismaya konu olan programin gelistiriimesi, arastirma
yonteminin yazilmasi, veri toplama araclarinin gelistiriimesi, verilerin
toplanmasi ve analiz edilmesi, bulgular boélumu ile sonug ve tartisma
bolumunun yazilmasi ve ¢calisma raporunun yazilmasi sdreglerinde yer
almistir. [kinci yazar ise problem durumunun belirlenmesi, calismaya
konu olan programin gelistiriimesi, veri toplama aracglarinin
gelistiriimesi, verilerin toplanmasi ve analiz edilmesi surecglerinde aktif
olarak yer almuistir.
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Introduction

Teacher, student and curriculum are the three most important
elements of education. The quality of the interaction between teachers
and curriculum among these elements is crucial for ensuring quality in
education (Aslan, 2018). Teachers have different and important roles
regarding the prepared curricula (Williamson McDiarmid & Clevenger-
Bright, 2008). Even if the curriculum has already been developed by
other departments or individuals, teachers need to make an effort to
know and implement the curriculum. Therefore, the importance of
teachers in the curriculum development process should not be
forgotten (Alsubaie, 2016). Olivia (2009) listed determining which
content to emphasize more, determining the appropriate teaching
time for subjects and units, examining the appropriateness and
usefulness of activities for students and determining appropriate
teaching strategies for the effectiveness of the learning-teaching
process as teachers' roles in the curriculum implementation process.
Emphasizing the importance of teachers both in the curriculum
development and implementation process, Demirel (2013) stated that
teachers should develop tools to measure outcomes and organize
course content, prepare tools and materials to be used in the learning-
teaching process and use the prepared tools and materials in lessons.
In addition, according to Demirel (2013), teachers' responsibilities in the
implementation process of the curriculum include monitoring the
curriculum, identifying changes that are considered necessary,
adapting the teaching according to the needs and opportunities
available, and providing information to the curriculum development
experts so that the conditions can be improved. Here, it would be
appropriate to focus on the correct implementation and adaptation of
the curriculum. While it is important to ensure curriculum fidelity by
implementing the curriculum correctly, it is also significant to make the
necessary adaptations in the curriculum according to the
characteristics and needs of the class or region (Bumen et al., 2014).
Regardless of the quality of the prepared curriculum, if the curriculum
is not implemented appropriately by teachers, learners will not be able
to learn effectively and gain curriculum objectives (Aslan, 2018; Ogar &
Awhen, 2015). Because, as the people who implement the curriculum, it
is the teachers who will ensure the achievement of the objectives (Ari,
2010). On the other hand, teachers need to make certain adaptations to
make logical and correct decisions according to the situations they are
in and to make effective practices in teaching (Bumen, 2019).
Implementing curricula correctly following their objectives and making
the necessary adaptations in the curricula correctly requires having
curriculum literacy competence (Keskin, 2020).

Curriculum literacy can be defined as the teacher's awareness of the
curriculum, making sense of it and transferring it to implementation
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correctly (Aygun, 2019). Keskin (2020), on the other hand, defined
curriculum literacy as having sufficient knowledge about the
curriculum, being able to apply it in accordance with its objectives,
being able to make adaptations by critically reviewing it and believing
that it will guide them in the learning environment. Aslan (2019) further
developed the definition and defined curriculum literacy as
understanding the structure and features of the curriculum, revealing
the relationship between objective, content, learning-teaching process
and evaluation components, understanding the consistency between
these four basic components and determining whether the curriculum
was prepared in accordance with the requirements of the age and
cultural characteristics of learners. Curriculum literacy competence
enables teachers to put the curriculum into practice as planned, to
achieve objectives (Aslan, 2018), and thus to improve educational
quality (Aslan, 2019). Moreover, when teachers have curriculum literacy
competence, their concerns about the content of curriculum materials,
the adaptability of materials to different student populations, the lack
of curricular knowledge necessary for the use and creation of
curriculum materials, and the ability to act autonomously in the
decision-making process related to the curriculum will disappear (Ben-
Peretz, 1990). Nsibande and Modiba (2012) also stated that curriculum-
literate teachers can interpret the situation they are in and plan
accordingly so that they do not have to implement the routine
curriculum as it is. Therefore, curriculum literacy competence is one of
the basic competencies that teachers and prospective teachers should
have (Aslan, 2018; Bolat, 2017; Gundogan, 2019; Kahramanoglu, 2019;
Pinar et al., 1995).

Since the concept of literacy consists of the dimensions of knowledge,
skills and attitudes (Kurbanoglu, 2010; Miller, 1983), Yar Yildirim (2018)
stated that curriculum literacy, too, consists of three dimensions:
curriculum knowledge, curriculum skills and attitude towards
curriculum. On the other hand, Bolat (2017) examined curriculum
literacy under four dimensions: objectives, content, learning-teaching
processes and assessment-evaluation, while Aslan (2018) examined the
concept of curriculum literacy under three dimensions: curriculum
knowledge, planning and implementation. Aslan (2018), who examined
curriculum literacy in three dimensions, also listed the indicators of
curriculum literacy. According to Aslan (2018), a curriculum-literate
teacher is expected to follow curriculum development processes, follow
scientific developments in his/her field, have knowledge about how
curricula are prepared, and have knowledge about the general and
specific objectives of the curriculum within the scope of curriculum
knowledge. Within the scope of the planning dimension, teachers are
expected to prepare lesson plans based on the curriculum, objectives
and explanations in the curriculum, unit-time allocation, establish a
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relationship with the objectives while preparing content, take into
account the explanations in the curriculum and choose assessment-
evaluation methods appropriate to the objectives in the curriculum
(Aslan, 2018). Within the scope of the last dimension, the
implementation dimension, teachers are expected to take into account
student feedback while creating content, take into account the student
level while organizing the learning-teaching process, use different
teaching methods and techniques in accordance with the outcomes,
design materials and address different learning domains by planning
alternative/complementary activities (Aslan, 2018). Kahramanoglu
(2019) also listed a series of skills that teachers should have as
curriculum literacy indicators. According to Kahramanoglu (2019);
curriculume-literate teachers should be able to explain the basic
concepts of the curriculum; understand the philosophy of the
curriculum, the social, cultural, psychological and economic factors on
which the curriculum is based, the basic elements of the curriculum
and the connections between these elements and the structure of the
curriculum; explain the relationship between skill and outcome,
content and outcome, content and learning-teaching process;
determine the appropriate method, technique and assessment-
evaluation approach according to steps and domains of learning
outcomes; explain how the curriculum should be implemented,
evaluate the curriculum from a critical point of view; design their lesson
plan based on the general objectives of the curriculum and put the
curriculum into practice.

In the literature, there are many studies on teachers' curriculum
competencies and curriculum literacy. In their studies, Ariav (1997),
Basturk and Donmez (2011), Kirmizi and Akkaya (2009), and Schwarz et
al. (2008) found that teachers' knowledge about the curriculum was
insufficient. There are findings indicating that teachers are not very
successful in implementing the curriculum (Gallagher & Tobin, 1987,
Ogar & Awhen, 2015) and adapting the curriculum (Dusenbury et al,,
2005). Despite the changes and developments in curricula, it is known
that some teachers continue to teach traditionally in a way that is
incompatible with the curriculum (Penick, 1995) and many teachers
move away from the prepared curriculum and act independently in
their lessons (Aykac & Ulubey, 2012). Moreover, in different studies, it has
been revealed that teachers do not follow the changes made in the
curriculum sufficiently (Sanchez & Valcarcel, 1999), teachers use
textbooks as a resource rather than the curriculum in the lesson
planning process (Kauffman et al, 2002), and teachers' curriculum
literacy competencies are inadequate (Ariav, 1991; Kahramanoglu, 2019;
Kauffman et al,, 2002; Sanchez & Valcarcel, 1999).

Although many studies have been conducted on curriculum literacy, it
has been observed that most of these studies (Akyildiz, 2020; Aslan,
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2018; Bolat, 2017; Erdamar, 2020; Gules, 2022; Kahramanoglu, 2019;
Keskin, 2020; Yar Yildirim, 2018; Yildirim, 2019) were mostly conducted
to determine the curriculum literacy levels and perceptions of teachers,
teacher candidates and education administrators. However, studies on
improving the curriculum literacy competencies of teachers are
insufficient. Therefore, there is a need to develop a training program for
teachers and evaluate its effectiveness on teachers' curriculum literacy
competencies. In line with this view, a “Curriculum Literacy Training
Program” was developed by the researchers and implemented with a
group of teachers. This study is an evaluation study that was aimed to
assess the effectiveness of the “Curriculum Literacy Training Program
for Teachers”. The following research questions guided this study:

1. What are the teachers’ opinions about the impact of the training?

2. What is the effect of the training on the lesson plans prepared by
the teachers?

3. Is there a significant difference in teachers' curriculum literacy
self-efficacy levels before and after the training?
Method

Research Design

This evaluation study was designed in a case study design. Case study
design is an empirical research method that involves a thorough
evaluation of current events, phenomena or circumstances within their
specific context (Yin, 2014). Case studies can also be used to evaluate
the effectiveness of a curriculum or the implementation of an
educational strategy (Akar, 2016). Since it is stated that data
triangulation is a necessity to provide evidence in case study
evaluations and both qualitative and quantitative data can be used
together to triangulate evidence (Yin, 2014), qualitative and quantitative
data were used together in this study. Firstly, the training evaluation
forms were filled out by the participants on the last day of the training
and participants were interviewed after the training. Then, participants’
lesson plans were evaluated through “the lesson plan evaluation form”.
In addition, data on teachers' curriculum literacy self-efficacy levels
were collected via the “Curriculum Literacy Self-Efficacy Scale”
developed by Erdem and YUucel Toy (2023) before and after the training.

Participants

An online application form was created for the training and this form
was shared with teachers through the social media accounts of the
researchers and the institutions they work for. Since Classroom
Teaching, Turkish, Mathematics, Science, Social Studies and English
branches were the most prominent among the applications, it was
decided to include four participants from each of these branches in the
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training. Thus, in total, 24 teachers participated in the training process
(Table 1). There were more applications; hence, the participants were
determined according to the first come first serve rule. Interviews were
held with 17 teachers on a voluntary basis (Table 1).

Table 1
Information on the Participants of the Training and the Interviews
Participants of the Training Participants of the Interviews
Variable No Variable No
Subject Classroom 4 Subject Classroom -
field Teaching field Teaching
Turkish Language 4 Turkish Language 4
Mathematics 4 Mathematics 4
Science 4 Science 3
Social Studies 4 Social Studies 2
English Language 4 English Language 4
Gender Female 22 Gender Female 16
Male 2 Male 1
Total 24 Total 17

Curriculum Literacy Training Program for Teachers

This training program developed by the researchers was implemented
synchronously online during the COVID-19 pandemic period. The
implementation of this 18-hour training program consisting of eight
modules was completed in six days, three hours a day. Curriculum
literacy competencies considered in the training were determined by
the 13 faculty members working in the field of curriculum and
instruction. The “Curriculum Literacy Self-Efficacy Scale” developed by
the researchers was applied to teachers and interviews were
administered to a group of teachers to determine the needs of
teachers.

The content consists of eight modules. In the learning-teaching
process, different methods and techniques that could ensure the active
participation of teachers such as web-based learning, cooperative
learning, discussion, case study, small group teaching, brainstorming
and questioning were employed. Since this was an online program,
Web 2.0 tools were also actively used to support interactive group
studies in which participants are at the forefront of the learning-
teaching process. An assessment-evaluation approach consisting of
formative and summative evaluation has been adopted. The modules,
activities and assessment tools used in the training program are
presented in Table 2.

Table 1
Modules, Activities and Assessment Tools of the Training Program
Modules Activities Assessment Tools

307



PUJE, 64, 302-337 [2025]

S. Erdem & B. YUcel Toy

https://doi.org/10.9779/pauefd.1472306

Basic concepts
of curriculum
development

*Brainstorming on
the concept of
curriculum (Linoit)
*Listing the steps of
the curriculum
development
process

*Metaphor drawing
on the relationship
between the four
basic elements of
the curriculum

*KWL self-
evaluation form
*Metaphor
picture
evaluation
rubric

Philosophical *Explaining the *Oral evaluation 3-2-1Self-
foundations of  philosophy based on of the Evaluation
curriculum which the compatibility of Form

curriculum is the curriculum

prepared with the

*Evaluating the philosophy on

compatibility of the  whichitis

curriculum with the  based

philosophy on which

it is based
Values *Explaining the *Evaluation of

education and
competencies
in the curricula

values and core
competencies in the
curriculum (Word
Cloud-Mentimeter)
*Writing activity
plans that associate
the values and
competencies in the
programs with the
unitsin the
curriculum

activity plans
related to the
values and
competencies
in the
curriculum

Goal/objective
element of
curriculum

*Determining the
learning domains and
levels of the outcomes
in the curriculum
*Evaluating the
consistency of the
outcomesin a
unit/section selected
from the curricula
among themselves
and their suitability for
the target student
population

*Quizizz: Quiz on the learning
domains and levels of some
outcomes selected from the
curriculum.

Content
element of
curriculum

*Determining the
relationship
between curriculum

*Evaluation Form: Evaluation of
the content evaluation
conducted by the participants
*3-2-1 Self-Evaluation Form
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content and
outcomes
*Evaluating the
suitability of the
curriculum content
to the student level
*Evaluating the
curriculum content
within the scope of
content organization
principles

Learning-
teaching
process
element of
curriculum

*Mind mapping on
teaching principles,
strategies, methods-
techniques (Coggle)
*ldentifying the
learning-teaching
approach adopted in
the curriculum
*Determining
different teaching
methods-techniques
and materials
suitable for the
outcomes selected
from the curriculum
* Planning activities
that include various
teaching methods
and techniques in
accordance with the
learning outcomes
of the curriculum

*Rubric: Evaluation of the
activities of determining
appropriate materials, different
teaching methods-techniques
and preparing activity plan
*Square-triangle-circle self-
evaluation form

Assessment-
evaluation
element of
curriculum

*Creating a word
cloud for traditional
and
alternative/complem
entary assessment
and evaluation
techniques
(Wooclap)
*Explaining the
assessment and
evaluation approach
adopted in the
curriculum
*Explaining how to
evaluate the

*Kahoot: Evaluation of the
training content related to the
assessment and evaluation
process
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effectiveness of the
curriculum.
*Evaluating the
compliance of the
assessment and
evaluation approach
in the curriculum
with the outcomes.
*Determining
assessment tools for
formative and
summative
evaluation in
accordance with the
objectives and
outcomes in the

curriculum
Planning and *Preparing lesson *Lesson plan evaluation form
curriculum plans taking into *KWL self-evaluation form
adaptation account the basic *Training evaluation form
elements,

explanations,
principles and
suggestions in the
curriculum by
adapting the
curriculum in
accordance with
student
characteristics and
teaching
environment.

Data Collection Tools

For the evaluation of the training program, data obtained through
training evaluation forms, interviews, lesson plan evaluation forms, and
pretest-posttest of the “Curriculum Literacy Self-Efficacy Scale” were
used.

Training evaluation form: Each teacher in the implementation group
was asked to fill out a training evaluation form after the implementation
was completed. The form included seven open-ended questions that
can be gathered under the titles of the effect of the training on
curriculum literacy competence, the best learned and most difficult
subjects or activities, the most positive and negative aspects of the
training and recommendations for the future of the curriculum. After
the evaluation form was prepared, the necessary arrangements were
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made by taking the opinions of three experts with doctoral degrees in
the field of Curriculum and Instruction.

Semi-structured interview form: Focus group interviews were
conducted with 12 teachers, four each from Turkish, Mathematics and
English branches, and semi-structured individual interviews were
conducted with three teachers from Science branch and two teachers
from Social Studies branch. The interview form including 11 open-ended
guestions was used in these interviews. In this form, the participant
teachers were asked about their opinions on the objectives of the
program, knowledge and skills, content, learning-teaching process and
assessment-evaluation dimensions of the training program, its
strengths and weaknesses, the contribution of the training to their
professional development, their criticisms and recommendations
about the training. It was ensured that none of the questions were
directive. To check the validity of the form, the opinions of three experts
with doctoral degrees in the field of Curriculum and Instruction were
consulted.

Lesson plan evaluation form: On the last day of the training, branch
groups were formed and asked to prepare a lesson plan covering one
or two lesson hours in their branches to determine the teachers'
achievement of the program objectives related to lesson plan
adaptation and preparation and thus the objectives the whole
program. While preparing the lesson plan, it was stated that they
should make a plan in accordance with the sample situation given by
the researcher by adhering to the curriculum of their branches. The
lesson plans prepared by the branch groups were evaluated through
the evaluation form developed by the researchers. The final 22-item
evaluation form developed by the researchers was checked by two
experts with master's degrees in Turkish Language and Literature and
three experts with doctoral degrees in the field of Curriculum and
Instruction.

Curriculum Literacy Self-Efficacy Scale: This scale, which was developed
by Erdem and Yucel Toy (2023), was applied to the participant teachers
just before the training and five weeks after the completion of the
training. In the scale development process, experts in the field of
curriculum and instruction were consulted for face validity and content
validity. Content validity was analyzed with Lawshe's (1975) technique.
To reveal the construct validity of the scale, exploratory factor analysis
(EFA) and confirmatory factor analysis (CFA) techniques were used
respectively. As a result of the EFA, conducted on the data obtained
from 337 teachers, it was accepted that the scale consisted of a single
factor since the total variance explained for the first factor was 64.225%
and this value was considered sufficient to be 50% and above (Henson
& Roberts, 2006). The scree plot drawn as a result of EFA also confirmed
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the one-factor structure. As a result of EFA, it was seen that the factor
loadings of the 42 items in the scale ranged between .681 and .857.
Since these values are higher than .60, it can be said that these items
are highly successful in measuring the construct (Kline, 1994). x2/sd,
GFI, NNFI, CFIl, RMSEA, and SRMR fit indices of the tested model were
examined within the scope of CFA, conducted on the data obtained
from a different group of 350 teachers. At the end of of CFA, it was
decided to keep the 42-item single-factor scale form created by EFA. As
a result of the reliability analysis of the scale, the Cronbach Alpha
reliability coefficient was determined as 0.986. Therefore, it can be said
that the scale is highly reliable (Ozdamar, 2004).

Data Analysis

Qualitative Data Analysis: The content analysis method was used to
analyze the data obtained from the training evaluation forms and
interviews. The purpose of content analysis is to make the data
obtained as a result of the research and similar to each other,
meaningful by placing them in appropriate themes and categories
(Vildirrm & Simsek, 2013). While conducting content analysis in the
study, the 4 stages specified by VYildirrm and Simsek (2013) were
followed. First (1) the data were coded based on the interview questions.
Then, (2) codes were grouped under certain categories, and themes
were formed, (3) data were organized according to codes and themes,
and (4) findings were interpreted. MAXQDA 2020 program was used for
content analysis of qualitative data. After the content analysis, the code
system created by the researcher was checked by two faculty members
working in the field of Curriculum and Instruction. First of all, two faculty
members examined the interview data and the code system created by
the researchers independently and made the necessary arrangements
on the code system. Then, the code systems created as a result of the
expert review and the code system created by the researchers were
compared; the codes, categories, and themes that overlapped with
each other were transferred to the tables as they were. The codes,
categories and themes that did not fully overlap with each other were
examined by the researchers, and the code system was finalized and
presented in tables by determining the codes, categories and themes
that the two researchers agreed on. While presenting the qualitative
findings obtained from the interviews, direct quotations from the
statements of the participants were included to increase credibility. To
indicate from which participant the direct quotations were taken, the
names of the participants were coded using the initials of their branch
names and numbers (e.g. STI for Science Teacher 1, TLTI1 for Turkish
Language Teacher ).

Quantitative Data Analysis: The lesson plans prepared by branch groups
on the last day of training, were evaluated using the evaluation form.
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After the lesson plans of the teachers were evaluated by the researcher,
a faculty member working in the field of Curriculum and Instruction
also evaluated the lesson plan through the evaluation form. After the
two-stage evaluation, the scores of all six branch groups were
presented by ensuring consistency between the evaluators.

To determine the effect of the training on teachers' curriculum literacy
self-efficacy level, the averages of the scale scores obtained before and
after the implementation were compared using SPSS.22 package
program. As a result of the normality tests applied before the
comparison, paired groups t-test was applied since the data showed
normal distribution.

Findings
Participant Teachers' Opinions Regarding the Training

The content analysis of the training evaluation form and the interviews
yielded eleven themes: (1) contributions to professional development,
(2) competencies covered in the program, (3) content, (4) learning-
teaching process, (5) tools and materials, (6) assessment and evaluation,
(7) best-learned topics/activities, (8) most challenging topics/activities,
(9) strengths of the training, (10) weaknesses of the training, (11)
suggestions. The findings are presented under subheadings
corresponding to these themes.

Theme 1. Contributions to Professional Development

The codes presented in Table 3 under this theme show many
contributions of training to teachers' professional development.
According to the participants, the training enabled the participants to
increase their curriculum literacy levels and curriculum awareness, to
become aware of the curriculum of different courses, to develop a
positive attitude towards the curriculum, to recall knowledge related to
curriculum theory, to comprehend the relationship between the four
basic elements of the curriculum, to understand the curriculum much
better, to determine different content independent of the textbook, to
learn new teaching methods and techniques and to learn new web
tools. Moreover, the in-service training also improved their professional
competencies in terms of examining the curriculum more carefully,
creating lesson plans, putting the curriculum into practice correctly,
evaluating the curriculum critically, gaining experience from different
participants, gaining an interdisciplinary perspective and finding
solutions to problems about the curriculum.

Table 2

Codes Regarding the Theme of Contribution to Professional Development
Theme Code

Increased level of curriculum literacy
Increased curriculum awareness
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Contribution to Getting aware of different curricula

professional Developing a positive attitude towards the curriculum

development Recalling topics related to the field of curriculum
Understanding the relationships between curriculum
elements

Understanding the curriculum

Determining content independent of the textbook
Learning new methods and techniques

Learning new web tools

Reviewing curriculum

Planning the lesson

Learning how to implement curriculum correctly
Critically evaluating curriculum

Gaining experience from different participants
Gaining interdisciplinary perspective

Finding solutions to problems in the curriculum

| think it improved our competence. We had the opportunity to examine our
program in more detail. We had the opportunity to talk about it. In this sense,
| think our awareness and knowledge about the curriculum increased. ... | did
not know many web tools at all. (TLTI)

Yes, | liked analyzing the curriculum and the practical parts of the training.
We produced some things and used a web tool. ... | can say that it was very
useful for me, especially in the planning process. (MTI)

With this training, | learned how to use the curriculum. At least, | better
understood that | should not depend only on textbooks and ready-made
annual plans, that | should analyze the curriculum well, and that | should
understand the relationships." (ST1)

"I'also had the opportunity to remember these theories, philosophies, and the
theoretical parts we learned at the beginning. In the following process, |
wondered about other curricula, for example, | mean | felt the need to open
the curricula and take a look.” (ELT4)

Theme 2. Competencies Covered in the Program

The participants indicated mostly that the competencies aimed to be
attained in the program were adequate, but only one teacher thought
them inadequate. What aspect they consider adequate or not is
presented in Table 4.

Table 3
Categories and Codes Regarding the Theme of Competencies Covered in
the Program

Theme Category Code

Competencies Adequate Competence development
covered in the Recalling basic concepts
program Gaining curriculum awareness

Understanding the curriculum
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Analyzing the curriculum

Correct curriculum implementation
Inadequate Preparing a lesson plan

Curriculum adaptation

When the codes under the category of adequate are examined, it is
seen that the participants found the competencies adequate in terms
of ensuring the development of professional competence, recalling the
basic concepts of the curriculum field, gaining awareness about the
curriculum, understanding the curriculum correctly, analyzing the
curriculum and transferring the curriculum to practice correctly.

Thanks to the objectives of this training, we better understood what to do and
why and how to do it. The objectives addressed a wide range of competencies.
We remembered what we had missed especially during the in-class
implementation phase. (5T72)

Yes, | think both the objectives and the content were sufficient. When | look at
what was presented to us and what we did during the entire training process,
| can say that our skills related to the curriculum developed. In addition, no
matter what anyone thinks about the objectives... | think it is adequate to
remind these important topics and skills that had been acquired before but
started to be forgotten over time. (5T4)

However, a math teacher found the competencies inadequate in terms
of preparing lesson plans and adapting the curriculum in line with the
needs of their students.

Theme 3: Content of the Program

According to the codes presented in Table 5, the participant teachers
thought that the program content was suitable for the development of
teachers' curriculum literacy competence, designed in accordance with
the objectives and student needs and easy to understand. In addition,
they expressed that it was an advantage that the theoretical
information was presented concisely, that the content had a more
practical dimension, and that the content presentation, content
selection, and content order in the curriculum were appropriate.

Table 4

Codes Regarding the Theme of Content of the Program
Theme Code
Content of the Suitable for competence development
program Suitable for program objectives

Brief theoretical information
Appropriate content delivery
Appropriate content sequencing
Practical content
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Appropriate content selection
Suitable for student needs
Understandable

| think the content was very concise and good. It was very good in terms of
subject integrity. If it had been more theoretical, | am sure it would have been
very boring. (TLT3)
If we focus only on the content, | think it is good. ... | can say that it had
appropriate content for the development of our curriculum literacy
competency. (MTI)

Yes, the content was clear and sufficient. You did not go into unnecessary
details and did not tire and overwhelm us. ... You tried to reinforce everything
we learned through practice. (ST2)

Theme 4: Learning-Teaching Process

As indicated in Table 6, the participant teachers stated that the
learning-teaching process of the program was rich in terms of diversity
of teaching methods and techniques, suitable for the participants and
adequate to achieve the program objectives, knowledge and skills. In
addition, they stated that the learning-teaching process of the
curriculum was suitable for collaborative work, exchange of ideas
between participants, active participation, interaction and question-
answer activities, and that the process was application-oriented and
motivational.

Table 5
Codes Regarding the Theme of Learning-Teaching Process
Theme Code
Learning-teaching Method-technique diversity
Process Suitable for participants
Adequate to achieve program objectives
Collaborative work
Exchange of ideas
Active participation
Interactive
Question and answer activities
Motivating
Application-oriented
You had determined appropriate methods and techniques for the
development of curriculum literacy competence. Teaching methods and
techniques were quite different and varied. They were suitable for the
participants. It was this method-technique diversity that made the training
interactive and fun. Collaborative work in breakout rooms was very effective,
especially for the development of literacy. (TLT3)

It was such a dynamic process. There was no opportunity to doze off for a
moment. Normally this is not the case in distance education. In that sense, it
was a very productive training. ... The group work was great. The fact that the
program was online was also enjoyable in terms of creating the opportunity
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to work with teachers in different provinces and benefit from their experiences
and access to online materials. (ST1)

The methods and techniques were suitable for the participant group. | think
the method-technique we used both attracted the participants' attention
and produced many products. (S5T72)

Theme 5: Tools and Materials

The codes in Table 7 show that participant opinions regarding the
strengths of the tools and materials used in the program come to the
fore.

Table 6
Categories and Codes Regarding the Theme of Tools-Materials
Them Category Code
Tools- Strengths Tool-material diversity
materials Adeqguate to achieve program objectives
Suitable for participants
Motivating
Interactive
Easy to use

Suitable for online learning
Providing reinforcement
Example for teachers
Time-saving
Adequate guidelines
Guidance
Active training

Weaknesses Time-consuming web tools
Presentations without details

When the codes under the category of strengths are examined, it is
seen that the interviewed participants stated that the variety of tools,
materials and materials used in the training was rich, adequate to
achieve the program objectives, knowledge and skills, suitable for the
participants, motivational and interactive. In addition, other strengths
were that the tools, materials and equipment used in the curriculum
were easy to use, suitable for online education, reinforced what had
been learned, set an example for teachers' classroom practices, saved
time, provided sufficient instructions, guided teachers during the
training and made the training more active and dynamic.

| think it was very harmonious, diverse and beautiful. | mean, we saw some

tools for the first time and became aware of them. It was also effective in
terms of curriculum literacy development. (TLT4)

Honestly, | think all these tools and materials you used were varied and
sufficient. They were also suitable for the participants. ... | think we achieved
the program objective with these tools. (MT2)
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The materials you used, the presentations, the content you shared... were very
appropriate for the essence of the subject without drowning in such details.
You organized them in a way that you could access without much effort. (ELTI)

However, two participants criticized that the web tools used in the
training were time-consuming and the presentations were not detailed
enough.

In terms of appropriateness, | can say that we did not know how to use many
tools and we had problems with them. (TLTI)

Just maybe more detailed training content can be created especially for
presentations. (SST1)
Theme 6: Assessment and Evaluation

According to participant opinions in Table 8, the strengths regarding
the assessment-evaluation element of the program came to the fore;
only two teachers’' opinions were included in the weaknesses category.

Table 7

Categories and Codes Regarding the Theme of Assessment-Evaluation
Theme Category Code
Assessment- Strengths Adequate for determining the level of
evaluation achievement of objectives, knowledge

and skills
Diversity of tools and techniques
Continuous feedback
Alternative assessment and evaluation
Suitable for online learning
Aligned with objectives, knowledge
and skills
Self-evaluation
Open-ended questions
Example for teachers
Weaknesses Repeating tools

When the participants’ views on the strengths of the assessment-
evaluation element of the program are examined, it is seen that the
opinions that the assessment-evaluation techniques and tools used in
the implementation were adequate to determine the level of
achievement of the program objectives, knowledge and skills, the
variety of tools and techniques were rich, continuous feedback was
provided regarding the implementation of the program and
alternative/complementary assessment-evaluation techniques were
more preferred come to the fore.

Ithink the assessment and evaluation tools used were adequate. The fact that
the tools were very diverse and gave us good information about whether we
achieved the objectives or not. ... As | said at the beginning, we constantly
expressed what we learned very well and where we had difficulties through
the forms. (MTI)
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When I look at all the forms you have prepared, | can say that there is quite a
variety. Frankly, | think they are effective tools. ... it was like self-reflection for
us. In addition, the diversity of the forms you used created awareness in me
about my teaching. (S5T72)

| think those assessment and evaluation activities were designed in such a
way that we could evaluate both the learning process itself and the whole
process collectively, starting from our readiness at the very beginning. You
know those things you told us under the title of assessment and evaluation ...
formative evaluation, summative evaluation. You showed everything there
practically during the training. | think you used all kinds of techniques and
tools suitable for the outcomes and the online learning environment. (ELT4)

According to two participant teachers, the repetitiveness of some of the
assessment tools used in the training is a weakness related to the
assessment and evaluation element of the curriculum.

"There were these 3-2-1 questions, | fell into repetition there. It felt like | wrote

the same things all the time. | had to review that day over and over again to fill
out that form and | had a hard time not to repeat myself." (TLT2)

Theme 7: Best Learned Topics/Activities

As seen in Table 9, the topics and activities that were best learned
during the training were as follows: teaching methods and techniques,
determining methods and techniques appropriate to the objectives,
values and competencies, basic elements of the curriculum, learning
domains and levels of outcomes, the relationship between curriculum
elements, principles of writing outcomes, content element, alternative
assessment-evaluation techniques, the importance of the specification
table, things to consider in assessment and evaluation, integrating
values and competencies into lessons, preparing a lesson plan,
difference between objectives and content, curriculum development
phases, curriculum types, learning-teaching principles.

Table 8
Codes Regarding the Theme of Best Learned Topics/Activities
Theme Code

Best Learned Methods and techniques
Topics/Activities Determining methods-techniques suitable for
outcomes

Values and competencies

Key elements of the curriculum

Learning domains of outcomes

Relationship between curriculum elements
Principles of outcome writing

Content element

Alternative/complementary evaluation techniques
The importance of the specification table

Things to consider in assessment and evaluation
Integrating values and competencies into lessons
Preparing a lesson plan
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Difference between objectives and content
Curriculum development phases
Curriculum types

Learning-teaching principles

Theme 8: Most Challenging Topics/Activities

According to Table 10, the topics or activities that the participant
teachers think are the most challenging for them in the training are;
revealing the philosophy underlying the curriculum, preparing a lesson
plan in line with the official curriculum and educational philosophies,
determining the levels and learning domains of outcomes, integrating
different teaching methods and techniques into the lesson, integrating
values and competencies into the lesson, levels of affective learning
domain, alternative/complementary assessment and evaluation
techniques, answering theoretical questions, levels of cognitive
learning domain, the difference between the terms method and
technique, transferring what is learned to classroom practices,
understanding the content element and the activities of other
branches. According to the analysis, the levels and learning domains of
outcomes, determining methods and techniques appropriate to the
outcomes, preparing lesson plans, teaching methods and techniques,
integrating values into the lesson, and the content element of the
curriculum are both under “best-learned topics" and "most challenging
topics".

Table 9
Codes Regarding the Theme of Most Challenging Topics/Activities
Theme Code
Most Challenging Revealing the philosophy underlying the programs
Topics/Activities Preparing a lesson plan
Philosophies of education
Determining the learning domains and levels of
outcomes
Integrating different methods and techniques into
the lesson
Integrating values and competencies into the lesson
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Levels of affective learning domain
Alternative/complementary assessment and
evaluation techniques

Answering theoretical questions

Levels of cognitive learning domain
Method-technique difference

Transferring what has been learned into practice
Understanding the activities of other branches

We are more used to seeing concrete things and | like learning by doing and
experiencing more, so the theoretical parts were a little more challenging for
me. As a subject, the most challenging part for me was assessment and
evaluation. Unfortunately, we cannot adapt ourselves to alternative
evaluation methods very much. (TLT4)

| can say that | had the most difficulty in the philosophy part. | had a lot of
difficulty in establishing the connection between philosophy and the learning
outcomes. Again, one of the most difficult issues was this: We tried to prepare
an activity plan by including values and competencies. That's where we got
stuck. (MT3)

| had difficulty with the levels of the cognitive domain. Not being able to find
the appropriate domain for some learning outcomes stressed me out. | think
| was a bit incompetent here. (ST2)

The most difficult thing for me was to determine the domains and levels of
outcomes. As for the activity, | think | had some difficulty in planning the lesson
with the 5E model. (ELT2)

Theme 9: Strengths of the Training

The exchange of ideas among the participants, the group work carried
out during the training, the fact that the training was well planned and
carried out practically, the high level of interaction, and the fact that the
trainer was equipped in terms of field competence are the strengths of
the program and the implementation process according to Table 1.
Other strengths of the training are that it was interesting, rich in terms
of variety of methods and techniques, it had good time management
and sufficient content, participants were volunteers, it was online, the
theoretical parts were kept concise, the curriculum was covered in its
entirety, simple examples were worked on, the curriculum was
examined critically, suggestions for real practice were presented and
different web 2.0 tools were used.

Table 10
Codes Regarding the Theme of Strengths of Training
Theme Code

Strengths of the Training Exchange of ideas among participants
Group work
Good planning
Practical training
Interactive work
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Equipped trainer

Engaging activities

Method-technique diversity

Time management

Scope of content

Volunteer participants

Remembering the forgotten

Online education

Concise theoretical knowledge

Addressing the curriculum in its entirety
Simple examples

Being able to view the curriculum with a critical
eye

Recommendations for actual implementation
Use of Web 2.0 tools

| think the fact that this training was online was positive for me, of course, |
would not have had the opportunity to participate otherwise. Apart from that,
| had the opportunity to come together with many colleagues and exchange
ideas. (TLT3)

It was a very instructive and entertaining training where basic information,
skills, and innovations about the curricula were presented with different
techniques and materials. ... Having the activities online was economical in
terms of time and space. (ST1)

There is no problem with the short theoretical information you showed us at
first. ... | think our trainer's equipped and his attitude towards us was quite
positive. ... There was also an exchange of ideas between the teachers and this
also contributed to our professional development. (SST2)

Theme 10: Weaknesses of the Training

According to Table 12, the weaknesses of the training were that the
training was on weekdays and in the evenings, it was an online training,
it was not a branch-based training but six different branches were
trained together. Moreover, problems arising from the computer or
internet while connecting to the training, not giving much space to
interdisciplinary work, some teachers’ silence during the training, the
insufficiency of the time allocated for the training, the length of the
training period, insufficient time allocated for individual work, difficulty
in using some web 2.0 tools, the fact that the branch groups consisted
of four people each, filling out self-evaluation forms and the fact that
this training program could not affect educational policies were listed
as other weaknesses related to the program and the implementation
process.

Table 11
Codes Regarding the Theme of Weaknesses of the Training
Theme Code

Training time
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Weaknesses of the Online education

Training Lack of branch-based training
Technical issues
Lack of time
Duration length
Lack of interdisciplinary work
Distribution of tasks in branches
Lack of individual work
Difficulty in using web tools
The small size of branch groups
Filling in evaluation forms
No impact on education policies

The training was in the evening and we, the teachers, came home from school
in the evening. This was the most negative aspect. ... If this had been face-to-
face training, | am sure it would have been much more useful and contributed
to us. ... Also, the small number of our branch was a problem for me. We were
a group of 4, but the activities usually revolved around two or three people.
(MT4)

However, since the activities were not branch-based, | think they did not
provide full specialization. The time of the training was not suitable. | think |
could not be very productive because of fatigue. (SSTI)

What | can say as a negative was that it was in the evening, the teachers were
tired, it was online, and there were problems with the duration. These were
problems. It would have been better if it had been face-to-face. (ELT2)

Theme 11: Suggestions

The suggestions of the participants regarding the program are
presented in Table 13 under five categories.

Tablo 12
Categories and Codes Regarding the Theme of Suggestions
Theme Category Code
Suggestions Duration of Training should take place at a different time.
training Training should be spread over a wider
period.

Training duration should be increased.

Training duration should be shortened.

The number of teachers in branches should
Participants be increased.

More teachers should be reached.

Training should be given to newly recruited

teachers.
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This training should be provided in education

faculties.

All the training should be branch-based.
Type of In the second phase, there should be branch-
Training based training.

Training should be face-to-face.
There should be specialized trainers.
Online training should be continued.
Practices related to technique should be

Learning- increased.

teaching Web tools and materials should be

process diversified.
Interdisciplinary activities should be carried
out.
More individual activities should be carried
out.
Guidelines on web tools should be increased.
Presentations should be more detailed.
Practical activities should be increased.
Training content should be explained in
detail before the training.
There should be more detailed objectives,
knowledge and skills.

Evaluation  There should be an exam at the end of the
training.
MoNE should take into account the training.

As indicated in Table 13, the category of suggestions regarding the
duration of the training included conducting the training at a different
time, spreading the training over a wider time, increasing the duration
of the training, and shortening the duration of the training. Within the
category of suggestions regarding the participants, it was suggested
that the number of teachers in the branches should be increased, more
teachers should be reached, the training should be given to newly
recruited teachers, and this training should also be given in faculties of
education. When the suggestions regarding the type of training were
examined, it was suggested that the entire training should be branch-
based, the training should be divided into two stages, branch-based
training should be given in the second stage, the training should be
face-to-face, there should be a special trainer for the branches, and
online training should be continued. When the opinions analyzed
under this category are examined, it is seen that some teachers'
opinions on whether the training should be face-to-face or online
differed. In the category of suggestions related to the learning-teaching
process, it was suggested to increase the applications related to
method-techniques in education, to diversify web tools and materials,
to conduct interdisciplinary studies, to conduct more individual studies,
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to increase the instructions related to web tools, to make presentations
more detailed, to increase applied activities, to explain the content of
the training in detail before the training, and to include more detailed
objectives, knowledge and skills. In the category of suggestions
regarding the evaluation process, it was suggested that an exam should
be held at the end of the training, and that the training should be taken
into consideration by the Ministry of National Education.

Providing this training during the seminar period would both increase the
number of participants and increase our efficiency. If you are going to
continue the training online, it would be more useful to give this training to
new teachers. You could also consider the scope of the training in two stages.
In the first stage, it could be across branches and focus on basic concepts and
activities. In the second stage, there could have been a branch-specific
section. | honestly think this would be very useful. (TLT2)

If there were more people in the studies, they could have contributed more.
Also, as we said from the very beginning, | think it would have been much
more productive if there was a branch-specific training. (MT4)

| think that this training should be taken by every teacher without exception.
| think that they will add a lot to themselves from beginning to end. Also,
maybe more efficiency can be obtained if the training is face-to-face. | also
think that more time should be allocated for individual studies. (ST1)

It would have been more effective if the participants had been more than 24
people. We have seen how much diversity of ideas there is even in four people,
and | am sure that if there had been more participants, there would have
been more diversity of ideas in every sense. (ELT4)

Reflections of the Program on the Lesson Plans

On the sixth and final day of the training, the participants were divided
into branch groups and six lesson plans prepared by these branch
groups were presented to all participants. The lesson plans were
evaluated by the "Lesson Plan Evaluation Form" and the findings are
presented in Table 14.

Table 13
Evaluation Findings Regarding Lesson Plans

3 9
£ o e 3
Criteria 8¢ & o & <
- wn 0] O —_ 0n
w0 v C C © =
n 9 X + Q ‘O (@)
o 5 & G 3 ¢
O FF =2 O u W
1. The basic components that should be 3 3 3 2 3 3
included in the lesson plan were filled in.
2. Lesson outcomes were taken from the 3 2 3 3 3 3

curriculum of the related course.
3. Outcomes were classified in accordance 2 2 2 2 2 2
with the learning domains.
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4, Outcomes are listed by considering the 2 2 2 2 2 2
learning domain levels.

5. The outcomes in the plan can be 3 3 1 1 3 3
achieved within the specified time.

6. Outcomes are appropriate for student 3 3 3 3 3 3
level and readiness.

7. Values and competencies are associated 2 2 2 3 2 2
with the course.

8. The content is consistent with the 3 3 2 3 3 3
learning outcomes.

9. The content is appropriate for student 3 3 3 3 3 3
level and interest.

10. The course is planned in accordance 3 2 3 3 3 3

with the learning-teaching process
approach in the official curriculum.

11. Teaching strategies/methods and 2 2 3 3 3 3
techniques are compatible with the course

outcomes.

12. A variety of teaching methods and 2 2 3 3 3 3

techniques were provided in accordance
with student characteristics.

13. Active teaching methods have been 3 2 2 3 3 3
determined for the course.

14. The material(s) to be used are suitable 3 3 3 3 3 3
for the learning outcomes.

15. The learning-teaching process is 3 2 3 3 3 3
designed in accordance with teaching

principles.

16. The specified method was applied 2 2 2 3 3 3
correctly.

17. Assessment and evaluation activities 2 2 3 2 2 3

were designed in accordance with the
assessment and evaluation approach in the
official curriculum.

18. The specified assessment and 2 3 2 2 1 3
evaluation technique is appropriate for the

outcomes.

19. Diversity in assessment-evaluation 2 2 3 2 2 3

techniques was provided in accordance
with student characteristics.

20. A remarkable activity was planned for 3 1 3 3 3 3
the beginning of the lesson.

21. The lesson is adapted according to the 1 1 3 2 2 3
given sample case.

22. The plan is written clearly and 2 3 3 3 3 3

comprehensibly.

Total 54 50 57 61 58 63
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As seen in Table 14, the branch group that received the highest score
with the lesson plan prepared was English. The lesson plan score of the
English group was followed by the Science, Social Studies, Mathematics
and Classroom Teachers Groups. The branch group with the lowest
score was Turkish. In the prepared plans, it was determined that all
branch groups were adequate in terms of ensuring that the outcomes
were appropriate to the level and readiness of the students, that the
content was appropriate to the level and interest of the students, and
that the materials to be used were appropriate to the outcomes; and
that all branch groups were partially adequate in terms of classifying
the outcomes in accordance with the Bloom's Taxonomy. At the end of
the evaluation, it was determined that the plans prepared by the
Mathematics and Science Branch Groups were inadequate in terms of
the achievement of the outcomes in the plan within the specified time.
It was determined that the lesson plan prepared by the Social Studies
Branch Group was inadequate in terms of the appropriateness of the
determined assessment and evaluation technique to the outcomes,
the lesson plan prepared by the Turkish Branch Group was inadequate
in terms of planning attention-grabbing activities for the beginning of
the lesson, and the plan prepared by the Classroom Teaching and
Turkish Branch Groups was inadequate in terms of adapting the lesson
to the given sample case. The lesson plans of the branch groups were
evaluated as partially adequate or adequate in all other items of the
evaluation form.

Teachers' Curriculum Literacy Self-Efficacy Levels Before and After
the Implementation

To find out whether there was a significant difference in the curriculum
literacy self-efficacy levels of the participant teachers after the
implementation of the program compared to the pre-implementation,
the participants answered the “Curriculum Literacy Self-Efficacy Scale”
as a pre-test just before the implementation of the program and as a
post-test five weeks after the completion of the implementation. The
findings of the paired groups t-test, which revealed whether there was
a significant difference, are presented in Table 15.

Table 14
Paired Groups T-Test Results for Pre-Test and Post-Test Scores
n X ss sd t o Cohen
d
Pre-Test 24 3.01 785 23 -7.294 .000 1.49
Post-Test 24 4.23 557

According to the findings of the paired samples t-test, there was a
significant difference between the mean scale score (X=3.01) applied
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before the training and the mean scale score (X=4.23) applied after the
training [t(23)= -7.294, p<0.05]. The effect size calculated according to
the t-test result (d=1.49) proves that the difference between the pre-test
and post-test mean scores is large. These findings reveal that the level
of curriculum literacy self-efficacy of the 24 teachers who participated
in the training increased significantly.

Conclusion, Discussion and Recommendations

According to the opinions of the teachers obtained from the training
evaluation form and interviews, it can be stated that the participant
teachers reached the objectives, knowledge and skills of the program
to a great extent with the in-service training. The training contributed
professionally to the participant teachers' increasing their curriculum
literacy level and curriculum awareness, remembering the topics
related to the curriculum, establishing a relationship between the four
basic elements of the curriculum, understanding the curriculum much
better, learning new teaching methods and techniques, examining the
curriculum more carefully, creating lesson plans, transferring the
curriculum to practice correctly and evaluating the curriculum critically.
In addition, it was stated that teachers' professional competencies
improved in terms of learning new web tools and gaining awareness
about the curricula of different courses. It can be said that these
competencies acquired by the participant teachers largely overlap with
some of the curriculum literacy indicators identified by Aslan (2018),
Bolat (2017), Kahramanoglu (2019), Keskin and Korkmaz (2021), Yar
Yildirim (2018). On the other hand, there were different teacher opinions
indicating that the skills related to preparing lesson plans and adapting
the curriculum in line with the needs of their students were not reached
at a sufficient level. Despite these negative opinions, it was determined
that the lesson plans prepared by the branch groups were found
inadequate in only four criteria of the evaluation form, while they were
evaluated as partially adequate or adequate in the other criteria.

It is seen that the competencies gained by the participant teachers
through training are also supported by the findings obtained from the
“Curriculum Literacy Self-Efficacy Scale”. According to the pre-test and
post-test analyses of the scale, a significant difference was observed
between the mean scores of the scale applied before and after the
training. This result revealed that the curriculum literacy self-efficacy
level of the participant teachers increased significantly; thus, it can be
said that the objectives of the program were achieved. This result is
considered to be quite valuable. Because, curriculum literacy
competence is one of the basic competencies that teachers and
teacher candidates should have (Aslan, 2018; Bolat, 2017, Gundogan,
2019; Kahramanoglu, 2019; Pinar et al., 1995). Although curricula play a
major role in shaping educational activities and improving quality
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(Ozpolat, 2015), if teachers are not aware of how the developed curricula
should be implemented in their classrooms, the quality of the prepared
curriculum becomes insignificant (Marsh & Willis, 2007). Curriculum
literacy is a key competence that enables teachers to understand how
to implement the curriculum correctly (Aslan, 2018) and ensures
curriculum fidelity (Bay et al.,, 2017). In the learning-teaching processes
carried out by ensuring curriculum fidelity, it is possible to provide more
efficient learning experiences for learners, and thus contribute to the
quality of the learning-teaching process (Gelmez Burakgazi, 2019).

The topics or activities that the participant teachers had the most
difficulty in the training were curriculum types, basic elements of the
curriculum, basic concepts of curriculum development, stages of
curriculum development, revealing the philosophy underlying the
curriculum, specific and general objectives in the curriculum, preparing
lesson plans in line with the official curriculum, integrating educational
philosophies, values and competencies into the lesson and
determining the learning domain levels of outcomes, content
organization principles, content and outcome alignment evaluation,
content evaluation in line with content organization principles,
determining the place of content in the curriculum, strategy-method-
technique difference, teaching strategies, some current teaching
techniques and different web tools, integrating different teaching
methods and techniques into the lesson, alternative assessment and
evaluation techniques, curriculum analysis and lesson planning. Similar
research findings were found in the literature showing that teachers'
competencies were weak in some of the subjects and activities that
participant teachers stated that they had difficulty with. Some of the
weaknesses repeated in different studies are that teachers' knowledge
of the philosophical foundations of the curriculum is not sufficient
(Duman, 2006; Erdamar, 2020), that they are insufficient to provide
students with the values and basic competencies in the curriculum
(Ozdas, 2019), that they have difficulty in determining the affective
domain levels of outcomes and do not allocate enough time for these
outcomes (Akbas, 2004; Gomleksiz & Kan, 2012), that they do not know
the concepts of strategy-method-technique very well (Demir & Ozden,
2013) and that they fail to integrate different teaching methods-
techniques into the courses (Aktepe & Aktepe, 2009; Simsek et al., 2012;
Taskaya & Bal, 2009). Regardless of the training program implemented,
some studies in the literature reveal that most teachers already have
difficulty in some of the subjects mentioned in the research. Moreover,
some of the most difficult topics and activities were also among the
best-learned topics and activities. These results reveal that the
participants' views on the topics and activities differed. However, all the
topics and activities that the participants stated that they had
difficulties with during the training were still discussed again in the
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training session immediately after the day of the evaluation to help the
participants better understand them.

It was determined that the positive opinions of the participant teachers
regarding the objectives, content, learning-teaching process and
assessment-evaluation elements of the training program and the
harmony between the elements were much more prominent.
According to the participant teachers’ opinions, volunteer participants,
high interaction, well-planned and practice-oriented online training,
well-equipped trainer, method and technique diversity, concise
theoretical explanations, web tools, sufficient content and good
planning of time were the strengths of the training. According to Kog¢
(2015), teachers should actively participate in the activities and have the
opportunity to apply what they have learned in in-service training.
Cevikbas (2002) stated that the instructor who took part in in-service
training should be equipped with the knowledge and skills to meet the
requirements of the task, while Ozdemir (2021) said that trainers should
have the competence to carry out activities in accordance with today's
conditions and should be able to use up-to-date teaching methods and
techniques. Prensky (2009) expressed that with the use of these tools,
learners' sensory organs could be addressed more and more
permanent learning takes place. It can be said that the overlap between
the literature and the participant teachers' views on the strengths of in-
service training is a positive finding regarding the quality of in-service
training offered.

According to the participant teachers, the weaknesses related to the in-
service training program and the implementation process were as
follows: day and time of training, non-branch-based training, computer
or internet connection problems, lack of interdisciplinary work,
insufficient number of teachers in branch groups, online training,
participants who prefer to stay in the background and silent,
insufficient time allocated for training, insufficient time for individual
work, difficulty in using some web 2. O tools, repetitive self-evaluation
guestions, time-consuming self-evaluation forms, ineffectiveness on
educational policies. Regarding the day and time of the training, Omar
(2014) also stated that in-service training activities should not be carried
out immediately after teachers' classes at school or on Saturdays and
Sundays when teachers are off at the weekend and that it would be
useful to get suggestions from teachers who are the target audience
while determining the training time. According to the findings
obtained from the interviews, the continuation of the training online
was stated as a strength for some of the participant teachers and a
weakness for others. In the studies conducted by Baran (2008), Jung
(2001) and Kitis (2010), it was revealed that teachers preferred online in-
service training activities more than face-to-face training. On the other
hand, it is seen that the negative opinions of the participant teachers
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regarding the continuation of the training in the online environment
are encountered in the studies conducted by Akgul and Oran (2020)
and Uzoglu (2017). However, it should not be forgotten that distance
education has become a necessity in cases where time and space
conditions suitable for face-to-face education cannot be provided for
different reasons (Sen et al,, 2010). In this study, training was continued
online due to the conditions caused by the Covid 19 pandemic.
Participant evaluations also indicate that it is difficult to use Web 2.0
tools. However, Conole and Alevizou (2010) stated that the use of Web
2.0 tools in educational environments increased the motivation of
learners. It should be kept in mind that future implementations of the
program can be more effective and efficient if the opinions of the
participant teachers regarding the weaknesses of in-service training
are carefully analyzed and necessary arrangements are made for the
program and the implementation process.

In light of the results, it can be suggested that in the future
implementations of the program, the duration of the training should be
slightly increased, the number of teachers in the branch groups should
be increased, branch-based training should be provided, attention
should be paid to the fact that the trainer has a master's/doctorate
degreein the field of Curriculum and Instruction, the number of applied
activities should be increased, more time should be allocated for
applications, the web 2.0 tools and materials used should be diversified,
and the guidelines related to web tools should be increased. In addition,
it can be suggested to give more space to interdisciplinary studies, give
more space to individual studies, increase the number of applications
related to teaching methods and techniques, employ branch-specific
trainers, and explain the content of the training in detail to the
candidate participants before the training.

In future research, the implementation design can be changed and the
objectives, knowledge, and skills of the program can be disseminated
to more teachers by increasing the variety of educational levels and
branches, the participant group of the program can be limited to
teachers of only one branch or this in-service training program can be
used in the education of prospective teachers. The results obtained
from this study can be compared with the studies to be conducted in
line with these suggestions. Moreover, in future studies, different
research methods and different data collection tools can be used in the
formative and summative evaluation process of the program to re-
evaluate the effectiveness of the “Curriculum Literacy Training Program
for Teachers”.
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