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Abstract

In this age of migration, education systems need to focus on overcoming socio-economic
inequalities and taking advantage of the opportunities that cultural diversity brings to schools
and classrooms at the same time. In order to optimize the opportunities that multiculturalism
offers, it is crucial to ensure well-managed, in-class processes. In order for teachers to
appreciate multiculturalism and benefit from the opportunities that it will provide, they must
receive appropriate professional support and training. In this context, it has been considered
important to determine how the forced migration-oriented multiculturalism experienced
in Tiirkiye in the last decades affects the curricula of teacher training programs. Although
significant efforts have been made in educational policies in Tiirkiye, it is evident that the
desired level of creating multicultural learning environments has not been attained. It is also
possible to monitor this situation through teacher education programs. This research has
been conducted using the document analysis method. The data was obtained from the course
content web pages of universities that ranked in the top 10 in the URAP 2022-2023 national
and international rankings, as well as from the course contents offered by higher education
institutions in Tiirkiye. As a result, it has been determined that the number of courses
addressing migration in Tirkiye is insufficient in accordance with the need. Furthermore, it
has been observed that the topic of migration is only addressed at the course level but is not

integrated as a fundamental component in programs.

Keywords: Immigration, Teacher education, Undergraduate programs, Multiculturalism.

Gelis Tarihi: 25.04.2024; Kabul Tarihi: 06.08.2024

Kaynak¢a Gésterimiz:Bulut, S. (2024). Multiculturalism in Teacher Training Programs in Tiirkiye. Egitim ve Insani

Bilimler Dergisi: Teori ve Uygulama, 15(30), 309-336

1 Dr. Ogr. Uyesi, Jandarma ve Sahil Giivenlik Akademisi, Giivenlik Bilimleri Fakiiltesi, Sosyal Bilimler Boliim
Bagkanligi, e-posta: bulut1087@gmail.com. ORCID: 0000-0003-2591-5971



Multiculturalism in Teacher Training Programs in Tiirkiye

Introduction

Based on the 2020 data from the International Organization for Migration (IOM), there
are 281 million international migrants globally, representing 3.6 percent of the world’s
population. There are 28 million child immigrants worldwide, constituting 1.4 percent of the
global child population (IOM, 2024). According to the United Nations definition, individuals
aged 15 to 18 are considered children. Based on this, international migration reports indicate
that migrants in this age range account for 24 percent of the global migrant population (IOM,
2024). According to United Nations data, 65% of immigrant children of primary school age,
41% of those in secondary education, and 6% of those in higher education are enrolled in the
education system (United Nations High Commissioner for Refugees, 2023). Based on the
data, it is evident that there are 15 million migrant children of school age, with half of them
actively pursuing their education.

Since 2011, Tiirkiye has experienced an influx of mass migration that it has never experienced
before. This migration resulting from the war in Syria necessitated the reinterpretation
of many fields, including education, in Tiirkiye. According to the Ministry of National
Education’s data for the 2022-2023 academic year, 730,806 Syrian students were enrolled in
primary education in Tiirkiye. Additionally, data from the Higher Education Council (YOK)
indicates that 301,694 foreign university students were receiving education in Tiirkiye. The
number of immigrants, and consequently immigrant students, is increasing day by day both
globally and in our country. This transformation leads societies, and consequently education,
towards a multicultural framework. Therefore, discussing multiculturalism in education has

become an unavoidable necessity.

Education, which is the cornerstone of social integration, is also one of these issues. Although
ethnic and cultural diversity makes society richer, special effort is required to adapt the
education system to this situation in order to benefit from all the opportunities it provides
(Oganisation for Economic Co-operation and Development, 2013). Facts, situations, and
changes encountered in life are directly or indirectly reflected in the education system. In this
context, educational programs are constantly changing and adapting. A substantial number
on courses in the education programs are related to the transfer of accumulated culture to
children and youth. While this transfer continues, on the other hand, new elements enter
the cultural structure in various ways, and a movement is formed. These dynamics should
be included in education as much as possible. Otherwise, this structure, which may prevent
school education, may result in the random and undesirable response of negative cultural
syntheses (Usta, 2018). When it is evaluated in the context of multiculturalism, it should be
taken into consideration that education is an important tool of social integration processes.
The fact that the society has a multicultural structure makes it necessary for education to

follow this process and makes its structure suitable for multiculturalism.
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Multiculturalism works best when relations between the state and minorities are viewed as
a social policy issue rather than a state security issue. If the state perceives immigrants as
a security threat, even the support given to multiculturalism and the ability of minorities to
voice their multicultural rights will decrease (Kymlicka & Oztiirk, 2013). In this context, it
should not be forgotten that since education is a powerful adaptation tool, the actors who can
use this tool most effectively are teachers. Issues such as immigration and multiculturalism
should be taken into consideration at a basic level in all kinds of education programs, and
teacher education programs should also be addressed from this perspective. Nieto and
Bode (2013), provides a definition of multicultural education and endeavors to elucidate
the principles underpinning educational reform, encompassing seven key characteristics.
These are as follows: 1) multicultural education actively opposes racism, 2) multicultural
education is a fundamental facet of the educational system, 3) multicultural education holds
significance for all students, 4) multicultural education is pervasive across diverse contexts,
5) multicultural education advocates for social justice, 6) multicultural education operates as

an ongoing process, 7) multicultural education embodies a critical pedagogy.

Banks (1993), emphasized that numerous educational groups mistakenly overlook the fact
that multicultural education can be achieved merely by adding elements to the existing
curriculum. He argued that for a deeper comprehension of multicultural education and
its alignment with theoretical principles, there is a need for a more explicit delineation,
conceptualization, and in-depth research into its diverse facets. Due to this mandate, teacher
educators were required to include multicultural education into their teacher education
programs to maintain their accreditation. However, this standard is mostly satisfied by teacher
education programs through requiring only one or two diversity courses; and unfortunately,
the idea of multicultural education is not infused in other teacher education coursework
(Todd & Smith, 2019). More precisely, teachers play a vital role in determining the quality of
multicultural processes within educational institutions. This directs our attention to the matter
of teacher education. It is important to explore the relationship between multiculturalism in
college settings and teacher candidates’ educational outcomes. This research aims to frame
how multiculturalism fosters teacher candidates’ comprehension of multiculturalism in the

curriculum of universities’ undergraduate teacher training programs in Tirkiye.
Traces of multiculturalism in teacher training programs

Based on Giiveng’s (2015) perspective, it is possible to explain culture as social heritage,
traditions, lifestyle, ideals, values, behaviours, and adaptation to the environment. On the
other hand, culture is the product of education and social interaction. The concept of culture
included meanings that changed from discipline to discipline, from author to author and

from period to period. Numerous courses within educational curricula are dedicated to the



Multiculturalism in Teacher Training Programs in Tiirkiye

transmission of accumulated cultural knowledge to children and adolescents. Simultaneously,
this process of cultural transmission coexists with the infusion of novel elements into the
cultural milieu through diverse channels, thereby engendering a state of dynamism. It is
imperative that these dynamic forces are thoughtfully integrated into educational frameworks
to prevent the potential obstruction of pedagogical processes. Neglecting to incorporate
these dynamics may give rise to unintended and adverse cultural amalgamations within
the educational milieu (Usta, 2018). According to Yanik (2012), multiculturalism embraces
the promotion of diverse identities, cultures, ethnicities, and minority groups by actively
enhancing their presence in the public sphere.

Pluralism not only creates different cultural values but also ensures that common life is
embellished with different cultural patterns. The fact that groups claiming to be different
in the social structure want their identities to be recognized to preserve and maintain their
differences has brought the issue of multiculturalism to the agenda (Basbay & Bektas, 2009).
The concepts of multiculturalism and diversity have emerged as a result of the increase
in social diversity, the intensification of human rights movements, ethnic minorities and
women’s demands for equal rights and opportunities, and the awareness of racism, sexism
and oppression against these groups. Although it’s challenging to define, it’s important to
remember that it requires thinking in the same way as concepts like assimilating, integrating,
and excluding. It should be kept in mind that education is an indispensable instrument and
part of cultural integration processes. The primary objective of multicultural education
is to revamp educational institutions, including schools, to ensure that their curriculum
incorporates and embraces the varied experiences, histories, cultures, and viewpoints of
students from diverse racial, ethnic, religious, and social-class backgrounds. The essence of
multicultural education lies in promoting diversity rather than homogeneity and striving for
the comprehensive inclusion of all students within society on an equal footing. Educators
must make a concerted effort to connect with the real-world experiences and cultural heritage
of their students. Parekh (2000) argues that for a society to be considered multicultural, it
must consist of two or more cultural communities living together. In such a society, cultural
diversity is not only welcomed but also placed at the center of understanding, and it is
respected for its contribution to survival. Alternatively, a society can choose to assimilate
these communities, absorbing them into the majority culture (as cited in Canatan, 2009).
Considering the current circumstances in Tirkiye, the significance of culture and integration
procedures is evident. This leads us directly to educational processes like curriculums,
material development, school environments, teacher education, and so on. Tiirkiye has been
experiencing its highest multidimensional cultural structure period since 2011, so now is the
time to think about multiculturalism in this respect. It can be stated that people with common
living conditions and beliefs in the same geography can have a polyphonic thought system

and defend different values.
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According to National Association for Multicultural Education (NAME, 2023), multicultural
education is an integrated and pervasive process that encompasses every facet of school
practices, policies, and organization. Its fundamental purpose is to ensure that every student
achieves the highest levels of academic success. By imparting knowledge about the histories,
cultures, and significant contributions of various groups, multicultural education fosters
a positive self-concept in students. Moreover, it equips all learners with the necessary
knowledge, attitudes, and skills to actively promote fairness and equality within organizations
and institutions, leading to the equitable redistribution of power and resources among
diverse groups. In order to achieve the objectives of multicultural education school staff
should be well-versed in multicultural literacy, capable of involving and embracing families
and communities to cultivate a supportive environment that values diverse perspectives,
experiences, and the principles of democracy. It calls for extensive school transformation
since multicultural education should deeply influence and be integrated into every aspect
of the school community and its organization. Banks (1993), while listing the aims and
objectives of multicultural education, emphasizes that focusing especially on equality in
education should be prioritized. To foster this evolution in education, it is essential to assess
not only the methodologies employed by teachers but also their conduct and practices.

Teacher training programs incorporating multiculturalism aim to develop educators’
intercultural competence. Teachers learn to effectively communicate and collaborate with
students, families, and colleagues from diverse cultural backgrounds. They develop the
skills to navigate cross-cultural interactions, promote dialogue, and facilitate cross-cultural
understanding among students. First and foremost, it is essential to establish the foundations
and boundaries of a multicultural policy for education. Fox and Gay (1995), indicated
that multiculturalism should be an obligatory component of teacher education, rather than
an optional one. It is imperative that every aspect and participant in the program is fully
engaged, as this is essential for adequately equipping teachers to work effectively with
today’s diverse student population. Given its universal importance, multicultural education
should seamlessly and consistently run through the entire process of preparing teachers
and all other school professionals. Gay (2002), highlights that effective teaching requires
a solid grasp of both content knowledge and pedagogical skills. Yet, a common issue is the
insufficient readiness of many teachers to instruct ethnically diverse student populations. The
content knowledge mentioned here includes cultural values, traditions, communication styles,
learning approaches, contributions, and relationship norms of ethnic communities. Teacher
education programs and professors should not oversimplify multiculturalism by treating it as
a mere item on a lesson plan, instead of embracing it as a mindset and a set of deeply held
values. According to Sinagatullin (2003), multicultural teacher competence is characterized

by three key aspects. The first of these is attitudes and cultural competence, which entails
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fostering positive and tolerant attitudes towards diverse values, cultures, and standards
of living. It also involves promoting inclusivity and acceptance of students with diverse
backgrounds and health conditions, as well as being open to varying parental expectations
and attitudes towards education and teacher-parent relationships. The second crucial aspect
is knowledge and cultural awareness. Multicultural teachers are expected to possess, apply,
and continually update subject area content and global knowledge. They should strive to
gain a deep understanding of the diversity among their students and within humanity as a
whole. Additionally, they need to adapt their knowledge to ensure equitable opportunities for
all students, regardless of their backgrounds. Recognizing and appreciating the diversity of
attitudes, values, and customary qualities among different cultural groups is an integral part
of this aspect. The third aspect encompasses skills essential for inclusive teaching. Effective
classroom management is a cornerstone, involving an understanding of students’ values,
communication styles, and socialization patterns to maintain a well-functioning classroom
environment. Integration of multicultural content into the curriculum is another skill,
ensuring that diverse perspectives are included in the learning process. Addressing diversity-
related issues, including those related to race, social class, gender, practices may vary across
different cultural contexts.

In contrast to the diversity among students in Tiirkiye, characterized by dramatic shifts in
our country’s cultural landscape, teacher education programs should prioritize one of their
primary objectives: to equip predominantly white, female, monolingual instructional teams
to effectively engage with students from diverse cultural and linguistic backgrounds. We need
to embrace multicultural education enthusiastically. Teachers in Tiirkiye should cultivate
attitudes of openness, respect, and empathy towards individuals from diverse cultural
backgrounds. They should develop cultural competence by acknowledging and challenging
their own biases, prejudices, and stereotypes. They need to acquire a deep understanding of
the cultural backgrounds, histories, and experiences of the diverse groups within Turkish
society. This includes awareness of various ethnicities, religions, languages, and traditions
present in Tiirkiye. They should also stay informed about global multicultural issues and
trends to effectively address them in the classroom. Teachers should be able to differentiate
instruction, provide appropriate support, and facilitate constructive dialogue among students
from diverse backgrounds. Schools should follow a curriculum that fosters high expectations
and a culture of success. In order for this program to work, teacher candidates should be trained
for this purpose. Teacher candidates should be trained as people who can be role models
for students and support them in developing different perspectives on multiculturalism. It
should take into consideration providing mentoring programs for inexperienced teachers,
developing supportive working conditions to improve teacher effectiveness and increase

teacher retention, and developing adequate financial and career incentives to attract and
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retain high-quality teachers in disadvantaged schools (OECD, 2013). For instance, Germany
implements funding initiatives aimed at recruiting and guiding teachers from immigrant

backgrounds.

Educators play a crucial role in supporting immigrant students and acting as cultural bridges
between students and staff members. This effort is in accordance with the Germany Federal
Office for Migrants and Refugees’ actions in 2011 (United Nations Educational, Scientific
and Cultural Organization, 2019). In the Turkish context, teacher education is an integral
component of the higher education system, organized within the university framework.
According to the YOK (2023) database, it is noteworthy that there exists a total of 93
faculties of education affiliated with both state and private universities. In line with Fox and
Gay (1995), while public school student populations are becoming more ethnically, racially,
and linguistically diverse, prospective teachers continue to be predominantly middle-class,
Turkish-speaking, urban Turkish people. It is vital to incorporate fundamental principles of
multicultural education into teacher training programs and integrate multiculturalism into
their profession. When selecting teacher candidates for teacher training institutions, it is
imperative to place significant emphasis on fostering a sense of multiculturalism among
them. This approach is instrumental in cultivating the belief that a reduction in prejudice and

an enhancement of awareness are attainable outcomes.

One of the challenges confronting the multicultural education system in Tiirkiye pertains
to the disjunction between theoretical frameworks and practical implementation. Primarily,
following the establishment of a comprehensive theoretical foundation and conceptual
framework, concurrent practical applications should be systematically developed and
implemented. According to Banks (1993), to conceptualize multicultural education
encompasses the following dimensions: (a) the incorporation of diverse content, (b) the
process of constructing knowledge, (c) efforts to diminish prejudice, (d) the implementation
of equitable pedagogy, and (e) fostering an empowering school culture and social structure.
Gay (2002), however, points out that there is a tremendous gap between theory and practice
in the field. In her view, theory development has outpaced development in practice, and a
wide gap exists between the two. Deficiencies in the relevant literature should be addressed
through research and the gap between practice and practice should be closed. Educators
should also develop the skills to transform the knowledge into culturally responsive
curriculum plans and effective teaching methods. Culturally responsive teachers should
possess the ability to evaluate the multicultural strengths and weaknesses within curriculum
designs and instructional materials, and be ready to enact changes to enhance their overall
quality (Gay, 2002) Moreover, organizing lessons to create an inclusive and engaging

learning environment is essential, as is recognizing the importance of socializing students
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and possessing the necessary skills for it, while understanding that socialization practices

may vary across different cultural contexts.

Content integration refers to the degree to which teachers incorporate examples, data, and
information from diverse cultures and social groups to exemplify fundamental concepts,
principles, generalizations, and theories within their subject area or field of study. The concept
of the knowledge construction process pertains to the methodologies employed by social,
behavioral, and natural scientists to generate knowledge, along with the underlying cultural
assumptions, frames of reference, perspectives, and biases that shape the knowledge within
a particular discipline. When integrated into the classroom, this dimension of multicultural
education facilitates students’ comprehension of how knowledge is formulated and how
it can be influenced by the racial, ethnic, and social-class backgrounds of individuals and
groups. In essence, teachers guide students in understanding the dynamic process through
which knowledge is created and its connection to diverse cultural perspectives. The prejudice
reduction aspect of multicultural education explores the attributes of children’s racial attitudes
and the approaches that can be employed to foster the development of more democratic
attitudes and values among students. In an academic context, one of the pertinent concepts
to consider is equity pedagogy, which encompasses the deliberate utilization of instructional
strategies and approaches aimed at fostering the scholastic advancement of students hailing
from diverse racial, ethnic, and socio-economic backgrounds (Banks, 1993). Multicultural
education is grounded in these and analogous pedagogical methodologies. It is imperative
to emphasize the prioritization of the inclusion of these pedagogical approaches within the

Turkish education system, as well as their integration into teacher education programs.

Overall, teacher education programs have a responsibility to prepare future educators to work
with students from diverse cultural backgrounds, and incorporating multiculturalism into the
curriculum, field experiences, and diversity initiatives can help achieve this goal. As Todd
and Smith (2019) suggested, it is imperative that teacher education programs critically re-
examine their policies and practices in terms of their preparation of culturally responsive
preservice teachers. To explore the influence of multiculturalism on undergraduate teacher
training programs in Tiirkiye, it is essential to begin by examining the courses provided
by the Council of Higher Education, as they serve as a primary and significant source.
Another important resource to consider, in addition to the recommendations from the
Council of Higher Education, which determines teacher training programs, is the analysis
of courses offered by universities themselves. These courses provide valuable insights into
how multiculturalism is integrated into undergraduate teacher training programs. Lastly,
it is considered appropriate to examine the programs of universities in various countries

that are known to have benefited from the experience of multiculturalism, with a focus on
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their approaches to incorporating multiculturalism. Teacher education initiatives in Tiirkiye
should be focused on equipping upcoming educators to competently address the needs of
an ever-diversifying student population. To achieve this, an ongoing commitment to active
fieldwork and insightful analysis is imperative. The aim of the research is to investigate
and analyze the current state of multicultural education within teacher training programs in

Tiirkiye. Research questions are as follows:

1. To what extent does the integration of multiculturalism occur in teacher education programs

on an international scale?

2. Does the Higher Education Council incorporate multiculturalism into both compulsory
and elective courses offered to universities?

3. To what extent is multiculturalism integrated into teacher education programs in Tiirkiye?
Methodology

The research employed a qualitative research design, utilizing the document analysis method
to systematically examine and interpret textual sources relevant to the study’s objectives.
According to Merriam (2015), the term “document” serves as a broad category encompassing
various written, visual, printed, and digital data sources. In qualitative research, such data
sources hold the same significance as data gathered through observations or interviews,
implying that all educational documents can be valuable sources for research purposes. Within
(Love‘s (2003) classification, the concept of “Academic Document Analysis™ highlights the
utility of this method for examining various higher education-related sources. These sources
include program materials, course content, academic calendars, application forms, research

reports, and faculty bulletins.
Data collection and analysis

The data was obtained from 3 different sources: an evaluation was conducted on the
elective and compulsory courses recommended by the YOK for all universities and course
content web pages of universities that ranked in the top 10 in the University Ranking by
Academic Performance 2022-2023 national and international rankings. In pursuit of access
to the course materials offered by universities, the initial step involved a comprehensive
review of the course catalogs of faculties ranked in the top 10 in the URAP 2022-2023
associated with teacher training programs in Tiirkiye. At this stage, an in-depth analysis was
conducted to explore the foundational methodologies and program objectives to which the
identified courses were affiliated. This analysis extended to a detailed scrutiny of course

content, objectives, and weekly topics, all undertaken as separate investigative components.
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Teacher training programs and the associated course materials at international universities
ranked in the top 10 in the URAP 2022-2023 were examined with a consistent approach.
In consonance with its institutional mission, the Council of Higher Education endeavors to
offer both requisite and discretionary courses to faculties in Tiirkiye. These course offerings,
which can be accessed by all stakeholders through the Teacher Training Undergraduate
Programs webpage, underwent a meticulous scrutiny. Subsequently, I conducted a systematic
examination of all materials made available on the aforementioned webpage, with a particular
focus on the course components dedicated to the thematic domain of “multiculturalism”.
The collected data underwent analysis using the content analysis method, a form of
content analysis (Krippendorff, 2019). The data analysis adopted a deductive approach. It
encompassed an exhaustive examination of all content pertaining to “multiculturalism”.
Furthermore, it encompassed the inclusion of all themes associated with migration, language
education, geography, and social issues and such. Notably, the I did not restrict the analysis
to predefined codes but, instead, incorporated all content relevant to “multiculturalism” that

emerged during the data analysis process.
Findings

This section presents findings from three distinct sources. The first source includes data
obtained from the course content provided by the YOK for both elective and compulsory
courses. The second source encompasses information extracted from course catalogs of the

top 10 national and international universities for the academic year 2022-2023.

1stdata gource: the evaluation of the elective and compulsory courses recommended by
The YOK

The findings derived from the evaluation of elective and compulsory courses recommended
by the YOK for all universities are presented in this chapter. All recommended courses
underwent examination to identify those containing content related to multiculturalism. A total
of 17 courses were identified, with a particular focus on determining whether these courses
explicitly or implicitly addressed multiculturalism. The data for the identified courses were
initially presented in a table format. Subsequently, a comprehensive analysis was conducted

to assess the incorporation of multiculturalism within the content of each course.
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UNDERGRADUATE

PROGRAM COURSE TITLE COURSE TYPE TERM
Social Studies Teaching Human and Economic Pedagogical Content 21 term
Undergraduate Program Geography Knowledge Course
Social Studies Teaching Human and Economic Pedagogical Content 4% term
Undergraduate Program Geography of Tiirkiye Knowledge Course
?:;]éllls; L?}L%Largfa duate Turkish Teaching for Teaching Profession )
p & & Bilingual Turkish Children Course (elective)
TrGI%{glrlnLan uage
UrKIS guag Teaching Turkish to Pedagogical Content h
Teaching Undergraduate Forei 8™ term
p oreigners Knowledge Course
rogram
Geography Teaching Pedagogical Content s
Undergraduate Program Human Geography I Knowledge Course I*term
Geography Teaching Human and Economic Pedagogical Content
. 5™ term
Undergraduate Program Geography of Tiirkiye Knowledge Course
Geography Teaching . Pedagogical Content [h
Undergraduate Program Environmental Issues Knowledge Course 7% term
Philosophy Education Rural, Urban and Migration ~ Pedagogical Content
. 8" term
Undergraduate Program Sociology Knowledge Course
Philosophy Education . ol Pedagogical Content h
Undergraduate Program Social Structure of Tiirkiye Knowledge Course >% term
Classroom Teaching Inclusive Language Pedagogical Content
. Knowledge Course -
Undergraduate Program Teaching .
(elective)
Classroom Teaching
Undergraduate Program
Philosophy Education
Undergraduate Program
Guidance and Counseling
Undergraduate Program
Eﬁiﬁiﬁd’ffeﬁiﬁ?f} General Education
U .
Turkish Language Culture and Language Courses (elective) -
Teaching Undergraduate
Program
Geography Teaching
Undergraduate Program
Guidance and Counseling  Culture Sensitive Family Pedagogical Content
. Knowledge Course -
Undergraduate Program Counseling .
(elective)
Guidance and Counseling Pedagogical Content o
Undergraduate Program Cultural Anthropology Knowledge Course Iterm
Guidance and Counseling  Career Counseling to Pedagogical Content
. Knowledge Course -
Undergraduate Program Disadvantaged Groups clective)

Guidance and Counseling
Undergraduate Program

Inclusive Education

Teaching Profession
Course (elective)

Guidance and Counseling
Undergraduate Program

Anthropology of Education

Teaching Profession
Course (elective)

Arabic Language
Teaching Undergraduate
Program

Contemporary Arab World

Pedagogical Content
Knowledge Course
(elective)




Multiculturalism in Teacher Training Programs in Tiirkiye

The Human and Economic Geography course covers topics such as migration and its
associated challenges, economic transformations, policy responses, and cultural interactions.
Upon reviewing the course content, it appears that they are relevant to multiculturalism.
However, the course descriptions primarily emphasize migration without establishing a

direct connection to broader multicultural themes.

The Human and Economic Geography of Tiirkiye course, included in multiple programs,
covers topics such as internal and external migrations, population density and distribution,
and the settlement of immigrants. Upon reviewing the course content, it appears that they
are relevant to multiculturalism. However, the course descriptions primarily emphasize

migration without establishing a direct connection to broader multicultural themes.

It is evident that the Turkish Teaching for Bilingual Turkish Children course includes content
specifically designed for teaching Turkish to children of Turkish descent living abroad.
This course directly addresses multiculturalism through its content, focusing primarily on
teaching Turkish to Turkish immigrants abroad. However, considering the increasing number
of foreign students in our country, there is a clear need for similar courses aimed at teaching

Turkish to bilingual children within our borders.

The Teaching Turkish to Foreigners course focuses on methodologies for instructing Turkish
as a foreign language. The relationship between multiculturalism and language is intimate.
Teaching Turkish as both a second and foreign language contributes to social harmony,
aligning well with multicultural principles. However, the course does not emphasize the

concept of multiculturalism in the context of fostering harmony.

The Human Geography I course covers numerous concepts related to culture, including
cultural integration and differences, population policies, migrations, reasons for migration,
historical and contemporary migration patterns, internal and external migrations, and the
current refugee crisis. Upon reviewing the course content, it appears that they are relevant to
multiculturalism. However, the course descriptions primarily emphasize migration without

establishing a direct connection to broader multicultural themes.

The Human and Economic Geography of Tiirkiye course covers Tiirkiye’s population
growth, demographic policies, population characteristics, internal and external migration
patterns, population density, urban issues, and provides an overview of Tiirkiye’s economic
geography. While the course specifically addresses external migration, suggesting potential
relevance to multiculturalism, there is no indication that the course content is discussed

within this context.
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In the Environmental Issues course, issues such as population growth, migration and
environment, urbanization and its problems are discussed. The course content does not
specify whether the topics discussed are contextualized within multiculturalism. While
the course is relevant to multicultural issues and their contemporary relevance, it does not
establish a direct connection to these themes.

The Rural, Urban, and Migration Sociology course, which focuses on migration and social
mobility, addresses the issue of multiculturalism from various perspectives. Upon reviewing
the course content, it appears that they are relevant to multiculturalism. However, the course
descriptions primarily emphasize migration without establishing a direct connection to

broader multicultural themes.

The Social Structure of Tiirkiye course includes the analysis of Tiirkiye’s social structure along
with practical applications of this analysis. Upon reviewing the course content, it appears that
they are relevant to multiculturalism. However, the course descriptions primarily emphasize

migration without establishing a direct connection to broader multicultural themes.

The Culture Sensitive Family Counseling course examines family counseling theories
through a culturally sensitive lens, aiming to leverage diverse cultural backgrounds as
strengths when working with families. The concept of viewing cultural differences as assets
directly relates to multiculturalism and harmony, yet this perspective is not emphasized in the
course content. Recognizing cultural differences as assets is closely tied to multiculturalism
and social harmony. However, while the course content acknowledges cultural diversity as

valuable, it does not emphasize multiculturalism explicitly.

The Cultural Anthropology course covers fundamental topics in anthropology, including the
concept of culture, cultural change, values, and various aspects such as economy, language,
family, kinship, social organization, and ceremonies. Additionally, it explores specialized
fields within anthropology such as religion, communication, economics, education, history,
linguistics, and literature. Upon reviewing the course content, it appears that they are relevant
to multiculturalism. However, the course descriptions primarily emphasize migration without

establishing a direct connection to broader multicultural themes.

The Anthropology of Education course explores a range of topics including culture,
acculturation, adaptation, subculture, counterculture, and common culture. It delves into
the cultural foundations and roles of education, intercultural differences in learning, and the
school environment as a cultural space. The course also examines school cultures through
ethnographic approaches, explores the impact of media, mass media, and popular culture on

education, and discusses themes like globalization, cultural interaction, cultural literacy, and
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their implications for education. The course specifically centers on education and cultural
content, presenting an opportunity to integrate it with multiculturalism. However, such

integration is not currently included.

The Inclusive Education course focuses on discussing inclusivity, the principles of inclusive
education, program design, teacher roles, instructional materials, and practical examples,
with a particular emphasis on addressing the diverse needs of students. This course places

greater emphasis on diversity, yet it lacks a specific focus on multiculturalism.

The Career Counseling for Disadvantaged Groups course aims to develop individual and
group career intervention programs tailored to marginalized populations with diverse societal
characteristics (such as immigrants, individuals with disabilities, ex-convicts, retirees, etc.).
The concepts covered in the course content have direct relevance to multiculturalism and

social harmony, yet they are not emphasized within the course material.

The Culture and Language course, included in multiple programs, explores the relationship
between national identity and language, emphasizing their interconnectedness. It examines
the dynamics of cultural and linguistic change, diverse cultures, and addresses issues related
to globalization, multilingualism, and multiculturalism. It is one of the few courses that

explicitly addresses the concept of multiculturalism in its course content.

The Inclusive Language Teaching course emphasizes strategies for teaching reading and
writing to children with diverse native languages. It addresses teaching methods for students
facing language acquisition challenges and includes approaches for teaching Turkish as
a foreign or second language to immigrant children. The course discourse, particularly
regarding immigrant children learning Turkish as a second language, underscores aspects of
multiculturalism.

Contemporary Arab World course examines crises stemming from civil wars, refugee and
migration challenges, as well as Tiirkiye’s policies toward Arab nations and reciprocally,
Arab countries’ policies toward Tiirkiye. While the course specifically addresses immigration
and related issues, suggesting a connection to multiculturalism, it does not establish this

connection within the course content.

2" Data source: course content web pages of national universities that ranked in the top
10 in The URAP 2022-2023

The course content shared on the websites of the top 10 national universities on the 2022-2023
URAP list was examined. In particular, the research focused on whether there was a direct

emphasis on multiculturalism. Additionally, concepts and content related to “migration”,
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“population movement”, and “cultural change” which indirectly point to multiculturalism,

were also examined.

Table 2. Top 10 Universities in the URAP 2022-2023 World Ranking and Their Scores on the
Basis of Indicators (URAP, 2023).

. . . . o L. Total International National .

No University City Article Citation Document Collaboration Collaboration Project

| Koe o anbul 180.66 18296  181.22 108.77 67.04 180.07
University

o Hacettepe  \ \ora 17043 17397 17998  97.43 68.78 155.28
University
Middle East

3 Technical Ankara 15695 17141  178.83  98.59 62.63 193.20
University

g stanbul oy bul 14554 16465 17113 92 68.15 130.91
University
Istanbul

5  Technical istanbul 150.65 162.02 17124  93.14 59.08 162.42
University

¢ Ankara e 14936 15482 16351 90.39 64.94 146.11
University

g Sabanci - obul 16484 17533 164.30 104.91 43.67 167.35
University
Gazi

8 L Ankara 14499 151.04 160.88  80.50 70.32 115.09
University
Ege S

9 > izmir 14096 147.94 15523  84.85 59.07 160.65
University
Bilkent  \ vara 14478 17351 16257 9923 45.94 177
University

Within the Guidance and Psychological Counseling Program at Hacettepe University, there
are two courses that address the topic of multiculturalism. In the (PDR106) Social Problems
course, the 7th week is dedicated to discussing internal and external migrations, focusing
on problem areas and potential solutions from the perspective of psychological counseling
and guidance. The second course related to migration is (PDR305) Culturally Sensitive
Counseling, where various weeks of the course explore fundamental concepts such as human
diversity, multiculturalism, and multicultural counseling competencies.The Department of
Turkish and Social Sciences Education at Hacettepe University offers the Teaching Turkish to
Foreigners course. This particular course is specifically designed to impart Turkish language
skills to individuals whose native language differs from Turkish. Regarding its design

principles, it deviates from multiculturalism related courses offered in alternative programs.
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The Department of Social Sciences Education at Gazi University’s Faculty of Education offers
one course pertaining to immigration. This course is titled Contemporary Global Issues and
it is seen that immigration is integrated into this course, but its inclusion is limited to specific
week (Migration and Refugee Challenges subject in 12" week). When addressing topics like
migration at a global level there is an expectation for multiculturalism to be comprehensively

integrated into the course content.

At Ege University’s Turkish Teaching Department, the elective course (TOAESECO001)
Culture and Language extends over a few weeks, encompassing topics such as dialect,
language, regional dialects, slang, globalization, multilingualism, and multiculturalism.
In addition to this, within the Preschool Teacher Education program offered by the same
university, the (OO0204AE) Early Childhood Literature course places particular emphasis
on multilingualism and children’s literature during the early childhood years.

Analysis of this data indicates that the quantity of courses addressing multiculturalism
falls below expectations. The objectives, outcomes, and content of these courses have been
thoroughly scrutinized. In light of these findings, it is evident that the educational responses

have not kept pace proportionally with the significant impacts of migration.

3™ Data source: course content web pages of international universities that ranked in the
top 10 in The URAP 2022-2023

The course content shared on the websites of the top 10 international universities on the
2022-2023 URAP list was examined. In particular, the research focused on whether there
was a direct emphasis on multiculturalism. Additionally, concepts and content related to
“migration”, “population movement”, and “cultural change” which indirectly point to

multiculturalism, were also examined.
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Table 3. Indicative scores of the top 10 universities in the world in the URAP 2022-2023
world ranking (URAP, 2023).

No University  Country Article Citation LCt AIT CIT  Collaboration
Document

y Harvard USA 126 126 60 90 90 108
University

p Universityof o da 11878 12455 59 89 107 86.42
Toronto
University

3 College England  117.04 124.15 57.47 88.33 106.83 87.34
London

4 E;rli‘s’ermede France 117.59 12226 57.39 87.75 1049  84.75

5 Universityof poopnd 11373 12248 56.02 86.07 104.82 86.25
Oxford

¢ Stanford USA 11217 125 55.59 80.03 106.53 89
University
Johns Hopkins

7 s USA 113.65 12191 5637 80.46 104.93 85.68
University
Shanghai .
. China

8  Jiao Tong : 125 117.02  55.63 7491 103.05 80.53
. . Mainland
University

g Tsinghua China 11044 12012 53.89 7449 103.67 84.23
University Mainland
Zhejiang China 1,415 11637 54.98 7426 101.65 79.58
University Mainland

The aim of the Society and Culture BA program, conducted by the Faculty of Education and
Society Education at the University College of London, is to support students in developing
a mindset that regards education as a dynamic transformation in the understanding of media
landscapes, global connectivity, migration dynamics, political realms, social equity, and
economic landscapes. Within this program, the course (EDPS0218) Education in the Age
of Globalisation aims to research the complexities and possibilities brought about by the
increasing multiculturalism in schools and the internationalization of universities, both in
the UK and in other parts of the world. In another course offered within this program is,
(EDPS0247) Global London | Contemporary Urban Education, Culture and Space, one of
the central aims of this course is to focus on the diversity and internationalized experience
of higher education in the context of big cities such as London. The other program,
Education Studies BA, which is also conducted by the IOE, UCL’s Faculty of Education
and Society offers the course in the second year of the program (EDPS0017) Educating
Minorities, Migrants and Refugees which provides students with the chance to comprehend
the sociological placement of minorities, migrants, and refugees in the field of education.
Multilingualism is the central focus of the course offered in the program’s third year, related

to the topic of immigration.
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Inaddition, the university provides modules that include courses with shared content accessible
to students pursuing various programs. (GEOG0039) Migration and Transnationalism,
(ANTHO0195) Migration and Health are two of these courses that are included in the UCL
Module Catalogue. Faculty of Population Health Sciences-(IEHC0070) Ethnicity, Migration
and Health, School of Slavonic and Eastern European Studies-(SEES0102) Migration and
the European Union, 10E-(SOCS0086) Migration and Society, Faculty of Mathematical
and Physical Sciences- (IRDR0033) International Migration Law are the other courses that
approaches the topic of migration from different perspectives in the module.

In addition to the courses, UCL hosts research groups and centers dedicated to conducting
studies on migration. For instance, the interdisciplinary research center Migration Research
Unit and the research cluster Culture and Migration bring together human geographers
working across social, cultural and historical geography.

The Ontario Institute for Studies in Education (OISE) at the University of Toronto offers courses
based on multiculturalism via teaching training programs. The (4PD5284Y) Assessment
and Intervention with Culturally and Linguistically Diverse Children, Youth and Families
course is available through the Applied Psychology and Human Development department.
This course aims to prepare teacher candidates for the techniques and strategies used in
assessing and intervening with individuals from diverse cultural and linguistic backgrounds.
The Curriculum, Teaching and Learning department offers (CTL3000H) Foundations of
Bilingual and Multicultural Education course which focuses on second language instruction,
education for minority populations, and pluralism in education, defined in terms of language
and culture. Also, the (CTL3002H) Second Language Teaching Methodologies course of the
same department offers a historical survey of second language teaching methodologies and
new ways of teaching traditional second language skills. There are other courses of the same
department focus on language teaching: (CTL3008H) Critical Pedagogy, Language and
Cultural Diversity, focuses on current educational issues related to minority students in both
Canadian and international contexts; (CTL3018H) Language Planning and Policy course,
approaches language teaching as a political issue; (CTL3020H) Writing in a Second Language
course, aims evaluate students’ second language writing skills also there is (CTL3100H)
Communication and Second Language Learning in the Workplace course aims to investigate
and study the conditions of second language speakers’ workplace communication needs;
(CTL3805H) Multilingualism and Plurilingualism course examines the impact of linguistic
diversity on language and identity construction; (CTL3806H) Sociocultural Theory and
Second Language Learning course, examines aspects of second language learning (SLL)
from the perspective of a sociocultural theory; (CTL3808H) The Role of Instruction in Second
Language Learning, (CTL3811H) Critical Perspectives on Language, Racism, and Settler-

Colonialism are the other offered courses in the department. Another department of the
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university is Leadership, Higher and Adult Education, this department offers courses related
to migration, diversity, multiculturalism, etc. the (LHA1042H) Educational Leadership and
Diversity which designed to acquaint students with the practices and issues associated with
administration, organization, and leadership in educational organizations with culturally
diverse student populations, is one of such courses. (LHAI147H) Women, Migration, and
Work course focuses on the gender, race, and class dimensions of population movement and
forced migration. The Social Justice Education department has courses related to migration
(SJE1927H) Migration and Globalization is one of these courses, which tackles three broad
themes: (1) migration, nation, and subjectivity; (2) globalization and its discontents; and (3)

empire and subaltern.

The Department of Education at the University of Oxford provides a range of programs for
individuals interested in becoming teachers or pursuing careers in education. Msc In Applied

Linguistics and Second Language Acquisition is one of the courses offered by the department.

The Stanford Graduate School of Education of Stanford University offers (EDUC103B) Race,
Ethnicity, and Linguistic Diversity in Classrooms: Sociocultural Theory and Practices, a
foundational course that focuses on classrooms with students from diverse racial, ethnic, and
linguistic backgrounds. The elective courses, such as “(EDUCZ277) Education of Immigrant
Students: Psychological Perspectives” offer historical and contemporary approaches to
educating immigrant students. (EDUC389C) Race, Ethnicity, and Language: Pedagogical
Possibilities issues to be addressed include language variation and change, language and
identity, bilingualism and multilingualism, language ideologies, and classroom discourse.
(EDUCI114N) Growing Up Bilingual course focuses on the experiences of long-term US
minority populations as well as those of recent immigrants. (EDUC149) Theory and Issues
in the Study of Bilingualism aims to prepare students to work with bilingual students and their
families and to carry out research in bilingual settings. The goal of “(EDUC 177A) Well-
Being in Immigrant Children and Youth: A Service-Learning Course” is to understand how
social institutions are responding to the needs of immigrant children and youth to support

their well-being.

The School of Education at Johns Hopkins University offers the course (ED.855.710)
Multicultural Education which aims to address the requisite awareness, knowledge, and

skills for enhancing their multicultural competencies.
Discussion

Given the significant developments post-2011, there is an anticipation for teacher training

programs to adapt to emerging needs and undergo modifications. This is particularly evident
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in the influx of migration to Tiirkiye following the conflicts in Syria since 2011. Examining
teacher training programs within these contexts, especially post-migration, reveals a tangible
influence of multiculturalism on teacher education. Teachers need to be supported to teach in
diverse classrooms; however, 52% of teachers interviewed in France, Ireland, Italy, Latvia,
Spain, and the United Kingdom felt that the support they received from management in
managing diversity was insufficient. The extent to which teacher education includes diversity
differs from country to country. Teacher candidates in the Netherlands, New Zealand, and
Norway; take compulsory courses to support students from different backgrounds. In
addition, taking such courses in Europe is generally dependent on the wishes of the teachers
(UNESCO, 2019).

Multiculturalism began to be one of the main issues in Turkish educational programs after
the migration to the country after the war in Syria. Thinking and accepting that students
might have different races, ethnicities, classes, languages, belief systems, experiences, sexual
preferences, and political views; considering these in planning the instructional environment
and being open to discussion about these differences can be accepted as an important indicator
of carrying cultural richness into the classroom environment (Basbay & Bektas, 2009).

YOK offers an average of 100 elective and compulsory courses for each of the 25 different
teacher training undergraduate programs. Some of these courses have been proposed
collaboratively for various teacher training programs. Upon examining the course contents,
it becomes evident that the majority do not directly address multiculturalism. Out of the 17
courses identified as being related to multiculturalism, only a few establish a direct connection

with this concept. Generally, these courses reference indirect topics such as “migration”,
“cultural interaction”, and “population mobility”.

When the contents of courses such as The Human and Economic Geography, The Human and
Economic Geography of Tiirkiye, The Rural, Urban, and Migration Sociology, and The Social
Structure of Tiirkiye are examined, they appear suitable for establishing a direct connection to
multiculturalism. However, despite the course descriptions discussing migration, population
movements, and their associated issues, it is evident that there is no direct connection to

multiculturalism.

There is a significant relationship between multiculturalism and language. It would be
reasonable to expect language courses to incorporate multiculturalism by addressing the
diverse cultural backgrounds of individuals. However, an analysis of the course contents
that related to language teaching reveal that this integration is not being achieved. Given the
number of immigrant children and students in the Tiirkiye, it is evident that the concepts of
“bilingualism” and “bilingual education” should be carefully addressed. However, it appears

that this necessity is not highlighted in the course contents.
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In courses such as Culturally Responsive Family Counseling, Cultural Anthropology, The
Culture and Language, The Inclusive Language Teaching, and Anthropology of Education,

the concept of multiculturalism is directly emphasized.

The Inclusive Education course focuses on diversity rather than multiculturalism.
Multiculturalism, including the education of immigrant children, is addressed as a subsidiary

theme.

Although the course contents of universities in Tirkiye are suitable for addressing
multiculturalism, it is evident that this concept is not given significant attention. In addition,
when examining the proportion of courses related to multiculturalism compared to all

courses, it is evident that the number is low.

According to course content at Turkish Universities, it is observed that there is a tendency to
frequently include content related to this concept. However, it can be said that the concept of

multiculturalism is generally alluded to rather than explicitly addressed.

When examining the course contents directly or indirectly related to multiculturalism,and
the objectives of the training programs at Turkish universities courses it becomes apparent
that this concept is only included sporadically within the curriculum. In other words,

multiculturalism is not explicitly incorporated into the course objectives or program aims.

A closer look at the mentioned international universities reveals and their programs, it’s clear
that they incorporate multiculturalism in various aspects. This includes the subjects forming
the core of the programs, the content covered in courses, and the methods and approaches

utilized in teaching.

The concept of “multiculturalism” is prominently and confidently incorporated into the
objectives and course contents of teacher training programs at universities abroad. In other
words, it is understood that multiculturalism is not treated as a mere topic for discussion

limited to a few weeks.

In addition, it is evident that the number of courses directly or indirectly related to
multiculturalism is higher than those in our country. This can be attributed to these countries

having more extensive experience with cultural diversity compared to our own.
Conclusion

Examining the courses in teacher training programs in Tiirkye within the context of

multiculturalism reveals a situation that contradicts the cultural diversity of the society. The
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courses largely exclude multiculturalism or address it superficially. Given the increasing
cultural diversity in Tiirkiye due to migration, teachers will inevitably have students from
various cultural backgrounds. Therefore, teacher training programs must incorporate more
courses and content that effectively support multicultural education, both in number and
quality. Realizing this objective necessitates the implementation of comprehensive teacher

training programs underpinned by robust foundational principles.

Understanding the characteristics of teacher training programs in countries with a longer
history of cultural diversity than Tiirkiye is crucial. It is essential to study the objectives of
these programs and examine whether their courses address multiculturalism. This knowledge

can serve as a valuable reference for shaping the teacher training dynamics in our country.

Teacher training programs strive to incorporate multicultural perspectives by often
incorporating just one or two courses in multicultural education or by mandating that teacher
candidates’ complete assignments that superficially explore cultural differences. Such
practices can be superficial rather than support teacher candidates’ attitudes, knowledge
and skills related to multiculturalism. To engage in a discourse concerning such support,
it is imperative that teacher educators and the prevailing higher education paradigm be
systematically structured and adequately primed. As educational professionals, they must
establish an environment for the critical reassessment of their convictions, methodologies,
and objectives, thus enabling the collaborative pursuit of a vision for the pedagogical process.
The fundamental principles and practices of multiculturalism should be given a central and
primary focus when developing teaching methods and strategies. It suggests that educators
and educational institutions should place a high level of importance on incorporating
multicultural perspectives, diversity, and inclusive teaching techniques into their curriculum
and pedagogical approaches. In essence, it underscores the idea that multicultural education

should form the foundation upon which teaching methods and practices are built.

While the body of literature addressing multicultural teacher, education emphasizes the
pivotal role of coherence in teacher preparation programs, it is notable that there is a scarcity
of research dedicated to investigating this particular area. To establish an education system
characterized by sensitivity to multiculturalism, it is imperative to ameliorate the disjunction

between theoretical underpinnings and pragmatic execution within this sphere.
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Tiirkiye’deki Ogretmen Yetistirme Programlarinda
Cokkiiltiirluliik

Genis Ozet
Giris

2011°den beri Tiirkiye hi¢ yasamadig1 bir go¢ dalgasiyla kars1 karsiya kalmistir. Suriye’deki
savasin yol a¢tif1 bu gog, egitim dahil bir¢ok alanin yeniden yorumlanmasint zorunlu
kilmistir. Bu biiyiik gé¢ dalgasinin ardindan, ¢okkiiltiirlii egitim ortamlari ve bu ortamlarin
niteligi, giindeme getirilmesi gereken en 6nemli konulardan biri haline gelmistir. Uluslararasi
gdc oOrgiitiiniin 2020 verilerine gore diinya genelinde 281 milyon uluslararasi gogmen vardir,
bu say1 diinya niifusunun yiizde 3,6’sin1 olusturmaktadir. Bu gd¢menlerin 28 milyonunu
cocuklar olusturmaktadir bu da diinyadaki ¢ocuk niifusunun yiizde 1,4’tidiir. Uluslararasi
gbemen raporlarma bakildiginda bu yas araligindaki gégmelerin diinya genelindeki gogmen
sayisina orani %24 olarak belirtilmistir. Birlesmis Milletlerin sagladig: verilere gore ilkokul
cagidaki gdgmen c¢ocuklarin %65°1, ortadgretim g¢agindakilerin %41°1, yiiksekdgretim
diizeyindekilerinse %6’s1 egitim sistemine kayitlidir. Verilerden hareketle 15 milyon okul ¢ag1
gdemen gocugun oldugu ve bunlarin yarisinin egitim yasamina devam ettigi anlasilmaktadir.
Milli Egitim Bakanliginin 2022-2023 egitim y1il1 verilerine gore ilkdgretimde okuyan 730 bin
806 Suriyeli 6grenci vardi ve bunun yaninda YOK verilerine gore Tiirkiye’de 301 bin 694

yabanc1 uyruklu tiniversite 6grencisi egitim almisgtir.

Bireylerin yasamlarindaki degisimler dogrudan veya dolayli olarak egitim sisteminin de
giincellenmesini kaginilmaz kilar. Egitim programlarinin degismesi 6gretmen egitimine de
dogrudan yansimaktadir. Bu baglamda, egitim programlarindaki ¢ok sayida dersin, hakim
kiiltiiriin cocuklara ve genclere aktarilmasiyla ilgili oldugu goz oniinde bulundurulmalidir.
Bu aktarim devam ederken yeni dgeler cesitli yollarla kiiltiirel yapiya girer ve bir hareket
olusur. Bu degisimlerin, miimkiin oldugunca egitime dahil edilmesi gerekir. Aksi takdirde,
okul egitimini engelleyebilecek bu yapi, olumsuz kiiltiirel sentezlerin rastgele ve istenmeyen
bir tepkisine neden olabilir. Okullarda gergeklestirilmesi planlanan reformlar, reformlarin
kurumsallastirilmasini miimkiin kilacak sekilde okulun rollerinin, normlarinin ve degerlerinin
degismesini gerektirir. Ornegin, 6gretmenler daha fazla bilgiye ihtiya¢ duyar ve irksal ve
etnik tutumlarimi gézden gegirmeleri gerekir; bu nedenle daha fazla zaman ve ¢esitli 6gretim
materyallerine ihtiya¢ duyarlar. Bu baglamda, ilk odak noktas1 6gretmen egitiminin niteligi
olmalidir. Egitim fakiiltelerindeki 6gretmen egitim programlarmin c¢agin kosullarina ve

gereksinimlerine gore degismesi ve giincellenmesi kagiilmaz bir gerekliliktir.
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Cokkiiltiirliillik baglaminda degerlendirildiginde, toplumun cokkiiltiirlii bir yapiya sahip
olmasi, egitimin bu siireci izlemesini ve yapisint ¢okkiiltiirliilliige uygun hale getirmesini
gerektirir. Cokkiiltiirlii toplumlarin sundugu zorluklar ve olanaklar her zaman tartigilmastir.,
Toplumlarin ¢okkiiltiirliilik baglaminda s6zii edilen zorluklart nasil asabilecegine ve
sundugu olanaklardan nasil yararlanabilecegine iliskin iggdriiler sunulmus ve sunulacaktir.
Toplumsal entegrasyonun temel tast olan egitim de hem zorluk hem de olanak degerlendirilen
konulardan biridir. Etnik ve kiiltiirel ¢esitlilik toplumu zenginlestirse de egitim sisteminin bu
duruma uyum saglamasi igin 6zel ¢aba gerekmektedir. Daha dogrusu 6gretmenler, egitim
kurumlarindaki gokkiiltiirlii siireglerin niteligini belirlemede hayati bir rol oynar. Bu da
dikkatimizi dgretmen egitimi meselesine ¢eker. Universitelerin lisans dgretmen yetistirme
programlarinin mifredatindaki ¢cokkiltirliliigiin 6gretmen adaylarinin ¢okkdltiirliliigi nasil

kavradigini gergevelemeyi amaglayan bu arastirma, 6nemli bir agidan ele alir.

Cokkiiltiirliiliik, bir sosyal politika meselesi olarak goriildiiglinde en iyi bicimde c¢alisir. Eger
devlet gdocmenleri bir giivenlik tehdidi olarak algilarsa ¢okkiiltiirliiliige verilen destek ve
azinliklarin ¢okkiiltiirlii haklarini seslendirme yetenekleri azalacaktir. Bu baglamda, egitimin
giiclii bir adaptasyon araci olmasi nedeniyle, bu araci en etkili sekilde kullanabilen aktorlerin
ogretmenler oldugu unutulmamalidir. G6¢ ve cokkiiltiirliiliik gibi konularin tim egitim
programlarinda temel bir diizeyde dikkate alinmasi gerekir ve 6gretmen egitim programlari

da bu bakis agisiyla ele alinmalidir.
Yontem

Bu arastirmada, nitel aragtirma yontemlerinden biri olarak dokiiman analizi kullanilmistir.
Merriam’a (2015) gore “dokiiman” terimi, cesitli yazili, gorsel, basili ve dijital veri
kaynaklarmni igeren genis bir kategoriyi ifade eder. Nitel arastirmada, bu tiir veri
kaynaklari, gézlemler veya goriismeler yoluyla elde edilen verilerle ayn1 6neme sahiptir,
yani tim egitim belgeleri arastirma amaglari i¢in degerli kaynaklar olabilir. Love’un
(2003) siniflandirmasinda, “Akademik Dokiiman Analizi” kavrami, bu yontemin gesitli
yiiksekogrenimle ilgili kaynaklar1 incelemek i¢in ne kadar yararli oldugunu vurgular. Bu
kaynaklar, program materyallerini, ders igerigini, akademik takvimleri, bagvuru formlarini,
aragtirma raporlarini ve fakiilte biiltenlerini igerir. Toplanan veriler, igerik analizi yontemi
kullanilarak analiz edilmistir (Krippendorff, 2019). Veri analizi, ¢ikarimsal bir yaklasimla
gerceklestirilmigtir. “Cokkiiltiirliilik” ile ilgili belirlenen igerikler kapsamli bir sekilde
incelemistir ayrica gog, dil egitimi, cografya ve sosyal konular gibi tiim temalar da arastirma

kapsaminda farkli asamalarda dikkate alinan olgu ve kavramlar olmustur.

Veriler, 3 farkli kaynaktan elde edilmistir. YOK tarafindan tiim {iniversitelere &nerilen

se¢meli ve zorunlu derslerin degerlendirilmesi ve URAP 2022-2023 ulusal ve uluslararasi
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siralamalarinda ilk 10’a giren iiniversitelerin ders igerik web sayfalari. Universitelerin
sunmus oldugu ders materyallerine erisim saglanmasi amaciyla, ilk adim Tirkiye’deki
Ogretmen yetistirme programlartyla iligkilendirilen URAP 2022-2023te ilk 10’da yer alan
fakiiltelerin ders kataloglarinin kapsamli bir sekilde incelenmesini igermektedri. Bu asamada,
tanimlanan derslerin bagli oldugu temel metodolojileri ve program hedeflerini kesfetmek i¢in
derinlemesine bir analiz yapilmistir. Bu analiz; dersin igerigi, hedefleri ve haftalik konularin

detayli bir sekilde incelenmesini icermektedir.
Sonug ve Tartisma

Tiirkiye’deki 6grenci gesitliligi, tilkemizin kiiltiirel niteligini agik bigimde yansimaktadir.
Bu durum g6z 6ntinde bulunduruldugunda bu ¢okkiiltiirlii ortamlarda sorumluluk tistlenecek
ogretmenlerin yetistirildigi egitim programlarinin 6ncelikli hedefleri arasina bu durumun
getirdigi avantajlar ve dezavantajlarin konu edilmesi 6nemlidir boylece farkli kiiltiirel ve dilsel

arka plana sahip 6grencilerle etkili bir sekilde etkilesime girebilecek sekilde donatilabilirler.

Tirkiye’deki 6gretmenler, farkli kiiltiirel arka planlara sahip 6grenciler arasinda 6gretimi
farklilagtirabilmeli, uygun destek saglayabilmeli ve yapici diyaloglar gelistirebilmelidir.
Okullarda, yiiksek beklentiler ve basart kiiltiiriinii tesvik eden bir miifredat izlenmelidir.
Bu programin isleyebilmesi i¢in 6gretmen adaylari da bu amagla egitilmelidir. Ogretmen
adaylar1, 6grencilere rol model olabilecek ve onlart ¢okkiiltiirliiliik konusunda farkli bakis
acilart gelistirmede destekleyebilecek kisiler olarak yetistirilmelidir. Bunun olabilmesi
cokkiiltiirliiliigli merkeze alan Ogretmen yetistirme programlari ve buna uygun ders

icerikleriyle miimkiindiir.

Ogretmen egitimi programlarinin temel amaglar1 incelendiginde cokkiiltiirliiliikle ilgili
kavramlara az da olsa yer verildigi ancak dogrudan ¢okkiiltiirlii programlarin yer bulmadigi
anlagilmaktadir. Bunun yaninda incelenen ders igeriklerinde sayisal oran agisindan derslerde
dogrudan ya da dolayli olarak cokkiiltiirliiliige deginen az sayida ders oldugu goriilmektedir.
Ozellikle uluslararasi porgramlara bakildiginda ise yalmizca ders iceriklerinde degil program
amaclarinda da cokkdiltiirlii yapiya yer verildigi agiktir.

Cokkiiltiirlii 6gretmen egitimini ele alan alanyazinin vurguladigi tutarliligin 6gretmen
yetistirme programlarinda kritik bir rol oynadigi konusudur, bu 6zel alanda arastirma
eksikligine dikkat ¢ekilmektedir. Cokkiiltiirliiliige duyarlt bir egitim sistemi kurmak i¢in, bu
alandaki teorik temellerle pratik uygulama arasindaki ayrimi gidermek son derece 6nemlidir.
Bu kavramin merkezi nemi, ¢okkiiltiirlii egitimin, egitim kurumlarinda -okuldncesinden
iiniversitelere kadar her seviyede- anlamli doniistimler saglamasi i¢cin hem kavramsal hem de

uygulamada kapsayici bir yaklagim gerektirmesidir.



