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Glinlimiuzde yabanci dil egitiminin miimkiin oldugu kadar erken yasta baslatilmas1 gerektigi
vurgulanmaktadir. Ancak farkli kademelerde farkli egitim yontem ve tekniklerinin uygulanmasi,
etkinliklerin yas gruplar1 dikkate alinarak hazirlanmasi gerekmektedir. Yabanci dil 6gretim
programlarinin sinifta yasam bulmasi olarak da adlandirilabilecek etkinliklerin etkili olup olmadiginin
belirlenmesi gerekmektedir. Bu gereklilikten hareketle yapilmasi planlanan bu ¢alismada ilkokul
6grencilere uygulanan yabanci dil 6grenme etkinliklerinin etkililigi farkli degisenler ag¢isindan
incelenmesi amacglanmistir. Arastirmaya 2022-2023 egitim-6gretim yii1 giiz doneminde Sivas il
merkezinde ilkokul diizeyinde 6grenim goren 312 (116 kz-196 erkek) 6grenci dahil olmustur. Betimsel
tarama arastirma modelinin kullanildig1 bu ¢alismada katilimcilara Sad (2011) tarafindan gelistirilen
“Yabanci Dil Ogretim Etkinlikleri Olcegi” uygulanmistir. Olcek; Ogretmen Merkezli Etkinlikler ve Ogrenci
Merkezli Etkinlinler olmak iizere iki alt boyuttan ve 21 maddeden olusmaktadir. Olgek giivenirligi bu
calismada .855 olarak tespit edilmistir. Elde edilen verilere normallik analizi uygulanmis ve normalligin
karsilandig1 belirlenmistir. Sonrasinda bagimsiz t testi ve tek yonlit ANOVA uygulanmistir. ANOVA
testinde farklilik belirlenen degerler icinse Tukey analizi kullanilmistir. Toplam puan ve alt boyutlar, alt
boyutlarin birbirleri ile iligkisinin belirlenmesi icinse Pearson Korelasyon analizi uygulanmistir.
Arastirma bulgularina gore; ilkokul 6grencilerin 6lgekten aldiklar: puan ortalamalarinin cinsiyet ve sinif
diizeyi degiskenlerine farklhlastigi (p<.05) ancak anne ve baba egitim diizeyi degiskenlerine gore
farklilasmadig tespit edilmistir (p>.05). Ayrica toplam puan ile her iki alt boyut arasinda pozitif yonde
yiiksek diizeyde, alt boyutlarin kendi arasinda ise pozitif yonde orta diizeyde bir iliskinin oldugu
saptanmistir.
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Abstract

In contemporary education, it is emphasized that foreign language instruction should begin as early as
possible. However, different educational methods and techniques must be applied at various educational
levels, and activities should be prepared considering the age groups. It is essential to determine whether
the activities, which can be described as bringing foreign language teaching programs to life in the
classroom, are effective. This study aims to examine the effectiveness of foreign language learning
activities applied to primary school students from various perspectives. The research included 312 (116
girls and 196 boys) primary school students studying in the city center of Sivas during the fall semester
of the 2022-2023 academic year. In this study, which employed a descriptive survey model, participants
were administered the “Foreign Language Teaching Activities Scale” developed by Sad (2011). The scale
consists of two sub-dimensions: Teacher-Centered Activities and Student-Centered Activities,
comprising a total of 21 items. The reliability of the scale was determined to be .855 in this study.
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Normality analysis was applied to the obtained data, and it was found that normality was met.
Subsequently, an independent t-test and one-way ANOVA were applied. For the values determined to
differ in the ANOVA test, Tukey's post hoc analysis was used. Pearson correlation analysis was employed
to determine the relationship between the total score and sub-dimensions, as well as the relationship
between the sub-dimensions themselves. According to the research findings, it was found that the
average scores of primary school students differed based on gender and grade level variables (p<.05)
but did not differ according to parental education level variables (p>.05). Additionally, a high positive
correlation was found between the total score and both sub-dimensions, and a moderate positive
correlation was found between the sub-dimensions themselves.

Keywords: foreign language, teaching, primary school, student, activity

GIRIS

Bir yabanci dil bilmek bireye baska bir diinyanin kapisindan girmek i¢in firsat sunmaktadir. Bu
sadece 6zel hayatta degil akademik hayatta da bireyin gelisimine katki saglamaktadir. Yabanci
dilin miimkiin oldugu kadar erken yaslardan itibaren 6grenilmesinin daha kolaylastiric1 bir
faktor oldugu diisiiniilmektedir (Gordon, 2007). Yabanci dilin ge¢ yaslarda daha zor 6grenildigi
(Krashen & Terrell, 2000), erken yaslarda ise ¢ok daha kolay oldugu savunulmaktadir
(Katsuyama, Nishigaki, & Wang, 2008). Ozellikle yabanci dili telaffuz konusunda
karsilastirildiklarinda c¢ocuklarin yetiskinlerden daha iyi bir diizeyde edindikleri ve
icsellestirdikleri belirtilmektedir (Brewster, Ellis, & Girard, 2004). Yabanc dil 6gretiminde
kritik bir dénemin oldugunu savunanlar ¢ocuklarin dogal ortamlarda sunulan yabanci dili

anadillerine yakin bir seviyede edindiklerini ancak yetiskinlerde bunun miimkiin olmadigini
belirtmektedir (Gordon, 2007; Moon, 2000).

Yabanc bir dli 6grenmek bircok faydasinin yani sira farkl insanlarla iletisim kurarak degisik
kiiltiirleri tanimay1 da kolaylastirmaktadir (Ellis, 2004). Bu sayede cocuklar kendi yasamlarinin
disinda da bir yasam oldugunu, farkliliklara saygiyi, onyargili olmamayi, biitiinsel olarak
gormeyi ve digerlerini anlamay1 6grenmektedir (Geng, 2004). Kiiltiirleraras1 farkindaligin
kazanilmasiyla c¢ocuklar yasanan olaylarda empati kurarak baska perspektiften bakabilme
becerilerini gelistirmektedir (Rantz & Horan, 2005). Ogretmenler yabana dil 6gretiminde
¢ocuklarin agik fikirli olmalar1 konusunda dikkatli olduklarinda hosgorili, zengin bir diinya
algisina sahip ve acik fikirli bir kimlige sahip bireylerin yetismesini saglayacaktir (Doyé &
Hurrell, 1997; Ellis, 2004). Erken yasta yabanci dil 6gretimi ayrica cocugun kendi gelisimini de
olumlu etkilemektedir. Cocuklarin zihinsel, psikolojik ve sosyal gelisimleri tizerinde yabanci dil
6gretiminin etkili oldugu savunulmaktadir (Geng-ilter & Er, 2007).

Bireylerin yabanci dil bilmesinin sadece kisisel faydalar1 olmayip toplumsal faydalar1 da
bulunmaktadir. Ciinki giiniimiizde farkli toplumlarla iletisim kurabilen, kendini gelistirmis,
kiiresellesmenin farkinda olan bireylere ihtiya¢ duyulmaktadir. Bu ihtiyaci karsilamanin en
etkili yolu ise egitimden ge¢mektedir. Bu baglamda diinyadaki devletlerin biiyiik bir kismi
yabanci dil egitimine dnem veren egitim politikalar1 gelistirmektedir. Yabanc dil egitimini
erken yaslara indirerek egitim alinan siireyi artirmak bunlarin basinda gelmektedir
(Edelenbos, Johnstone, & Kubanek, 2006). Yabanci dil egitiminde o6zellikle diinya dili olarak
kabul edilen Ingilizce olmak tizere farkh diller egitimin ilk yillarindan itibaren zorunlu dersler
arasinda yerini almistir (Shin, 2006; Sevik, 2008). Hatta Isvec, Estonya, Lilksemburg, izlanda
gibi bazi lilkelerde erken yaslardan itibaren ikinci bir yabanci dil zorunlu olarak verilmektedir
(Edelenbos vd., 2006). Tirkiye’de 1998’e kadar erken yaslardaki yabanci dil egitimi sadece
ozel okullarda verilmistir (Aslan, 2008). Ancak bu tarihten itibaren 6nce ilkogretim 4 ve 5.
siniflar daha sonra ise 2. siniflardan itibaren devlet okullarinda erilmeye baslanmistir (Er,
2006; Zehir-Topkaya & Kiiciik, 2009).

Erken yaslarda yabanci dil 6gretiminde istenilen basariya ulasilabilmesi icin oncelikle
belirlenen amaglarin egitsel ilkelerle uyumlu olmasi ve 6gretimin bu dogrultuda yapilmasi
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gerekmektedir (Agullo, 2006; Edelenbos vd., 2006; Ytreberg, 1997). Hazirlanan yabanci dil
Ogretimi programinin istenilen niteliklere sahip olmamasi bu konuda basarisizlig1 beraberinde
getirecektir. Elbette bunun oOniine ge¢mek icinde aday hedeflerin, igerigin, yontem ve
tekniklerin, degerlendirmenin 6grencilerin niteliklerine ve egitimin beklendik c¢iktilarina
uygun olmasi 6nem arz etmektedir (Doyé & Hurrell, 1997). Erken yas cocuklari i¢cin hazirlanan
yabanci dil 6gretim programlarinin tasimasi gereken bazi 6zellikleri Avrupa Konseyi su sekilde
belirlemistir (Komorowska, 1997):

v Dinleme becerisinin gelistirilmesi
v Bagska dil ve kiiltiirlere yonelik olarak olumlu tutumun kazandirilmasi

v/ Farkli dil ve Kkiltirler arasindaki farkliik ve benzerliklere iliskin farkindalk
kazandirilmasi

v Yabana dil 6grenmeye iliskin motivasyonun olusturulmasi

Tim egitim silireclerinde oldugu gibi yabanci dil 6gretiminde de o6grencilerin bireysel
farkliliklarinin dikkate alinmasi gerekmektedir (Brewster vd. 2004). Farkli 68rencilerin bir
sinifta egitim alma zorunlulugu oldugundan dolay1 6gretim etkinlikleri ve materyallerinin
miimkiin oldugunca cesitlendirilmesi 6énem arz etmektedir (Cakir, 2004; Moon, 2000). Erken
yaslardaki 6grencilere yonelik hazirlanan etkinliklerin onlarin dikkat stiresinin dikkate
alinarak hazirlanmasi gerekmektedir (Hasselgreen, 2005). Ogretim etkinliklerine iliskin olarak
Ogrencilerden alinan doniitlerin dikkate alinarak gerekiyorsa yeni diizenlemelere gidilmelidir
(Harmer, 2007). Erken yastaki yabanci dil 6gretim etkinliklerinin 6grencilerin ihtiya¢ ve
ilgilerine doniik olmasi, kullanilan materyallerin uygun secilmesi, iletisim siireclerinin etkin
kullanilmasi istendik basarinin yakalanmasinda o6nemlidir (Moon, 2000). Gergeklestirilen
etkinliklerin oynayarak 6grenme, yaparak ve yasayarak ogrenme ilkleriyle uyumlu olmasi
gerekmektedir (Ytreberg, 1997). Ogretmen ve ogrenci merkezli etkinliklerin iyi bir
planlamayla uygulanmasi da bir diger 6nemli husustur. Erken yaslardaki yabanci dil
ogretiminde 6zellikle etkinlik temelli 6gretimin énemli oldugu goriilmektedir. Ogrencilerin bu
etkinliklere iliskin diisiinceleri onlarin 6gretim siirecine katilimlarini etkilemektedir. Cinsiyet
degiskeninin dil 6grenme iizerinde bir etkisinin oldugu yapilan c¢alismalarla ortaya
konulmustur (Acat, Demirel, Merkezi, 2002). Ogrencinin yabanci bir 6grenmeye ilgisinin sinif
diizeyinde degisip degismedigini belirlemek icin sinif diizeyi degiskenine yer verilmistir.
Ayrica ebeveynlerin egitim durumlarinin 6grencilerin yabanc dile iliskin etkinliklere yonelik
etkileri yapilan galismalarla belirlenmistir (Hamarat, 2019). Bu calismada etkisinin test
edilmesi amaciyla ebeveyn egitim durumu degiskeni arastirmaya dahil edilmistir. Bu ¢calismada
ilkokul o6grencilerinin yabanci dil 06gretiminde gerceklestirilen etkinliklere yonelik
diisiincelerinin belirlenmesi amac¢lanmistir. Bunun i¢in de asagida yer alan sorularin yaniti
aranmigtir.

v' Ilkokul 6grencilerinin yabanci dil etkinliklerine yénelik goriigleri arastirmamn
degiskenleri acisindan ne derece farklilik gostermektedir?

v' llkokul égrencilerinin yabana dil etkinliklerine yonelik goriisleri toplam puaniyla
0gretmen ve 6grenci etkinlikleri arasinda nasil bir iliski diizeyine sahiptir?

YONTEM

Arastirma i¢in Sivas Cumhuriyet Universitesi Egitim Bilimleri etik kurulundan E-50704946-
100-420925 Sayili onay alinmistir.

Arastirma Modeli

Bu c¢alismada nicel arastirma yoOntemleri arasinda yer alan betimsel tarama modeli
kullanilmistir. Betimsel tarama kullanilarak arastirmacinin ulasmasinin miimkiin olmadig:
genis evrene sahip gruplardan ilgili gruba iliskin arastirilan olgu, olay veya durumla ilgili
olarak tutum ve gorislerinin alinmas1 amacglanmaktadir. Elde edilen bulgularla arastirilan
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durumun betimlemesi yapilmaktadir (Karakaya, 2012). Arastirmanin orneklem secimi ise
seckisizlik temelinde yer alan random oOrnekleme yontemiyle belirlenmistir. Random
orneklemede her bir birimin bir digerini etkilemeden arastirmaya dahil olma sansi
bulunmaktadir. Bu da arastirmacinin veri toplamasini kolaylastirmaktadir. Bu nedenle birgok
arastirmada random oérnekleme yontemi tercih edilmektedir (Sharma, 2017).

Orneklem

Betimsel tarama arastirma modelinin kullanildig1 bu arastirmaya 2022-2023 egitim-6gretim
yili gliz doneminde Sivas il merkezinde ilkokul diizeyinde 6grenim géren 312 (116 kiz-196
erkek) 6grenci dahil olmustur. Orneklem grubun demografik bilgileri Tablo 1’de sunulmustur.

Tablo 1. Orneklem Demografik Bilgileri

Degisken n %
Cinsiyet Kiz 116 37.2
Erkek 196 62.8
1.Simf 70 224
Sinif 2.Smf 100 32.1
3.Smif 70 224
4.Smif 72 23.1
flkokul 6 1.9
Anne Egitim Ortaokul 12 3.8
Lise 62 19.9
Universite 232 744
flkokul 4 1.3
Ortaokul 6 19
Baba Egitim Lise 54 17.3
Universite 248 79.5

Ogrenci bilgilerine bakildiginda; erkek égrencilerin %62.8, ikinci sinif égrencilerinin %32.1 ile
daha yiiksek sayida oldugu goriilmektedir. Anne ve baba egitim durumu agisindan iiniversite
mezunu ebeveynlerin sayisinin fazla oldugu belirlenmistir.

Veri Toplama Araclari

Bu calismada katilimcilara Sad (2011) tarafindan gelistirilen “Yabanci Dil Ogretim Etkinlikleri
Olgegi” (YDOEO) uygulanmistir. Olgek; Ogretmen Merkezli Etkinlikler (OGRTNME = 6 madde)
ve Ogrenci Merkezli Etkinlinler (OGRNCME= 15 madde) olmak iizere iki alt boyuttan ve 21
maddeden olusmaktadir. Olgek gelistirme c¢alismasinda OGRNCME alt boyutunun .864,
OGRTNME alt boyutunun .826; bu calismada ise 6lcegin OGRNCME alt boyutunun .826,
OGRTNME alt boyutunun .773 giivenirlige sahip oldugu belirlenmistir. Olcek maddeleri ticli
likert olarak tlizgiin yiiz=1 , kararsiz ytiz=2 ve mutlu yiiz=3 ifadeleri olarak gosterilmistir. En
diisiik alinabilecek puan 21 olurken en yiiksek puan 63 olmaktadir. Bu calismada 6l¢ekle ilgili
elde edilen bulgular asagida yer alan Tablo 2’de yer almaktadir.

Tablo 2. YDOEO Betimsel istatistikleri

- Min. Max. Ort. Oort. Cron.
YDOEO X d Sk Kurtosi

n puan puan X (1-3) (100) s ewness urtosts Alfa

OGRTNME 312 6 18 9.64 1.61 53.56 2.86 .959 626 773

OGRNCME 312 15 43 31.63 2.11 70.28 5.89 -.627 .184 .826

Toplam 312 21 61 41.27 1.97 65.51 7.86 -.205 .163 .855

Olgekten alinan puan ortalamalarinin toplam puan ve OGRTNME alt boyutunda orta diizeyde
(70> 53.56 \ 65.51), OGRNCME alt boyutunda ise yiiksek diizeyde oldugu goriilmektedir (70
<.70.28). Olgegin toplami ve alt boyutlarinda giivenirlligin yiiksek diizeyde oldugu
hesaplanistir (70 <.773\ .826 \ .855) (Kartal & Bardakgi, 2019).
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Verilerin Toplanmasi ve Analizi

Arastirma verileri 6lcegin bes farkl ilkokulda ii¢ giin boyunca 320 6grenciye ylz yiize
uygulanmasiyla elde edilmistir. Olcekler uygulanmadan énce 6grencilere 6lcek hakkinda bilgi
verilmis, istemedikleri takdirde katilmak zorunda olmadiklar, istedikleri an olcegi
doldurmaktan vazgegcebilecekleri ifade edilmistir. Olgekler uygulandiktan sonra tek tek kontrol
edilmis ve sekiz 6lgegin analizler icin uygun sekilde doldurulmadigi belirlenerek arastirmadan
¢ikarilmasina karar verilmistir. Veriler SPSS .26 programina aktarilarak normallik analizleri
yapilmistir. Normalligin karsilanmadigi goriildiigiinden c¢arpiklik ve basiklik degerlerine
bakilmistir. Bu degerlerin normal olarak kabul edilebilecek (£1.96) aralikta oldugu
belirlendiginden parametrik testler uygulanmistir (+1.96 = Carpiklik \ OGRTNME = .959 \
OGRNCME = -.627 \ Toplam =.205; Basiklik \ OGRTNME = .626 \ OGRNCME =.184 \ Toplam =
.163). Sonrasinda bagimsiz t testi ve tek yonlit ANOVA uygulanmistir. ANOVA testinde farklilik
belirlenen degerler icinse Tukey analizi kullanilmistir. Toplam puan ve alt boyutlar, alt
boyutlarin birbirleri ile iliskisinin belirlenmesi icinse Pearson Korelasyon analizi
uygulanmistir.

BULGULAR

Bu béliimde elde edilen bulgulara yer verilecektir. Katilmcilarin YDOEO’den aldiklari puan
ortalamalari cinsiyet degiskenine gore analiz edilmis ve Tablo 3’te sunulmustur.

Tablo 3. YDOEO Cinsiyet Degiskeni Bulgular:

YDOEO n be sd t df p
OGRTNME Kiz 116 10.79 3.45 1052 154 001*
Erkek 196 8.96 2.20 ' '
OGRNCME Kiz 116 3255 5.84
1515 154 132
Erkek 196 31.08 5.88
TOPLAM K 11 43.34 .
0 'Z o 33 856 2.469 154 015+
Erkek 196 40.04 7.18
p<.05*

Ogrencilerin 6lgekten aldiklar1 puanlarin 6gretmen merkezli etkinlikler alt boyutu ve toplam
puanda kiz 6grenciler lehine anlamli farklilik gosterdigi (p<.05), 6grenci merkezli etknlikler alt
boyutunda ise gostermedigi sonucuna ulsilmistir (p>.05).

Ilkokul égrencilerinin simf diizeyi degiskenine gore olcekten aldiklar1 puanlar istatistiksel
olarak analiz edilmis ve Tablo 4’te sunulmustur.

Tablo 4. YDOEO Simif Diizeyi Degiskeni Bulgular

s Varyans Anlamh
YDOEO " X sd ka;flagl df F P Farkhilik
1.Smift 70 8.77 2.62 Gruplar aras: 3
OCERTNME 2.S1mif? 100 10.30 3.48 4.924 003* 3>1,3>4,
3.Smif3 70 10.57 2.36  Gruplar igi 152 2>4
4.Smif4 72 8.67 2.03 Toplam 155
N 1.Smift 70 30.77 7.73 Gruplar aras: 3
OGRNCME 2.S1nif2 100 32.50 6.00
3.Smif3 70 32.43 3.96  Gruplar igi 152 1296 278 )
4.Smif4 72 30.47 511 Toplam 155
1.Smift 70 39.54 9.39 Gruplar aras: 3
TOPLAM 2.51if? 100 42.80 8.74 2730 351 354
3.51mif3 70 43.00 5.51  Gruplar ici 152 ' .046* ’
4.S1nif* 72 39.14 6.14 Toplam 155
*p<.05
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Katilimcilarin élgekten aldiklari puanlarin élgegin toplami ve OGRTNME alt boyutunda anlamli
diizeyde farkhlik gésterdigi (p<.05), OGRNCME alt boyutunda ise gdstermedigi sonucuna
ulsilmistir (p>.05). Anlaml farklilik olan gruplara bakildiginda farkliligin toplam puanda 3>1,
3>4 seklinde, OGRTNME alt boyutunda ise 3>1,3>4, 2>4 seklinde oldugu gériilmektedir. Simif
diizeyi acisindan en yiiksek puani iigciincii sinif 6grencierinin aldigi gériilmektedir.

Ogrencilerin anne egitim diizeyi degiskenine gore 6lcekten aldiklar: puanlar istatistiksel olarak
analiz edilmis ve Tablo 5’te sunulmustur.

Tablo 5. YDOEO Anne Egitim Diizeyi Degiskeni Bulgular1

YDOEO n % od  Varyans df F p Anlamh
kaynagi Farkhihik
flkokul! 6 12.00 5.20
Gruplar arasi 3
- Ortaokul? 12 10.17 1.47
OGRTNME , . 794 499 -
Lise3 62 9.45 2.53  Gruplar i¢i 152
Universitet 232 9.60 294 Toplam 155
flkokul! 6 35.67 2.89 Gruplar arasi 3
OGRNCME ~ Ortaokulz 12 3067 579 oo 6o
Lise3 62 3258 491  Gruplarigi 152 ' 444
Universite* 232 31.32 6.17  Toplam 155
flkokul! 6 47.67 8.08 Gruol 3
TOPLAM  Ortaokul? 12 4083 637 o s 63
Lise3 62  42.03 6.54  Gruplar ici 152 ' 475
Universite* 232  40.92 8.24  Toplam 155

Katilimcilarin 6lgekten aldiklari puanlarin 6lcegin toplami tiim alt boyutlarinda anne egitimi
acisindan anlamli diizeyde farklilik gostermedigi belirlenmistir (p>.05). Ancak Toplam puanda
anne egitim durumuna gore en yliksek puani alan grubun annesi ilkokul mezunu olan
égrencilerden olustugu gériilmektedir (ilkokul > Lise > Universite > Ortaokul).

Ogrencilerin baba egitim diizeyi degiskenine gore 6lgekten aldiklar1 puanlar istatistiksel olarak
analiz edilmis ve Tablo 6’da sunulmustur.

Tablo 6. YDOEO Baba Egitim Diizeyi Degiskeni Bulgular:

. _ Varyans Anlamli

YDOEO n X sd kaynagi df F p Farklihk
flkokul! 4 13.50 6.36

. Ortaokulz 6 1000 173 Cruplararast 3

OGRTNME , » 1.853 140 -
Lise3 54 8.93 1.94  Gruplar ici 152
Universite* 248  9.73 297 Toplam 155
flkokul! 4 37.00 2.83

OGRNCME  Ortaokul2 6 3033 503 Cruplararast 3
Lise3 54  30.81 5.66  Gruplar ici 152 788 502 i
Universite* 248 31.75 5.99 Toplam 155
flkokul! 4 50.50 9.19

TOPLAM  Ortackulz 6 4033 666 _ oplararast 3 a1
Lise3 54  39.74 6.66  Gruplar igi 152 310 273 ’
Universite* 248 41.48 8.07 Toplam 155

Katilimcilarin o6lgekten aldiklari puanlarin 6lcegin toplami alt boyutlarinda baba egitimi
acisindan anlamh diizeyde farklihik gostermedigi belirlenmistir (p>.05). Toplam puana
bakildiginda anlaml farklilik olmamasina karsin babasi ilkokul mezunu olan katilimcilarin
daha yiiksek puan aldiklar1 goriilmektedir (ilkokul > Universite > Ortaokul > Lise).

Katiimcillarin YDOEO’den aldiklari puan ortalamalarimin toplam puan ve alt boyutlan
arasindaki korelasyonuna bakilmis ve bulgular Tablo 7’de sunulmustur.
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Tablo 7. YDOEO Toplam Puan ve Alt Boyutlar1 Korelasyon Analizi Sonuclari

TOPLAM OGRTNME OGRNCME
TOPLAM 1.00 783%* 953%*
OGRTNME 1.00 558**
OGRNCME 1.00

YDOEQ'niin toplam puani ile OGRTNME (r=.738) ve OGRNCME (r=.953) alt boyutlar1 arasinda
pozitif yonde yiiksek diizeyde (r<.70) bir iliskinin oldugu belirlenmistir. Olgegin alt boyutlar:
arasinda ise (r=.558) pozitif yonde orta dilizeyde bir iliskinin oldugu goriilmektedir
(-30<.558<.70).

SONUC, TARTISMA ve ONERILER

Olgekten alinan puan ortalamalarinin toplam agisindan orta diizeyde oldugu belirlenmistir. Sad
(2011) tarafindan yapilan calismada 6gretmen merkezli etkinliklerin her zaman yapildigy,
ogrenci merkezli etkinliklerin ise ihtiyac duyuldukca yapildig1 ifade edilmektedir. Yapilan
calismalara iliskin toplam puanin ise orta diizeyde oldugu ifade edilmektedir. Aydogmus ve
Kurnaz’in (2017) calismasinda ogrencilerin Ingilizce dersine yénelik tutumlarimin orta
diizeyde oldugu belirlenmistir. Kiiciiktepe, Kiiciiktepe ve Baykin (2014) Ogretmenlerin
ingilizce dersi etkinliklerine iliskin olarak olumlu tutuma sahip olduklarini belirlemistir.

Ogrencilerin 6lgekten aldiklar1 puanlarin égretmen merkezli etkinlikler alt boyutu ve toplam
puanda kiz 6grenciler lehine anlaml farklilik gésterdigi sonucuna ulasilmistir. Aydogmus ve
Kurnaz’'in (2017) yaptiklar1 ¢alisma bulgularina bakildiginda cinsiyetin anlamh bir etkisinin
olmadig1 goriilmektedir. Ekmekyermezoglu (2010) yaptig1 calismada Ingilizce ders basarisinda
cinsiyetin etkin bir faktor olmadigini belirlemistir.

Katilimcilarin 6lgekten aldiklari puanlarin simf diizeyine gore 6lgegin toplami ve OGRTNME alt
boyutunda anlamli diizeyde farklilik gosterdigi belirlenmistir. Anlaml farklilik olan gruplara
bakildiginda farkhligin toplam puanda 3>1, 3>4 seklinde, OGRTNME alt boyutunda ise 3>1,
3>4, 2>4 seklinde oldugu goriilmektedir. Aydogmus ve Kurnaz'in (2017) yaptiklar1 arastirma
ortaokul diizeyinde olup bes ve altinci siniflarin yedinci siniflara gére daha yiiksek puan
aldiklari belirlenmistir.

Katilimcilarin 6lgekten aldiklar1 puanlarin élcegin toplami alt boyutlarinda ebeveyn egitimi
acisindan anlaml diizeyde farklilik gostermedigi belirlenmistir. Aydogmus ve Kurnaz (2017)
tarafindan yapilmis olan arastirmada ebeveyn egitim durumu yiikseldikce 6grencilerin
Ingilizce dersine yonelik tutumlarinin da yiikseldigi sonucuna ulagilmistir. Ekmekyermezoglu
(2010) tarafindan yapilan calismada ebeveyn egitimi yiikseldikce ogrencilerin Ingilizce
dersindeki basarilarinin da ytikseldigi saptanmistir. Bu ¢alismanin bulgularinin Gokler, Kalafat,
Kocak, Yazar ve Turkoglu (2012) ile Wiley’'in (1984) arastirma sonuglariyla desteklendigi
goriilmektedir.

YDOEO'niin toplam puani ile alt boyutlar1 arasinda pozitif yénde yiiksek diizeyde; alt
boyutlarinin kendi arasinda ise pozitif yonde orta diizeyde bir iliskinin oldugu goériilmektedir.
Bas (2014) yaptig1 calismada 6grencilerin yabanci dil 6grenme stratejilerini kullanmalari ile
dile iliskin akademik basarilar arasinda pozitif yonde bir korelasyon oldugunu belirlemistir.
Kullanilan etkinlikler, stratejiler 6grencilerin yabanci dil 6grenmeleri iizerinde etkilidir. Bu
nedenle yas gruplarina gore etkinliklerin belirlenmesi 6grencilerin farkl 6zelliklerine dikkat
edilerek farkli 6grenme stratejilerinin uygulanmasi gerekmektedir. Alan yazinda genellikle
yabanci dil 6grenme kaygisi ile farkli degiskenlerin korelasyonuna bakildigir goriilmektedir.
Yabana dil kaygilar ile Cubukgu (2008), Tunger ve Dogan (2015) 6z-yeterlik; Batumlu ve
Erden (2007), Tuncel (2014) Ingilizce basaris1 arasindaki iliskiyi incelemistir.
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Yabanc dil 6gretiminin tilkemizde yaklasik on yildir ikinci siniftan itibaren verilmesine karsin
istenilen basarinin elde edilmedigi gortilmektedir. Bunun nedenlerinin dikkatle el alinarak bu
konuda basarili olan iilkelerin ayrintili olarak incelenmesi gerekmektedir. Yabanci dil 6gretim
programlarinin egitimin tiim paydaslariyla goriisiilerek tasarlanmasi énemlidir. Bu baglamda
yapilan calismalarin bir meta analizinin yapilmasi program tasarlayanlara kaynak
olusturacaktir. Yabanci dil egitiminde karsilasilan en biiyiik sorunlardan biri yabanci dilin
glinliikk yasamda kullanilmamasindan dolay1 ¢abuk unutulmasidir. Bu baglamda etkinliklerin
tiim dil becerilerini gelistirmeye odaklanmasi 6nemlidir. Bu, 6grencilerin dilbilgisi ve kelime
bilgisini gelistirmelerine ve hedef dilde iletisim kurma becerilerini kazanmalarini saglayabilir.
Bunun icin neler yapilabilecegine iliskin bir calistay diizenlenerek ¢6ziim Onerileri
gorisilebilir.

Ogrencilerin dil 6grenimini desteklemek icin cesitli ve ilgi cekici etkinliklerin énemini
vurgulamasi onemlidir. Bu, oyunlar, sarkilar, hikayeler, drama, sanat ve zanaat gibi farkh
etkinlik tiirlerini icermelidir. Ayrica, etkinliklerin 6grencilerin yaslarina, ilgi alanlarina ve
beceri seviyelerine uygun olmasi gerekmektedir. ilkokul diizeyindeki Ingilizce dersi
etkinliklerinin eglenceli ve motive edici olmas1 gerekmektedir. Bu, 6grencilerin yabanci dil
o6grenmeye karsi olumlu bir tutum gelistirmelerine ve dil 6grenim siirecinin keyfini
cikarmalarina yardima olacaktir. Ogrenci veya égretmen merkezli etkinliklerin agik ve net bir
sekilde tanimlanmasi ve agiklanmasi 6nemlidir.
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Abstract

In contemporary education, it is emphasized that foreign language instruction should begin as early age as
possible. However, different educational methods and techniques must be applied at various educational
levels, and activities should be prepared considering the age groups. It is essential to determine whether
the activities, which can be described as bringing foreign language teaching programs to life in the
classroom, are effective. This study aims to examine the effectiveness of foreign language learning activities
applied to primary school students from various perspectives. The research included 312 (116 girls and
196 boys) primary school students studying in the city center of Sivas during the fall semester of the 2022-
2023 academic year. In this study, which employed a descriptive survey model, participants were
administered the "Foreign Language Teaching Activities Scale" developed by Sad (2011). The scale consists
of two sub-dimensions: Teacher-Centered Activities and Student-Centered Activities, comprising a total of
21 items. The reliability of the scale was determined to be .855 in this study. Normality analysis was applied
to the obtained data, and it was found that normality was met. Subsequently, an independent t-test and one-
way ANOVA were applied. For the values determined to differ in the ANOVA test, Tukey's post hoc analysis
was used. Pearson correlation analysis was employed to determine the relationship between the total score
and sub-dimensions, as well as the relationship between the sub-dimensions themselves. According to the
research findings, it was found that the average scores of primary school students differed based on gender
and grade level variables (p<.05) but did not differ according to parental education level variables (p>.05).
Additionally, a high positive correlation was found between the total score and both sub-dimensions, and a
moderate positive correlation was found between the sub-dimensions themselves.

Keywords: foreign language, teaching, primary school, student, activity

INTRODUCTION

Learning a foreign language gives the individual the opportunity to enter the door of another
world. This contributes not only to the development of the individual's private life but also
academic life. It is thought that learning a foreign language as early ages as possible is more
facilitating factor (Gordon, 2007). It is maintaned that learning foreign language is more difficult
atlater ages (Krashen and Terrell, 2000), but it is much easier at early ages (Katsuyama, Nishigaki,
& Wang, 2008). It is stated that children acquire and internalize a foreign language at a better level
than adults, especially when compared with pronunciation (Brewster, Ellis, & Girard, 2004).
Those who maintain that there is a critical period in foreign language teaching state that children
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acquire a foreign language offered in natural environments at a level close to their mother tongue,
but this is not possible for adults (Gordon, 2007; Moon, 2000).

Learning a foreign language, in addition to its many advantages, also makes it easier to get to know
different cultures by communicating with different people (Ellis, 2004). By this means, children
learn that there is a life outside their own lives, to respect diversity, not to be prejudiced, to see
holistically and to understand others (Geng, 2004). By gaining intercultural awareness, children
develop their ability to empathize the event and look at them from another perspective (Rantz &
Horan, 2005). When teachers take care about that children are open-minded in foreign language
teaching, they will raise individuals who are tolerant, have a rich perception of the world, and have
an open-minded identity (Doyé & Hurrell, 1997; Ellis, 2004). Teaching a foreign language at an
early age also positively affects the child's own development. It is maintained that foreign
language teaching is so effective on the mental, psychological and social development of children
(Geng-ilter & Er, 2007). Knowing a foreign language has not only personal advantages but also
social advantages.

Because individuals, who can communicate with different societies, have improved themselves,
and are aware of globalization, are needed today. The most effective way to meet this need is
through education. In this context, most of the states in the world are developing education
policies that give importance to foreign language education.

One of these is to increase the duration of education by reducing foreign language education to
early ages (Edelenbos, Johnstone, & Kubanek, 2006). Y In the foreign language education, different
languages, especially English, which is accepted as a world language, have been among the
compulsory courses since the early years of education (Shin, 2006; Sevik, 2008). In fact, in some
countries such as Sweden, Estonia, Luxembourg and Iceland, a second foreign language is
compulsory from an early age (Edelenbos vd., 2006). Foreign language education at early ages
was provided only in private schools until 1998, in Tiirkiye (Aslan, 2008). However, since this
date, foreign language education has began to be given in public schools, first from the 4th and 5th
grades of primary education, and then from the 2nd grades (Er, 2006; Zehir-Topkaya & Kiiciik,
2009).

In order to be achieved the desired success in foreign language teaching at an early age, the
determined goals must be compatible with educational principles and teaching must be carried
out in this (Agullo, 2006; Edelenbos vd., 2006; Ytreberg, 1997). If the prepared foreign language
teaching program does not have the desired qualifications, it will bring failure in this regard.
Certainly, in order to prevent this, it is important that the candidate targets, content, methods and
techniques, evaluation are appropriate to the qualifications of the students and the expected
outcomes of the education (Doyé & Hurrell, 1997). The Council of Europe has identified some of
the properties that foreign language teaching programs prepared for early age children should
have as follows (Komorowska, 1997):

V' to develop skills of listening

v’ to develop a positive attitude toward other languages and cultures

v’ to sensitize the child to similarities and differences of languages and cultures
V' to build motivation to learn foreign languages

Like in all educational processes, individual differences of students should be taken into account
in foreign language teaching too (Brewster vd., 2004). Since different students have to be educated
in one classroom, it is important to diversify teaching activities and materials as much as possible
(Cakir, 2004; Moon, 2000). Activities, prepared for students at an early age, should be prepared
by taking their attention span into consideration (Hasselgreen, 2005). If necessary, new
arrangements should be made by taking into account the feedback received from students
regarding teaching activities (Harmer, 2007). It is important that foreign language teaching
activities for early age to be oriented towards the needs and interests of the students, to choose
the appropriate materials and to use communication processes effectively in order to achieve the
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desired success (Moon, 2000). The activities carried out must be corresponded to the principles
of learning by playing, learning by doing and experiencing (Ytreberg, 1997). Another important
issue is the implementation of well planned teacher and students centered activities. It is seen that
activity-based teaching is especially important in teaching foreign languages at an early. Students'
thoughts about these activities affect them to participate in the teaching process. Studies have
shown that gender variable has an impact on language learning(Acat, Demirel, Merkezi, 2002).
The grade level variable was included to determine whether the student's interest in learning a
foreign language changed at the grade level or not.

In addition, the effects of parents' educational background on students' foreign language-related
activities have been determined by studies. In addition, the effects of parents' educational
background on students' foreign language-related activities have been determined by studies
(Hamarat, 2019). In the study, the parental education status variable was included to test
its effect. The aim of this study is to determine primary school students opinions about
the activities which are carried out in foreign language teaching. For this aim, answers to
the questions below were looked for.

v to what degree do primary school students' views on foreign language activities differ in
terms of the variables of the study?

v" What is the relationship between primary school students' views on foreign language
activities and their total scores on teacher and student activities?

METHOD

For the research, approval numbered E-50704946-100-420925 was received from the Sivas
Cumbhuriyet University Educational Sciences ethics committee.

Research Model

In this study, the descriptive survey model, which is classified under quantitative research
methods, was employed. Through the use of the descriptive survey model, the aim is to gather
attitudes and perspectives regarding the phenomenon, event, or situation under investigation
from groups with a broad population that the researcher would not otherwise be able to reach.
The findings obtained are used to describe the situation under investigation (Karakaya, 2012).
The sample selection for the study was determined using the random sampling method, based on
the principle of randomness. In random sampling, each unit has an independent chance of being
included in the study without influencing the selection of others. This approach facilitates the
researcher’s data collection process. Therefore, the random sampling method is frequently
preferred in many studies (Sharma, 2017).

Sample

This study, employing the descriptive survey research model, included 312 primary school
students (116 girls and 196 boys) from the city center of Sivas during the fall semester of the
2022-2023 academic year. The demographic information of the sample group is presented in
Table 1.
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Table 1. Sample Demographic Information

Variable n %
Gender Girls 116 37.2
Boys 196 62.8
1st Grade 70 22.4
Grade 2nd Grade 100 321
3rd Grade 70 22.4
4th Grade 72 23.1
Primary School 6 1.9
Mother’s Secondary School 12 3.8
Education High School 62 19.9
University 232 74.4
Primary School 4 1.3
Father'’s Secondary School 6 1.9
Education High School 54 17.3
University 248 79.5

When examining student information, it has been observed that male students constitute 62.8%
of the sample, and second-grade students represent 32.1%, indicating a higher number of
students in these categories. Additionally, it has been determined that there is a higher number of
parents with a university education in terms of both maternal and paternal educational
background.

Data Collection Tools

In this study, participants were administered “Foreign Language Instructional Activities Scale”
(FLIAS), developed by Sad (2011). The scale consists of two sub-dimensions: Teacher-Centered
Activities (TCAC=6 items) and Student-Centered Activities (SCAC=15 items), totaling 21 items. In
the scale development study, the reliability coefficients were .864 for the Student-Centered
Activities (SCAC) and .826 for the Teacher-Centered Activities (TCAC). The reliability coefficients
were .826 for the SCAC and .773 for the TCAC. The scale items are presented using a three-point
Likert scale, with the expressions: Sad Face=1, Neutral Face=2, and Happy Face=3. The lowest
possible score on the scale is 21, while the highest score is 63. The findings related to the scale are
given in Table 2 below.

Table 2. FLIAS Descriptive Statistics

Min. Max. Mean Mean Cron.

FLIAS < d Sk Kurtosi
n score  score X (1-3) (100) S ewness urtosts Alfa
TCAC 312 6 18 9.64 1.61 53.56 2.86 959 .626 773
SCAC 312 15 43 31.63 2.11 70.28 5.89 -627 .184 .826
Total 312 21 61 41.27 1.97 65.51 7.86 -.205 .163 .855

The average scores obtained from the scale indicate that the total score and the Teacher-Centered
Activities (TCAC) sub-dimension are at a moderate level (70 > 53.56 \ 65.51), while the Student-
Centered Activities (SCAC) sub-dimension is at a high level (70 < 70.28). High levels of reliability
have been calculated for the total scale and its sub-dimensions (70 <.773 \ .826 \ .855) (Kartal &
Bardakgi, 2019).

Data Collection and Analysis

The research data were collected through face-to-face administration of the scale to 320 students
across five different primary schools over a period of three days. Before administering the scales,
students were provided with information about the scale and were informed that participation
was not mandatory. They were also assured that they could withdraw from completing the scale
at any time if they wished. After administering the scales, each one was individually checked. It
was determined that eight of the scales were not completed appropriately for analysis, and thus,
these scales were excluded from the study. The data were transferred to the SPSS version 26 for
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normality analysis. Since normality was not met, skewness and kurtosis values were examined.
Since these values were found to be within the acceptable range for normality (+1.96), parametric
tests were conducted (£1.96 = Skewness \ TCAC =.959 \ SCAC =-.627 \ Total = .205; Kurtosis \
TCAC = .626 \ SCAC = .184 \ Total = .163). Subsequently, an independent t-test and one-way
ANOVA were performed. For the significant differences identified in the ANOVA test, Tukey's post-
hoc analysis was employed. Additionally, Pearson correlation analysis was conducted to
determine the relationships between the total score and the sub-dimensions, as well as among the
sub-dimensions themselves.

FINDINGS

This section presents the obtained results. The average scores of participants on the FLIAS were
analyzed according to the gender variable and are presented in Table 3.

Table 3. FLIAS Gender Variable Findings

FLIAS n X sd t df D

TCAC Girls 116 10.79 3.45
4.052 154 .001*

Boys 196 8.96 2.20

SCAC Girl 116 32.55 5.84
s 1515 154 132

Boys 196 31.08 5.88

TOTAL Girls 116 4334 8.56
2.469 154 .015*

Boys 196 40.04 7.18

p<.05*

It was found that there was a significant difference (p<.05) in the TCAC and total score in favor of
girls, while there was no significant difference in the SCAC sub-dimension (p>.05). The scores
obtained by primary school students on the scale, according to their grade level variable, were
statistically analyzed and are presented in Table 4.

Table 4. FLIAS Grade Level Variable Findings

FLIAS n % sd Sou-rces of df F Sl_gmflcant
Variance Difference

1st Grade! 70 8.77 2.62
Between-Groups 3

TCAC 2nd Gradez 100 10.30 3.48 N 4.924 003* 3>1,3>4,
3rd Grade3 70 10.57 2.36  Within Groups 152 2>4
4th Grade* 72 8.67 2.03  Total 155
1st Grade!? 70 30.77 7.73 Between-Groups 3

SCAC 2nd Grade2 100  32.50 6.00

L 1.296 -

3rd Grade3 70 3243 3.96  Within Groups 152 278
4th Grade* 72 30.47 511 Total 155
1st Grade!l 70 39.54 9.39 Between-Groups 3

TOTAL 2nd Grade? 100 42.80 8.74 2730 351 354
3rd Grade3 70 43.00 5.51  Within Groups 152 ' .046* ’
4th Grade* 72 39.14 6.14  Total 155

*p<.05

It was determined that there were significant differences (p<.05) in the total scale score and TCAC,
while no significant difference was found in SCAC (p>.05). Examining the groups with significant
differences, it was observed that for the total score, the differences were 3>1, 3>4, while for TCAC,
the differences were 3>1, 3>4, and 2>4. It was found that third-grade students achieved the
highest scores in terms of grade level.

The scores obtained by students on the scale, according to their mother's education level, were
statistically analyzed and are presented in Table 5.
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Table 5. FLIAS Mother’s Education Level Variable Findings

_ Sources of Significant
FLIAS n X sd Variance df F p Difference
Primary School! 6 12.00 5.20  Between- 3
TCAC Se.condary Schoolz 12 10.17 1.47 Gr.ou.ps 794 499 i
High School3 62 9.45 2.53  Within Groups 152
University* 232 9.60 294 Total 155
Primary School! 6 35.67 2.89  Between- 3
SCAC Secondary Schoolz 12 30.67 5.79  Groups 898 i
High School3 62 32.58 491  Within Groups 152 ' 444
University* 232 31.32 6.17  Total 155
Primary School! 6 47.67 8.08 Between- 3
TOTAL Secondary Schoolz 12 40.83 6.37  Groups 839 i
High School3 62 42.03 6.54  Within Groups 152 ' 475
University* 232 4092 8.24 Total 155

It was determined that there were no significant differences (p>.05) in the total scale score and
all sub-dimensions based on the mother's education level. However, it was observed that the
group with the highest total score consisted of students whose mothers had only completed
primary school (Primary School > High School > University > Secondary School).

The scores obtained by students on the scale, according to their father's education level, were
statistically analyzed and are presented in Table 6.

Table 6. FLIAS Father's Education Level Variable Findings

- Sources of Significant
FLIAS n X sd Variance df F P Difference
Primary School? 4 13.50 6.36 Between-Groups 3
TCAC Secondary School? 6 10.00 1.73 1853 140 i
High School3 54 8.93 1.94  Within Groups 152
University* 248 9.73 297 Total 155
Primary School! 4 37.00 2.83 Between-Groups 3
SCAC Secondary School? 6 30.33 5.03 788 i
High School3 54  30.81 5.66  Within Groups 152 502
University* 248 31.75 599 Total 155
Primary School? 4 50.50 9.19 Between-Groups 3
TOTAL Secondary School2 6 40.33 6.66 1310 i
High School3 54 39.74 6.66  Within Groups 152 273
University* 248 41.48 8.07 Total 155

It was determined that there were no significant differences (p>.05) in the total scale score and
its sub-dimensions based on the father's education level. Although no significant differences were
found in the total score, it was observed that participants whose fathers had only completed
primary school received higher scores (Primary School > University > Secondary School > High
School).

The correlation between the average scores obtained by participants on the FLIAS and the total
score and its sub-dimensions was examined, and the findings are presented in Table 7.

Table 7. FLIAS Correlation Analysis Results for Total Score and Sub-Dimensions

TOTAL TCAC SCAC
TOTAL 1.00 .783** .953**
TCAC 1.00 .558**
SCAC 1.00
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A high positive correlation (r<.70) was found between the total score of the FLIAS and TCAC
(r=.738) and SCAC (r=.953). A moderate positive correlation (r=.558) was found between the sub-
dimensions of the scale, indicating a relationship within the range of (.30<.558<.70).

CONCLUSION, DISCUSSION, AND RECOMMENDATIONS

The average scores obtained from the scale were found to be at a moderate level overall.
According to Sad (2011), teacher-centered activities are consistently implemented, whereas
student-centered activities are conducted as needed. It is stated that the total score in related
studies is at a moderate level. Aydogmus and Kurnaz (2017) found that students' attitudes
towards the English courses were moderate. Kiiciiktepe, Kiicliktepe, and Baykin (2014) indicated
that teachers had a positive attitude towards English language activities.

The results indicate a significant difference in favor of girls in the Teacher-Centered Activities sub-
dimension and the total score. However, Aydogmus and Kurnaz (2017) found no significant effect
of gender in their study. Similarly, Ekmekyermezoglu (2010) determined that gender was not a
significant factor in English language achievement.

It was determined that there were significant differences in the total score and TCAC sub-
dimension based on the students' grade level. Examining the groups with significant differences,
it was observed that for the total score, the differences were 3>1, 3>4. For TCAC sub-dimension,
the differences were 3>1, 3>4, 2>4. Aydogmus and Kurnaz's (2017) study, conducted at the
middle school level, determined that fifth and sixth graders had higher scores compared to
seventh graders.

It was found that there were no significant differences in the total scale score and its sub-
dimensions based on parental education level. In contrast, Aydogmus and Kurnaz (2017)
concluded that as parental education level increased, students' attitudes towards the English
course also improved. Ekmekyermezoglu (2010) found that as parental education level increased,
students' success in English also improved. The findings of this study are supported by the
research results of Gokler, Kalafat, Kogak, Yazar, and Tiirkoglu (2012) and Wiley (1984).

A high positive correlation was found between the total score of the FLIAS and its sub-dimensions,
while a moderate positive correlation was found among the sub-dimensions. Bas (2014) found a
positive correlation between students' use of foreign language learning strategies and their
academic success in the language. The activities and strategies have an impact on students' foreign
language acquisition. Therefore, it is essential to tailor activities according to age groups,
considering the diverse characteristics of students and applying different learning strategies. The
literature often explores the correlation between foreign language learning anxiety and various
variables. For example, Cubuk¢u (2008) and Tunger and Dogan (2015) examined the relationship
between foreign language anxiety and self-efficacy, while Batumlu and Erden (2007) and Tuncel
(2014) investigated its relationship with English language achievement.

Although foreign language instruction has been provided from the second grade in Tiirkiye for
about a decade, the desired level of success has not been achieved. It is necessary to carefully
examine the reasons for this and to conduct a detailed analysis of countries that have been
successful in this subject. Designing foreign language teaching programs in consultation with all
stakeholders in education is crucial. In this context, conducting a meta-analysis of existing studies
will provide valuable resources for those designing programs. A significant issue in foreign
language education is the rapid forgetting of the language due to its infrequent use in everyday
life. Therefore, it is crucial for activities to be designed to enhance all language skills. This can help
students improve their grammar and vocabulary and develop their ability to communicate in the
target language. To address this, a workshop can be organized to discuss potential solutions and
strategies.

It is essential to emphasize the importance of diverse and engaging activities to support students’
language learning. These should include a variety of activity types, such as games, songs, stories,
drama, arts, and crafts. Additionally, activities must be tailored to students' ages, interests, and
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skill levels. English language activities at the primary school level should be fun and motivating,
helping students develop a positive attitude towards learning a foreign language and enjoy the
learning process. Clearly defining and explaining whether activities are student-centered or
teacher-centered is also crucial.
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