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Abstract 

Besides its duty to maintain social change and transformation, education is also supposed to raise the new gener-
ation. Violence is a factor hindering these functions. To do away with this menace, perception of violence in the 
society should be determined so that preventive measures could be taken. This research aims to reveal teachers’ 
behaviours that associate violence according to students’ perceptions. The image a teacher displays knowingly or 
unknowingly may be perceived by students as subliminal messages with violence-content. The research is signifi-
cant in that it reveals how violence penetrates into our lives implicitly. The research was applied on 119 students 
at 4th grade of primary schools in the city of Kütahya during 2014-15 education period. According to the research 
results, 73,9% of the students consider their teacher’s walking up to them as violent behaviour, followed by his/her 
swearing and staring at child’s eyes for 60,5%. Accordingly, it is suggested that teachers should pay maximum 
attention to how their every single movement is perceived.  
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1. Introduction 

In today’s societies, violence is one of the leading problems of humankind. Violence threatens 
the physical, psychological and sociological health of human beings. Although violence is defined 
by WHO (World Health Organization) as “the intentional use of physical force or power, threat-
ened or actual, against oneself, another person, or against a group or community, that either results 
in or has a high likelihood of resulting in injury, death, psychological harm, maldevelopment or 
deprivation”, it is, in fact, a relative equation with more constituents than what actually appears. 
Violence is the negative response of a human as a social being to conflicts s/he sometimes en-
counters while proving her/himself to the society and trying to form a healthy self (Ünalmış and 
Şahin, 2012, Ayan, 2007, Özgür et al., 2011). 

From the first existence of humankind onwards, violence has appeared with a complicated 
structure fed with numerous factors. It is a pathology affecting negatively not only the exerciser 
and victim of violence but also those who witness violence. The most obvious victims of violence 
in society are children and they are exposed to the traumatic effects of violence in social life 
throughout their lives. Children spend most of their lives at school; therefore, schools become 
institutions with crucial responsibility for children to be able to socialize, solve problems, and be 
informed and enculturated. In these institutions, children are also supposed to gain certain accu-
rate behaviours and develop a healthy personality as humans. Violence cases at schools and per-
ception of violence defined in behaviours shape the phenomenon of violence in children, and 
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ultimately in the society (Furling and Morrison, 2000, Çubukçu and Dönmez, 2012, Özdemir and 
Sezgin, 2011) 

Violence leaves deep scars in children. Besides its physical effects, it might also lead to psy-
chological problems like stress and anxiety disorders. Students who are exposed to violence are 
seen to suffer from confidence problems, withdraw into themselves, be alienated from school and 
learning, escape from people, develop phobias, have serious concerns about their future and fail 
academically. It is a well-known truth that there are attitudes and behaviours of violence at school. 
However, considering the fact that violence is a learned behaviour passing from one generation 
to the next, the danger of perception of violence that gives preconceived and subliminal messages 
can be understood better (Kılıç and Atli, 2011, Pişkin, 2010, Kızmaz, 2006, Chen and Astor, 
2010).  

The fact that children are especially exposed to violence has given rise to a global social sen-
sitivity and so scientific research to determine and prevent violence has intensified. However, it 
is seen that current research and definitions are only descriptive and directed to such state of 
violence that has turned into action. Therefore, not enough extensive research exists on the causes 
of violence and its effects on perception, which means that the perceptive dimension that forms 
that basis of violence and exacerbates it is inadvertently neglected (Atmaca and Öntaş, 2014, 
Çınkır and Kepenekçi, 2003, Kılıç, 2012, WHO, 2002, Gökler, 2009, MEB (Ministry of Educa-
tion), 2007, Yavuzer, 2001).  

According to the research reports of TBMM (Turkish Grand National Assembly) on the in-
creasing violence tendencies among teenagers in Turkey that investigated the violence cases stu-
dents were exposed to during 2006-07 education period, 22% of the students were exposed to 
physical violence while 53% were subject to verbal violence. Moreover, the research conducted 
by the Ministry of Health and Security General Directorate also shows that violence leads to se-
rious problems in Turkey (Sümer and Aydın, 1999, Pişkin, 2006, Kocacık, 2001, TBMM, 2007, 
Turkish Institution of Family Research of Prime Ministry, 1998, Violence Reports, 2014). 

Violence at school is not only limited to physical, emotional, sexual, verbal and economic 
violence by student on student or by teacher on student. Neglecting this fact is a crucial handicap 
preventing violence at school from being seen clearly and precisely. Research (İbiloğlu, 2012, 
Avcı and Güçray, 2010, Yurtal and Cenkseven, 2007, Cenkseven and Yurtal, 2008, Pişkin, 2002, 
Gözütok, 1993, Bulut, 2008, Hatunoğlu and Hatunoğlu, 2005, Ünal and Çukur, 2011, Yurtal and 
Artut, 2010, Çakmak, 2011, MEB 2011) is mostly student-oriented. In fact, violence by teachers 
on students should be researched at least just as much. No research has been seen in the literature 
researching violence behaviors that form the perception of violence and lead to associations upon 
teacher image. 

2. Method 

The research aims to determine the violence elements of teachers’ behaviors according to stu-
dents’ perceptions. For this purpose, to obtain the perception of violence, the research was struc-
tured on single screening model seeking answers to the question “what are the behaviors that 
arouse violence in you?” asked for students to describe their teachers’ behaviors. The population 
of the research is composed of 4th grade primary school students in Kütahya during 2014-15 ed-
ucation period. However, considering time, cost and existing limitations, a sampling group of 112 
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students to represent the population was decided upon ease of accessibility. The data were gath-
ered through a survey developed by the researchers. The questionnaire form was developed on 
the basis of the behaviors of teachers considered by students to involve violence. The items of the 
questionnaire were designed in such a way to reflect the existing case. The questionnaire was re-
structured upon the opinions of experts to maintain structural validity and was then conducted on 
the sampling. Its Cronbach Alpha value was found 0,84. The data were interpreted using analyses 
of percentage, frequency, standard deviation and means. During this interpretation, the values 
50% and above were taken as reference.  

3. Findings 

The findings of the research conducted to determine the behaviors of teachers arousing vio-
lence according to students’ perceptions are given below.  

Table 1. Reliability Analysis 

 
The cronbach alpha value is within the reliability range.  
 
Table 2. Items for the perceptions of students about the behaviors of teachers evoking violence  

Items % 1 2 3 4 5 M Sd 
1-Being afraid of his/her facial expression 6,7 38,7 16,0 35,3 3,4 2,89 1,06 
2- Being afraid of his/her clothing 27,7 28,6 17,6 20,2 5,9 2,47 1,25 
3-His/her loud voice  15,1 25,2 29,4 30,3 3,74 1,05 
4-Raising his/her voice suddenly 2,5 4,2 53,8 12,6 26,9 3,57 1,01 
5-His/her threatening looks 0,8 7,6 11,8 35,3 44,5 4,15 0,96 
6-His/her walking up to the child 0,8 1,7 4,2 19,3 73,9 4,63 0,72 
7- His/her reprimanding 0,8 7,6 7,6 24,4 59,7 4,34 0,96 
8- His/her branding 4,2 15,1 14,3 52,1 14,3 3,57 1,04 
9- His/her verbal intervention (Don’ts) 3,4 8,4 15,1 48,7 24,4 3,82 1,00 
10- His/her giving too much homework 10,1 19,3 21,3 35,3 13,4 3,22 1,20 
11- His/her threatening  2,5 3,4 42,0 52,1 4,43 0,68 
12- His/her mocking 9,2 26,1 31,9 27,7 5,0 2,93 1,05 
13- His/her sudden gestures 5,0 16,0 21,8 42,9 14,3 3,45 1,07 
14- His/her insulting 4,2 14,3 16,0 47,1 18,5 3,61 0,88 
15- His/her twitting 1,7 2,5 12,6 39,5 43,7 4,21 0,88 
16- His/her humiliating 10,9 12,6 25,3 30,3 10,9 3,17 1,13 
17- His/her manhandling 6,7 13,4 12,6 16,0 51,3 3,91 1,33 
18- His/her acting as if s/he is going to slap or kick 1,7 7,6 11,8 23,5 55,5 4,23 1,03 
19- His/her swearing 1,7 3,4 10,9 23,5 60,5 4,37 0,92 
20- His/her excessive restrictions 4,2 20,2 31,9 29,4 14,3 3,29 1,07 
21- His/her frightening speech 4,2 13,4 19,3 48,7 14,3 3,55 1,03 
22-Gnashing his/her teeth 2,5 5,9 17,6 19,3 54,6 4,17 1,07 
23-Cracking his/her knuckles 7,6 15,1 28,6 41,2 7,6 3,26 1,05 
24- Stamping his/her heels 8,4 33,6 29,4 24,4 4,2 2,82 1,03 
25- His/her swaggering 4,2 23,5 26,9 37,0 8,4 3,21 1,03 
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26- Not being able to control his/her gestures 
and mimes  2,5 25,2 21,8 38,7 11,8 3,31 1,05 

27- His/her eyelids or eyebrows twitching in-
voluntarily 4,2 13,4 16,0 49,6 16,8 3,61 1,05 

28- His/her use of cliché (Got it?) 5,0 10,1 9,2 52,9 22,7 3,78 1,06 
29- His/her swinging rosary, keys 2,5 8,4 47,9 34,5 6,7 3,34 0,82 
30- His/her speaking more slowly than normal 0,8 5,9 8,4 55,5 29,4 4,06 0,83 
31- His/her putting on airs 9,2 15,1 16,0 40,3 19,3 3,45 1,22 
32- His/her giving names 4,2 16,8 23,5 40,3 15,1 3,45 1,07 
33- His/her intimidations 0,8 2,5 1,7 41,2 53,8 4,44 0,73 
34- His/her continuous questions 2,5 3,4 16,0 42,9 35,3 4,05 0,93 
35- His/her spontaneous prohibitions 5,0 25,2 26,1 21,8 21,8 3,30 1,21 
36- His/her wagering 3,4 9,2 16,8 49,6 21,0 3,75 0,99 
37- His/her continuous conditions (if, unless) 0,8 5,9 14,3 53,8 25,2 3,96 0,84 
38- His/her forcing child to do something 6,7 18,5 19,3 30,3 25,2 3,48 1,07 
39- His/her continuous hushes 4,2 17,6 36,1 26,1 16,0 3,31 1,07 
40- His/her continuous interrogations 4,2 11,8 21,8 42,9 19,3 3,61 1,05 
41- His/her continuous critics 3,4 7,6 31,1 33,6 24,4 3,68 1,03 
42- His/her continuous commands 3,4 7,6 26,9 37,0 25,2 3,73 1,03 
43- His/her dispraising a child to his/her peer 2,5 10,1 25,2 38,7 23,5 3,70 1,01 
44- His/her insults towards child’s gender 1,7 5,9 9,2 47,9 35,3 4,09 0,91 
45- His/her stuttering out of anger  3,4 3,4 35,3 58,0 4,47 0,72 
46- His/her frequent and noisy breathing 5,9 10,9 37,0 26,1 20,2 3,43 1,10 
47- His/her long and meaningless looks 0,8 15,1 26,1 39,5 18,5 3,59 0,98 
48- His/her long and sophisticated sentences 14,3 15,1 29,4 33,6 7,6 3,05 1,17 
49- His/her frightening examples 1,7 3,4 10,9 23,5 60,5 4,37 0,92 
50- His/her unhappy and thoughtful appear-
ance 5,9 7,6 16,0 52,1 18,5 3,69 1,04 

51- His/her staring at child’s eyes 2,5 6,7 15,1 15,1 60,5 4,24 1,09 
52- His/her brooding with a faraway look 7,6 18,5 21,8 39,5 12,6 3,31 1,14 
53- His/her acting as if s/he is going to throw 
something 4,2 5,9 15,1 21,8 52,8 4,13 1,13 

54- His/her deep voice 10,9 15,1 21,8 38,7 13,4 3,28 1,20 
55- His/her acting as if s/he is going to hit 
with an object 4,2 10,9 8,4 22,7 10,1 4,10 1,19 

56- His/her sworn speech 10,1 10,9 19,3 43,7 16,0 3,44 1,18 
57- His/her abusing 5,0 18,5 15,1 46,2 15,1 3,47 1,11 
58- His/her frightening children with low 
marks 5,0 25,2 26,1 14,3 29,4 3,37 1,28 

59- His/her not letting children have a break 7,6 35,3 18,5 29,4 9,2 2,97 1,15 
60- His/her practical jokes 5,0 18,5 17,6 20,2 38,7 3,68 1,29 

 
According to the research findings, 73,9% of the students regard the teacher’s walking up to 

the child as behavior of violence, followed  by his/her swearing, his/her frightening examples and 
his/her staring at child’s eyes (%60,5), his/her reprimanding (%59,7), his/her stuttering out of 
anger (%58), his/her acting as if s/he is going to slap or kick.  

4. Conclusion and suggestions 

According to the research results, students consider their teacher’s physical behaviors as those 
involving the most violence followed by verbal behaviors. Therefore, students shape their per-
ception of violence when their teachers actualize violence directly. Nevertheless, their assessment 
of the questionnaire items also shows that they in fact experience unknowingly the behaviors that 
could involve violence. The research results also indicate that teachers should not only abstain 
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from behaviors involving violence, but they should also avoid behaviors that could be perceived 
as violent by students. To achieve this, teachers should know the behaviors that could give rise to 
worry, fear, hatred, etc. and avoid displaying such behaviors in the presence of students. With the 
help of pre- and in-service training about student expectations, forming and sustaining mental 
health and personality, teachers should enhance their emphatic thinking skills, should pay maxi-
mum attention to courtesy and ceremony and, above all, should always sustain the democratic 
atmosphere in class.  
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