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Abstract: Migration refers to the human movement that
occurs when people leave one society and settle in another.
While migrating individuals are in the process of adapting to
the new culture, they experience general stress and cultural
stress. In addition, the collective self-esteem of individuals is
effective in the process of adaptation to the new culture. In
the process of adaptation to the new culture, the culture that
the individual has and the cultural structures formed in the
process of acquiring the new culture are called acculturation.
Acculturation processes consist of integration, assimilation,
separation and marginalization. The general purpose of this
research is to investigate whether the acculturation
preferences of Syrian students under temporary protection are
predicted by perceived stress, acculturation stress and
collective self-esteem. For this purpose, a stepwise regression
model was created and tested. Data were collected using the
Personal Information Form, Acculturation Stress Scale,
Perceived Stress Scale, and Collective Self-Esteem Scale.
The research group consists of a total of 282 people, 127 girls
and 155 boys, who migrated from Syria to Tiirkiye in
different years and continue their formal education. The age
range of the participants varies from 11 to 18 years (M =
14.78, SD = 1.41).As a result of the stepwise regression
analysis, it was found that collective self-esteem,
acculturation stress and perceived stress predicted separation
and assimilation, but did not predict integration and
marginalization.
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Anahtar

Ozet: Gog, bir toplumun go¢ almasi ve diger toplumun
da go¢ vermesi seklinde olusan insan hareketine
verilen isimdir. Go¢ eden bireyler, yeni bir kiiltiire
uyum siirecinde genel stres ve kiltiirel stres
yasayabilirler. Ayrica arastirmalar bireylerin sahip
oldugu kolektif benlik saygisinin yeni kiiltiire uyum
stirecinde etkili oldugunu belirtmektedir. Yeni kiiltiire
uyum siirecinde, bireyin sahip oldugu kiiltiir ve yeni
kiiltiirli edinme siirecinde olusan kiiltiirel yapilar
kiiltirlesme olarak adlandirilir. Kiiltiirlesme siirecleri
biitiinlesme, asimilasyon, ayrilma ve marjinallesmeden
olugsmaktadir.  Bu arastirmanin genel amaci, gegici
koruma altina alinmig Suriyeli miilteci 6grencilerin,
kiiltiirlesme tercihlerinin, algilanan stres, kiiltiirlesme
stresi ve kolektif benlik saygisi tarafindan yordayip
yordamadigini aragtirmaktir. Bu amag¢ dogrultusunda
adimsal regresyon modeli olusturulup test edilmistir.
Verilerin  toplanmasinda, kigisel bilgi  formu,
kiiltiirlesme stresi dlcegi, algilan stres dlgegi, kolektif
benlik saygisi dlgegi kullanilmigtir. Arastirma grubu
Suriye’den Tiirkiye’ye farkli yillarda go¢ ederek gelen
ve Orgiin olarak egitim hayatlarma devam eden, 127
kiz ve 155 erkek, toplam 282 kisiden olusmaktadir.
Katihmcilarin yas araligi 11-18 olarak degismektedir
(X=14.78, SS=1.41). Yapilan adimsal regresyon
analizi sonucunda kolektif benlik saygisi, kiiltiirlesme
stresi ve algilanan stresin, kiiltiirlenme tercihlerinden
ayrilmay1 ve asimilasyonu yordadig: ancak biitiinlesme
ve marjinallesmeyi yordamadigi bulunmustur.

Gog¢,  Kiiltiirlenme,

Sozctkler: Uyum,

Kiiltiirlesme Stresi
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Introduction

Migration is the name given to the human movement that occurs when one society emigrates and
another society emigrates. The invention of the wheel, the discovery of gunpowder and its
military applications, the emergence and dissemination of infectious diseases, as well as the
subsequent development of their treatments, represent significant milestones in human history.
These major advancements, whether beneficial or harmful to global development, have been
spread to different parts of the world primarily through migration (Y1ilmaz, 2014). This process
underscores the critical role of human movement in the transfer of knowledge and technology,

influencing societal progress and shaping cultural dynamics.

Since the dawn of humanity, all migrations have resulted in significant transformations for both
the receiving and the sending societies. Although there may be some similarities in the living
environment as a result of migration, significant changes are generally observed in various
aspects such as nationality, religion, language, and currency (Zafer Bilge, 2016). Whether this
change is positive or negative depends on some characteristics of both sides. If some of the
economic, political, and demographic characteristics that cause migration in migratory
communities provide better opportunities for the individual in the host country, adaptation to
society becomes easier and the process is positively affected (Berry, 1997). Tolerance towards
immigrants in the host society positively influences their integration and encourages the adoption
of a multicultural perspective by the host community. However, if the host community perceives
immigrants as a threat or a source of cultural degradation, this will negatively impact the

adaptation process (Berry, 2005).

An examination of current migration trends reveals that individuals from countries such as Syria,
Ukraine, and Afghanistan are migrating due to war and internal conflicts. This situation
underscores the absence of effective and realistic solutions to manage these migration waves. As
a result, individuals may find themselves compelled to leave their current locations, even if their
reasons for migration evolve. Relocation, whether compulsory or voluntary, exposes individuals
to different cultures, shaping their attitudes toward them. This developed attitude may, in turn,

bring about issues related to adaptation and acculturation (Yalgin Gezici, 2017).
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The term "culture" derives from the Latin word cultura, originally used in the context of
cultivation and harvesting in agriculture. Over time, its meaning evolved through different
interpretations and translations. In French, it signified the development and refinement of human
intelligence, while in the 18th century, the German translation equated it with civilization
(Giiveng, 1997). In sociology, culture encompasses all material and spiritual products of human
endeavor that diverge from and stand in contrast to nature. Anthropologist Tylor's seminal
definition from 1871 remains widely acknowledged and accepted: ‘Culture, or civilization,
encompasses the knowledge, arts, traditions, customs, languages, and various capabilities and
skills acquired and developed by human beings within society. It constitutes a multifaceted entity

inclusive of habits and practices’ (Giiveng, 1981).

In scholarly literature, enculturation is described as the lifelong process of socialization and
cultural assimilation within a specific cultural framework, achieved through education and the
transmission of societal norms and rules (Rudmin, 2009). On the other hand, acculturation refers
to the emergence of new cultural amalgamations resulting from the mutual interaction between
two or more cultures (Gliveng, 1997). Enculturation typically begins within the family unit and
extends into various social contexts such as schools, significantly influencing individuals' cultural
identities (Gliveng, 1981). While enculturation primarily entails psychological development and
the intra-family transfer of cultural values, acculturation involves the deliberate or unintentional

adoption of characteristics from a second culture (Glingdr, 2014).

Culture shock is a common experience for individuals encountering a new culture, characterized
by significant challenges in adaptation due to cultural differences, resulting in feelings of anxiety,
uncertainty, and alienation (Ercan, 2001). Especially for individuals residing in foreign countries,
culture shock can pose a significant challenge. The intensity and length of this experience tend to
rise with the degree of cultural differences, which are shaped by variations in religion, language,
lifestyle, cuisine, and traditions between the person's original culture and the new setting
(Furnham, 2019). These differences can hinder mutual understanding among individuals, as
communication is filtered through cultural perspectives, potentially leading to misunderstandings
(Aliyev, 2011). While language proficiency aids communication in a new culture, comprehension

and perception are also shaped by cultural factors, highlighting that cultural adaptation extends
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beyond language acquisition alone (Dil, 2015). Thus, cultural change involves broader

psychological and social dimensions beyond linguistic adjustment.

Acculturation, as defined by Berry and Sam (1997), entails the emergence of new cultural
amalgamations resulting from interactions between distinct cultural groups. The disruptions
encountered during the acculturation process, involving the transmission of culture to individuals
and the subsequent transformations, have far-reaching effects on both host and immigrant
societies (Berry, 1997; Zafer Bilge, 2016). Similarly, disruptions during enculturation, which
involves the transfer of culture to individuals, along with the changes stemming from

acculturation, impact both host and immigrant communities (Berry, 1997; Zafer Bilge, 2016).

In scholarly discourse, acculturation processes are commonly categorized into four distinct
phases. Integration, the first phase, is characterized by individuals maintaining their original
culture while actively participating in and adopting elements of a new culture (Berry & Sabatier,
2011). This dual-cultural identity is perceived as positive as it fosters a deeper integration into
both societies. Individuals who favor integration seek to understand and embrace the new culture,
exhibiting emotional stability, initiative, and openness (Schmitz & Berry, 2011). The integration
strategy is particularly lauded for its positive correlation with cultural adaptation, as evidenced by
research findings (Berry & Sam, 1997). Supporting individuals in choosing integration facilitates
psychological adaptation, enabling them to navigate the challenges of acculturation more

effectively, including acculturation stress.

Assimilation, as viewed through the lens of psychological science, entails individuals
assimilating into a foreign culture without the disappearance of their original culture. Here,
individuals abandon their own cultural norms and fully adopt a new culture. This acculturation
strategy yields varied consequences for its adherents. Research indicates that as more individuals
opt for assimilation, language acquisition and familiarity with the new culture increase. However,
despite its perceived theoretical neutrality, assimilation is often criticized for favoring the

dominant culture (Berry & Dona, 1994).

Separation involves individuals rejecting the dominant culture in favor of maintaining their own

cultural identity. Those who adopt this acculturation strategy often exhibit traits such as lack of
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confidence, emotional sensitivity, and anxiety. They tend to engage less in socialization and resist

changes to their behavior and belief systems (Schmitz & Berry, 2011).

Marginalization is characterized by a lack of interest or reluctance toward both one's own culture
and the dominant culture. Individuals preferring this acculturation strategy are often described as
assertive but lacking in confidence. Due to insufficient language skills, they tend to isolate
themselves from the external environment. Research has found a significant positive correlation
between an individual's low self-esteem and the preference for the marginalization acculturation

strategy (Kiylioglu & Wimmer, 2015).
Purpose of the Research

The study aims to examine the acculturation attitudes of Syrian students under temporary
protection in Tiirkiye, who were forced to immigrate due to the war that broke out in their
country in 2011, and to determine whether their collective self-esteem, acculturation stress, and
perceived stress predict their acculturation levels. Identifying the acculturation preferences
adopted by students actively engaged in their educational pursuits, facilitated by the available
acculturation options, is significant for addressing any less widely accepted acculturation choices
they may have. This understanding can help implement potential measures to modify these
preferences and, in the long term, contribute to achieving more positive outcomes in future
studies related to migrant individuals. Moreover, the data present in the literature predominantly
pertains to individuals who have migrated to and established their lives in various geographical
regions (Seker, 2005). Therefore, rather than generalizing findings to a global context, it is
important, from a scholarly perspective, to conduct studies specifically focusing on migrations to

Tiirkiye.

In line with the general objectives stated above, the research sought to answer the following

questions:
1. What is the acculturation strategy used by the people in the sample?

2. Does acculturation stress predict the acculturation dimensions (integration, separation,

marginalization, and assimilation)?
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3. Does collective self-esteem predict the dimensions of acculturation?
4. Does perceived stress predict the dimensions of acculturation?
Method
Research Model

This descriptive study explores the relationship between acculturation stress, collective self-
esteem, and perceived stress levels among Syrian students in Tiirkiye under temporary protection.
Employing the relational scanning model, which is designed for describing current or past
situations without intervention, this research methodology aims to generalize findings across a
broad population by examining subsets of the whole. The relational scanning model emphasizes
observational research over expansive or representative samples to derive broader conclusions

about the entire population (Karasar, 1982; Karasar, 2005).

In the research, the specified scales were applied to 127 girls and 155 boys, a total of 282
students who immigrated from Syria to Tiirkiye in different years and continued their formal
education, participating voluntarily in the study. The participants' ages ranged from 11 to 18. The
study also included older students who, due to educational disruptions caused by migration, were
behind their peers in school. While the research population is considered to be Syrian students
under temporary protection living throughout Tiirkiye and continuing their formal education, the
research sample was created from Syrian students under temporary protection living in Adana
province and continuing their formal education. Adana province has been one of the locations
with the highest number of Syrians since the early days of migration to the present (Immigration
Authority, 2019). The number of Syrians under temporary protection in Adana, both in camps
and within the city, is approximately 250,000 (Immigration Authority, 2024).

Participants

All of the individuals participating in the research continue to live in Adana with temporary
protection status. The participants were selected from students who have been living in Tiirkiye
for three years or more and are actively continuing their education. The ability to use Turkish was

also one of the conditions for participation in the research, as it was necessary for the students to
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fill out the scale properly. A total of 282 participants took part in the study. Demographic data,
including age, academic grade, household size, and the educational levels of both parents, were

collected alongside responses to survey items.
Data Collection Tools

Ethical approval for the study was obtained from the Aksaray University Human Rights Ethics
Committee under application number 2019/03-24. Subsequently, permissions were secured from
the developers of the scales for their use in the research. Information was provided orally in
Turkish by visiting each student's respective school; however, to eliminate any potential
misunderstandings, the details were also reiterated in Arabic by a Syrian individual with C2+
proficiency in Turkish. Following this, informed consent forms were presented to potential
participants, and signed documents confirming their acceptance of the study were collected. For

participants under 18 years of age, signed consent from their guardians was also obtained.

In the study, the time to answer all the scales varied between 30 and 70 minutes, depending on
Turkish reading comprehension and response speed. As the students' reading comprehension
speed increased, the time to answer the questions decreased. Additionally, any words not
understood by participants, other than their original meanings (e.g., ritual, ethnic identity, etc.),
were explained to them. When necessary, the researchers conducted the reading process. This
was because students faced difficulties with the language and had trouble reading and
understanding the scales. The fact that students read and answered the items at different speeds
led to a longer data collection time than expected. The research data, collected between
16.05.2019 and 14.06.2019, were gathered in the afternoon for morning students and before the

start of school for afternoon students.
Measurements

The instruments utilized in the study included a personal information form, scales for

acculturation, acculturation stress, perceived stress, and collective self-esteem.

Personal Information Form. The demographic variables included in the form are gender, age,
grade of education, the number of people living at home, the educational level of the mother and

father, the institution they attended, the ethnic group they identify with, whether they learned a
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language other than their mother tongue during childhood, how long they have lived in Tiirkiye,
and their country of origin. There are no scale items related to the socio-economic status of the
families. The reason questions about socio-economic status were not included in this study is that
families and children tend to compare their economic situation in Syria with their current

situation in Tlrkiye, often evaluating their current condition as relatively poor.

Acculturative Stress Scale. The Acculturation Stress Scale, created by Sandhu and Asrabadi in
1994, was designed to assess the psychological needs of foreign students. This scale, developed
through their research, measures acculturation stress in international students and is formatted as
a 5-point Likert scale. Responses range from 'strongly disagree' (1) to 'strongly agree' (5), with
the scale featuring a total of 36 items. Scores on the scale can vary from a minimum of 36 to a
maximum of 180, with higher scores indicating greater levels of acculturation stress. In the study
by Sandhu and Asrabadi, reliability analysis of the scale revealed Cronbach's Alpha values for
various subscales: Perceived Discrimination .90, Homesickness .89, Perceived Hatred .90, Fear

.88, Culture Shock/Change Stress .79, Guilt .44, and other items .84.

Factor analysis was conducted on this scale for use with Syrian students living in Tiirkiye. A one-
dimensional structure emerged in the confirmatory factor analysis. Based on the analysis, it was
found that the scale items and the acculturation stress structure formed by these items created a
model in complete harmony with the data: GFI = .92, (X2/sd = 2.59, CFI = .86; RMSEA = .076,
p = 0.001). The X2 value was slightly higher than the ideal value of 2, but it remains within an
acceptable level. Other fit index values are also within acceptable limits (Cokluk, et al., 2010;
Simsek, 2007). When these values are examined, it is clear that the model is in harmony with the
data, and the scale shows validity only for Syrian students in this form. The results of the model

analysis are presented below.

Table 1

Goodness of Fit Indices of the Acculturative Stress Confirmatory Factor Analysis Model
Goodness-of-fit indices Values

X?/sd 166.3/64=2.59

GFI 92

CFI .86

RMSEA .076
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In this study, a one-dimensional structure was found after factor analysis, the Cronbach's Alpha

analysis conducted to assess the scale's reliability yielded a reliability coefficient of .72.
The Scale of Acculturation

The acculturation scale is a scale developed by Berry et al. (1989) to determine the acculturation
preferences of individuals and consists of four different strategies. These strategies are
integration, separation, assimilation, and marginalization. The number of items that measure each
of these strategies is 11. The items were structured as a 5-point Likert scale. The scale used to

assess the acculturation strategies of immigrants was translated into Turkish by Seker in 2005.

In the original scale, Cronbach’s Alpha values were obtained through reliability analysis of the
scale: integration was calculated as .78, separation as .80, assimilation as .84, and marginalization
as .74. In this study, the Cronbach's Alpha values were found to be as follows: integration .74,

separation .63, assimilation .79, and marginalization .67.

The Perceived Stress Scale was originally created by Cohen, Kamarck, and Mermelstein in 1983.
A reliability analysis of the scale showed a Cronbach's Alpha value of .86. It was later adapted
into Turkish by Bilge et al. (2007). This version of the scale, which includes dimensions for
perceived stress and coping, recorded a reliability value of .81. For the current study, a factor
analysis was conducted on the scale to ensure its applicability to Syrian students under temporary
protection in Tiirkiye, resulting in a one-dimensional structure being confirmed through the

analysis.

Upon analysis, it was observed that the scale items and the perceived stress structure they formed
aligned well with the data, producing a model with satisfactory fit indices (X2/df = 2.05, GFI =
.99, CFI = .96; IFI = .97; RMSEA = .060, p = 0.001). While the X2 value slightly exceeded the
ideal value of 2, it remains within acceptable limits (Kline, 2016). These findings suggest that the
model fits the data well and confirm the scale's validity for Syrian students under these specific

conditions. The detailed results of the model analysis are as follows.
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Table 2

The Confirmatory Factor Analysis of the Perceived Stress Scale Showed Strong Fit Indices for
the Model

Good fit indices Values
X?/sd 8.20/6=2.05
GFI .99

CFI1 .96

IFI .97

NFI .94

RMSEA .060

The Cronbach's Alpha analysis conducted to assess the reliability of the scale yielded a reliability
coefficient of .55. The reason for the small number of items and low reliability is that the
application was conducted on an immigrant group. It has been observed that the items in this
scale were not fully understood by the participants; therefore, the items were read one by one by
the researchers and completed by the participants. Such factors are thought to potentially impact

reliability.
Collective Self-Esteem Scale

The Collective Self-Esteem Scale, based on social identity theory, was created by Luhtanen and
Crocker in 1992 and further refined in 1990. This scale measures an individual's self-perception
as a group member and their evaluation of the group to which they belong. It was translated into
Turkish by Baysu in 2007. In this research, factor analysis was performed again for its
application on Syrian students under temporary protection in Tiirkiye. The confirmatory factor
analysis revealed a one-dimensional structure. The analysis demonstrated that the scale items and
the structure of collective self-esteem they formed were fully aligned with the data (X2/ SD =
2.65, GFI = .99, CFI = .99; IFI = .99; NFI = .99; RMSEA = .077, p = 0.001). Although the X2
value was slightly above the ideal value of 2, it is considered acceptable. The other fit indices
were also within acceptable ranges. These results indicate that the model fits well with the data
and affirm the scale's validity specifically for Syrian students under temporary protection.

Detailed outcomes of the model analysis are presented below.
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Table 3

Fit Indices for the Confirmatory Factor Analysis of the Collective Self-Esteem Scale Showed
Good Alignment With the Data.

Goodness fit indices Values
X?%/sd 10.61/4=2.65
GFI .99

CFI .99

IFI .99

NFI .99
RMSEA .077

Reliability analysis was conducted on the unidimensional structure that emerged after
confirmatory factor analysis. In this study, Cronbach's Alpha internal consistency coefficient was

calculated as .87.
Analysis of Data

All quantitative data collected from the study were inputted into SPSS 22.0 and Lisrel 8.7
software packages. Statistical techniques utilized in the analysis included arithmetic mean,
standard deviation, Pearson product-moment correlation, and stepwise regression. Stepwise
regression analysis is used to infer the effect of multiple independent variables on a dependent
variable. In this method, variables affecting the dependent variable are automatically included in
the analysis. During the analysis, the dependent variables that affect the independent variable are
entered and removed from the analysis in order and the variables that affect it the most and the
variables that follow it are obtained. The difference of this method from multiple regression is
that variables that do not significantly affect the dependent variable are removed from the
analysis. More importantly, when a variable is added to the independent variable affecting the
dependent variable, it shows how much the variance explained by this new variable increases and
how much the variance explained by the previous variable decreases (Tabachnick, Fidell, &
Ullman, 2013). Thus, stepwise regression analysis theoretically shows which of the many

variables explaining a variable explains how much. In this study, the extent to which collective
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self-esteem, acculturation stress and perceived stress explain the variance in acculturation
dimensions and which of these variables explains the most variance was investigated. Therefore,

stepwise regression analysis was conducted.
Results

In acculturation preferences, higher scores on the subscale indicate a preferred strategy. These
preferences constitute the sub-dimensions: integration, separation, assimilation, and
marginalization. The mean scores, along with the maximum and minimum values obtained by
participants on the scales for acculturation preferences, acculturation stress, perceived stress, and

collective self-esteem, are displayed below
Table 4

Descriptive Statistics of Scale Scores

X Sd Skewness Kurtosis Variance  Range Mimimum  Maximum

Integration 30,41 7,01  -,146 -,375 49.25 36.00 9.00 45.00
Separation 3293 7,67 -218 -977 58.86 36.00 14.00 50.00
Assimilation 26,89 823 ,101 ,080 67.82 40.00 10.00 50.00
Marginalization 23,13 7,51 ,404 -,695 56.40 32.00 10.00 42.00
Acculturative 38,97 822 -146 ,020 67.71 46.00 14.00 60.00
stress

Perceived stress. 9,57 3,81 413 ,140. 14.55 19.00 1.00 20.00
Collective self- 25,26 8,27 -,692 -,405 68,50 29.00 6.00 35.00
esteem

As seen in Table 4, the scores for integration, separation, assimilation, and marginalization
acculturation preferences of individuals in the research group are presented. Additionally, data
regarding acculturative stress scores, perceived stress scores, and collective self-esteem scores are
also provided. The skewness and kurtosis values of the data fall within the range of (-1, +1),

indicating a normal distribution.
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The highest mean scores for Syrian students under temporary protection significantly differ in the
separation strategy, followed by the integration and assimilation strategies. The correlation table
of the relationships between acculturation preferences such as integration, separation,
assimilation, marginalization and acculturation stress, perceived stress, and collective self-esteem

is presented below.
Table 5

The Table of Correlations Showing the Relationships Between Integration, Separation,

Assimilation, Marginalization, Cultural Stress, Perceived Stress, and Collective Self-Esteem is

Presented Below

Variables 1 2 3 4 5 6 7
1.Integration 1 -,148" 275" ,119” ,013 -,002 -,036
2.Separation 1 - 467 ,021 ,234™ ,3057 ,355™
3.Assimilation 1 225 269" 1177 -,380™
4. Marginalization 1 ,088 -,085 -,30
5.Acculturative 1 176 134"
stress

6.Perceived 1 ,200™
stress.

7.Collective self- 1
esteem

#% p<0.01 * p<0.05

Stepwise regression models were developed and implemented to evaluate whether collective self-
esteem, acculturation stress, and perceived stress could predict integration, separation,
assimilation, and marginalization. The results from the stepwise regression revealed that

collective self-esteem, acculturation stress, and perceived stress were not predictors of integration

(R>=.003, F = 234, p = .873, p < 0.05).

A stepwise regression model was created to examine whether collective self-esteem predicted
acculturation stress, perceived stress, and separation. The relationships between collective self-

esteem, acculturation stress, perceived stress, and separation strategy are presented in Table 6
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Table 6

Regression Analysis on Whether Collective Self-Esteem, Acculturative Stress, and Perceived

Stress Predict Separation.

Model 1 B SE. B T P foooRr ’
I Constant 19,054 1,186 423 19054 00  ,593* 352 151,867 000
Collective ,550 ,045 ,593 12,323,000
self esteem
2 Constant 16,235 1,348 12,046 000 ,623° 388 88318 000
Collective 514 044 554 11,590,000
self esteem
Perceived ,389 ,096 ,194 4,051 ,000
stress
3 Constant 12,176 1,978 6,155,000 636 404 62858 000
Collective 501 044 541 11,382,000
self esteem
Perceived 349 ,096 ,173 3,626 ,000
stress
Acculturative 122 ,044 131 2,774 ,006
stress

a. Predictor: (Constant) Collective self-esteem, Perceived stress, Acculturative stress
b. Predicted: Separation

A stepwise regression analysis was performed to assess whether collective self-esteem,
acculturation stress, and perceived stress were predictors of separation. The analysis revealed a
VIF value of 1.42, indicating no multicollinearity among the variables, which supports the
validity of the regression analysis as the VIF is below the threshold of 10.00. The regression
results indicated that collective self-esteem predicted separation (R? = 0.352, F = 151.867, p <
0.05), accounting for 32% of the variance in the average separation scores. In step 2, adding
perceived stress to collective self-esteem demonstrated that perceived stress, combined with
collective self-esteem, significantly influenced separation, explaining 39% of the variance and
contributing to a 3% variance change (R? = .388, F = 88.318, p < 0.05). In step 3, the inclusion of

acculturation stress alongside collective self-esteem and perceived stress showed that these
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factors significantly impacted separation, explaining 40% of the variance and contributing to a

4% variance change (R? = .404, F = 62.858, p < 0.05).

These results suggest that high collective self-esteem is the most influential factor in separation.
A stepwise regression model was also developed to examine if collective self-esteem,
acculturation stress, and perceived stress could predict assimilation. The relationships among

these variables are detailed in Table 7.
Table 7

Regression Analysis Was Conducted to Determine if Collective Self-Esteem, Cultural Stress, and

Perceived Stress Influence Assimilation

Model 2 B SE. B T P R RZ F p
1 Constant 36,433 1,462 24917 000 ,380°  .144 47,150  ,000
Collective -378 055 -380  -6,867  ,000

self esteem
2 Sonstant 44330 2,402 18,457 000 439 192 33223 000
Collective -348 054 -350  -6,445 000

self esteem

Acculturative 55y o540 4082 000

stress

a. Predictor: (Constant), Collective self-esteem, Perceived stress, Acculturative stress
b. Predicted: Assimilation

According to the regression analysis results, it was found that acculturation stress and collective
self-esteem together predicted assimilation, while perceived stress did not (R =.439, R2=.192, F
=33.223, p < 0.05). It is evident that collective self-esteem, acculturation stress, and assimilation

together explain 19% of the total variance in the total score averages.

In the analysis of Model 2, it was found that collective self-esteem significantly predicted
assimilation at the 0.05 level and accounted for 14% of the variance (R* = -.144, F = 47.150, p <
0.05), showing a negative relationship. This suggests that a decrease in collective self-esteem is

associated with an increase in the preference for an assimilation acculturation strategy, or vice
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versa. When acculturation stress was included in step 2 alongside collective self-esteem, it was
observed that acculturation stress, combined with collective self-esteem, significantly influenced
assimilation at the 0.05 level, explaining 19% of the variance and contributing to a 5% change in
the variance (R? = -.192, F = 33.223, p < 0.05). However, the relationship is negative. This
finding can be interpreted as the number of individuals preferring the assimilation acculturation
strategy increasing as collective self-esteem and acculturation stress scores decrease, or
conversely, as the number of individuals preferring the assimilation acculturation strategy

increases, collective self-esteem and acculturation stress scores decrease.

A stepwise regression analysis was performed to evaluate if collective self-esteem, acculturation
stress, and perceived stress could predict marginalization. The results of the regression indicated
that none of these factors—collective self-esteem, acculturation stress, or perceived stress—were
significant predictors of marginalization (R? = .026, F = 2.506, p = .059, p < 0.05). This suggests

that other variables may play a role in influencing marginalization.
Discussion

This study investigated the acculturation preferences, acculturation stresses, collective self-
perceptions, and perceived stress scores of Syrian students under temporary protection who are
continuing their education in Tiirkiye, as well as the potential relationships among these
variables. According to the results of the research, it was observed that as the collective self-
esteem scores of Syrian students increased, the scores of the separation strategy as an
acculturation preference increased significantly. Based on this, it can be interpreted as
individuals' tendency to favor their groups to gain a positive social identity due to in-group bias
(Sen, 2014). Due to the possibility of returning, individuals oppose the socio-cultural
characteristics of the new society and choose to leave to continue their own culture (Giin &
Bayraktar, 2007). According to the results of the research, it was observed that as the collective
self-esteem scores of Syrian students increased, their assimilation scores and acculturation
preference decreased. The basis of individuals making distinctions between groups lies in their
ability to draw clear boundaries between groups in order to perceive the world more easily
(Mese, 1999). This stance not only helps individuals understand who they are but also provides
information about how they should behave (Tajfel, 1981). In light of this information, individuals

may exhibit discriminatory attitudes towards the groups to which they belong. This can be
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interpreted as their continued display of the attitudes and behaviors maintained by the group they
are part of. Similar findings have been obtained in studies conducted with different groups on this

subject. (Akbas, 2010; Keles, 2020; Sen, 2014).

When perceived stress score was added to acculturation stress as well as collective self-esteem, it
was found that the two variables together predicted separation as acculturation preference. In
addition to collective self-esteem and perceived stress, all three acculturation stress scores were
found to significantly predict separation as acculturation preference. According to these findings,
as collective self-esteem, acculturation stress, and perceived stress scores increase, individuals'
withdrawal scores as acculturation preference also increase. According to the research conducted
on Turks living in the Netherlands, as the perception of discrimination increases, individuals'

behaviors of embracing their identity increase (Baysu, 2007).

The study found that collective self-esteem, acculturation stress, and perceived stress scores were
not significant predictors of marginalization as an acculturation preference. However, it was
established that collective self-esteem significantly influenced assimilation as a preferred
acculturation strategy. However, this relationship is negative. Acculturation stress along with
collective self-esteem was found to significantly predict assimilation scores as acculturation
preference. This finding is negative. In other words, as the collective self-esteem and
acculturation stress score increases, assimilation as an acculturation preference decreases. Or,
conversely, as the collective self-esteem and acculturation stress score decreases, the assimilation

score as acculturation preference increases.

Assimilation occurs when the counterculture begins to be accepted by staying in the country.
With this acceptance, the feeling of finding the new culture strange begins to disappear (Karatas
and Baloglu, 2018). According to the study conducted by Yesildag (2008) to investigate family
structures and integration problems of individuals living in Europe, it was determined that people
who stayed in the country for 10 years or more had higher assimilation preference scores than
those who stayed for a shorter period. In the research by Gokel (2018), which explored
immigrants from Tirkiye to Cyprus after the 1974 Peace Operation, a notable distinction was
observed between assimilation, acculturation preference, and length of residence in the country.
However, the significant residence duration impacting the assimilation score exceeded the

timeframe of our study.
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Suggestions

In this study, it was determined that collective self-esteem, acculturative stress, and perceived
stress did not serve as predictors of integration. Future research should explore other factors that
might influence integration, such as continuation of education, proficiency in the language,
duration of residence in the country, and strength of social connections. Additionally, this study
revealed that collective self-esteem, acculturative stress, and perceived stress were not predictors
of marginalization. Further investigation is needed to identify variables that could impact

marginalization, such as personality traits and prevailing value systems.

This research is conducted from the perspective of cultural psychology and social psychology.
Personality characteristics, such as introversion and extroversion, also affect assimilation and
separation. The relationships between personality and acculturation preferences should be
investigated. Collective self-esteem is the most effective variable in the acculturation strategies of

assimilation and separation. Variables affecting collective self-esteem should be investigated.
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Appendix
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Chi-Square=169.06, df=64, P-value=0.00000, RMSEA=0.076

Figure.1. Acculturative stress confirmatory factor analysis model
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Figure.2. Confirmatory factor analysis of the perceived stress scale

398



Mehmet Akif Ersoy University Journal of Education Faculty e-ISSN:2146-5983 Year: 2025 Issue: 73 Pages: 375-403

e kbsl

7

0.14 0.13* Kbs2

0.

0.8¢
b.22+=] Kkbsi |4
0.86
,/O.SE
0.26*  Kkhsd /
0.73%1  Kbsd

Chi-Square=10.61, df=4, P-value=0.03138, RMSEA=0.077

Figure.3. Collective self-esteem scale confirmatory factor analysis
Genisletilmis Ozet

Gog, bir toplumun go¢ almasi ve diger toplumun da goc¢ vermesi seklinde olusan insan hareketine
verilen isimdir (Yilmaz, 2014). Diinya iizerinde yasanmig tiim gdcler hem go¢ eden hem de gog
alan toplum icin baz1 koklii degisikliklere neden olmaktadir. (Zafer Bilge, 2016). Glinlimiizde
devam eden gocler gozden gegirildigi zaman, go¢ nedenlerine iliskin su ana kadar gercekei ve
etkili ¢oziimler bulunamadigi gdézlemlenmektedir. GoO¢ nedenlerine ¢dziimler bulunmamasi,
nedenleri degisse bile insanlar bulunduklar1 yerleri terk etmelerine devam etmeleri anlamina gelir.
Zorunlu ya da goniilli olarak meydana gelen yer degistirme beraberinde insanlarin farkli
kiiltiirlerle tanismasina, tanistigi kiiltiire kars1 bir tutum gelistirmesine, bu gelistirilen tutuma
bagl olarak da uyum ve kiiltlirlesme sorunlarin1 da beraberinde getirmektedir (Yalgin Gezici,

20117).

Kiiltiirlenme, egitim ve kurallarin aktarilmasi yoluyla belirli bir kiiltiiriin igerisinde émiir boyu
siiren sosyallesme ve kiiltiiri edinme eylemi olarak tanimlanmaktadir (Rudmin, 2009).
Kiiltiirlesme ise iki ya da daha ¢ok kiiltiiriin bir sekilde karsilikli etkilesime girmesi sonucunda
yeni kiiltiirel sentezlerin olusmast durumudur (Giliveng, 1991). Kiiltiirlesme farkli kiiltiirel
gruplara sahip olan bireyler arasinda karsilikli etkilesim sonucunda orijinal kiiltiirlerinde ve
davraniglarinda degisiklik yasayan bireyleri ifade etmek i¢in kullanilir (Grave, 1967). Alan

yazininda, Kiiltiirlesme stirecleri genellikle dorde ayrilarak incelenmektedir.

399



Mehmet Akif Ersoy University Journal of Education Faculty e-ISSN:2146-5983 Year: 2025 Issue: 73 Pages: 375-403

Biitiinlesme (Entegrasyon): Iki kiiltiire ayn1 anda sahip olmak olarak tanimlanan entegrasyonda,
hem kendi kiiltiirii koruma hem de yeni kiiltiire katilma arzusu vardir ve diger kiiltiirlenme
tercihlerine gore toplumlarla daha i¢ ice olmasi sebebiyle, daha olumlu oldugunun sonucuna
varilmaktadir (Berry ve Sabatier, 2011). Asimilasyon: baskin olmayan kiiltiiriin, baskin kiiltiiriin
icinde yok olmasi1 seklinde degil, bireyin yabanci bir kiiltiirii benimsemesidir (Berry ve Dona,
1994). Ayrilma: Bireylerin kendi kiiltiirlerini devam ettirme isteginin sonucu olarak baskin
kiiltiirii reddetmeleridir (Schmitz ve Berry, 2011). Marjinallesme: hem kendi kiiltlirline hem de
baskin kiiltiire kars1 isteksizlik ya da ¢ok az ilgi duymak olarak tanimlanmaktadir (Berry ve
arkadaslari, 1989). Calismada Suriye’de Tirkiye’de go¢ etmis Ogrencilerin kiiltiirlenme
diizeylerini incelemek, kolektif benlik saygisi ve kiiltiirlesme stresi ile algilanan stresinin

kiiltiirlenme diizeylerinin yordayip yordamadiginin tespiti amaglanmigtir.
Yontem

Suriye’den Tiirkiye’ye gd¢ etmis Ogrencilerin kiiltiirlenme tercihleri sonucunda ortaya cikan
kiiltiirlesme stresi, kolektif benlik saygis1 ve algilanan stres arasindaki iliski varligimin olup
olmadigina dair mevcut durumunu sorgulamaya iligkisel tarama modeline dayanan betimsel bir
caligmayla yiiriitiilmiistiir. Bu amagla 6rgiin egitimlerine devam eden 127 kiz 155 erkek toplam
282 oOgrenciden kiiltiirlenme Olcegi, kiiltiirlesme stresi Olgegi, algilanan stres olgegi, kolektif
benlik saygis1 6lcegi almmustir. Olgeklerin gegerlik ve giivenirlik puanlar1 kabul edilebilir
araliklarda bulunmustur. Arastirma sonucunda elde edilen tiim nicel veriler SPSS 22.0 paket

programina aktarilmistir ve analiz edilmistir.
Bulgular-Tartiyma

Verilerin betimsel istatistiklere bakilarak 6grencilerin en fazla ayrilma daha sonra biitiinlesme
kiiltiirlenme tercihlerini segtikleri tespit edilmistir. Yapilan adimsal regresyon analizinde kolektif

benlik saygisi, kiiltiirlesme stresi ve algilanan stresin biitiinlesmeyi yordamadigi bulunmustur.

Tablo 1. Kolektif benlik saygisi, kiiltiirlesme stresi ve algilanan stresin ayrilmayi, yordayip

yvordamadigina iligkin regresyon analizi

Standart.
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Modell B hata B t P R R? F P

1 Sabit 19,054 1,186  .423 19,054 .00 ,593* 352 151,867 ,000
kbs ,550 045,593 12,323 ,000

2 Sabit 16,235 1,348 12,046 ,000 623> 388 88,318 ,000
kbs ,514 ,044 554 11,590 ,000
algistres ,389 ,096 ,194 4,051 ,000

3 Sabit 12,176 1,978 6,155 ,000 ,636  ,404 62,858 ,000
ksbkisa ,501 ,044 541 11,382 ,000
alstrestek ,349 096,173 3,626 ,000
kultstresayrim ,122 ,044 ,131 2,774 ,006

a. Yordayanlar: (Sabit) Kolektif benlik saygisi, Algilanan stres Kiiltiirel stres

b. Yordanan: Ayrilma

Tablo 1’e gore kolektif benlik saygisi, kiiltiirlesme stresi ve algilanan stres degigkenlerinin ti¢li
birlikte, ayrilmayr yordadigi bulunmustur. Ug¢ degisken birlikte ayrilma toplam puan
ortalamalarina iligkin toplam varyansin %40’ini agiklamaktadir. Model 1’e gore: kolektif benlik
saygisinin, ayrilmayr anlamli bir yordayicist oldugu ve varyansin %35 ini agikladig
goriilmektedir. Model 2 de analize kolektif benlik saygima ek olarak algilan stres eklendiginde,
kolektif benlik saygisi ile beraber algilanan stresin ayrilmayir 0.05 diizeyinde anlamli bir
yordayicisi oldugu ve varyansin %39’unu acgikladigi bulunmustur. Model 3’te analize kolektif
benlik saygis1 ve algilanan strese ek olarak kiiltiirel stres eklendiginde, kiiltiirel benlik saygisinin,

algilanan stresle beraber ayrilmay1 varyansin %40°I ile anlamli yordadigi bulunmustur.

Tablo 2. Kolektif benlik saygisi, kiiltiirel stres, algilanan stresin asimilasyonu, yordayip

yvordamadigina iligkin regresyon analizi

B Sd.
Model 2 hata B t P R R? F P
1 Sabit 36,433 1,462 24,917 ,000 380,144 47,150 ,000
kbs -,378 ,055 -,380 -6,867 ,000
2 Sabit 44,330 2,402 18,457 ,000 4390 192 33,223 ,000
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kbs -,348 ,054 -,350 -6,445 ,000

Kiiltiirel stres -,222 ,054 -,222 -4,082 ,000

a. Yordayanlar: (Sabit),Kolektif benlik saygisi, Algilanan stres , Kiiltiirel stres

b. Yordanan: Asimilasyon

Tablo 2’de goriildiigii lizere kolektif benlik saygisi ve kiiltiirel stresin birlikte asimilasyonu
yordadig algilanan stresin ise yordamadig bulunmustur. iki degisken birlikte asimilasyon toplam
puan ortalamalaria iligkin toplam varyansin %19’ unu agikladig1 goriilmektedir. Analizde model
1 incelendiginde kolektif benlik saygisinin asimilasyonun anlamli bir yordayicist oldugu ve
varyansin %38’ini negatif yonde agikladigi bulunmustur. Buradan hareketle kolektif benlik
saygist puan1 azaldikca asimilasyon kiiltliirlenme stratejisini tercih eden bireylerin sayist artmakta
ya da asimilasyonu kiiltiirlenme stratejisini tercih eden birey sayisi arttik¢a kolektif benlik saygisi
puani azalmakta oldugu sdylenebilir. Model 2’ de kiiltiirel benlik saygisina ek olarak kiiltiirlesme
stresi eklendiginde, kiiltiirel benlik saygisi ile beraber kiiltiirlesme stresinin asimilasyonu anlamli
bir yordayicisi oldugu ve varyansin %44’unu agikladigt bulunmustur. Ancak iliski negatif
yondedir bu bulgu, kolektif benlik saygis1 puani ve kiiltiirel stres puani azaldik¢a asimilasyon
kiiltiirlenme stratejisini tercih eden birey sayisi artmakta ya da asimilasyon kiiltiirlenme
stratejisini tercih eden birey sayist arttikg¢a kolektif benlik saygisi puani ve kiiltiirel stres puan

azalmaktadir seklinde yorumlanabilir.

Ogrencilerde kolektif benlik saygisiin artmasiyla birlikte ayrilma stratejisini tercih etme
egiliminde artis oldugu belirlenmistir. Bu durum, i¢ grup yanlilifina dayali olarak, bireylerin
sosyal kimliklerini gili¢lendirmek amaciyla kendi gruplarimi oOne ¢ikarma egilimleriyle

aciklanabilmektedir (Sen, 2014).

Tiirkiye’de kalma siiresinin artmasi ile 6grencilerin tercih ettikleri ayrilma stratejisi puanlart da
diismektedir. Aliyev (2011) tarafindan yapilan farkli kiiltiirlerden gelen 6grencilerle yapilan
caligmada Tiirkiye’ de kalma siireleri azaldik¢a ayrilma kiiltiirlenme stratejisini daha fazla tercih

edildigi gézlenmistir.

Kolektif benlik saygisi, kiiltirlesme ve algilanan stresin artmasiyla bireylerin ayrilma stratejisini
tercih etme egiliminde artis oldugu belirlenmistir. Bu {i¢ degiskenin birlikte degerlendirilmesinin

kiiltiirlenme tercihini daha giiclii bir sekilde acikladigi goriilmiistiir. Kolektif benlik saygisi,
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kiiltiirlenme tercihi olarak asimilasyonu anlamli ve negatif sekilde yordamistir, yani kolektif
benlik saygis1 arttikga asimilasyon tercihi azalmistir. Ayrica, kolektif benlik saygisi ile
kiiltiirlesme stresinin, asimilasyonu anlamli sekilde yordadigi ve bu iliskinin negatif yonde
oldugu belirlenmistir. Bu sonugclar, kolektif benlik saygisi, kiiltiirlesme ve algilanan stres gibi

faktorlerin kiiltiirlenme tercihlerini etkiledigini gdstermektedir.

Oneriler

Calismada kolektif benlik saygisinin, kiiltiirlesme stresi ve algilanan stresin biitliinlesmeyi
etkilemedigi bulunmustur. Buna karsilik, marjinallesme iizerinde etkili olan degiskenlerin
aragtirtlmas1 gerektigi sonucuna ulasilmigtir. Kolektif benlik saygismin marjinallesmeyi
yordamadig1 da bulgular arasindadir. Calismamiz, kiiltiirel psikoloji ve sosyal psikoloji
perspektiflerinden yiiriitilmiistiir. Asimilasyon ve ayrilma gibi kiiltiirlesme stratejileri, ice doniik
ve disa doniik kisilik Ozelliklerini de yordamaktadir. Bu nedenle, kisilik o6zellikleri ile

kiiltiirlesme tercihleri arasindaki iligkilerin arastirilmast 6nemlidir.
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