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Abstract

Through educational experience, the problems within equality and social justice could emerge in many
schools. It is crucial to see the teachers’ perspective to define what types of problems are dominant and
what their suggestions are for a better solution. The aim of study was to identify the problems related
to equality and social justice in schools and bring about some solution suggestions. The participants
included nine teachers (seven women and two men) working in middle schools across varying
socioeconomic statuses (high, middle, and low) in Adana city. The study was a descriptive study based
on the qualitative method. The data was collected by semi-structured interviews. Content analysis
was utilized to analyze the data collected. The results show that teachers came up with some problems
regarding equality primarily focusing on gender and in terms of social justice the dominant problems
were about socioeconomic class disparities. They also put forward suggestions including education
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and cooperation for parents, organizing education for teachers, teachers’ arranging the seating plan,
providing assistance with school needs.

Keywords: equality, social justice, teachers’ perspective, socioeconomic classes, gender

0z

Egitim deneyimlerinde, esitlik ve sosyal adalete iliskin sorunlar birgok okulda ortaya ¢ikabilir. Hangi
tiir sorunlarin baskin oldugunu ve daha iyi bir ¢6ziim i¢in 6nerilerinin ne oldugunu tanimlamak igin
ogretmenlerin bakis agisin1 gormek ¢ok onemlidir. Calismanin amaci, okullardaki esitlik ve sosyal
adaletle ilgili sorunlar1 belirlemek ve bazi ¢6ziim onerileri getirmektir. Katilimcilar, Adana ilinde
farkli sosyoekonomik diizeye (yiiksek, orta ve diisiik) sahip ortaokullarda ¢alisan dokuz 6gretmenden
(yedi kadin ve iki erkek) olusmaktadir. Caligma, nitel yonteme dayali betimsel bir ¢aligmadir. Veriler
yar1 yapilandirilmig gortismelerle toplanmistir. Toplanan verileri analiz etmek igin igerik analizi
gergeklestirilmistir. Sonuglar, 6gretmenlerin esitlikle ilgili olarak 6ncelikle cinsiyete odaklanan bazi
sorunlar ortaya koyduklarini ve sosyal adalet agisindan baskin sorunlarin sosyoekonomik sinif
farklihiklariyla ilgili oldugunu gostermektedir. Ayrica, veliler i¢in egitim ve isbirligi, 6gretmenler icin
egitim organizasyonu, 6gretmenlerin oturma planini diizenlemesi, okul ihtiyaglari konusunda yardim
saglama gibi 6nerilerde bulunmuslardir.

Genis Ozet

Giris
Okullar ve 6gretmenler toplumsallagmanin aracisi olarak goriilmektedirler (Tolentino, 2009)
ve 0gretmenlerin ve okullarin topluma yonelik yiikiimliikleri bulunmaktadir (Au, Bigelow & Karp,

2007). Bu baglamda, 6gretmenlerin toplumda degisimin aracisi gorevine sahip olduklar: ve okullara
yanstyan toplumsal sorunlari fark edebilecekleri diistintilmektedir.

Diinyada yaganan kiiresellesme olgusunun olumsuz etkileri baglaminda esitsizlik ve sosyal
adaletsizlik sorunlarinin yogun olarak yer aldig1 diisiincesiyle bu sorunlarin egitime yansimalarinin
ortaya ¢ikarilmasi onemli goriilmektedir. Egitime yansiyan toplumsal sorunlarin ¢éziilmesi icin
oncelikle bu sorunlarin belirlenmesi gerekmektedir. Esitlik ve sosyal adaletin boyutlarina yonelik
sorunlarin okul ve 6grenciler tizerindeki etkilerini belirlemenin bu sorunlarin ¢éziimiinde katki
saglayacag1 dustniilmektedir. Bu baglamda, toplumsal baglamda yasanan esitsizlik ve sosyal
adaletsizlikle ilgili sorunlar1 birincil olarak hisseden egitim paydaslarindan biri olan 6gretmenlerin
goriglerinin belirlenmesi mevcut durumu ortaya ¢ikarmak igin 6nemli bir durumdur. Bu dogrultuda
aragtirmanin genel amaci, “okullarda esitlige ve sosyal adalete yonelik sorunlar: belirlemek ve ¢6ziim
oOnerileri tiretmek” olarak belirlenmistir.

Yontem

Arastirma, nitel bir anlayisla gerceklestirilmis, betimsel bir arastirma olarak desenlenmistir. Burada
da farkli sosyoekonomik diizeye sahip okullardaki sosyal adalet ve esitlige yonelik sorunlar ve ¢oziim
onerileri saptanmaya c¢aligtlmistir. Aragtirmada maksimum cesitlilik 6rneklemesinden yararlanilarak,
farkli sosyoekonomik diizeye sahip okullardan farkli branglardaki 6gretmenler katilimci olarak yer
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almustir. Bu baglamda, 2016-2017 egitim 6gretim yilinda Adana ili merkez ilcelerinde yer alan alt, orta
ve list sosyoekonomik diizeye sahip okullarda ¢alisan 9 ortaokul 6gretmeni arastirmanin drneklemini
olusturmugtur. Arastirmanin verilerinin toplanmasinda, arastirmacilar tarafindan hazirlanan ve egitim
programlar1 ve ogretim anabilim dalinda gérev yapan iki uzmanin incelemesinden sonra son hali
verilen yari-yapilandirilmis gortisme formu kullanilmigtir. Gértismeler yaklasik 25-30 dk. stirmiistir.
Yazili metin haline getirilen kayitlardan elde edilen verilerin analizinde igerik analizi yonteminden
yararlanilmistir. Gegerlik ve giivenirlik agisindan, 6gretmenlerle yapilan goriismelerde kullanilan form
i¢in uzman goriigiinden yararlanilmigtir. Ayrica, birinci aragtirmaci tarafindan igerik analizinde elde
edilen kod ve temalar icin diger iki arastirmaci tarafindan uzman incelemesi yapilmistir.

Bulgular

Aragtirmanin bulgular1 farkli temalar altinda toplanmistir. Bu temalar, esitlige yonelik ve
sosyal adalete yonelik sorunlar ve bunlara yonelik ¢oziim 6nerileri seklinde siralanmustir. ilk tema
baglaminda, esitlige yonelik 6gretmenler tarafindan goézlenen sorunlar kapsaminda, en ¢ok cinsiyet
acisindan esitsizlikler yasandigi belirtilmistir. Esitlige yonelik gozlenen sorunlar kapsaminda
ogretmenler engelliler agisindan, etnik koken agisindan ve mezhep acisindan da sorunlarin
yasandigini belirtmislerdir. Etnik koken acisindan sorunlar kapsaminda, etnik kokeni farkli olan
ogrencilerin farkli oldugunu hissettirme ve alay etme davraniglarinin gozlendigi belirtilmistir.
Mezhep agisindan sorunlar kapsaminda ise bir 6gretmen farkli mezhebe sahip 6grencilere, diger
ogrenciler tarafindan bazen farkli davranildigini dile getirmistir.

Ikinci tema baglaminda, sosyal adalete yonelik dgretmenler tarafindan gozlenen sorunlar
kapsaminda en ¢ok sosyoekonomik sinif farkliliklar: agisindan yasanilan sorunlardan s6z edilmistir.
Sosyal adalete yonelik gozlenen sorunlar kapsamindaki diger bir tema ise ¢ocuk is¢iligi acisindan
yaganan sorunlardir. Bu kapsamda en ¢ok bir iste ¢alisan 6grencilerin yorgunluktan dolay: etkili

katilamamalarina yonelik sorundan soz edilmistir.

Esitlige yonelik yasanan sorunlara 6gretmenler tarafindan sunulan ¢6ztim o6nerileri kapsaminda
Ogretmenler en ¢ok, cinsiyet esitligi agisindan yasanan sorunlara yonelik ¢6ziim onerileri sunmuglardir.
Engelliler acisindan yaganan sorunlara yonelik ¢oziim oOnerileri kapsaminda en ¢ok ozel egitim
siniflarinda/kurumlarinda egitim almaya yonelik 6neri sunulmustur. Etnik kéken agisindan yasanan
sorunlara yonelik ¢6ziim 6nerileri kapsaminda 6grencilere, insanlarin esit oldugunu anlatmaya y6nelik
bir 6neri sunulmustur. Mezhep agisindan yaganan sorunlara yonelik ¢oziim onerileri kapsaminda ise,
6grencileri, farkli mezheplere yonelik bilgilendirme yapilabileceginden soz edilmistir.

Sosyal adalete yonelik yasanan sorunlara 6gretmenler tarafindan sunulan ¢6ziim Onerileri
kapsaminda 6gretmenler daha ¢ok, sosyoekonomik simif farkliliklariyla ilgili sorunlara yonelik
¢6ztim Onerileri sunmuglardir. Bu baglamda en ¢ok okul ihtiyaglaria yonelik yardim saglamayla
ilgili 6neri sunulmustur. Cocuk isciligiyle ilgili sorunlara yonelik ¢6ziim Onerileri kapsaminda ise,
aileleri bilin¢lendirme, burs verme, calisan ¢ocuklarin ailelerine is sahasi agma ve siireklilik arz eden
devlet destegi saglanmasindan s6z edilmistir.
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Tartisma

Esitlige yonelik sorunlar agisindan okullarda esitlige yonelik cinsiyet agisindan, engelliler
acisindan, etnik koken agisindan ve mezhep agisindan sorunlar yasandigi dile getirilmistir.
Alanyazinda da okullarda cinsiyet esitsizligi, engellilik ya da diger agilardan zorbalik ve ayrimcilik
sorunlar1 goze carpmaktadir. Okullarda 6grencilerin etnik koken, irk ve mezhep gibi 6zellikleri
de kimi zaman 6grencilerin zorbaliga ya da ayrimciliga ugramasi gibi sorunlarin kaynag haline
gelmektedir. Pepler, Connolly ve Craig (1999) yaptiklar1 bir arastirmada Kanadada ilk ve orta
6gretim diizeyindeki 6grencilerin yaklasik %10’ unun etnik zorbalik uyguladigini ortaya koymustur.
Go6¢men gocuklarin ayrimcilik ya da zorbaligin genellikle magduru oldugu goriilse de etnik ve go¢
zorbaliginin magduru olduklar1 kadar baskalarini da kurban ettikleri goriilebilmektedir (Scherr &
Larson, 2009). Bu agidan okullarda esitlikle ilgili yasanan toplumsal sorunlarin ¢oziimiine yonelik
onlemler alinmasi gerektigi diistintilmektedir.

Arastirmanin ikinci boyutunda, okullarda sosyal adalete yonelik sosyoekonomik sinif farkliliklar:
agisindan ve gocuk isciligi agisindan sorunlar yasandigi dile getirilmistir. Sosyoekonomik sinif
farkliliklar: agisindan, okul ihtiyaglarini karsilayamama, gruplagma, diglanma, alay etme, davranig
bozuklugu sergileme gibi sorunlar 6n plana ¢ikmaktadir. Cocuk isciligi agisinda ise bir iste ¢aligan
Ogrencilerin bagarisizlik yasamalari, egitime devam etmemeleri ve derse etkin katilamamalar: gibi
sorunlardan soz edilmistir. Cesitli aragtirmalarda sosyoekonomik diizey ile akademik basar1 arasinda
bir iliski oldugu belirlenmistir (Aslanargun, Bozkurt & Sarioglu, 2016; Suna & Ozer, 2021; Suna,
Tanberkan, Giir, Perc & Ozer, 2020). Tiirkiyede egitimde firsat esitligine yonelik gerceklestirilen
bir arastirmada, ailelerin sosyoekonomik durumundan kaynaklanan firsat ve imkéan esitsizligine
yonelik sorunlar yasandig belirlenmistir (Polat & Boydak Ozdan, 2020). Buradan yola ¢ikilarak
sosyoekonomik siif farkliliklarinin ve ¢ocuk isgiicti sorunun daha ayrintili incelenmesinin ve soz
konusu bu sorunlara ¢éziim iiretilmesinin yararli olacagi diisiiniilmektedir.

Arasgtirmanin ti¢lincii boyutunda, 6gretmenler esitlige yonelik gesitli baglamlarda ¢6ziim 6nerileri
sunmuglardir. Bu ¢6ztim 6nerilerinin cinsiyet esitligine yonelik, engelliler agisindan esitlige yonelik,
etnik koken agisindan esitlige yonelik ve mezhep agisindan esitlige yonelik oldugu belirlenmistir.
Bu kapsamda dikkat ¢eken ve uygulanabilir olan ¢6ziim onerileri, velilere yonelik egitim ve igbirligi,
ogretmenlere yonelik mesleki gelisim egitimleri, 6grencilere yonelik bilin¢lendirme egitimleri,
egitimde kapsayiciligin saglanmasi, 6gretmenler arasi isbirligi ve okul sartlarinin iyilestirilmesine
yoneliktir. Arastirmanin dordiincii ve son boyutunda Ogretmenler, sosyal adalete yonelik
sosyoekonomik sinif farkliliklarina yonelik ve gocuk is¢iligine yonelik ¢6ziim onerileri sunmuglardir.
Bu baglamda, okul ihtiyaglarin1 kargilama, 6grenciyi yakindan tanima, egitimde firsat esitligini
saglama, olanaklarin iyilestirilmesi, ¢ocuk isciligine yonelik ailelerin bilinglendirilmesi ve burs
saglama gibi 6nerilerin uygulanabilir 6neriler oldugu disiiniilmektedir.

Introduction

Globalization and rapid change in the world affect social life both positively and negatively,
not only in economic matters, but also in political, social and cultural issues (Jusuf, 2005). There
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are problems with social exclusion in the world caused by discriminatory attitudes towards race,
social class, ethnicity, religion, gender and qualifications (Ainscow, 2020). According to the World
Economic Forum, the ten most important problems in the world are hunger, unemployment, limited
natural resources, gender inequality and economic problems (World Economic Forum, 2016). These
problems affect many social areas, and one of these areas is education. In this context, it is stated
that the priority problems of education are related to peace, environment, human rights, democracy;,
justice and equality (Engin Demir & Paykog, 2006). Inequality and injustice in education are
considered to be a fundamental problem facing today’s educators (Dover, 2009).

There have been many studies on social problems in the field of education in the world
and in Tirkiye. When these studies were examined, it was seen that the following problems
occurred: Problems regarding financial resources, school climate (attendance and discipline) and
socioeconomic status among students in schools (Trinidad, 2020), low schooling rates in certain
regions in Tiirkiye (Oyvat & Tekgtig, 2019), problems regarding gender equality in education (Brown,
2004; Cin & Walker, 2016; Klasen & Lamanna, 2009; Trinidad, 2020), child labor and disruption of
the education of child workers in the world and in Tiirkiye (Yiiksel, Adigiizel & Yiiksel, 2015), various
problems experienced by refugee students in education in Tiirkiye (Karaaga¢ & Giiveng, 2019),
various problems experienced by disabled students during their education process (Felder, 2021;
Tekin, 2019). It is stated that in schools in regions where immigrant communities live in Tiirkiye,
there are low academic success, intercultural problems, inadequate school quality, lack of parental
participation, malnutrition, poverty, and lack of emotional support (Akar, 2010). It is stated that
disadvantaged students experience various problems in the classroom and at school, such as low
success and motivation, class divisions among students, peer bullying, exclusion, low resistance, low
self-confidence and introversion (Kogak & Bozkurt Bostanci, 2019). In addition to the problems
faced by students, a research conducted with teachers indicates that some teachers have a perception
of sexism and that teachers and teacher candidates should be informed about gender equality (Tezer
Asan, 2010). Besides, it has been observed that teachers experience communication problems in
regions where migration occurs or whose native language is different (Ozdemir & Civelek, 2015;
Sozer & Isiker, 2021), and teachers working with immigrant students observe problems such as
adaptation, violence and prejudice (Ergen & Sahin, 2019; Sozer & Isiker, 2019). Based on this, it
can be said that both students and teachers experience problems in various social contexts in the
education system.

Education is seen as a way to avoid poverty, and it is also accepted that poverty and low success
in school are closely related (Steinberg & Krumer-Nevo, 2020). A study conducted in this context
found that variables such as student characteristics such as well-being, scholastic activities and
support at school explained the greatest variance in academic achievement among the urban poor,
and that family background characteristics and school quality indicators were also significantly
associated with academic achievement (Engin Demir, 2009). It has been determined that some
immigrant children experience various traumatic problems and these traumas are reflected in
the educational environment (Karaman & Bulut, 2018). In addition, it is stated that students with
disabilities experience problems in terms of academic success (Caemmerer, Cawthon, & Bond,
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2016). Additionally, it is stated that girls are more disadvantaged than boys in education (Ozaydinlik,
2014). Based on this, it can be said that social problems such as poverty, migration, disability and
gender inequality negatively affect education. It points out that various changes need to be made in
the education system in order to prevent the negative reflection of social problems on education.

Education policies are central to efforts to make societies more equitable, and unlike other areas
of social policy, education has paradoxically been positioned not only as one of the main causes
of inequality, but also as a solution to those inequalities (Power, 2012). Addressing educational
inequality requires taking a comprehensive and systematic approach to education reform, a practice
that is now referred to as “social justice (in) education” (Dover, 2009). Social justice in education
emerges as a way of preventing social problems from being reflected in education and providing
solutions to social problems through education. In this context, it is important to identify differences
in resources and learning opportunities provided to some students but not to others, as we establish
social justice in the context of civic participation and democracy (Greene, 2008). The concept of
social justice is central to theorizing about education and schooling because it is an important
consideration that policy makers and practitioners in society must take into account when thinking
about the nature of education and what schools are for; in this direction, the social inequalities that
give rise to demands for social justice are firmly embedded in the structure of our socio-economic
arrangements and are sustained and reinforced by our social practices and ideological beliefs about
the natural order (Clark, 2006). Promoting equality and justice in education requires taking into
account both distributive and non-distributive issues, and in this context there are two things to
be done: First, the need to eliminate the serious economic inequalities that exist in our society, and
second, the need to look inside the processes of equality in education and examine ways of managing
and educating about differences, including those arising from gender, disability, ethnicity, beliefs,
abilities and social class (Lynch, 2001). A methodology that helps assess justice in education should
include: a) looking at the multidimensional nature of justice; b) looking at the tensions between
different dimensions of justice; ¢) being sensitive to the mediated nature of fair practices; and d)
being sensitive to differences in the contexts and levels at which justice is applied (Gewirtz, 2006).

It is stated that a sufficient level of social justice and equality has not been reached and that
there are deficiencies in Turkish education policies and practices (Cam Tosun, 2021). In this context,
strategies for the participation and success of all students should be planned and all teachers should
adopt equality and inclusion as principles (Ainscow, 2020). In addition, it is thought that a rich
feminist framework is needed to examine and design girls’ education in Tiirkiye in the context of
gender (Cin & Walker, 2016). Understanding the structural factors that cause poverty in society
and their effects on learning requires reshaping teacher education programs, and in this context,
it is stated that there is a need for programs that adopt a social justice perspective and challenge
widespread perceptions of deficiency towards people in poverty through critical thinking (Steinberg
& Krumer-Nevo, 2020). In this context, developing knowledge about current social events and the
ability to solve these problems is considered important in teacher education (Yolcu, Karatas & Turhan
Tiirkkan, 2017). Moreover, it is stated that teachers should have an understanding of intercultural
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education and building a democratic society (Tutkun & Aksoyalp, 2010). Based on this, it can be said
that teachers who are aware of social problems are needed.

While teachers shape students, they also shape society and the world (Habaci, Karatas, Adigiizelli,
Urker & Atici, 2013). One of the characteristics of teachers who make a difference from their
colleagues is the ability to take responsibility in solving social problems (Cetin & Unsal, 2020). It is
stated that in order to successfully combat social problems, qualified human resources that can be
produced with an original education program and qualified education process are needed and that
qualified teachers will be able to face social problems (Jusuf, 2005). It is thought that teachers who are
aware of poverty as a social problem have the potential to take action for equality and promote social
justice inside and outside the school (Steinberg & Krumer-Nevo, 2020). Education is not simply the
transfer of knowledge; education serves a variety of different purposes, from giving birth to new
ideas and developments for society as a whole (Arora, 2018). Considering the facts that individuals’
personal and social feelings are affected by the practices and interactions at school (Beane, 1990) and
that schools can become tools that reproduce discrimination as in society (Karp, 2007), it is thought
that schools should be shaped by democratic and social goals and values as well as academic purposes
(Au, Bigelow & Karp, 2007). Schools and teachers are seen as agents of socialization (Tolentino,
2009), and teachers and schools have obligations towards society (Au, Bigelow & Karp, 2007). Within
this, it is thought that teachers have the role of agents of change in society and can notice the social
problems reflected in schools.

The problems experienced in society are also reflected in education. Education is both a tool and
one of the negatively affected areas in overcoming social problems. Considering that the problems of
inequality and social injustice are prevalent in the context of the negative effects of the globalization
phenomenon in the world, it is considered important to reveal the reflections of these problems on
education. In order to solve the social problems reflected in education, these problems must first
be determined. It is thought that determining the effects of problems related to the dimensions of
equality and social justice on schools and students will contribute to the solution of these problems.
In this context, determining the opinions of teachers, who are one of the education stakeholders
who primarily feel the problems related to inequality and social injustice in the social context, is
important to reveal the current situation. Therefore, the primary aim of the research was set as
‘identifying issues related to equality and social justice in schools and proposing solutions. Reaching
this aim through the study will lead a pathway to understand the problems and issues regarding
social justice and equality, teachers’ understanding and suggestions for these problems. This can
help people responsible for planning education to find concrete ways to overcome these problems
and also teach or train students and teachers to enhance social justice and equality through school
communities. The research questions determined in this direction are as follows:

According to teachers, what problems are experienced in schools regarding equality?
What issues do teachers identify related to social justice in schools?
What solutions do teachers suggest for addressing problems related to equality in schools?

L.

What solutions do teachers suggest for addressing problems regarding social justice in
schools?
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Method

The research was conducted with a qualitative approach and designed as a descriptive research.
Descriptive research is research that aims to carefully describe a situation and determine a situation
even if it does not establish a cause-effect relationship. Here, it was tried to identify the problems and
solution suggestions regarding social justice and equality in schools with different socio-economic
levels.

Since teachers as important stakeholders of education has a crucial place in observing the
problems regarding social justice and equality in schools, their views were applied to through this
study. Even though, it is recommended that education on social justice and equality should start
from early ages, it is thought that students’ developmental indicators of social justice and equality
can be observed more clearly at the middle school level. Also, situations such as social exclusion
and discrimination experienced by students (especially between the ages of 7-15) are one of the
problems of today (Lubkina & Patapova, 2010). As Kohlberg asserted, children starts to learn about
social norms through early adolescence and later and before then their moral behaviors are fixed and
absolute. It is found in some studies that children could behave more egalitarian at later ages than 8
(Fehr, Bernhard & Rockenbach, 2008) or teaching them social justice issues could be more profound
thanks to transition to abstract learning stages (Kelly & Brooks, 2009). In this respect, middle school
was determined as the level because it would be easier for middle school teachers to reveal the
problems. By utilizing maximum diversity sampling in the research, teachers from different branches
from schools with different socio-economic levels were included as participants. In this context,
9 middle school teachers working in schools with low, middle and high socio-economic levels in
the central districts of Adana province in the 2016-2017 academic year formed the sample of the
research. Personal information about the participants of the study is included in Table 1.

Table 1. Personal information for participants

Code School Type Branch Years of seniority Gender Age
H1 High Socio-eco. Lev. (SEL) Maths 35 years Man 59
H2 High SEL Phys. Education 15 years Man 40
H3 High SEL Turkish 31 years Man 51
M1 Middle SEL Maths 11 years Woman 33
M2 Middle SEL Science 6 years Man 31
M3 Middle SEL Visual Arts 17 years Man 39
L1 Low SEL Maths 2 years Woman 23
L2 Low SEL Phys. Education 6 years Man 34
L3 Low SEL Turkish 16 years Man 37

In collecting the data of the study, a semi-structured interview form prepared by the researchers
and finalized after the review of two experts, working in the department of curriculum and
instruction, was used. The data were collected in the 2016-2017 academic year. The form included 9
open-ended questions regarding the purpose of the research. Voice recordings were made during the
interviews with the consent of the participants. The interviews lasted approximately 25-30 minutes.
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Content analysis method was used to analyze the data obtained from the records converted into
written text. The themes and codes obtained were arranged in accordance with the questions and the
purposes of the research.

To ensure the validity and reliability of the study, several precautions were taken. Following
Creswell’s (2013) validation strategies, peer reviews and expert opinions were utilized for the
interview form used with teachers. Additionally, two other researchers conducted an expert review
of the codes and themes derived from the content analysis carried out by the primary researcher.
Expert review involves having another researcher examine whether the findings align consistently
with the data (Merriam, 1995). To enhance reliability, inter-coder agreement was established to
ensure consistency in the findings, and after a thorough discussion, the final version of the themes
and codes was developed. Furthermore, purposeful sampling (maximum diversity) and thick
descriptions were employed as additional measures to enhance transferability.

Findings

The findings of the research were discussed under four themes: problems observed by teachers
regarding equality, problems observed by teachers regarding social justice, solution suggestions
offered by teachers to problems related to equality, and solution suggestions offered by teachers to
problems related to social justice.

- Male students feel stronger and superior ‘

- Students of different genders do not play with each
other

- Male students showing physical violence to female
students

- Students of different genders do not want to sit in the
same row

—  InTerms of Gender - Female students feeling excluded

- Treating male teachers with more respect
- Female students' introversion

- Exclusion of female students from the social
— environment

- Sometimes girls are not sent to school

- Boys and girls should be in separate rows at school

- Excluding students with disabilities

- Making fun of disabled students and displaying
disruptive behavior

—  InTerms of Disabled = ——--Disabled students experiencing adaptation problems

- Experiencing problems due to the physical deficiencies
of the school

- Not helping students with disabilities when they need it‘

Observed Problems Regarding Equality

- Making people feel different and excluding

L InTerms of Ethnicity - Making fun of people of different ethnic origins

- Developing a different perspective for teachers with
different ethnic backgrounds ‘

- Sometimes treating students from different sects
differently

— In Terms of Sect —

Figure 1. Problems observed by teachers regarding equality
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Among the problems observed by teachers regarding equality, it was stated that inequalities
were mostly experienced in terms of gender. Eleven different problems were mentioned within
gender issues. In this context, teachers mostly talked about the problems of male students feeling
stronger and superior and students of different genders not playing games with each other. In
addition, problems such as male students’ showing physical violence to female students, students
of different genders not being willing to sit in the same row, male students’ humiliating words to
female students, female students feel excluded, male teachers are treated with more respect, female
students’ becoming introverted, female students’ being excluded from the social environment, female
students’ not being sent to school at times and boys and girls being placed in separate desks were also
mentioned. Regarding the observed problems regarding equality, teachers stated that there were also
problems related to disabled people, ethnic origin and sect. Among the problems for disabled people,
they mostly mentioned were exclusion of disabled students and mocking and disturbing students
with disabilities. However, it was also stated that disabled students experience adaptation problems,
problems arising from the physical deficiencies of the school, and other students not helping disabled
students when they need it. Within the scope of problems in terms of ethnicity, it was put forward
that students with different ethnic origins are made to feel different and mocked. However, the
problem of developing different perspectives for teachers with different ethnic backgrounds was also
indicated. Regarding the problems concerning sect, a teacher stated that other students sometimes
treat students from different sects differently. One teacher (man, low Sel) touched upon the fact that
students of different genders do not play with each other and another one (woman, middle sel) talked

about the problems faced by disabled students.

For example, during the physical education lesson, the children do this, teacher, let the
girls play outside the field, let’s play here, when asked why, the children directly show the
inequality between boys and girls there. We are boys, let’s play. They see it as if they have
the power. L2

I had another mainstream student in another class, a female student. She was not at a very
good level in terms of development, nor was she physically well. All the time, let’s say a friend
of theirs behaved badly, they would say, ‘I don’t know about this, my teacher, just sit next to
that one, and they would ask me to sit next to that female student as punishment. You know,
they consider sitting next to her as punishment. They always exclude. For example, did the pen
drop or did the girl pull the desk to herself? Here’s what you're doing, why you're doing it, you're
doing it on purpose, that is, constantly excluding that female student, constantly pointing her
behavior in the student’s face, as if she were doing something bad. She was in such a situation.
MI
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-Discomfort with different canteen shopping

feeling crushed

- Behavioral disorder and tendency towards violence
do not experience jealousy

- Inability to meet school needs

- In Terms of ' - Brand race for shoes
— Socioeconomic Class ——- Grouping
Differences | - Making fun of

- Feeling uncomfortable about learning about the aid provided
- Failure due to lack of space to study at home

exclusion

- Discomfort with the difference in school supplies

- Do not disrespect the teacher

- Inability to participate effectively in education due to fatigue

- Drop out of school

Observed Problems Regarding Social
Justice
I

L In Terms of Child Labor ——
| - Failure in education

- Decreased desire to receive education

Figure 2. Problems observed by teachers regarding social justice

Within the problems observed by teachers regarding social justice, the problems experienced in
terms of socioeconomic class differences were mostly mentioned. In this context, it was stated that
the most common problems were the discomfort felt by the different shopping in the canteen and the
students with low socioeconomic levels feeling oppressed. In addition to these problems, it has been
stated that behavioral disorders and violent tendencies due to the difference in socioeconomic level,
experiencing jealousy, not being able to meet school needs, brand competition for shoes, grouping,
mocking, feeling uncomfortable about learning about the aid provided, failure and exclusion due
to lack of space to study at home are experienced. Another theme about problems regarding social
justice is the problems experienced related to child labor. Related to this, the problem of students
working at a job not being able to participate effectively due to fatigue was mentioned. However, it
has also been stated that there are problems such as dropping out of school, experiencing educational
failure, and decreasing desire to receive education. H1 (man, high sel) talked about the problem
experienced due to different shopping in the canteen. L2 (man) stated that almost all of the students
in his school were working.

Now our school is in a rich district of Adana. There are students here, from contractors to
doctors, from private schools, who come here because of lack of education. There are those who
receive 20 lira or 30 lira pocket money a day, and there are also students without any pocket
money whose families make toast with bread and squeeze fresh fruit juice. Do these make a
difference? Sometimes there are people who say, ‘Why don’t you eat it?” They think it’s strange
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for us. They bring it from home. Yes. That child is also ashamed and starving because of his
shame. H1

Too much. Almost all of them. Female students generally go to Karatas, Tuzla, the seaside
districts of Adana or Mersin with their mothers and make jam, pastry, etc. Boys especially work
in barbershops, hairdressers, car repair shops and car washes, there are a lot of them, they all

work, but almost in the summer.”I didn’t see anyone saying they don’t work at school. L2

- Education and cooperation for parents
- Teacher's arrangement of seating plan-school desk plan

- Organizing training for teachers

\ - An education policy aimed at valuing people
— Towards Gender Equality —— Organizing events to do together

- Ensuring school attendance by communicating with the
family

- Improving the self-confidence of female students

- Organizing seminars for students

- Receiving education in special education classes-

institutions
- Improving the physical conditions of the school
Towards Equality for | - Organizing special events for disabled students
_ Disabled People et Doing inclusive activities with students in the classroom

- Collaborating with psychological counselors and other
teachers

- Enabling students to empathize with disabled people |

——- Explaining to students that people are equal

Teachers' Solution Suggestions for Equality
[

| | Towards Equality in Terms
of Ethnicity

——- Informing students about different sects

|| Towards Equality in Terms
of Sects

Figure 3. Solution suggestions offered by teachers to problems related to equality

Related to the solution suggestions offered by teachers to the problems experienced regarding
equality, teachers mostly offered solution suggestions for the problems regarding gender equality. In
line with this, a solution suggestion regarding education and cooperation, mostly aimed at parents,
was mentioned. In addition, suggestions were also presented for the teacher to organize the seating
plan and school desk, organize training for teachers, create an education policy to value people,
organize activities to be held together, ensure school attendance by communicating with the family,
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and improve the self-confidence of female students. As for solution suggestions for the problems
experienced by the disabled, the most common proposal was to receive education in special education
classes/institutions. In addition, suggestions were also put forward to improve the physical conditions
of the school, to organize special events for disabled students, to carry out inclusive activities with
students in the classroom, to cooperate with psychological counselors and other teachers, and to
ensure empathy towards disabled people. Within suggestions for the problems experienced in terms
of ethnic origin, a suggestion was presented to the students to explain that people are equal. Related
to solution suggestions for the problems experienced in terms of sect, it was mentioned that students
could be informed about different sects. Concerning solution suggestions for gender equality and
equality for the disabled M3 (man, middle sel) and H3 (man, high sel) expressed their views as
follows.

To solve these problems, first of all, family education, we always say, it is like a trivet. When

family, student and teacher cooperate, success in education and equality of opportunity are

definitely achieved. We definitely need to focus on parent education. M3

This is how it can be solved, that is, when those schools are built, it is not done only with a ramp
for the disabled or by saying that they have built a WC for the disabled. I am a person who
attaches great importance to this as a person, and I pioneered this in all the schools I attended.
This problem can be solved in this way; if these children are brought here, they should not be
imprisoned within those four walls for 30 hours. He needs to do painting, music and physical

education with his normal peers. H3

- Providing assistance with school needs
- Prioritizing success-oriented situation
- Making arrangements to get to know students better

- Provide free lunch

Towards Socioeconomic | - Abolishing middle education institutions such as private
Class Differences teaching institutions

- Ensuring equal opportunity in education

- Price limitation for school supplies

- Improving amenities in the living environment
- Family planning

- Raising awareness of families

\ - Awarding scholarships

—  Towards Child Labor  —— creating employment opportunities for families of working
children

Teachers' Solution Suggestions for Social |
Justice

- Continuous government support

Figure 4. Solution suggestions offered by teachers to problems related to social justice

344



Problems Related to Equality and Social Justice in Schools and the Ways towards Solution: Reflections from Middle School Teachers in Tiirkiye

Regarding solution suggestions offered by teachers to the problems related to social justice,
teachers mostly offered suggestions for the problems related to socioeconomic class differences. In
this context, suggestions were made mostly about providing assistance for school needs. In addition,
prioritizing the success-oriented situation, making arrangements to get to know the students better,
providing free lunch services, abolishing middle education institutions such as private lessons /
teaching institutions, ensuring equal opportunities in education, limiting the fee for school supplies,
making family planning, making changes in the life experiences Suggestions to improve the facilities
in the surrounding area are also presented. Within the scope of the solution suggestions for the
problems related to child labor, raising awareness of families, providing scholarships, creating
employment opportunities for the families of working children and providing continuous state
support were mentioned. Regarding socioeconomic class differences H3 (man, high sel) suggested
arranging to get to know the students better and L1 (woman, low sel) offered a suggestion to raise
awareness among families.

The thing is, you need to reduce the number of students in such schools, or rather in all schools,
once. Both the school administration and the teacher need to have better control of the students.
If school is viewed not only as instruction but also as education, if class sizes are reduced a little
more, teachers will know their students better and know which child has what kind of problem.
Then not everything will remain on paper. H3

I think families should be made aware and they should be educated. It seems to me that they
are literally using the child in this way. He/She does not think about whether the child has a
personality or a wish. Families can be educated; children are already receiving education at
school. L1

Result, Discussion and Suggestions

In line with the results of the research, firstly, the problems observed in schools regarding equality
were discussed. In this sense, it has been stated that there are problems regarding equality in schools
in terms of gender, disabled people, ethnicity and sect. Within these problems, the problems related
to gender inequality and inequality with regard to disabled people were mostly mentioned. Among
the problems related to equality, problems such as exclusion, discrimination, ridicule, lack of respect
for differences and compliance problems attract attention. Schools can cause sexism to occur, and
although some practices reduce gender differences, activities such as division of the curriculum,
disciplinary systems and sports events can lead to sexist behaviors and attitudes (Connell, 1996).
In a study, it was determined that students experienced psychological health problems such as
emotional problems and behavioral problems, and that situations such as gender, deprivation,
children in need, ethnicity and age were associated with an increase in psychological health problems
(Deighton, Lereya, Casey, Patalay, Humphrey, & Wolpert, 2019). The issue of bullying frequently
appears in research on gender-related problems in schools. In a study conducted in this context, it
was determined that there was a significant difference in terms of gender regarding bullying and
that boys were more likely to be bullies than girls (Li, 2006). In addition, it has been determined
that masculine stereotypical characteristics are associated with bullying in both genders, while
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feminine characteristics cause victimization for male students (Navarro, Larrafiaga & Yubero, 2011).
Additionally, it is stated that there are some concerns, especially about gender issues, such as boys
not being adequately included in peer support and victims of bullying among male students not
sharing the situation with anyone (Cowie, 2000). Considering that behaviors such as discrimination,
exclusion, ridicule and humiliation are included in the scope of bullying, it can be said that the
results of these studies are remarkable in terms of gender. When the studies conducted with students
with disabilities are examined, it is seen that inclusive students experience problems with school
administrators regarding discrimination, exclusion, and school enrollment, with teachers regarding
discrimination, reluctance and negative behavior, and with students regarding violence and non-
acceptance (Eres & Canaslan, 2017). It has been determined that differentiation and adaptations are
not adequately included, students are often not encouraged to participate in social activities, and the
support of normally developing peers is not received in inclusion practices (Olgay Giil & Vuran, 2015).
In research conducted on gender equality, it has been determined that students need education on
gender equality (Acar Erdol & Goziitok, 2017; Baggeli Kahraman & Bagal, 2011; Kalayc1 & Sanssever,
2014; Kilig, Beyazova, Akbas, Zara & Serhatli, 2014; Turhan Tiirkkan, Karaduman, Arslan Naml &
Karakus, 2018; Turhan Tiirkkan, Karakus, Arslan Namli & Karaduman, 2018; Yesil & Balc1 Karaboga,
2021; Yolcu, 2021; Yolcu & Sari, 2018). In schools, characteristics of students such as ethnicity, race
and sect sometimes become the source of problems such as bullying or discrimination of students.
In a study conducted by Pepler, Connolly and Craig (1999), it was revealed that approximately 10%
of primary and secondary school students in Canada practiced ethnic bullying. Although immigrant
children are often seen as victims of discrimination or bullying, they can also be seen to victimize
others as much as they are victims of ethnic and immigration bullying (Scherr & Larson, 2009).
Another study in California region revealed that students of Spanish, Asian, African origin or students
with multi-ethnic identities were exposed to bullying due to reasons such as race and ethnicity (Lai &
Tov, 2004). In Tiirkiye, especially in regions receiving immigration, it is seen that refugees experience
some problems related to both ethnicity and religion. In their research, Tosun, Yorulmaz, Tekin and
Yildiz (2018) concluded that refugee students experienced difficulties due to differences in religious
issues, and students with different religious beliefs experienced problems such as not being able to
obtain information about their own beliefs in the religious culture course. In a study conducted with
primary school students, it was determined that students had limited experience with respect for
differences in their environment, that students’ perception of tolerance was not developed on the
basis of respect for differences, and that they acquired incorrect information and understanding
from their family, media, environment, teachers and textbooks (Ersoy, 2016). Prejudices that refer
to factors such as gender, age, race, religion and physical appearance, which we may encounter at
any time in our daily lives, in individual and social situations, can also threaten social harmony.
Therefore, it is thought that the issue of prejudice is a current problem and may arise in the future
(Erdogan & Citizen, 2020). In this respect, it is thought that measures should be taken to solve social
problems related to equality in schools.

In the second dimension of the research, it was stated that there were problems in schools
regarding social justice in terms of socioeconomic class differences and child labor. In this context,
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the problems discussed in terms of socioeconomic class differences are remarkable in number. In
terms of socioeconomic class differences, problems such as not being able to meet school needs,
grouping, exclusion, ridicule, and displaying behavioral disorders come to the fore. In terms of child
labour, problems such as failure of students working in a job, not continuing their education and not
being able to participate effectively in the lesson were mentioned. Various studies have determined
that there is a relationship between socioeconomic level and academic success (Aslanargun, Bozkurt
& Sarioglu, 2016; Suna & Ozer, 2021; Suna, Tanberkan, Giir, Perc & Ozer, 2020). In a study conducted
in this context, it is stated that the economic income of the family leads to consequences such as the
student’s attendance, failure to meet school needs, and the child’s need for labor force (Aslanargun,
Bozkurt & Sari08lu, 2016). The existence of the child labor problem in Tiirkiye and the reflections of
this situation on education have been discussed in various studies (Gokalp, 2011; Giirdogan Bayr,
2019; Sen & Kahraman, 2012; Tor, 2010; Yiiksel, Adigiizel & Yiiksel, 2015). Based on this, it can be
said that this problem continues today and this situation negatively affects the education of working
children. In a study conducted on equality of opportunity in education in Tiirkiye, it was determined
that there were problems regarding inequality of opportunities and opportunities arising from the
socioeconomic status of families (Polat & Boydak Ozdan, 2020). Based on this, it is thought that it
would be useful to examine socioeconomic class differences and the child labor problem in more
detail and to find solutions to these problems.

In the third dimension of the research, teachers offered solutions for equality in various contexts.
It has been determined that these solution suggestions are aimed at gender equality, equality in terms
of disabled people, equality in terms of ethnicity and equality in terms of sect. In this context, notable
and applicable solution suggestions are aimed at training and cooperation for parents, professional
development training for teachers, awareness training for students, ensuring inclusiveness in
education, cooperation between teachers and improving school conditions. In the research conducted
on gender equality, it has been suggested that teaching activities should be carried out for teachers
and students that will increase awareness of gender equality (Acar Erdol, 2019; Akita & Mori, 2022;
Aydemir, 2019; Brinkman, 2009; Esen, 2013; Kollmayer, Schultes, Liiftenegger, Finsterwald, Spiel
& Schober, 2020; Secgin & Kurnaz, 2015; Sener Ozel, 2019; Turhan Tiirkkan, Karaduman, Arslan
Namli & Karakusg, 2018; Turhan Tirkkan, Karakus, Arslan Namli & Karaduman, 2018; Yesil &
Balc1 Karaboga, 2021; Yolcu, 2021). In addition, research conducted in the context of equality for
disabled people has stated that there is a need for educational activities that increase awareness and
understanding of disabled people (Sezer, 2012; Tasa & Mamatoglu, 2018). In schools containing
different ethnic groups, in order to resolve conflicts and create positive relationships, all different
student groups should be treated consistently and fairly and their behavior should be responded
to in this way, the responsibility should be shared with the family for the appropriate behavior of
the students, the curriculum should include relations between different ethnic groups, and it is
recommended to take precautions such as organizing events, creating heterogeneous groups within
the school to ensure the interaction of different ethnic groups, and ensuring that school personnel
have similar diversity (Henze, Katz & Norte, 2000). Finally, in a more general sense, suggestions have
been made for organizing educational activities for students to develop social justice and equality
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values (Turhan Tiirkkan, 2017). Based on this, it has been seen that these suggestions offered by
teachers are also included in the literature. In this respect, it is thought that these suggestions should
be taken into consideration. However, within the scope of recommendations for disabled people,
two teachers offered suggestions for receiving education in special education classes/institutions. In
the inclusive education approach, it is stated that the inclusion of students with different educational
needs in regular education schools is now at the center of education policy and planning all over
the world (Savolainen, Engelbrecht, Nel, & Malinen, 2012). In this respect, it can be said that this
suggestion of the teachers contradicts this approach, and in this context, teachers’ perspectives also

need to be improved.

In the fourth and last dimension of the research, teachers offered solutions for social justice,
socioeconomic class differences and child labor. In this context, suggestions such as meeting school
needs, getting to know the student closely, ensuring equal opportunities in education, improving
opportunities, raising awareness of families about child labor and providing scholarships are thought
to be feasible suggestions. Similar suggestions have been presented in studies on socioeconomic
class differences and child labor. In this context, suggestions have been made to provide individuals
with equal access to educational opportunities (Polat & Boydak Ozdan, 2020). In addition, it has
been stated that education plays an important role in improving the living conditions of working
children and that teachers should make learning attractive for these children, deal with children’s
problems and provide information about child labor (Giirdogan Bayir, 2019). It was also mentioned
that families should be made aware of children’s rights and the harms of child labor and should also
be supported financially (Erbay, 2013). It has been stated that in addition to combating the concept
of poverty, all legal regulations and measures should be inspected, families should be made aware of
this issue, education should be given importance, as well as employers should be made aware, legal
measures should be ensured regarding child labor and even punitive measures should be toughened
(Somel, 2019). It is thought that the solution suggestions offered by the teachers in the research are
also included in the studies in the literature and therefore these suggestions should be taken into

consideration by the relevant institutions and organizations and taken into action.

In line with the results of the research, practical arrangements can be made, such as carrying
out activities to raise awareness among students in the context of equality and social justice values,
organizing professional development training for teachers on this subject, making arrangements to
address problems arising from socioeconomic class differences in schools, and carrying out studies
to prevent child labor. In addition, it is recommended to conduct more in-depth research on the

identified problems and conduct action research to solve these problems.
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