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Abstract

The teacher's competencies and personal and professional characteristics are extremely
important in preschool education, which is the first stage. The predictive correlational research
model, a quantitative research design, was used in this study to determine whether the
demographic characteristics of preschool teachers, their engagement to the profession, and their
liking of children predict their classroom management skills. The sample group of this study
consisted of 298 preschool teachers reached by convenience sampling. "Demographic
Information Form", "Classroom Management Skills Inventory for Preschool Teachers",
"Teachers’ Professional Engagement Scale", and "Barnett Liking of Children Scale" was used
to collect data. SPSS 22 software was used to analyze the obtained data. According to the
results, engagement to the profession, liking of children, and the type of preschool institution
teachers worked accounted for 43% of the variance in classroom management skills, with
engagement to the profession being the strongest predictor. Other variables included in the
regression model (age, gender, education level, department of graduation, professional
seniority, city of teaching, and the status of receiving classroom management training, etc.) did
not have any predictive value on teachers' classroom management skills. The results obtained
from the study were discussed with the findings in the literature, and recommendations were
provided.
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Preschool education constitutes the first step of education as a process carried
out in schools in a planned way (Aktas-Arnas & Sadik, 2018). Classroom
management is defined as managing classroom activities with and for children in a
way that creates effective learning (Balay, 2021). Classroom management includes
teachers' planning the appropriate education process by identifying needs and
facilitating learning without any disruption in the education process, covering various
areas related to this plan. Education plans and curricula, teaching methods and
activities, time management, environment organization, and communication issues
are encompassed within classroom management (Aktag-Arnas & Sadik, 2018). The
variables affecting these issues are divided into two groups: in-class factors and out-
of-class factors. In-class factors are grouped as "teacher, student, program, and
physical condition of the classroom" and out-of-class factors are grouped as "family,
school, immediate environment, and distant environment" (Arslan, 2019). Among the
variables, the teacher has a decisive role in effective classroom management as s/he
is responsible for planning and implementing the educational process (Aydin, 2000).
Considering preschool education, there is an intense teacher-child interaction in the
classroom due to the structure of the education process (Ceylan & Kilig-Mocan, 2017;
Jacobson, 2003). Therefore, during this intense interaction, children are affected by
the characteristics of the teacher (Kuscu et al., 2015). It is important for the teacher to
use understandable language, establish eye contact with the child, and ensure that the
child feels safe when communicating with the child (Akgiin et al., 2011). The teacher
serving as a role model means that children will learn communication skills from them
and apply these skills in their lives (Atis-Akyol et al., 2021). While supporting the
communication process, the teacher should create classroom rules with the children
in a way that the children can understand to ensure classroom management (Celik,
2016). Teachers should also give importance to preventive studies regarding
children's unwanted behaviors and should be able to support positive behaviors
(Yiicesoy-Ozkan, 2017). In addition to these, the classroom should be organized in
accordance with the development of the children, and time management should be
ensured by planning the transitions between activities appropriately (Arslan, 2019).
The teacher should plan these issues for effective classroom management (Terzi,
2002). In studies revealing the effects of teachers' classroom management skills on
the educational environment, it was determined that competence in classroom
management has an impact on children's behavior and academic achievement
(Sucuoglu, 2008). Sisman (2011) defines effective teacher behaviors in classroom
management as professional development efforts, a sense of responsibility, serving as
a positive model, fostering student relationships, establishing supportive relationships
among teachers, collaborating with families, and striving to build positive
relationships. Here, professional engagement emerges as a concept that includes
effective teacher behaviors in classroom management. In recent studies, it was
determined that teachers' Engagement to their profession and classroom management
skills are related issues (Acarbas & Karaman, 2024).
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Being committed to the profession, being open to learning, carefully applying
the requirements of the profession, having skills that will support development,
establishing positive relationships with children and the environment, and being proud
of being in the profession reflect teachers' engagement to the profession (Shukla,
2014). Teachers dedicated to their profession want to be good teachers, follow new
developments, use them, fulfill their professional responsibilities, value every child
(Fox, 1964), cooperate in the educational environment, and spend more time with
children (Butucha, 2013). In addition, the effort and engagement teachers put into
teaching are also seen as related to professional commitment and influence their
success in teaching (Turhan et al., 2012). In other words, it can be interpreted that the
teacher's engagement to the profession is an important factor for successful education
(Crosswell & Elliott, 2004). In this study, engagement to the teaching profession was
analyzed in three dimensions: commitment to the profession, dedication to students,
and devotion to the profession. Commitment to the profession refers to loving the
teaching profession, being proud of being in the profession, belonging to teaching,
and having the desire to continue in the profession. Dedication to students involves
making the necessary efforts for their development, supporting them, and utilizing
available resources for their benefit. Devotion to the profession refers to the teacher's
efforts to develop professionally and stay updated with innovations in the field
(Kozikoglu & Senemoglu, 2018). Considering the subjects it covers and its impacts
on education, it can be said that teachers' engagement to their profession has an
important place in the educational environment (Kozikoglu & Ozcanli, 2020). On the
other hand, the opportunities provided to children also have an important place in
teachers' classroom management skills and engagement to the profession. At this
point, love is seen as an important factor in the child's ability to evaluate the
opportunities provided to him/her (Ministry of National Education [MoNE], 2013).
Aydin (2000) reported that the characteristics of an ideal teacher in the field of
classroom management are learning continuously, being successful in human
relations, being productive, motivating, and being sensitive to scientific developments
and artistic activities. However, he added that these characteristics are meaningful
when coupled with loving students. Mansor et al. (2012) argue that the ability of an
effective teacher in classroom management to take advantage of learning
opportunities in the classroom is due to their love for teaching, children, school, and
the teaching profession. Liking of children, as a concept associated with teacher
characteristics and classroom management in the field, is explained together with the
concept of love.

Love is expressed as a concept that includes different positive emotions and
behaviors (Ozen & Giilagti, 2010). According to Fromm (2020), love is an art and
requires effort. Maslow (1954) reported love as a need in the third step in the hierarchy
of needs and emphasized that the need for love must be met first to move to the next
step. On the other hand, love has been discussed in various sources in the context of
children. The Convention on the Rights of the Child emphasizes the importance of a
loving family in healthy personality development (Akipek, 2003). Life with love is
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emphasized in the "1979 Mozambique Declaration of the Rights of the Child". Also,
love is emphasized in the "1979 Declaration on the Physical Rights of the Child" and
the "1966 Declaration on the Rights of Children of Divorced Parents" by the United
Nations (Liao, 2009; as cited in Zorlu & Zorlu, 2019). Considering preschool
education curricula, love is expressed among the values in the 2013 Preschool
Education Curriculum (MoNE, 2013), 2024 Preschool Education Program (MoNE,
2024a), and Turkey Century Education Model Preschool Education Curriculum
(MoNE, 2024b). In education, it is regarded as a necessity for the teaching profession
(Gelbal & Duyan, 2010). Especially in the preschool period, teachers are expected to
respond to children's needs for attention and love (Erdem & Duyan, 2011). This is
because there is an intense teacher-child interaction during the preschool education
process (Kuscu et al., 2015). In other words, it can be said that the teacher's liking of
children has an impact on the relationship between the teacher and the child (Dereli-
Iman, 2014). A teacher who loves children is expected to "take care of the child, show
care, protect and look after the child, have empathy and communicate with the child,
and be knowledgeable about the child's development" (Ercan, 2014). A child who is
loved by his/her teacher feels valuable and important (Y1ldiz & Arslan, 2022). A child
who feels loved also loves school and, thus, the learning process is supported (Ercan,
2014). In this regard, Pestalozzi expressed the importance of love in education as "No
education based on love ever fails" (Yoriikoglu, 1982). It can also be predicted that
love may have positive impacts on the child's personal development and social
adaptation. Thus, it can be said that this positive impact in childhood can guide
relationships in adulthood (Kapucu, 2019). From the perspective of teachers, the
liking of children supports the teacher's professional success (Durualp & Kaytez,
2016) and competence in the field (Ozbey et al., 2014).

In the literature, there were studies investigating the correlation between
preschool teachers' classroom management skills and various variables. These studies
investigated the correlation between preschool teachers' classroom management skills
and their self-efficacy (Agbaria, 2021; Bay, 2020; Demir-Araci, 2021; Giiler, 2021;
Ozgelik, 2019), teaching attitudes (Uyanik-Balat et al., 2017), quality of work life
(Yaman, 2019), and problem-solving skills (Zembat et al., 2017). Based on the studies
conducted on the prediction of classroom management skills in the literature, it was
revealed that the self-efficacy belief, professional burnout, and epistemological belief
levels of preschool teachers significantly predicted classroom management skills
(Y1lmaz, 2021). Considering the studies on teacher engagement to the profession, it
was revealed that studies conducted with preschool teachers had a limited place in the
teaching field. In the literature, there were studies on the levels of teachers'
engagement to their profession and the application levels of values education (Bozdas,
2013), teachers' pre-service education competence perceptions, professional
Engagement perceptions, and professional resilience beliefs (Orer, 2020), and the
Engagement of paid teachers to their profession (Saribas et al., 2020). There were
various studies on teachers' liking of children. There were studies on teacher's liking
of children conducted with preschool teachers (Ceylan, 2017; Durualp & Kaytez,



Classroom Management Skills of Preschool Teachers: Predictiveness of Demographic Characteristics. 17

2016; Haslip et al., 2019; Kapucu, 2019; Kémbeci, 2021; Ozbey et al., 2014; Sengdz-
Tosun, 2023) and preschool teacher candidates (Dereli-iman, 2014; Kaynak et al.,
2015; Kuscu et al., 2015; Yazici, 2013) in the related literature. On the other hand,
Ozbey (2018) investigated the empathic tendencies and liking of children levels of
teachers who were parents and teachers who were not parents, Cay and Sanal (2016)
investigated the liking of children levels of classroom teacher candidates and
classroom teachers, and Atalay (2024) investigated the liking of children levels of
teacher candidates. This study is important because investigating the correlation
between variables, whose significance and scope in education are outlined, from a
predictive perspective supports a holistic approach to teachers' classroom
management skills. Therefore, the research question of this study was: "Do preschool
teachers' demographic characteristics, their engagement to their profession, and their
liking of children explain their classroom management skills?" In this regard, the
following research question was adopted:

Are preschool teachers’ demographic characteristics, engagement to their
profession, and liking of children significant predictors of their classroom
management skills?

Method

Information about the research model, study group, data collection tools, the
decision of the ethics committee, and data analysis was presented in this section.

Research Model

The correlational design, one of the quantitative research methods, was used in
this study. The correlational design is divided into exploratory and predictive studies
and explains the correlation between variables or the predictive status among variables
(Biiytikoztiirk et al., 2017). In this study, the predictive status among the variables was
investigated. Predictive studies are studies in which correlations are analyzed based
on one variable to predict another (Karasar, 2012).

Study Group

The study group consisted of 298 preschool teachers working in public schools
in different cities, selected through convenience sampling. The convenience sampling
method refers to the collection of data from a group that is easily accessible and
applicable (Biiyiikoztirk et al., 2017). The demographic information of the
participants is presented in the table below.
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Table 1

Frequency (n) and Percentage (%) Distribution of Demographic Characteristics of
Teachers

Variables Demographic Frequency (n) Percentage (%)
characteristics
Age 23-30 106 35.6
31-40 136 45.6
41-50 54 18.1
51 and more 2 i
Total 298 100
Gender Female 282 94.6
Male 16 5.4
Total 298 100
Education level Bachelor’s degree 260 87.2
Master’s degree 38 12.8
Total 298 100
Graduated department Preschool education 268 89.9
undergraduate program
Child development and 11 3.7
education
Child development 6 2.0
Kindergarten teaching 8 2.7
Other 5 1.7
Total 298 100
Professional seniority 1-5 years 93 312
6-10 years 69 23.2
11-15 years 81 27.2
16 years and over 55 18.5
Total 298 100
City of teaching Metropolitan City 197 66.1
Municipality 101 339
Total 298 100
Type of preschool Preschool 181 60.7
institution they work at Nursery class 117 39.3
Total 298 100
Status of receiving Yes 284 95.3
classroom No 14 4.7
management training
Total 298 100
Where was the training In undergraduate education 246 86.6
received? In graduate education 2 i
In in-service training 27 9.5
In special training 1 4
Other 8 2.8

Total 284 100
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This study was conducted with permission from the Ministry of National
Education (MoNE) for research implementation. In this regard, data were collected
from teachers who volunteered to participate in the study through a letter sent by the
Ministry of National Education to schools providing preschool education throughout
Turkey in May and June 2022. Control questions were included among the scale
questions to ensure accurate results from the forms shared with teachers. During the
analysis process, data with inconsistencies in the control questions were removed
from the data group, and the number of preschool teachers participating in the study
was determined to be 298. Considering the demographic characteristics of the
preschool teachers participating in the study, it was determined that the data were
concentrated in the 31-40 age group, the group of graduates of the preschool teaching
undergraduate program, teachers with 1-5 years of seniority, and the group of teachers
who received classroom management training during their undergraduate education,
as indicated in the table. Considering the other variables, it was determined that there
were more female participants than male participants, more participants with a
bachelor's degree than those with a master's degree, more participants working in
metropolitan cities than those working in municipal cities, more participants working
in kindergartens than those working in nursery classes, and more participants who
received classroom management training than those who did not receive training.

Data Collection Tools

The "Demographic Information Form" prepared by the researchers, the
"Classroom Management Skills Scale for Preschool Teachers" developed by Dinger
and Akgiin (2015), the "Teachers’ Professional Engagement Scale" developed by
Kozikoglu and Senemoglu (2018), and the "Barnett Liking of Child Scale" developed
by Barnett and Sinisi (1990) and adapted into Turkish by Duyan and Gelbal (2008)
were used to collect data.

Demographic Information Form

The Demographic Information Form was prepared by the researcher to gather
data on the participants' age, gender, education level, the department they graduated
from, city of teaching, type of preschool institution they work at, professional
seniority, whether they received classroom management training and information
related to this training.

Classroom Management Skills Inventory for Preschool Teachers

The "Classroom Management Skills Inventory for Preschool Teachers" was
developed by Dinger and Akgiin in 2015 to determine the classroom management
skills of preschool teachers. This scale consisted of 40 items and included professional
skills and teacher-child interaction dimensions. In this scale, the teachers are expected
to evaluate themselves between 1 and 5 points (1 "Does not define at all", 2 "Defines
very little", 3 "Defines moderately", 4 "Defines mostly", 5 "Defines completely"). A
high score obtained from the scale indicates a high level of classroom management
skills, while a low score obtained from the scale indicates a low level of classroom
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management skills. The reliability of the scale was determined by Cronbach's alpha
internal consistency coefficient and the test-retest reliability coefficient. The internal
consistency coefficient (Cronbach's a) of the scale was calculated to be 0.83. Internal
consistency coefficients for the dimensions were found to be 0.88 for the professional
skills dimension and 0.70 for the teacher-child interaction dimension; test-retest
reliability coefficients were found to be 0.87 for the professional skills dimension and
0.83 for the teacher-child interaction dimension. The total score was found to be 0.91.
Therefore, it was determined that the scale was a reliable measurement tool. The
Cronbach's alpha coefficient of the scale was found to be .81 for the total score within
the scope of this study.

Teachers’ Professional Engagement Scale

The "Teachers’ Professional Engagement Scale" was developed by Kozikoglu
and Senemoglu in 2018 to determine teachers' engagement to the teaching profession.
The scale consisted of 20 items and included three dimensions: commitment to the
profession, dedication to the students, and devotion to the profession. In this scale, the
teachers are expected to evaluate themselves between 1 and 5 points (1 "Strongly
disagree", 2 "Disagree", 3 "Neutral", 4 "Agree", 5 "Strongly agree"). The Cronbach's
alpha internal consistency coefficient of the scale was calculated to be 0.90.
Reliability coefficients for the dimensions were found to be 0.92 for commitment to
the profession, 0.86 for dedication to students, and 0.70 for devotion to the profession.
Therefore, it was determined that the scale was a reliable measurement tool. The
Cronbach's alpha coefficient of the scale was found to be .91 for the total score within
the scope of this study.

Barnett Liking of Children Scale

Barnett and Sinisi developed the "Barnett Liking of Children Scale" in 1990 to
measure the level of the liking of children. It was adapted into Turkish by Duyan and
Gelbal in 2008. The scores that can be obtained from the 14-item scale vary between
14-98. In this scale, the teachers are expected to evaluate themselves on a scale of 1-
7 points, from "I completely disagree" to "I completely agree". Four of the items have
negative meanings (items 3, 6, 10, and 13), and ten have positive meanings. When
scoring positive items, the response "I completely agree" is scored as "7", and the
response "I completely disagree" is scored as "1". When scoring the negative items,
the response "I completely disagree" is scored as "7" and the response "I completely
agree" is scored as "1". A high score on the scale indicates that the level of liking of
children is high, and a low score indicates that the level of liking of children is low.
The reliability of the scale was determined by the internal consistency coefficient and
the test-retest reliability coefficient. As a result of Cronbach's alpha reliability
analysis, the internal consistency coefficient was calculated to be 0.92, and the test-
retest reliability coefficient was calculated to be 0.85. The Cronbach's alpha
coefficient of the scale was found to be .83 for the total score within the scope of this
study.
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Ethical Committee Approval

The research process was conducted after obtaining the necessary permissions
for the use of the scales from the scale developers, approval from the Sivas
Cumbhuriyet University Scientific Research and Publication Ethics Social and Human
Sciences Board (document date and number: 24.02.2022-136539), and research
implementation permission from the Ministry of National Education, Tiirkiye.

Data Analysis

For regression analysis, the data set was analyzed in terms of sample size,
extreme value analysis, multicollinearity problem, and normality. The Kaiser Meyer-
Olkin (KMO) test was used to evaluate the sample size. The KMO value was
determined to be .70. This value shows that the sample size of the study is acceptable
at a medium level (Field, 2013). Multivariate extreme value analysis was evaluated
by calculating the Mahalonobis distance. Since the chi-square value did not exceed
the critical chi-square value at the p>.001 level, it was concluded that there were no
extreme values in the data set (Cokluk et al., 2014). The multicollinearity problem
was investigated using VIF, CI, and tolerance values. A VIF value of less than 10, a
CI value of less than 30, and a tolerance value of greater than .10 indicate that there
is no multicollinearity problem (Cokluk et al., 2014). It was observed that there was
no multicollinearity problem between the variables in the data set (VIF = 1.506, CI =
26.501, tolerance value = .664). Finally, kurtosis and skewness coefficients were
analyzed for each continuous variable to test the normality assumption. The relevant
coefficients were found to be within the acceptable range for classroom management
skills (skewness = -.866, kurtosis = .600), engagement to the profession (skewness =
-1.576, kurtosis = 3.159), and level of liking of children (skewness = -1.761, kurtosis
=3.971). Both skewness and kurtosis can be analyzed through descriptive statistics.
Acceptable skewness values are between -3 and +3, and kurtosis is appropriate
between -10 and +10 (Brown, 2015). All findings were considered evidence that the
data set was suitable for further analysis, and linear regression analysis was performed
to answer the research question.
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Results
Table 2

Simple Correlation Coefficients between Variables, Mean and Standard Deviation
Values of Variables

Variables 1. 2. 3. 4. 5. 6. 7. 8. M SD

1. Engagement to the 1 35.50 6.10
profession_Commitme
nt to the profession

2. Engagement to the .00 35.76 4.18
profession_Dedication 1

to the students

3. Engagement to the .49™ .60™ 1 88.02 10.61

profession_Devotion to
the profession

4. Engagement to the .86 .77 .78 1 138.92 10.77
profession
5. Professional A4 57 527 62 1 36.06 4.99

skills Classroom
management skills

6. Teacher child -01 -12° -10 -08 -16" 1 174.98 11.11
interaction_Classroom
management skills

7. Classroom 427507 46 .56 .90 29" 1 83.40 8.23
management skills

8. Liking of children ~ .54™ 47" 33" 58" 46 .10 49" 1 3550 6.10

*p < .05, **p < .01, ***p < 001

As seen in Table 2, the total score of the engagement to profession scale had a
positive correlation of .86, .77, and .78, respectively, with its dimensions:
commitment to the profession, dedication to the students, and devotion to the
profession. The total score of the classroom management skills scale had a positive
correlation of .90 and .29, respectively, with its dimensions: professional skills and
teacher-child interaction. There was a moderate positive correlation between
engagement to the profession and classroom management skills (r = .56, p <.01). In
other words, as teachers' level of engagement to their profession increased, their
classroom management skills increased, too. It was determined that there was a
moderate positive correlation between teachers' level of engagement to the profession
and their liking of children (r = .58, p <.01). Accordingly, as teachers' engagement to
their profession increased, their level of liking of children increased, too. Finally, there
was a moderate positive correlation between teachers' classroom management skills
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and their level of liking of children (r = .49, p < .01). In other words, as teachers'
classroom management skills increased, their level of liking of children increased, and
as their level of liking of children increased, their classroom management skills
increased.

In line with the research question, engagement to the profession, liking of
children, and demographic variables (age, gender, education level, department
graduated from, professional seniority, city of teaching, type of preschool institution
they work at, status of receiving classroom management training, and where
classroom management training was received) were included in the linear regression
analysis to predict teachers' classroom management skills. Dummy coding was
applied for categorical variables. The reference variable for gender was "women", the
reference variable for education level was "undergraduate education", the reference
variable for the department graduated from was "preschool teaching undergraduate
program”, the reference variable for professional seniority was "1-5 years", the
reference variable city was "metropolitan city", the reference variable for receiving
classroom management training was "yes", and the reference variable for where
classroom management training was received was "undergraduate education”. The
findings for linear regression analysis are presented in Table 3.

Table 3
Regression Table for Predictors of Classroom Management Skills
B Std. Error t B R R?
Age .854 1217 702 .05 .65 43
Gender® -2140 1109 -1929 -.08
Education level 1684 1518 1110 .05
Graduated department® 1493 1568 952 .04
Professional seniority* 1124 792 1420 11
City of teaching® -.090 .053 -1693 -.07
Type of Preschool institution they1271 .524 2,427* 11
work at’
Status of receiving classroom-3406 4092 -.832 -.06
management training
Where classroom management 119 17 .166 .01
training was received"
Engagement to the profession 414 .058 7.073*** 39
Liking of children 337 .075 4.494%** 24

9 < .05, **p < 01, ***p < 001
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Comparing the values obtained from the pairwise correlations of variables in the
correlation table with the beta values from the regression analysis, it was determined
that the explanatory coefficients were relatively lower when all variables were
included in the regression model. However, as seen in table 3, the regression analysis
established to determine the predictors of teachers' classroom management skills was
significant (F(11, 286)=19.526, p < .001). As a result of the analysis, 43% of
classroom management skills were predicted by the variables included in the
regression model. The level of explanatory power obtained from the model was
achieved through the significant contribution of three variables. Beta (5) values
demonstrate the contribution rate of the variable to the model. Accordingly, the
predictors of teachers' classroom management skills were the type of preschool
institution they worked in (5= .11, p <.05), Engagement to the profession (f = .39, p
<.001), and the liking of children (f = .24, p <.001). Engagement to the profession
was the strongest predictor of classroom management skills. This was followed by the
variables of liking of children and the type of preschool institution they worked in,
respectively. It was interpreted that teachers with high levels of Engagement to their
profession and liking of children also had high classroom management skills.
Additionally, working in kindergarten positively predicted classroom management
skills. In other words, teachers working in kindergartens had high classroom
management skills. Other variables included in the regression analysis, namely "age,
gender, education level, department graduated from, professional seniority, city of
teaching, and the status of receiving classroom management training, where
classroom management training was received)" did not predict teachers' classroom
management skills.

Discussion, Conclusion and Suggestions

In this study, 43% of the classroom management skills of preschool teachers
were predicted by the variables included in the regression model. According to the
results of the regression analysis, the predictors of teachers' classroom management
skills were determined to be the type of preschool institution they work in,
engagement to the profession, and liking of children. Classroom management skills
were most strongly predicted by engagement to the profession, followed by liking of
children and the type of preschool institution. Teachers with high levels of
engagement to their profession and liking of children also had high classroom
management skills. In addition, being a kindergarten teacher positively predicted
classroom management skills, meaning that teachers working in kindergartens had
high classroom management skills. It was determined that other variables included in
the regression analysis (age, gender, education level, department graduated from,
professional seniority, city of teaching, and the status of receiving classroom
management training, and where classroom management training was received) did
not predict teachers' classroom management skills.

There were various studies in the literature investigating the bilateral correlations
related to the variables discussed in this study. In a study conducted by Bayram-
Sarikaya and Ozdemir (2017) investigating the correlation between the engagement
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to work, liking of children, and empathy tendencies of teachers working with children
with autism, it was concluded that there was a significant and positive correlation
between these three variables. This study supported the result of a moderate positive
correlation between engagement to work and the liking of children obtained from the
research as the concepts of engagement to work and engagement to the profession
reflected the same purpose. There was no other study in the literature investigating
the correlation between engagement to the profession and the liking of children, but
there were studies investigating the correlation between other variables included in
the basic characteristics of engagement to the profession and the liking of children.
For example, it was revealed that there was a significant correlation between the liking
of children and teachers' self-efficacy (Demirtas, 2018), instructional management
(Ozyildirrm, 2020), classroom management skills (Kémbeci, 2021), and
communication skills (Ceylan, 2017). It was also concluded that teachers' engagement
to their profession was one of the predictors of their classroom management skills. In
parallel with this result, in a study conducted by Acarbas and Karaman (2024) with
classroom teachers, it was concluded that teachers' engagement to the profession
positively affected their classroom management skills. In a study conducted by Yildiz
and Arslan (2022), it was concluded that the self-efficacy levels of preschool teachers
were predicted by their liking of children. Engin (2020) revealed a significant
correlation between the teacher candidates' engagement to the profession and their
skills in choosing teaching techniques. It was considered that this study could support
the moderate positive correlation between engagement to the profession and
classroom management skills as classroom management skills were linked to teaching
techniques. Similarly, Klassen and Chiu (2011) revealed a correlation between pre-
service teachers' classroom management self-efficacy and professional commitment.
In a study conducted by Ergen and Elma (2020) to determine the correlation between
classroom teachers' classroom management skills, academic optimism, and
professional commitment, it was concluded that professional commitment was a
significant predictor of teachers' classroom management skills. This finding may
support the result of this study, which suggests that engagement to the profession,
particularly the dimension of commitment to the profession, predicts classroom
management skills. In another study conducted by Canrinus et al. (2012), a significant
correlation was determined between teachers' emotional commitment to their
profession and their classroom self-efficacy. In this study, it was also concluded that
teachers' level of liking of children was one of the predictors of their classroom
management skills. In a study conducted by Sahin (2023) investigating the effects of
preschool teachers' liking of children and burnout levels on teacher self-efficacy, it
was concluded that preschool teachers' liking of children predicted classroom
management, which was a dimension of teacher self-efficacy. This finding supports
the result of the present study. In a study conducted by Bullock et al. (2015) on early
childhood educators' personality traits and classroom management self-efficacy
beliefs, it was concluded that classroom management self-efficacy beliefs were
predicted. It was considered that personality traits could support the results of this
study as they were related to engagement to the profession and the liking of children.



26 Hilal Kili¢c and Nevra Atis Akyol

In a qualitative study conducted by Durmusoglu-Saltali and Erbay (2013), in which
the speaking, listening, and empathy skills of preschool teachers were investigated in
terms of teachers' liking of children behavior, it was determined that teachers' liking
of children status was important in their speaking, listening, and empathy skills in
their communication with children. Considering that the dimension of teachers'
classroom management skills includes their interaction with children, it can be
interpreted that the results of the study conducted by Durmusoglu-Saltali and Erbay
(2013) support the correlation determined in this study between preschool teachers'
classroom management skills and their liking of children. There is no existing study
related to the finding that the type of preschool institution where teachers work
predicts their classroom management skills. In line with the results of this study, it is
recommended that educators guiding students in the process of choosing a profession
should inform students considering the teaching profession that liking children is an
important factor for this profession. In their professional career, authorities should be
aware that taking corrective steps regarding the factors affecting engagement to the
profession will support teachers' engagement to their profession and, consequently,
their classroom management skills. In addition to these, preschool teachers can
participate in activities and training that support their development in this field by
using various means of accessing information on issues such as being able to
implement the requirements of the profession, responding appropriately to children's
needs, child-environment relations, and establishing collaborations when necessary.
Regarding the fact that working in a kindergarten predicts classroom management
skills, preschool teachers working in other institutions can obtain information that will
support their development in this area by communicating with kindergarten teachers
for professional development purposes. Also, studies can be conducted to determine
why, how, and in what ways working in kindergartens or preschool classrooms of
other schools affects teachers. As with every study, this study also has limitations.
This study is limited to the variables it addresses in determining the predictors of
preschool teachers' classroom management skills. Therefore, new studies addressing
different variables that can predict classroom management skills and reveal the
correlation between variables with different advanced analyses will contribute to the
literature. In addition, conducting spatial studies that utilize the observation method
in the field of devotion will also contribute to the literature.



Ankara Universitesi Egitim Bilimleri Fakiiltesi Dergisi
Yil: 2025, Cilt: 58, Sayi:1, 13-50 |

o4t DOI: 10.30964/auebfd. 1483672, E-ISSN: 2458-8342, P-ISSN: 1301- .
3718

Okul Oncesi Ogretmenlerinin Sinif Yonetimi Becerileri:
Demografik Ozellikler, Meslege Adanmishik ve Cocuk
Sevmenin Yordayicihg:!

MAKALE TURU Bagvuru Tarihi Kabul Tarihi Yayin Tarihi
Arastirma Makalesi 14.05.2024 11.03.2025 15.04.2025

Hilal Kili¢ ()
Milli Egitim Bakanlig1

Nevra Atis Akyol (2 °

Ankara Universitesi

Oz

Egitimin ilk basamag1 olan okul 6ncesi egitimde 0gretmenin yetkinlikleri, kisisel ve mesleki
ozellikleri son derece 6nemlidir. Okul 6ncesi dgretmenlerinin demografik 6zellikleri, meslege
adanmusliklar1 ve gocuk sevme durumlarinin siif yonetimi becerilerini yordama durumlarinin
belirlenmesinin amaglandig1 aragtirmada nicel arastirma yontemi olan yordayici korelasyonel
arastirma deseninden yararlanilmistir. Arastirmanin  6rneklemini, uygun Ornekleme ile
ulasilmis 298 okul dncesi 6gretmeni olusturmaktadir. Verilerin toplanmasinda “Demografik
Bilgi Formu”, “Okul Oncesi Ogretmenleri igin Smif Yonetimi Becerileri Olgegi”,
“Ogretmenlik Meslegine Adanmislik Olgegi”, “Barnett Cocuk Sevme Olgegi” kullamlmistir.
Elde edilen verilerin istatistiksel analizinde ise SPSS 22 programindan yararlanilmgtir.
Aragtirma sonucuna gore, okul dncesi 6gretmenlerinin sinif yonetimi becerilerinin %43 {iniin
yordayicilari, en yiiksek diizeyde yordayandan baslayarak sirasiyla meslege adanmislik, cocuk
sevme ve gorev yapilan okul 6ncesi kurum tiirii degiskenleridir. Regresyon modeline alinan
diger degiskenlerin (yas, cinsiyet, egitim diizeyi, mezun olunan boliim, mesleki kidem,
ogretmenlik yapilan sehir, sinif yonetimi egitimi alma durumu gibi) ise 6gretmenlerin sif
yonetimi becerileri tizerinde yordayicili§i bulunmamaktadir. Arastirmadan elde edilen sonuglar
alan yazindaki arastirma bulgulart ile tartisilarak onerilerde bulunulmustur.

Anahtar sozciikler: Okul Oncesi egitim, okul oncesi 0gretmenleri, sinif yonetimi, meslege
adanmislik, cocuk sevme.

'Bu makale, birinci yazarn ikinci yazar danigmanhginda tamamladig yiiksek lisans tezinden iiretilmistir.

2Sorumlu Yazar: Ogretmen, Milli Egitim Bakanlig1, E-posta: hhilalklc@gmail.com, https://orcid.org/0000-
0003-2862-538X

3Dog. Dr., Egitim Bilimleri Fakiiltesi, Temel Egitim Boliimii, Okul Oncesi Egitimi Anabilim Dali, E-posta:
nevrarven@gmail.com, https://orcid.org/0000-0003-4697-847X


https://orcid.org/0000-0003-4697-84

28 Hilal Kili¢ ve Nevra Atis Akyol

Okul oncesi egitim, planlt bir sekilde okullarda yiiriitiillen bir siire¢ olarak
egitimin ilk basamagini olusturmaktadir (Aktas-Arnas ve Sadik, 2018). Etkili
ogrenmeyi olusturacak sekilde sinif etkinliklerinin g¢ocuklarla ve g¢ocuklar igin
yonetilmesi ise sinif yonetimi olarak tanimlanmistir (Balay, 2021). Siuf y6netimi,
Ogretmenlerin egitim siirecinde aksama olmadan, Ogrenmeyi kolaylastirirken
ihtiyaglar1 saptayarak uygun egitim siireci planlamasi yapmalarini ve bu plana konu
olan birgok alani kapsamaktadir. Bu noktada egitim plan1 ve programlari, 6gretim
yontemleri ve etkinlikleri, zaman yonetimi, ortam diizenlenmesi ve iletisim konulart
sinif yonetimi igerisinde ifade edilmektedir (Aktas-Arnas ve Sadik, 2018). Bu konular
iizerinde etkili olan degiskenler, sinif i¢i faktorler, sif digi faktorler olarak iki gruba
ayrilmaktadir. Smif igi faktdrler “6gretmen, 6grenci, program ve smifin fiziki
durumu” sinif disi faktorler “aile, okul, yakin ¢evre ve uzak ¢evre” seklinde
gruplanmaktadir (Arslan, 2019). Degiskenlerden Ogretmen, egitim siirecinin
planlanmasindan ve uygulanmasindan sorumlu oldugu i¢in etkili sinif ydnetiminde
belirleyici ozellige sahiptir (Aydin, 2000). Okul Oncesi egitim 0Ozelinde
diistiniildiiginde egitim siirecinin yapisi nedeni ile siniflarda yogun bir dgretmen
¢ocuk etkilesimi goriilmektedir (Ceylan ve Kilig-Mocan, 2017; Jacobson, 2003).
Dolayisiyla bu yogun etkilesim siirecinde ¢ocuklar 6gretmenin sahip oldugu
ozelliklerden etkilenmektedir (Kuscu vd., 2015). Cocukla iletisimde Ogretmenin
anlagilir bir dil kullanmasi, ¢ocuklarla géz temasi kurmast ve ¢ocuklarin giivende
hissetmelerini saglamasi kurulacak iletisim agisindan degerlidir (Akgiin vd., 2011).
Ayrica 6gretmenin rol model olmasi da iletisim becerilerinin gocuklar tarafindan
Ogrenilerek hayatlarinda kullanacaklar1 anlamina gelmektedir (Atis-Akyol vd., 2021).
Ogretmen iletisim siirecini desteklerken sinif diizenini olusturmak adma sinif
kurallarin1 gocuklarla birlikte ve ¢cocuklarin anlayabilecekleri sekilde olusturmalidir
(Celik, 2016). Ogretmen ¢ocuklarin istenmeyen davramslar: ile ilgili de onleyici
calismalara 6nem vermeli, olumlu davramslari destekleyebilmelidir (Yiicesoy-Ozkan,
2017). Bunlarla birlikte ¢ocuklarin gelisimlerine uygun olarak sinif diizenlenmeli ve
etkinlikler aras1 gecisler uygun bir sekilde planlanarak zaman yOnetimi
saglanabilmelidir (Arslan, 2019). Ogretmen, etkili bir stnif yonetimi igin bu konularmn
tiimiinii planlamaya &zen gostermelidir (Terzi, 2002). Ogretmenin sinif ydnetimi
becerisinin egitim ortamina etkilerinin ortaya konuldugu arastirmalarda sinif
yonetimiyle ilgili yeterliligin ¢ocuklarin davranislar1 ve akademik basarilar1 tizerinde
etkileri s6z konusudur (Sucuoglu, 2008). Sisman (2011), sinif yonetiminde etkili
ogretmen davranislarint mesleki olarak gelisme ¢abasi, sorumluluk bilinci, olumlu
model olmak, 6grenciler arast iligkileri gelistirmek, 6gretmenler arasinda birbirlerini
destekleyici iligkiler kurmak, aile ile ig birligi ve olumlu iliskileri gelistirme ¢abasi
gibi davranislar olarak ifade etmektedir. Bu noktada sinif yonetiminde etkili 6gretmen
davraniglarint iginde barindiran bir kavram olarak meslege adanmislik kavrami
karsimiza ¢ikmaktadir. Giincel aragtirmalarda da Ogretmenlerin  meslege
adanmisliklart ile sinif yonetimi becerilenin iligkili konular oldugu belirlenmistir
(Acarbas ve Karaman, 2024).
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Meslegine bagli olmak, 6grenmeye acik olmak, meslegin gerekliliklerini
dikkatle uygulamak, gelisimi destekleyecek becerilere sahip olmak, ¢ocuklarla ve
¢evreyle olumlu iliskiler kurmak, meslekte olmaktan gurur duymak 6gretmenlerin
meslege adanmigliklarii ifade etmektedir (Shukla, 2014). Meslegine adanmis
ogretmenler iyi bir 6gretmen olmak ister, yeni gelismeleri takip eder, bunlar kullanir,
mesleki sorumluluklarini gergeklestirir, her cocuga kiymet verir (Fox, 1964) ve egitim
ortaminda is birligine, c¢ocuklarla daha fazla vakit gecirmeye Ozen gosterirler
(Butucha, 2013). Bunlarin yam sira 6gretmenlerin egitimde gosterdikleri emek ve
gayret de meslege adanmishikla iliskili goriilmektedir ve egitimin basarisini
etkilemektedir (Turhan vd., 2012). Yani basarili bir egitim i¢gin 6gretmenin meslegine
adanmisliginin 6nemli bir faktor oldugu sdylenebilir (Crosswell ve Elliott, 2004). Bu
aragtirmada incelenen ogretmenlik meslegine adanmislk, meslege baglilik,
ogrencilere adanma ve 6zverili ¢alisma seklinde ii¢ alt boyutta incelenmistir. Meslege
baglilik, 6gretmenlik mesleginin sevilerek yapilmasi, meslekte olmaktan gurur
duymak, 6gretmenlige aidiyet ve meslekte devam etme istegini ifade etmektedir.
Ogrencilere adanma, gocuklarin gelisimleri konusunda gerekli ugrasi gosterme,
cocuklar1 desteklemek ve sahip olunan olanaklar1 ¢ocuklar i¢in degerlendirmektir.
Ozverili galismayla ise dgretmenin mesleki olarak kendini gelistirmeye galismasi ve
alanindaki yenilikleri takip etmesi ifade edilmektedir (Kozikoglu ve Senemoglu,
2018). Kapsadigt konular agisindan ve egitime etkileri agisindan bakildiginda
ogretmenlerin mesleklerine adanmisliklarinin egitim ortaminda 6nemli bir yere sahip
oldugunu sdylemek miimkiindiir (Kozikoglu ve Ozcanli, 2020). Diger yandan
ogretmenlerin sinif yonetimi becerileri ve meslege adanmisliklarinda ¢ocuklara
saglanacak firsatlar da 6nemli bir yere sahiptir. Bu noktada ¢ocugun ona saglanan
firsatlar1 degerlendirebilmesinde sevgi, onemli bir etken olarak goriilmektedir (Milli
Egitim Bakanligi [MEB], 2013). Aydm (2000), 6gretmenin siirekli 6grenmesi, insan
iligkilerinde basarili, iiretken, giidiileyici, bilimsel gelismelere ve sanat faaliyetlerine
duyarli olmast gibi 6zellikleri sinif yonetimi alaninda ideal 6gretmenin 6zellikleri
olarak belirtmistir. Ancak bu o&zelliklerin 6grencileri sevmekle anlamlandigini
eklemistir. Mansor vd. (2012) smnif yonetimi konusunda etkili 6gretmenin smiftaki
ogrenme firsatlarini degerlendirebilmesinin 6gretmeyi sevmesinden, gocuklari, okulu
ve Ogretmenlik meslegini sevmesinden kaynaklandigini savunmaktadirlar. Alanda
ogretmen Ozellikleri ve simif yonetimi ile iligkilendirilen bir kavram olarak ¢ocuk
sevgisi, sevgi kavramiyla birlikte agiklanmustir.

Sevgi, farkli olumlu duygulari ve davraniglari iginde barindiran bir kavram
olarak ifade edilmektedir (Ozen ve Giilact1, 2010). Fromm’a (2020) gore sevgi, bir
sanattir ve ¢cabalamay1 gerektirir. Maslow (1954) ise sevgiyi ihtiyaglar hiyerarsisinde
bir ihtiyag olarak ii¢iincii basamakta belirtmis ve bir iist basamaga gegis i¢in oncelikle
sevgi ihtiyacinin karsilanmasi gerektigini vurgulamistir. Diger yandan sevgi, ¢ocuk
baglaminda cesitli kaynaklarda ele alinmistir. Cocuk Haklarina Dair Sézlesme’de
saglikli kisilik gelisiminde sevgi dolu bir ailenin 6nemi (Akipek, 2003), “1979
Mozambik Cocuk Haklar1 Bildirgesi”nde sevgiyle yasam, “1979 Cocuklarin Fiziksel
Haklar1 Beyannamesi” ve Birlesmis Milletlerde “1966 Anne ve Babasi Bosanmig
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Cocuklarin Haklar1 Bildirgesi”’nde sevgi vurgusu yer almaktadir (Liao, 2009; akt.
Zorlu ve Zorlu, 2019). Okul dncesi egitim programlari incelendiginde sevgi, 2013
Okul Oncesi Egitim Programi (MEB, 2013), 2024 Okul Oncesi Egitim Programi
(MEB, 2024a) ve Tiirkiye Yiizyil1 Maarif Modeli Okul Oncesi Egitim Programi’nda
(MEB, 2024b) degerler arasinda ifade edilmistir. Egitimde ise 6gretmenlik meslegi
igin bir gereklilik olarak goriilmektedir (Gelbal ve Duyan, 2010). Ozellikle okul
oncesi donemde 6gretmenlerden ¢ocuklarin ilgi ve sevgi ihtiyaglaria yanit vermeleri
beklenir (Erdem ve Duyan, 2011). Ciinkii okul 6ncesi egitim siirecinde yogun bir
ogretmen-gocuk etkilesimi s6z konusudur (Kuscu vd., 2015). Bagka bir ifade ile
o0gretmenin ¢ocuk sevgisinin 0gretmen ve ¢ocuk arasindaki iligki {izerinde etkili
oldugunu sdyleyebiliriz (Dereli-iman, 2014). Cocugu seven dgretmenden “cocukla
ilgilenmesi, 6zen gostermesi, korumasi ve kollamasi, empati ve iletisim kurmasi,
cocugun gelisimine dair bilgili olmas1” beklenir (Ercan, 2014). Ogretmeni tarafindan
sevilen ¢ocuk kiymetli ve dnemli hisseder (Y1ldiz ve Arslan, 2022). Sevgiyi hisseden
¢ocuk da okulu sever ve boylece 6grenme siireci desteklenir (Ercan, 2014). Bu
noktada sevginin egitimdeki 6nemini Pestalozzi “Temelinde sevgi olan higbir egitim
basarisizliga ugramaz.” seklinde ifade etmistir (Yoriikoglu, 1982). Ayrica sevginin
¢ocugun kisisel gelisimi ve toplumsal uyumu iizerinde de olumlu etkileri olabilecegi
ongoriilebilir. Boylece ¢ocukluk donemindeki bu olumlu etkinin yetiskinlik hayatinda
iliskilere rehberlik edebilecegi sdylenebilir (Kapucu, 2019). Ogretmenler agisindan
bakidiginda ise ¢ocuk sevgisi, 6gretmenin meslekteki basarisin1 (Durualp ve Kaytez,
2016) ve alandaki yeterliligini (Ozbey vd., 2014) desteklemektedir.

flgili alanyazin incelendiginde okul &ncesi ogretmenlerinin simf yonetimi
becerilerinin ¢esitli degiskenlerle iligkisinin incelendigi arastirmalara ulagilmigtir. Bu
arastirmalarda okul 6ncesi 6gretmenlerinin sinif yonetimi becerileri ile 6z yeterlikleri
(Agbaria, 2021; Bay, 2020; Demir-Araci, 2021; Giiler, 2021; Ozgelik, 2019),
ogretmenlik tutumlar1 (Uyanik-Balat vd., 2017), is yasam kalitesi (Yaman, 2019),
problem ¢ozme becerileri (Zembat vd., 2017) arasindaki iligkinin incelendigi
goriilmektedir. Alan yazinda sinif yonetimi becerilerinin yordanmasina ydnelik
yapilmis arastirmalara bakildiginda okul 6ncesi 6gretmenlerinin 6z-yeterlik inang,
mesleki tikenmislik ve epistemolojik inang diizeylerinin sinif yonetimi becerilerini
anlamli diizeyde yordadigi ortaya konulmustur (Yilmaz, 2021). Ogretmenlerin
meslege adanmisliklariyla ilgili arastirmalar incelendiginde 6gretmenlik alanlarinin
icinde okul oncesi dgretmenleriyle yapilan ¢alismalarin sinirl bir yere sahip oldugu
goriilmiistiir. Alan yazinda 6gretmenlerin mesleklerine adanmiglik diizeyleri ile
degerler egitimi uygulama diizeylerine (Bozdas, 2013), 6gretmenlerin hizmet 6ncesi
egitim yeterlik algilari, mesleki adanmislik algilart ve mesleki dayaniklilik inanglarina
(Orer, 2020), iicretli 6gretmenlerin meslege adanmusliklarina (Saribas vd., 2020)
yonelik calismalara ulasilmistir. Ogretmenlerin cocuk sevme durumlariyla ilgili
caligmalar incelendiginde ise ¢esitli galigmalara ulagilmistir. Okul 6ncesi 6gretmenleri
(Ceylan, 2017; Durualp ve Kaytez, 2016; Haslip vd., 2019; Kapucu, 2019; Kémbeci,
2021; Ozbey vd., 2014; Sengdz-Tosun, 2023) ve okul ncesi dgretmen adaylariyla
(Dereli-iman, 2014; Kaynak vd., 2015; Kuscu vd., 2015; Yazic1, 2013) ¢ocuk sevme
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iizerine gergeklestirilen ¢aligmalar alanyazinda yer almaktadir. Diger yandan Ozbey
(2018), ebeveyn olan Ogretmenler ile ebeveyn olmayan oOgretmenlerin empatik
egilimleri ve ¢ocuk sevme diizeylerini, Cay ve Sanal (2016) sinif 6gretmeni adaylari
ve smif Ogretmenlerinin, Atalay (2024) Ogretmen adaylarmin ¢ocuk sevme
diizeylerini incelemislerdir. Bu ¢aligma, egitim acisindan 6nemi ve kapsami belirtilen
degiskenler arasindaki iligkilerin yordayicilik boyutunda birlikte incelenmesinin
Ogretmenlerin  siif yoOnetimi becerileri agisindan biitlinsel bir bakis agisint
destekledigi i¢cin Onemlidir. Bu nedenle caligmanin genel amaci okul Oncesi
ogretmenlerinin demografik 6zellikleri, meslege adanmugsliklart ve gocuk sevme
durumlart siif yonetimi becerilerini agiklamakta midir? sorusu olarak belirlenmistir.
Bu amagla asagidaki soruya yanit aranmuistir.

“Okul  oOncesi  Ogretmenlerinin  demografik  o6zellikleri, meslege
adanmugliklari, ¢gocuk sevme durumlari simif yonetimi becerilerinin anlamli birer
yordayicist midir?

Yontem

Bu baglik altinda arastirma modeli, ¢alisma grubu, veri toplama araglari, etik
kurul karar ve verilerin analizi ile ilgili bilgi verilmistir.

Arastirma Modeli

Aragtirmada nicel arastirma yontemlerinden korelasyonel desen kullanilmistir.
Korelasyonel desen, kesfedici ve yordayici ¢alismalar olarak ayrilarak degiskenler
arasindaki iliskiyi ya da degiskenler arasindaki yordayicilik durumunu agiklamaktadir
(Bliylikoztirk vd., 2017). Bu calismada da degiskenler arasindaki yordayicilik
durumu incelenmistir. Yordayici ¢aligmalar, degiskenlerin birinden yola ¢ikarak diger
degiskenin yordanmasi iizerine iligkilerin incelendigi ¢aligmalardir (Karasar, 2012).

Cahsma Grubu

Arastirma grubunu farkli sehirlerdeki devlet okullarinda gérev yapan uygun
ornekleme ile ulagilmig 298 okul 6ncesi 6gretmeni olusturmaktadir. Uygun 6rnekleme
yontemi, verilerin kolay ulagilabilir ve uygulama yapilabilir bir gruptan toplanmasin
ifade etmektedir (Biiyiikoztirk vd., 2017). Katilimcilara ait demografik bilgiler
asagidaki tabloda ifade edilmistir.
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Tablo 1

Arastirmaya Katilan Ogretmenlerin Demografik Ozelliklerine Iliskin Frekans (n) ve

Yiizde (%) Dagilinu

Degiskenler Demografik 6zellikler Frekans (n) Yiizde (%)
Yas 23-30 106 35,6
31-40 136 45,6
41-50 54 18,1
51 ve tizeri 2 7
Toplam 298 100
Cinsiyet Kadin 282 94,6
Erkek 16 5,4
Toplam 298 100
Egitim Diizeyi Lisans 260 87,2
Yiiksek lisans 38 12,8
Toplam 298 100
Mezun olunan bolim Okul 6ncesi 6gretmenligi 268 89,9
lisans programi
Cocuk geligimi ve egitimi 11 3,7
Cocuk gelisimi 6 2,0
Anaokulu 6gretmenligi 2,7
Diger 5 1,7
Toplam 298 100
Mesleki kidem 1-5 yil 93 31,2
6-10 y1l 69 23,2
11-15 y1l 81 27,2
16 y1l ve tizeri 55 18,5
Toplam 298 100
Ogretmenlik yapilan sehir Biiyiiksehir 197 66,1
Belediye 101 33,9
Toplam 298 100
Gorev yapilan okul 6ncesi Anaokulu 181 60,7
kurum tiirii Ana sinifi 117 39,3
Toplam 298 100
Sinif yonetimi egitimi alma Evet 284 95,3
durumu Hayir 14 4,7
Toplam 298 100
Egitim alinmigsa nerede Lisans egitiminde 246 86,6
alindigy Lisansiisti egitimde 2 7
Hizmet i¢i egitimde 27 9,5
Ozel egitimlerde 1 4
Diger 8 2,8
Toplam 284 100
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Aragtirma, Milli Egitim Bakanligindan alinan arastirma uygulama izni ile
yiriitilmiistiir. Bu kapsamda veriler, 2022 May1s ve Haziran aylarinda Milli Egitim
Bakanliginin Tiirkiye genelinde biinyesinde bulundurdugu okul dncesi egitim veren
okullara gonderdigi yazi ile arastirmaya goniillii olarak katilan 6gretmenlerden
toplanmistir. Ogretmenlerle paylasilan formlardan dogru sonuglar alinabilmesi adina
Olcek sorulari arasmna kontrol sorulari yerlestirilmigtir. Analiz siirecinde kontrol
sorularinda tutarsizlik goriilen veriler veri grubundan ¢ikarilarak arastirmaya katilan
okul oncesi 6gretmeni sayisi 298 olarak belirlenmigtir. Aragtirmaya katilan okul
oncesi Ogretmenlerinin demografik Ozelliklerine iliskin bilgiler incelendiginde
verilerin tabloda belirtildigi iizere 31-40 yas grubunda, okul oncesi Ogretmenligi
boliimii lisans programi mezunlar1 grubunda, 1-5 yil kideme sahip 6gretmenler ve
sinif yonetimi egitimini lisans egitiminde alan &gretmenlerin bulundugu grupta
yogunlastig1 goriilmektedir. Diger degiskenler incelendiginde ise kadin katilimcilarin
erkeklerden, lisans mezunu katilimecilarin  yiiksek lisans mezunlarindan,
biiyliksehirlerde calisan katilimcilarin  belediye olan schirlerde ¢alisanlardan,
anaokulunda caliganlarin ana sinifinda galisanlardan ve smif yonetimi egitimi
alanlarin egitim almayan katilimcilardan daha fazla oldugu belirlenmistir.

Veri Toplama Araglar

Veri toplamak amaciyla arastirmacilar tarafindan hazirlanan “Demografik Bilgi
Formu”, Dinger ve Akgiin’{in (2015) gelistirdikleri “Okul Oncesi Ogretmenleri igin
Siif Yonetimi Becerileri Olgegi”, Kozikoglu ve Senemoglu’nun (2018)
gelistirdikleri “Ogretmenlik Meslegine Adanmuslik Olgegi” ve Barnett ve Sinisi
(1990) tarafindan gelistirilen Duyan ve Gelbal (2008) tarafindan Tiirk¢eye uyarlanan
“Barnett Cocuk Sevme Olgegi” kullanilmustir.

Demografik Bilgi Formu

Aragtirmaya katilan 6gretmenlerin yas, cinsiyet, egitim diizeyi, mezun olunan
boliim, dgretmenlik yapilan sehir, goérev yapilan okul dncesi kurum tiirii, mesleki
kidem, smif yonetimi ile ilgili egitim alma durumu ve bu egitime iliskin bilgilerine
ulagmak amaciyla arastirmaci tarafindan hazirlanan bilgi formudur.

Okul Oncesi Ogretmenleri icin Sinif Yonetimi Becerileri Olcegi

Dinger ve Akgiin tarafindan 2015 yilinda okul dncesi dgretmenlerinin sinif
yonetimi becerilerini belirlemek amaciyla “Okul Oncesi Ogretmenleri igin Sinif
Yénetimi Becerileri Olgegi” gelistirilmistir. 40 maddeden olusan 6lcekte mesleki
beceriler ve Ogretmen cocuk etkilesimi alt boyutlar1 yer almaktadir. Olcekte
ogretmenlerden kendilerini 1-5 puan arasinda degerlendirmeleri beklenir (1“Hig
tanimlamiyor”, 2“Cok az tanimliyor”, 3“Orta derecede tanimliyor”, 4”’Cogunlukla
tanimliyor”, 5“Tamamen tamimliyor”). Olgekten alman puanimn yiiksek olmasi sinif
yonetimi becerileri diizeyinin yiiksek oldugunu, 6l¢ekten alinan puanin diigiik olmast
sif yonetimi becerileri diizeyinin diisiik oldugunu ifade etmektedir. Olcegin
giivenirligi, Cronbach alfa i¢ tutarlik katsayist ve test tekrar test giivenirlik katsayist
ile belirlenmistir. Olgegin i¢ tutarlik katsayis1 (Cronbach a) 0.83 olarak
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hesaplanmistir. Alt boyutlara yonelik i¢ tutarlik katsayilar1 mesleki beceriler alt
boyutu i¢in 0.88, d6gretmen cocuk etkilesimi alt boyutu igin 0.70; test tekrar test
giivenirlik katsayisi mesleki beceriler alt boyutu i¢in 0.87, 6gretmen ¢ocuk etkilesimi
alt boyutu i¢in 0.83 bulunmustur. Toplam puan i¢in 0.91 bulunmustur. Ulasilan bu
degerlerle 6lgegin giivenilir bir 5lgme arac1 oldugu tespit edilmistir. Olgegin Cronbach
alfa katsayis1 bu arastirma kapsaminda toplam puan i¢in .81 bulunmustur.

Ogretmenlik Meslegine Adanmishk Olcegi

Kozikoglu ve Senemoglu tarafindan 2018 yilinda 6gretmenlerin 6gretmenlik
meslegine adanmusliklarim belirlemek amaciyla “Ogretmenlik Meslegine Adanmislik
Olgegi” gelistirilmistir. 20 maddeden olusan dlcekte meslege baglilik, dgrencilere
adanma ve Ozverili calisma olarak iic alt boyut yer almaktadir. Olgekte
ogretmenlerden kendilerini 1-5 puan arasinda degerlendirmeleri beklenir
(1*Kesinlikle katilmiyorum”, 2“Katilmiyorum”, 3“Kararsizim”, 4“Katiliyorum”,
5“Kesinlikle katiltyorum™). Olgegin Cronbach alfa i¢ tutarlilik katsayisi 0.90 olarak
hesaplanmistir. Alt boyutlara yonelik giivenirlik katsayilari ise meslege baglilik i¢in
0.92, ogrencilere adanma igin 0.86 ve Ozverili ¢aligma i¢in 0.70 bulunmustur. Bu
degerler olgegin giivenilir bir lgme araci oldugunu ifade etmektedir. Olcegin
Cronbach alfa katsayis1 bu arasgtirma kapsaminda ise toplam puan igin .91
bulunmustur.

Barnett Cocuk Sevme Olgegi

Barnett ve Sinisi 1990 yilinda ¢ocuk sevme diizeyini 6l¢gmek amacryla “Barnett
Cocuk Sevme Olgegi” gelistirmislerdir. Duyan ve Gelbal tarafindan 2008 yilinda
Olcegin Tiirk¢eye uyarlamasi yapilmistir. 14 maddeden olusan 6l¢ekten alinabilecek
puanlar 14-98 arasinda degismektedir. Olgekte dgretmenlerden “Hig¢ katilmryorum”
yanitindan “Tamamen katiliyorum” yanitina dogru siralanmig 1-7 puan arasinda
kendilerini degerlendirmeleri beklenir. Maddelerden doérdii olumsuz (3, 6, 10 ve 13.
maddeler), onu olumlu anlam tagimaktadir. Olumlu maddeler puanlanirken
“Tamamen katiltyorum” yaniti “7” ile “Hi¢ katilmiyorum” yamiti “1” ile
puanlanmaktadir. Olumsuz maddelerin puanlanmasinda ise “Hi¢ katilmiyorum”
yanit1 “7” ile “Tamamen katiltyorum” yamit1 “1” ile puanlanmaktadir. Olgekten alinan
puan yiiksek ise cocuklari sevme diizeyinin yiiksek, diisiik ise gocuklar1 sevme
diizeyinin diisiik oldugunu ifade etmektedir. Olgegin giivenirligi, i¢ tutarlik katsay1st
ve test tekrar test glivenirlik katsayisi ile belirlenmistir. Cronbach alfa giivenirlik
analizi sonucu i¢ tutarlik katsayis1 0.92, test tekrar test glivenirlik katsayisi ise 0.85
olarak hesaplanmistir. Olgegin Cronbach alfa katsayisi ise bu arastirmada toplam puan
icin .83 bulunmustur.

Etik Kurul Karari

Aragtirma  siireci  Olgeklerin  aragtirmada  kullanilmasma  yonelik  lgek
sorumlularindan alinan gerekli izinler, Sivas Cumhuriyet Universitesi Bilimsel
Arastirma ve Yaymn Etigi Sosyal ve Beseri Bilimler Kurulu karar1 (Evrak tarih ve
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sayist: 24.02.2022-136539) ve Milli Egitim Bakanligindan alinan arastirma uygulama
izni ile ylritilmustir.
Verilerin Analizi

Regresyon analizi igin veri seti 6rneklem biiylikliigli, u¢ deger analizi, coklu
baglantihilik sorunu ve normallik acisindan incelenmistir. Orneklem biiyiikliigiiniin
degerlendirilmesinde Kaiser Meyer-Olkin (KMO) testi kullanilmistir. KMO degeri
.70 olarak belirlenmistir. Bu deger ¢alismanin 6rneklem biiyiikligiiniin orta diizeyde
kabul edilebilir oldugunu gostermektedir (Field, 2013). Cok degiskenli u¢ deger
analizi mahalonobis uzaklig1 hesaplanarak degerlendirilmistir. Buna gore ki-kare
degeri kritik ki-kare degerini p >. 001 diizeyinde agmadigindan veri setinde herhangi
bir ug deger olmadig1 goriilmiistiir (Cokluk vd., 2014). Coklu baglant1 sorunu VIF, CI
ve tolerans degerleri kullanilarak incelenmistir. VIF degerinin 10’dan kiigiik, CI
degerinin 30’dan kiiciik ve tolerans degerinin .10’dan biiylik olmas1 ¢oklu baglanti
probleminin olmadigina isaret etmektedir (Cokluk vd., 2014). Veri setinde
degiskenler arasinda ¢oklu baglant1 problemi olmadig1 goriilmistiir (VIF = 1.506,
CI=26.501, tolerans degeri = .664). Son olarak normallik varsayiminin test edilmesi
icin her bir siirekli degisken i¢in basiklik ¢arpiklik katsayilar1 incelenmistir. lgili
katsayilar sinif yonetimi becerileri (¢arpiklik = -.866 , basiklik = .600), meslege
adanmislik (garpiklik = -1.576 , basiklik = 3.159) ve ¢ocuk sevme diizeyi (garpiklik
=-1.761 , basiklik = 3.971) i¢in kabul edilebilir aralikta bulunmustur. Bu noktada hem
carpiklik hem de basiklik tanimlayici istatistikler araciligiyla analiz edilebilir. Kabul
edilebilir ¢arpiklik degerleri ise -3 ile +3 arasindadir ve basiklik -10 ile +10 araliginda
uygundur (Brown, 2015). Tim bulgular veri setinin ileri analizler igin uygun
oldugunun kanit1 olarak degerlendirilmistir ve aragtirma sorusuna yanit aramak i¢in
dogrusal regresyon analizi yapilmistir.
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Bulgular
Tablo 2

Degiskenler Arasindaki Basit Korelasyon Katsayilari, Degiskenlerin Ortalama ve
Standart Sapma Degerleri

Degiskenler 1. 2. 3. 4. 5. 6. 7. 8 M SD

1. Meslege adanmighik 1 3550 6.10
Meslege baglilik

2. Meslege adanmughk_ .00 | 3576 4.18

Ogrencilere adanma

3.Meslege adanmishk 497 607 1 88.02 10.61
Ozverili caligma

4. Meslege adanmishk 86" 77 78" 1 138.92 10.77

5 Mesleki beceriler Siif .44 57" 52" 62" 1 36.06 4.99

yonetimi becerileri

6. Ogretmen cocuk -01 -12° -10 -.08 - 1 17498 11.11

etkilesimi_Simif yonetimi 16"

becerileri

7. Simf yonetimi becerileri 42" .50 46" .56 .90 29 1 8340 8.23

8. Cocuk sevme 547477 33" 58" 46 10 49 1 3550 6.10

*p < .05, **p < .01, ***p < 001

Tablo 2’den anlasildig1 tizere meslege adanmislik dlgegi toplam puani ile alt
boyutlar1t meslege baglilik, 6grencilere adanma ve 6zverili ¢alisma arasinda sirasiyla
.86, .77 ve .78 diizeyinde pozitif korelasyon oldugu goriilmektedir. Sinif yonetimi
becerileri 6lgegi toplam puani ile alt boyutlar: mesleki beceriler ve 6gretmen ¢ocuk
etkilesimi arasinda sirastyla .90 ve .29 diizeyinde pozitif ilisgki bulunmaktadir.
Meslege adanmislik ile sinif yonetimi becerileri arasinda orta diizey pozitif yonli
iligki vardir (r = .56, p < .01). Bagka bir deyisle 6gretmenlerin meslege adanmislik
diizeyleri arttik¢a sinif yonetimi becerileri artmakta ya da sinif yonetimi becerileri
arttikca meslege adanmusliklart artmaktadir. Ogretmenlerin meslege adanmislik
diizeyi ile gocuk sevme arasinda orta diizey pozitif yonlii iligki oldugu goriilmiistiir (r
=.58, p <.01). Buna gore 6gretmenlerin meslege adanmigliklar arttik¢a cocuk sevme
diizeyleri artmaktadir ya da ¢ocuk sevme diizeyleri arttikca meslege adanmigliklart
artmaktadir. Son olarak &gretmenlerin siif yonetimi becerileri ile gocuk sevme
diizeyleri arasinda orta diizey pozitif yonli iliski bulunmaktadir (r = .49, p < .01).
Yani 6gretmenlerin siif yonetimi becerileri arttik¢a gocuk sevme diizeylerinin, gocuk
sevme diizeyleri arttik¢a sinif yonetim becerilerinin arttig1 belirtilebilir.

Aragtirma sorusu dogrultusunda Ogretmenlerin smif yonetimi becerilerini
yordamak amactyla meslege adanmiglik ve ¢ocuk sevme ile demografik degiskenler
(vas, cinsiyet, egitim diizeyi, mezun olunan boliim, mesleki kidem, 6gretmenlik
yapilan sehir, gérev yapilan okul dncesi kurum tiirti, snif yonetimi egitimi alma
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durumu, sinif yonetimi egitiminin nerede alindig1) dogrusal regresyon analizine dahil
edilmistir. Kategorik degiskenler i¢in dummy kodlama yapilmistir. Cinsiyet i¢in
referans degiskeni “kadinlar”, egitim diizeyi igin referans degiskeni “lisans egitimi”,
mezun olunan bdliim i¢in referans degiskeni “okul 6ncesi 6gretmenligi boliimii lisans
programi1”, mesleki kidem i¢in referans degiskeni “1-5 y11”, 6gretmenlik yapilan sehir
icin referans degiskeni “biiyiliksehir”, sinif yonetimi egitimi alma durumu igin referans
degiskeni “evet”, sinif yonetimi egitiminin nerede alindig1 i¢in referans degiskeni ise
“lisans egitiminde” olarak belirlenmistir. Dogrusal regresyon analizine ydnelik
bulgular Tablo 3’te sunulmustur.

Tablo 3
Sumif Yénetimi Becerilerinin Yordayicilarina Iliskin Regresyon Tablosu
B Std. Error t B R R
Yas .854 1.217 702 .05 .65 43
Cinsiyet® -2.140 1.109 -1.929 -.08
Egitim diizeyi® 1.684 1.518 1.110 .05
Mezun olunan bolim® 1.493 1.568 952 .04
Mesleki kidem! 1.124 792 1.420 A1
Ogretmenlik yapilan sehir® -.090 .053 -1.693 -.07
Gorev yapilan okul 6ncesi kurum 1.271 524 2.427* A1
tiirii £
Sinif yonetimi egitimi alma -3.406 4.092 -.832 -.06
durumus
Sinif yonetimi egitiminin nerede 119 17 .166 .01
alindigi”
Meslege adanmislik 414 .058 7.073%** 39
Cocuk sevme 337 .075 4.494%** 24

5 < .05, **p < 01, ***p < 001

Korelasyon tablosunda degiskenlerin ikili iliskilerinden elde edilen degerlerle
regresyon analizi beta degerleri karsilagtirildiginda regresyon analizinde tiim
degiskenler modele dahil edildiginde agiklayicilik katsayilarmin gorece daha diigiik
oldugu goriilmiistiir. Ancak tablo 3’te goriildiigii lizere 6gretmenlerin siif yonetimi
becerilerinin yordayicilarinin belirlenmesi amaciyla kurulan regresyon analizi
anlamlidir (F(11, 286)=19.526, p < .001). Analiz sonucunda smif ydnetimi
becerilerinin %43’ regresyon modeline alman degiskenler tarafindan
yordanmaktadir. Modelden elde edilen agiklayicilik diizeyi ii¢ degiskenin modele
anlamli katkisiyla elde edilmistir. Beta (5) degerleri degiskenin modele katki oranini
gostermektedir. Buna gore 6gretmenlerin sinif yonetimi becerilerinin yordayicilar
gorev yapilan okul 6ncesi kurum tiirii  (f = .11, p <.05), meslege adanmislik (f =
.39, p <.001) ve ¢ocuk sevme (B = .24, p <.001) degiskenleridir. Sinif yonetimi
becerilerini en yiiksek diizeyde yordayan degisken meslege adanmigliktir. Bunu
sirastyla cocuk sevme ve gorev yapilan okul oncesi kurum tiirii degiskenleri
izlemektedir. Meslege adanmighk ve c¢ocuk sevme diizeyleri yiiksek olan
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ogretmenlerin smif yonetimi becerilerinin de yiiksek oldugu belirtilebilir. Ayrica
anaokulunda ¢alisiyor olmak sinif yonetimi becerilerini pozitif yordamaktadir. Baska
bir deyisle anaokulunda ¢alisan 6gretmenlerin smif yonetimi becerileri yiiksektir.
Regresyon analizine alman diger degiskenler “yas, cinsiyet, egitim diizeyi, mezun
olunan boliim, mesleki kidem, 6gretmenlik yapilan sehir, sinif yonetimi egitimi alma
durumu ve sinif yonetimi egitiminin nerede alindig1” 6gretmenlerin siif yonetimini

yordamamaktadir.

Tartisma, Sonug ve Oneriler

Aragtirma sonucunda okul dncesi dgretmenlerinin sinif yonetimi becerilerinin
%431 regresyon modeline alinan degiskenler tarafindan yordanmaktadir. Regresyon
analizi sonucuna gore 6gretmenlerin sinif yonetimi becerilerinin yordayicilari gorev
yapilan okul 6ncesi kurum tiirii, meslege adanmislik ve cocuk sevme degiskenleri
olarak saptanmustir. Sinif yonetimi becerileri en yliksek diizeyde meslege adanmiglik
sonrasinda ¢ocuk sevme ve gorev yapilan okul oncesi kurum tiirii degiskenleri
tarafindan yordanmaktadir. Meslege adanmishik ve ¢ocuk sevme diizeyleri yiiksek
olan ogretmenlerin smif yonetimi becerileri de yliksektir. Ayrica anaokulunda
ogretmen olmak smif yonetimi becerilerini pozitif yordamaktadir yani anaokulunda
calisan 6gretmenlerin sinif yonetimi becerileri yiiksektir. Regresyon analizine alinan
diger degiskenlerin ise (yas, cinsiyet, egitim diizeyi, mezun olunan boliim, mesleki
kidem, 6gretmenlik yapilan sehir, sinif yonetimi egitimi alma durumu, sinif yonetimi
egitiminin nerede alindigi) 6gretmenlerin sinif yonetimi becerilerini yordamadigi
gOriilmiistiir.

Alan yazinda bu g¢alismada ele alinan degiskenlerle ilgili ikili iligkilerin
incelendigi cesitli ¢alismalara ulasilmistir. Bayram-Sarikaya ve Ozdemir (2017)
tarafindan otizmli c¢ocuklarla ¢alisan Ogretmenlerin ise adanmusliklari, ¢ocuk
sevmeleri ve empati egilimleri arasindaki iliskinin incelendigi c¢alismada bu ti¢
degisken arasinda anlamli diizeyde ve pozitif bir iliski oldugu saptanmistir. Bu
calisma, ise adanmislik ve meslege adanmislik terimlerinin ayni amaci yansitmast
nedeni ile arastirmadan elde edilen meslege adanmislik ve ¢ocuk sevme arasindaki
orta diizey pozitif yonli iligki sonucunu desteklemektedir. Alan yazinda meslege
adanmiglik ve ¢ocuk sevme arasindaki iliskinin incelendigi bagka bir arastirmaya
rastlanmamistir ancak meslege adanmisligin temel 6zelliklerinin igerisinde bulanan
baska degigkenler ile ¢ocuk sevme arasindaki iligkinin incelendigi arastirmalar
bulunmaktadir. Ornegin ¢ocuk sevme ile 6gretmenlerin 6z yeterligi (Demirtas, 2018),
ogretmenlerin 6gretim yonetimi (Ozyildirim, 2020), dgretmenlerin sinif ydnetim
becerileri (Kombeci, 2021), 6gretmenlerin iletisim becerileri (Ceylan, 2017) arasinda
anlamli bir iliski oldugu goriilmiistiir. Arastirmadan elde edilen bir bagka bulgu ise
Ogretmenlerin  meslege  adanmusliklarinin =~ simf  yonetimi  becerilerinin
yordayicilarindan biri oldugu sonucudur. Bu sonucu destekler nitelikte Acarbas ve
Karaman (2024) tarafindan sinif 6gretmenleri ile yapilan ¢alismada dgretmenlerin
meslege adanmusliklarinin siif yonetimi becerilerini pozitif yonde etkiledigi
saptanmistir.  Yildiz ve Arslan’in (2022) caligmalarinda ise okul Oncesi
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Ogretmenlerinin 6z yeterlik diizeylerinin ¢ocuk sevgisi tarafindan yordandigi
belirlenmistir. Engin (2020) ise dgretmen adaylarinin mesleki adanmisliklari ile
ogretim tekniklerinin se¢imine iliskin becerileri arasinda anlamli iligskiye ulagsmustir.
Bu ¢aligmanin meslege adanmiglik ile sinif yonetimi becerileri arasinda saptanan orta
diizey pozitif yonli iliskiyi smif yonetimi becerilerinin 6gretim teknikleriyle
baglantili olmas1 sebebiyle destekleyebilecegi diisiiniilmektedir. Benzer sekilde
Klassen ve Chiu (2011) 6gretmen adaylarinin sinif yonetimi 6z yeterliklerinin mesleki
baglilikla iligkisini saptamiglardir. Yapilan regresyon analizinde ulagilan sonucu
destekler nitelikte Ergen ve Elma (2020) tarafindan sinif 6gretmenlerinin simnif
yonetimi becerileri, akademik iyimserlikleri ve mesleki bagliliklar1 arasindaki iliskiyi
belirlemek amaciyla yapilan ¢alismada mesleki bagliligin, &gretmenlerin sinif
yonetimi becerilerinin anlamli yordayicist olmasi bu arastirmada saptanan ve meslege
baghilik alt boyutuna sahip meslege adanmighigin siif yonetimi becerilerini
yordadigmna iligkin sonucu destekleyebilecegi sOylenebilir. Canrinus vd. (2012)
tarafindan yapilan bir diger ¢alismada ise 6gretmenlerin duygusal meslege bagliliklar
ile smnif 6z yeterlikleri arasinda anlamli diizeyde iligski saptanmistir. Arastirmadan
elde edilen bir bagka bulgu ise 6gretmenlerin ¢ocuk sevme diizeylerinin sinif yonetimi
becerilerinin yordayicilarindan biri oldugu sonucudur. Sahin (2023) okul 6ncesi
Ogretmenlerinin ¢ocuk sevme ve tiikkenmislik diizeylerinin, 6gretmen 6z yeterligine
etkisini inceledigi ¢calismada okul dncesi 6gretmenlerinin ¢ocuk sevme durumlarinin
Ogretmen 0z yeterligi alt boyutu olan simif yonetimini yordadigi belirlenmistir
dolayisiyla bu arastirma sonucunu destekler nitekliktedir. Bullock vd. (2015) erken
¢ocukluk egitimcilerinin kisilik 6zellikleri ve smif yonetimi 6z yeterlik inanglart
iizerine yaptiklari calismada sinif yonetimi 6z yeterlik inanglarinin yordandigt
sonucuna ulasilmistir. Kisilik 6zeliklerinin meslege adanmiglik ve ¢ocuk sevme ile
iliskili durumlar olmasi sebebiyle bu c¢alisma sonuglarini destekleyebilecegi
diistiniilmektedir. Durmusoglu-Saltali ve Erbay’in (2013) yaptiklart nitel bir
calismada ise okul dncesi 6gretmenlerinin konugma, dinleme ve empati becerilerinin
¢ocuk sevme davranigt agisindan incelendigi ¢alismalarinda dgretmenlerin ¢ocuk
sevme durumlarinin ¢ocuklarla iletigsimlerinde konusma, dinleme ve empati
becerilerinde onemli oldugu saptanmistir. Dolayisiyla 6gretmenlerin sinif yonetimi
becerilerinde cocuklarla etkilesimleri boyutunun bu becerileri kapsadig
diistiniildiiglinde Durmusoglu-Saltali ve Erbay (2013) tarafindan yapilan ¢aligma
sonuglarinin bu ¢alismada okul 6ncesi dgretmenlerinin sinif yonetimi becerileri ile
¢ocuk sevme arasinda saptanan iligkiyi destekledigi ifade edilebilir. Arastirmadan
elde edilen gorev yapilan okul 6ncesi kurum tiiriiniin okul 6ncesi 6gretmenlerinin sinif
becerilerini yordamasma yonelik sonugla ilgili ise herhangi bir ¢aligmaya
ulasilamamugtir. Arastirma sonuglart dogrultusunda 6grencilere meslek se¢me
asamasinda rehberlik eden egitimcilerin, 6gretmenlik meslegini sececek 6grencilere
¢ocuk sevmenin bu meslek i¢in dnemli bir faktor oldugu ile ilgili bilgi vermeleri
onerilir. Mesleki hayat siirecinde ise yetkili kisiler, meslege adanmishig: etkileyen
faktorler konusunda iyilestirici adimlar attiklarinda Ogretmenlerin  meslege
adanmisliklari1  dolayisiyla  smif  yonetimi  becerilerini  destekleyeceklerini
bilmelidirler. Ayrica okul oncesi Ogretmenleri, meslege adanmislik icerisinde
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degerlendirilen meslegin gerekliliklerini uygulayabilme, ¢ocuklarin ihtiyaglaria
uygun yanit verebilme, ¢ocuk ve ¢evre iligkileri gibi konularda ¢esitli bilgiye ulagsma
yollarmi kullanarak ve gerekli durumlarda kurulabilecek is birlikleri ile bu alanda
kendi gelisimlerini destekleyici etkinliklere ve egitimlere katilabilirler. Anaokulunda
calistyor olmanin simif yonetimi becerilerini yordadigiyla ilgili ise diger kurumlarda
gorev yapan okul Oncesi Ogretmenleri mesleki gelisim amaciyla anaokulu
Ogretmenleri ile baglant1 kurarak bu alanda gelisimlerini destekleyebilecek bilgilere
ulasabilirler. Ayrica anaokulu veya diger okullarin ana siniflarinda gérev yapmanin
ogretmenleri neden, nasil ve hangi yonlerle etkiledigi arastirilabilir. Her arastirmada
oldugu gibi bu arastirmanin da sinirliliklart bulunmaktadir. Arastirma okul oncesi
Ogretmenlerinin siif yonetimi becerilerinin yordayicilarini belirlerken sadece ele
aldig1 degiskenler ile sinirhidir. Bu nedenle yapilacak olan yeni arastirmalarda sinif
yonetimi becerilerini yordayabilecek farkli degiskenlerin de test edildigi ve farkli ileri
diizey analizler ile degiskenler arasindaki iliskilerin ortaya konulabilecegi
calismalarin yapilmasi alan yazina katki saglayacaktir. Ayrica adanmislik alaninda
gbzlem yonteminden faydalanan uzamsal calismalarin yapilmasi da alana katki
saglayacaktir.
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