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Stajyer Okul Oncesi Ogretmenlerinin Yasadiklari Zorluklar
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Abstract: The purpose of this study is to shed more light into intern early childhood education teachers’
concerns before entering teaching profession and novice teachers’ challenges in their first years of
teaching. In order to achieve this task, semi-structured in-depth interviews were conducted with five
novice teachers and five intern teachers in a district in the southeast of the United States. All interviews
audio recorded then transcribed verbatim. The researcher utilized qualitative methodology for this study.
Findings revealed that intern teachers were well aware of difficulties that they might encounter in their
future profession and they took some precautions to cope with them. Novice teachers on the other hand
declared that teaching young children is harder than their initial expectations. Their challenges were
originated from teacher education program, lack of parental support, and teaching very young age groups.
Nevertheless, teachers’ motivation was really high in this study and if they receive support from school
principal and colleagues they easily overcome difficulties that they faced in their first years of teaching.
Keywords: Early childhood education, novice teachers, intern teachers, first year of teaching

Oz: Bu galismanin amac1 okul 6ncesi 6gretmen adaylarinin 6gretmenlige baslamadan onceki kaygilar ve
stajyer 6gretmenlerin mesleklerinin ilk yilinda karsilagtiklar1 zorluklar1 nitel bir ¢alisma ile incelemektir.
Amerika’nin giineydogusunda bulunan bir bolgedeki bes stajyer 6gretmen ve bes okul dncesi egitim son
simif 6grencisi ile yari yapilandirilmig derinlemesine gériismeler yapilmigtir. Biitiin goriismeler ses kayit
cihaz ile kaydedilmis ardindan kelimesi kelimesine desifre edilmistir. Veriler Creswell'in (2007) dnerdigi
yontemlerle analiz edilmistir. Calismanin bulgular1 gdstermistir ki okul dncesi egitim son sinif 6grencileri
gelecekteki mesleklerinde kendilerini bekleyen giigliiklerin farkindalar ve bunlarin iistesinden gelmek igin
bazi dnlemler almaktadirlar. Stajyer dgretmenler ise kiigiik ¢ocuklara egitim vermenin beklentilerinden
¢ok daha zor oldugunu ifade etmislerdir. Yasadiklar1 zorluklar dgretmen egitim programindan, yetersiz
aile desteginden ve egitim verdikleri grubun yasinin ¢ok kiigiik olmasindan kaynaklanmaktadir. Fakat bu
calismaya katilan Ggretmenlerin motivasyonlart ¢ok yiiksek oldugundan eger okul yonetiminden ve
meslektaglarindan yeterince destek alirlarsa mesleklerinin ilk yilinda karsilastiklar1 giigliikleri kolayca
asabilecek durumdadirlar.

Anahtar Kelimeler: Okul 6ncesi egitim, stajyer 6gretmenler, 6gretmen adaylari, 6gretmenlikte ilk yil

Introduction

The distance between student desks to teacher desk seem to be short in physical world, yet it
would be the longest psychological distance that novice teachers have traveled in such a brief
time (Cruickshank & Callahan, 1983). Apprentices in other career fields begin with minor
responsibilities and gradually acquire more challenges and duties contrary to this; novice
teachers are given full responsibility with experienced teachers when they start teaching
profession (De Neve & Devos, 2017). The first years of teaching has a crucial importance on
teacher’s professional development as first year experiences might either inspire teacher to form
a commitment for fruitful teaching or leaving the teaching profession (Meristo & Eisenschmidt,
2014). It is crucial to make a smooth transition from being a student to being a capable teacher
in order to reduce the problems of the first year of teaching. Studies have shown that teachers’
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problems in their first-year teaching are numerous. Some of these problems originated from
teacher education programs, lack of support and the age group of children. Besides their
unrealistic and ideal expectations about their future career result in disappointment in first years
of teaching (Akdag & Haser, 2016; Caspersen & Raaen, 2014; LePage, Nielsen, & Fearn,
2008). As such, there is a need for bridging theory and practice in teacher education to prevent
failure caused by insufficient preparation. The gap between theory and practice during teacher
education influences novice teachers the most in their first years as they are not able to
sufficiently implement academic knowledge to the practice (Maandag Denium, Hofman &
Buitink, 2007). In this sense, field practice has an utmost importance as it is the period in which
the proficiency of pre-service teachers progresses faster and more intensively than at any other
stage of their professional development (Caires, Almeida & Vieira, 2012). Even though novice
teachers have sufficient training in the teacher education programs, their training frequently
contradicts with the classroom reality. These conflicts increase feelings of being insufficient for
helping students with their needs, managing the classroom, and understanding culture of school
(Akdag & Haser, 2016; Caspersen & Raaen, 2014; Stanulis, Fallona & Pearson, 2002). Novice
teachers are confronted with the challenges of being marginalized and navigating their school’s
system (Sinelnikov, Kim, Ward, Curtner-Smith & Li, 2016). Teaching profession is demanding
in its nature due to the responsibility of raising future generations (Krecic & Grmek, 2005). The
transition from the intern teacher to novice teacher could be a painful process. The term ‘reality
shock’ is used to reflect collapsing of the idealism developed during the teacher education
programs by the demanding and harsh reality of classroom (Veenman, 1984). Veenman further
argued that reality shock was not a temporary stage that would disappear easily. In fact, the
reality shock would address the process of internalization of the complex reality of classroom
life, especially in the first years of actual teaching. Learning to teach is a slow and difficult
process of managing classroom, implementing curriculum, developing instructional strategy,
assessing student performance, and monitoring student. Therefore, novice teachers need time
and support to develop the necessary knowledge and skills in order to deal with these tasks
(Johnson, Birkeland, Kardos, Kaufman, Liu & Peske, 2001). It takes several months for teachers
to properly deal with a classroom and to understand that first year of teaching is more
overwhelming than what they anticipated before (Roehrig, Pressley & Talotta, 2002).

The first-year of teaching is a fragile career period for novice teachers since they are
trying to build and re-build their professional values, goals, and practices that constitutes their
professional identity. If novice teachers do not receive sufficient support in this period their
vulnerability in their first years of teaching is likely to increase (Akdag, 2014; Smethem, 2007).
Nearly ninety years ago Barr and Rudisill (1930) examined the greatest difficulties of new
teachers. Their findings still maintain their currency as inexperienced teachers still struggle to
control over students, dealing with individual differences, instructional presentation, motivating
students, organization of work, poor work conditions, assessing achievement of students,
encouraging student participation in class, making assignments, and the adjustment of the
teacher to the classroom situation. Novice teachers’ difficulties has not changed in 70s. They
continued to struggle to improve students' lives, control class and motivate students for teaching
activities (Kennedy, Cruickshank & Myers, 1976). Veenman’s (1984) meta-analysis of 91
studies about first-year challenges of novice teachers reflected similar picture. The top five
problems out of 24 faced by the novice teachers of those studies were: classroom discipline,
motivating students, dealing with individual differences, assessing student’s work, and relations
with parents. According to Veenman’s (1984) findings, novice teachers realized that their
problems were beyond their initial anticipation. Nowadays novice teachers’ struggle has not
changed much as their most vital needs represented in a descending order: novice teachers
prominently need to be supported to provide appropriate education with vulnerable group of
students. They further need skills in psychological, emotional and social development of
students. Taking children’s individual needs in consideration while trying to improve their
capacity is also challenging for novice teachers. Finally, More recent studies identified
beginning teachers’ challenges as Interactions with highly educated and critical parents as well
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as interactions with parents from cultural minority groups (Gaikhorst, Beishuizen, Roosenboom
& Volman, 2017). Therefore, first-year of teaching is considered as the greatest challenge in
many teachers' careers (Fottland, 2004). It is well known fact that novice teachers need time to
gain experience (Ingersoll & Smith, 2004; Stanulis & Floden, 2009). In general new teachers
are accepted as novice teachers, in their first three years of teaching. Yet, Claycomb and Hawley
(2000) have argued that three to seven years of teaching experience is needed to become a
proficient teacher. Still, they make the greatest gain during their first year in teaching profession
(Rivkin, Hanushek & Kain, 2005).

There are certain phases of teaching that new teachers can only learn in schools and
classrooms. Novice teachers must start teaching with the knowledge of engaging a specific
group of students and arranging specific curricula to their needs and abilities (Stanulis, Fallona
& Pearson, 2002). Preparedness and commitment to profession cannot ensure that novice
teachers would be successful in the classroom since teaching has an unpredictable nature
(Johnson & Birkeland, 2003). Generally novice teachers lack a clear comprehension of the
learner characteristics of students, their ways of thinking about specific topics, their problems
while learning a specific content since their repertoire of strategies for handling class
environment is limited (Feiman-Nemser & Parker, 1990). When teachers involve in actual
teaching environment, another form of shock emerges due to disagreements with colleagues,
administrators, and policies since they often come to schools with almost no knowledge of
school organizations and politics. New teachers’ beliefs and behaviors may contradict with
existing rules and regulations. They face power issues, conflicts of interests, and negotiation.
They also should know how to interpret, navigate, and change the organizational context in
which they work (Achinstein, 2006). Particularly novice teachers need support from their
colleagues working at the same school. Experienced teachers offer support to novice teachers in
the professional meetings and discussions among teachers (Heikka, Halttunen & Waniganayake,
2016). A supportive workplace should reduce this uncertainty; so that, it can increase novice
teachers' chances for success and satisfaction. Working conditions are multidimensional for
teachers including school facilities, bureaucracy, administrators’ competence, and existence of
opportunities for novice teachers’ professional development. Factors such as an extreme
teaching load, unsupportive administrators, or lack of certain school facilities can limit effective
teaching and make it difficult for teachers to reach the intrinsic rewards (Johnson & Birkeland,
2003). Work environments with negativity and hostility are associated with emotional
exhaustion and even health problems. Therefore, setting positive interpersonal relationships and
empowering employee should be taken into account at workplaces while planning managerial
procedures (Caspersen & Raaen, 2014; Helkavaara, Saastamoinen & Lahelma, 2011).
Therefore, novice teachers need to be supported when they are struggling to adjust their new
profession (Quagliga, Marion & Mclintre, 2001) since first year of teaching might end up with
leaving newly acquired profession (Hope, 1999). Policy-makers all over the world have agreed
that early career teacher attrition is an economic, social, and educational loss (Long et all.,
2012). Considering the time, effort, and money invested by the individual in becoming a
teacher, teacher attrition causes both a waste of money and human capital. Thus, teacher
retention does not just provide monetary savings, more importantly; it would provide savings in
our children's educational future. A motivated and experienced team of teaching professionals
directly correlates with an improved educational system because teacher attrition is disruptive to
the education of students (Jalongo & Heider, 2006; Manuel & Hughes, 2006; Meristo &
Eisenschmidt, 2014). Attracting and keeping good teachers require schools to provide better
work environments that support professional development and treat teachers with respect
(Jalango & Heider, 2006). Luckily, despite the massive difficulty of surviving in the school
contexts and the frustration in the first-year of teaching, Britt (1997) asserts that novice teachers
still want to continue the teaching profession due to love of teaching children and observing
their development.

A plethora of studies have investigated teachers’ concern before entering teaching
profession and their challenges after getting involved in the teaching profession. Yet, the
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rationale for this study is the lack of studies focusing on early childhood education teachers’
concerns and challenges as the majority of studies concentrated on elementary and secondary
teachers (Ingersoll & Strong, 2011). Giving voice to novice teachers while designing induction
program is vital to support new teachers (Long et all, 2012). Thus, the purpose of this study is to
gain a better understanding of early childhood education teachers’ concern before entering
teaching profession and novice teachers’ challenges after getting involved in the teaching
profession. Framing early career teachers’ experiences would be useful to improve first year
teachers’ working environment and teacher education programs. Precisely, this study was
organized around the following three research questions:
1) What are the early childhood education teachers’ concerns before entering the teaching
profession?
2) What are the early childhood education teachers’ challenges after entering the teaching
profession?
3) What kinds of problems early childhood education teachers encounter and how they
cope with those problems?

Method

A small number of studies which Veenman (1984) summarized in his meta-analysis
implemented face to face interviews. Most of the studies rather used questionnaires in which
novice teachers were asked to rate a series of possible problems that they had encountered in
their teaching practice in their first-year of teaching. On the other hand, the current study
involved interviews with each participant and gave them opportunity to reflect what they had
experienced in teaching and college. In doing so, the current study have provided a broad range
of opinions about potential concerns and challenges of participating teachers.

Data were collected using qualitative methodology in spring semester of 2012. After
having Institutional Review Board (IRB) approval for this study, the list of six practicum
schools located in Tallahassee district was obtained from the Florida State University College of
Education. These schools were mostly serving education to middle income children and mostly
run year around. A pre-contact mail was sent to the identified schools in the districts in which
the researchers introduced themselves, discussed the purpose of the study and asked for
cooperation. Following this, non-respondents were contacted with a follow-up email and phone
call. Directors employing teachers having less than three years teaching experience, first asked
teachers if they want to join this study or not. Then, they informed researchers about their
participation. Researcher called to school to make an appointment for interview. Researchers
reached five teachers to carry out this study.

In order to reach intern teachers, researchers send an email to faculty members working
at department of Family Child Science, Early Childhood Education, School of Communication
Science and Disorders. One of the instructors from Family Child Science responded that they do
not offer internships but a practicum with 60 hours of field work in a preschool classroom. That
was a sufficient basis for participation and researchers waited till students finished their 60
hours practicum. Then, the researcher joined one of the theoretical courses to introduce study
and asked for participation. Five pre-service teachers were agreed to participate in this study and
researcher got their contact information for following scheduling. One of the volunteer
participants dropped out from the study. In the end, researcher was able to conduct interview
with four novice teachers and four intern teachers. All participants received 10$ Wal-Mart gift
cart. Table 1 represented participants’ characteristics.

Table 1
Participants’ Characteristics

Intern Teachers Age Gender  Department

Jane 22 Female  Family Child Science
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Anna 23 Female  Family Child Science
Kathy 23 Female  Family Child Science

John 24 Male Family Child Science
Novice Teachers Female

Susan 25 Female  Early Childhood Education
Lisa 22 Female  Family Child Science
Sally 22 Female  Family Child Science

Tina 24 Female  Early Childhood Education

Interview protocol was designed based on the related literature. Then, an instructors at
the Educational Psychology program, and an instructor from Elementary Education department
investigated the relevance of the questions. And then, interview questions were redesigned
based on their feedback. After developing the interview protocol, the researcher carried out
interviews to document intern teachers’ concerns of their future profession, and to explore
novice teachers’ experiences in their first three years of teaching. The interview protocols had
24 main questions. Probing questions were also asked to explore emerging issues during the
interviews. Interviews lasted approximately 40 minutes.

Creswell (2007) summarizes several procedures for conducting case studies. Among

varying classification of case study, he referred Stake’s (1995) identification that case study
divided into three types in terms of the intent of the case analysis: single instrumental case
study, the collective or multiple case study, and the intrinsic case study. In instrumental case
study, the researcher focuses on one issue and selects a bounded case to reveal the selected
issue. Present study embraces this case. In this study, the case was the intern teachers’ concern
before entering teaching profession and new teachers’ experiences in their first years of
teaching. The case was bounded by both time and place. Specifically, it was bounded by being
new in teaching profession and it was bounded by teachers in Tallahassee.
All interviews were transcribed verbatim for the following analysis. The researcher included
Creswell's (2007) suggestions to analyze the data. First of all, organized files were created for
easier analysis procedure. The researcher read all the texts, made margin notes, and formed
initial codes while highlighting the significant statements of participants’ experiences with the
phenomena. After categorizing the sets of data, grouping the sets into similar dimensions, and
naming them, themes were established to reveal detailed story of the intern teachers’ concerns
for future profession and novice teachers’ experiences in teaching. Direct quotations were used
to decrease the amount of inferences that the researcher made and pseudo names were used for
confidentiality.

Findings

Intern Teachers

Intern teachers’ concerns of their future profession are clustered around their perceptions of the
profession and expectations about the school contexts. Because of the word limitation, only
important parts of result will be represented here. The term perception is difficult to clearly
define. For the purpose of this study, it is defined as participants’ expressions of a positive or
negative perspective concerning being an early childhood education (ECE) teacher. Their
reflection upon the teaching profession concentrated mostly on importance of ECE and
difficulties of being an ECE teacher. Jane expressed importance of early education for children:
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“I perceived it something that totally important. It is needed for today’s children. Kindergarten
is the bar has been raised so much previous years so children do need to come in knowing their
ABC, color, numbers. They are able to count to 50 or 100. It is a very important part of child’s
life that forms the basis for who they are going to be.”

As they perceive early education something really important, intern teachers feel
pressure to meet children’s needs in classroom. Still, they are not reluctant to face their fear
since their motivation to teach surpasses their concern. Anna noted:

“It makes me nervous! | love children, I love teaching. | love entire environment but it makes me
nervous. Woow! | really hope | am able to do justice for each child. You know even over 3-4
months growth happens on child. It is almost a miracle. 1 am excited to get into the field I am
very excited about it.”

This pressure originated from feeling unprepared for their future profession. The lack of
preparation is generally tracing back to teacher education program and universal debate in
educational field that theory-practice gap. Although Kathy is satisfied with teacher education
program she knows she has way to go to be responsive all of children’s needs in classrooms.

“Theoretical part it is great but it is all theory. Some of them are not possible to translate for
every single child to every single classroom situation. | just wish that there were more hands on
knowledge. Everything great on paper when you reading in the book. And then when you get into
classroom with a child she has learning difficulty or behavior problems. You could be able to
take care of it.”

All intern teachers felt incapable of putting theory into practice and trying to figure out
some ways to do so. The only male participant John also drew attention theory practice gap and
like other participants he is trying to get more experience in the filed by doing volunteer job:

“As | said learning from the book and being in the actual setting is too different thing. Yes you
do get the knowledge from the book but of course | would suggest you know tell anyone so not
just learn from the book. This is why I actually volunteering to get the experience. ”

Being alone in class and shouldering all class responsibilities amplifies intern teachers
concerns. This could be interpreted positive way because Jane is only worried about offering
qualified education to young children:

“I am going to establish my own curriculum for the like my own lesson plan and thought of that
just give butterfly in my stomach. | can interact with the children all day but can | really teach
them, really going to help them is a big concern for me.”

Intern teachers’ concerns were not limited with teaching task Anna is worrying about
relationship with other teachers and school principal:

“We are all focusing on same common goal...I am hoping that it is supportive environment
without any harsh negative being trying to after each other instead of trying to help them.”

Intern teachers’ future plans and career decisions were uncertain thus participants felt
stressed due to their indefinite future plans. Kathy reflected their tension while deciding on their
career path:

“It does not really matter the environment. I just really want to be in the field it does not matter
place. | mean | would prefer to work with the reason first but it does not matter. Public, private,
Head Start which ever because you will also find the problems in certain environment.”
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Having children in class whose parents are indifferent even criminal would give hard
time even for experienced teachers. John addressed how it would be difficult to handle such a
child in class:

“One of the big problem we have right now is kids that are in low economic social environment
that are being raised by parents who cannot support them or parents who abused not caring
enough who use illegal drugs illegal substance so these kids have tendency to not have a strong
bases for education. ”

Another themes emerged from data was intern’s motivations for pursuing a teaching
profession. All of the intern teachers were driven by intrinsic motivation rather than extrinsic.
They aimed to touch children’s life and be satisfied with the difference that they accomplished
with children. Being accomplished meant helping children to reach their full potential for Anna:

“I just love the idea helping children and getting them back to their rightful places when they get
older.”

Classroom management has always been number one problem of new teachers. Intern
teachers concerns concentrated on this issue as well and they are planning their classroom
management style. Kathy explained how she is going to manage her class in a positive way:

“Basically just laying out ground rules having a foundation and making simple rules you know
not to expect too much. I also want to values like respect, caring, being generous sharing those
kinds of things. | want to stress that and | fell like stressing those values would help me to
classroom management easier but | do not want to use time out or anything.”

It is a pervasive problem all over the world that government could not establish
standardization in all schools. It is even an issue in USA although it is a super power in world.
Intern teachers are uncertain about physical condition in their school as it really depends on
where they are going to carry out their profession. John emphasized this issue:

“There are a lot of private schools and they have a lot of resources and then there are some
schools under really low SES like they got nothing. Numbers of children who are homeless
within in Orlando area and so with that | think that most /likely to schools are going to don’t
have as many resources as the other schools.”

Finally based on all difficulties in nature of being ECE teacher requires them to be
patient for Anna:

“I think they need to be patient. | think it is one of the biggest one. That’s something I learned
over during my practicum course. It is not something like people think of before going into. But |
think it is one of the biggest factors as being able to be patient with children and
understanding.”

Novice teachers
This study revealed that novice teachers experience more problems than their initial
expectations. Lisa illustrated this issue with exaggeration:

“It’s like being thrown in a cage of wild animals. That first week was like oh my gosh! These
kids are different. They re not what I thought they would be, not at all. I thought if someone
would say “we don’t do that” or “walk” and they would just do it.”

Sudden entry to teaching increases teachers’ struggle in their first years. Besides

meeting both teaching and caring tasks of young children alone was not an easy task to be
accomplished for Sally:
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“I expected it to be a lot easier, more fun...It was harder than I thought it was going to be. I did
not know nearly enough to immediately be thrown into a school like that. | started so quickly and
without really any instruction. They kind of just faced me in my classroom. Here your fifteen
students. Really curious 15 3-years old! You have to do clean them in the bathroom, eat snacks,
go outside. Come back in when their parents gone.”

It did not take much time for novice teachers to realize how demanding teaching
profession is. Fulfilling both teaching and caring task in class requires teachers to know children
closely as Tina reflected:

“On the first day | realized that it is a lot harder than people think it is. It requires a lot of
energy. So after the first week | am started to getting to know the kids like | said before
individually so | know how to react to each one of them based on certain situation. It started to
make sense because before | did not really know them so it was kind of hard on the first place.
You have to know them you have to know every child’s personality.”

As novice teachers got help from colleagues and got experience in time they became
more practical and their confidence increased. Lisa explained this process:

“I wasn’t so much hand on but kind of watch the other teacher who I was working with and kind
of learn from him. Now | feel | could control all class.”

Novice teacher did not experience relationship problems with school principal,
colleagues or children. The biggest relational challenge was with parents especially when their
kids misbehave. Tina explained this:

“One of the children is consistently giving us problem. You know having hard time. That stresses
me out because it is kind of hard to deal with without coming up too harsh with the child because
it seems like the conscious discipline does not work so much. How they being disciplined at
home and then how they are at school. So trying to balance with parent probably is the most
difficult situation.”

Being responsible of such a vulnerable group of children result in feeling more pressure
from parents for Sally:

“You know sometimes accidents happened. | do not know exactly everything about it because |
would not have been there when it happened. Sometimes they come in. What is this on her
cheek? How did she get this scratch? That is the only thing parents make pressure.”

Susan criticize teacher education program as focusing more on theory. She addressed
that practical knowledge work more in class:

“I didn’t have much background on children and teaching....it tells you what you already know,
but they don’t give you any hands on. So I would say more hands on things should be added to
the program.”

Sally on the other hand expressed that some part of teaching profession could only be
learned in itself:

“I don’t think that there is necessarily anything that could have prepared me more so than I was.
You could have done scenarios what would happen when parents come in but until you are
actually in the situation and having to discern how to react.”

In this study teachers never get negative reaction from school principals rather they are
really supportive. Having such a model increases their motivation as Susan said:
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“She is phenomenal like she does work that you would think that only the teacher would do like
considering her position. She is never afraid to do dirty work really get in and help like she
cleaned toilet. One of our students having hard time falling asleep during nap time...Director
came and then she laid with him for alike 30 minute you know calm him down. And eventually he
got sleep and I think that she is really amazing, she is director and she is so involved. ”

In current study motivation refers to novice teachers’ dedication and commitment to
teach young children. In this study novice teachers’ motivation mainly originated from love of
children and the positive affect that they made in children’s life. Sally explained how this
profession would be rewarding when she receives unconditional love from children:

“I saw I am making a difference in child’s life. Maybe they go home and they do not get as much
attention. I think they really like to be around me. Miss S. ‘I love you’ I think that | like the
children most. | feel like make a hope make a difference. Even if they had bad life at home, for a
little while I can make them happy. It is like a place to escape.”

Discussion and Conclusion

Manuel and Hughes (2006) found that group of pre-service teachers coming from different
departments chose to teaching due to three main reasons: the desire to work with young people,
making difference in students’ lives, personal fulfillment and continuing interest and
engagement in the subject area they are going to teach. All these reasons capture personal
ambition, moral exertion, social mission and intellectual development. The findings of current
study revealed that intern teachers’ idealism and optimism are originated from their belief in the
power of education that change both theirs and others lives for the better. These participants
were driven by their passion and were already committed to the job. Personal inclination for
working with young people and love for children are predominant factors that motivating intern
teacher for teaching young children. Besides, novice teachers’ do not lose their commitments
after involving in profession.

Lortie (1975) classified occupation rewards into three types: extrinsic, ancillary, and
intrinsic rewards. The first one involves income, status in society and power over others and
basically related with environmental features of profession since they exist independently of the
individual who occupies that profession. Ancillary rewards are originated from nature of
profession and they are taken for granted; however, they are both objective and subjective
depending on people. For instance, work schedule of teaching maybe favorable for married
woman but not for men. On the other hand, intrinsic rewards refer teachers’ enjoyment of their
work and the structure of teaching rewards put emphasis on intrinsic rewards. Teaching as a
profession is mainly motivated by intrinsic reward rather than extrinsic reward. For the
participants of this study, the underlying reason is that making difference to children’s life and
help people. More broadly, they intend to change whole society with the power of education.
Participating teachers believed that early education is different than upper grades in that
teachers work with young children and responsible for the overall physical, emotional, social,
and cognitive needs of children including warmth, nurture, feeding, and cleaning. It is a motive
for participants to feel that their influence on the lives of young children would be greater than
any other teachers since they develop skills which assist each child to be competent to face the
future. They measure their satisfaction in moments or instances of involvement with children.

Based on Fuller’s (1969) theory, teaching practice improve in a predictable sequence as
teachers have experience. Initially their primary concern is self-oriented and focuses on being
successful as a teacher. They are concerned with their self-efficiency and suspect their
proficiency to control classes, their content knowledge and meeting the needs of students,
parents, and administrators. More precisely, teachers improve in sequence and their concerns
move to task concerns about handling large class size, planning instructions, and overcoming
work load. Finally, in impact concern stage teachers become concerned with motivating
students and meeting their individual needs. First-year of teaching is considered as the greatest
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challenge in many teachers' careers. Novice teachers are required to adapt their understanding of
curriculum, child development, and learning into their teaching practice. When they first enter
the teaching profession, they do not get help or supervision by experienced teachers any longer
since they have to learn standing on their own feet. All these responsibilities result in insecurity
in the first year of teaching and they experience fear and stress while socializing into school
culture and handling problems in the classroom. Ghait and Shaaban (1999) asserted that
teachers’ concerns lessen as they gain experience. The situation is not different for participating
teachers in this study. Although they concerned their capabilities to handle such a young age
group of children at first, they felt more comfortable after having their own class. Educating
young children is not an easy task and requires great deal of knowledge and skills on child
development. When novice teachers realized their success with children in profession, their
concerns diminished.

Literature have addressed that failing to meet the demands of the teaching profession
generally have accompanied with the feelings of depression and helplessness for new teachers
(Achinstein, 2006; Evans, 1997; Gold, 1996; Huberman, 1992; Ingersoll, 2001; Roehrig,
Pressley & Talotta, 2002; Stokking et all., 2003; Veenman, 1984). Therefore, providing intern
ECE teachers with the real cases of challenges and demands of teaching to young children may
help them in planning their resources and possible practices for future teaching.

Sumsin (2002) explained the experience in the field of ECE by drawing a metaphor.
The journey because ECE teachers encounter some challenges while becoming, and being
teacher. The information gathered from novice teachers have been considered as critical for
several stakeholders as it highlights recruitment, preparation, support, and retainment of highly
qualified teachers who are trained to address the educational needs of all students (D'Aniello,
2008). In this sense, this study have explored the experiences of new teachers in the field of
early childhood education and documented their challenges as well as accomplishments and
capabilities. The information presented in this study provided a solid base for teacher education
programs in reviewing and renewing the program experiences in order to enhance their
graduates’ knowledge and skills which would help them in the early years of their profession.
The present study has also provided real life cases for teacher education programs to be
discussed by the intern teachers. The challenges presented in this study and novice teachers’
ways of dealing with challenges may provide intern teachers with a repertoire of possible
experiences they may have once they start teaching as novice teachers and help them develop
rational expectations of children, classrooms, schools, and parents. Novice teachers’ experiences
also documented the demands of the teaching profession and how novice teachers may or may
not manage these demands within the systemic limitations.
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Uzun Oz

Giris

Ogrenci sirasi ile dgretmen masasi arasindaki uzaklik fiziksel diinyada cok kisa bir mesafedir
fakat stajyer 6gretmenlerin bu kadar kisa siirede kat ettigi mesafe psikolojik olarak ¢cok uzundur
(Cruickshank ve Callahan, 1983). Stajyer 6gretmenler mesleklerinin ilk yilinda pek ¢ok sorunla
kargilagmaktadirlar.  Bu  problemlerin  bazilart  0gretmen  egitim  programindan
kaynaklanmaktadir. Ogretmenlerin 6gretmenlik meslegine yonelik goriisleri, beklentileri ve
kaygilar1 da bu problemlere neden olan faktorler arasindadir. Bu problemleri azaltmak igin
ogrencilikten ogretmenlige gegisi kolaylastiracak Onlemlerin alinmasi 6nem arz etmektedir
(LePage, Nielsen ve Fearn, 2008). Teori ve pratik arasindaki fark Ogretmenleri en g¢ok
mesleklerinin ilk yilinda etkilemektedir ¢linkii akademik bilgilerini uygulamaya dékmelerine
engel olmaktadir. Teori ve pratik arasinda koprii kurulmas: 6gretmenlerin mesleklerine daha iyi
hazirlanmalaria yardimer olacaktir (Maandag Denium, Hofman ve Buitink, 2007). Ogretmenler
Ogretmen egitim programinda iyi bir egitim almig olsalar dahi aldiklar1 egitim sik sik gercek
sinif ortamiyla celismektedir. Bu ¢eliskiyi yasadik¢a 6gretmenler ¢cocuklarin ihtiyaglarina cevap
verme, sinif yonetimini saglama ve okul kiiltiiriinii anlama konusunda kendilerini yetersiz
hissederler (Stanulis, Fallona ve Pearson, 2002).

Ogretmenlik gelecek nesilleri yetistirme sorumlulugunu iistlendigi i¢in dogasi geregi
cok caba isteyen bir meslektir (Krecic ve Grmek, 2005). Ogretmen adayhigindan 6gretmenlige
gecis cok acikli bir siire¢ olabilir. ‘gerceklik soku’ (reality shock) terimi &gretmen egitim
programinda idealize edilen beklentilerin sert ve talepkar sinif ortaminda ¢okiisiinii ifade etmek
icin kullanilir. Gergeklik soku kisa siirede gegmeyen bir durumdur ve dgretmenler mesleklerinin
ilk yilinda bu durumu igsellestirip sinif ortamimin ¢ok zorlu karmasik bir yapisi oldugunu
kabullenirler (Veenman, 1984). Ogretmeyi ogrenmek yavas ve zorlu bir siirectir. Simf
yoOnetimini saglamak, miifredati uygulamak, oOgretim stratejileri gelistirmek, 6grencilerin
performansin1 degerlendirmek ve onlar1 gézetmek Ogretmenler i¢in Ggrenmesi zaman alan
becerilerdir. Bu nedenle Stajyer 6gretmenler bu karmasik bilgi ve becerileri edinmek i¢in zaman
ve destege ihtiya¢ duyarlar (Johnson ve digerleri, 2001). Stajyer bir 6gretmenin 6gretmenlik
mesleginin ilk yilinin beklediginden ¢ok daha yogun ve yorucu oldugunu anlamasi kisa siirer
(Roehrig, Pressley ve Talotta, 2002).

Bundan yaklagik 90 y1l 6nce Barr ve Rudisill (1930) stajyer 6gretmenlerin yasadiklari
zorluklart incelemislerdir. Calismalarinin  bulgulann  giincelligini  korumaktadir. Stajyer
Ogretmenlerin sorunlar1 halen su sekilde siralanabilir; sinif yonetimini saglama, bireysel
farklilarla ilgilenme, dersleri hazirlama, &grencileri motive etme, isleri organize etme, kotii
calisma kosullari, O6grencilerin basarisini degerlendirme, Ogrencileri sinif etkinliklerine
katilmaya tesvik etme, 6dev verme ve sinif ortamina uyum saglama. Stajyer dgretmenlerin
sorunlar1 70’li yillarda da ¢ok fazla degisim gostermemistir. Stajyer d6gretmenler 70°1i yillarda
da en ¢ok sinif yonetimini saglama, dgrencileri 6grenme aktivitelerine katmak icin tegvik etme
ve 0grencilerin yasantilarini gelistirme igin gaba sarf harcamislardir (Kennedy, Cruickshank ve
Myers, 1976). Veenman’in (1984) ogretmenlerin mesleklerindeki ilk yilimi inceledigi 91
caligmay1 iceren meta-analiz arastirmast da benzer bir resmi yansitmaktadir. Stajyer
Ogretmenlerin 24 problem igerisinde en ¢ok yasadiklar1 5 problem: simif yonetimi, dgrencileri
motive etme, bireysel farkliliklarla ilgilenme, Ogrencilerin c¢aligmalarii degerlendirme ve
ailelerle iligki kurmadir. Giiniimiizde de stajyer 6gretmenlerin yasadiklari zorluklar ¢ok fazla
degismemistir. Stajyer O6gretmenler dezavantajli durumda olan Ogrencilere egitim verme,
Ogrencilerin psikolojik, sosyal ve duygusal gelisimlerini destekleme, bireysel farkliliklar1 géz
Oniine alma, yeni Ogrenme-O0gretme stratejileri belirleme konusunda zorluk yasamaktadirlar
(Terek, Ivanovi¢, Terzi¢, Telek ve Séepanovi¢, 2015). Biitiin bunlara dayanarak 6gretmenlik
mesleginin en zorlu déneminin ilk yil1 oldugu kabul edilmektedir (Fottland, 2004). Bu nedenle
stajyer 6gretmenler tecriibe kazanmak i¢in zamana ihtiyag duyarlar (Ingersoll ve Smith, 2004;
Stanulis ve Floden, 2009). Aday o6gretmenlik programi hazirlarken stajyer Ggretmenlerin
goriislerini almak onlart destekleyebilmek i¢in 6nemlidir (Long ve digerleri, 2012). Bu
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calismanin amaci okul dncesi 6gretmen adaylarinin 6gretmenlige baglamadan dnceki beklenti ve
kaygilarin1 ayn1 zamanda gdreve yeni baslayan okul Oncesi O0gretmenlerinin ilk yillarinda
karsilastiklart sorunlari incelemektir. Kariyerinin basinda olan 6gretmenlerin yasadiklarini
incelemek yeni dgretmenlerin ¢alisma ortaminin iyilestirilmesi i¢in faydali olabilir. Bu ¢aligma
asagidaki sorulara cevap vermeyi amaclamaktadir:
1. Okul 6ncesi 6gretmen adaylarinin 6gretmenlik meslegine baslamadan 6nce beklentileri ve
kaygilar1 nelerdir?
2. Okul oOncesi Ogretmenlerinin O0gretmenlige basladiktan sonra karsilagtiklar1 zorluklar
nelerdir?
3. Stajyer okul Oncesi Ogretmenleri ne tiir sorunlarla karsilagsmakta ve karsilastiklart
sorunlar1 nasil ¢ozmektedirler?

Yontem

[Ikdgretim ve orta gretim Ogretmenlerinin dgretmenlige baslamadan onceki beklenti ve
kaygilar1 ile bagladiktan sonra yasadiklarini inceleyen pek ¢ok ¢alisma olmasina ragmen okul
Oncesi Ogretmenleri iizerine bu konuda c¢alismaya pek rastlanilmamaktadir. Bu nedenle bu
calisma sadece okul Oncesi Ogretmenleri ve dgretmen adaylar ile yuritiilmiigtir. Calismay1
yiriitebilmek igin gerekli izinler Etik Kurul Komitesinden (Institutional Review Board)
alindiktan sonra Florida State Universitesi’nden alti uygulama okulunun iletisim bilgileri
almmis ve okul miidiirlerine {i¢ seneden az siiredir 6gretmenlik yapan Ogretmenleri olup
olmadig1 sorulmustur. Bu sartlar1 saglayan bes 6gretmene ulasilmistir. Ogretmen adaylarina
ulagmak icin Florida State Universitesi’nde bulunan Aile Cocuk Bilimi (Family Child Science)
Okul Oncesi Ogretmenligi (Early Childhood Education) ve iletisim Bilimleri ve Bozukluklar
(School of Communication Science and Disorders) boliimlerinde gorev yapan akademik
personele e-mail gonderilerek uygulama derslerini tamamlayan 6grencileri olup olmadigi
sorulmustur. Aile Cocuk Bilimi 6gretim iiyelerinden bir tanesi geri doniis yaparak dgrencilerinin
okul Oncesi egitim okullarinda 60 saat siiren uygulamaya katildiklarini belirtmistir. Altmig
saatlik uygulama siiresi bu calismay1 yiirlitmek ic¢in yeterli goriilmiigtiir. Aragtirmaci teorik
derslerden birisine katilarak ¢alismaya goniillii olan 6grencilerin iletisim bilgilerini almistir.
Aragtirmaci bes Ogretmen ve bes Ogretmen adayi ile gorlisme yapmistir. Calismaya katilan
Ogretmenlere ve 6gretmen adaylarina 10 dolarlik Walmart hediye kart1 verilmistir.

Bu calisma dogast geregi nitel bir calismadir ve aragtirma deseni olarak 6rnek olay
benimsenmistir. Veri toplama yontemi temel olarak katilimcilarla gerceklestirilen derinlemesine
goriismelerdir (Creswell, 2007). Goriisme protokoli ilgili literatiir taramasindan sonra
belirlenmis ve Egitim Psikoloji ve Ilkogretim Boéliimiindeki iki 6gretim iiyesi tarafindan
sorularin uygunlugu incelenmistir. Ogretim iiyelerinin geri bildirimlerine bagl olarak son sekli
verilen ve 24 sorudan olusan goériisme protokolii ile yiiz yiize goriismeler gerceklestirilmigtir.
Goriismeler ortalama 40 dakika siirmiigtiir. Biitiin goriismeler ses kayit cihazi ile kaydedilmig
ardindan kelimesi kelimesine desifre edilmistir. Ornek olay calismalarinda katilimcilarin
algilarini ¢6ziimlemeye, olay1, olguyu nasil yasadiklar1 ve anlamlandirdiklarini ortaya koymaya
calisildig i¢in analizin kendinden ¢ikan kodlarin daha uygun olacag: belirtilmektedir (Creswell,
2007). Veri kodlama siirecinin ilk asamasinda alan yazinindan yararlanarak ve agik kodlama
suretiyle kodlar gelistirilmistir. Giivenilirligi saglamak icin veriler arastirmaci ve Florida State
Universitesi Egitim Psikoloji boliimii son siifi 6grencilerinden biri tarafindan es zamanlh
kodlanmustir.

Desifre edilen goriismeler kodlayicilar tarafindan okunmus kenarlarina notlar alinmis ve
onemli ifadelerin alt1 ¢izilmistir. Daha sonra benzer ifadeler gruplandirilmis ve kategoriler
olusturulmustur. Ogretmenlerinin 6gretmenlige baslamadan 6nceki beklenti ve kaygilari ile
basladiktan sonra yasadiklarimi ortaya koymak igin temalar belirlenmistir. Arastirmacinin
yorumunu en aza indirmek i¢in direk alint1 yapilmis ve katilimeilarin gizliligini korumak i¢in
takma isimler kullanilmigtir.
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Sonu¢

Calismanin bulgular1 gostermistir ki okul Oncesi egitim son smif Ogrencileri gelecekteki
mesleklerinde kendilerini bekleyen giicliiklerin farkindalar ve bunlarin iistesinden gelmek icin
bazi Onlemler almaktadirlar. Stajyer o6gretmenler ise kiigiik cocuklara egitim vermenin
beklentilerinden ¢ok daha zor oldugunu ifade etmislerdir. Yasadiklar1 zorluklar 6gretmen egitim
programindan, yetersiz aile desteg§inden ve egitim verdikleri grubun yasinin ¢ok kiigiik
olmasindan kaynaklanmaktadir. Fakat bu ¢alismaya katilan 6gretmenlerin motivasyonlart ¢ok
yiiksek oldugundan eger okul yonetiminden ve meslektaslarindan yeterince destek alirlarsa
mesleklerinin ilk y1linda karsilastiklar1 giigliikleri kolayca asabilecek durumdadirlar.

885



