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Yabancilara Tiirkce Ogreticilerinin 21. Yiizyil Becerileri ile Yasam Boyu

Ogrenme Egilimleri Arasindaki Iliski*

Cemil TORUN"*, Nursat BICER!

' Amasya Universitesi, Egitim Fakiiltesi, Tiirkce ve Sosyal Bilimler Egitimi Boliimii, Tiirkiye

Ozet: Bu arastrma, Tiirkceyi yabanci dil olarak égreten dgreticilerin 21. yiizyil
becerileri ile yasam boyu dégrenme egilimleri arasindaki iligkiyi belirlemek amaciyla
iliskisel tarama deseninde yiiriitiillmiistiir. Arastirmanin 6rneklemini yurt i¢inde ve yurt
disinda gorev yapan toplam 219 yabancilara Tiirk¢e ogreticisi olusturmaktadur.
Arastirmada kullanilan veri toplama arac¢lart dijital ortama aktarilmis ve goniilliiliik
esasina dayali olarak cevrim i¢i ortamda katilimcilara uygulanmistiv. Verilerin
analizinde SPSS 22 programi kullanilmistir. Istatistiksel analizler bagimsiz 6rneklem
t-testi, tek yonlii MANOVA analizi, korelasyon analizi ve regresyon analizi iglemleri
kullanmilarak yapilmistir. Arastirma sonucunda, yabancilara Tiirkge dgreticilerinin 21.
yiizyl becerileri ile yasam boyu dgrenme egilimleri arasinda pozitif yonlii ve anlamli
bir iliskinin oldugu tespit edilmistir. Bununla birlikte 21. yiizyil becerilerinin yagsam
boyu égrenmeyi anlamli bir sekilde yordadigi ortaya ¢ikmistir. Ayrica 21. yiizyil
becerilerinde cinsiyet degiskeni agisindan kadin ogreticiler lehine anlamli bir farklilik
tespit edilirken, Ggrenim durumu degiskeni agisindan anlamli farklhiliklar tespit
edilmemigstir. Yasam boyu ogrenme egilimlerinde ise cinsiyet degiskeni acgisindan
kadin ogreticiler lehine anlamli bir farkliigin oldugu, ogrenim durumu degiskeni
agisindan ise anlaml farkhiliklarin olmadigi goriilmiistiir. Arastirma sonucunda
ortaya ¢ikan bulgular, yabancilara Tiirkce ogretimini gerceklestiren kurumlarin
ogretici  politikalarinin  ve  sertifika programlar: gibi egitim iceriklerinin
iyilestirilmesine katki sunabilir. Ayrica ogreticilerin sahip olmasi beklenilen
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1. Giris

Degisen ve gelisen diinya sartlarina bakildiginda uluslarin varliklarini siirdiirebilmeleri ve
ilerleyebilmeleri i¢in ¢aga uyum saglamalar1 gerekmektedir. Bu durum ise bilginin en dogru
sekilde analiz edilmesini ve kullanilmasini gerekli kilmaktadir. Giiniimiiz egitim anlayis1 goz
Oniine alindiginda bireylerin gegerli ve giivenilir bilgiye ulasmalari, karsilastiklari problemler
karsisinda hizli ve uygun ¢6ziim 6nerileri gelistirebilmeleri, gerceklesen olaylara elestirel bir
bakis acisiyla yaklasabilmeleri ve her alanda yaratici diisiinebilmeleri gibi bir¢cok beceriye
iliskin kazanimlara sahip olmalar1 gerekmektedir (The Partnership for 21st Century Skills
[P21], 2019). Bununla birlikte bireylerin gerek egitim gerekse is hayatinda basari
saglayabilmeleri i¢in is birligi becerileri yiiksek, problem ¢dzebilen ve bulunduklari ortamda
uyum saglayabilen 6zellikler tasimalar1 gerekmektedir (Eryilmaz ve Uluyol, 2015). Bunun i¢in
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egitim ve Ogretim siireclerini planlayan, sekillendiren ve yoneten Ogreticilerin s6z konusu
beceri ve kazanimlara sahip olmalari biiylik 6nem arz etmektedir. Ciinkii egitim ve ogretim
stireclerinde Ogreticiler bireylere yol gosteren, onlara model olan ve onlar i¢in rehber
konumunda olan kimselerdir.

Ogreticiler egitim siireglerini sekillendirirken 21. yiizy1l becerilerine yer vermeleri dnem teskil
etmektedir. Larson ve Miller (2011) bireylerin 21. yiizyilda sahip olmasi gereken ve
yasayacaklari toplum igerisinde ihtiya¢ duyacaklari becerileri egitim siirecinde Ogretilecek ek
unsurlar olarak degil, egitim sisteminin biitiinline entegre edilmesi gereken yapilar olarak ifade
etmektedir. Bireylerin sahip oldugu kapasite ve yetenegin giin yiiziine ¢ikarilmasi, bilgi
aktarimindan ziyade bireylere ¢ok boyutlu beceri ve yetkinliklerin kazandirilmasi 21. yiizyil
egitim anlayisin1 ifade etmektedir. Birey basarisinin standart testlerle ol¢iildiigii ve egitim
siirecinin bireyi meslek hayatina hazirladig1 geleneksel anlayis yerine bu ylizyilda yaraticilik,
tiretkenlik, girisimcilik, yenilik, problem ¢dzme, elestirel diisiinme, proje iiretme ve sertifikalar
gibi unsurlar 6n plana ¢ikmaktadir (Ucak ve Erdem, 2020). Bu baglamda s6z konusu unsurlarin
bireye c¢esitli becerileri kazandirdig1 anlasgilmaktadir.

Bireylerin giiniimiizde sosyal, egitim ve is hayatlarinda basarili olmalar1 ve c¢aga uyum
saglayabilmeleri i¢in birtakim yeterlilik, yetenek, tutum ve beceriler ortaya ¢ikmistir. 21. yiizyil
becerileri ve yeterlilikleri olarak adlandirilan s6z konusu yeterlilik ve becerilerin gegmis
donemlerin ilgi ve gereksinimlerinden ¢ok i¢inde yasadigimiz ¢agin toplumsal, egitimsel ve
ekonomik kalkinma gereksinimleriyle daha ¢ok ilgili oldugunu gostermek amaciyla bu
adlandirma yapilmistir (Ananiadou ve Claro, 2009). 21. yiizy1l becerileri olarak adlandirilan
becerilerin icerigini netlestirmek ve gercevesini ¢izebilmek adina farkli kurum ve kuruluslar
tarafindan yapilan bir¢cok arastirma bulunmaktadir (EnGauge, 2002; National Educational
Technology Standards [NETS or ISTE], 2007; Organization for Economic Cooperation and
Development [OECD], 2005; Partnership for 21st century skills [P21], 2019). Yapilan
arastirmalara bakildiginda 21. yiizy1l becerilerinin adlandirilmasinda ve tanimlanmasinda
farkliliklar olmasina ragmen arastirma yapan kurum ve kuruluslarin ortak paydada birlestikleri
nokta, s6z konusu becerilerin 21. ylizyil diinyasi i¢in 6nem teskil ettigidir (Asa, 2022). Farkli
kurum ve kuruluslar 21. yiizy1l becerilerini farkli sekilde adlandirsalar da iceriklerinin benzerlik
tastimasindan dolayr bu arastirmada P21 Ogrenme Cercevesi kapsamindaki beceriler baz
alinmistir.

P21 ogrenme cercevesinin merkezinde 21. ylizy1l temalari, temel ve anahtar konular yer
almaktadir. 21. yiizyilda 6grenim goren biitiin 6grenciler i¢in esas olan anahtar konular igerik
olarak “Ingilizce, okuma, diinya dilleri, sanat, matematik, ekonomi, bilim, cografya, tarih,
hiikiimet ve yurttaghk bilgisi” gibi konular1 kapsamaktadir. Temel konular ve 21. yiizyil
temalarint da kapsamina alan ve bireylerin sahip olmasi beklenilen 21. ylizy1l becerileri,
¢ergevenin en iist kismini olusturmaktadir. Bu beceriler “6grenme ve yenilenme becerileri,
bilgi, medya ve teknoloji becerileri ile yasam ve kariyer becerileri” olmak tizere ii¢ ana baslikta
ifade edilmistir. Ana basliklarin kendi alt basliklar1 da bulunmaktadir (P21, 2019, s. 1, 2).

Iginde bulundugumuz 21. yiizyil hayatin her alaninda gelisim ve degisimlerin yasandig,
iletisim olanaklarinin arttig1 ve bilgi kaynaklarmin hizla yayginlagtigi bilgi ¢agi olarak
adlandirilmaktadir. Bireyler degisen diinya sartlarina ve yasam kosullarina uyum
saglayabilmek i¢in her an ve her yerde yeni bir seyler 6grenmek durumunda kalmaktadir.
Ozellikle teknolojinin ilerlemesi giiniimiizde her alani etkilemis ve her alanda gelismeler
yasanmig, bu gelismeler bireyleri siirekli olarak yeni bilgiler edinme ve 6grenmeye zorunlu
kilmistir (Aycicek ve Yanpar-Yelken, 2016; Giiglii, 2020; Karaman ve Aydogmus, 2018).
Bundan dolay1 bireylerin her alanda bilgi ve becerilerini gelistirmek i¢in amaglh veya amagsiz,
planh veya rastgele yapilan 6grenme faaliyetlerinin biitiinii (Ersoy ve Yilmaz, 2009) olarak
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ifade edilen yasam boyu 6grenme kavrami 21. yiizyilda biiyiik bir 6nem kazanmistir. Bununla
birlikte 21. ylizyil bireylerinin sahip olmasi beklenilen yeterlilik ve becerilerin etkili bir sekilde
kazanilmas: i¢in yasam boyu &grenmenin bu beceriler iizerindeki etkisinin arastirmalar
sonucunda ortaya ¢ikmasi yasam boyu 6grenmeyi daha 6nemli hale getirmistir (Erdogan, 2020;
Giindiiz, 2023; incik-Yal¢in, 2020; Korkmaz, 2019; Kozikoglu ve Altunova, 2018; Mawas ve
Muntean, 2018; Soruklu, 2022; Strang, 2017).

Bireylerin giinlimiizde ¢esitli nedenlerden otiirii farkli bir dil 6grenme ihtiyaci duyduklar
goriilmektedir. Tilirk¢ce de bu ihtiyagtan {lizerine diisen pay1 almis ve siyasi, ticari, egitim ve
turizm gibi faktorlerin de etkisiyle Tiirk¢e 6grenimi biiyiik bir 6nem kazanmistir. Tiirkgenin
yabanci dil olarak 6grenimine yoOnelik talebin artmasi birgok kurum ve kurulusu harekete
gecirmis hem yurt i¢cinde hem de yurt disinda Tiirk¢enin yabanci dil olarak 6gretimi faaliyetleri
hiz kazanmistir (Senol-Ebren, 2022). Tiirk¢eyi yabanci dil olarak 6grenmek isteyen bireylere
Tiirkge Ogretilirken ayni zamanda bu bireylerin i¢inde yasadiklar1 21. yiizyillin beceri ve
kazanimlarin1 edinecekleri bir sekilde egitim gormeleri gerekmektedir. Bireylerin 21. ylizyil
beceri ve kazanimlarina sahip olabilmeleri i¢in bu alanda egitim verecek dgreticilerin bu beceri
ve kazanimlara sahip olmalar gerekmektedir.

21. yiizy1l becerileri 6z yeterlik algilar1 (21YBYO) ve yasam boyu 6grenme egilimleri (YBOE)
konularinda literatiire bakildiginda farkli arastirmalarin oldugu goriilmektedir (Aksiit, 2023;
Erdogan, 2020; Giindiiz, 2023; Korkmaz, 2019; Kozikoglu ve Altunavo, 2018; Mawas ve
Muntean, 2018; Ozdemir, 2022; Soruklu, 2022; Strang, 2017). Yapilan arastirmalarin biiyiik
cogunlugu egitim liderleri, O6gretmenler ve Ogretmen adaylar1 iizerine oldugu gibi
akademisyenler iizerine de yapilmis ¢aligmalar da bulunmaktadir.

Hem yurt i¢inde hem de yurt disinda yabancilara Tiirkge 6gretimi faaliyetleri son zamanlarda
biiylik 6nem kazanmistir. Bununla birlikte bu alanla ilgili yapilan arastirmalarin sayisinda da
bir artig goriilmektedir. Literatiire bakildiginda yabancilara Tiirkce dgreticileri ile ilgili sozii
edilen konularda bir aragtirma yapilmadi goriilmiistiir. Bu arastirmayla birlikte s6z konusu
boslugu doldurmak hedeflenmistir. Bu sayede 6greticiler agisindan 21. yilizyil becerilerinin
oneminin daha iyi anlasilacagi ve egitim-68retim siirecinde bu becerilerin bireylere
aktarilmasindaki 6nem konusunda farkindalik olusacagi beklenmektedir. Bununla birlikte
Ogretim siireclerinde bu becerilere dair farkli etkinliklerin ve igeriklerin kullanimimnin da
Ooneminin anlasilacagi ve bu sayede 6gretim siireclerinin daha kaliteli ve nitelikli bir sekilde
planlanacagi beklenmektedir. Ayrica yabancilara Tiirkge 6gretimi alaninda Ogreticiler igin
kapsami ve sinirlar1 tam anlamiyla belli olmayan 6gretici yeterlilikleri konusunda bu ¢alismanin
bulgu ve sonuglarinin bir fikir sunacag diisiiniilmektedir. Bu baglamda bakildiginda ¢alismanin
bulgu ve sonuglarinin yabancilara Tiirk¢e 6gretimi alaninda dgretici olmak isteyen bireylere
verilmekte olan sertifika programlarmin egitim igeriklerine dair fikir olusturabilecegi gibi
lisans, yliksek lisans, doktora dersleri ve hizmet i¢i egitimler igin de goriis sunabilecegi
beklenmektedir. Literatiire bakildiginda konu ile ilgili yapilan ¢alismalarin genelinin farkl
bransglardaki 6gretmen adaylariyla yapildigi goriilmektedir (Aksiit, 2023; Erdogan, 2020;
Giindiiz, 2023; Kozikoglu ve Altunavo, 2018; Mawas ve Muntean, 2018; Soruklu, 2022;
Strang, 2017). Bu ¢aligmay literatiirdeki diger ¢aligmalardan ayiran genel anlamdaki en biiytik
fark, egitim siireci devam eden 0gretmen adaylariyla degil de egitim siireclerini yoneten ve
gerceklestiren Ogreticilerle yapilmig olmasidir. Calismanin literatiirdeki 6zgiin degeri ise ilgili
konularda yabancilara Tiirkce Ogreticileriyle ilgili herhangi bir calismanin olmamasi ve
¢alismanin bulgu ve sonuglarinin 6greticilerde bulunmasi beklenilen yeterlilikler ve 6greticilere
verilecek olan her tiirlii egitim igeriklerine dair bir ¢erceve cizebilecek nitelige sahip olmasidir.
Literatiirdeki bu boslugu doldurmak, 21. yiizyilin gereksinimlerine sahip bireyler
yetistirebilmek, ogreticilerin 21. yiizyil becerilerine sahip olmalarinin 6grenici bireyler
acisindan dgretim siireclerinin verimli ve nitelikli bir sekilde ilerlemesi bakimindan farkindalik
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olusturmak, 6greticilerin 6zellikle bu yiizyilda sahip olmasi1 gereken yeterlilikler ve 6greticilere
verilecek egitim iceriklerinde olmasi beklenilen unsurlar i¢in fikir sunmak amaciyla yiiriitiilen
bu calisma bu bakimdan biiylik 6nem arz etmektedir.

Yabancilara Tiirk¢e 6gretimi, lilkemizin iginde bulundugu durumdan 6tiirti giin gectikge onem
kazanmaktadir. Literatiire bakildiginda Tiirkceyi yabanci dil olarak 6greten dgreticiler tizerinde
s0zl edilen konularla ilgili bir calisma olmadig1 goriilmiistiir. Bu ¢calismada Tiirkgeyi yabanci
dil olarak ogreten Ogreticilerin 21. yiizyil becerileri ve yasam boyu 6grenme egilimlerini
incelemek ve aralarindaki iligkiyi belirlemek amaglanmaistir.

Calismada su sorulara yanit aranmistir:

1. Yabancilara Tiirkge Ogreticilerinin 21. yilizy1l becerileri 6z yeterlik algilari, uygulanan
Olcegin genelinde ve alt boyutlarinda cinsiyet, mesleki kidem, 6grenim durumu ve kadro tipi
degiskenlerine gore anlamli farkliliklar géstermekte midir?

2. Yabancilara Tirkce Ogreticilerinin yasam boyu Ogrenme egilimleri, uygulanan olgegin
genelinde ve alt boyutlarinda cinsiyet, mesleki kidem, 6grenim durumu ve kadro tipi
degiskenlerine gore anlamli farkliliklar gdstermekte midir?

3. Yabancilara Tiirkge 6greticilerinin 21. ylizyil becerileri 6z yeterlik algilar1 ile yasam boyu
ogrenme egilimleri arasindaki iligki ne diizeydedir?

4. Yabancilara Tirkce Ogreticilerinin 21. ylizy1l becerileri 6z yeterlik algilari, yasam boyu
ogrenme egilimlerini anlamli diizeyde yordamakta midir?

2. Yontem
2.1. Arastirmanin Modeli

Bu arastirmanin amaci, Tiirk¢eyi yabanci dil olarak dgreten dgreticilerin 21. yiizyil becerileri
0z yeterlik algilar1 ile yasam boyu 6grenme egilimleri arasindaki iliskiyi ortaya ¢ikarmaktir. Bu
amagtan harekele arastirmada iliskisel tarama modeli kullanilmistir. “Iliskisel tarama modeli,
iki ve daha cok sayidaki degisken arasinda birlikte degisimin varli§in1 ve/veya derecesini
belirlemeyi amaglayan” arastirma yaklasimidir (Karasar, 2023, s. 114). Arastirmada, Tiirk¢eyi
yabanci dil olarak 6greten dgreticilerin 21YBYO ile YBOE arasindaki iliski nicel boyutta
incelenmistir.

2.2. Katihmcilar

Arastirmanin evrenini Tirkceyi yabanci dil olarak ogreten Ogreticiler olusturmaktadir. Bu
ogreticiler yurt icinde ve yurt disinda goérev yapmaktadirlar. Arastirmanin ¢aligma grubunu ise
evrenden uygun Ornekleme yontemiyle belirlenmis 219 o6gretici olusturmaktadir. Uygun
orneklemede “Orneklemin dogrulugu, zaman ve paradan ekonomi karsiliginda feda edilme”
durumu s6z konusudur (Balci, 2021, s. 103). Baska bir deyisle, arastirmacinin yakin ¢evresini
veya kolay ulagim saglanabilecegi kisileri 6rnekleme dahil etmesidir. Bu dogrultuda, devlet ve
vakif tiniversiteleri biinyesindeki Tiirkge Ogretim Merkez’leriyle (TOMER vb.) ve Yunus Emre
Enstitiisi Baskanligiyla iletisime gegilmistir. Gerekli izinler alindiktan sonra Olceklerin
baglantilar1 kurumlarin ilgili birimleriyle ve ogreticilerle paylasilmistir. Ayrica iletisime
gecilen kurumlarin internet sayfalarindaki akademik kadronun iletisim bilgilerine ulasilmis ve
e-posta yoluyla da oOlgeklerin baglantilar1 gonderilmistir. Gelen doniitler neticesinde
aragtirmanin 6rneklemini yurt i¢inde ve yurt disinda Tiirkceyi yabanci dil olarak 6greten 65°1
erkek, 154’1 kadin toplam 219 6gretici olusturmustur.

Arastirma grubu olusturulurken kullanilan uygun Ornekleme yonteminin genellenebilirligi
kisitlayabilecegi bilinmektedir. Bu durumun Oniine gecebilmek adina arastirma kapsaminda
elde edilen verilerin homojen degil de heterojen bir yapiya sahip olabilmesi i¢in hem yurt
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disinda hem de yurt icinde farkli bolgelerde ve farkli kurumlarda gérev yapan Ogreticilere
ulasilmistir. Bu sayede arastirma verilerinin g¢esitliligi saglanmistir.

2.3. Veri Toplama Araclar

Veri toplama araglar1 olarak kisisel bilgi formu, 21. Yiizyil becerileri 6z yeterlik algilar 6lgegi
ile yasam boyu 6grenme egilimleri 6l¢egi kullanilmistir. S6z konusu dlgeklerin igeriklerine ve
maddelerine bakildiginda genel ve kapsayici olarak hazirlandig1 goriilmektedir. Ayrica ilgili
Ol¢eklerin maddelerinden hareketle Olgeklerin, yabancilara Tiirkge Ogreticilerinin gorev
alanlarina hitap ettigi de anlasilmaktadir. Bundan dolay1 o6l¢eklerin yabancilara Tiirkce
Ogreticileri i¢in uygun oldugu sonucuna varilmistir.

2.3.1. Kigisel Bilgi Formu

Kisisel bilgi formu, cinsiyet, mesleki kidem, 6grenim durumu ve kadro tipi degiskenlerine
iliskin veri toplamak amaciyla arastirmaci tarafindan hazirlanmistir. Kisisel bilgi formu
hazirlanirken literatiir taramasi yapilmistir. Literatiir taramasi sonucunda konu ile ilgili yapilmis
farkli arastirmalar incelenmistir (Altin, 2018; Ayaz, 2016; Cinar, 2019; Korkmaz, 2019; Lala,
2021; Toptimur, 2021; Torun, 2020; Yaman, 2014; Yildirim, 2021). Bu aragtirmalar referans
aliarak arastirmada kullanilacak degiskenler belirlenmistir.

2.3.2. 21. Yiizyl Becerileri Oz Yeterlik Algilari Olgegi (21YBYO)

Yabancilara Tiirkce Ogreticilerinin 21. yiizy1l becerileri 6z yeterlik algilarini incelemek
amactyla Anagiin ve digerleri (2016) tarafindan gelistirilen “21. Yiizy1l Becerileri Oz Yeterlik
Algilar1 Olgegi” uygulanmistir. Olgekte 42 madde yer almaktadir. Olgek 8grenme ve yenilenme
becerileri (OYB), yasam ve kariyer becerileri (YKB), bilgi, medya ve teknoloji becerileri
(BMTB) gibi ii¢ alt boyuta sahiptir. Yapilan analizler sonucunda o6lcegin giivenilirlik
katsayisina iligkin Cronbach’s Alpha degeri .88 olarak hesaplanmistir. Bu ¢alismada ise 6lgegin
Cronbach’s Alpha degeri .93 olarak hesaplanmistir.

2.3.3. Yasam Boyu Ogrenme Egilimleri Olgegi

Yabancilara Tiirkce dgreticilerinin yasam boyu 6grenme egilimlerini incelemek amaciyla Giir-
Erdogan ve Arsal (2016) tarafindan gelistirilen “Yasam Boyu Ogrenme Egilimleri Olgegi”
uygulanmustir. Besli likert tipinde olan bu dlgek toplam 17 maddeden olusmaktadir. Olgek
ogrenmeye isteklilik (OI) ve gelisime agiklik (GA) gibi iki alt boyuta sahiptir. Olgekte ters
madde bulunmamaktadir. Yapilan analizler sonucunda 6l¢egin giivenilirlik katsayisina iliskin
Cronbach’s Alpha degeri ise .86 olarak hesaplanmistir. Bu caligmada ise 6l¢egin Cronbach’s
Alpha degeri .88 olarak hesaplanmustir.

2.4. Veri Toplama Siireci

Arastirmanin verilerini toplamak amaciyla oncelikle 6lgek gelistiricilerinden gerekli izinler
alinmigtir. Sonrasinda Amasya Universitesi Sosyal Bilimler Enstitiisii etik kuruluna
basvurulmus ve 05.10.2022 tarihli E-30640013-108.01-94711 sayili etik kurul onay1 ile
arastirma verilerini toplama siireci baslamigtir. Arastirmaya katilim tamamen goniilliiliik
esasina dayandirilmis ve arastirmanin verileri etik kurallar ¢cer¢evesinde toplanmistir.

Arastirmanin verileri ¢evrim i¢i ortamda uygulanan Google Formlar araciligi ile toplanmistir.
Veri toplama siirecini belli bir mekanla smirli kilmamak ve belli bir zaman dilimine
sikigtirmamak i¢in ¢evrim i¢i ortam tercih edilmistir. Bu sayede yurt disinda ve yurt i¢inde
genis bir katilimci kitlesine kolayca ulasilmistir. Arastirmaya katilim saglayan 6greticilerin bir
kism1 yurt disinda Yunus Emre Enstitiisii’nde, bir kismi ise yurt i¢inde cesitli devlet ve vakif
liniversiteleri biinyesindeki TOMER’lerde gorev almaktadirlar. Ogreticilerin bir kism1 egitim
fakiiltesi mezunu iken, bir kism1 da fen-edebiyat fakiiltesi mezunudurlar.
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Arastirmada veri toplama araglar1 olarak kisisel bilgi formu, “21. ylizy1l becerileri 6z yeterlik
algilart dlgegi” ve “yasam boyu O6grenme egilimleri 6lgegi” kullanilmistir. Bu veri toplama
araglari dijital ortama aktarilmistir. Cevrim i¢i uygulamanin giivenilirligini artirmak amaciyla,
dijital ortama aktarilan veri toplama araglarinin Google Form baglantis1 anonimlik ve gizlilik
geregi katilimcilarin isimleri alinmadan, goniilliillik esasmna dayali olarak Ogreticilerle
paylasilmistir. Bunun yani sira s6z konusu baglanti tek kullamimlik olarak &greticilerle
paylasilmistir. Bu sayede ayni kisinin arastirmaya birden fazla kez katilmasi engellenmistir.
Ayrica Olgek maddelerinin cevapsiz birakilmasinin 6niine gecebilmek adina zorunlu alanlar
kullanimina gidilmistir.

2.5. Verilerin Analizi

Verilerin toplanmasinin ardindan elde edilen veriler incelenmis, hatali veya 6zensiz oldugu
tespit edilen iki veri gegersiz sayilarak arastirma kapsamina dahil edilmemistir. Dijital ortamda
toplanan verilerin analizinde SPSS 22 programi kullanilmustir. Istatistiksel analizlerde bagimsiz
orneklem t-testi, tek yonli MANOVA analizi, korelasyon analizi ve regresyon analizi islemleri
kullanilmistir. Varyans analizinde ortaya ¢ikan anlamli farkliliklar1 belirlemek i¢in Post Hoc
testi uygulanmustir.

Arastirma kapsaminda elde edilen verilerin normallik dagilimini belirlemek amaciyla verilerin
carpiklik ve basiklik degerleri incelenmistir. Yapilan incelemeler sonucunda 21. yiizyil
becerileri 6z yeterlik algis1 6l¢eginin 6grenme ve yenilenme becerileri alt boyutu carpiklik
degeri -.807, basiklik degeri .524 olarak, yasam ve kariyer becerileri alt boyutu ¢arpiklik degeri
-.680, basiklik degeri .182 olarak, bilgi, medya ve teknoloji becerileri alt boyutu carpiklik degeri
-.745, basiklik degeri ise -.220 olarak tespit edilmistir. 21. ylizy1l becerileri 6z yeterlik algisi
0lcegi toplaminin ¢arpiklik degeri -.707, basiklik degeri ise .435 olarak tespit edilmistir. Yasam
boyu 6grenme egilimleri 6l¢eginin 6grenmeye isteklilik alt boyutu ¢arpiklik degeri -1.228,
basiklik degeri 2.308 olarak, gelisime agiklik alt boyutu carpiklik degeri -1.486, basiklik degeri
ise 2.017 olarak tespit edilmistir. Yasam boyu 6grenme egilimleri 6l¢egi toplaminin garpiklik
degeri -1.302, basiklik degeri ise 2.372 olarak tespit edilmistir. Yapilan incelemeler sonucunda
verilerin normal bir dagilim gosterdigi belirlenmistir. Jondeau ve Rockinger (2003) carpiklik
ve basiklik katsayilarimin +3 ile -3 arasinda degismesinin normal dagilim araligimma uygun
oldugunu ifade etmislerdir.

3. Bulgular

3.1. Yabancilara Tiirkce Ogreticilerinin 21. Yiizyll Becerileri Oz Yeterlik Algilar ile
Cesitli Degiskenler Arasindaki Farka Iliskin Bulgular

Tablo 1°de yabancilara Tiirkce dgreticilerine uygulanan 21. Yiizyil becerileri 6z yeterlik algilar
Ol¢eginin cinsiyet degiskenine gore anlamli bir farklilik gosterip gostermedigini belirlemek
amaciyla yapilan #-testine iliskin bulgulara yer verilmistir.

Tablo 1. 21YBYO Cinsiyet Degiskenine Iliskin t-Testi Bulgular:

Cinsiyet n X SS SD t P
OYB Erkek 65 69.32 6.89 217 -1.213 226
Kadm 154 70.66 7.68
YKB Erkek 65 78.16 7.16 217 -2.853 .005*
Kadin 154 80.90 6.18
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Tablo 1. 21 YBYO Cinsiyet Degiskenine Iliskin t-Testi Bulgulari (Devami)

Cinsiyet n X SS SD t p
BMTB Erkek 65 34.58 4.74 217 -2.752  .006*
Kadin 154 36.22 3.67

21. Yiizyil Becerileri Erkek 65 182.07 15.43 217  -2.541 .012*

Oz Yeterlik Algilart Kadn 154 18779  15.10
*p<.05

Tablo 1 incelendiginde OYB boyutunda erkek dgreticilerinin ortalamalari (X=69.32; SS=6.89)
ile kadin Ogreticiler arasinda (x=70.66; SS=7.68) istatistiksel olarak anlam ifade eden bir
farklilikla karsilasilmamistir (7=-1.213; p>.05).

YKB ile BMTB boyutlarinda ve 21. yy. becerileri 6l¢egi toplam puanlarinda kadin dgreticiler
lehine istatistiksel olarak anlamli farkliliklarin oldugu goriilmektedir. Buna goére kadin
Ogreticilerin yagam ve kariyer becerileri, bilgi, medya ve teknoloji becerileri ve 21. yy.
becerileri 6z yeterlik algilarinin erkek 6greticilerden yiiksek oldugu goriilmektedir.

Tablo 2°de yabancilara Tiirkce dgreticilerine uygulanan 21. Yiizy1l becerileri 6z yeterlik algilar
Olceginin kadro tipi degiskenine gore anlamli bir farklilik gosterip gostermedigini belirlemek
amaciyla yapilan t-testine iligkin bulgulara yer verilmistir.

Tablo 2. 21YBYO Kadro Tipi Degiskenine Iliskin t-Testi Bulgulari

Kadro Tipi n X SS SD t p
OYB Daimi Ogretim 143 70.11 6.84 217 -396 .693
Elemani
Gegici Ogretim 76 70.53 8.56
Elemani
YKB Daimi Ogretim 143 79.36 6.42 217 2274 .024*
Elemani
Gegici Ogretim 76 81.47 6.74
Elemani
BMTB Daimi Ogretim 143 35.34 3.98 217 -1.966  .051
Elemani
Gegici Ogretim 76 36.47 4.18
Elemani
21. Yiizyll Daimi Ogretim 143 184.82 14.56 217 -1.683  .094
Becerileri Oz Elemani
Yeterlik Gegici Ogretim 76 188.48 16.68
Algilan Elemani

*p<.05

Tablo 2 incelendiginde OYB ile BMTB boyutlarinda ve 21. yy. becerileri 6lgegi toplam
puanlarinda Daimi Ogretim Elemani1 olan 6greticiler ile Gegici Ogretim Elemani olan
Ogreticiler arasinda istatistiksel olarak anlam ifade eden bir farklilikla karsilagiimamastir.

YKB boyutunda ise Daimi Ogretim Elemani olan 6greticilerinin ortalamalari (¥=79.36;
55=6.42) ile Gegici Ogretim Eleman1 olan dgreticiler arasinda (¥=81.47; S§=6.74) istatistiksel
olarak anlamli bir farklilik bulunmaktadir (+=-2.274; p<.05). Gegici Ogretim Elemanlarinmn
yasam ve Kariyer becerileri algilarmin Daimi Ogretim Elemanlarindan istatistiksel olarak
anlaml sekilde yiiksek oldugu goriilmektedir.
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Tablo 3°de yabancilara Tiirkce dgreticilerine uygulanan 21. Yiizyil becerileri 6z yeterlik algilart
Olceginin mesleki kidem degiskenine gore anlamli bir farklilik gdosterip gostermedigini
belirlemek amaciyla yapilan MANOVA testine iligkin bulgulara yer verilmistir.

Tablo 3. Mesleki Kidem Degiskenine Iliskin MANOVA Bulgular

.. Wilks’ F Denence SD  Hata SD p n2
Degisken Lambda
Mesleki kidem 914 1.621 12.000 561.191 .82 .30
Bagimh n X SS SD F P Eta
degiskenler
OYB 219 70.26 7.47 4 .580 677 011
YKB 219 80.09 6.59 4 1.621 170 .029
BMTB 219 35.73 4.07 4 3274  .012*%  .058
21. Yiizy1l 219 186.09 15.39 4 1.561 186 .028
Becerileri Oz
Yeterlik
Algilan
*p<.05

Tablo 3 incelendiginde, tek yonli MANOVA analizi sonucunda yabancilara Tirkge
Ogreticilerinin bilgi, medya ve teknoloji becerileri alt boyutuna gore mesleki kidem degiskeni
acisindan istatistiksel agidan anlamli bir farklilik oldugu sonucuna ulasilmistir (F=3.274;
p<.05). Farkin hangi gruplar arasinda oldugunu anlamak i¢in yapilan “Post Hoc” testlerinden
biri olan “Scheffe” testine iliskin sonuglar Tablo 4’te verilmistir.

Tablo 4. Mesleki Kidem Degiskenine Iliskin Gruplar Arasi Farklilik Bulgular:

Boyutlar Kidem aralig1 n X SS F p Fark
OYB 0-5 87 69.78 8.48
5-10 63 71.31 6.88 .580 .677
10-15 49 70.34 6.74
15-20 11 68.81 7.31
20 ve tizeri 9 68.88 4.70
YKB 0-5 87 80.56 6.45
5-10 63 81.03 6.22 1.621 .170
10-15 49 79.24 6.72
15-20 11 77.45 6.78
20 ve lzeri 9 76.88 8.56
BMTB 0-5 87 36.06 3.83
5-10 63 36.49 3.82 3274  .012* 2.ves.
10-15 49 34.97 4.36 gruplar
15-20 11 35.27 3.46 arasl
20 ve lzeri 9 31.88 5.18
21. Yiizyil 0-5 87 186.41 16.11
Becerileri Oz 5-10 63 188.84 14.86 1.561 .186
Yeterlik 10-15 49 184.57 14.09
Algilar 15-20 11 181.54 15.92
20 ve lzeri 9 177.66 16.13
*p<.05

Tablo 4 incelendiginde, tek yonli MANOVA analizi sonucunda ortaya ¢ikan bilgi, medya ve
teknoloji becerileri alt boyutundaki anlamli farkliligin yapilan “Scheffe” testi ile 2. ve 5. gruplar
arasinda oldugu ortaya ¢ikmistir (£=3.274; p<.05). Buna gore 5-10 yil kideme sahip
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Ogreticilerin bilgi, medya ve teknoloji becerileri algilar1 20 yil ve iizeri kideme sahip
ogreticilerden daha yiiksek oldugu sonucuna ulagilmistir.

Tablo 5 ve 6’da yabancilara Tiirkge 6greticilerine uygulanan 21. Yiizyil becerileri 6z yeterlik
algilar1  6l¢eginin  6grenim durumu degiskenine gore anlamli bir farklilik gosterip
gostermedigini belirlemek amaciyla yapilan MANOVA testine iligkin bulgulara yer verilmistir.

Tablo 5. 21YBYO lliskin Ogrenim Durumuna Ait MANOVA Analizi Bulgular

Degisken Wilks’ Lambda F DegeDnce Hata SD p n2
Ogrenim durumu .948 1.913 6.000 428.000 77 .26
Bagimli degiskenler " X 55 D F P Eta
OYB 219 70.26 7.47 2 205 814 .002
YKB 219 80.09 6.59 2 1.303 247 012
BMTB 219 35.73 4.07 2 1.250 289 011
21. Yiizy1l 219 186.09 15.39 2 117 .890 .002
Becerileri Oz
Yeterlik Algilar

Tablo 5 incelendiginde, tek yonlii MANOVA analizi sonucuna gore yabancilara Tiirkge
Ogreticilerine uygulanan 1ilgili Olcegin genelinde ve alt boyutlarinda 6grenim durumu
degiskenine gore istatistiksel olarak anlam ifade eden bir farklilikla karsilasilmamistir
(F=1.913; p>.05).

Tablo 6. 21YBYO Boyutlarina Iliskin Orenim Durumuna Ait MANOVA Analizi Bulgular:

Boyutlar Ogrenim durumu n x SS F p
OYB Lisans 16 69.12 8.44
Yiksek lisans 122 70.40 7.76 205 814
Doktora 81 70.28 6.87
YKB Lisans 16 81.43 5.17
Yiiksek lisans 122 80.50 6.93 1.303 274
Doktora 81 79.20 6.28
BMTB Lisans 16 36.81 2.68
Yiiksek lisans 122 35.38 4.15 1.250 .289
Doktora 81 36.04 4.16
21. Yiizyil Lisans 16 187.37 14.23
Becerileri Oz Yiksek lisans 122 186.29 16.07 A17 .890
Yeterlik Algilart Doktora 81 185.54 14.89

Tablo 6 incelendiginde, tek yonli MANOVA analizi sonucunda yabancilara Tiirkge
dgreticilerine uygulanan ilgili 8lcegin OYB alt boyutunda (F=.205; p>.05), YKB alt boyutunda
(F=1.303; p>.05), BMTB alt boyutunda (F=1.250; p>.05) ve 6lgegin genelinde (F=.117; p>.05)
istatistiksel olarak anlam ifade eden bir farklilikla karsilagilmamustir.

3.2. Yabancilara Tiirkce Ogreticilerinin Yasam Boyu Ogrenme Egilimleri ile Cesitli
Degiskenler Arasindaki Farka Iliskin Bulgular

Tablo 7°’de yabancilara Tiirkge Ogreticilerine uygulanan yasam boyu Ogrenme egilimleri
6l¢eginin cinsiyet degiskenine gore anlamli bir farklilik gosterip gostermedigini belirlemek
amaciyla yapilan t-testine iliskin bulgulara yer verilmistir.
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Tablo 7. YBOE Ol¢egine lliskin Cinsiyet Degiskenine Ait T-Testi Bulgular:

Cinsiyet n X SS SD t p
Ol Erkek 65 49.01 5.00 217 -2.706  .007*
Kadin 154 50.80 4.22
GA Erkek 65 27.32 2.82 217 -3.318  .001*
Kadin 154 28.44 2.02
Yasam Boyu Ogrenme Erkek 65 76.33 7.26 217 -3.169  .002*
Egilimleri Kadm 154 7925 5.72

*p<.05

Tablo 7 incelendiginde Ol boyutunda erkek dgreticilerinin ortalamalari (X=49.01; S§=5.00) ile
kadin Ogreticiler arasinda (x=50.80; SS=4.22) istatistiksel olarak anlamli bir farklilik
bulunmaktadir (=-2.706; p<.05). Kadin o&greticilerin 6grenmeye istekliliklerinin erkek
Ogreticilerden istatistiksel olarak anlamli sekilde yiiksek oldugu goriilmektedir.

GA boyutunda erkek ogreticilerinin ortalamalar1 (¥=27.32; S5=2.82) ile kadin ogreticiler
arasinda (x=28.44; §5=2.02) istatistiksel olarak anlamli bir farklilik bulunmaktadir (=-3.318;
p<.05). Kadin Ogreticilerin gelisime agikliklarinin erkek ogreticilerden istatistiksel olarak
anlamli sekilde yiiksek oldugu goriilmektedir.

Yasam boyu 6grenme egilimleri 6lgegi toplam puanlara gore erkek dgreticilerinin ortalamalari
(x=76.33; S5=7.26) ile kadin 6greticiler arasinda (x=79.25; $§=5.72) istatistiksel olarak anlaml
bir farklilik bulunmaktadir (=-2.520; p<.005). Kadin ogreticilerin yasam boyu &grenme
egilimlerinin erkek Ogreticilerden istatistiksel olarak anlamli sekilde yiiksek oldugu
goriilmektedir.

Tablo 8’de yabancilara Tiirkge Ogreticilerine uygulanan yasam boyu o6grenme egilimleri
6l¢eginin kadro tipi degiskenine gore anlaml bir farklilik gosterip gostermedigini belirlemek
amaciyla yapilan t-testine iliskin bulgulara yer verilmistir.

Tablo 8. YBOE Olcegine iliskin Kadro Tipi Degiskenine Ait t-Testi Bulgular

Kadro Tipi n X SS SD t p
o) Daimi Ogretim 143 49.78 448 217 -2216 .028*
Elemani
Gegici Ogretim 76 51.19 4.50
Elemani
GA Daimi Ogretim 143 27.95 2.17 217 -1.354 177
Elemani
Gegici Ogretim 76 28.40 2.62
Elemani
Yasam Boyu Daimi Ogretim 143 77.74 6.09 217 -2.085 .038*
Ogrenme Egilimleri Elemam
Gegici Ogretim 76 79.60 6.66
Elemani

*p<.05

Tablo 8 incelendiginde Ol boyutu ile Yasam boyu 6grenme egilimleri dlgegi toplam puanlara
gore Daimi Ogretim Elemani olan &greticiler ile Gegici Ogretim Elemani olan dgreticiler
arasinda istatistiksel olarak anlamli farkliliklar bulunmaktadir. Gegici 6gretim elemani olan
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ogreticilerin 6grenmeye isteklilikleri ve yasam boyu 6grenme egilimleri daimi 6gretim elemant
olan 6greticilerden istatistiksel olarak anlamli sekilde yiiksek oldugu goriilmektedir.

GA boyutunda Daimi Ogretim Elemani olan 6greticilerinin ortalamalar1 (¥=27.95; $S=2.17) ile
Gegici Ogretim Elemani olan greticiler arasinda (¥=28.40; S5=2.62) istatistiksel olarak anlam
ifade eden bir farklilikla karsilasilmamistir (7=-1.354; p>.05).

Tablo 9°da yabancilara Tiirk¢e Ogreticilerine uygulanan yasam boyu Ogrenme egilimleri
Ol¢eginin mesleki kidem degiskenine gore anlamli bir farklilik gosterip gostermedigini
belirlemek amaciyla yapilan MANOVA testine iliskin bulgulara yer verilmistir.

Tablo 9. Mesleki Kidem Degiskenine Ait MANOVA Analizi Bulgular

.. Wilks’ F Denence  Hata SD p n2
Degisken Lambda SD
Mesleki .899 2918 8.000 426.000 .004 .052
kidem
Bagimh n X SS SD F p Eta
degiskenler
Ol 219 50.27 4.53 4 2.502 .043* .045
GA 219 28.11 2.34 4 3.556 .008* .062
Yasam 219 78.38 6.34 4 2.870 .024%* .051
Boyu
Ogrenme
Egilimleri
*p<.05

Tablo 9 incelendiginde, yapilan tek yonli MANOVA analizi sonucunda yabancilara Tiirkce
Ogreticilerine uygulanan ilgili 6l¢egin genelinde ve alt boyutlarinda mesleki kidem degiskeni
acisindan istatistiksel agidan anlamli bir farklilik oldugu sonucuna ulasilmistir (F=2.918;
p<.05). Farkin hangi gruplar arasinda oldugunu anlamak i¢in yapilan “Post Hoc” testlerinden
biri olan “LSD” testine iligkin sonuglar Tablo 10’da verilmistir.

Tablo 10. Mesleki Kidem Degiskenine Ait Gruplar Arasi Farklilik Bulgular

Boyutlar Mesleki kidem n X SS F p Fark
Ol 0-5 87 51.09 420
5-10 63 50.50 4.94 2.502 .043*  1.,2.ve 3.
10-15 49 48.61 4.37 gruplar
15-20 11 50.36 4.58
20 ve lzeri 9 49.66 3.90
GA 0-5 87 28.44 2.35
5-10 63 28.46 1.91 3.556 .008* 1.,2.,3.,
10-15 49 27.55 2.24 ve 5.
15-20 11 27.72 2.76 gruplar
20 ve lzeri 9 26.00 3.57
Yasam Boyu 0-5 87 79.54 6.03 1.,2.,ve
Ogrenme 5-10 63 78.96 6.49 2.870 .024* 3. gruplar
Egilimleri 10-15 49 76.16 6.07
15-20 11 78.09 6.94
20 ve lzeri 9 75.66 6.46
*p<.05

Tablo 10 incelendiginde, tek yonlii varyans analizi sonucunda yabancilara Ttirkge 68reticilerine
uygulanan ilgili 6l¢egin OI alt boyutunda (F=2.502; p>.05) ve dlgegin genelinde (F=2.870;
p<.05) ortaya ¢ikan anlamli farkliligin 1., 2. ve 3. gruplar arasinda oldugu sonucuna ulagilmistir.
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Ilgili 6lgegin GA alt boyutunda ortaya ¢ikan anlamli farklihigin ise 1., 2., 3. ve 5. gruplar
arasinda oldugu ortaya ¢ikmistir (F=3.556; p<.05).

Tablo 11 ve 12’°de yabancilara Tiirk¢e dgreticilerine uygulanan yasam boyu 6grenme egilimleri
Olceginin 6grenim durumu degiskenine gore anlamhi bir farklilik gosterip gostermedigini
belirlemek amaciyla yapilan MANOVA testine iliskin bulgulara yer verilmistir.

Tablo 11. YBOE [liskin Ogrenim Durumuna Ait MANOVA Analizi Bulgular:

.. Wilks’ F Denence Hata SD p n2
Degisken Lambda SD
Ogrenim durumu 976 1.316 4.000 430.000 263 012
Bagimh n X SS SD F P Eta
degiskenler
Ol 219 50.27 4.53 2 1.682 .188  .015
GA 219 28.11 2.34 2 2339 .099 .021
Yasam Boyu 219 78.38 6.34 2 2.193  .114  .020
Ogrenme
Egilimleri

Tablo 11 incelendiginde, tek yonli MANOVA analizi sonucunda (F=1.316; p>0.05)
istatistiksel olarak anlam ifade eden bir farklilikla karsilasilmamastir.

Tablo 12. YBOE Boyutlarina Iliskin Ogrenim Durumuna Ait MANOVA Analizi Bulgular:

Boyutlar Ogrenim durumu n X SS F p
Ol Lisans 16 51.06 4.47
Yiiksek lisans 122 50.64 421 1.682 .188
Doktora 81 49.55 495
GA Lisans 16 28.87 1.62
Yiiksek lisans 122 28.27 2.43 2.339 .099
Doktora 81 27.71 2.28
Yasam Boyu Lisans 16 79.93 5.67
Ogrenme Yiiksek lisans 122 78.92 6.10 2.193 114
Egilimleri Doktora 81 77.27 6.71

Tablo 12 incelendiginde, tek yonli MANOVA analizi sonucunda yabancilara Tiirkge
ogreticilerine uygulanan ilgili 6lgegin Ol alt boyutunda (F=1.682; p>.05), GA alt boyutunda
(F=2.339; p>.05) ve oOlcek genelinde (F=2.193; p>.05) 6grenim durumu degiskenine gore
istatistiksel olarak anlam ifade eden bir farklilikla karsilagilmamustir.

Tablo 13’te yabancilara Tiirk¢e Ogreticilerine uygulanan 21. Yiizyil becerileri 6z yeterlik
algilar1 Olgegi ile yasam boyu Ogrenme egilimleri Olgegi arasindaki iliskinin diizeyini
belirlemek amaciyla yapilan basit dogrusal korelasyon bulgularina yer verilmistir.

Tablo 13. Basit Dogrusal Korelasyon Analizine Iliskin Bulgular

OYB YKB BMTB 21.Yy Oz
yeterlik
algilari

Oi r 525" 630" 436" 640"
GA r 4737 558" 5507 6147
Yasam  Boyu r 550" 656" 5157 684"
Ogrenme
Egilimleri

**p<.01
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21YBYO ile YBOE 6l¢egi puanlar arasinda yapilan basit dogrusal korelasyon analizi iliskileri
incelenmistir. Bu analize gore Ol ile OYB (r=.525, p<.01), YKB (=.630, p<.01), BMTB
(=436, p<.01) ve 21YBYO genel puanlar1 (r=.640, p<.01) arasinda pozitif yonlii bir iligki
tespit edilmistir. GA ile OYB (r=.473, p<.01), YKB (+=.558, p<.05), BMTB (+=.550, p<.01)
ve 21YBYO genel puanlar (7=.614, p<.01) arasinda pozitif yonlii bir iliski tespit edilmistir.
YBO ile OYB (+=.550, p<.01), YKB (=.656, p<.01), BMTB (=.515, p<.01) ve 21YBYO
genel puanlart (=.684, p<.01) arasinda pozitif yonlii bir iliski tespit edilmistir.

Sonug olarak korelasyon analizine iliskin bulgulara bakildiginda 6l¢ekler arasinda pozitif yonlii
iligkiler oldugu goriilmiistiir. Baska bir deyisle yasam boyu 6grenme egilimlerindeki artig 21.
ylzyil becerileri 6z yeterlik algilarinin da artmasini saglayacaktir. Tam tersi olarak 21. yiizyil
becerileri 0z yeterlik algilarindaki artisin yasam boyu 6grenme egilimlerinin de artmasini
saglayacagi soylenebilir.

Tablo 14’te yabancilara Tiirkce Ogreticilerinin 21. Yiizyil becerileri 6z yeterlik algilariin
yasam boyu Ogrenme egilimlerini anlamli diizeyde yordayip yordamadiginmi belirlemek
amaciyla yapilan basit dogrusal regresyon bulgularina yer verilmistir.

Tablo 14. 21. Yiizyil Becerileri Oz Yeterlik Algisimn Yasam Boyu Ogrenme Egilimini Yordama
Durumuna Iligkin Basit Dogrusal Regresyon Analizi

Model B Std. Error B3 t p
Constant  55.951 9.442 5926 .000 R=.684
. . R*=.468
Yfl.s?m boyu 6grenme Oz 1.660 120 684 13.829 .000 fr—191235
egilimi . .
yeterlik p<s3
algisi

Yapilan basit dogrusal regresyon analizinde 21. yiizy1l becerileri 6z yeterlik algilar1 puanlarinin
(R=.684, R?>=.468, F= 191.235, p<.05) yasam boyu 06grenme egilimlerini anlaml1 bir sekilde
yordadig1 belirlenmistir. Bu bulguya gore yasam boyu 6grenme egilimlerine iliskin varyansin
%46’s1m1 21. ylizyil becerileri 6z yeterlik algisi agiklamaktadir. Bu baglamda 21. ylizyil
becerileri 6z yeterlik algisinin yagam boyu 6grenme egilimleri iizerinde etkili bir faktdr oldugu
sonucuna varilmistir.

4. Sonug, Tartisma ve Oneriler

Yabancilara Tiirk¢e 6gretim faaliyetlerinin son zamanlarda artis gostermesi bu alanla ilgili
ylirlitiilen aragtirmalarin da ivme kazanmasina neden olmustur. Literatiire bakildiginda
Tirkceyi yabanci dil olarak 6greten Ogreticiler iizerinde sozii edilen konularla ilgili bir
aragtirma yapilmadigi goriilmiistiir. Bundan dolay1 bu arastirmayla birlikte literatiirdeki bu
boslugu doldurmak ve yabancilara Tiirk¢e 6greticilerinin 21. yiizyil becerileri ile yasam boyu
O0grenme egilimlerini incelemek ve aralarindaki iligskiyi belirlemek amaclanmistir. Bu amag
dogrultusunda hem yurt icinde hem de yurt disindaki 6greticilerden veriler toplanmis ve bu
veriler gesitli istatistik iglemleriyle analiz edilmistir. Yapilan analizlerle ortaya ¢ikan sonuglar
tartisilmis ve bu baglamda bazi 6neriler sunulmustur.

4.1. Yabancilara Tiirkce Ogreticilerinin 21. Yiizyll Becerileri Oz Yeterlik Algilarinin
Cesitli Degiskenlere Gore Sonu¢ ve Tartismasi

Aragtirmanin bulgularma bakildiginda dgreticilere uygulanan ilgili lgegin OYB boyutunda
cinsiyet degiskenine gore anlamli bir farkliligin olmadig: fakat YKB ile BMTB boyutlarinda
ve Ol¢eginin toplam puanlarinda cinsiyet degiskenine gore kadin dgreticiler lehine anlamli bir
farklilik oldugu goriilmiistiir. Kadin 6gretmenlerin 6gretim siireclerinde teknolojiyi daha etkili
bir sekilde kullanmalari, sentez ve yaraticilik gibi Ogelere iliskin egitim materyallerini ve
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etkinliklerini daha ¢ok kullanmalar1 bu durumun ortaya c¢ikmasindaki nedenlere oOrnek
gosterilebilir (Erdemir vd., 2009). Kadinlarin toplumsal hayatta ve is hayatinda statii kazanmak
istemeleri ve bu anlamda farkindaliklarinin ytiksek olmasi bdyle bir sonucun ortaya ¢ikmasinda
etkili oldugu diisiiniilmektedir. Ayrica kadin katilimc1 sayisinin erkek katilimcr sayisindan
yiiksek olmasit da bir baska etken olabilir. Alanda arastirma sonucunu destekleyen ve
desteklemeyen farkli arastirmalar bulunmaktadir. Toptal (2021) yaptig1 ¢alismasinda Tiirkce
Ogretmeni adaylarinin 21. yiizy1l becerileri 6z yeterlik algilarinin cinsiyet degiskeni acisindan
sadece YKB boyutunda kadin 6gretmen adaylar1 lehine anlamli bir farklilik oldugu sonucuna
ulagmis ve bunun nedenini kadin katilime1 sayisinin erkek katilimcilara oranla daha fazla olmasi
ve kadin adaylarin s6z konusu becerilere daha fazla hakim olmalar1 seklinde a¢iklamistir. Bakar
(2020) 6gretmen adaylari iizerinde yiiriittiigii ¢aligmada ise OYB, YKB ve BMTB boyutlarinda
ve Olgegin toplaminda cinsiyete gore kadin 6gretmen adaylar1 lehine anlamli bir farkliligin
oldugu sonucuna ulagsmis, Murat (2018) ise 0gretmen adaylari iizerinde yaptig1 arastirmada
OYB boyutunda cinsiyete gdre anlamli bir farkliligin olmadigmmi fakat YKB ile BMTB
boyutlarinda cinsiyete gore kadin 6gretmen adaylari lehine anlamli bir farkliligin oldugu
sonucuna ulagsmistir. Yapilan kimi calismalar ise bireylerin 21. yilizyil becerilerine sahip
olmalarinda cinsiyet faktdriiniin etkili olmadigini ortaya koymaktadir (Aksiit, 2023; Ozdemir,
2022; Ozer, 2021).

Ogreticilere uygulanan ilgili dlgegin OYB, YKB boyutlar ile dlgegin toplaminda mesleki
kidem degiskenine gore anlamli bir farkliligin olmadig:1 fakat bilgi, medya ve teknoloji
becerileri alt boyutunda meslekte 5-10 yil gérev yapan 6gretici grubu ile meslekte 20 ve tlizeri
yil gorev yapan Ogretici grubu arasinda 5-10 yil grubu lehine anlamli bir farklilik tespit
edilmistir. Buna gore yas unsuruna da bagl olarak ¢aga uyum saglamada zorluk ceken
Ogreticilerin meslekteki kidemleri artttkca BMT becerilerinde azalma oldugu sdylenilebilir.
Buradan anlagilacagi iizere meslekte belli bir siire gorev yapan Ogreticiler zamanla
duraganlasmakta ve kimi noktalarda ¢aga uyum saglama konusunda geri planda kalmaktadirlar.
Bu durumun en 6nemli nedenlerinden biri olarak mesleki deformasyon gosterilebilir. Ayrica
mesleki enerji ve heyecan duygusunun meslek hayatinin basinda yiiksek olmast ve kimi
unsurlar nedeniyle zaman igerisinde diisiis gdstermesi bu sonucun ortaya ¢ikmasinda etkili olan
faktorlerden bir digeri olarak gdsterilebilir. Literatiirde konuyla ilgili yapilan farkli arastirma
sonuglart mevcuttur. Cinar (2019) 6gretmenler iizerinde yiiriittiigii bir ¢alismada uygulanan
dlgegin OYB, YKB boyutlari ile 21. yiizy1l becerileri 6z yeterlik algilarinin toplaminda mesleki
kideme gore anlamli bir fark olmadigin1 fakat BMT becerilerinin meslekte 10-15 yil gorev
yapan 0gretmenlerin, 21 y1l ve ilizeri gorev yapan 6gretmenlerden daha yiiksek oldugu sonucuna
ulagmis ve bu durumu hizla gelisen ve degisen teknolojiye uyum saglamanin zorlugunu mesleki
yipranmanin ve ileri yasmn getirdigi olumsuz faktdrlerle agiklamigtir. Ozdemir (2022) ise
ogretmenler iizerinde yiiriittiigii bir calismada uygulanan 6lgegin sadece OYB boyutunda
anlaml bir farkliligin oldugu sonucuna ulasmis ve meslekte 20 yil ve iizeri gérev yapan
ogretmenlerin OY becerilerinin meslekte 1-5 ve 5-10 yil gorev yapan 6gretmenlerden yiiksek
ciktigin1 ortaya koymustur. Tiryakioglu (2022) ogretmenler lizerinde yiiriittiigii ¢alismada
uygulanan dlgegin OYB, YKB boyutlari ile 21. yiizyil becerileri 6z yeterlik algilarmnin toplam
puanlarinda mesleki kideme gore anlamli bir farklilik olmadigini fakat BMT becerilerinin 1-5
yil kideme sahip 6gretmenlerin 20 yil ve iizeri kideme sahip 6gretmenlerden yiiksek oldugu
sonucuna ulagsmistir. Ote yandan meslekte sahip olunan kidemin 21. yiizy1l becerilerine sahip
olmada etkili bir faktdr olmadigm ortaya cikaran arastirmalar da mevcuttur (Ozer, 2021;
Toptimur, 2021; Tiilgen, 2021).

Ogreticilere uygulanan ilgili 6lgegin alt boyutlarinda ve genelinde 6grenim durumu degiskenine
gore istatistiksel olarak anlamli bir farkliligin olmadigina ulasilmistir. Baska bir deyisle
bireylerin 21. Yiizyil becerilerine sahip olmalarinda 6grenim durumu degiskeninin etkili bir
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unsur olmadig1 gériilmektedir. Ogrenme eyleminin bireyin dogumundan baslayip &liimiine
kadar olan yasam siirecini kapsadigi diisiiniildiigiinde bireylerin, 6grenim durumlarinin
icerisinde yasadiklar1 yiizyilin gereksinimlerini edinmede etkili bir faktdr olmamasi beklenilen
bir sonugtur. Literatiirde konuyla ilgili yapilan arastirmalarin bu sonucu destekler nitelikte
oldugu goriilmektedir (Cinar, 2019; Demirel, 2022; Elekoglu, 2022; Tiilgen, 2021).

Ogreticilere uygulanan ilgili 8l¢cegin OYB ile BMTB boyutlarinda ve dlgegin genelinde kadro
tipi degiskeni agisindan anlamli farkliliklara rastlanilmamistir. Fakat YKB’de ise gecici 6gretim
elemanlarimin  YKB algilari, daimi 06gretim elemanlarina gore anlamli bir farklilik
gostermektedir. Baska bir deyisle yabancilara Tiirkge Ogretimi yapan gegici Ogretim
elemanlarinin YKB algilarinin, daimi 6gretim elemanlarindan yiiksek oldugu anlasilmaktadir.
Ortaya ¢ikan bu sonug ise dgreticilerin bulunduklart kadro tipi konumlarinin zamani etkili
kullanma, yeni girisimlerde bulunma, sorumluluk sahibi olma, elestirilere agik olma, farkli
bakis ag¢ilarina sahip olma ve deneyimlerden yararlanma gibi 6zelliklerin kullanimini etkiledigi
anlagilmaktadir. Bunun nedeni ise gecici Ogretim elemanlarinin konumlariin belirsizligi
karsisinda rahatsizlik duyduklar1 ve mevcut belirsizliklere karst konumlarini koruyabilmeleri
i¢in daha etkili caligma algisina sahip olmalar1 seklinde agiklanabilir. Ote yandan daimi 6gretim
elemanlarinin konumlarina dair herhangi bir belirsizlik i¢erisinde olmamalar1 ve bunun vermis
oldugu rahatlik hissi ile baz1 konularda kendilerini yeterli gordiikleri ve daha fazlasina ihtiyag
duymadiklart sOylenilebilir. Veyahut tam tersi olarak, gecici dgretim elemanlarinin kariyer
bilincinde olduklar1 ve konumlarinda yiikselmek istemeleri i¢cin daha etkili siirecin icerisinde
olduklar1 sdylenilebilir. Bu durum g6z oniine alindiginda gecici 6gretim elemanlarinin yasam
ve kariyer becerileri algilarinin daimi 6gretim elemanlarina gore daha yiiksek ¢ikmasi olasi ve
makul bir sonugtur.

Melville ve digerleri (2019)’nin yiiriittiikkleri arastirmada gecen giivencesiz istihdam kavrami
bu arastirmadaki gecici kadro tipi kavramini karsilamaktadir. S6z konusu arastirmada
giivencesiz istthdamin dgretmenler {izerindeki olumsuz etkilerinden sz edilmis ve glivencesiz
istihdamla gorev yapan 6gretmenlerin stres ve baski altinda hissettiklerinden dolayr mevcut
konumlarim1 koruyabilmek veya konumlarinda yiikselmek istemek ve ekonomik sikintilar
yasamaktan kaginmak i¢in kendilerinin daha etkili bir ¢alisma siireci igerisine girmelerinden
bahsedilmistir. Bu baglamda bakildiginda gegici 6gretim elemanlarinin yasam ve kariyer
becerilerinin daimi 6gretim elemanlarindan yiiksek ¢ikmasi normal bir sonugtur.

4.2. Yabancilara Tiirk¢ce Ogreticilerinin Yasam Boyu Ogrenme Egilimlerinin Cesitli
Degiskenlere Gore Sonug¢ ve Tartismasi

Yasam boyu &grenme bireyin dogumundan itibaren baglayip Oliimiine kadar olan siireci
kapsamaktadir. Bu dogrultuda bakildiginda ogreticilerin yasam boyu o6grenme egilimleri
tizerinde c¢esitli degiskenlerin belirleyici bir roliinlin olamamas1 gerektigi diisiiniilmektedir.
Fakat arastirma bulgularma gore kimi degiskenlerin yasam boyu 6grenme iizerinde belirleyici
bir etken oldugu goriilmiistiir.

Ogreticilere uygulanan ilgili 6lgegin Ol ve GA boyutlar: ile 6lgek toplam puanlarina gére
cinsiyet degiskeni agisindan kadinlar Iehine anlaml1 bir farkliligin oldugu sonucuna ulasilmistir.
Baska bir deyisle kadin dgreticilerin Ol, GA ve YBO egilimlerinin erkek dgreticilerden yiiksek
oldugu goriilmiistiir. Kadinlarin toplumsal statii kazanmak amaciyla kendilerini her alanda
gelistirmek istemeleri bu sonucun ortaya ¢ikmasinda etkili oldugu diisiiniilmektedir. Ayrica
arastirmaya katilan kadin katilimci sayisinin erkek katilimeilardan fazla olmasi da bir baska
neden olarak soylenilebilir. Literatiirde arastirmanin bu sonucunu destekleyen ve
desteklemeyen farkl1 arastirmalar mevcuttur. Ozdemir (2022) 6gretmenler iizerinde yiiriittiigii
calismada uygulanan dlgegin GA boyutunda cinsiyete gore anlamli bir farkin olmadigini fakat
Ol boyutunda ve 6lgegin toplam puanlarinda kadin dgretmenler lehine anlamli bir farklihgin
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oldugu sonucuna ulagmis ve bu durumu kadin 6gretmenlerin kendilerini gelistirme, yeni seyler
o0grenme ve edinme konusunda erkek Ogretmenlere gore daha fazla istekli ve motivasyon
durumlarinin daha yiiksek olmas: seklinde agiklamistir. Bununla birlikte YBO niin kadinlar
lehine anlamli farklilik olusturdugu baska aragtirmalar da bulunmaktadir (Ayra, 2015; Erdogan,
2020; Torun, 2020). Ote yandan yapilan bazi ¢alismalarda ise YBO iizerinde cinsiyetin
etkileyici bir faktor olmadig da goriilmektedir (Lala, 2021; Settagi, 2022; Soruklu, 2022;
Yaman, 2014; Yildirim, 2021).

Ogreticilere uygulanan ilgili dlgegin alt boyutlarinda ve toplam puanlarinda mesleki kidem
degiskenine gore istatistiksel olarak anlamli bir farkin oldugu sonucuna ulasiimistir. Of
boyutunda ve 6l¢egin toplaminda 0-5 yil, 5-10 y1l ve 10-15 yi1l gorev yapan 6gretici gruplari
arasindaki istatistiksel farklilik 0-5 y1l gérev yapan dgreticiler lehinedir. GA boyutunda ¢ikan
istatistiksel farklilik ise 0-5 yil, 5-10 yil, 10-15 yil ve 20 ve iizeri yil gorev yapan Ogretici
gruplar1 arasinda 0-5 yil gorev yapan dgreticiler lehinedir. Bu agidan bakildigi zaman meslege
yeni baslayan dgreticiler 6grenmeye karsi istekli, gelisime acik ve yasam boyu 6grenmeye karsi
daha agik bir tutum sergilerken, meslekte belli bir siire ¢alisan 0greticilerin 6grenmeye karsi
isteklilik, gelisime agiklilk ve yasam boyu Ogrenme egilimlerinde duraganlastiklari
anlagilmaktadir. Bu sonucun ortaya ¢ikmasindaki en etkili faktoriin mesleki deformasyon
oldugu sdylenilebilir. Ogreticilerin meslekte uzun yillar gérev almalart ve gorev siireleri
icerisinde farkli alanlarda ¢esitli sorunlarla kars1 karsiya geldikleri diistintildiigiinde, meslekteki
gorev sliresi arttikga mesleki enerjide azalma yasandigi anlasilmaktadir. Yas faktoriintin de
etkisi gdz Oniine alindiginda bdyle bir sonucun ortaya ¢ikmasi olagan bir durumdur. Ozetle,
mesleki deformasyonun ve enerjinin yasam boyu 6grenme iizerinde etkili bir faktor oldugu
sOylenilebilir. Literatiire bakildiginda konuyla ilgili yapilan ¢aligmalarda farkli sonuglara
ulagildig1 goriilmektedir. Settas1 (2022) 6gretmenlerle yaptig1 ¢aligmasinda uygulanan dlgegin
OI boyutunda mesleki kideme gore anlamli bir farkin olmadigim fakat GA boyutunda ve
Olcegin toplaminda 1-10 y1l ve 21 yil ve iistii gbrev yapan 6gretmen gruplari arasinda 1-10 y1l
gorev yapan Ogretmenler lehine anlamli bir farkliligin oldugunu ortaya ¢ikarmis ve bunun
nedeni olarak 21 yil ve lizeri kideme sahip 6gretmenlerin daha tutucu ve otoriter olmalari
seklinde aciklamistir. Yaman (2014) 6gretmenlerle yaptig1 ¢alismasinda 6-10 yi1l goérev yapan
Ogretmenlerin yasam boyu 6grenme egilimlerinin diger kidem gruplarina gére daha yiiksek
oldugu sonucuna ulagsmistir. Mesleki kidemin YBO iizerinde etkili bir faktdr olmadigimni
gosteren ¢aligmalar da bulunmaktadir (Abbak, 2018; Altin, 2018; Ayaz, 2016; Tanatar, 2017).

Ogreticilerin sahip olduklari kadro tipi degiskeni agisindan uygulanan dlgegin GA boyutunda
anlamli bir fark gériinmezken, OI boyutunda anlamli bir farkliligin oldugu ortaya ¢ikmustir.
Buna gore 6greticilerin sahip olduklar1 kadro tipinin gelisime agik olma durumlar iizerinde
anlamli bir etkisi bulunmamaktadir. Diger taraftan gegici 6gretim elemanlarinin 6grenmeye
isteklilikleri, daimi 6gretim elemanlarindan daha yiiksek oldugu sonucuna ulasilmistir. Bu
durumun nedenleri arasinda gegici olarak gorev yapan Ogreticilerin kariyer gelisimi
farkindaliklaria sahip olmalar1 ve bu dogrultuda azimli ve istikrarli caligma hevesleri onlari,
yeni seyler dgrenme konusunda daha istekli duruma getirdigi ileri siiriilebilir. Ote yandan
meslekte belli bir konuma gelmis ve herhangi bir belirsizlik kaygisi yasamayan ogreticilerin
duyduklar1 tabiri caizse rahatlik hissinden &tiirii yeni seyler O6grenmeye karst olan
istekliliklerinde ve 6grenme siireclerini sekillendirmede geri planda kaldiklar1 anlagilmaktadir.
Bu durum o6greticilerde bir duraganlik hissinin olustugunu, 6greticilerin mesleki beklenti ve
heyecanlarinda azalma yasadiklarin1 gdstermektedir. Yasam boyu 6grenme egilimleri 6l¢eginin
toplam puanlarina bakildiginda zaman 6greticilerin YBO iizerinde sahip olduklar1 kadro tipinin
belirleyici bir etkisi oldugu anlagilmaktadir. Gegici 6gretim elemanlarinin yasam boyu §grenme
egilimleri, daimi 6gretim elemanlarina gore daha yiiksektir. Yasam boyu 6grenme dogumdan
baslayip 6liime kadar devam eden bir siiregtir. Bu durum goz iiniine alindiginda 6greticilerin
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sahip olduklar1 kadro konumlarinin, yasam boyu 6grenme egilimleri {izerinde belirleyici bir
etkisinin olmamasi gerektirmektedir. Fakat ortaya ¢ikan sonuca gore 6greticilerin kadro
konumlar1 gegici olan Ogreticilerin mesleki kariyerde ilerlemek ve belki de konumlarinin
belirsizliginden kaynaklanan kaygi ve huzursuzluk hissini dnlemek amaciyla 6grenme
stireclerini daha aktif yiriitmeye sevk ettigi sOylenebilir. Diger taraftan aynt durum daimi
ogretim elemanlilarin1 konumlariin vermis oldugu rahatlik hissinden 6tiirti bir rahatliga sevk
ettigi ve duraganlasma siirecine gotiirdiigii soylenebilir.

4.3. Yabancilara Tirkee Ogreticilerinin 21. Yiizyil Becerileri Oz Yeterlik Algilan ile
Yasam Boyu Ogrenme Egilimleri Arasindaki Iliskiye Dair Sonu¢ ve Tartisma

Aragtirmanin bulgularina bakildiginda 21. yiizy1l becerileri ile yasam boyu 6grenme egilimleri
arasinda anlamli ve pozitif yonlii bir iliskinin oldugu ortaya ¢ikmigtir. Diger bir deyisle yasam
boyu 6grenme egilimlerindeki artis, 21. yiizy1l becerileri 6z yeterlik algilarini da artirmaktadir.
Veya tam tersi olarak 21. ylizy1l becerileri 6z yeterlik algilarindaki azalma, yasam boyu
ogrenme egilimlerinde de azalmaya neden olacaktir. Sonug olarak 21. yiizyil becerileri 6z
yeterlik algilar1 ile yasam boyu Ogrenme egilimleri arasinda giiglii bir iliskinin oldugu
goriilmektedir. Bununla birlikte 21. ylizy1l becerilerinin yasam boyu 6grenme egilimlerini
yordadigi da ortaya ¢ikmistir. Buna gore yasam boyu 6grenme egilimlerine iliskin varyansin
%46’s1m1 21. yiizyil becerileri 6z yeterlik algis1 agiklamaktadir. Bagka bir deyisle yasam boyu
ogrenme egilimlerinin biiylik bir kismini 21. yiizy1l becerileri 6z yeterlik algilar etkilemektedir.
Bundan hareketle 21. yiizyil becerilerinin yasam boyu 6grenme i¢in gerekli bir faktoér oldugu
sOylenebilir. Literatiirde bu sonuglar1 destekleyen arastirmalar mevcuttur. Soruklu (2022)
ogretmen adaylar iizerinde yaptig1 arastirmasinda 21. yiizy1l becerileri ile YBOE arasinda
giiclii bir iligkinin oldugunu ortaya ¢ikarmistir. Giindiiz (2023) ve Erdogan (2020) yaptiklari
aragtirmalarda 21. yiizy1l becerileri ile YBOE arasinda anlamli ve pozitif bir iliskinin oldugu,
bununla birlikte 21. yiizy1l becerilerinin yasam boyu 6grenme egilimlerini yordadig1 sonucuna
ulagmislardir.

Literatiirde 21. yiizy1l becerileri ile YBO arasinda anlaml1 ve pozitif yonlii iliskilerin oldugu
sonucuna varilan bagka calismalar da bulunmaktadir (Aksiit, 2023; Korkmaz, 2019; Kozikoglu
ve Altunova, 2018; Mawas ve Muntean, 2018; Ozdemir, 2022; Strang, 2017).

Arastirma neticesinde elde edilen verilere iliskin sonuglar g6z oniine alinarak bazi onerilerde
bulunulmustur:

1. Ogreticilerin 21. yiizy1l becerilerine ve yasam boyu égrenmeye dair farkindaliklarmi ve
bilgi diizeylerini artirmak amaciyla seminer, konferans ve hizmet i¢i egitim gibi bilgilendirme
yollarina bagvurulabilir.

2. Dil 6gretiminde teknoloji kullanimu ile ilgili 6greticiler bilgilendirilebilir. Ayni1 zamanda
ogretimde teknolojik arag-gereglerin ve materyallerin kullanimina yonelik oOgreticilere
uygulamali egitimler verilebilir.

3. Ogreticiler alana dair yenilikleri ve gelismeleri yakindan takip etmeleri yoniinden tesvik
edilebilir.
4. Yabancilara Tiirkge Ogreticilerinin 21. yiizy1l becerileri 6z yeterlik algilar1 ile yagam

boyu 6grenme egilimleri farkli 6lgme araglari kullanilarak yeni arastirmalar yapilabilir ve
kiyaslamalara gidilebilir.

Bilgilendirme

Bu arastirma, birinci yazarn yiiksek lisans tezinden yararlanilarak hazirlamistir.
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Abstract: This study was conducted using a correlational model to determine the
relationship between 2l1st-century skills and lifelong learning tendencies among
instructors who teach Turkish as a foreign language. The sample of the study consisted
of 219 instructors who teach Turkish to foreigners both in Turkey and abroad. The
data collection instruments were digitized and administered online to voluntary
participants. SPSS 22 software was used to analyze the data. Statistical analyses were
performed using an independent samples t-test, one-way MANOVA, correlation
analysis, and regression analysis. The results revealed a positive and significant
relationship between instructors’ 2l1st-century skills and their lifelong learning
tendencies. In addition, 21st-century skills were found to significantly predict lifelong
learning tendencies. A significant gender-based difference was observed in favor of
female instructors regarding 21st-century skills, while no significant difference was
found concerning educational status. Similarly, female instructors showed
significantly higher lifelong learning tendencies, whereas educational status did not
yield a significant difference. The findings of the study may contribute to the
improvement of instructor policies and educational content, such as certification
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1. Introduction

Considering the changing and evolving conditions of the world, nations need to adapt to the era
to sustain their existence and progress. This necessity requires the accurate analysis and
effective utilization of information. In light of contemporary educational paradigms, individuals
are expected to acquire a wide range of competencies, including access to valid and reliable
information, the ability to develop swift and appropriate solutions to emerging problems, a
capacity for critical thinking in the face of events, and creative thinking across various domains
(The Partnership for 21st Century Skills [P21], 2019). Moreover, for individuals to achieve
success both in education and professional life, they must possess strong collaboration skills,
be capable of problem-solving, and demonstrate adaptability within their environments
(Ery1lmaz & Uluyol, 2015). In this regard, it is of great importance that educators—those who
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plan, shape, and manage educational processes—embody these skills and competencies
themselves. This is because educators serve as guides, role models, and mentors for individuals
throughout the teaching and learning processes.

It is important for educators to incorporate 21st-century skills when shaping educational
processes. Larson and Miller (2011) state that the skills individuals need to have in the 21st
century and will need in the society they live in should not be taught as additional elements in
the educational process, but should be integrated into the education system as a whole. The
21st-century approach to education emphasizes bringing out the capacity and talent that
individuals possess, rather than simply transferring knowledge, and equipping individuals with
multidimensional skills and competencies. Instead of the traditional understanding that
individual success is measured by standard tests and that the education process prepares
individuals for professional life, elements such as creativity, productivity, entrepreneurship,
innovation, problem solving, critical thinking, project development, and certifications are at the
forefront in this century (Ucak & Erdem, 2020). Thus, these elements are crucial for equipping
individuals with the multidimensional competencies required for success today.

In order for individuals to be successful in their social, educational, and professional lives today
and to adapt to the times, certain competencies, skills, attitudes, and abilities have emerged.
The term “21st-century skills and competencies” was used refers to these competencies and
skills are more closely aligned with the current era’s social, educational, and economic
development needs than those of previous periods (Ananiadou & Claro, 2009). Numerous
studies have been conducted by various institutions and organizations to clarify the content and
outline the framework of the skills referred to as 21st-century skills. (EnGauge, 2002; National
Educational Technology Standards [NETS or ISTE], 2007; Organization for Economic
Cooperation and Development [OECD], 2005; Partnership for 21st Century Skills [P21],2019).
Although there are differences in the naming and definition of 21st century skills in the studies
conducted, the common ground among the institutions and organizations conducting the
research is that these skills are important for the 21st century world (Asa, 2022). While
institutions vary in how they define 21st-century skills, this study adopts the P21 Learning
Framework due to its comprehensive and widely accepted structure.

Central to the P21 learning framework are 21st-century themes and core subjects. The core
subjects essential for all students in the 21st century include such as “English, reading, world
languages, art, mathematics, economics, science, geography, history, government, and civics.”
The 2 1st-century skills, which build upon these core subjects and themes, form the upper layer
of the P21 framework. These skills are categorized into three main headings: “learning and
innovation skills, information, media, and technology skills, and life and career skills.” Also
each main category has its own subcategories (P21, 2019, pp. 1-2).

The 21st century, also known as the information age, a time of development and change in all
areas of life, increased communication opportunities, and the rapid spread of information.
Individuals are forced to learn new things constantly and across various contexts in order to
adapt to changing global and living conditions. In particular, technological advances have
affected every area of life today, and developments in every field have made it necessary for
individuals to constantly acquire new information and learn (Ayci¢cek & Yanpar-Yelken, 2016;
Giicli, 2020; Karaman & Aydogmus, 2018). For this reason, the concept of lifelong learning,
defined as the totality of learning activities carried out formal or informal, to develop
knowledge and skills in every field (Ersoy & Yilmaz, 2009), has gained great importance in the
21st century. However, the fact that research has revealed the impact of lifelong learning on the
competencies and skills expected of 21st-century individuals has made lifelong learning even
more important (Erdogan, 2020; Giindiiz, 2023; Incik-Yal¢m, 2020; Korkmaz, 2019;
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Kozikoglu & Altunova, 2018; Mawas & Muntean, 2018; Soruklu, 2022; Strang, 2017).

It is evident that individuals today seek to learn to learn a new language for various reasons.
Turkish is among the languages that have attracted increasing interest, especially due to
political, commercial, educational, and touristic factors. The increase in demand for learning
Turkish as a foreign language has prompted many institutions and organizations to take
initiatives, and activities for teaching Turkish as a foreign language have accelerating efforts
both in Turkiye and internationally (Senol-Ebren, 2022). While teaching Turkish to individuals
who wish to learn it as a foreign language, to provide instruction that equips them in a way that
enables them to acquire the skills and competencies of the 21st century in which they live. In
order for individuals to acquire the skills and competencies of the 21st century, the educators
themselves must also possess these skills and competencies.

When reviewing the literature on 21st century skills self-efficacy perceptions (21CSSE) and
lifelong learning tendencies (YBOE), it is evident that there are various studies on this subject
(Aksiit, 2023; Erdogan, 2020; Giindiiz, 2023; Korkmaz, 2019; Kozikoglu & Altunavo, 2018;
Mawas & Muntean, 2018; Ozdemir, 2022; Soruklu, 2022; Strang, 2017). The majority of
studies have been conducted on educational leaders, teachers, and teacher candidates, but there
are also studies conducted on academics.

Recently, both domestic and international efforts in teaching Turkish to foreigners have gained
substantial momentum, accompanied by a rise in scholarly interest. However, a gap remains in
the literature concerning the intersection of the above-mentioned concepts and Turkish
language instructors teaching it as a foreign language. This study aims to address that gap. It is
expected that the findings will contribute to a better understanding of the significance of 21st-
century skills in foreign language instruction and raise awareness of their importance in
educational practices. Furthermore, the study is anticipated to underscore the value of
integrating activities and content related to these skills into teaching processes, thereby
enhancing instructional quality and effectiveness. Additionally, the findings may offer insights
into defining instructor qualifications—an area not yet fully conceptualized in the field of
teaching Turkish as a foreign language.

In this regard, the study’s results could inform the design of training content for certificate
programs aimed at prospective instructors in this field and provide recommendations for
undergraduate, graduate, and in-service training curricula. A review of the literature indicates
that most research related to this topic has been conducted with pre-service teachers from
various subject areas (Aksiit, 2023; Erdogan, 2020; Giindiiz, 2023; Kozikoglu & Altunavo,
2018; Mawas & Muntean, 2018; Soruklu, 2022; Strang, 2017). What distinguishes this study
from previous ones is its focus not on pre-service teachers but on educators actively engaged in
and responsible for the educational process. Its originality lies in addressing an under-
researched topic—namely, 21st-century competencies and lifelong learning tendencies among
instructors of Turkish as a foreign language—and in its potential to contribute to the
development of a framework for instructor qualifications and training content.

Teaching Turkish as a foreign language continues to grow in importance due to the current
national and international context. A review of the literature reveals a lack of studies focusing
specifically on instructors teaching Turkish as a foreign language and the relevant
competencies. Accordingly, this study aims to examine the 21st-century skills and lifelong
learning tendencies of these instructors and to explore the relationship between the two.

The study sought answers to the following questions:

1. Do Turkish language instructors for foreigners' perceptions of their 21st-century skills self-
efficacy show significant differences across the scale and its subdimensions according to
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gender, professional seniority, educational status, and employment status variables?

2. Do Turkish language instructors' lifelong learning tendencies show significant differences
across the scale and its subscales according to gender, professional seniority, educational status,
and employment status variables?

3. What is the level of relationship between Turkish language instructors' perceptions of their
21st century skills self-efficacy and their lifelong learning tendencies?

4. Do Turkish language instructors' perceptions of their 21st century skills self-efficacy predict
their lifelong learning tendencies at a significant level?

2. Method
2.1. Research Design

The purpose of this study is to investigate the relationship between Turkish language instructors'
perceptions of their 21st century skills self-efficacy and their lifelong learning tendencies. To
this end, a correlational survey model was employed. “The correlational survey model is a
research approach that aims to determine the existence and/or degree of co-variation between
two or more variables” (Karasar, 2023, p. 114). In this study, the relationship between 21st
century skills self-efficacy and lifelong learning tendencies among instructors who teach
Turkish as a foreign language was examined quantitatively.

2.2. Participants

The population of the study consists of instructors who teach Turkish as a foreign language.
These instructors work both domestically and abroad. The study group consists of 219
instructors selected from the universe using convenience sampling methods. In convenience
sampling, “the accuracy of the sample is sacrificed in exchange for time and money savings”
(Balci, 2021, p. 103). In other words, the researcher includes people from their immediate circle
or those who are easily accessible in the sample. In this regard, we contacted Turkish Language
Teaching Centers (TOMER, etc.) within state and foundation universities and with the Yunus
Emre Institute. After obtaining the necessary permissions, the links to the survey instruments
were provided to the relevant units of the institutions and the instructors. In addition, the contact
information of the academic staff available on the websites of the contacted institutions was
accessed, and the links to the scales were also sent via email. Consequently, the study's sample
comprised a total of 219 instructors, 65 of whom were male and 154 of whom were female,
who teach Turkish as a foreign language both in Tiirkiye and abroad.

While the convenience sampling method employed in this study may pose limitations in terms
of generalizability, efforts were made to mitigate this issue. To enhance the data heterogeneity,
educators working in a variety of institutions and geographic regions, both in Turkey and
abroad, were included in the sample. This approach aimed to increase the diversity of the data
and improve the representativeness of the research findings.

2.3. Data Collection Tools

The data collection tools employed in the study included a personal information form, the 21st
Century Skills Self-Efficacy Scale, and the Lifelong Learning Tendencies Scale. A review of
the content and items of these instruments indicates that they were developed with a broad and
inclusive scope. Moreover, the items align with the professional responsibilities and
competencies expected of instructors teaching Turkish as a foreign language. Therefore, these
scales were deemed appropriate for use with this target group.
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2.3.1. Personal Information Form

The personal information form was prepared by the researcher to gather data on demographic
and professional variables, including gender, professional seniority, educational status, and
employment status. In the process of designing this form, an extensive literature review was
conducted, drawing on previous research relevant to the topic (Altin, 2018; Ayaz, 2016; Cmnar,
2019; Korkmaz, 2019; Lala, 2021; Toptimur, 2021; Torun, 2020; Yaman, 2014; Yildirim,
2021). The selection of variables was informed by findings and practices identified in these
earlier studies.

2.3.2. 21st Century Skills Self-Efficacy Scale (21CSSE)

The “21st Century Skills Self-Efficacy Scale” developed by Anagiin et al. (2016) was
administered to assess the self-efficacy perceptions of Turkish language instructors teaching
foreigners regarding 21st century skills. The scale comprises 42 items with three subscales:
learning and renewal skills (LRS), life and career skills (LCS), and information, media, and
technology skills (IMTS). The results of the analysis showed that Cronbach’s Alpha value for
the scale's reliability coefficient was .88; in the present study, this value was calculated as .93.

2.3.3. Lifelong Learning Tendencies Scale (LLT)

The “Lifelong Learning Tendencies Scale” developed by Giir-Erdogan and Arsal (2016) was
applied to examine the lifelong learning tendencies of Turkish language instructors for
foreigners. This five-point Likert scale comprises 17 items with two subscales: willingness to
learn (WL) and openness to development (OD). There are no reverse items in the scale. The
results of the analysis showed that the scale has a Cronbach's Alpha reliability coefficient of
.86; in the present study, this value was calculated as .88.

2.4. Data Collection Procedures

Prior to data collection, the necessary permissions were obtained from the developers of the
measurement tools. Following this, ethics approval was secured from the Ethics Committee of
the Institute of Social Sciences at Amasya University (dated 05.10.2022, number E-30640013-
108.01-94711). Data collection commenced after this approval. Participation in the study was
entirely voluntary, and all data were collected in accordance with established ethical standards.

The research data were gathered through an online survey created using Google Forms. This
method was selected to overcome limitations related to geographical dispersion and time
constraints, allowing for the inclusion of a diverse sample of instructors from both Tiirkiye and
abroad. The participants included instructors affiliated with institutions such as the Yunus Emre
Institute and TOMER centers at state and foundation universities. The diversity of the sample
is also reflected in participants’ educational backgrounds, which span faculties of education as
well as science and literature.

The data collection tools for this study, including personal information forms and the “21st
Century Skills Self-Efficacy Scale” and the “Lifelong Learning Tendencies Scale”, were
adapted to an online format. To ensure data integrity and ethical compliance, the survey link
was shared with participants on a voluntary basis, without collecting any personal identifiers.
To prevent multiple submissions from the same individual, the link was distributed on a one-
time basis. Furthermore, mandatory fields were implemented to ensure that all scale items were
answered completely.

2.5. Data Analysis

After the data was collected, it was reviewed, and two data points that were found to be
incomplete or inconsistent were deemed invalid and excluded from the scope of the study. The
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SPSS 22 program was used to analyze the data collected in the digital environment. Independent
sample t-tests, one-way MANOVA analysis, correlation analysis, and regression analysis were
used in the statistical analyses. Post Hoc tests were applied to determine the significant
differences that were found in the variance analysis.

The skewness and kurtosis values of the data were examined to determine the normality
distribution of the data obtained within the scope of the research. As a result of the analysis, the
skewness value of the learning and renewal skills subscale of the 21st century skills self-
efficacy perception scale was found to be -.807, the kurtosis value was .524, the skewness value
of the life and career skills subscale was -.680, and the kurtosis value was .182, and the
skewness value of the knowledge, media, and technology skills subscale was -.745, while the
kurtosis value was -.220. The skewness value of the total 21st century self-efficacy perception
scale was -.707, while the kurtosis value was .435. The skewness value of the willingness to
learn subscale of the lifelong learning tendencies scale was -1.228, and the kurtosis value was
2.308, while the skewness value of the openness to development subscale was -1.486, and the
kurtosis value was 2.017. The skewness value of the total of the lifelong learning tendencies
scale was found to be -1.302, and the kurtosis value was 2.372. As a result of the analyses, it
was determined that the data exhibited a normal distribution. Jondeau and Rockinger (2003)
stated that skewness and kurtosis coefficients ranging between +3 and -3 are consistent with
the normal distribution range.

3. Findings

3.1. Findings on the Difference between Turkish as a Foreign Language Instructors' 21st-
Century Skills Self-Efficacy Perceptions and Various Variables

Table 1 shows the results of the #-test conducted to determine whether there is a significant
difference in the 21st century skills self-efficacy scale applied to Turkish language instructors
for foreigners according to the gender variable.

Table 1. ¢-Test Results Regarding the 21CSSE by Gender Variable

Gender n X SD df t p

LRS Male 65 69.32 6.89 217 -1.213 226
Female 154 70.66 7.68

LCS Male 65 78.16 7.16 217  -2.853  .005%
Female 154 80.90 6.18

IMTS Male 65 34.58 4.74 217 -2.752  .006*
Female 154 36.22 3.67

21st century skills self- Male 65 182.07 15.43 217 -2.541  .012%*

efficacy Female 154 18779 15.10

*p<.05

When Table 1 is examined, no statistically significant difference is found between the means
of male instructors (¥x=69.32; SD=6.89) and female instructors (x=70.66; SD=7.68) in terms of
LRS (=-1.213; p>.05).

Statistically significant differences in favor of female instructors were found in LCS and IMTS
scores and in total scores on the 21st century skills scale. Accordingly, female instructors were
found to have higher self-efficacy perceptions than male instructors in terms of life and career
skills, information, media and technology skills, and 21st century skills.
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Table 2 shows the results of the t-test conducted to determine whether there was a significant
difference in the 21st century skills self-efficacy perceptions scale applied to Turkish language
instructors for foreigners according to the employment status variable.

Table 2. t-Test Findings for 21st Century Skills Self-Efficacy Scale by Employment Status

Employment Status n X SD df t P
LRS Permanent 143 70.11 6.84 217 -396 .693
Academic Staff
Temporary 76 70.53 8.56
Academic Staff
LCS Permanent 143 79.36 6.42 217 -2.274  .024%*
Academic Staff
Temporary 76 81.47 6.74
Academic Staff
IMTS Permanent 143 35.34 3.98 217 -1.966  .051
Academic Staff
Temporary 76 36.47 4.18
Academic Staff
21st century Permanent 143 184.82 14.56 217 -1.683  .094
skills self- Academic Staff
efficacy Temporary 76 188.48 16.68
Academic Staff

*p<.05

When Table 2 is examined, no statistically significant difference was found between permanent
teaching staff and temporary teaching staff in terms of LRS and IMTS dimensions and total
scores on the 21st century skills scale.

However, in the LCS dimension, there is a statistically significant difference between the mean
scores of permanent teaching staff (x=79.36; $5=6.42) and temporary teaching staff (x=81.47;
S§5=6.74) (t=-2.274; p<.05). It is observed that the perceptions of life and career skills among
temporary teaching staff are statistically significantly higher than those of permanent teaching
staff.

Table 3 shows the results of the MANOVA test conducted to determine whether there is a
significant difference in the 21st-century skills self-efficacy perceptions scale applied to
Turkish language instructors based on the professional seniority variable.

Table 3. MANOVA Findings Regarding Professional Seniority

Variable Wilks’ F Hypothesis df  Error df P n2
Lambda
Professional 914 1.621 12.000 561.191 .82 30
Seniority
Dependent n X SD df F p Eta

variables
LRS 219 70.26 7.47 4 .580 677 011
LCS 219 80.09 6.59 4 1.621 170 .029
IMTS 219 35.73 4.07 4 3274 .012* 058
21st century 219 186.09 15.39 4 1.561 186 .028
skills self-
efficacy

*p<.05
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When Table 3 is examined, it is concluded that there is a statistically significant difference in
terms of the professional seniority variable according to the subscale of information, media,
and technology skills of Turkish language instructors for foreigners as a result of the one-way
MANOVA analysis (F=3.274; p<.05). The results of the Scheffe test, one of the “Post Hoc”
tests conducted to determine which groups the difference occurred between, are presented in
Table 4.

Table 4. Findings on Intergroup Differences Regarding the Professional Seniority Variable

Subscales Professional n b SD F p Difference
seniority
LRS 0-5 87 69.78 8.48
5-10 63 71.31 6.88 .580 677
10-15 49 70.34 6.74
15-20 11 68.81 7.31
20 and over 9 68.88 4.70
LCS 0-5 87 80.56 6.45
5-10 63 81.03 6.22 1.621 170
10-15 49 79.24 6.72
15-20 11 77.45 6.78
20 and over 9 76.88 8.56
IMTS 0-5 87 36.06 3.83
5-10 63 36.49 3.82 3274  .012% Between
10-15 49 34.97 4.36 the 2nd
15-20 11 35.27 3.46 and 5th
20 and over 9 31.88 5.18 groups
21st century 0-5 87 186.41 16.11
skills self- 5-10 63 188.84 14.86 1.561 .186
efficacy 10-15 49 184.57 14.09
15-20 11 181.54 15.92
20 and over 9 177.66 16.13
*p<.05

When Table 4 is examined, the information obtained from the one-way MANOVA analysis
reveals that the significant difference in the subscale of information, media, and technology
skills is between groups 2 and 5 according to the Scheffe test (/=3.274; p<.05). Accordingly,
these results indicate that instructors with 5-10 years of seniority had higher perceptions of
information, media, and technology skills than instructors with 20 years or more of seniority.

Tables 5 and 6 show the results of the MANOVA test conducted to determine whether there
was a significant difference in the 21st century skills self-efficacy scale applied to Turkish
language instructors of foreigners according to the educational status variable.

Table 5. MANOVA Findings for 21st Century Skills Self-Efficacy Scale by Educational Status

. Wilks’ F Hypothesis  Error df p n2
Variables Lambda daf
Educational Status .948 1.913 6.000 428.000 17 .26
Dependent n X SD df F P Eta
variables
LRS 219 70.26 7.47 2 205 .814 .002
LCS 219 80.09 6.59 2 1.303 247 .012
IMTS 219 35.73 4.07 2 1.250  .289 011
21st century skills 219 186.09 15.39 2 117 .890 .002
self-efficacy
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When Table 5 is examined, according to the results of the one-way MANOVA analysis, no
statistically significant difference was found in the overall scale and subscales of the relevant
scale applied to Turkish language instructors for foreigners according to the educational status
variable (F=1.913; p>.05).

Table 6. MANOVA Findings for 21st Century Skills Self-Efficacy Scale Subscales by Educational Status

Subscales Educational n X SD F p
Status
LRS Bachelor's 16 69.12 8.44
Degree 205 814
Master's Degree 122 70.40 7.76
PhD 81 70.28 6.87
LCS Bachelor's 16 81.43 5.17
Degree 1.303 274
Master's Degree 122 80.50 6.93
PhD 81 79.20 6.28
IMTS Bachelor's 16 36.81 2.68
Degree 1.250 289
Master's Degree 122 35.38 4.15
PhD 81 36.04 4.16
21st century Bachelor's 16 187.37 14.23
skills self- Degree A17 .890
efficacy Master's Degree 122 186.29 16.07
PhD 81 185.54 14.89

When Table 6 is examined, the results of the one-way MANOVA analysis show that the
relevant scale applied to Turkish language teachers for foreigners has no significant effect on
the LRS subscale (F=.205; p>.05), LCS subscale (F=1.303; p>.05), IMTS subscale (F=1.250;
p>.05), and overall scale (F=.117; p>.05).

3.2. Findings on the Difference between Turkish as a Foreign Language Instructors'
Lifelong Learning Tendencies and Various Variables

Table 7 shows the results of the t-test conducted to determine whether there is a significant
difference in the lifelong learning tendencies scale applied to Turkish language instructors for
foreigners according to the gender variable.

Table 7. t-Test Findings Related to the Gender Variable in the LLT

Gender n X SD df t p
WL Male 65 49.01 5.00 217 -2.706  .007*
Female 154 50.80 4.22
OD Male 65 27.32 2.82 217 -3.318  .001*
Female 154 28.44 2.02
Lifelong Learning Male 65 76.33 7.26 217 -3.169  .002*
Tendencies Female 154 79.25 5.72

*p<.05

When Table 7 is examined, there is a statistically significant difference between the mean of
male instructors (x=49.01; SD=5.00) and female instructors (x=50.80; SD=4.22) in terms of the
WL subscale (=-2.706; p<.05). It was found that female instructors' willingness to learn is
statistically significantly higher than that of male instructors.
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There is a statistically significant difference between the mean scores of male instructors
(x=27.32; SD=2.82) and female instructors (x=28.44; SD=2.02) in the OD subscale (=-3.318;
p<.05). The results showed that female instructors' openness to development is statistically
significantly higher than that of male instructors.

According to the total scores on the lifelong learning tendencies scale, there is a statistically
significant difference between the mean of male instructors (x=76.33; SD=7.26) and female
instructors (x=79.25; SD=5.72) (+=-2.520; p<.005). Female instructors' lifelong learning
tendencies are statistically significantly higher than those of male instructors.

Table 8 shows the results of the t-test conducted to determine whether there is a significant
difference in the lifelong learning tendencies scale applied to Turkish language instructors for
foreigners according to the employment status variable.

Table 8. ¢-Test Findings for LLT by Employment Status

Employment Status n x SD df t P
WL Permanent 143 49.78 4.48 217 -2.216  .028*
Academic Staff
Temporary 76 51.19 4.50
Academic Staff
oD Permanent 143 27.95 2.17 217  -1.354 177
Academic Staff
Temporary 76 28.40 2.62
Academic Staff
Lifelong Learning Permanent 143 77.74 6.09 217 -2.085 .038%*
Tendencies Academic Staff
Temporary 76 79.60 6.66

Academic Staff

*p<.05

When Table 8 is examined, there are statistically significant differences between permanent
academic staff and temporary academic staff in terms of the total scores on the lifelong learning
tendencies scale and the WL subscale. It was found that the willingness to learn and lifelong
learning tendencies of temporary academic staff are statistically significantly higher than those
of permanent teaching staff.

In the OD subscale, the means of permanent academic staff (x=27.95; SD=2.17) and temporary
academic staff (x=28.40; SD=2.62) did not show a statistically significant difference (=-1.354;
p>.05).

Table 9 shows the results of the MANOVA test conducted to determine whether the lifelong
learning tendencies scale applied to Turkish language instructors for foreigners showed a
significant difference according to the professional seniority variable.

Table 9. MANOVA Findings for Professional Seniority Variable

. Wilks’ F Hypothesis Error df p n2

Variables Lambda df
Professional .899 2.918 8.000 426.000 .004 .052
Seniority

Dependent n X SD df F p Eta

variables

WL 219 50.27 4.53 4 2.502 .043%* .045
OD 219 28.11 2.34 4 3.556 .008* .062
Lifelong 219 78.38 6.34 4 2.870 .024%* .051
Learning
Tendencies
*p<.05
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When Table 9 is examined, it is concluded that there is a statistically significant difference in
terms of the professional seniority variable in the overall and subscales of the relevant scale
applied to Turkish language instructors for foreigners as a result of the one-way MANOVA
analysis (F=2.918; p<.05). The results of the LSD test, one of the “Post Hoc” tests conducted
to determine which groups the difference occurred between, are presented in Table 10.

Table 10. Intergroup Difference Findings for Professional Seniority Variable

Subscales Professional n X SD F p Difference
Seniority
WL 0-5 87 51.09 4.20
5-10 63 50.50 4.94 2.502 .043* The 1st,
10-15 49 48.61 4.37 2nd, and
15-20 11 50.36 4.58 3rd groups
20 and over 9 49.66 3.90
OD 0-5 87 28.44 2.35
5-10 63 28.46 1.91 3.556 .008* The 1st,
10-15 49 27.55 2.24 2nd, 3rd,
15-20 11 27.72 2.76 and 5th
20 and over 9 26.00 3.57 groups
Lifelong 0-5 87 79.54 6.03 The 1st,
Learning 5-10 63 78.96 6.49 2.870 .024%* 2nd, and
Tendencies 10-15 49 76.16 6.07 3rd groups
15-20 11 78.09 6.94
20 and over 9 75.66 6.46
*p<.05

When Table 10 is examined, it is seen that the significant difference in the WL subscale of the
relevant scale applied to Turkish language instructors for foreigners as a result of the one-way
analysis of variance (F=2.502; p<.05) and in the overall scale (F=2.870; p>.05) was found to
be significant between the 1st, 2nd, and 3rd groups. The significant difference in the OD
subscale of the relevant scale was found to be between the 1st, 2nd, 3rd, and 5th groups
(F=3.556; p>.05).

Tables 11 and 12 show the results of the MANOVA test conducted to determine whether there
was a significant difference in the lifelong learning tendencies scale applied to Turkish language
instructors for foreigners according to the educational status variable.

Table 11. MANOVA Findings for the LLT by Educational Status

Variables I}gfrlrlllgz ) F Hyp(c);lesm Error df p n2
Educational 976 1.316 4.000 430.000 263 012
Status

Dependent n X SD df F p Eta

variables

WL 219 50.27 4.53 2 1.682  .188  .015
OD 219 28.11 2.34 2 2339 .099 .021
Lifelong 219 78.38 6.34 2 2.193  .114  .020
Learning
Tendencies

When Table 11 is examined, no statistically significant difference was found as a result of the
one-way MANOVA analysis (F=1.316; p>.05).
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Table 12. MANOVA Findings for the LLT Subscales by Educational Status

Subscales Educational Status n b SD F p
WL Bachelor's Degree 16 51.06 4.47
Master's Degree 122 50.64 421 1.682 .188
PhD 81 49.55 4.95
OD Bachelor's Degree 16 28.87 1.62
Master's Degree 122 28.27 2.43 2.339 .099
PhD 81 27.71 2.28
Lifelong Bachelor's Degree 16 79.93 5.67
Learning Master's Degree 122 78.92 6.10 2.193 114
Tendencies PhD 81 77.27 6.71

When Table 12 is examined, as a result of the one-way MANOVA analysis, no statistically
significant difference was found in the subscales of the relevant scale applied to Turkish
language instructors of foreigners in the WL subscale (£=1.682; p>.05), OD subscale (F=2.339;
p>.05), and overall scale (F=2.193; p>.05) of the scale as a whole.

Table 13 shows the simple linear correlation findings conducted to determine the level of
relationship between the 21st century skills self-efficacy perception scale applied to Turkish
language teachers and the lifelong learning tendencies scale.

Tablo 13. Findings of the Simple Linear Correlation Analysis

LRS LCS IMTS 2 1st-century
skills self-
efficacy

WL r 525" 630" A436™ 640"
OD T 473" 558" 550" 614™
Lifelong r 550" 656" S515™ 684
Learning

Tendencies

**p<.01

Simple linear correlation analysis was performed to examine the relationships between 21CSSE
and LLT scores. According to this analysis, there was a significant correlation between WL and
LRS (=.525, p<.01), LCS (r=.630, p<.01), IMTS (r=.436, p<.01), and 21CSSE total scores
(r=.640, p<.01). OD was significantly correlated with LRS (r=.473, .01), LCS (+=.558, p<.01),
IMTS (r=.506, p<.01), and the total 21CSSE score (r=.614, p<.01). A positive correlation was
found between LLT and LRS (+=.550, p<.01), LCS (r=.656, p<.01), IMTS (r=.515, p<.01), and
21CSSE total scores (=.684, p<.01).

As a result, when looking at the results related to correlation analysis, positive relationships
between the scales were observed. In other words, an increase in lifelong learning tendencies
correlates with an increase in 21st-century skills perceptions of self-efficacy. It can be said that
an increase in 2 1st-century skills self-efficacy perceptions correlates with an increase in lifelong
learning tendencies.

Table 14 presents the results of a simple linear regression analysis conducted to determine
whether Turkish language instructors' perceptions of self-efficacy in 21st-century skills
significantly predict their lifelong learning tendencies.
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Table 14. Simple Linear Regression Analysis on the Predictive Power of 21st Century Skills Self-
Efficacy Perception on Lifelong Learning Tendency

Model B Std. Error 3 t p
Lifelong Learning Constant 55.951 9.442 5926 .000 R=.684
Tendencies R*=.468
21st- 1.660 120 .684 13.829 .000 F=191.235
century P<0.5
skills self-
efficacy

The simple linear regression analysis revealed that it was determined that 21st-century skills
self-efficacy scores (R=.684, R>=.468, F= 191.235, p<.05) significantly predicted lifelong
learning tendencies. According to these results, 21st-century skills self-efficacy explains 46%
of the variance in lifelong learning tendencies. In this context, it was concluded that 21st-
century self-efficacy skills is a significant predictor of lifelong learning tendencies.

4. Conclusion, Discussion, and Recommendations

The recent increase in Turkish language teaching activities for foreigners has led to a surge in
research in this field. A review of the literature indicates that no research has been conducted
on Turkish language instructors who teach Turkish as a foreign language in relation to the topics
mentioned above. Therefore, this study aims to fill this gap in the literature and to examine the
21st-century skills and lifelong learning tendencies of Turkish language instructors for
foreigners and to determine the relationship between them. To this end, data were collected
from instructors both in Tiirkiye and abroad, and these data were analyzed using various
statistical methods. The results obtained from the analyses were discussed, and some
recommendations were presented in this context.

4.1. Conclusion and Discussion of Turkish as a Foreign Language Instructors' 21st
Century Skills Self-Efficacy Perceptions According to Various Variables

Looking at the results of the study, it was observed that no significant difference was found in
the LRS subscale based on gender, but there was a significant difference in favor of female
instructors according to the gender variable in the LCS and IMTS subscale and in the total
scores of the scale. This outcome may be explained by the tendency of female instructors to
integrate technology more effectively for this outcome (Erdemir et al., 2009). It is thought that
females' desire to gain status in social and professional life and their high level of awareness in
this regard may have contributed to this outcome. Additionally, the higher number of female
participants compared to male participants may be another factor. There are different studies
that support and do not support the research results in this field. Toptal (2021) found that there
was a significant difference in favor of female preservice teacher in terms of the gender variable
only in the LCS subscale of Turkish preservice teachers' perceptions of 21st century skills self-
efficacy, and explained this as being due to the higher number of female participants compared
to male participants and female preservice teachers ' greater mastery of the skills in question.
Bakar (2020) concluded in his study on preservice teachers that there was a significant
difference in favor of female preservice teachers in terms of gender in the LRS, LCS, and IMTS
subscale and in the total score of the scale. Murat (2018), on the other hand, found no significant
difference between genders in terms of LRS in his research on preservice teachers, but found a
significant difference in favor of female preservice teachers in terms of LCS and IMTS. Some
studies have shown that gender is not a factor in individuals' possession of 2 1st-century skills
(Aksiit, 2023; Ozdemir, 2022; Ozer, 2021).
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There was no significant difference in the LRS and LCS subscales applied to instructors and in
the total score of the scale based on the variable of professional seniority. However, a significant
difference was found favoring instructors with 5-10 years of professional seniority compared
to the group of instructors with 20 or over years of professional seniority in the subscale of
information, media, and technology skills. Accordingly, it can be said that as the seniority of
instructors who face challenges in keeping pace with contemporary developments increases,
their IMTS decreases, depending on age. As can be understood from this, instructors who have
been working in the profession for a certain period of time become stagnant over time and lag
behind in adapting to the era in some areas. Professional burnout and a decline in motivation
over time may also contribute to this trend, as enthusiasm and energy tend to be higher at the
beginning of a teaching career. Several studies support these results. Cinar (2019) investigated
instructors and found no significant difference in the total scores of the LRS and LCS subscales
or in overall 21st-century skills self-efficacy perceptions based on professional seniority.
However, the study revealed that IMTS were significantly higher among instructors with 10-15
years of experience compared to those with 21 years or more. This was attributed to difficulties
in adapting to rapidly evolving technology, age-related factors, and professional burnout. In
contrast, Ozdemir (2022) found a significant difference only in the LRS subscale, with
instructors who had 20 or more years of experience scoring higher than those with 1-5 and 5—
10 years. Tiryakioglu (2022) found no significant difference in the total scores of the LRS and
LCS subscales, or in the overall 21st-century skills self-efficacy perceptions, based on
professional seniority. However, the study revealed that IMTS were higher among instructors
with 1-5 years of seniority compared to those with 20 years or over. Conversely, there are also
studies that reveal that professional seniority is not an effective factor in possessing 21st-
century skills (Ozer, 2021; Toptimur, 2021; Tiilgen, 2021).

The study concluded that there is was statistically significant difference in the subscales and
overall of the relevant scale applied to instructors according to the educational status variable.
This suggests that educational status is not a significant factor in individuals' 21st-century skills.
Considering that the learning process encompasses the entire lifespan of an individual, from
birth to death, it is an expected outcome that educational status is not an effective factor in
acquiring the requirements of the century in which individuals live. Research conducted on this
topic in the literature supports this result (Cinar, 2019; Demirel, 2022; Elekoglu, 2022; Tiilgen,
2021).

The analysis revealed no significant differences in the LRS and IMTS subscales of the relevant
scale applied to instructors and in the overall scale in terms of the employment status variable.
However, a significant difference was found in the LCS subscale, where the perceptions of
temporary academic staff were higher than those of permanent academic staff. This result
suggests that the type of staff position that instructors hold affects their use of characteristics
such as effective use of time, undertaking new initiatives, taking responsibility, being open to
criticism, having different perspectives, and benefiting from experience. This can be explained
by the fact that temporary academic staff feel uncomfortable with the uncertainty of their
positions and have a more effective work perception in order to maintain their positions in the
face of current uncertainties. On the other hand, it can be said that permanent academic staff do
not experience any uncertainty about their positions and, with the sense of comfort this
provides, consider themselves sufficient in some areas and do not feel the need for more. Or,
conversely, it can be said that temporary academic staff are career-conscious and are in a more
effective process of wanting to advance in their positions. Considering this situation, it is a
likely and reasonable result that temporary academic staff's perceptions of life and career skills
are higher than those of permanent academic staff.
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The concept of temporary staff in this study aligns with the notion of precarious employment,
as discussed by Melville et al. (2019). The study mentions the negative effects of precarious
employment on teachers and discusses how teachers working in precarious employment feel
stressed and pressured, leading them to engage in a more effective work process in order to
maintain their current position, seek promotion, and avoid economic hardship. In this context,
it is a natural outcome that temporary teaching staff have higher life and career skills than
permanent academic staff.

4.2. Conclusion and Discussion of Turkish as a Foreign Language Instructors' Lifelong
Learning Tendencies According to Various Variables

Lifelong learning encompasses the period from birth to death. In this regard, it is thought that
various variables are not expected to play a decisive role in instructors' lifelong learning
tendencies. In contrast, research findings show that certain variables have a decisive effect on
lifelong learning.

The findings revealed a significant gender-based difference in favor of female instructors in the
WL and OD subscales, as well as in the total scale scores. In other words, female instructors
scored higher than their male counterparts in WL, OD, and LLT. It is thought that women's
desire to develop themselves in all areas in order to gain social status has contributed to this
result. Another possible explanation is the greater number of female participants compared to
males in the study. There are conflicting findings in the literature regarding this outcome.
Ozdemir (2022) concluded in his study on teachers that there was no significant difference
between genders in the OD subscale used, but there was a significant difference in favor of
female teachers in the WL subscale and in the total scores of the scale. He explained this
situation as female teachers being more eager and motivated than male teachers in terms of self-
development, learning new things, and acquiring knowledge. Other studies have similarly
reported that LLT scores are significantly higher among women (Ayra, 2015; Erdogan, 2020;
Torun, 2020). Conversely, some studies have found that gender is not a significant factor in
LLT (Lala, 2021; Settas1, 2022; Soruklu, 2022; Yaman, 2014; Yildirim, 2021).

The findings indicated a statistically significant difference in the subscales and total scores of
the relevant scale administered to instructors based on their professional seniority variable. In
the WL subscale and total score, instructors with 0-5 years of experience scored significantly
higher than those with 5-10 or 10—15 years of experience. In the OD subscale, instructors with
0-5 years of experience outperformed all other seniority groups, including those with 5-10, 10—
15, and 20 or more years of service. From this perspective, it can be understood that instructors
who are new to the profession are eager to learn, open to development, and more open to
lifelong learning, while instructors who have worked in the profession for a certain period of
time have become stagnant in their willingness to learn, openness to development, and tendency
toward lifelong learning. This outcome may largely be attributed to professional burnout or
stagnation. Considering that instructors have been working in the profession for many years
and have faced various problems in different areas during their tenure, it is understood that
professional energy decreases as the length of service in the profession increases. Considering
the effect of the age factor, it is natural for such a result to emerge. In summary, professional
stagnation and declining motivation are influential factors affecting lifelong learning
tendencies. A review of the literature reveals that studies on this subject have yielded different
results. In his study with teachers, Settas1 (2022) found that there was no significant difference
in the WL dimension of the scale applied according to professional seniority, but there was a
significant difference in the OD subscale and the total score of the scale between the groups of
teachers with 1 -10 years and 21 years and above, in favor of teachers with 1-10 years of service,
and explained this as being due to teachers with 21 years and above of seniority being more
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conservative and authoritarian. Yaman (2014) concluded in his study with teachers that teachers
with 6-10 years of service had higher lifelong learning tendencies than other seniority groups.
There are also studies showing that professional seniority is not an effective factor on lifelong
learning tendencies (Abbak, 2018; Altin, 2018; Ayaz, 2016; Tanatar, 2017).

While no significant difference was observed in the OD subscale based on instructors’
employment status, a significant difference was found in the WL subscale. Accordingly, the
employment status that instructors does not significantly affect their openness to development.
On the other hand, it was concluded that temporary academic staff are more willing to learn
than their permanent counterparts. One possible reason for this situation, it can be argued that
temporary instructors are aware of their career development and, in this regard, their
determination and desire to work steadily make them more willing to learn new things.
Conversely, it is understood that instructors who have reached a certain position in their
profession and do not experience any uncertainty tend to take a passive role in terms of their
willingness to learn new things and shaping the learning process due to their sense of comfort.
This indicates that instructors experience professional stagnation and a decline in their
professional expectations and enthusiasm. An analysis of the total LLT scores reveals that
instructors’ employment status significantly influences their lifelong learning tendencies.
Temporary academic staff demonstrate higher lifelong learning tendencies than permanent
academic staff. Lifelong learning is a continuous process that extends from birth to death.
Considering this, the positions of instructors should not have a significant effect on their
lifelong learning tendencies. However, according to the results, it can be said that the staff
positions of instructors encourage temporary instructors to pursue learning processes more
actively in order to advance in their professional careers and perhaps to prevent anxiety and
unease arising from the uncertainty of their positions. On the other hand, it can be said that the
same situation leads permanent teaching staff to a sense of comfort due to the security provided
by their positions, leading to stagnation.

4.3. Conclusion and Discussion on the Relationship between Turkish as a Foreign
Language Instructors' 21st Century Skills Self-Efficacy Perceptions and Lifelong
Learning Tendencies

The findings of the study reveal a significant and positive correlation between 21st-century
skills and lifelong learning tendencies. In other words, an increase in lifelong learning
tendencies is associated self-efficacy perceptions of 21st century skills. Conversely, a decrease
in self-efficacy perceptions of 21st-century skills is linked to a decrease in lifelong learning
tendencies. Overall, the results suggest a strong relationship between self-efficacy perceptions
of 21st-century skills and lifelong learning tendencies. Furthermore, it has been revealed that
21st-century skills predict lifelong learning tendencies. Accordingly, 21st-century skills self-
efficacy explains 46% of the variance in lifelong learning tendencies. This means that self-
efficacy in 21st-century skills plays a major role in shaping lifelong learning tendencies. Based
on these results, it can be suggested that 21st-century skills are essential for fostering lifelong
learning. There are studies in literature that support these findings. Soruklu (2022) found a
strong relationship between 21st-century skills and lifelong learning tendencies in his study on
preservice teachers. Giindiiz (2023) and Erdogan (2020) concluded in their studies that there is
a significant and positive relationship between 21st-century skills and LLT, and that 21st-
century skills predict lifelong learning tendencies.

Other studies in the literature have also concluded that there are significant and positive
relationships between 21st-century skills and lifelong learning tendencies (Aksiit, 2023;
Korkmaz, 2019; Kozikoglu ve Altunova, 2018; Mawas ve Muntean, 2018; Ozdemir, 2022;
Strang, 2017).
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Based on the results obtained from the research data, the following recommendations have been
made:

1. Seminars, conferences, and in-service training can be used to raise instructors' awareness and
understanding of 21st-century skills and lifelong learning.

2. Instructors can be informed about the use of technology in language teaching. At the same
time, practical training can be provided to instructors on the use of technological tools and
materials in teaching.

3. Instructors can be encouraged to closely follow innovations and developments in the field.

4. New research can be conducted and comparisons made using different measurement tools on
the 21st-century skills self-efficacy perceptions, and lifelong learning tendencies of instructors
who teach Turkish as a foreign language.
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