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Etik insanlarin g¢evresiyle olan tiim iliskilerinin temelini olusturan toplumsal degerleri, kurallar iyi-
kotii, dogru-yanlis gibi ahlaksal a¢idan arastiran, toplumsal-bireysel her tiirlii tercihi belirleyen ilkeler
olarak yasamin igerisindedir. Yasamimiza teknolojinin dahil olmasiyla beraber toplumun belirli
degisimleri ka¢inilmaz olmustur. Teknolojinin gelismesi sanayilesmeyi baslatmis ve bu sanayi toplumu
hizla bilgi-iletisim teknolojilerinin 6nde oldugu bilisim toplumunu ortaya ¢ikarmistir. Teknolojinin
hayatimiza girmesi bazi problemleri beraberinde getirmis ve etik kavrami bu noktada 6nemini
hissettirmistir. Global bir sorun olup 2019’un sonlarinda ortaya ¢ikan Covid-19(Coronavirus) salgini
onemli degisimlere sebep olmustur. Bu degisimlerden en ¢ok egitim alani etkilenmis ve bu olumsuz
etkilenmeyi azaltmak amaciyla uzaktan egitim sistemleri kurulmustur. Insanlar boylelikle teknolojiyi
daha fazla kullanmaya baslamislardir. Burada en 6nemli etken bilisim etigine uyulmasi ve etik
kazanimidir. Bu noktada sinif 6gretmenlerine dnemli sorumluluklar diismektedir. Bu arastirmada sinif
6gretmeni adaylarinin bilisim etiklerinin cinsiyete, yasa, sinif diizeyine, internet erisim olanagina,
internete erisim sagladigl araca, bilgisayara sahip olma durumuna ve internette harcanan siire
araliklarina gore farklhiliklasma olup olmadigini incelemek amag edinilmistir. Arastirmamiz nicel
arastirma yontemlerinden genel tarama modelinde hazirlanmistir. Arastirmada Duymaz (2014)
tarafindan gelistirilen “Ger¢cek Yasam Durum Senaryolariyla Bilisim Etigi Olcegi’ kullanilmigtir. Olcek 4
senaryo ve her senaryoda 17 madde olmak iizere toplam 68 maddeden olusmustur. Arastirma
sonucunda cinsiyete gore 4 senaryoda da anlamli farklilik goriilmiistiir. Yasa gore senaryo 1 ve 2’de
anlaml bir farklilik goriiliirken, senaryo 3 ve 4’de anlamh farklilik goriilmemistir. Simif diizeyine gore
Senaryo 1, 2 ve 3’de anlaml farklilik gériilmemisken, Senaryo 4’de anlamli bir farklilik gériilmistiir.

Anahtar Kelimeler: Etik, bilisim, bilisim etigi, covid-19

Abstract

Ethics are principles that investigate societal values and rules from a moral perspective, such as good-
bad, right-wrong, forming the basis of all human interactions and determining every societal and
individual preference. With the inclusion of technology in our lives, certain societal changes have
become inevitable. The development of technology initiated industrialization, and this industrial society
rapidly evolved into an information society where information and communication technologies are
paramount. The introduction of technology into our lives has brought about certain problems,
highlighting the importance of the concept of ethics. The Covid-19 (Coronavirus) pandemic, a global
issue that emerged at the end of 2019, has led to significant changes. Among these changes, the
education sector has been most affected, and to mitigate these negative impacts, remote education
systems have been established. Consequently, people have started using technology more frequently. At
this point, the most crucial factor is adherence to information ethics and gaining ethical awareness.
Primary school teachers bear significant responsibilities in this regard. This study aims to examine
whether the information ethics of prospective primary school teachers differ according to gender, age,
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grade level, internet access capability, the device used to access the internet, computer ownership, and
the amount of time spent on the internet. Our research is designed using the general survey model, one
of the quantitative research methods. The “Information Ethics Scale with Real-Life Situation Scenarios”
developed by Duymaz (2014) was used in the study. The scale consists of 68 items across 4 scenarios,
with 17 items in each scenario. The research results indicated significant differences across all four
scenarios based on gender. While significant differences were observed in Scenarios 1 and 2 based on
age, no significant differences were found in Scenarios 3 and 4. According to grade level, no significant
differences were observed in Scenarios 1, 2, and 3, whereas a significant difference was noted in
Scenario 4.

Keywords: Ethics, Informatics, Informatics Ethics, Covid-19.

GIRIS

Etik kavrami yunanca “karakter” anlamina gelen “ethos” sozciigiinden tiiretilmistir (Celik ve
Giindogdu, 2019). Etik, egitim - 6gretim ve okul kavramlarinin dogasinda insani iyiye dogruya
ulastirmay1 hedefler. Egitim her zaman iyilikleri besleyen ve diinyanin daha iyi bir yer
olmasina katki saglayan bir etkinlik alani olmustur. Tiim insanlarin her eylemini etik kavrami
ile iliskilendiremeyiz ama etikle ilgisi olmayan hi¢bir insan eyleminden de s6z etmek mimkiin
degildir. Aydin’a (2021) gore egitim etkinliklerinin timiinde 4 etik boyut iizerinde
durulmalidir; “amacg”, “kapsam”, “yontem”, “degerlendirme”. Bu boyutlar ayni zamanda egitim
programlarinin gelistirilmesinde sorulan su sorulara da cevap olusturmaktadir. Ni¢in? Sorusu
amag, Ne? Sorusu kapsam, Nasil? Sorusu yontem, Ne oldu? Sorusu ise degerlendirme boyutuna
cevap aramaktadir. Bir ulusu egitme sorumlulugunu alan egitim sistemi, egitimci ve okullar bu
dort boyutla ilgili ayn1 zamanda ciddi etik ve degerlendirmeler de yapmak durumundadirlar.
Egitim bundan dolay1 ¢ok dnemli bir etik tartisma alani olabilir. Koc¢ak ve Kavi’ye (2013) gore
etik 'in ¢ tiri vardir; betimleyici, normatif ve metaetiktir. Betimleyici etik anlayis1 norm
bildirmek ya da kural koymak yerine yalnizca insan eylemlerini inceleyip insan eylemlerinin
sonuglarini betimler. Normatif etik betimleyici etigin aksine norm, ortak deger ve diizenleyici
ilkeler benimsemeyi amac¢lamaktadir. Genis ¢alisma alanina sahiptir. Normatif etikte kisaca
insanlarin ahlakli davranmalari i¢in diizenleyici ilkelerin benimsenmesi amaglanmaktadir ve
kisinin ahlaki a¢idan ne yapmasi gerektigi ve nasil biri olmasi gerektigi sorularini
cevaplamaktadir (Yilmaz ve Arik, 2021). Metaetik “analitik etik” veya “elestirel etik” olarak da
adlandirilmaktadir. Metaetik ’in dayandigi anlayis etigin temellendirilmesi icin etik
kavramlarinin ve ilkelerin dogasini elestirel bir bakis acisi ile sorgular. Ayn1 zamanda bunu
yaparken ahlaki oldugu iddia edilen yargilarin birbiri ile iliskisini, anlamlarini, islevlerini ve
dogruluklarinin mutlak bir bilgi olup olmadigini ele alir ve norm bildiren yargilarda bulunmayi
icermemektedir (ilgan, 2021). Metaetik yani diger bir adiyla analitik etik, ahlaki séylemlerin ve
kavramlarin mantiksal agiklamasim yapmaya calisan etik tiiriidiir (Ceviz ve Unlii, 2021).
Uygarlik ilk glinden bu yana gelisim ve degisim gecirmistir. Uygarligin gelisim siirecinde ilkel
toplumlardan tarim toplumuna, tarim toplumundan sanayi toplumuna dogru bir gecis donemi
slireci yasanmistir. Bu gelisimin ¢ok y6nlii olmasi ile beraber teknoloji alaninda da degisimler
yasamistir. Teknolojinin gelisimiyle beraber toplum da teknoloji ile beraber gelisim ve degisim
gostermistir. Glinlimiizde ise sanayi toplumundan hizla bilgi ve iletisim teknolojilerinin daha
da o6nde oldugu bir bilisim toplumu ortaya ¢ikmistir. Bu bilisim toplumunda yasanan bu
degisme ve gelismeler bir¢ok problemi de beraberinde getirmistir. Bu problemler bazi etik
sorunlarin olusmasina neden olmustur (Fidan, 2014). Bilisim toplumunda olusan bu etik
sorunlarla beraber “bilisim etigi” kavram ortaya ¢cikmistir (Ozdemir, 2019). Bilisim etigi
kavrami ise bilgisayar diinyasi icindeki insanlarin davranislarini inceleyen felsefe dahdir.
“Bilisim” bilginin elektronik ortamda tanimlanmasidir denilebilir. Buna istinaden Bilisim
Etigine, alaninda uyulmasi gereken yazili ve yazili olmayan kurallar diyebiliriz. Elektronik ve
sebeke ortaminda uyulmasi gereken kurallar1 tanimlayan normlar ve kodlar kisaca bilisim
etigini ifade eder. Bu norm ve kodlarin temel amaci sebeke ortamindaki kullanicilarin en az
zarar ve en fazla ile elektronik ortami kullanmasini giivenli hale getirmektir. Diinya internet
Istatistikleri'nin (Internet World Stats [IWS]), 2022 verilerine gore diinyada yaklasik olarak 7,9
milyar internet kullanicis1 vardir (IWS, 2022). Bu internet kullanicilarin her an her saniye
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iletisim icerisinde olabilmektedirler. Ancak bu iletisimin olumlu yanlar1 oldugu gibi olumsuz
yanlar1 da olabilmektedir. Bu sosyal etkilesimin uyulmasi gereken belirli etik kurallar1 vardir.
Bilisim etigi tiim sebeke ve internet aglari kullanicilarinin uymasi gereken kurallar: icerdigi
gibi kisisel bilgisayar1 kullanirken de uyulmasi gereken kurallar1 kapsar (Aktay, 2010). Bilisim
etigine “bilgisayar etigi” de denilmektedir. “Bilgisayar etigi” kavramini ilk olarak 1970 ’lerin
sonlarina dogru iiniversitede tip etigi iizerine dersler veren Walter Maner kullanmistir (Ozan
Leymun, 2018).

2019’un sonlarinda ortaya ¢ikan Covid-19 (coronavirus) salgim1 ulusal bir sorun
olusturmustur. Dlinya'nin her yerinde saglik basta olmak tlizere ekonomi, sosyal ve pedagojik
alan bakimindan ¢ok 6nemli degisimlere neden olmustur ve bu pandemiden etkilenen en
biiylik alan da egitim alanidir. Egitim alaninda tlilkemizde ¢ok fazla etkilenmistir. Coronavirus
(Covid-19) iilkemizde okullarin ve iiniversitelerin kapanmasina sebep olmustur (Can, 2020).
Tiirkiye’de ilk vaka tespit edilir edilmez salginla miicadele edebilmek amaciyla 6nlemler
alinmaya baslanmistir (Sercemeli ve Kurnaz, 2020). Covid-19 salgini nedeniyle 2019-2020
egitim-6gretim yil1 bahar doneminde neredeyse tiim diinyada egitim kurumlari kapatilmis ve
evde Kkarantina uygulamalarina gecilmistir (Daniel, 2020). Bu silirecte 06grencilerin
egitimlerinden geri kalmamalari i¢in uzaktan egitim sistemine gecilmistir. Pandemi de uzaktan
egitim sistemine gecis donemi de ¢esitli online araglarin kullanimini gerekli kilmistir. Evrensel
boyutta etkili olan bir pandemi bir felaket olarak adlandirilabilir ve bu felaket bazi seylerin
sonu olacagi gibi yeni seylerin baslangiclar olarak da yorumlanabilir (El Maarouf vd., 2021).
Bu yeni baslangiclar bilisim ile daha ¢ok i¢c ice olmamiz olarak degerlendirilebilir. Bilisimin,
gliniimiizde hayatimiza tam da bu kadar ¢ok dahil olmusken gecirmis oldugumuz bu pandemi
doneminde her alanda online araglarla hayatimiza daha ¢ok girmistir.

Bilisim etigi sadece bilisim sektoriinde calisanlar1 ya da hizmet sunan kurum - kuruluslar
kapsayan bir konu degildir (Darcan ve Aydogan, 2014). Toplumumuzda bilisim c¢aginin
gerektirdigi her alan bilisim etigini kapsamaktadir. Toplumumuzda bireylerin refah ve huzur
icerisinde yasamasinin saglanmasi icin bir takim etik kurallar ¢ok onemlidir ve bu etik
kurallar1 toplumumuza 6gretmek de 6gretmen veya aileyle gerceklestirilebilir (Tosun vd.,
2016). Bu etik kurallar1 6gretme de insanlarin bilgisayar teknolojilerini yararli bir sekilde
giinlik yasami kolaylastirma saglamada biiyiik 6nem tasimaktadir. (Willcocks ve Whitley,
2009). Etik kurallar: aileye asilamak da en az 6g8rencilere asilamak kadar énemlidir. Ailenin
onemli oldugu kadar 6gretmenin etik olmas1 da ¢ok énemlidir. Ogretmenlik meslegi insan
iliskilerinin yogun oldugu ahlaki sorumluluklar1 gerektiren bir meslek grubudur (Erdem ve
Simsek, 2013). Meslege dair gereklilikleri yerine getirmek ve zorlukla basa ¢cikacak davranislar
gelistirmek icin Ogretmenler, kendi eylemlerinin sonuglarini irdeleyebilmeli, sonrasinda
misyonlarinin bilincinde olmalhidirlar (Seghedin, 2014). Cumhuriyetin baslangi¢ yillarinda da
Atatiirk “Ogretmenler yeni nesil sizin eseriniz olacaktir” soziiyle 6gretmene énemli bir rol
yiiklemistir ve toplum igerisinde statiisiinii tanimlamistir (Isik vd., 2010). Ogretmenlik meslek
etigi her meslege gore farkh bir degere sahip olabilir (Hill, 2004). Ogretmenlik meslegi diger
mesleklere oranla 6grenciler iizerinde daha cok etki olusturabilmektedir. Ogretmenler okulda
yetiskin bir aktordiir ve bu yetiskin aktor roliinii 6gretmenlere yilikleyen en dnemli etken
ogretmenlerin 6grencilerle dogrudan ilgi ve yakinhklaridir (Lightfoot, 1983). Ogretmenler
ogrencilerle yakinlik olarak olumlu ciimleler kurabilme, bireysel tartisma firsat1 ve 6grenciler
icin onemli olabilecek etkinliklere katilma gibi olanaklarla yakinliklarini ve onlar tizerinde
etkilerini arttirabilirler (Jones ve Jones, 1998, s.81) Bu meslek icerisinde etik degerin
asilanmasinda da en biiyiik etki sinif 68retmenlerine aittir. Sinif 6gretmeni 68rencisi ile hem
uzun siire beraberdir hem de 6grencinin ilk 68retmenleri olarak kolaylikla model alinabilir.
Bundan dolayidir ki sinif 6gretmeni bilisim etigi konusu adina daha c¢ok dikkatli 6zenli
davranmali ve 6grencisine de bu davranisi asilamalidir. Benzer sekilde, 6grencilere asilamak
icin 6nemli ve alt1 cizilmesi gereken davranislari 6zel yontemlerle samimi, olgunlastirici ve
empatik iliskilerin yasandig1 bir ortam icerisinde vermelidir (Kohn, 1991, s.503). Hur vd.
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(2009) bilisim etigi programinin 6grencileri iletisim etigi ve bilgi noktasinda ahlaki yarg;,
davranis ve duyarliliklar1 olumlu yonde etkilediklerini aciga ¢ikarmislardir.

Arastirmanin Amaci

Bu arastirmada Egitim Fakiiltesi'nde 6grenim goéren sinif 6gretmeni adaylarinin, pandemi
doneminde bilisim etiklerinin belirlenmesi amaglanmstir.

Bu genel amag cerc¢evesinde asagidaki sorulara cevap aranmistir.

. Sinif 6gretmeni adaylarinin bilisim etigi diizeyi nedir?
. Katilimcilarin farkh degiskenleri arasinda anlaml bir farklilik var midir?
° Katilimcilarin “Gergek Yagsam Durum Senaryolariyla Bilisim Etigi Olcegi”

a. Senaryo 1

b. Senaryo 2

c. Senaryo 3

d. Senaryo 4

. Test puanlarinda degiskenler aras1 anlamli bir fark var midir?
YONTEM

Arastirma, nicel arastirma yontemlerinden tarama modelinde hazirlanmistir. Tarama modeli
gecmiste ya da halen var olan bir durumun oldugu gibi betimlenmesini amaclar (Demir ve
Caliskan, 2021). Tarama modellerinde genellikle amaglar soru climleleri ile ifade edilir. Bu
sorular Nedir? Ne ile ilgilidir? gibi sorulardir (Biyiikéztirk vd.2017). Tarama
arastirmalarinda genellikle biiyiik kitleden olusan arastirmaci tarafindan belirlenen cevap
secenekleri kullanilarak bilgi toplanir. Genellikle tarama arastirmalarinda arastirmacilar,
goriislerin ve 6zelliklerin neden kaynaklandigindan ziyade 6rneklemdeki bireyler agisindan
nasil dagildigiyla ilgilenmektedir (Fraenkel vd., 2012). Bu sebeplerden dolay1 arastirmada
daha derinlemesine veri toplamak amaciyla tarama yontemi se¢ilmistir.

Evren ve Orneklem

Arastirma evrenini, tilkemizin dogu kesiminde bulunan bir egitim fakiiltesinde 6grenim goren
yaklasik 1750 6grenci olusturmaktadir. Orneklemini ise aym iiniversitenin egitim fakiiltesi
siif égretmeni boliimiinde okuyan égretmen adaylar secilmistir. Orneklem seciminde “kolay
ulasilabilir durum 6rneklemesi” yontemi kullanilmistir. Bu érnekleme zengin bilgiye sahip
sanilan durumlarin detayli g¢alisilmasina imkan verirken; ¢ogu durumda, olgu ve olaylarin
kesfedilmesinde ve acgiklanmasinda faydali olmaktadir (Patton, 1987). Kolay ulasilabilir
ornekleme yontemi Nicel arastirmada Orneklem secimi yontemlerinden bir tanesidir.
Arastirmaya hiz katar. Kolay ulasilabilir 6rnekleme yonteminde genellikle arastirmaci yakin
olan ve kolay erisilebilen bir durumu seger. Arastirmaci diger 6rnekleme durumlarindan
yararlanamadiginda bu 6rneklem durumunu seger.

Veri Toplama Araclari/Veri Toplama Yéntemleri / Veri Toplama Teknikleri

Arastirmada sinif 6gretmeni adaylarinin pandemi dénemindeki bilisim etiklerinin belirlenmesi
amaciyla Yoon (2011) tarafindan gelistirilen “Real Life Situation Scenario Information
Technologies Scale” ve Arikan ve Duymaz (2014) tarafindan Tiirk¢e’ye uyarlanan “Gercek
Yasam Durum Senaryolariyla Bilisim Etigi Olcegi” kullanilacaktir. Olcekte dgrencilerin etik
davranislarini ortaya koyabilecek, giinliik yasam ile birebir iligkili dért senaryo ve her
senaryoda 17 madde olmak tizere toplam 68 madde yer almaktadir. Besli likert tipi bir 6lcektir.
Olcek kullanim icin gerekli izinler alinmistir. Senaryolar 6grencilere 6lgek sorularimin iist
kisminda yazili olarak verilmis ve 6grencilerin senaryolar1 okuduktan sonra sorulara cevap

vermesi istenmistir.

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi 185
Journal of Interdisciplinary Educational Research 2024;8(18);182-205



Disiplinlerarasi Egitim Arastirmalar1 Dergisi

Arastirmada kullanilan senaryolara ait yapilan gecerlik ve giivenirlik analizinde Senaryo 1'de
Cronbach Alpha degeri 0,974 olarak saptanirken KMO degeri 0,951 olarak saptanmis olup
miikemmel diizeydedir. Senaryo 2’de Cronbach Alpha degeri 0,982 olarak saptanirken KMO
degeri 0,954 olarak saptanmis olup miikemmel diizeydedir. Senaryo 3’te Cronbach Alpha
degeri 0,973 olarak saptanirken KMO degeri 0,940 olarak saptanmis olup miikemmel
diizeydedir. Senaryo 4’'te Cronbach Alpha degeri 0,982 olarak saptanirken KMO degeri 0,959
olmak tizere miikemmel diizeyde oldugu goriilmektedir.

Verilerin Toplanmasi

Arastirma verileri 2021-2022 egitim-6gretim yili icerisinde 6grenim goren sinif 6gretmenleri
adaylarindan 6l¢ek yoluyla elde edilmistir. Verilerin toplanmasi amaciyla katilimcilara bir
anket formu ve bir adet de 6lgek verilmistir. Anket formunda arastirmacilarin demografik
verileri, 6lgek formunda ise sinif 6gretmeni adaylarinin Pandemi Dénemindeki Bilisim
Etiklerinin Belirlenmesi amaciyla bilisim etigi tutum ve maddeleri yer almistir.

Verilerin Analizi

Olgekte 17 maddeden olusan 5'li likert tipi 6lgek kullanilip degerlendirmelerde buna dayal
olarak yapilacaktir. Verilerin analizinde SPSS 22 istatistik paket programi kullanilmistir.
Arastirmada elde edilen verilerin ¢ozliimlemesinde “aritmetik ortalama”, “ylizde”, “frekans”
kullanilmistir. Ayrica 6gretmen adaylarinin goriislerini demografik verilere gore analizinde de
bagimsiz gruplar t testi ve Anova testleri kullanilmistir. Veriler toplandiktan sonra
arastirmacilar tarafindan giivenirlilik, gecerlilik analizleri yapilmistir. Arastirmada yer alan
katilimcilarin sorulara verdikleri yanitlarin yapilan testlerle normal dagilim goésterdikleri
tespit edilmistir. Test sonuclar1 %5 (p<0,05) anlamlilik diizeyine goére degerlendirmeye

alinmistir.
BULGULAR

Bu boliimde, sinif 6gretmeni adaylarinin pandemi donemindeki bilisim etiklerinin belirlenmesi
amaciyla duymaz (Arikan ve Duymaz, 2014) tarafindan gelistirilen “Ger¢ek Yasam Durum
Senaryolariyla Bilisim Etigi Olgegi” &égretmen adaylarina uygulanmig olup yapilan analizler
sonucunda elde edilen bulgular, tablolar halinde sunulmus ve yorumlanmistir.

Arastirmaya Katilan Ogretmen Adaylarimin Kisisel Bilgilerine iliskin Bulgular ve
Yorumlar

Arastirmaya katilan simif 6gretmeni adaylarinin cinsiyet, yas, sinif diizeyi, internet erisim
olanagy, arag, bilgisayara sahip olma durumu, internette harcanan zamana ait frekans ve
ylzdelik dagilimlar1 Tablo 1’de verilmistir.
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Tablo 1 Katilimcilarin Betimsel Bilgilerine Ait Frekans ve Yiizdelik Dagilimi

Boyut Kategori F % Toplam
Cinsiyet Kadin 168 75,3 100
Erkek 55 24,7
Yas 18-21 yas grubu 129 58,1 100
22 ve lzeri yas 93 41,9
grubu
Smif Diizeyi 1 59 26,5 100
2 56 25,1
3 51 22,9
4 57 25,6
Var 221 99,14
_ Yok 2 0,86
Internet Erisim 100
Olanag:
Arag Tablet 4 1,8 100
Bilgisayar 2 0,9
Telefon 217 97,3
Bilgisayar Var 107 48,0 100
Yok 116 52,0
[nternette 0-60 15 6,7 100
Harcanan Zaman 61-120 39 17,5
121-180 46 20,6
181-240 25 11,2
241 ve lizeri 98 43,9

Calismaya katilan katilimcilar1 %75,3’tnt kadinlar, %24,7’sini erkekler olusturmaktadir. Yasa
gore dagilimina bakilinca %58,1 'ini 18-21 yas grubu olustururken %41,9’unu 22 ve lzeri yas
grubu olusturmaktadir. Arastirmaya katilan sinif diizeyine gore dagilimlarimiza baktigimizda
arastirmanin %26,5'ni 1. Sinif, %25,1'ini 2. Sinif , %22,9’unu 3. Siif, %25,6’sin1 ise 4. Sinif
0gretmen adaylar1 katilim saglamistir. Katilimcilarin %99,14’( internet erisim olanagina sahip
iken 9%0,86's1 internet erisim olanagina sahip degildir. internet erisimi olan bu adaylarin
%1,8'1 tabletten, %0,9’u bilgisayardan, %97,3’li ise telefondan erisim saglamistir. Yine %48,01
bilgisayara sahip iken 9%52,01 bilgisayara sahip degildir. internette harcanan zamana
baktigimizda ise %5,7’sinin internette glnlik harcadiklar1 vakit 0-60 dakika arasidir.
%17.5’inin 61-120 dakika arasi, %20,6’sinin 121-180, % 11,2’sinin 181-240, %43,9’unun 241
ve lizeri dakika internette giinliik harcadiklar siiredir (Tablo 1).

Siif Ogretmen Adaylarimin Bilisim Etigi Olceginin 1., 2., 3. ve 4. Senaryolara Gére Oran
Dagilimi

Senaryo 1 Oran Dagilimi

Sinif 6gretmenleri adaylarinin Senaryo 1’'in pandemi doénemindeki bilisim etiklerinin
belirlenmesinin oranlar1 ve analiz sonuglar1 tablo 2’de sunulmugtur. Ogretmen adaylarinin
bilisim etiklerinin belirlenmesi oranlar1 diizeylerinin soru bazli frekans dagilimlar
incelendiginde katihmcilarin ¢ok az kismi dlgekte yer alan “katiiyorum” veya “kesinlikle
katiliyorum” maddelerine yonelirken en fazla yoneldikleri madde ise “kesinlikle katilmiyorum”
maddesidir.

Tablo 2 Senaryo 1. Bilisim Etiklerinin Belirlenmesine iliskin Oranlari
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Bilisim Etigi oran1 % X ss
E £
s2 & &8 E LE
= = 8 S % S
vad EEE o 2 i3
adde n B p=) j p=) wn 8
No z 22 2 2 2 22
1 Berna'nin davranisi dogrudur. 222 70,0 179 49 2,7 4,0 1,52 1,00
2 Berna’nin davranisi adildir. 222 63,7 229 7,6 2,7 2,7 1,57 ,94
3 Berna’nin davranisi kiiltiirel 222 1,55 ,89
olarak kabul edilebilir. 619 274 49 31 22
4 Berna’nin davranisi geleneksel 221 60,1 23,3 6,7 6,3 2,7 1,66 1,03
olarak kabul edilebilir.
5 Berna'nin davranisi ailem 221 61,4 251 49 4,9 2,7 1,61 ,98
tarafindan kabul edilebilir.
6 Berna'nin davranisi tedbirlidir. 221 66,4 20,2 49 4,9 2,7 1,56 ,98
7 Berna'nin davranisi fedakardir. 220 65 188 6,7 3,6 4,5 1,61 1,06
8 Berna’'nin davranisi zarari en aza 221 65,9 17 8,1 3,6 4,5 1,62 1,07
indirirken, yarari en st diizeye
cikarir.
9 Berna’'nin davranisi zarardan ¢ok 222 65 184 94 3,6 3,1 1,60 1,01
fayda getirmektedir.
10 Berna’'nin davranisi memnuniyeti 222 65 184 9 3,6 3,6 1,61 1,03
en iist diizeye ¢ikarir.
11 Berna’'nin davranisi genel ahlak 221 67,7 184 7,2 2,2 3,6 1,54 ,98
kurallarina aykir1 degildir.
12 Berna’'nin davranisi benim adalet 222 70,4 16,6 6,3 1,3 4,9 1,53 1,02
anlayisima aykir1 degildir.
13 Berna’'nin davranisi ahlaken 222 67,3 19,3 85 09 3,6 1,53 ,95
dogrudur.
14 Berna’'nin davranisy, dile 222 62,8 22 6,7 4,5 3,6 1,63 1,03
getirilmemis bir s6zii ihlal etmez.
15 Berna’'nin davranisi kabul 222 65 20,2 6,7 4 3,6 1,60 1,02
edilebilir.
16 Berna'nin davranisi etiktir. 222 69,5 20,2 49 1,8 3,1 1,48 91
17 Ben de Berna’nin yaptigini 221 68,2 13,5 94 1,8 6,3 1,63 1,13
yaparim.

Senaryo 2 Oran Dagilim

Sinif O6gretmenleri adaylarinin Senaryo 2’'nin pandemi doénemindeki bilisim etiklerinin
belirlenmesi oranlar1 ve betimsel analiz sonuclari Tablo 3’te sunulmustur. Ogretmen
adaylarinin bilisim etiklerinin belirlenmesi oranlari diizeylerinin soru bazh frekans dagilimlari
Tablo 3’te incelendiginde arastirmaya katilan sinmif 6gretmeni adaylarinin sorulara verdigi
cevaplarin ¢ogunlugu “Kesinlikle Katilmiyorum” dizeyinde oldugu gorilmektedir.
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Tablo 3 Senaryo 2. Bilisim Etiklerinin Belirlenmesine iliskin Oranlari

Madde orani % X SS
g g g =
S 5 g S v 5
. 2z = N S =3
?\{dealgde E é g % E E E
v 2 - — +— v 2
No z w2 2 2 N Z 2
1 Cem ve Onur’un davranisi 222 395 274 17,5 8,5 6,7 2,15 1,22
dogrudur.
2 Cem ve Onur’un davranisi 222 37,2 29,1 16,6 10,3 6,3 2,18 1,22
adildir.
3 Cem ve Onur’un davranisi 222 439 332 9 7,6 5,8 1,97 1,17
kiilttrel olarak kabul
edilebilir.
4 Cem ve Onur’un davranisl 220 444 33,2 11,7 5,8 3,6 1,89 1,06
geleneksel olarak kabul
edilebilir.
5 Cem ve Onur’un davranisi 222 50,7 30,5 8,5 5,8 4 1,81 1,07
ailem tarafindan kabul
edilebilir.
6 Cem ve Onur’un davranisi 222 457 309 11,7 7.6 3,6 1,91 1,09
tedbirlidir.
7 Cem ve Onur’un davranisi 220 46,6 309 10,3 5,8 49 1,90 1,12
fedakardir.
8 Cem ve Onur’un davranisi 222 47,5 278 12,1 6,3 5,8 1,94 1,17
zarari en aza indirirken,
yarari en list diizeye ¢ikarir.
9 Cem ve Onur’un davranisi 222 46,2 283 135 58 58 1,96 1,16
zarardan ¢ok fayda
getirmektedir.
10 Cem ve Onur’un davranisi 222 47,5 309 85 6,3 6,3 1,92 1,17
memnuniyeti en ist diizeye
¢ikarir.
11 Cem ve Onur’un davranisi 222 49,3 269 99 8,1 5,4 1,92 1,18
genel ahlak kurallarina
aykiri degildir.
12 Cem ve Onur’un davranisi 221 475 238 103 99 7,6 2,05 1,29
benim adalet anlayisima
aykiri degildir.
13 Cem ve Onur’un davranisi 222 489 269 94 8,5 58 1,95 1,20
ahlaken dogrudur.
14 Cem ve Onur’un davranisi, 219 444 269 11,2 9 6,7 2,05 1,24
dile getirilmemis bir s6zii
ihlal etmez.
15 Cem ve Onur’un davranisi 222 43,5 256 108 12,1 7,6 2,14 1,30
kabul edilebilir.
16 Cem ve Onur’un davranisi 221 44,8 30,5 11,7 5,4 6,7 1,97 1,18
etiktir.
17 Ben de Cem ve Onur’un 222 529 21,1 11,2 6,7 7,6 1,94 1,26
yaptiginl yaparim.

Senaryo 3 Oran Dagilimi

Simif Ogretmenleri adaylarinin Senaryo 3’lin pandemi dénemindeki bilisim etiklerinin
belirlenmesi oranlar1 diizeyleri ve betimsel analiz sonuglar1 Tablo 4’te sunulmustur. Tablo 4’te
arastirmaya katilan sinif 6gretmeni adaylarinin sorulara verdigi cevaplar incelendiginde biitiin
sorulara “kesinlikle katilmiyorum” diizeyinde cevap verdikleri goriilmektedir.
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Tablo 4 Senaryo 3. Bilisim Etiklerinin Belirlenmesine iliskin Oranlari

Madde orani1 % X sS
E § . .
. = —
Madde =E E £ 2 s 2
e " & & ] 3
No z Mo N R R SN
1 Can’in davranisi dogrudur. 222 336 50,7 76 3,6 4 1,93 ,96
2 Can’in davranisi adildir. 222 34,1 51,1 8,5 3,1 2,7 1,88 ,88
3 Can’in davranisi kiiltiirel olarak 221 31,4 453 99 8,1 4,5 2,08 1,07
kabul edilebilir.
4 Can’in davranisi geleneksel olarak 222 32,7 40,8 139 81 4 2,09 1,07
kabul edilebilir.
5 Can’in davranisi ailem tarafindan 220 33,2 45,7 10,8 54 3,6 1,99 ,99
kabul edilebilir.
6 Can’in davranisi tedbirlidir. 221 35 47,5 9 4,9 2,7 1,91 ,94
7 Can’in davranisi fedakardir. 222 256 32,7 152 157 10,3 2,52 1,30
8 Can’in davranigi zarari en aza 221 29,1 453 13,5 7,2 4 2,10 1,03
indirirken, yarari en st diizeye
cikarir.
9 Can’in davranisi zarardan ¢ok 222 323 399 143 85 4,5 2,12 1,09
fayda getirmektedir.
10 Can’in davranisi memnuniyeti en 222 32,3 41,3 99 8,1 8,1 2,18 1,20
tist diizeye cikarir.
11 Can’in davranisi genel ahlak 222 32,7 51,1 99 2,7 3,1 1,91 ,90
kurallarina aykir1 degildir.
12 Can’in davranisi benim adalet 222 309 439 152 4 54 2,08 1,05
anlayisima aykir1 degildir.
13 Can’in davranisi ahlaken 222 31,8 52 9,9 2,7 3,1 1,92 ,89
dogrudur.
14 Can’in davranisy, dile getirilmemis 222 345 453 12,1 45 3,1 1,95 ,96
bir s6zii ihlal etmez.
15 Can’in davranisi kabul edilebilir. 222 33,2 41,3 12,6 8,1 4,5 2,09 1,08
16 Can’in davranisi etiktir. 220 35 475 99 3,1 3,1 1,90 ,92
17 Ben de Can’in yaptigini yaparim. 222 359 359 12,1 8,5 7,2 2,14 1,20

Senaryo 4 Yetkinlik Oran Dagilimi

Sinif 6gretmenleri adaylarinin Senaryo 4’tin pandemi doénemindeki bilisim etiklerinin
belirlenmesi oranlar1 diizeyleri ve betimsel analiz sonuglar1 Tablo 5’te sunulmustur. Tablo 5
incelendiginde katilimcilarin ¢ok az kismi 6lcekte yer alan “kesinlikle katiliyorum” maddesine

yonelirken en fazla ise “katiliyorum” maddesine yonelmislerdir.
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Tablo 5.Senaryo 4. Bilisim Etiklerinin Belirlenmesine iliskin Oranlari

Madde orani % X sS
E § . .
v 3 8 g =] v 3
Yeni = > > N 5 =5
= E E & = = >
Madde Z5 T O =
No z 92 2 8 2 22
1 Ber¢in’in davranisi dogrudur. 221 143 22.0 202 287 139 3,05 1,28
2 Ber¢in’in davranisi adildir. 222 143 260 229 256 108 292 1,23
3 Ber¢in’in davranisi kiiltiirel olarak kabul 221 15,2 21,1 18,8 33,6 10,3 3,02 1,26
edilebilir.
4 Ber¢in’in davranisi geleneksel olarak 222 148 224 188 323 11,2 3,02 1,26
kabul edilebilir.
5 Bercin’in davranisi ailem tarafindan 222 17.0 224 19,7 283 12,1 295 1,29
kabul edilebilir.
6 Bergin’in davranigi tedbirlidir. 222 15,7 26.0 22.0 24,2 11,7 2,90 1,26
7 Ber¢in’in davranisi fedakardir. 222 21,1 251 184 238 11,2 2,78 1,32
8 Bercin’in davranisi zarari en aza 222 14,8 24,2 224 256 12,6 2,96 1,26
indirirken, yarari en iist diizeye ¢ikarir.
9 Berc¢in’in davranisi zarardan ¢ok fayda 222 179 238 17,5 30.0 10,3 2,90 1,29
getirmektedir.
10 Ber¢in’'in davranisi memnuniyeti en tist 222 20,2 24,2 24,2 233 7,6 2,73 1,23
diizeye ¢ikarir.
11 Ber¢in’in davranisi genel ahlak 222 179 24,7 20,2 283 8,5 2,84 1,25
kurallarina aykir1 degildir.
12 Ber¢in’in davranisi benim adalet 222 184 24,7 211 233 121 2,86 1,30

anlayisima aykir1 degildir.
13 Bergin’in davranisi ahlaken dogrudur. 222 152 318 197 229 99 2,80 1,23
14 Ber¢in’in davranig, dile getirilmemis bir 222 20,2 25,6 188 256 94 2,78 1,28
sozi ihlal etmez.

15 Bergin’in davranisi kabul edilebilir. 222 170 215 16,6 350 94 2,98 1,27
16 Ber¢in’in davranis! etiktir. 222 15,2 28,7 251 202 103 281 1,22
17 Ben de Ber¢in'in yaptifini yaparim. 222 19,7 23,8 12,6 29,1 14,3 294 1,38

Arastirmaya Katilan Ogretmen Adaylarinin bilisim etiklerinin belirlenmesinin cinsiyete
gore farkliligina iliskin T testi sonuclari

Senaryo 1

Tablo 6’da Senaryo 1 katilmcilarinin bilisim etiklerinin belirlenmesinin cinsiyete gore
farkliligina iliskin t testi sonuglar1 verilmistir.
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Tablo6 Senaryo 1 Katiimcilarinin Bilisim Etiklerinin Belirlenmesinin Cinsiyete Gore
Farkliligina iliskin T Testi Sonuclari

Kadin Erkek

MN — — t P
n X Ss n X ss

S1 167 1,42 0,88 55 1,81 1,24 2,55 0,01
S2 167 1,43 0,75 55 1,98 1,28 3,83 0,00
S3 167 1,47 0,79 55 1,80 1,14 2,31 0,02
S4 167 1,54 0,89 55 2,05 1,31 3,25 0,00
S5 167 1,50 0,85 55 1,94 1,23 2,96 0,00
S6 167 1,45 0,85 55 1,89 1,25 2,90 0,00
S7 167 1,47 0,92 55 2,03 1,33 3,43 0,00
S8 167 1,50 0,97 55 1,98 1,29 2,88 0,00
S9 167 1,47 0,88 55 2,00 1,26 3,38 0,00
S10 167 1,52 0,96 55 1,89 1,19 2,28 0,02
S11 167 1,47 0,93 55 1,74 1,10 1,77 0,07
S12 167 1,42 0,94 55 1,80 1,20 2,22 0,02
S13 167 1,42 0,83 55 1,87 1,18 3,07 0,00
S14 167 1,50 0,93 55 2,01 1,23 3,22 0,00
S15 167 1,50 0,96 55 1,90 1,14 2,57 0,01
S16 167 1,38 0,79 55 1,78 1,16 2,84 0,00
S17 167 1,53 1,07 55 1,92 1,28 2,22 0,02

Tablo 6’da arastirmaya katilan simif 6gretmeni adaylarinin sorulara verdigi cevaplar
incelendiginde biitiin sorulara “kesinlikle katilmiyorum” dilizeyinde cevap verdikleri
gorilmektedir.

Tablo 6 incelendiginde, yapilan t testi sonucunda 1, 2, 3,4, 5, 6, 7, 8,9,10, 11, 12, 13, 14, 15, 16
ve 17. Maddelerde p<.05 anlamli fark oldugu gortlmiistiir.

Tablo 6 incelendiginde 1. madde olan; “Berna’nin davranisi dogrudur.” kazanim maddesinde
arastirmaya katilanlarin cinsiyet degiskenine gore yapilan analiz sonucunda anlaml farkliligin
oldugu goriilmektedir. [t= 2,55; p<.05] Bu goriis, erkek 6gretmen adaylari (X =1,98) tarafindan,
kadin 6gretmen adaylarina gore (X =1,42) daha fazla kabul edilmektedir.

Tablo 6 incelendiginde 2. madde olan; “Berna’nin davranisi adildir.” kazanim maddesinde
arastirmaya katilanlarin cinsiyet degiskenine gore yapilan analiz sonucunda anlamh farkliligin
oldugu goriilmektedir. [t= 3,8; p<.05] Bu goriis, erkek 6gretmen adaylar (X =1,81) tarafindan,
kadin 6gretmen adaylarina gore (X =1,42) daha fazla kabul edilmektedir.

Tablo 6 incelendiginde 3. madde olan; “Berna’nin davranisi kiiltiirel olarak kabul edilebilir.”
kazanim maddesinde arastirmaya katilanlarin cinsiyet degiskenine goére yapilan analiz
sonucunda anlamli farkliligin oldugu gériilmektedir. [t= 2,31; p<.05] Bu goriis, erkek 6gretmen
adaylar1 (X =1,80) tarafindan, kadin 6gretmen adaylarina gore (X =1,47) daha fazla kabul
edilmektedir.

Tablo 6 incelendiginde 4. madde olan; “Berna’nin davranisi geleneksel olarak kabul edilebilir.”
kazanim maddesinde arastirmaya katilanlarin cinsiyet degiskenine goére yapilan analiz
sonucunda anlamli farkliligin oldugu goériilmektedir. [t= 3,25; p<.05] Bu goriis, erkek 6gretmen
adaylar1 (X =2,05) tarafindan, kadin 6gretmen adaylarina gore (X =1,54) daha fazla kabul
edilmektedir.

Tablo 6 incelendiginde 5. madde olan; “Berna’nin davranisi ailem tarafindan kabul edilebilir.”
kazanim maddesinde arastirmaya katilanlarin cinsiyet degiskenine gore yapilan analiz
sonucunda anlamh farkliligin oldugu goriilmektedir. [t= 2,96 p<.05] Bu gortus, erkek 6gretmen
adaylan (X =1,94) tarafindan, kadin 68retmen adaylarina gére (X =1,50) daha fazla kabul
edilmektedir.

Tablo 6 incelendiginde 6. madde olan; “Berna’nin davranisi tedbirlidir.” kazanim maddesinde
arastirmaya katilanlarin cinsiyet degiskenine gore yapilan analiz sonucunda anlamh farkliligin
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oldugu goriilmektedir. [t= 2,90; p<.05] Bu goriis, erkek 6gretmen adaylar1 (X =1,89) tarafindan,
kadin 6gretmen adaylarina gore (X =1,45) daha fazla kabul edilmektedir.

Tablo 6 incelendiginde 7. madde olan; “Berna’nin davranisi fedakardir.” kazanim maddesinde
arastirmaya katilanlarin cinsiyet degiskenine gore yapilan analiz sonucunda anlaml farkliligin
oldugu goriilmektedir. [t= 3,43; p<.05] Bu goriis, erkek 6gretmen adaylari (X =2,03) tarafindan,
kadin 6gretmen adaylarina gore (X =1,47) daha fazla kabul edilmektedir.

Tablo 6 incelendiginde 8. madde olan; “Berna’nin davranisi zarar1 en aza indirirken, yarari en
st diizeye cikarir.” kazanim maddesinde arastirmaya katilanlarin cinsiyet degiskenine gore
yapilan analiz sonucunda anlamh farkliligin oldugu goriilmektedir. [t= 2,88; p<.05] Bu gortis,
erkek 6gretmen adaylar1 (X =1,98) tarafindan, kadin 6gretmen adaylarina gore (X =1,50) daha
fazla kabul edilmektedir.

Tablo 6 incelendiginde 9. madde olan; “Berna’nin davranisi zarardan ¢ok fayda getirmektedir.”
kazanim maddesinde arastirmaya katilanlarin cinsiyet degiskenine gore yapilan analiz
sonucunda anlamli farkliligin oldugu gériilmektedir. [t= 3,38; p<.05] Bu goriis, erkek 6gretmen
adaylar1 (X =1,98) tarafindan, kadin 6gretmen adaylarina gore (X =1,47) daha fazla kabul
edilmektedir.

Tablo 6 incelendiginde 10. madde olan; “Berna’nin davranisi memnuniyeti en list diizeye
¢ikarir.” kazanim maddesinde arastirmaya katilanlarin cinsiyet degiskenine gore yapilan analiz
sonucunda anlamli farkliligin oldugu goériilmektedir. [t= 2,28; p<.05] Bu goriis, erkek 6gretmen
adaylar1 (X =1,89) tarafindan, kadin 6gretmen adaylarina gore (X =1,52) daha fazla kabul
edilmektedir.

Tablo 6 incelendiginde 11. madde olan; “Berna’nin davranisi genel ahlak kurallarina aykiri
degildir.” kazanim maddesinde arastirmaya katilanlarin cinsiyet degiskenine gore yapilan
analiz sonucunda anlamh farkliligin oldugu goriilmektedir. [t= 1,77; p<.05] Bu goris, erkek
o0gretmen adaylar (X =1,74) tarafindan, kadin 6gretmen adaylarina gore (X =1,47) daha fazla
kabul edilmektedir.

Tablo 6 incelendiginde 12. madde olan; “Berna’nin davranisi benim adalet anlayisima aykiri
degildir.” kazanim maddesinde arastirmaya katilanlarin cinsiyet degiskenine goére yapilan
analiz sonucunda anlaml farkliligin oldugu goriilmektedir. [t= 2,22; p<.05] Bu goris, erkek
O0gretmen adaylar1 (X =1,80) tarafindan, kadin 6gretmen adaylarina gore (X =1,42) daha fazla
kabul edilmektedir.

Tablo 6 incelendiginde 13. madde olan; “Berna’nin davranisi ahlaken dogrudur.” kazanim
maddesinde arastirmaya katilanlarin cinsiyet degiskenine goére yapilan analiz sonucunda
anlamli farkliligin oldugu goériilmektedir. [t= 3,07; p<.05] Bu goriis, erkek 6gretmen adaylar (X
=1,87) tarafindan, kadin 6gretmen adaylarina gore (X =1,42) daha fazla kabul edilmektedir.

Tablo 6 incelendiginde 14. madde olan; “Berna’nin davranisi, dile getirilmemis bir so6zii ihlal
etmez.” kazanim maddesinde arastirmaya katilanlarin cinsiyet degiskenine gére yapilan analiz
sonucunda anlamli farkliligin oldugu goériilmektedir. [t= 3,22; p<.05] Bu goriis, erkek 6gretmen
adaylan ( X =2,01) tarafindan, kadin 6gretmen adaylarina gére (X =1,50) daha fazla kabul
edilmektedir.

Tablo 6 incelendiginde 15. madde olan; “Berna’nin davranisi kabul edilebilir.” kazanim
maddesinde arastirmaya katilanlarin cinsiyet degiskenine gore yapilan analiz sonucunda
anlamh farklihigin oldugu goriilmektedir. [t= 2,57; p<.05] Bu goris, erkek 6gretmen adaylar1 (X
=1,90) tarafindan, kadin 6gretmen adaylarina gore (X =1,50) daha fazla kabul edilmektedir.

Tablo 6 incelendiginde 16. madde olan; “Berna’nin davranisi etiktir.” kazanim maddesinde
arastirmaya katilanlarin cinsiyet degiskenine gore yapilan analiz sonucunda anlamh farkliligin
oldugu gorillmektedir. [t= 2,84; p<.05] Bu goriis, erkek 68retmen adaylar1 (X =1,78) tarafindan,
kadin 6gretmen adaylarina gore (X =1,38) daha fazla kabul edilmektedir.
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Tablo 6 incelendiginde 17. madde olan; “Bende Berna’nin yaptigini yaparim.” kazanim
maddesinde arastirmaya katilanlarin cinsiyet degiskenine gore yapilan analiz sonucunda
anlaml farkliligin oldugu goriilmektedir. [t= 2,22; p<.05] Bu goriis, erkek 6gretmen adaylar1 (X
=1,92) tarafindan, kadin 6gretmen adaylarina gore (X =1,53) daha fazla kabul edilmektedir.

Senaryo 2

Tablo 7’da Senaryo 2 katilimcilarinin bilisim etiklerinin belirlenmesinin cinsiyete gore
farkliligina iliskin sonuclari verilmistir.

Tablo 7Senaryo 2 Katilimcilarinin Bilisim Etiklerinin Belirlenmesinin Cinsiyete Gore
Farkliligina iliskin Sonuclar

MN Kadin _ Erkek _ ¢ P

n X Ss n X Ss
M4 165 1,80 0,99 55 2,16 1,19 2,18 0,03
M9 165 1,86 1,13 55 2,27 1,22 2,28 0,02

Tablo 7 incelendiginde, yapilan t testi sonucunda 4. Ve 5. Maddelerde p<.05 anlaml fark
oldugu gorilmiistiir. Diger maddelerde ise anlamli fark goriilmemistir. Diger maddelerde ise
anlamli fark goriilmemistir.

Tablo 7 incelendiginde 4. madde olan; “Cem ve Onur’un davranisi geleneksel olarak kabul
edilebilir.” kazanim maddesinde arastirmaya katilanlarin cinsiyet degiskenine gore yapilan
analiz sonucunda anlaml farkliligin oldugu goriilmektedir [t= 2,18; p<.05]. Bu goris, erkek
O0gretmen adaylar (X =2,16) tarafindan, kadin 6gretmen adaylarina gore (X =1,80) daha fazla
kabul edilmektedir.

Tablo 7 incelendiginde 9. madde olan; “Cem ve Onur’'un davranisi zarardan cok fayda
getirmektedir.” kazanim maddesinde arastirmaya katilanlarin cinsiyet degiskenine gore
yapilan analiz sonucunda anlamh farkliligin oldugu goriilmektedir [t= 2,28; p<.05]. Bu gorts,
erkek 6gretmen adaylar1 (X =2,27) tarafindan, kadin 6gretmen adaylarina gore (X =1,86) daha
fazla kabul edilmektedir.

Senaryo 3

Tablo 8'de Senaryo 3 katilimcilarinin bilisim etiklerinin belirlenmesinin cinsiyete gore
farkliligina iliskin sonuglar1 verilmistir.

Tablo 8 Senaryo 3 Katilimcilarinin Bilisim Etiklerinin Belirlenmesinin Cinsiyete Gore
Farklihgina Iliskin Sonuglar

MN Kadin _ Erkek _ ¢ P
n X SS n X sS

13A 167 1,85 0,85 55 2,16 0,99 2,26 0,02

Tablo 8 incelendiginde, yapilan t testi sonucunda 13. Maddede p<.05 anlaml fark oldugu
gorilmistiir. Diger maddelerde ise anlamli fark goriilmemistir.

Tablo 8 incelendiginde 13. madde olan; “Can’in davranisi ahlaken dogrudur.” kazanim
maddesinde arastirmaya katilanlarin cinsiyet degiskenine goére yapilan analiz sonucunda
anlamli farkliligin oldugu gorilmektedir. [t= 2,26; p<.05] Bu goriis, erkek 6gretmen adaylar (X
=2,16) tarafindan, kadin 6gretmen adaylarina gore (X=1,85) daha fazla kabul edilmektedir.

Senaryo 4

Senaryo 4 icin T testi analiz sonugclarina bakildiginda tim maddeler icin degerler [p>0.05.]
oldugundan anlamh fark goriilmemistir.

Arastirmaya Katilan Ogretmen Adaylarimin Bilisim Etiklerinin Belirlenmesi
Yetkinliklerinin Yasa Gore Farkhihgina Iligkin t Testi Sonuglar:

Senaryo 1
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Tablo 9'da arastirmaya katilan dgretmen adaylarinin bilisim etiklerinin belirlenmesinin yasa
gore farklihigina iliskin t testi sonuclari verilmistir.

Tablo 9 Arastirmaya Katilan Ogretmen Adaylarimin Bilisim Etiklerinin Belirlenmesi
Yetkinliklerinin Yasa Gore Farklihgina Iliskin t Testi Sonuclar

18-21 yas grubu 22 ve lzeri yas grubu )
n X Ss n X SS P
S15 128 1,46 0,82 93 1,79 1,23 2,35 0,01

Tablo 9 incelendiginde 15. madde olan; “Berna’min davranisi kabul edilebilir.” kazanim
maddesinde arastirmaya katilanlarin yas degiskenine gore yapilan analiz sonucunda anlaml
farkliligin oldugu goriilmektedir. [t= 2,3; p<.05] Bu goriis, 22 ve lizeri yas grubu 6gretmen
adaylar1 (X =1,79) tarafindan, 18-21 yas grubu 6gretmen adaylarina gore (X =1,46) daha fazla
kabul edilmektedir. Diger maddelerde anlaml bir fark gértilmemistir.

Senaryo 2

Tablo 10’de arastirmaya katilan 6gretmen adaylarinin bilisim etiklerinin belirlenmesinin yasa
gore farklihigina iliskin t testi sonuclari verilmistir.

Tablo 10 Arastirmaya katilan 6gretmen adaylarinin bilisim etiklerinin belirlenmesinin yasa
gore farklhiligina iliskin t testi sonuglari

MN 18-21 yas g‘ubu 22 ve tizeri yas grubu ¢ b
n X ss n X ss
M4 126 1,77 0,99 99 2,06 1,13 1,98 0,04

Tablo 10 incelendiginde 16. madde olan; “Berna’nin davranisi kabul edilebilir.” kazanim
maddesinde arastirmaya katilanlarin cinsiyet degiskenine goére yapilan analiz sonucunda
anlamh farkliligin oldugu gorilmektedir. [t= 1,98; p<.05] Bu goriis, 22 ve lizeri yas grubu
o0gretmen adaylar (X =2,06) tarafindan, 18-21 yas grubu 6gretmen adaylarina gore (X =1,77)
daha fazla kabul edilmektedir. Diger maddelerde anlaml bir fark gériilmemistir.

Senaryo 3

Senaryo 3 icin T testi analiz sonuglarina bakildiginda tim maddeler icin degerler [p>0.05.]
oldugundan anlamlh fark gériilmemistir.

Senaryo 4

Senaryo 4 icin T testi analiz sonuclarina bakildiginda tiim maddeler i¢in degerler [p>0.05.]
oldugundan anlamh fark gériilmemistir.

Arastirmaya Katilan Ogretmen Adaylarinin Bilisim Etiklerinin Belirlenmesi
Yetkinliklerinin Bilgisayara Sahip Olma Degiskenine Gore Farkliigina iliskin t Testi
Sonuglari

Senaryo 1

Senaryo 1 icin T testi analiz sonuclarina bakildiginda tiim maddeler i¢in degerler [p>0.05.]
oldugundan anlamh fark goriilmemistir.

Senaryo 2

Tablo 11’de Arastirmaya Katilan Ogretmen Adaylarimin Bilisim Etiklerinin Belirlenmesinin
Bilgisayara Sahip Olma Degiskenine Gore Farkhligina Iliskin T Testi Sonuclar1 Verilmistir.

Tablo 11 Arastirmaya Katilan Ogretmen Adaylarinin Bilisim Etiklerinin Belirlenmesinin
Bilgisayara Sahip Olma Degiskenine Gére Farklihgina iliskin T Testi Sonuglari

MN Bilgisayarim var Bilgisayarim yok t p
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n X Ss n X S
M1 107 2,34 1,30 115 1,97 1,30 2,27 0,02
M2 107 2,37 1,11 115 2,01 1,11 2,19 0,03

Tablo 11 incelendiginde 1. madde olan; “Cem ve Onur’un davranisi dogrudur.” kazanim
maddesinde arastirmaya katilanlarin bilgisayara sahip olma degiskenine gore yapilan analiz
sonucunda anlamli farkliligin oldugu goriilmektedir. [t= 2,27; p<.05] Bu gorts, Bilgisayarim var
degiskeni (X=2,34), Bilgisayarim yok degiskenine gore (X =1,97) daha fazla kabul edilmektedir.

Tablo 11 incelendiginde 2. madde olan; “Cem ve Onur’un davranisi adildir.” kazanim
maddesinde arastirmaya katilanlarin bilgisayara sahip olma degiskenine gore yapilan analiz
sonucunda anlamli farkliligin oldugu goriilmektedir. [t= 2,19; p<.05] Bu gorts, Bilgisayarim var
degiskeni (X=2,37), Bilgisayarim yok degiskenine gore (X =2,01) daha fazla kabul edilmektedir.
Diger maddelerde anlaml fark goriilmemistir.

Senaryo 3

Senaryo 3 icin T testi analiz sonuglarina bakildiginda tim maddeler icin degerler [p>0.05.]
oldugundan anlaml fark gériilmemistir.

Senaryo 4

Tablo 12’te Arastirmaya Katilan Ogretmen Adaylarinin Bilisim Etiklerinin Belirlenmesinin
Bilgisayara Sahip Olma Degiskenine Gére Farklihgina iliskin T Testi Sonuglar1 Verilmistir.

Tablo 12 Arastirmaya Katilan Ogretmen Adaylarinin Bilisim Etiklerinin Belirlenmesinin
Bilgisayara Sahip Olma Degiskenine Gére Farklihgina iliskin T Testi Sonuglari

Bilgisayarim var Bilgisayarim yok
MN — t p

n X ss n X ss
C2 107 3,09 1,19 115 2,76 1,25 1,99 0,04
C4 107 3,23 1,24 115 2,83 1,26 2,37 0,01
C5 107 3,14 1,27 115 2,79 1,30 2,01 0,04
C11 107 3,01 1,20 115 2,68 1,28 1,97 0,04
C13 107 3,04 1,20 115 2,57 1,22 2,89 0,00
Cl6 107 3,02 1,16 115 2,61 1,23 2,53 0,01

Tablo 12 incelendiginde 2. madde olan; “Cem ve Onur’'un davranisi dogrudur.” kazanim
maddesinde arastirmaya katilanlarin bilgisayara sahip olma degiskenine gére yapilan analiz
sonucunda anlamli farkliligin oldugu goriilmektedir. [t= 1,99; p<.05] Bu gorts, Bilgisayarim var
degiskeni (X=3,09), Bilgisayarim yok degiskenine gore (X =2,76) daha fazla kabul edilmektedir.
Diger maddelerde anlamli fark goriillmemistir.

Tablo 12 incelendiginde 4. madde olan; “Cem ve Onur'un davranisi dogrudur.” kazanim
maddesinde arastirmaya katilanlarin bilgisayara sahip olma degiskenine gére yapilan analiz
sonucunda anlamli farkliligin oldugu goriilmektedir. [t= 2,37; p<.05] Bu gorts, Bilgisayarim var
degiskeni (X=3,23), Bilgisayarim yok degiskenine gore (X =2,83) daha fazla kabul edilmektedir.
Diger maddelerde anlamli fark goriillmemistir.

Tablo 12 incelendiginde 5. madde olan; “Cem ve Onur’un davranisi dogrudur.” kazanim
maddesinde arastirmaya katilanlarin bilgisayara sahip olma degiskenine gore yapilan analiz
sonucunda anlamli farkliligin oldugu goriilmektedir. [t= 2,01; p<.05] Bu gorts, Bilgisayarim var
degiskeni (X =3,14), Bilgisayarim yok degiskenine goére (X =2,79) daha fazla kabul
edilmektedir. Diger maddelerde anlaml fark goriilmemistir.

Tablo 12 incelendiginde 11. madde olan; “Cem ve Onur’un davranisi dogrudur.” kazanim
maddesinde arastirmaya katilanlarin bilgisayara sahip olma degiskenine gore yapilan analiz
sonucunda anlamli farkliligin oldugu goriilmektedir. [t= 1,97; p<.05] Bu gorts, Bilgisayarim var
degiskeni (X =3,01), Bilgisayarim yok degiskenine gore (X=2,68) daha fazla kabul edilmektedir.
Diger maddelerde anlamli fark goriilmemistir.
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Tablo 12 incelendiginde 13. madde olan; “Cem ve Onur’un davranisi dogrudur.” kazanim
maddesinde arastirmaya katilanlarin bilgisayara sahip olma degiskenine gore yapilan analiz
sonucunda anlamli farkliligin oldugu goriilmektedir. [t= 2,89; p<.05] Bu gorts, Bilgisayarim var
degiskeni (X=3,04), Bilgisayarim yok degiskenine gore (X=2,57) daha fazla kabul edilmektedir.
Diger maddelerde anlamli fark goriilmemistir.

Tablo 12 incelendiginde 16. madde olan; “Cem ve Onur’un davranisi dogrudur.” kazanim
maddesinde arastirmaya katilanlarin bilgisayara sahip olma degiskenine gore yapilan analiz
sonucunda anlamli farkliligin oldugu goriilmektedir. [t= 2,53; p<.05] Bu gorts, Bilgisayarim var
degiskeni (X=3,02), Bilgisayarim yok degiskenine gore (X=2,61) daha fazla kabul edilmektedir.
Diger maddelerde anlamli fark goriilmemistir.

Diger maddelerde anlaml fark goriilmemistir.

Arastirmaya Katilan Ogretmen Adaylarimin Bilisim Etiklerinin Belirlenmesi
Yetkinliklerinin internet Erisim Olanagi Degiskenine Gére Farklihigina iliskin Sonuglari

Katilimcilarin internet erisim olanagina gore farkliik tespiti icin t testi ve anova testi
yapilmamistir. Katilimcilarin biiyiik orani internet erisim olanagina sahiptir.

Arastirmaya Katilan Ogretmen Adaylarimin Bilisim Etiklerinin Belirlenmesi
Yetkinliklerinin internet Kullamim Arac Degiskenine Gore Farklihgina iliskin Sonuglar

Katilimcilarin internet kullanim araci degiskenine gore farklilik tespiti icin t testi ve anova testi
yapilmamistir. Katiimcilarin biiyiik orani internet kullanim araci degiskenine “telefon” araci
olarak yanit vermistir.

Arastirmaya Katilan Ogretmen Adaylarimin Bilisim Etiklerinin Belirlenmesi
Yetkinliklerinin Ogrenim Gérillen Smf Diizeyi Ortalamalarindaki Farkhiligin
Anlamliligina Ait Tek Yonlii Varyans (ANOVA) Analizi Sonuglari

Tablo 13’te Sinif 6gretmeni adaylarinin bilisim etiklerinin belirlenmesine goére 6grenim
gorilen simif diizeyi ortalamalarindaki farkliligin anlamliligina ait tek yonlii varyans (ANOVA)
analizi sonugclari verilmistir.

Tablo 13 Sinif Ogretmeni Adaylarinin Bilisim Etiklerinin Belirlenmesine Gére Ogrenim Goriilen
Sinif Diizeyi Ortalamalarindaki Farkliligin Anlamliligina Ait Tek Yonlii Varyans (ANOVA)
Analizi Sonuglari

SINIF 1 SINIF 2 SINIF 3 SINIF 4 Varvans
(a) (b) () (d) y Fark Olan
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X S X S X S X S F P Gruplar
(LSD)

M.
No
C1 3,42 1,23 2,94 1,35 2,74 1,24 3,07 1,25 280 0,04 a-b,ad
C2 3,30 1,26 2,92 1,27 2,60 1,16 2,80 1,15 324 0,02 a-cbd
C4 3,32 1,23 3,03 1,33 2,58 1,16 3,10 1,23 328 0,02 Db-ded
c5 3,32 1,19 2,85 1,29 2,54 1,34 3,05 1,27 357 0,01 a-cb-d
c6 318 1,22 2,98 1,34 2,37 1,07 3,00 1,28 4,34 0,00 d-acb
c7 298 1,37 2,85 1,36 2,29 1,13 2,96 1,30 327 0,00 a-b,a-d
C10 3,08 1,16 2,85 1,23 2,09 1,15 2,84 1,20 6,89 0,00 a-cb-d
C11 3,03 1,27 2,92 1,24 2,39 1,21 2,98 1,21 304 0,03 c¢-bad
C12 3,30 1,31 2,98 1,22 2,23 1,19 2,84 1,26 6,88 0,00 a-b,a-d
C13 311 1,20 2,92 1,24 2,23 1,14 2,85 1,20 540 0,00 b-dc-d
C14 3,18 1,26 2,89 1,25 2,13 1,16 2,84 1,26 6,85 0,00 a-cb-d
C15 3,40 1,24 3,05 1,29 2,35 1,18 3,03 1,19 6,87 0,00 a-cb-d
Cl6 3,16 1,20 2,96 1,20 2,21 1,08 2,84 1,20 648 0,00 a-b,a-d
C17 3,40 142 3,00 1,31 2,37 1,28 2,92 1,32 546 0,00 a-b,a-d

Arastirmaya Katilan sinif 6gretmeni adaylarinin 6grenim goriilen sinif diizeyine gore bilisim
etiginin belirlenmesi yetkinligi yukaridaki tabloda verilmistir. Arastirmaya katilan simnif
O0gretmeni adaylarinin 6grenim gordiikleri sinif diizeyleri arasinda fark olup olmadigini
belirlemek i¢in varyans analizi yapilmistir. Analiz sonucunda sinif diizeyi degiskenine gore
anlamh fark bulunan maddeler bu bsliimde yorumlanmustir. ikili karsilastirmalarda éncelikli
olarak scheffe testi uygulanmis, fark bulunamadigi i¢in LSD testi uygulanmistir.

Tablo 13 incelendiginde 1. madde olan “Ber¢in’in davranisi dogrudur.” maddesi arastirmaya
katilanlarin 6grenim goriilen sinif diizeyine gére yapilan varyans analizi sonucunda anlaml
farkliligin oldugu goriilmektedir (f=2,80; p<.05). “Bercin’in davranisi dogrudur.” maddesini
0grenim goriilen sinif diizeyi 1 olan 6gretmen adaylari (X=3,42) diger sinif dlizeylerinden daha
fazla kabul edilmektedir.

Tablo 13 incelendiginde 2. madde olan “Ber¢in’in davramsi adildir.” maddesi arastirmaya
katilanlarin 6grenim goriilen sinif diizeyine gore yapilan varyans analizi sonucunda anlamli
farkliligin oldugu goriilmektedir (f=3,24; p<.05). “Berc¢in’in davranisi adildir.” maddesini
0grenim goriilen sinif diizeyi 1 olan 6gretmen adaylar1 (X=3,30) diger sinif diizeylerinden daha
fazla Kabul edilmektedir.

Tablo 13 incelendiginde 4. madde olan “Berg¢in’in davranisi geleneksel olarak kabul edilebilir.”
maddesi arastirmaya katilanlarin 6grenim goriilen sinif diizeyine gore yapilan varyans analizi
sonucunda anlamli farkliligin oldugu goriilmektedir (f=3,28; p<.05). “Ber¢in’in davranisi
geleneksel olarak kabul edilebilir.” maddesini 6grenim goriilen sinif diizeyi 1 olan 6gretmen
adaylar1 (X=3,32) diger smif diizeylerinden daha fazla Kabul edilmektedir.

Tablo 13 incelendiginde 5. madde olan “Ber¢in’in davranisi ailem tarafindan kabul edilebilir.”
maddesi arastirmaya katilanlarin 6grenim goriilen sinif diizeyine gore yapilan varyans analizi
sonucunda anlamh farkliligin oldugu goriulmektedir (f=3,57; p<.05). “Ber¢in’in davranis: ailem
tarafindan kabul edilebilir.” maddesini 6grenim goriilen sinif diizeyi 1 olan 6gretmen adaylari
(X=3,32) diger sinif diizeylerinden daha fazla Kabul edilmektedir.

Tablo 13 incelendiginde 6. madde olan “Berc¢in’in davranisi tedbirlidir.” maddesi arastirmaya
katilanlarin 6grenim goriilen sinif diizeyine gore yapilan varyans analizi sonucunda anlaml
farkliligin oldugu goriilmektedir (f=4,34; p<.05). “Ber¢in’in davranisi tedbirlidir.” maddesini
0grenim gorilen sinif diizeyi 1 olan 6gretmen adaylar1 ( X=3,18) diger sinmif diizeylerinden daha
fazla Kabul edilmektedir.
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Tablo 13 incelendiginde 7. madde olan “Ber¢in’in davranisi fedakardir.” maddesi arastirmaya
katilanlarin 6grenim goriilen sinif diizeyine goére yapilan varyans analizi sonucunda anlaml
farklihigin oldugu gorilmektedir (f=3,27; p<.05). “Ber¢in’in davranisi fedakardir.” maddesini
0grenim goriilen sinif diizeyi 1 olan 6gretmen adaylar: (X=2,98) diger sinif dlizeylerinden daha
fazla Kabul edilmektedir.

Tablo 13 incelendiginde 10. madde olan “Ber¢in’in davranisi memnuniyeti en list diizeye
¢ikarir.” maddesi arastirmaya katilanlarin 6grenim goriilen sinif diizeyine gore yapilan varyans
analizi sonucunda anlamli farkliligin oldugu gérilmektedir (f=6,89; p<.05). “Berg¢in’in davranisi
memnuniyeti en Ust diizeye c¢ikarir..” maddesini 6grenim goriilen sinif diizeyi 1 olan 6gretmen
adaylar1 ( X=3,08) diger sinif diizeylerinden daha fazla Kabul edilmektedir.

Tablo 13 incelendiginde 11. madde olan “Bergin’in davranisi genel ahlak kurallarina aykiri
degildir.” maddesi arastirmaya katilanlarin 6grenim goriilen sinif diizeyine goére yapilan
varyans analizi sonucunda anlamli farklihigin oldugu goriilmektedir (f=3,04; p<.05). “Ber¢in’in
davranisi genel ahlak kurallarina aykiri degildir.” maddesini 6grenim goriilen sinif diizeyi 1
olan 6gretmen adaylari (X=3,03) diger sinif diizeylerinden daha fazla Kabul edilmektedir.

Tablo 13 incelendiginde 12. madde olan “Bercin’in davranisi benim adalet anlayisima aykiri
degildir.” maddesi arastirmaya katilanlarin 6grenim gorilen simif diizeyine gore yapilan
varyans analizi sonucunda anlamli farkliligin oldugu goriilmektedir (f=6,88; p<.05). “Ber¢in’in
davranist benim adalet anlayisima aykir1 degildir.” maddesini 6grenim goriilen sinif diizeyi 1
olan 6gretmen adaylari (X=3,30) diger sinif diizeylerinden daha fazla Kabul edilmektedir.

Tablo 13 incelendiginde 13. madde olan “Ber¢in’in davranisi ahlaken dogrudur.” maddesi
aragstirmaya katilanlarin 6grenim goriilen simf diizeyine gore yapilan varyans analizi
sonucunda anlamli farkhiligin oldugu gorilmektedir (f=5,40; p<.05). “Ber¢in’in davranisi
ahlaken dogrudur.” maddesini 6grenim goriilen siif diizeyi 1 olan 6gretmen adaylari (X=3,11)
diger sinif diizeylerinden daha fazla Kabul edilmektedir.

Tablo 13 incelendiginde 14. madde olan “Ber¢in’in davranisi, dile getirilmemis bir sozii ihlal
etmez.” maddesi arastirmaya katilanlarin 6grenim goriilen sinif diizeyine gore yapilan varyans
analizi sonucunda anlamli farklihgin oldugu goriilmektedir (f=6,85; p<.05). “Ber¢in’in
davranisi, dile getirilmemis bir szl ihlal etmez.” maddesini 6grenim goriilen sinmif dizeyi 1
olan 6gretmen adaylari (X=3,18) diger sinif diizeylerinden daha fazla Kabul edilmektedir.

Tablo 13 incelendiginde 15. madde olan “Bercin’in davramisi kabul edilebilir.” maddesi
arastirmaya katilanlarin 6grenim goériilen simif diizeyine gore yapilan varyans analizi
sonucunda anlaml farkliligin oldugu gorilmektedir (f=6,87; p<.05). “Ber¢in’in davranisi kabul
edilebilir.” maddesini 6grenim goriilen sinif diizeyi 1 olan 6gretmen adaylar1 (X=3,42) diger
sinif diizeylerinden daha fazla Kabul edilmektedir.

Tablo 13 incelendiginde 16. madde olan “Bercin’in davranisi etiktir.” maddesi arastirmaya
katilanlarin 6grenim goriilen sinif diizeyine gore yapilan varyans analizi sonucunda anlaml
farkliligin oldugu gorilmektedir (f=6,48; p<.05). “Ber¢in’in davranisi etiktir.” maddesini
O6grenim gorilen sinif diizeyi 1 olan 6gretmen adaylar1 ( X=3,16) diger sinif diizeylerinden daha
fazla Kabul edilmektedir.

Tablo 13 incelendiginde 17. madde olan “Ben de Ber¢in’'nin yaptigini yaparim.” maddesi
arastirmaya katilanlarin 6grenim gorilen simif diizeyine gore yapilan varyans analizi
sonucunda anlamh farkliligin oldugu goriilmektedir (f=5,46; p<.05). “Ben de Bergin'nin
yaptigini yaparim.” maddesini 6grenim goriilen sinif diizeyi 1 olan 6gretmen adaylar: ( X=3,40)
diger siif diizeylerinden daha fazla Kabul edilmektedir.

SONUCLAR ve TARTISMA

Egitim fakiiltelerinde 6grenim goren 223 sinif 6gretmeni adayina uygulanan bu arastirmadan
su sonuglar elde edilmistir. Cinsiyete baghh degiskende tiim Senaryolarda anlamlh bir fark
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goriilmistir. Yas degiskeninde ise Senaryo 1 ve Senaryo 2 de anlaml bir fark oldugu goriilen
maddeler bulunurken Senaryo 3 ve 4’de anlaml bir fark goriilmemistir. Ogrenim goriilen simf
diizeyi acisindan baktigimizda ise Senaryo 1, 2 ve 3'de anlaml bir fark gériilmemisken Senaryo
4’de anlaml bir fark oldugu maddeler gorilmiistiir. Kisisel bilgisayara sahip olma durumunda
da Senaryo 1 ve 3’de anlamli fark bulunan maddeler goriilmemisken Senaryo 2 ve 4’de anlaml
fark bulunan maddeler gériilmiistiir. internette harcanan zaman degiskeninde ise anlamli bir
fark goriilmemistir.

Arastirmaya Katilanlarn Kigisel Bilgilerine Iligkin Sonuclar

Bu c¢alismada simif Ogretmeni adaylarinin pandemi donemindeki bilisim etiklerinin
belirlenmesi yetkinliklerinin cinsiyet, yas, sinif diizeyi, internet erisim olanagi, internete erisim
saglanan arag, bilgisayara sahip olma ve internette harcadiklar1 zaman degiskenlerine gore
farklilasip farklilasmadigi incelenmistir. Arastirmaya katilan 223 sinif 6gretmeni adayindan %
75, 3’ i kadin 6gretmen adayi, % 24,7’ si erkek 6gretmen adayindan olusmaktadir. Arastirmaya
katilan sinif 6gretmeni adaylarinin yas analiz sonuclarina bakildiginda %58.1’i 18-21 yas
araligindayken % 41.9’u 22 ve lizeri yas araligindadir. Arastirmanin %26.5’i 1. Sinif 6gretmen
adaylar1, %25.1’ini 2. Smif 68retmen adaylari, %22.9’'unu 3. Sinif 6gretmen adaylari ve
%25.6’s1n1 4. Sinif 6gretmen adaylar1 olusturmaktadir. Arastirmaya katilan sinif 6gretmeni
adaylarinin %99.14’linlin internet erisim olanagi var iken %0.86’sin1n internet erisim olanagi
yoktur. Arastirmaya katilan sinif 6gretmeni adaylarinin internete katilim sagladiklari araglarin
yiizdelik oranlarina bakildiginda ise %1.8’i tablet, 0.9'u bilgisayar ve %97.3’li telefondan erisim
sagladigr goriilmustiir. Bu oranlara bakildiginda internet kullanim araci degiskenine
katilimcilarin biiytlik orani ““telefon” araci olarak yanit vermistir. Arastirmaya katilim saglayan
223 sinif 6gretmeni adayinin %48.0"1 kisisel bilgisayara sahip iken %52.0"1 kisisel bilgisyara
sahip degildir. Arastirmaya katilan 223 simif 6gretmeni aday1 internette harcadiklar1 zaman
degiskenine gore degerlendirildiginde ise % 6.7’si 0-60 dakika araligi, %17.5'i 61-120 dakika
araligi, %20.6’s1 121-180 dakika araligr %11.2’si 181-240 dakika aralig1 ve %43.9'u 241 ve
tizeri dakika aralif1 internette vakit gecirmektedir. Bu sonuglara baktigimizda katilimcilarin
cogunlugu 241 ve iizeri dakika araliginda internette zaman gecirdikleri goriilmektedir.

Arastirmaya Katilan Sinif Ogretmeni Adaylarinin Cinsiyet Degiskenine Gére Analiz
Sonuclari

Senaryo 1

Senaryo 1’de sinmif 6gretmeni adaylarinin bilisim etiklerinin belirlenmesi yetkinligine iliskin
uygulanan 6lgekten elde edilen bulgulara gére “Berna’nin davranisi kabul edilebilir; Berna’nin
davranist adildir; Berna’nin davranisi kiiltiirel olarak kabul edilebilir; Berna’nin davranisi
geleneksel olarak kabul edilebilir; Berna'nin davranisi ailem tarafindan kabul edilebilir;
Berna’'nin davranisi tedbirlidir; Berna’nin davranisi fedakardir; Berna’'nin davranisi zarari en
aza indirirken, yarari en st diizeye cikarir; Berna'nin davranisi zarardan c¢ok fayda
getirmektedir; Berna'nin davranisi memnuniyeti en st diizeye c¢ikarir; Berna’nin davranisi
benim adalet anlayisima aykir1 degildir; Berna’nmin davranisi ahlaken dogrudur; Berna’nin
davranisi, dile getirilmemis bir s6zi ihlal etmez; Berna’nin davranisi kabul edilebilir; Berna'nin
davranisi etiktir; Ben de Berna'nin yaptigini yaparim.” Maddelerinde cinsiyete bagh analizde
aralarinda yapilan degerlendirme sonucunda bu maddede cinsiyet lehinde bulunan fark
istatistiksel agcidan anlamli bulunmustur. Bu maddede erkekler lehine anlamli bir fark oldugu
gorilmiistiir. Erkek 6gretmen adaylarinin puanlar1 kadin 68retmen adaylarinin puanlarindan
yuksek ¢iktig1 gortilmiistiir. Bu da demek oluyor ki erkeklerin etik anlayisi daha olumludur.
Boliimde etik anlayisi hakkinda bu anlamli farklihig1 azaltacak ¢alismalar yapilabilir (Biber ve
Biber, 2020). Ortaokul Ogrencileri Ile Bilgisayar Meslek Dersi Alan Ortadgretim Ogrencilerinde
Bilisim Etigi ile yaptif1 calismasinda erkekler lehine bizim calismamiza benzer sonuc¢ elde
etmistir.
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Senaryo 2

Senaryo 2’de simif 6gretmeni adaylarinin bilisim etiklerinin belirlenmesi yetkinligine iliskin
uygulanan o6lcekten elde edilen bulgulara gore diger maddelerde anlamh bir fark
gorilmemisken 4. Ve 9. Maddeler olan “Cem ve Onur'un davranisi geleneksel olarak kabul
edilebilir; Cem ve Onur'un davranisi zarardan cok fayda getirmektedir.” Maddelerinde
cinsiyete bagh analizde aralarinda yapilan degerlendirme sonucunda bu maddede cinsiyete
bagh erkekler lehinde bulunan fark istatistiksel acidan anlamli bulunmustur. Analiz sonucu
erkeklerin puanlari kadinlarin puanindan daha yiliksektir ve bu maddede erkekler lehine
anlamli bir fark oldugu goriilmiistiir. Bu sonuca istinaden bu maddelerde erkeklerin etik
anlayis1 durumu kadin katilimcilarin etik anlayisi durumundan daha olumludur. Dengelenmesi
icin cesitli egitimler verilebilir (Tekerek vd., 2015). Bilisim Teknolojileri Ogretmen Adaylarinin
Bilgisayar Oz-yeterlikleri yaptig1 calismasinda erkekler lehine bizim ¢calismamiza benzer sonug
elde etmistir.

Senaryo 3

Senaryo 3’te sinif 6gretmeni adaylarinin bilisim etiklerinin belirlenmesi yetkinligine iliskin
uygulanan Olcekten elde edilen bulgulara gore diger maddelerde anlamhi bir fark
goriilmemisken 13. Madde olan “Can’in davranisi ahlaken dogrudur.” Maddesinde cinsiyete
bagli analizde aralarinda yapilan degerlendirme sonucunda bu maddede erkekler lehinde
bulunan fark istatistiksel acidan anlaml bulunmustur. Analiz sonucu diger maddelerden daha
yliksektir ve bu maddede erkekler lehine anlaml bir fark oldugu goriilmiistiir. Béliimde etik
anlayisit hakkinda bu anlamli farklilig1 azaltacak ¢alismalar yapilabilir.

Arastirmaya Katilan Sinif Ogretmeni Adaylarinin Yas Degiskenine Gére Analiz Sonuclari
Senaryo 1

Senaryo 1’de sinif 6gretmeni adaylarinin bilisim etiklerinin belirlenmesi yetkinligine iliskin
uygulanan o6lcekten elde edilen bulgulara gore diger maddelerde anlamh bir fark
goriilmemisken 15. Madde olan “Berna’nin davranisi kabul edilebilir.” Maddesinde yasa bagh
analiz sonucunda aralarinda yapilan degerlendirme sonucunda bu maddede yasa bagl bulunan
fark istatistiksel agidan 22 ve iizeri yas grubu lehinde anlamli bulunmustur. Analiz sonucu bu
madde diger maddelerden daha yiiksektir ve bu maddede 22 ve lizeri yas grubu lehine anlaml
bir fark oldugu gorilmiistiir. Bu sonuca gore bu maddede yasin artmasiyla birlikte etik
anlayisin daha olumlu bir yone gittigini sdyleyebiliriz. Yasin artmasi ile durumlar karsisinda
kisilerin daha anlayish bir yaklasim sergiledigini sdyleyebiliriz.

Senaryo 2

Senaryo 2’de sinif 6gretmeni adaylarinin bilisim etiklerinin belirlenmesi yetkinligine iliskin
uygulanan o6lcekten elde edilen bulgulara gore diger maddelerde anlamh bir fark
gorilmemisken 4. Madde olan “Cem ve Onur’un davranisi geleneksel olarak kabul edilebilir.”
Maddesinde yasa bagh analiz sonucunda aralarinda yapilan degerlendirmede bu maddede yas
lehinde bulunan fark istatistiksel a¢idan anlamli bulunmustur. Analiz sonucu diger
maddelerden daha yiiksektir ve bu maddede 22 ve {izeri yas grubu lehine anlaml bir fark
oldugu goriilmistiir. Bu sonuca gére bu maddede yasin artmasiyla birlikte etik anlayisin daha
olumlu bir yone gittigini soyleyebiliriz. Yasin artmasi ile durumlar karsisinda kisilerin daha
anlayishi bir yaklasim sergiledigini soyleyebiliriz.

Arastirmaya Katilan Sinif Ogretmeni Adaylarinin Ogrenim Gériilen Sinif Diizeyi
Degiskenine Gore Analiz Sonuclari

Senaryo 4
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Senaryo 4’de sinif 6gretmeni adaylarinin bilisim etiklerinin belirlenmesi yetkinligine iliskin
uygulanan oOlcekten elde edilen bulgulara gore diger maddelerde anlamhi bir fark
gorilmemisken 1, 2, 3, 4, 5, 6, 7, 10, 11, 12, 13, 14, 15, 16 ve 17. Madde olan “Berc¢in’in
davranisi dogrudur; Bercin'in davranisi adildir; Bergin’in davramisi kiiltiirel olarak kabul
edilebilir; Berc¢in'in davranisi geleneksel olarak kabul edilebilir; Bercin'in davranisi ailem
tarafindan kabul edilebilir; Bercin'in davranisi tedbirlidir; Bergin'in davranisi fedakardir;
Bercin’in davranisi memnuniyeti en Ust diizeye c¢ikarir; Bercin'in davranisi genel ahlak
kurallarina aykir1 degildir; Bercin’in davranisi benim adalet anlayisima aykir1 degildir;
Bercin’'in davranisi ahlaken dogrudur; Berg¢in’in davranisi, dile getirilmemis bir sozi ihlal
etmez; Ber¢in’in davranisi kabul edilebilir; Ber¢in'in davranisi etiktir; Ben de Bercin'in
yaptigini yaparim.” Maddelerinde 68renim goriilen sinif diizeyine bagl analizde aralarinda
yapilan degerlendirme sonucunda bu maddelerde sinif diizeyi 1 olanlar lehinde bulunan fark
istatistiksel acidan anlamli bulunmustur. Analiz sonucu diger maddelerden daha yliksektir ve
bu maddelerde 1. Simf égrenim diizeyi daha yiikksek puan aldiklar1 goriilmiistiir. Ikili
karsilastirmalarda oncelikli olarak scheffe testi uygulanmis, fark bulunamadigi i¢in LSD testi
uygulanmistir. Bu maddeler icin Simif 6gretmenligi egitimine yeni baslayan adaylarin etik
anlayislar1 daha olumlu oldugu goriilmistiir ve Sinif diizeyi ilerledikce bu olumlu anlayisin
daha katilastig1 goriilmektedir (Gokgearslan vd., 2015). Ortaokul Ogrencilerinde Bilisim Etigi:
Gergek Yasam Durumu Senaryolariyla Bir Degerlendirmeye yonelik yaptigi ¢alismanin sinif
diizeyine dayali sonuglari ile ¢calismamizdaki sonuclar benzerlik gostermektedir. Sinif diizeyi
degisken puanlari arasinda anlamli farklihigin oldugu goriilmektedir (p<0,05). Bunun yaninda
¢alismamiz gibi Bayra ve Baysan (2022) Ger¢cek Yasam Durumu Senaryolariyla Ortadgretim
Ogrencilerinin Bilisim Etigi Diizeylerinin Baz1 Degiskenler Acisindan incelenmesi caligmasinda
arastirmaya katilan katilmcilarin simif diizeyleri tiim siniflar icin anlamh farkhilsmadigi
sonucunu veren ¢alismalarda olmustur.

Arastirmaya Katilan Sinif Ogretmeni Adaylarinin Internet Erisim Olanagi Degiskenine
Gore Analiz Sonuclari

Toplamda 223 Katilimcinn %99.14'intln internet erisim olanag var iken 0.86’sinin internet
erisim olanag1 yoktur. Analiz degerlendirme sonucundan katilimcilarin biiyiik bir cogunlugu
internet erisimine sahiptir ¢ikarimina varildigi gorilmiistiir.

Arastirmaya Katilan Sinif Ogretmeni Adaylarimin Internete Erisim Sagladiklar1 Arac
Degiskenine Gére Analiz Sonuclari

Arastirmaya katilan katihmcilarin %1,8’si tabletten, 0,9’'u bilgisayardan ve 97,3’ de telefondan
internete erisim saglamistir. Analiz degerlendirme sonucundan katilmcilarin biiyiik bir
¢ogunlugu internet erisimine telefondan erisim saglarken en az bilgisayardan erisim
saglamistir ¢ikarimina varildigi gorilmiistur.

Arastirmaya Katilan Sinif Ogretmeni Adaylarinin Bilgisayara Sahip Olma Degiskenine
Gore Analiz Sonuclari

Senaryo 2

Senaryo 2’de sinif 6gretmeni adaylarinin bilisim etiklerinin belirlenmesi yetkinligine iliskin
uygulanan o6lcekten elde edilen bulgulara goére diger maddelerde anlamh bir fark
goriilmemisken 1. Ve 2. Maddeler olan “Cem ve Onur’un davranisi dogrudur; Cem ve Onur’un
davranisi adildir.” Maddelerinde Bilgisayara Sahip Olma Degiskenine Gore analizde aralarinda
yapilan degerlendirme sonucunda bu maddede Bilgisayara Sahip Olma Degiskeni Bilgisayarim
Var lehinde bulunan fark istatistiksel agidan anlamli bulunmustur. Analiz sonucu diger
maddelerden daha ytiksektir ve bu maddede Bilgisayarim var lehine anlaml bir fark oldugu
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goriilmistir. Etik anlayis bilgisayara sahip olanlarda daha olumludur. Bu maddelerde bulunan
anlaml farkin esitlenmesi icin bilgisayara sahip olmayan Kkisiler i¢in bilgisayar temin edilebilir
veya bilgisyar kullanabilecekleri ortamlar hazirlanabilir.

Senaryo 4

Senaryo 4’'te sinif 6gretmeni adaylarinin bilisim etiklerinin belirlenmesi yetkinligine iliskin
uygulanan o6lcekten elde edilen bulgulara gore diger maddelerde anlamhi bir fark
gorilmemisken 2, 4, 5, 11, 13 ve 16. Maddeler olan “Ber¢in’in davranisi adildir; Bergin’in
davranist geleneksel olarak kabul edilebilir; Ber¢in’in davranmisi ailem tarafindan kabul
edilebilir; Bercin'in davranisi genel ahlak kurallarina aykir1 degildir; Berc¢in’in davranisi
ahlaken dogrudur; Bercin'in davranisi etiktir.” Maddelerinde Bilgisayara Sahip Olma
Degiskenine GoOre analizde aralarinda yapilan degerlendirme sonucunda bu maddelerde
Bilgisayara Sahip Olma Degiskeni Bilgisayarim Var lehinde bulunan fark istatistiksel agidan
anlamli bulunmustur. Analiz sonucu diger maddelerden daha yiiksektir ve bu maddede
Bilgisayarim var lehine anlaml bir fark oldugu goriilmiistiir. Etik anlayis bilgisayara sahip
olanlarda daha olumludur. Bu maddelerde bulunan anlaml farkin esitlenmesi icin bilgisayara
sahip olmayan kisiler icin bilgisayar temin edilebilir veya bilgisayar kullanabilecekleri
ortamlar hazirlanabilir.

Arastirmaya Katilan Siif Ogretmeni Adaylarinin Internette Harcanan Zaman
Degiskenine Gére Analiz Sonuclari

Arastirmaya katilan 223 katilimcinin Anova analiz sonug¢larina bakildiginda 4 Senaryo icin de
maddeler arasi anlaml bir fark gortilmemistir.

Oneriler

Sinif 6gretmeni adaylarinin bilisim etiklerini belirleme yetkinliklerini belirlemeyi amaclayan
bu arastirmanin sonucunda su énerilerde bulunulabilir.

e Bu calisma Firat Universitesi Egitim Fakiiltesi Sinif Ogretmeni Adaylarina uygulanmis olup,
buna benzer etik kavramu ile ilgili calismalar daha fazla ses uyandirmak igin diger
tiniversitelere de yapilabilir.

Ogretmen adaylari etik kavrami adi altinda genel bir ders almalidirlar.

Ogretmen adaylar1 bilisim etigi konusunda bilgilendirilmelidir.

Bilisim ortamindaki bilgi gizliligi, bilgi paylasimi konusunda detayl bir bilgi verilebilir.

Etik kavrami uzun stirecte verilen bir kazanim oldugundan kazanimlari ilkokuldan itibaren

verilmeye baslanilabilir.

e (Cocuklar ilk olarak aile ve 6gretmenlerini rol model aldiklarindan dolay1 etik kavrami
hakkinda genel bir bilgilendirme/ ders ailelere verilebilir.

e (Cocuklarin ahlaki gelisimleri, davranissal gelisimleri smif O6gretmenleri tarafindan
etkilendikleri icin ilk olarak 6gretmenler bu konuda daha fazla dikkatli olmalar1 gereklidir.
Ogretmenlerin bu kazanimi vermeye calismalari énerilebilir.

o Teknoloji giiniimiizde oldukc¢a gelismistir ve gelecekte de gelisecektir. Bundan dolay1
Bilisim etigi kavrami hayatimizin her alaninda gerekli ve olmasi gereken bir durum
olacaktir. Bilisim etigi kavrami calismalar1 daha fazla béliimlere uygulanabilir.

e (Cocuklarin okuduklar1 kitaplar, kitaplarin igerikleri ¢ocuklar tizerinde oldukca etki
gostermektedir. Bu etkiyi etik kavraminin iizerinde daha ¢ok yarar saglamak adina ilkokul
kitaplarinda etik ¢alismalar1 lizerinde ¢alismalar yapilabilir.

e Bilisim etigi kavrami ile ilgili seminerler, programlar vs. diizenlenebilir.
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Abstract

Ethics are principles that investigate societal values and rules from a moral perspective, such as good- bad,
right-wrong, forming the basis of all human interactions and determining every societal and individual
preference. With the inclusion of technology in our lives, certain societal changes have become inevitable.
The development of technology initiated industrialization, and this industrial society rapidly evolved into
an information society where information and communication technologies are paramount. The
introduction of technology into our lives has brought about certain problems, highlighting the importance
of the concept of ethics. The Covid-19 (Coronavirus) pandemic, a global issue that emerged at the end of
2019, has led to significant changes. Among these changes, the education sector has been most affected,
and to mitigate these negative impacts, remote education systems have been established. Consequently,
people have started using technology more frequently. At this point, the most crucial factor is adherence to
information ethics and gaining ethical awareness. Primary school teachers bear significant responsibilities
in this regard. This study aims to examine whether the information ethics of prospective primary school
teachers differ according to gender, age, grade level, internet access capability, the device used to access the
internet, computer ownership, and the amount of time spent on the internet. Our research is designed using
the general survey model, one of the quantitative research methods. The "Information Ethics Scale with
Real-Life Situation Scenarios"” developed by Duymaz (2014) was used in the study. The scale consists of 68
items across 4 scenarios, with 17 items in each scenario. The research results indicated significant
differences across all four scenarios based on gender. While significant differences were observed in
Scenarios 1 and 2 based on age, no significant differences were found in Scenarios 3 and 4. According to
grade level, no significant differences were observed in Scenarios 1, 2, and 3, whereas a significant
difference was noted in Scenario 4.

Keywords: Ethics, Informatics, Informatics Ethics, Covid-19.

INTRODUCTION

The concept of ethics is derived from the Greek word "ethos" meaning "character" (Celik and
Gilindogdu, 2019). Ethics, education and school concepts inherently aim to bring people to
goodness and truth. Education has always been a field of activity that nurtures goodness and
contributes to making the world a better place. We cannot associate every action of all people with
the concept of ethics, but it is not possible to talk about any human action that has nothing to do
with ethics

According to Aydin (2021), 4 ethical dimensions should be emphasized in all educational
activities; "purpose”, "scope”, "method", "evaluation". These dimensions also provide answers to
the following questions asked in the development of educational programs. Why? is the purpose,
What? The question of scope, How? Method, What happened? The question seeks answers to the

evaluation dimension. The education system, educators and schools that take responsibility for
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educating a nation must also make serious ethical and evaluative judgments about these four
dimensions. Education can therefore be a very important area of ethical debate. According to
Kocak and Kavi (2013), there are three types of ethics; descriptive, normative and metaethical.
Descriptive ethics only examines human actions and describes the results of human actions
instead of stating norms or setting rules. Normative ethics, unlike descriptive ethics, aims to adopt
norms, common values and organizing principles. It has a wide field of study. In short, normative
ethics aims to adopt regulatory principles for people to behave morally and answers the questions
of what a person should do morally and what kind of person he/she should be (Yilmaz and Arik,
2021). Metaethics is also called "analytic ethics" or "critical ethics". Metaethics questions the
nature of ethical concepts and principles from a critical perspective in order to justify ethics. At
the same time, in doing so, it addresses the interrelationship of allegedly moral judgments, their
meaning, their function, and whether their truth is absolute knowledge and does not involve
making normative judgments. (ilgan, 2021). Metaethics, also known as analytical ethics, is a type
of ethics that tries to provide a logical explanation of moral discourses and concepts. (Ceviz and
Unlii, 2021). Civilization has undergone development and change since the first day. In the
development process of civilization, there has been a transition period from primitive societies to
agricultural society, from agricultural society to industrial society. Along with the multifaceted
nature of this development, there have also been changes in the field of technology. With the
development of technology, society has also developed and changed along with technology. Today,
an information society, in which information and communication technologies are even more
prominent, has emerged rapidly from the industrial society. These changes and developments in
this information society have brought along many problems. These problems have led to the
emergence of some ethical problems (Fidan, 2014). With these ethical problems in the
information society, the concept of "information ethics" has emerged. (Ozdemir, 2019). The
concept of informatics ethics is a branch of philosophy that studies the behavior of people in the
computer world. It can be said that "informatics” is the definition of information in electronic
environment. Accordingly, we can call Information Ethics the written and unwritten rules that
must be followed in the field. The norms and codes that define the rules to be followed in the
electronic and network environment briefly refer to information ethics. The main purpose of these
norms and codes is to make it safe for users in the network environment to use the electronic
environment with the least harm and the most. According to Internet World Stats (IWS), 2022
data, there are approximately 7.9 billion internet users in the world (IWS, 2022). These internet
users can be in communication every second of every moment. However, this communication can
have both positive and negative aspects. This social interaction has certain ethical rules that must
be followed. Information ethics includes the rules that all users of networks and internet networks
must follow, as well as the rules that must be followed when using a personal computer (Aktay,
2010). Information ethics is also called "computer ethics". The term "computer ethics" was first
used in the late 1970s by Walter Maner, who lectured on medical ethics at the university (Ozan
Leymun, 2018).

The Covid-19 (coronavirus) pandemic that emerged in late 2019 has become a national issue. It
has caused very important changes in terms of health, economy, social and pedagogical fields all
over the world, and the biggest field affected by this pandemic is the field of education. In the field
of education, our country has been affected very much. Coronavirus (Covid-19) has caused schools
and universities to close in our country (Can, 2020). As soon as the first case was detected in
Turkey, measures were taken to combat the outbreak. (Ser¢emeli and Kurnaz, 2020). Due to the
Covid-19 outbreak, educational institutions were closed almost all over the world in the spring
semester of the 2019-2020 academic year and home quarantine practices were initiated. (Daniel,
2020). In this process, a distance education system was introduced to ensure that students do not
fall behind in their education. The transition period to the distance education system in the
pandemic also necessitated the use of various online tools. A pandemic that is effective on a
universal scale can be called a disaster and this disaster can be interpreted as the end of some
things as well as the beginning of new things. (El Maarouf et al., 2021). These new beginnings can
be considered as being more intertwined with informatics. In this pandemic period, when
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informatics has been so much involved in our lives today, it has entered our lives more with online
tools in every field.

Informatics ethics is not a subject that covers only those working in the informatics sector or
institutions and organizations providing services. (Darcan and Aydogan, 2014). In our society,
every field required by the information age includes information ethics. Some ethical rules are
very important to ensure that individuals in our society live in prosperity and peace, and teaching
these ethical rules to our society can be realized by the teacher or family. (Tosun et al.,, 2016).
Teaching these ethical rules is also of great importance in enabling people to use computer
technologies in a useful way to facilitate daily life. (Willcocks and Whitley, 2009). Instilling ethics
in the family is as important as instilling them in the students. It is as important for the teacher to
be ethical as it is for the family. Teaching is a profession that requires moral responsibilities where
human relations are intense. (Erdem and Simsek, 2013). In order to fulfill the requirements of the
profession and develop behaviors to cope with the challenge, teachers should be able to examine
the consequences of their own actions and then be aware of their mission (Seghedin, 2014). In
the early years of the Republic, Atatlirk attributed an important role to the teacher and defined
his/her status in society with the words "Teachers, the new generation will be your work". (Isik
et al., 2010). The ethics of teaching profession may have a different value according to each
profession. (Hill, 2004). The teaching profession can have a greater impact on students than other
professions. Teachers are adult actors in the school and the most important factor that attributes
this adult actor role to teachers is their direct interest and closeness with students. (Lightfoot,
1983). Teachers can increase their closeness with students and their influence on them through
opportunities such as making positive sentences, individual discussion opportunities and
participating in activities that may be important for students (Jones & Jones, 1998, p.81).
Classroom teachers are both with their students for a long time and can easily be modeled as the
first teachers of the students. Therefore, the classroom teacher should be more careful and
attentive in terms of informatics ethics and instill this behavior in his/her students. Similarly, they
should use special methods to instill important and underlined behaviors in students in an
environment of sincere, maturing and empathic relationships (Kohn, 1991, p.503). Hur et al.
(2009) revealed that the information ethics program positively influenced students' moral
judgments, behaviors and sensitivities in terms of communication ethics and information.

Purpose of the Study

In this study, it was aimed to determine the informatics ethics of classroom teacher candidates
studying at the Faculty of Education during the pandemic period.

Within the framework of this general objective, answers to the following questions were
sought.

. What is the level of information ethics of prospective primary school teachers?
. [s there a significant difference between the different variables of the participants?

° Participants were asked to complete the "Informatics Ethics Scale with Real Life Situation
Scenarios"

a. Scenario 1

b.  Scenario 2

C. Scenario 3

d. Scenario 4

. [s there a significant difference between variables in test scores?
METHOD

The research was prepared in the survey model, one of the quantitative research methods. The
survey model aims to describe a past or current situation as it is (Demir and Caliskan, 2021). In
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survey models, the objectives are usually expressed in the form of questions. These questions are
What is it? What is it related to? (Blyiikoztiirk et al., 2017). In survey research, information is
gathered by using response options determined by the researcher, usually from a large
population. Generally, in survey research, researchers are interested in how opinions and
characteristics are distributed across individuals in the sample rather than why they originate.
(FFraenkel et al., 2012). For these reasons, the survey method was chosen to collect more in-
depth data.

Population and Sample

The population of the research consists of approximately 1750 students studying at a faculty of
education in the eastern part of Turkey. The sample consists of pre-service teachers studying in
the department of classroom teaching in the faculty of education of the same university. The
"convenience sampling” method was used in sample selection. This sampling method allows for
the detailed study of situations that are thought to have rich information; in most cases, it is useful
in discovering and explaining phenomena and events (Patton, 1987). Convenience sampling
method is one of the sample selection methods in quantitative research. It adds speed to the
research. In convenience sampling method, the researcher usually chooses a situation that is close
and easily accessible. The researcher chooses this sampling situation when other sampling
situations cannot be utilized.

Data Collection Tools / Data Collection Methods / Data Collection Techniques

In the study, in order to determine the informatics ethics of pre-service primary school teachers
during the pandemic period, Yoon (2011) "Real Life Situation Scenario Information Technologies
Scale" and Arikan and Duymaz (2014) "Informatics Ethics Scale with Real Life Situation Scenarios"
, which was adapted into Turkish by, will be used. The scale includes four scenarios related to
daily life that can reveal students' ethical behaviors and 17 items in each scenario, for a total of 68
items. It is a five-point Likert-type scale. Necessary permissions were obtained for the use of the
scale. The scenarios were given to the students written above the scale questions and the
students were asked to answer the questions after reading the scenarios.

In the validity and reliability analysis of the scenarios used in the study, Cronbach's Alpha value
was found to be 0.974 in Scenario 1, while the KMO value was found to be 0.951, which is at an
excellent level. In Scenario 2, Cronbach's Alpha value was 0.982 and KMO value was 0.954, which
is at an excellent level. In Scenario 3, Cronbach's Alpha value was 0.973 and KMO value was 0.940,
which is at an excellent level. In Scenario 4, Cronbach's Alpha value was 0.982 and the KMO value
was 0.959, which is at an excellent level.

Data Collection

The research data were obtained from prospective classroom teachers studying in the 2021- 2022
academic year through a scale. In order to collect the data, a questionnaire form and a scale were
given to the participants. The questionnaire form included the demographic data of the
researchers, and the scale form included information ethics attitudes and items in order to
determine the IT ethics of prospective classroom teachers during the pandemic period.

Data Analysis

In the scale, a 5-point Likert-type scale consisting of 17 items will be used and evaluations will be
made based on it. SPSS 22 statistical package program was used to analyze the data. "Arithmetic
mean", "percentage”, "frequency” were used to analyze the data obtained in the research. In
addition, independent groups t test and Anova tests were used to analyze the opinions of pre-
service teachers according to demographic data. After the data were collected, reliability and
validity analyses were conducted by the researchers. It was determined that the answers given by
the participants in the study to the questions showed normal distribution with the tests. Test

results were evaluated according to 5% (p<0.05) significance level.
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FINDINGS

In this section, in order to determine the informatics ethics of pre-service primary school teachers
during the pandemic period, it is aimed to identify the information ethics of pre- service primary
school teachers in the pandemic period. (Arikan and Duymaz, 2014) "Informatics Ethics Scale with
Real Life

Scenarios" developed by was applied to prospective teachers and the findings obtained as a result
of the analyzes were presented and interpreted in tables.

Findings and Comments Regarding the Personal Information of the Pre-Service Teachers
Participating in the Study

The frequency and percentage distributions of the gender, age, grade level, internet access
opportunity, tool, computer ownership status, and time spent on the internet of the pre-service
primary school teachers participating in the study are given in Table 1.

Table 1 Frequency and Percentage Distribution of Participants' Descriptive Information

Size Category. F % Total
Gender Woman 168 75,3 100
Male 55 24,7
Age 18-21 age group 129 58,1 100
22 and above age 93 41,9
group
Class Level 1 59 26,5 100
2 56 25,1
3 51 22,9
4 57 25,6
There is 221 99,14
No 2 0,86
Internet Access 100
Vehicle Tablet 4 1,8 100
Computer 2 0,9
Telephone 217 97,3
Computer There is 107 48,0 100
No 116 52,0
Online 0-60 15 6,7 100
Time Spent 61-120 39 17,5
121-180 46 20,6
181-240 25 11,2
241 and above 98 43,9

Of the participants in the study, 75.3% were women and 24.7% were men. When we look at the
distribution according to age, 58.1% of the participants are in the 18-21 age group, while 41.9%
are in the 22 and over age group. When we look at the distribution according to the grade level
participating in the research, 26.5% of the participants were 1st grade, 25.1% were 2nd grade,
22.9% were 3rd grade, and 25.6% were 4th grade pre-service teachers. While 99.14% of the
participants had internet access, 0.86% did not have internet access. Of these candidates with
internet access, 1.8% used tablets, 0.9% used computers, and 97.3% used phones. Again, 48.0%
had a computer while 52.0% did not have a computer. When we look at the time spent on the
internet, 5.7% spent between 0-60 minutes on the internet daily, 17.5% spent between 61-120

minutes, 20.6% spent 121-180 minutes, 11.2% spent 181-240 minutes, and 43.9% spent 241
. hei 1ail E:F bl H-
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Ratio Distribution of Prospective Primary School Teachers' Information Ethics Scale According to
Scenarios 1, 2, 3 and 4

Scenario 1 Ratio Breakdown

The rates and analysis results of pre-service classroom teachers' determination of IT ethics
during the pandemic period of Scenario 1 are presented in Table 2. When the question-based
frequency distributions of the levels of the rates of determining the IT ethics of pre-service
teachers are examined, very few of the participants tend to "agree" or "strongly agree" items in
the scale, while the most common item is "strongly disagree".

Table 2 Scenario 1. Ratios Regarding the Determination of Informatics Ethics

Information Ethics rate % X Ss
2
9 <
=8 8 =
[T = i3] 3 o0
Article § &0 afj %é = g
No z 5A A = S &
1 Berna's behavior is right. 222 70,0 179 49 2,7 4,0 1,52 1,00
2 Berna's behavior is fair. 222 63,7 229 7,6 2,7 2,7 1,57 ,94
3 Berna's behavior is culturally 222 6,19 274 49 31 22 1,55 ,89
acceptable.
4 Berna's behavior can be 221 60,1 23,3 6,7 6,3 2,7 1,66 1,03
considered conventional.
5 Berna's behavior is 221 61,4 251 49 49 2,7 1,61 ,98
acceptable to my family.
6 Berna's behavior is 221 66,4 20,2 49 4,9 2,7 1,56 ,98
cautious.
7 Berna's behavior is 220 65 188 6,7 3,6 4,5 1,61 1,06
altruistic.
8 Berna's behavior minimizes 221 65,9 17 8,1 3,6 4,5 1,62 1,07
harm and maximizes
benefit.
9 Berna's behavior does more 222 65 184 9,4 3,6 3,1 1,60 1,01
good than harm.
10 Berna's behavior maximizes 222 65 184 9 3,6 3,6 1,61 1,03
satisfaction.
11 Berna's behavior is not 221 67,7 184 7,2 2,2 3,6 1,54 ,98
against the general rules of
morality.
12 Berna's behavior is not 222 70,4 16,6 6,3 1,3 49 1,53 1,02
against my sense of justice.
13 Berna's behavior is morally 222 67,3 19,3 85 0,9 3,6 1,53 ,95
right.
14 Berna's behavior does not 222 62,8 22 6,7 4,5 3,6 1,63 1,03
violate an unspoken promise.
15 Berna's behavior is 222 65 20,2 6,7 4 3,6 1,60 1,02
acceptable.
16 Berna's behavior is ethical. 222 69,5 20,2 49 1,8 3,1 1,48 91
17 I'll do what Berna did. 221 68,2 13,5 94 1,8 6,3 1,63 1,13

Scenario 2 Ratio Breakdown

The rates and descriptive analysis results of pre-service classroom teachers' determination of
informatics ethics in the pandemic period of Scenario 2 are presented in Table 3. When the
question-based frequency distributions of the levels of the rates of determination of IT ethics
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of pre-service teachers are analyzed in Table 3, it is seen that the majority of the answers given
to the questions by the pre-service primary school teachers participating in the research are at
the level of "Strongly Disagree".

Table 3 Scenario 2. Ratios Regarding the Determination of Informatics Ethics

New
Article
No

Proportion of substance %

X

SS

Strongly
Disagree

Disagree

Undecided

Strongly Agree

1

10

11

12

13

14

15

16

17

Cem and Onur's
behavior is right.
Cem and Onur's
behavior is just.
Cem and Onur's
behavior is
acceptable.
Cem and Onur's
behavior can be
considered traditional.
Cem and Onur's

behavior is acceptable

to my family.

Cem and Onur's

behavior is cautious.

Cem and Onur's

behavior is altruistic.
Cem and Onur's

behavior minimizes the
harm and maximizes

the benefit.

Cem and Onur's

behavior does more

good than harm.

Cem and Onur's

behavior maximizes
satisfaction.

Cem and Onur's

behavior is not against
the general rules of
morality.

Cem and Onur's
behavior is not against my
sense of justice.

Cem and Onur's
behavior is morally

right.

Cem and Onur's
behavior does not
violate an unspoken
promise.

Cem and Onur's
behavior is acceptable.
Cem and Onur's
behavior is ethical.

17 I'll do what Cem
and Onur did.

culturally

222

222

222

220

222

222

220

222

222

222

222

221

222

219

222

221

222

w
o
31

44,4

50,7

45,7

46,6

47,5

46,2

47,5

49,3

47,5

48,9

44,4

43,5

44,8

52,9

N
N
S

33,2

30,5

30,9

30,9

27,8

28,3

30,9

26,9

23,8

26,9

26,9

25,6

30,5

21,1

[uny
X
i

11,7

8,5

11,7

10,3

12,1

13,5

8,5

9,9

10,3

9,4

11,2

10,8

11,7

11,2

58

58

7,6

58

6,3

58

6,3

8,1

9,9

8,5

12,1
54

6,7

&
~

o
w

58

3,6

3,6

4,9

58

58

6,3

54

7,6

58

6,7

7,6

6,7

7,6

2,15

2,18

1,97

1,89

1,81

191

1,90

1,94

1,96

1,92

1,92

2,05

1,95

2,05

2,14

1,97

1,94

1,22

1,22

1,17

1,06

1,07

1,09

1,12

1,17

1,16

1,17

1,18

1,29

1,20

1,24

1,30

1,18

1,26
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Scenario 3 Ratio Breakdown

The levels and descriptive analysis results of the rates of determining the informatics ethics of
pre-service primary school teachers in the pandemic period of Scenario 3 are presented in
Table 4. When the answers of the pre-service primary school teachers participating in the
research are analyzed in Table 4, it is seen that they answered all the questions at the level of
"strongly disagree".

Table 4. Scenario 3. Ratios Regarding the Determination of Informatics

=
New 8 3 3 =
Article %D ED ED é § %D 3
5.2 2 = & 5 &
No Z. hAa A =) — A <
1 Can's behavior is right. 222 336 50,7 76 36 4 1,93 ,96
2 Can's behavior is just. 222 341 511 85 31 2,7 1,88 ,88
3 Can's behavioris culturally 221 31,4 453 99 81 45 2,08 1,07
acceptable.
4 Can's behavior can be 222 32,7 40,8 139 81 4 2,09 1,07
considered conventional.
5 Can's behavior is acceptable 220 33,2 45,7 108 54 3,6 199 ,99
to my family.
6 Can's behavior is cautious. 221 35 475 9 49 2,7 1,91 ,94
7 Can's behavior is altruistic. 222 25,6 32,7 15,2 15,7 10,3 2,52 1,30
8 Can's behavior minimizes 221 291 453 135 72 4 2,10 1,03
harm and maximizes good.
9 Can's behavior does more 222 323 399 143 85 45 212 1,09

good than harm.
10 Can's behavior maximizes 222 323 413 99 81 81 218 1,20

satisfaction.
11 Can's behavior is not against 222 32,7 51,1 99 27 31 1,91 ,90
the general rules of
morality.
12 Can's behavior is not against 222 30,9 439 152 4 54 2,08 1,05
my sense of justice.
13 Can's behavior is morally 222 31,8 52 99 2,7 31 1,92 ,89
right.
14 Can's behavior does not 222 345 453 121 45 31 1,95 ,96
violate an unspoken
promise.
15 Can's behavior is acceptable. 222 33,2 41,3 126 81 45 2,09 1,08
16 Can's behavior is ethical. 220 35 475 99 31 31 1,90 ,92
17 I'll do what Can did. 222 359 359 121 85 72 214 1,20

Scenario 4 Competency Ratio Distribution

The levels and descriptive analysis results of the rates of determining the informatics ethics of
pre-service primary school teachers in the pandemic period of Scenario 4 are presented in
Table 5. When Table 5 is examined, very few of the participants tend towards the "strongly
agree" item in the scale, while most of the participants tend towards the "agree" item.
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Table 5 Scenario 4. Ratios Regarding the Determination of Informatics Ethics

Proportion of substance %

New Sé
Article 32 &
522 T B2 £
Z v A A jun] — 1951
1 Berc¢in's behavior is right. 221 143 220 202 287 139 3,05 1,28
2 Bergin's behavior is just. 222 143 260 229 256 108 292 1,23
Bergin's behavior is culturally 221 152 211 188 336 103 3,02 1,26
acceptable.
4 Berc¢in's behavior can be 222 148 224 188 323 11,2 3,02 1,26
considered traditional.
5 Bercin's behavior is acceptable to 222 170 224 197 283 121 295 1,29
my family.
Bercin's behavior is cautious. 222 15,7 260 220 242 11,7 290 1,26
Bergin's behavior is altruistic. 222 211 251 184 238 112 278 1,32
8 Berc¢in's behavior minimizes 222 148 242 224 256 126 296 1,26
harm and maximizes good.
9 Bercin's behavior does more 222 179 238 175 300 103 290 1,29
good than harm.
10 Bercin's behavior maximizes 222 202 242 242 233 76 2,73 1,23
satisfaction.
11 Berc¢in's behavior does not 222 179 24,7 202 283 85 2,84 1,25
violate the general rules of
morality.
12 Berg¢in's behavior is not against 222 184 24,7 21,1 233 121 2,86 1,30
my sense of justice.
13 Berc¢in's behavior is morally 222 152 31,8 19,7 229 99 2,80 1,23
right.
14 Ber¢in's behavior does not 222 202 256 188 256 94 2,78 1,28
violate an unspoken promise.
15 Bercin's behavior is acceptable. 222 170 215 166 350 94 2,98 1,27
16 Berc¢in's behavior is ethical. 222 152 287 251 202 103 281 1,22
17 I'll do what Bergin did. 222 197 238 126 291 143 294 1,38
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T-test results on the difference of determining the IT ethics of the pre-service teachers
participating in the research according to gender

Scenario 1

Table 6 shows the t-test results of the Scenario 1 participants' determination of IT ethics
according to gender.

Table 6T Test Results of Scenario 1 Participants' Determination of Informatics Ethics
According to Gender

MN Woman _ Male _ ¢ b
n X SS n X SS

S1 167 1,42 0,88 55 1,81 1,24 2,55 0,01
S2 167 1,43 0,75 55 1,98 1,28 3,83 0,00
S3 167 1,47 0,79 55 1,80 1,14 2,31 0,02
S4 167 1,54 0,89 55 2,05 1,31 3,25 0,00
S5 167 1,50 0,85 55 1,94 1,23 2,96 0,00
S6 167 1,45 0,85 55 1,89 1,25 2,90 0,00
S7 167 1,47 0,92 55 2,03 1,33 3,43 0,00
S8 167 1,50 0,97 55 1,98 1,29 2,88 0,00
S9 167 1,47 0,88 55 2,00 1,26 3,38 0,00
S10 167 1,52 0,96 55 1,89 1,19 2,28 0,02
S11 167 1,47 0,93 55 1,74 1,10 1,77 0,07
S12 167 1,42 0,94 55 1,80 1,20 2,22 0,02
S13 167 1,42 0,83 55 1,87 1,18 3,07 0,00
S14 167 1,50 0,93 55 2,01 1,23 3,22 0,00
S15 167 1,50 0,96 55 1,90 1,14 2,57 0,01
S16 167 1,38 0,79 55 1,78 1,16 2,84 0,00
S17 167 1,53 1,07 55 1,92 1,28 2,22 0,02

When the answers given by the prospective primary school teachers participating in the
research are analyzed in Table 6, it is seen that they answered all the questions at the level of
"strongly disagree".

When Table 6 is examined, as a result of the t-test, it is seen that there is a significant difference
p<.05initems 1, 2, 3,4,5,5,6,7,8,9,10,11, 12, 13, 14, 15, 16 and 17.

When Table 6 is examined, it is seen that there is a significant difference in the 1stitem; "Berna's
behavior is correct." as a result of the analysis according to the gender variable of the
participants in the study. [t= 2,55; p<.05] This view is accepted by male pre-service teachers (X

=1,98) more than female pre-service teachers (X =1,42).

When Table 6 is examined, it is seen that there is a significant difference in the 2nd item;
"Berna's behavior is fair." as a result of the analysis according to the gender variable of the
participants. [t= 3,8; p<.05] This view is accepted by male pre-service teachers (X = 1,81) more
than female pre-service teachers (X = 1,42).

When Table 6 is examined, it is seen that there is a significant difference in the 3rd item;
"Berna's behavior is culturally acceptable." as a result of the analysis according to the gender
variable of the participants. [t= 2,31; p<.05] This view is accepted by male pre-service teachers
(X=1,80) more than female pre-service teachers (X =1,47).

When Table 6 is examined, it is seen that there is a significant difference in the 4th item; "Berna's
behavior can be accepted as traditional." as a result of the analysis according to the gender

ISSN: 2602-2516 Interdisciplinary Journal of Educational Research
Journal of Interdisciplinary Educational Research 2017; 1(2);1-x



Bozkurt,E. Saripolat, A. / School Administrators’ Decision Making Process: Affecting Factors, Challenges and
Recommendations

variable of the participants. [t= 3,25; p<.05] This view is accepted by male pre-service teachers
(X'=2,05) more than female pre-service teachers (X =1,54).

When Table 6 is examined, it is seen that there is a significant difference in the 5th item, "Berna's
behavior can be accepted by my family"”, as a result of the analysis according to the gender
variable of the participants. [t= 2,96 p<.05] This view is accepted by male pre-service teachers
(X'=1,94) more than female pre-service teachers (X = 1,50).

When Table 6 is examined, it is seen that there is a significant difference in the 6th item; "Berna's
behavior is cautious." as a result of the analysis according to the gender variable of the
participants. [t= 2,90; p<.05] This view is accepted by male pre-service teachers (X = 1,89) more
than female pre-service teachers (X = 1,45).

When Table 6 is examined, it is seen that there is a significant difference in the 7th item; "Berna's
behavior is altruistic." as a result of the analysis according to the gender variable of the
participants. [t= 3,43; p<.05] This view is accepted by male pre-service teachers (X =2,03) more
than female pre-service teachers (X =1,47).

When Table 6 is examined, it is seen that there is a significant difference in the 8th item;
"Berna's behavior minimizes the harm and maximizes the benefit." as a result of the analysis
according to the gender variable of the participants. [t= 2,88; p<.05] This view is accepted by
male pre-service teachers (X =1,98) more than female pre-service teachers (X =1,50).

When Table 6 is examined, it is seen that there is a significant difference in the 9th item; "Berna's
behavior brings more benefit than harm." as a result of the analysis according to the gender
variable of the participants. [t= 3,38; p<.05] This view is accepted by male pre-service teachers
(X =1,98) more than female pre-service teachers (X =1,47).

When Table 6 is examined, it is seen that there is a significant difference in the 10th item,
"Berna's behavior maximizes satisfaction"”, as a result of the analysis according to the gender
variable of the participants. [t= 2,28; p<.05] This view is accepted by male pre-service teachers
(X'=1,89) more than female pre-service teachers (X =1,52).

When Table 6 is examined, it is seen that there is a significant difference in the 11th item;
"Berna's behavior is not against general moral rules." as a result of the analysis according to the
gender variable of the participants. [t= 1,77; p<.05] This view is accepted by male pre- service
teachers (X = 1,74) more than female pre-service teachers (X = 1,47).

When Table 6 is examined, it is seen that there is a significant difference in the 12th item;
"Berna's behavior is not contrary to my understanding of justice." as a result of the analysis
according to the gender variable of the participants. [t= 2,22; p<.05] This view is accepted by
male pre-service teachers (X =1,80) more than female pre-service teachers (X =1,42).

When Table 6 is examined, it is seen that there is a significant difference in the 13th item,
"Berna's behavior is morally right." as a result of the analysis according to the gender variable
of the participants. [t= 3,07; p<.05] This view is accepted by male pre-service teachers (X =1,87)
more than female pre-service teachers (X = 1,42).

When Table 6 is examined, it is seen that there is a significant difference in the 14th item;
"Berna's behavior does not violate an unspoken promise.” as a result of the analysis according
to the gender variable of the participants. [t= 3,22; p<.05] This view is accepted by male pre-
service teachers (X =2,01) more than female pre-service teachers (X =1,50).
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When Table 6 is examined, it is seen that there is a significant difference in the 15th item;
"Berna's behavior is acceptable.” as a result of the analysis according to the gender variable of
the participants. [t= 2,57; p<.05] This view is accepted by male pre-service teachers (X = 1,90)
more than female pre-service teachers (X = 1,50).

When Table 6 is examined, it is seen that there is a significant difference in the 16th item;
"Berna's behavior is ethical.” as a result of the analysis according to the gender variable of the
participants. [t= 2,84; p<.05] This view is accepted by male pre-service teachers (X =1,78) more
than female pre-service teachers (X =1,38).

When Table 6 is examined, it is seen that there is a significant difference in the 17th item, "I
would do what Berna does", as a result of the analysis according to the gender variable of the
participants in the study. [t= 2,22; p<.05] This view is accepted by male pre-service teachers (X

=1,92) more than female pre-service teachers (X =1,53).

Scenario 2

Table 7 shows the results of Scenario 2 participants' determination of IT ethics according to
gender.

Table 7 Results of Scenario 2 Participants' Determination of Informatics Ethics According to
Gender

MN Woman _ Male _ ¢ b

n X Ss n X Ss
M4 165 1,80 0,99 55 2,16 1,19 2,18 0,03
M9 165 1,86 1,13 55 2,27 1,22 2,28 0,02

When Table 7 is examined, as a result of the t-test, it is seen that there is a significant difference
p<.05 in items 4 and 5. There was no significant difference in other items. There was no
significant difference in other items.

When Table 7 is examined, it is seen that there is a significant difference in the 4th item; "Cem
and Onur's behavior can be accepted as traditional.” as a result of the analysis according to the
gender variable of the participants [t= 2,18; p<.05]. This view is accepted by male pre-service
teachers (X = 2,16) more than female pre-service teachers (X = 1,80).

When Table 7 is examined, it is seen that there is a significant difference in the 9th item; "Cem
and Onur's behavior brings more benefit than harm." as a result of the analysis according to the
gender variable of the participants [t= 2,28; p<.05]. This view is accepted by male pre- service
teachers (X =2,27) more than female pre-service teachers (X =1,86).

Scenario 3

Table 8 shows the results of Scenario 3 participants' determination of IT ethics according to
gender.
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Table 8
Results of Scenario 3 Participants' Determination of Informatics Ethics According to Gender

MN Woman _ Male _ ¢ P
n X SS n X SS
13A 167 1,85 0,85 55 2,16 0,99 2,26 0,02

When Table 8 is examined, as a result of the t-test, it is seen that there is a significant difference
p<.05 in item 13. There was no significant difference in other items.

When Table 8 is examined, it is seen that there is a significant difference in the 13th item, "Can's
behavior is morally right." as a result of the analysis according to the gender variable of the
participants. [t= 2,26; p<.05] This view is accepted by male pre-service teachers (X=2,16) more
than female pre-service teachers (X=1,85).

Scenario 4

When the T test analysis results for Scenario 4 were analyzed, no significant difference was
observed since the values for all items were [p>0.05.]

t Test Results Regarding the Difference of the Competencies of Determination of Informatics
Ethics of the Preservice Teachers Participating in the Study According to Age

Scenario 1

Table 9 shows the t-test results regarding the difference of the determination of IT ethics of the
pre-service teachers participating in the study according to age.

Table 9 t Test Results Regarding the Difference of the Competencies of Determination of
Informatics Ethics of the Preservice Teachers Participating in the Study According to Age

MN 18-21 agi group 22 arld above age group ¢ .
n X SS n X SS
S15 128 1,46 0,82 93 1,79 1,23 2,35 0,01

When Table 9 is examined, it is seen that there is a significant difference in the 15th item;
"Berna's behavior is acceptable.” as a result of the analysis according to the age variable of the
participants. [t= 2,3; p<.05] This view is accepted more by pre-service teachers aged 22 and
over (X = 1,79) than pre-service teachers aged 18-21 (X = 1,46). There was no significant
difference in other items.

Scenario 2

Table 10 shows the t-test results regarding the difference of the determination of IT ethics of
the pre-service teachers participating in the study according to age.
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Table 10
t-test results on the difference between the determination of IT ethics of the pre-service

teachers participating in the research according to age

18-21 age group 22 and above age group
MN n X ss n X ss t p
M4 126 1,77 0,99 99 2,06 1,13 1,98 0,04

When Table 10 is examined, it is seen that there is a significant difference in the 16th item,
"Berna's behavior is acceptable.” as a result of the analysis according to the gender variable of
the participants. [t= 1,98; p<.05] This view is accepted more by pre-service teachers aged 22
and over (X =2,06) than pre-service teachers aged 18-21 (X =1,77). There was no significant
difference in other items.

Scenario 3

When the T test analysis results for Scenario 3 were analyzed, no significant difference was
observed since the values for all items were [p>0.05.]

Scenario 4

When the T test analysis results for Scenario 4 were analyzed, no significant difference was
observed since the values for all items were [p>0.05.]

t Test Results Regarding the Difference of Pre-Service Teachers' Competencies in Determining
Informatics Ethics According to the Variable of Having a Computer

Scenario 1

When the T test analysis results for Scenario 1 were analyzed, no significant difference was
observed since the values for all items were [p>0.05.]

Scenario 2

In Table 11, T Test Results Regarding the Difference of Determining the Informatics Ethics of
the Preservice Teachers Participating in the Study According to the Variable of Having a
Computer are Given.

Table 11
T Test Results Regarding the Difference of Determining the Informatics Ethics of the Preservice

Teachers Participating in the Study According to the Variable of Having a Computer

[ have a computer I don't have a computer
MN — _ t p

n X Ss n X Ss
M1 107 2,34 1,30 115 1,97 1,30 2,27 0,02
M2 107 2,37 1,11 115 2,01 1,11 2,19 0,03

When Table 11 is examined, it is seen that there is a significant difference in the 1stitem; "Cem
and Onur's behavior is correct.” as a result of the analysis made according to the variable of
having a computer. [t= 2,27; p<.05] This view is accepted more by the variable I have a
computer (X=2,34) than the variable I do not have a computer (X=1,97).
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When Table 11 is examined, it is seen that there is a significant difference in the 2nd item; "Cem
and Onur's behavior is fair." as a result of the analysis made according to the variable of having
a computer. [t= 2,19; p<.05] This view is accepted more by the variable I have a computer
(X=2,37) than the variable I do not have a computer (X=2,01). No significant difference was
observed in other items.

Scenario 3

When the T test analysis results for Scenario 3 were analyzed, no significant difference was
observed since the values for all items were [p>0.05.]

Scenario 4

In Table 12, T Test Results Regarding the Difference of Determining the Informatics Ethics of
the Preservice Teachers Participating in the Study According to the Variable of Having a
Computer are given.

Table 12
T Test Results Regarding the Difference of Determining the Informatics Ethics of the Preservice
Teachers Participating in the Study According to the Variable of Having a Computer

MN [ have a E)mputer [ don't hive a computer ¢ D
n X SS n X SS

Cc2 107 3,09 1,19 115 2,76 1,25 1,99 0,04
C4 107 3,23 1,24 115 2,83 1,26 2,37 0,01
C5 107 3,14 1,27 115 2,79 1,30 2,01 0,04
C11 107 3,01 1,20 115 2,68 1,28 1,97 0,04
C13 107 3,04 1,20 115 2,57 1,22 2,89 0,00
C16 107 3,02 1,16 115 2,61 1,23 2,53 0,01

When Table 12 is examined, it is seen that there is a significant difference in the 2nd item; "Cem
and Onur's behavior is correct.” as a result of the analysis made according to the variable of
having a computer. [t= 1,99; p<.05] This view is accepted more by the variable I have a
computer (X=3,09) than the variable I do not have a computer (X=2,76). No significant
difference was observed in other items.

When Table 12 is examined, it is seen that there is a significant difference in the 4th item; "Cem
and Onur's behavior is correct." as a result of the analysis made according to the variable of
having a computer. [t= 2,37; p<.05] This view is accepted more by the variable I have a
computer (X=3,23) than the variable I do not have a computer (X=2,83). No significant
difference was observed in other items.

When Table 12 is examined, it is seen that there is a significant difference in the 5th item; "Cem
and Onur's behavior is correct." as a result of the analysis made according to the variable of
having a computer. [t= 2,01; p<.05] This view is accepted more by the variable I have a
computer (X =3,14) than the variable I do not have a computer (X =2,79). No significant
difference was observed in other items.

When Table 12 is examined, it is seen that there is a significant difference in the 11th item; "Cem
and Onur's behavior is correct." as a result of the analysis made according to the variable of
having a computer. [t= 1,97; p<.05] This view is accepted more by the variable I have a
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computer (X=3,01) than the variable I do not have a computer (X=2,68). No significant
difference was observed in other items.

When Table 12 is examined, it is seen that there is a significant difference in the 13th item, "Cem
and Onur's behavior is correct." as a result of the analysis according to the variable of having a
computer. [t= 2,89; p<.05] This view is accepted more by the variable [ have a computer
(X=3,04) than the variable I do not have a computer (X=2,57). No significant difference was
observed in other items.

When Table 12 is examined, it is seen that there is a significant difference in the 16th item, "Cem
and Onur's behavior is correct.” as a result of the analysis according to the variable of having a
computer. [t= 2,53; p<.05] This view is accepted more by the variable [ have a computer
(X=3,02) than the variable I do not have a computer (X=2,61). No significant difference was
observed in other items.

No significant difference was observed in other items.

Results Regarding the Difference of Pre-Service Teachers' Competencies in Determining
Informatics Ethics According to the Variable of Internet Accessibility

The t-test and anova test were not conducted to determine the difference according to the
participants’ internet access. The majority of the participants have internet access.

Results Regarding the Difference of Pre-Service Teachers' Competencies for Determining
Informatics Ethics According to the Internet Use Tool Variable

The t-test and anova test were not conducted to determine the difference according to the
participants’ internet usage tool variable. A large proportion of the participants responded to
the internet usage tool variable as "telephone” tool.

Results of One-Way Variance (ANOVA) Analysis of the Significance of the Difference in the Mean
of the Competencies of Determining Informatics Ethics of the Prospective Teachers Participating
in the Study at the Grade Level of Education

In Table 13, the results of one-way variance (ANOVA) analysis of the significance of the
difference in the averages of the grade level according to the determination of informatics ethics
of pre-service primary school teachers are given.

Table 13
One-Way Variance (ANOVA) Analysis Results of the Significance of the Difference in the Grade

Level Means According to the Determination of Information Ethics of Prospective Primary
School Teachers

CLASS 1 CLASS 2 CLASS 3 CLASS 4 Variance _
(@) (b) (c) (d) Groups with
X S X S X S X S F p Difference
(LSD)

M.

No

C1 342 1,23 294 1,35 2,74 1,24 3,07 1,25 2,80 0,04 a-b,a-d

C2 330 1,26 292 1,27 2,60 1,16 2,80 1,15 3,24 0,02 a-cb-d

C4 332 1,23 3,03 133 2,58 1,16 3,10 1,23 3,28 0,02 b-d,c-d

C5 332 1,19 285 1,29 2,54 1,34 3,05 1,27 3,57 0,01 a-cb-d

Cé6 318 1,22 298 1,34 2,37 1,07 3,00 1,28 4,34 0,00 d-ac-b

c7 298 1,37 285 1,36 2,29 1,13 296 1,30 3,27 0,00 a-b,a-d

C10 308 1,16 2,85 1,23 2,09 1,15 2,84 1,20 6,89 0,00 a-cb-d

C11 3,03 1,27 292 1,24 2,39 1,21 298 1,21 3,04 0,03 c-ba-d
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C12 330 1,31 298 1,22 2,23 1,19 2,84 1,26 6,88 0,00 a-b,a-d
C13 3,11 1,20 292 1,24 2,23 1,14 285 1,20 540 0,00 b-d,c-d
C14 318 1,26 2,89 1,25 2,13 1,16 2,84 1,26 6,85 0,00 a-cb-d
C15 340 1,24 3,05 1,29 235 1,18 3,03 1,19 6,87 0,00 a-cb-d
Cle 316 1,20 296 1,20 2,21 1,08 2,84 1,20 6,48 0,00 a-b,a-d
C17 340 142 3,00 1,31 2,37 1,28 292 1,32 546 0,00 a-b,a-d

The competency of the pre-service primary school teachers participating in the research in
determining the ethics of informatics according to the grade level of education is given in the
table above. Analysis of variance was performed to determine whether there was a difference
between the grade levels of the pre-service primary school teachers participating in the study.
As a result of the analysis, the items with a significant difference according to the grade level
variable are interpreted in this section. In pairwise comparisons, scheffe test was applied first,
and LSD test was applied because no difference was found.

When Table 13 is examined, it is seen that there is a significant difference in the 1st item,
"Berg¢in's behavior is correct”, as a result of the analysis of variance according to the grade level
of the participants in the study (f=2,80; p<.05). The pre-service teachers with grade level 1
(X=3.42) accepted the item "Ber¢in's behavior is correct” more than the other grade levels.

When Table 13 is examined, it is seen that there is a significant difference in the 2nd item
"Bercin's behavior is fair" as a result of the analysis of variance according to the grade level of
the participants (f=3,24; p<.05). The pre-service teachers with grade level 1 (X=3,30) accepted
the item "Berc¢in's behavior is fair" more than the other grade levels.

When Table 13 is examined, it is seen that there is a significant difference in the 4th item
"Bercin's behavior can be accepted as traditional” as a result of the analysis of variance
according to the grade level of the participants in the study (f=3,28; p<.05). The item "Bergin's
behavior can be accepted as traditional” is accepted more by pre-service teachers with grade
level 1 (X=3,32) than other grade levels.

When Table 13 is examined, it is seen that there is a significant difference in the 5th item
"Bercin's behavior can be accepted by my family" as a result of the analysis of variance
according to the grade level of the participants in the study (f=3,57; p<.05). The item "Bergin's
behavior can be accepted by my family” is accepted more by pre-service teachers with grade
level 1 (X=3,32) than other grade levels.

When Table 13 is examined, it is seen that there is a significant difference in the 6th item
"Berg¢in's behavior is cautious.” as a result of the analysis of variance according to the grade
level of the participants in the study (f=4,34; p<.05). The pre-service teachers with grade level
1 (X=3,18) accepted the item "Berc¢in's behavior is cautious.” more than the other grade levels.

When Table 13 is examined, it is seen that there is a significant difference in the 7th item
"Berc¢in's behavior is altruistic” as a result of the analysis of variance according to the grade
level of the participants (f=3,27; p<.05). The pre-service teachers with grade level 1 (X=2,98)
accepted the item "Berc¢in's behavior is altruistic” more than the other grade levels.

When Table 13 is examined, it is seen that there is a significant difference in the 10th item
"Berc¢in's behavior maximizes satisfaction" as a result of the analysis of variance according to
the grade level of the participants (f=6,89; p<.05). The pre-service teachers with grade level 1 (
X=3,08) accepted the item "Berg¢in's behavior maximizes satisfaction”" more than the other
grade levels.
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When Table 13 is examined, it is seen that there is a significant difference in the 11th item
"Berg¢in's behavior is not contrary to general moral rules." as a result of the analysis of variance
according to the grade level of the participants in the study (f=3,04; p<.05). The pre-service
teachers with grade level 1 (X=3,03) accepted the item "Berc¢in's behavior is not against general
moral rules” more than the other grade levels.

When Table 13 is examined, it is seen that there is a significant difference in the 12th item
"Berg¢in's behavior is not contrary to my understanding of justice" as a result of the analysis of
variance according to the grade level of the participants in the study (f=6,88; p<.05). The pre-
service teachers with grade level 1 (X=3,30) accepted the item "Ber¢in's behavior is not against
my understanding of justice" more than the other grade levels.

When Table 13 is examined, it is seen that there is a significant difference in the 13th item,
"Bercin's behavior is morally right”, as a result of the analysis of variance according to the grade
level of the participants in the study (f=5,40; p<.05). The pre-service teachers with grade level
1 (X=3,11) accepted the item "Berg¢in's behavior is morally right" more than the other grade
levels.

When Table 13 is examined, it is seen that there is a significant difference in the 14th item,
"Bercin's behavior does not violate an unspoken promise.” as a result of the analysis of variance
according to the grade level of the participants in the study (f=6,85; p<.05). Pre- service teachers
with grade level 1 (X=3,18) accepted the item "Ber¢in's behavior does not violate an unspoken
promise.” more than the other grade levels.

When Table 13 is examined, it is seen that there is a significant difference in the 15th item
"Bercin's behavior is acceptable" as a result of the analysis of variance according to the grade
level of the participants in the study (f=6,87; p<.05). The pre-service teachers with grade level
1 (X=3.42) accepted the item "Ber¢in's behavior is acceptable” more than the other grade levels.

When Table 13 is examined, it is seen that there is a significant difference in the 16th item
"Bergin's behavior is ethical” as a result of the analysis of variance according to the grade level
of the participants (f=6,48; p<.05). The pre-service teachers with grade level 1 (X=3,16)
accepted the item "Bercin's behavior is ethical” more than the other grade levels.

When Table 13 is examined, it is seen that there is a significant difference in the 17th item "I
would do what Bercin did" as a result of the analysis of variance according to the grade level of
the participants in the study (f=5,46; p<.05). The pre-service teachers with grade level 1
(X=3,40) accepted the item "I would do what Ber¢in did" more than the other grade levels.

RESULTS and DISCUSSION

The following results were obtained from this research applied to 223 prospective primary
school teachers studying in faculties of education. A significant difference was observed in all
Scenarios in the variable related to gender. In the age variable, there was a significant difference
in Scenario 1 and Scenario 2, while there was no significant difference in Scenarios 3 and 4. In
terms of the grade level, there was no significant difference in Scenarios 1, 2 and 3, while there
was a significant difference in Scenario 4. In the case of having a personal computer, there were
no items with a significant difference in Scenarios 1 and 3, while there were items with a
significant difference in Scenarios 2 and 4. There was no significant difference in the variable of
time spent on the Internet.
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Results Regarding the Personal Information of the Participants

In this study, it was examined whether the competencies of pre-service primary school teachers
in determining IT ethics during the pandemic period differed according to gender, age, grade
level, internet access, means of accessing the internet, having a computer and the time they
spend on the internet. Out of 223 pre-service classroom teachers who participated in the study,
75.3% were female pre-service teachers and 24.7% were male pre-service teachers.

When the age analysis results of the pre-service classroom teachers participating in the
research are analyzed, 58.1% of them are between the ages of 18-21, while 41.9% of them are
between the ages of 22 and above. In the study, 26.5% of the participants were 1st grade pre-
service teachers, 25.1% were 2nd grade pre-service teachers, 22.9% were 3rd grade pre-
service teachers and 25.6% were 4th grade pre-service teachers. While 99.14% of the pre-
service classroom teachers participating in the study had internet access, 0.86% did not have
internet access. When the percentages of the tools used by the pre-service primary school
teachers participating in the study were analyzed, it was seen that 1.8% of them accessed the
internet from tablets, 0.9% from computers and 97.3% from phones. Considering these rates,
the majority of the participants responded to the internet usage tool variable as "telephone".
While 48.0% of the 223 prospective classroom teachers who participated in the study had a
personal computer, 52.0% did not have a personal computer. When the 223 prospective
classroom teachers who participated in the research are evaluated according to the time they
spend on the Internet, 6.7% of them spend between 0-60 minutes, 17.5% between 61-120
minutes, 20.6% between 121-180 minutes, 11.2% between 181-240 minutes and 43.9%
between 241 and more minutes. When we look at these results, it is seen that the majority of
the participants spend time on the Internet in the range of 241 and more minutes.

Analysis Results According to the Gender Variable of the Prospective Classroom Teachers
Participating in the Study

Scenario 1

In Scenario 1, according to the findings obtained from the scale applied to the competency of
determining the IT ethics of pre-service primary school teachers, "Berna's behavior is
acceptable; Berna's behavior is fair; Berna's behavior is culturally acceptable; Berna's behavior
is traditionally acceptable; Berna's behavior is acceptable to my family; Berna's behavior is
prudent; Berna's behavior is altruistic; Berna's behavior minimizes harm and maximizes
benefit; Berna's behavior brings more benefit than harm; Berna's behavior maximizes
satisfaction; Berna's behavior does not violate my sense of justice; Berna's behavior is morally
right; Berna's behavior does not violate an unspoken promise; Berna's behavior is acceptable;
Berna's behavior is ethical; I would do what Berna does." As a result of the evaluation made
between the items in the analysis based on gender, the difference in favor of gender in this item
was found to be statistically significant. There was a significant difference in favor of males in
this item. It was seen that the scores of male pre-service teachers were higher than the scores
of female pre-service teachers. This means that men have a more positive understanding of
ethics. Studies can be conducted in the department to reduce this significant difference in
ethical understanding (Biber and Biber, 2020). In his study on Informatics Ethics in Secondary
School Students and Secondary School Students Taking Computer Vocational Courses, he
obtained similar results to our study in favor of males.
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Scenario 2

According to the findings obtained from the scale applied in Scenario 2 regarding the
competence of pre-service primary school teachers in determining informatics ethics, while
there was no significant difference in the other items, the 4th and 9th items, "Cem and Onur's
behavior is traditionally acceptable; Cem and Onur's behavior brings more benefit than harm."
As a result of the evaluation made between the items in the gender-based analysis, the gender-
based difference in favor of men in this item was found statistically significant. As a result of
the analysis, men's scores are higher than women's scores and there is a significant difference
in favor of men in this item. Based on this result, the ethical understanding of men in these items
is more positive than the ethical understanding of female participants. Various trainings can be
provided for balancing (Tekerek et al., 2015). In his study on Computer Self-Efficacy of
Prospective Information Technologies Teachers, he obtained similar results to our study in
favor of males.

Scenario 3

According to the findings obtained from the scale applied in Scenario 3 regarding the
competence of classroom teacher candidates in determining IT ethics, while there was no
significant difference in other items, in the 13th item, "Can's behavior is morally right." As a
result of the evaluation made between them in the analysis based on gender, the difference in
favor of males in this item was found statistically significant. The result of the analysis was
higher than the other items and it was seen that there was a significant difference in favor of
males in this item. Studies can be conducted in the department to reduce this significant
difference in the understanding of ethics.

Analysis Results According to the Age Variable of the Prospective Classroom Teachers
Participating in the Study

Scenario 1

According to the findings obtained from the scale applied in Scenario 1 regarding the
competence of classroom teacher candidates in determining informatics ethics, while there was
no significant difference in other items, the 15th item, "Berna's behavior is acceptable.” As a
result of the age-related analysis of the item, the age-related difference in this item was
statistically significant in favor of the age group of 22 and above. As a result of the analysis, this
item is higher than the other items and there is a significant difference in this item in favor of
the 22 and over age group. According to this result, we can say that ethical understanding goes
in a more positive direction with increasing age in this item. With the increase in age, we can
say that people exhibit a more understanding approach in the face of situations.

Scenario 2

According to the findings obtained from the scale applied in Scenario 2 regarding the
competence of pre-service primary school teachers in determining IT ethics, while there was
no significant difference in other items, the 4th item, "Cem and Onur's behavior can be accepted
as traditional.” The difference in favor of age in this item was found to be statistically significant
in the evaluation made between them as a result of the analysis based on age. The result of the
analysis is higher than the other items and it is seen that there is a significant difference in favor
of the age group of 22 and above in this item. According to this result, we can say that ethical
understanding goes in a more positive direction with increasing age in this item. With the
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increase in age, we can say that people exhibit a more understanding approach in the face of
situations.

Analysis Results According to the Grade Level Variable of the Classroom Teacher Candidates
Participating in the Study

Scenario 4

According to the findings obtained from the scale applied in Scenario 4 regarding the
competence of classroom teacher candidates in determining informatics ethics, while there was
no significant difference in other items, there were no significant differences in items 1, 2, 3, 4,
56,7,10,11,12,13, 14, 15, 16 and 17. The item "Ber¢in's behavior is right; Ber¢in's behavior
is fair; Bercin's behavior is culturally acceptable; Bercin's behavior is traditionally acceptable;
Bercin's behavior is acceptable to my family; Bergin's behavior is prudent; Ber¢in's behavior is
altruistic; Bergin's behavior maximizes satisfaction; Bergin's behavior does not violate the
general rules of morality; Bercin's behavior does not violate my sense of justice; Ber¢in's
behavior is morally right; Bercin's behavior does not violate an unspoken promise; Berc¢in's
behavior is acceptable; Bergin's behavior is ethical; l would do what Bercin does.” As a result of
the evaluation made between them in the analysis depending on the grade level studied in
the items, the difference in favor of those with grade level 1 in these items was found statistically
significant. The result of the analysis was higher than the other items and it was seen that the
1st grade education level received higher scores in these items. In pairwise comparisons, the
scheffe test was first applied, and since no difference was found, the LSD test was applied. For
these items, it is seen that the ethical understanding of the candidates who have just started
primary teacher education is more positive and this positive understanding becomes more rigid
as the grade level progresses. (Gokcearslan et al, 2015). Information Ethics in Secondary
School Students: An Evaluation with Real Life Situation Scenarios, the results of the study based
on grade level and the results of our study are similar. It is seen that there is a significant
difference between the class level variable scores (p<0.05). In addition, like our study Bayra
and Baysan (2022) In the study titled "Investigation of Information Ethics Levels of Secondary
School Students in Terms of Some Variables with Real Life Situation Scenarios", it was found
that the grade levels of the participants who participated in the research did not differ
significantly for all grades.

Analysis Results According to the Internet Accessibility Variable of the Prospective Primary
School Teachers Participating in the Study

In total, 99.14% of the 223 participants have internet access while 0.86% do not have internet
access. From the results of the analysis evaluation, it is seen that the majority of the participants
have internet access.

Results of the Analysis According to the Variable of the Vehicle Through Which the Prospective
Primary School Teachers Accessed the Internet

Of the participants in the study, 1.8% accessed the internet from tablets, 0.9% from computers
and 97.3% from phones. From the results of the analysis evaluation, it was seen that the
majority of the participants accessed the internet from the phone, while the least number of
participants accessed the internet from the computer.
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Analysis Results According to the Variable of Computer Ownership of the Prospective Classroom
Teachers Participating in the Study

Scenario 2

In Scenario 2, according to the findings obtained from the scale applied to the competency of
determining the IT ethics of prospective primary school teachers, while there was no significant
difference in the other items, the 1stand 2nd items, "Cem and Onur's behavior is right; Cem and
Onur's behavior is fair." As a result of the evaluation made between them in the analysis
according to the Variable of Having a Computer, the difference in favor of the Variable of Having
a Computer, I Have a Computer, in this item was found statistically significant. The analysis
result is higher than the other items and it is seen that there is a significant difference in this
item in favor of | have a computer. Ethical understanding is more positive in those who have a
computer. In order to equalize the significant difference in these items, computers can be
provided for those who do not have computers or environments where they can use computers
can be prepared.

Scenario 4

In Scenario 4, according to the findings obtained from the scale applied to the competency of
determining IT ethics of pre-service primary school teachers, while there was no significant
difference in other items, items 2,4, 5,11, 13 and 16, "Berc¢in's behavior is fair; Bercin's behavior
is traditionally acceptable; Bergin's behavior is traditionally acceptable; Berg¢in's behavior is
acceptable by my family; Bercin's behavior is not against general moral rules; Bercin's behavior
is morally right; Bergin's behavior is ethical." As a result of the evaluation made between the
items in the analysis according to the Variable of Having a Computer, the difference in favor of
the Variable of Having a Computer, I Have a Computer, in these items was found to be
statistically significant. The analysis result is higher than the other items and it is seen that there
is a significant difference in favor of [ have a computer in this item. Ethical understanding is
more positive in those who have a computer. In order to equalize the significant difference in
these items, computers can be provided for those who do not have computers or environments
where they can use computers can be prepared.

Analysis Results According to the Variable of Time Spent on the Internet by the Prospective
Classroom Teachers Participating in the Study

Looking at the Anova analysis results of 223 participants who participated in the research, no
significant difference was observed between the items for all 4 scenarios.

Recommendations

As a result of this research, which aims to determine the competencies of pre-service primary
school teachers in determining IT ethics, the following suggestions can be made.

o This study was applied to prospective classroom teachers at Firat University, Faculty of
Education, and similar studies on the concept of ethics can be conducted at other
universities in order to raise more voices.

e Pre-service teachers should take a general course on the concept of ethics.

e Teacher candidates should be informed about informatics ethics.

e A detailed information can be given on information confidentiality and information
sharing in the information environment.

e Since the concept of ethics is an acquisition given in a long process, its gains can be started
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to be given from primary school.

o Since children first take their parents and teachers as role models, a general
information/lesson on the concept of ethics can be given to families.

e Since children's moral development and behavioral development are influenced by
classroom teachers, teachers should be more careful in this regard. It can be suggested
that teachers should try to give this outcome.

o Technology is highly developed today and will develop in the future. Therefore, the
concept of information ethics will be a necessary and necessary situation in every aspect
of our lives. Information ethics concept studies can be applied to more departments.

o The books that children read and the content of the books have a great impact on
children. In order to make this effect more beneficial on the concept of ethics, studies on
ethics in primary school books can be conducted.

e Seminars, programs, etc. on the concept of information ethics can be organized.

REFERANCE

Aktay, E. (2010). Bilisim etigi ve mobil iletisim i¢in kiiresel sistem (GSM) sektdriinde bir uygulama.

Arikan, Y. D. ve Duymaz, S. H. (2014). Gercek Yasam Durum Senaryolariyla Bilisim Etigi Olgegi'ni
Tirkceye  uyarlama  calismasi..  Ege  Egitim  Dergisi,  15(1), 318-337.
https://doi.org/10.12984 /eed.55518

Aydin, 1. (2021). Egitim ve Ogretimde Etik (11. Baski). Pegem Akademi Yayincilik.
https://doi.org/10.14527/9789758792092

Bayra, E. ve Baysan, E. (2022). Gercek yasam durumu senaryolariyla ortadégretim 6grencilerinin
bilisim etigi diizeylerinin bazi degiskenler agisindan incelenmesi. Gazi Journal of Education
Sciences, 8(2), 249-272. https://doi.org/10.30855/gjes.2022.08.01.006

Biber, S. K. ve Biber, M. (2020). Ortaokul 6grencileri ile meslek lisesi 6grencilerinde bilisim etigi.

10(2), 24.
Biiyiikoztiirk, S., Kilic Cakmak, E., Erkan Akgiin, O., Karadeniz, S. ve Demirel, F. (2017). Bilimsel
Arastirma Yéntemleri (23. Baski). Pegem Akademi Yayincilik.

https://doi.org/10.14527 /9789944919289

Can, E. (2020). Coronavirtis (Covid-19) pandemisi ve pedagojik yansimalar1 Tiirkiye'de acik ve
uzaktan egitim uygulamalari. Anadolu Universitesi.

Ceviz, M. ve Unlii, M. (2021). Ortaokul 6grencilerinin bilisim etigi tutumlarinin incelenmesi. 85.

Celik, B. ve Giindogdu, K. (2019). Bilisim Etigi Degerlerine Yonelik Tutum Olgegi'nin gelistirilmesi.
Ege Egitim Dergisi, 335-350. https://doi.org/10.12984 /egeefd.590560

Daniel, S. J. (2020). Education and the COVID-19 pandemic. PROSPECTS, 49(1), 91-96.
https://doi.org/10.1007 /s11125-020-09464-3

Darcan, E. ve Aydogan, H. (2014). Bilisim Etigi.

Demir, T. T. ve Caliskan, G. (2021). Tiirkge egitimi alaninda nitel arastirma yontemleri kullanilarak
yapilan doktora tezlerindeki egilimler. International Journal Of Turkish Literature Culture
Education, 10(10/4), 1412-1429. https://doi.org/10.7884 /teke.5401

El Maarouf, M. D., Belghazi, T. ve El Maarouf, F. (2021). COVID - 19: A critical ontology of the
present. Educational Philosophy and Theory, 53(1), 71-89.
https://doi.org/10.1080/00131857.2020.1757426

Erdem, A. R. ve Simsek, S. (2013). Ogretmenlik meslek etiginin irdelenmesi. Adiyaman University
Journal of Social Sciences, 15, 185-185. https://doi.org/10.14520/adyusbd.627

Fidan, M. (2014). Bilisim etigi boyutlarina gore bilisim teknoloj--ileri ve yazilim dersi 6gretim
programi kazanimlarinin incelenmesi. 24(4), 14.

Fraenkel, J. R, Wallen, N. E. ve Hyun, H. H. (2012). How to Design and Evaluate Research in
Education (8. Baski). McGraw-Hill Humanities/Social Sciences/Languages.

Gokgearslan, S., Glinbatar, M. S. ve Berikan, B. (2015). Ortaokul 6grencilerinde bilisim etigi gercek
yasam durumu senaryolariyla bir degerlendirme. Ege Egitim Dergisi.

Hill, A. L. (2004). Ethical analysis in counseling: A case for the narrative ethics, moral, and virtue
ethics. Counseling And Values, 48(2), 131-148. https://doi.org/10.1002/j.2161-
007X.2004.tb00240.x

ISSN: 2602-2516
Journal of Interdisciplinary Educational Research 2024; 8(18);182-205 195



Journal of Interdisciplinary Educational Research

Hura, ]. H,, Kim, K. Y., Song, |. B. ve Lee, T. W. (2009). The narrative approach to teach information
and communication ethics education in elementary school. Proceedings of The 17th
International Conference On Computers In Education, 6, 960-964.

Internet World Stats (2012). World internet wusers and population stats.
https://www.internetworldstats.com/stats.htm, Erisim tarihi: 10.06.2022.

Isik, A, Ciltas, A. ve Bas, F. (2010). Ogretmen yetistirme ve 6gretmenlik meslegi. 14(1), 53-62.

[18an, A. (2021). Egitimde Ahlak ve Etik (3. Bask).

Kocak, 0. ve Kavi, E. (2013). Calisma Yasaminda Etik (1. Baski). Ekin Yayinevi.

Kohn, A. (1991). Caring Kids: The Role of The Schools. Phi Delta Kappan.

Lightfoot, S. L. (1983). Portraits of Character and Culture.

Ozan Leymun, S. (2018). Bilisim Etigi Dersinin Incelenmesi: Ogretmen Adaylari ile Bir Durum
Calismasi. 144.

Ozdemir, S. (2019). Lisans dgrencilerinin bilisim etigi konusundaki tutumlarinin incelenmesi.

Patton, Q. M. (1987). How to Use Qualitative Methods in Evaluation. Sage Publications.

Seghedin, E. (2014). From the Teachers Professional Ethics to the Personal Professional
Responsibility, 7(4), 10.

Sercemeli, M. ve Kurnaz, E. (2020). Pandemi déneminde 6grencilerin uzaktan egitim ve uzaktan
muhasebe egitimine yénelik bakis agilari iizerine bir arastirma.

Tekerek, M., Ercan, O., Udum, M. S. ve Saman, K. (2015). Bilisim teknolojileri 6gretmen adaylarinin
bilgisayar oz-yeterlikleri. Turkish Journal of  Education, 1(17338).
https://doi.org/10.19128/turje.181049

Tosun, N., Geger, A. ve Kasikel, D. N. (2016). Ogretmen adaylarinin internet etigi algilari ve kontrol
odagi algilari arasindaki iliskinin incelenmesi.

Jones, V. F. ve Jones, L. S. (1998). Coinpreliensive Classroom Managemenl: Creating Communities of
Support and Solving Problems (5. Baski). Boston: Allyn & Bacon

Willcocks, L. ve Whitley, E. A. (2009). Developing the information and knowledge agenda in
information systems: Insights from philosophy. The Information Society, 25(3), 190-197.
https://doi.org/10.1080/0197224
0902848880

Yilmaz, K. ve Arik, R. S. (Ed.). (2021). Bilim ve Arastirma Etigi (4. Baski). Ankara Pegem Akademi
Yayincilik. https://doi.org/10.14527 /97860
52418314

Yoon, C. (2011). Real-Life Situation Scenarios Information Technologies Ethics Scale. Computers
in Human Behavior, 27(6), 2401-24009. https://doi.org/
10.1016/j.chb.2011.08.007

ISSN: 2602-2516
Journal of Interdisciplinary Educational Research 2024; 8(18);182-205 205



