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Abstract

The aim of this study is to explore university students’ experiences with bias, discrimination, exclusion,
and marginalization within their campus environment. By shedding light on individual experiences,
this study contributes to the existing literature on the subject and provides valuable recommendations
for universities to foster a more inclusive and supportive campus atmosphere. In the study, a research
design incorporating qualitative methodology and a focus group approach was employed. The study
group consists of 10 students studying at a foundation university in Istanbul. Research findings showed
biased attitudes towards international students in academic and social realms, leading to their alienation
and exclusion. This divide was further amplified by language barriers, hindering international students’
engagement in courses and related activities. Additionally, it has been determined that, besides the stress
created by rigorous academic demands, the lack of awareness about health issues among academic and
administrative staff disadvantages students experiencing mental health problems. Instances of exclusion
based on religious and gender identities further underscored the need for a more inclusive and empathetic
campus environment. Research findings can inform policy decisions and guide institutional practices to
enhance access, retention, and success rates for marginalized and underrepresented groups.
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Oz

Bu ¢alisma, {iniversite 6grencilerinin kampiis ortaminda 6nyargi, ayrimcilik, dislanma ve 6tekilestirme
deneyimlerini incelemeyi amaglamaktadir. Bu ¢aligma bireysel deneyimlerin 151ginda alan yazinina katki
saglamakta, tiniversitelerin daha kapsayici ve destekleyici bir kampiis atmosferi olusturmasina yonelik
degerli oneriler sunmaktadir. Caligmada nitel yontembilim ve odak grup yaklagimi arastirma deseni
kullanilmugtir. Calisma grubu Istanbul ilinde bir vakif iiniversitesinde 6grenim gdren uluslararasi dgrenci
kapsamindaki 10 6grenciden olugsmaktadir. Aragtirma bulgulary, uluslararasi 6grencilere yonelik akademik
ve sosyal alanlarda onyargili tutumlar oldugunu, bunun onlarin yabancilasmasina ve diglanmasina yol
actigini gostermektedir. Bu ayrimin dil engelleriyle daha fazla derinlestigi, uluslararas: 6grencilerin derslere
ve aktivitelere katilimi engelledigi belirlenmistir. Ayrica, yogun akademik taleplerin yaratti1 stresin yani
sira akademik ve idari personelin saglik konularindaki biling eksikliginden dolay1

mental saglik sorunlar yagayan 6grencileri dezavantajli duruma diistirdiigii belirlenmistir. Dini ve cinsiyet
kimliklerine dayali diglanma &rnekleri, daha kapsayici bir kampiis ortamina duyulan ihtiyac1 daha fazla
vurgulamaktadir. Hazirlanan bu ¢alisma ile yeterince temsil edilmeyen 6grenci gruplari igin egitim ortamini
daha kapsayici hale getirmek tizere yiiksekogretim kurumlarinin politikalarina isik tutmak, bu 6grencilerin
basar1 oranlarini artirmak amaciyla kurumsal uygulamalara rehberlik etmek hedeflenmektedir.

Anahtar kelimeler: Cesitlilik, hakkaniyet, kapsayicilik, yiiksekogretim, uluslararasi1 6grenciler, dil engeli
JEL Siniflandirilmasi: 123, 124, M 14

1. Introduction

Diversity, Equity, and Inclusion (DEI) represents initiatives for promoting equal opportunities and
cultivating a sense of inclusivity for individuals of diverse backgrounds in various contexts, such as
education, workplaces, and society at large. DEI has received significant focus in higher education
(Fuentes et al., 2021), and higher education institutions have started to show commitment toward
DEI by issuing statements and forming committees. One of the key factors contributing to it is
the remarkable shift in student demographics and a significant rise in student diversity. Although
embracing the principles of DEI is cited as an essential characteristic of a reputable and high-caliber
university, effectively implementing them remains a challenging task (Morifia, 2017). Efforts are still
needed to ensure equal educational opportunities for all, as they are crucial for shaping individual
development, facilitating knowledge creation, and fostering innovation.

Scholars have concentrated their research efforts on examining various aspects of DEI within higher
education. Fuentes et al. (2021) highlighted the need for guidelines to integrate DEI principles into
the syllabus to foster an inclusive learning environment and enhance students’ cultural competence.
Lange et al. (2019) explored the experiences and success of LGBTQ individuals in higher education,
highlighting diversity, inclusivity, and equitable engagement. Liou et al. (2021) examined the
challenges faced by Latinas in higher education and how they navigate and resist negative
expectations. Morris et al. (2022) investigated institutional barriers to integrating gender into UK
higher education curricula and stressed the need to overcome these obstacles to promote gender
equity and social justice. Thomson et al. (2022) focused on advancing gender equality in European
higher education by providing collaborative support and overcoming institutional barriers. Wong et
al. (2021) investigated university students’ views on racism in England, revealing growing concerns
about racial inequalities in higher education. Tudor (2021) advocated for decolonizing gender
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studies in Europe by integrating DEI principles and challenging Eurocentric perspectives. While
many studies have been conducted on the challenges and best practices related to DEI in higher
education, there remains a need for additional research in this domain. One primary rationale for this
is the distinctive socio-cultural, historical, and political context that varies across countries, which
profoundly shapes the dynamics of DEI. Therefore, conducting country-specific studies allows for
a deeper understanding of the specific challenges, opportunities, and nuances of DEI within that
particular context.

Turkey exhibits remarkable diversity in terms of ethnicity, language, religion, and various other
identities within its population. Likewise, universities in Turkey encompass a mixture of employees
and students who come from various backgrounds and possess distinct identities. With its diverse
population and unique socio-cultural context, Turkey presents a distinct and important case for
examining DEI in higher education.

This study aims to provide insights into the challenges and barriers faced by students from diverse
backgrounds on campus. It also offers valuable suggestions for creating a more inclusive and supportive
campus environment. To do so, this research employs a focus group methodology to collect data and
uses thematic analysis to gain a comprehensive understanding of individual experiences encountered
by these students. This study is conducted at a foundation university located in Istanbul, Turkey.
The university is selected due to its diverse student population and its commitment to promoting
diversity, equity, and inclusion within its campus community.

2. Literature Review

Turkey has a remarkably varied population regarding ethnicity, language, religion, and various
other identities. In recent years, Turkish higher education has developed innovative policies for
inclusivity, diversity, equity, access, and internationalization. As part of these policies, there has been
a particular focus on attracting international students to Turkey ($ahin & Erigok, 2023). Efforts
include developing legal documents, conducting specialized studies, and restructuring universities
to enhance diversity. The aim is to diversify scholarships and improve services related to housing,
social conditions, and counseling. Additionally, the implementation of exchange programs supports
academic development and enhances student competencies (COHE, 2017; Yiicel, 2023).

Asperthedata provided by the Council of Higher Education (COHE), the total number of international
students enrolled in Turkish universities in 2022 amounts to 260,000 (Table 1) (COHE, 2022). These
students primarily originate from Syria, Azerbaijan, and Turkmenistan. Despite the Muslim majority,
Turkey also accommodates individuals adhering to Christianity, Judaism, and other religious faiths
(State, 2022). According to the data provided by COHE, 55,667 students with disabilities are enrolled
in Turkish universities (COHE, 2022). Turkey also encompasses diverse groups in terms of sexual
orientation and gender identity. LGBTQI+ is an inclusive term encompassing individuals who
identify as lesbian, gay, bisexual, transgender, queer, and intersex (Ozturk, 2011).
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Table 1: Number of International Students in Turkey (2022)

Uyruk Total
Syria 53097
Azerbaijan 28922
Turkmenistan 15578
Afghanistan 9002
Germany 4822
Bulgaria 4734
Albania 1083
United States of America 1002

The diversity among university students and faculty extends beyond language, religion, race, gender,
and sexual orientation. Additional factors such as political ideologies, body type, clothing choices,
mental health, and socioeconomic status contribute to this diversity (Genitin, 2022; Ozturk, 2011).
Considering a workforce and student body composed of individuals with varying backgrounds and
identities, fostering DEI practices within universities is of great importance.

Diversity refers to variations within a specific environment, encompassing distinctions in race,
ethnicity, gender, gender identity, sexual orientation, age, and socioeconomic class, particularly in
educational and professional contexts (Direito et al., 2021). A diverse university deliberately recruits
and supports these diverse students and staff.

Inclusivity is achieved through purposeful actions aimed at making individuals feel acknowledged,
listened to, and embraced. It involves fostering an environment where employees and students feel
comfortable expressing their needs and cultivating a sense of belonging (Bonaventure University,
2022). In an inclusive setting, individuals are free to be themselves without concerns about concealing
any aspect of their identity (Heinz, 2022). Diversity, equity, and inclusion are interconnected concepts,
with the success of one relying on the success of the others (Baumeister & Leary, 2017; Sengupta et
al., 2019). Equity acknowledges the existing disparities between individuals from different identities
and backgrounds. It aims to provide access, resources, and opportunities, especially for those with
underrepresented and historically disadvantaged identities, in order to eliminate these inequalities
and ensure equal rights for all (Heinz, 2022). In an equitable environment, individuals are not
disadvantaged due to their background or social position (Rosencrance, 2021).

Numerous studies have provided evidence of the challenges and discrimination that international
students encounter when integrating into university life and culture within higher education
institutions. Among them, Park et al. (2017) examined how international students at US universities
navigate language barriers and discrimination, highlighting DEI factors like social support and
mentoring as crucial for successful adaptation. Similarly, Ye (2018) examined the experiences of
international students in Japan. Tavares (2021) found that despite the university’s DEI commitment,
international students felt excluded due to insufficient intercultural awareness, poor social integration,
and limited curriculum internationalisation. Tamtik and Guenter (2019) urged universities to address
these issues and recognize international students as a marginalized group in EDI efforts. Other
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studies have found that students who are unable to communicate in the language of the country
where they are studying may experience social isolation, as they are unable to actively participate in
extracurricular activities and in-class discussions (e.g., Bhowmik & Kennedy, 2022).

Likewise, research has revealed instances of discrimination experienced by students in higher
education institutions based on their religious identities, highlighting the absence of an environment
where students and employees can freely practice their religious beliefs (Islama & Mercer-Mapstone,
2021; Aune, 2017). Other studies have demonstrated instances of racism experienced by both staff and
students at universities (e.g., Koo et al., 2021; Mahmud & Gagnon, 2020). Most importantly, gender
disparities have put individuals at a disadvantage within university settings. Particularly in science,
technology, engineering, and mathematics (STEM), women are underrepresented and face sexism,
stereotypes, derogatory remarks, discrimination, and even sexual harassment (Sengupta et al., 2019).
Furthermore, studies have also revealed that students from lower socioeconomic backgrounds, who
may possess less knowledge about the university system and experience greater financial hardships,
may face additional challenges that hinder their success (Brown etal., 2016; Houle, 2014). The mental
health problems experienced by university students can be considered as another aspect of diversity,
placing them at a disadvantage and detrimentally impacting their academic performance (Bruffaerts
et al., 2018; Woodhead et al., 2021).

3. Methodology

We chose a qualitative approach and conducted a focus group to best capture the nuances of
student experiences in this distinctive academic context. Qualitative research is designed to gain a
deep understanding of participants’ experiences and perceptions within a specific context. Unlike
quantitative research, which seeks to generalize findings to larger populations, qualitative research
aims to explore and describe the richness and complexity of human experiences (Krueger, 1994). This
approach is particularly useful for uncovering nuanced insights that are often missed in quantitative
studies.

Focus groups were selected as the method of data collection because they facilitate interactive
discussions among participants, allowing them to share and build on each other’s perspectives. The
use of focus groups aligns with the goal of qualitative research to understand and describe diversity
rather than generalize findings. Krueger (1994) emphasizes that the aim of focus group discussions is
not to extract meaning or generalize but to understand and describe diversity, shedding light on how
participants perceive their situations. In focus group discussions, participants actively contribute
to shaping concepts and frameworks, fostering mutual learning. Together, they build a reservoir of
knowledge from their unique experiences. This method is effective for exploring how participants
construct their understanding of DEI and how their experiences shape these perceptions (Morgan,
1997).

The study utilized a purposive sampling method, which consists of selecting participants with specific
characteristics that align with the research objectives (Taherdoost, 2016). This approach enabled us

99



Ozge YANIKOGLU e Sena KILIC

to delve deeply into the multifaceted aspects of diversity, equity, and inclusion from their unique
perspectives. Participants were selected based on two primary criteria. The first criterion involved
the English language proficiency of students, as the study aimed to involve both international and
national students who were expected to engage in English discussions actively. The second criterion
focused on targeting third or fourth-grade students with a significant level of university experience.
In collaboration with academic instructors, a list of potential participants was compiled using this
sampling method. Then, the students were asked whether they would participate in the research.
Prior to the interview, students received a concise overview of the study’s objectives.

The optimal number of participants in focus group discussions varies according to different
sources, with recommendations spanning from 4 to 10 participants (Edmunds, 2000). Edmunds
(2000) cautions that exceeding 10 participants can lead to reduced group dynamics, less participant
interaction, and increased difficulty in group management. To ensure an effective and interactive
focus group, a manageable group size of 6-10 participants for 1-2-hour sessions was recommended
(Stewart & Shamdasani, 2014). It should also be noted that for qualitative research sampling, choosing
the right individuals with particular characteristics who fit with the goals and purposes of the study
is more critical than the size of the sample (Tracy, 2013).

In line with this recommendation, a 1.5-hour online interview was conducted involving 10
participants who had confirmed their willingness to participate. The sample comprised five males
and five females, with three of them being international students and the remaining participants
being Turkish. You can find the details of the participants in Table 2. The study obtained ethical
approval from the university where the research was conducted. The focus group was conducted in
June 2023.

Table 2: Details of Participants

Participant Gender Nationality Faculty

P1 Male Azerbaijan Faculty of Aviation and Aeronautical Sciences
P2 Female Turkey Business Administration

P3 Male Pakistan Faculty of Aviation and Aeronautical Sciences
P4 Male Turkey Business Administration

P5 Female Nigeria Faculty of Social Sciences

P6 Male Turkey Faculty of Aviation and Aeronautical Sciences
P7 Male Turkey Faculty of Social Sciences

P8 Female Turkey Business Administration

P9 Female Turkey Engineering

P10 Male Turkey Engineering

Participants were questioned about their experiences with diversity, equity, and inclusion on
campus, instances of bias or discrimination faced, and suggestions for promoting DEI on campus.
In the development of interview questions, a comprehensive approach was pursued, drawing from
multiple sources to ensure the validity and reliability of our data collection instrument. An extensive
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review of the existing literature in the field of diversity, equity, and inclusion in higher education
was conducted, allowing key themes, concepts, and potential areas of interest to be identified. In
addition, best practices from universities renowned for their success in implementing DEI initiatives
(e.g., the University of Michigan) were used. Conducting pretests on research questions was integral
to increasing their validity (Hu, 2014). This process involved testing the questions on a small group
of individuals to assess their clarity, relevance, and appropriateness for the study, thereby improving
the overall quality and validity of the questions. Students were initially provided with a detailed
explanation of diversity, equity, and inclusion to ensure a clear understanding of the concepts.
Following the introduction, they were asked to respond to the following questions:

o Have you ever encountered any instances of bias, discrimination, or prejudice on campus
related to your identity? If so, could you describe those experiences?

«  How do you perceive the university’s efforts in supporting and promoting diversity, equity,
and inclusion on campus? Do you believe that the university provides adequate resources
and support for students from diverse backgrounds? If not, how can the university enhance
its diversity, equity, and inclusion initiatives?

The interview session was recorded with participants’ consent, and the audio recordings were
transcribed to serve as valuable data for subsequent analysis and research purposes. Manual thematic
analysis was employed to analyze the document and identify the key topics and themes that emerged
from the data. Data saturation, often considered a key determinant of nonprobability sample sizes in
qualitative research (e.g., Guest et al. 2006), was maintained throughout the focus group discussion,
ensuring a comprehensive grasp of participants’ experiences. It is attained by sustaining discussions
until no further novel information or insights are derived from the participants.

To ensure the validity and reliability of the findings, both researchers attended and engaged in the
focus group session. Following the completion of the focus group discussions, both researchers
independently analyzed the data. This approach was designed to ensure that interpretations and
findings were not influenced by a single perspective. After the initial analysis, the researchers then
came together to compare and synthesize their individual results. The results showed consensus on
the emerging themes and conclusions and further underscored the credibility of the findings.

4. Findings

4.1. Personal Encounters with Bias, Discrimination, or Prejudice on Campus Related to Identity

In contrast to the existing literature, the students in this study did not discuss topics such as gender
discrimination or racism (Koo et al., 2021; Mahmud & Gagnon, 2020; Sengupta et al., 2019). while
these issues often take precedence in many settings, they did not emerge as significant concerns at
this university. Furthermore, the students did not express any apprehension regarding socioeconomic
backgrounds (Brown et al., 2016; Houle, 2014). Instead, language barriers and the challenges faced
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by international students emerged as the most significant issues, as perceived by both Turkish and
international students. The research findings shed light on the prevalent biased attitudes of local
students towards their international counterparts, not only in academic settings such as classrooms
and group projects but also in social interactions, such as student clubs. International students
expressed their feelings of alienation, lack of acceptance, and exclusion from their peers. Here are
some sample phrases provided by the participants:

“I have observed the presence of unconscious biases among students towards international
students. This is perhaps due to the language barrier. For instance, when forming groups for course
assignments, Turkish students often abstract from including international students because of the
language barrier. This exclusionary behavior is also evident in social interactions, such as student
clubs, where international students are usually left out. Because of the perceived challenges posed by
language and cultural differences, I feel like they are just not giving us a chance” (P4)

“International students get discriminated during one-on-one interactions and friend groups with
Turkish people. Turkish students don’t want to speak English or may not trust their communication
skills. So, they avoid speaking English, which then obviously discriminates international students.
Then Turkish people form their own friend group, and international people are forced to form their
own separate groups against this huge pile of people” (P2)

Another challenge raised by international students has been related to the non-inclusive actions of
the instructors. Despite the curriculum being in English and the requirement for courses to be taught
in English, participants have complained about instructors using the country’s language without
providing translations. This practice has been perceived as discriminatory, placing international
students at a significant disadvantage and creating an unequal learning environment. The participants
shared the following sample phrases:

“I have received numerous complaints from my international friends regarding the instructors’ use
of Turkish as the primary language of instruction without providing translations or switching back to
English. Even when important points need to be emphasized, the instructors tend to revert to Turkish.
Then, people who do not speak Turkish completely miss the point. This remains a continuous source
of complaint among my friends. Many faculty members also lack English proficiency, which then
leads them to revert to Turkish during in and outside class interactions. Consequently, international
students face difficulties in understanding their classes and course materials. (P2)

“This semester, I was the only international student in one of my courses, with the rest comprising
Turkish students. Although the course is supposed to be in English, the instructor preferred to teach
in Turkish since I am the only person who does not understand the language. I sent him an email
explaining my difficulty in comprehending Turkish and requested that he deliver the lectures in
English. While he started to lecture in English for the first ten minutes of the class, he then switched
back to Turkish. Because it’s a numeric class, I managed to understand the course to some extent,
as numbers are not language-dependent. But what if the course was more language-intensive?
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Somebody could get poor performance because they don’t understand what is happening in the
class” (P5)

Besides the courses, other career-related activities, including seminars and mock interviews, have also
not been inclusive for international students as they were typically conducted in Turkish. Apparently,
the language barrier prevented international students from fully participating and benefiting from
these events, hindering their ability to prepare for their careers. Here is a sample phrase provided by
one participant:

“There is a lack of opportunities to participate in interview simulations as they are consistently
conducted in Turkish. This language barrier presents a significant challenge for most international
students. For instance, one of our mandatory courses requires attending various campus seminars.
As international students, we participate in those events solely for the grades, without having an idea
of content due to the seminars being conducted in Turkish” (P5)

The participants have listed examples of alienation and exclusion in various social settings, including
student clubs and sports centers on campus. An example given by a participant is as follows:

“International students often find themselves limited to participating only in the International Club.
They are not accepted to work in other clubs like dancing, cuisine, sports, or aviation, which I think
is a huge drawback for them. We only have a full international lobby in the administrative roles, such
as club heads or secretaries, in the International Club. We won’t ever be able to get a chance because
the clubs are just outnumbered by the Turkish students” (P3)

Two participants have attributed the language and grouping issues to the diverse backgrounds and
distinct admission requirements for international and Turkish students. While international students
are required to meet well-known and accepted language proficiency standards for admission, Turkish
students have the option to complete language school within the university. This disparity can lead to
unequal situations and create a sense of imbalance between the two groups. The participants shared
the following sample phrases:

“Turkish and international students’ competencies and educational backgrounds are totally diverse.
International students have a completely different perspective on life and on academia in general.
Turkish students come from far different systems. So, the differences in their backgrounds hinder

effective communication, and both sides don’t really understand each other” (P4)

“Turkish students and international students go through different admission processes, which
contribute to segregation. For instance, international students are required to demonstrate proficiency
in exams such as TOEFL?” (P1)

Three students have voiced concerns regarding mental health, specifically highlighting the
challenges posed by rigorous and inflexible academic demands, which intensify stress levels and
negatively impact the mental well-being of individuals. Furthermore, the students have expressed
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dissatisfaction with the lack of awareness and education about mental health issues among faculty

and staff. Sample phrases are as follows:

“During one of my English classes, one of my group members had a serious medical condition, which
caused routine seizures when subjected to extreme stress. Although I don't have the exact details of
her condition, it was something serious, and she was taking medications. She kindly asked the teacher
if she couldn’t present on the presentation day, as she did not feel comfortable doing it because of
her condition. And the teacher said that she must present just like everybody and disregarded her
concerns. On the presentation day, she had a full-blown panic attack and cried in the bathroom for a
couple of hours. So, I think that should change” (P7)

“I also struggle with mental illnesses, specifically diagnosed with an anxiety disorder. Unfortunately,
attending classes often triggers my panic and anxiety attacks. These incidents have become more
frequent and consistent since starting university. These anxiety attacks tend to occur at unusual times.
In such situations, I have had to go to the campus infirmary, but regrettably, the health professionals
there have no idea about mental health or how to treat a patient with mental health problems. Each
time I experienced an anxiety attack, I attempted to manage it on my own. However, their lack of

knowledge only exacerbated the situation, making it even worse.” (P2)

A few participants have brought up the issue of religion and shared their personal experiences of
feeling excluded based on their religious identity. One participant specifically mentioned feeling
compelled to cover or hide their religious affiliation to avoid discrimination or bias. The statement

is as follows:

“A personal prejudice that I've experienced is that 'm Christian by religion, and I have observed this
more than once when I'm making friends before the religion part comes we are okay and everything
goes well. But the moment I express that 'm not Muslim, it changes the dynamics of the relationship.
At this point, I have noticed that I have to refrain from saying what religious background I come
from.” (P5)

One student raised concerns about gender identity issues and the discrimination she faced on campus

due to their identity.

“I'm nonbinary, and we don’t have any inclusive restrooms within the campus, so I have nowhere
to go, and I feel I don't fit in any type of gendered restroom. Honestly, I don’t feel comfortable. As I
tend to use women’s restrooms, I feel like women accuse me of something. I have actually brought up
this matter with both the LGBT club on campus and the health and safety environment department.
Additionally, there is a noticeable lack of gender representation within the LGBT club, as well as
resources dedicated to addressing the specific needs and concerns of trans individuals. I didn’t see

any kind of help or support specifically tailored to trans students” (P2)
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4.2. Strategies for Enhancing University Diversity, Equity, and Inclusion Initiatives

Considering each other’s concerns, students proposed various solutions to address the concerns
mentioned. The quotes emphasize the need for enhanced English language support and resources for
international students, suggest that instructors should actively assign diverse student groups to foster
integration, and recommend that the university’s Scola department update its language programs to

better support all students in improving their language proficiency. Sample phrases are as follows:

“It is essential that we prioritize the improvement of English proficiency and enhance the availability
of resources for international students, because English is the only language we can communicate.
Also, a potential solution to address segregation and exclusion among international and national
students is to have instructors assign groups for projects rather than allowing students to form their

own groups” (P6)

“It would be beneficial for the university’s School of Languages to update its language programs
and ensure that all students have access to comprehensive language proficiency. Also, the School of
Languages can consider removing separate requirements for Turkish and international students. In

this way they can avoid this segregation and ensure that everyone is starting at the same level “ (P1)

The quotes highlight the need for increased use of simultaneous translation at Turkish events,
organizing some events in English, and alternating event languages between Turkish and English
to ensure inclusivity for all participants. Also, the participants suggested encouraging international

students to lead events can also help overcome language barriers.

“Implementing simultaneous translation for events in Turkish could greatly enhance inclusivity for
international students. By providing real-time translation services, students who are not fluent in
Turkish would have the opportunity to understand and engage with the content being presented”
(P1)

“To address this issue, it would be beneficial if some events are organized in English. I think that
international students can be encouraged to organize events for students to have more English
events.” (P9)

“An event that is held in Turkish today could be conducted in English the following day. If events
were held in both languages, it would ensure that no one is left out—Turkish-speaking individuals

could understand fully, and international students would also be able to participate effectively” (P5)

A student highlighted the need for greater representation of international students in student
clubs and administrative offices to ensure their needs and perspectives are adequately addressed.
Additionally, several students proposed solutions for better supporting those with mental health
challenges, such as offering alternatives to live presentations for students with anxiety and formalizing

these accommodations into a standard procedure. Sample phrases are as follows:
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“International students really need more representation at the university. It is crucial to have
mandatory representation of international students in administrative roles within student clubs.
Having at least one or two individuals in these positions will ensure international students are
considered and represented in club activities and decision-making processes.” (P3)

“The lecturers shouldn't have the power to force anybody to do anything, especially if it’s a medical
condition. Everybody’s stressed during presentations but especially if a person is being medicated,
there shouldn’t be any force” (P7)

“Instead of mandating live presentations, teachers could offer alternatives such as allowing students
to submit their presentations in written form or as recorded videos. This flexibility would provide
students with different options to complete their assignments without exacerbating their anxiety”
(P8)

“Ibelieve that once students provide proof of their mental health condition, such as a doctor’s report,
actions should be taken to ensure their well-being. Universities can develop and implement policies
that outline how to support students with mental health problems. These solutions should be shared
with professors and teachers to create a supportive environment for students with mental health
challenges” (P4)

One student suggested implementing institution-wide education initiatives and establishing a
DEI department and a reporting line or channel within the DEI department for addressing bias
and discrimination. Another student recommended labeling food items in the dining services to
accommodate diverse dietary needs, including vegan, gluten-free, kosher, and halal options. Sample
phrases are as follows:

“I believe it is crucial to establish a dedicated DEI department at our university, supported by a
comprehensive policy that is actively implemented. Additionally, regular training should be
conducted to educate not only students but also staff in an inclusive manner. It is important to ensure
that this training is accessible to all individuals. I strongly believe that the university should establish
a dedicated reporting line or channel and a platform for all members of our community, including
both staff and students, to voice their concerns and seek support on DEI issues. By implementing
such a system, we can at least minimize the negative effects of these experiences and ensure that
everyone feels heard, valued, and supported within our university” (P1)

“There are many people on campus with specific dietary needs due to medical conditions, such
as gluten sensitivity, and it’s good that we have gluten-free options. However, some religions also
have dietary restrictions—such as kosher requirements in Judaism and halal practices, which involve
specific methods of food preparation. Additionally, there are Indian students who might avoid beef
and other animal products. While it may not be feasible to cater to every individual preference, we
could improve our dining services by labeling food items with tags indicating if they are vegan,
gluten-free, kosher, halal, or otherwise. This would help accommodate a wider range of dietary
needs” (P6). Lastly, two students suggested having gender-free toilets (P2, P6).
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5. Conclusion and Discussions

DEl initiatives within universities hold great importance due to their ability to address the challenges
mentioned earlier and accommodate a wide range of individuals. By fostering diverse representation
and creating an inclusive learning environment, universities provide crucial support to students
from historically underrepresented backgrounds, inspiring them and bolstering their belief in their
potential and capabilities. Diversity on campus also enhances cultural awareness, enriching dialogues
and dismantling prejudices (Clayton, 2021). Inclusivity fosters a broad range of perspectives and
encourages creativity, which is fundamental to the educational journey in a diverse academic culture
(Bleich et al., 2015). Moreover, a diverse, equitable, and inclusive university environment equips
students with valuable skills. It encourages critical thinking, fosters an understanding of diverse
perspectives, and promotes conflict resolution through compromise and mutual understanding.
Ultimately, it leads to improved academic performance (Tavares, 2021).

This study utilized a focus group approach involving ten international and national students to
investigate the DEI-related challenges they experienced at a foundation university in Istanbul, Turkey.
Unlike what's commonly found in the existing literature, the students involved in this study did not
bring up subjects like gender discrimination or racism (Koo et al., 2021; Mahmud & Gagnon, 2020;
Sengupta et al., 2019). Research findings showed biased attitudes towards international students in
academic and social realms, leading to their alienation and exclusion. Another important topic was
the mental health problems caused by tough academic demands. These pressures created a lot of
stress and showed that the faculty and staff didn’t know enough about mental health problems. Also,
instances of people feeling left out because of their religion or gender highlighted the need for a
friendlier and more inclusive campus environment.

Each country has its distinct own socio-cultural, historical, and political context, which significantly
influences the dynamics of DEI. Consequently, conducting country-specific studies becomes crucial
in understanding the dynamics and complexities of DEI within those unique contexts. Similarly, the
characteristics of each organization shape the dynamics of DEI. While overarching principles and
frameworks can guide DEI efforts, implementing effective DEI practices necessitates consideration
of the organization’s unique context, culture, and demographics. This approach ensures that the
policies remain relevant, effective, and responsive to the needs of the diverse individuals within that
setting.

Given that this study is preliminary and exploratory in nature, it is essential to emphasize that
even within a single focus group, these initial findings have illuminated significant insights into
the subject matter. This emphasizes the presence of many unexplored aspects that require more in-
depth investigation through further studies. This research is a stepping stone prompting the need for
further investigation. We hope that these findings serve as a catalyst for future research, encouraging
scholars to delve deeper into this area. While this single focus group has offered valuable perspectives,
additional research is needed to expand and validate the emerging themes and hypotheses, paving
the way for a more comprehensive understanding of the topic. Considering that context can greatly
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influence necessary DEI practices, future research could examine diverse university settings in
different cities, encompassing both private and public institutions. This could unveil context-driven
differences.

6. Recommendations

By incorporating participants’ concerns and suggestions, the study has generated valuable insights
regarding the implementation of DEI practices. These findings are supported by similar research
conducted in other contexts, strengthening their relevance and validity. Furthermore, the text
references universities that have already adopted and implemented these suggestions.

6.1. Concerning Language Barrier

It is recommended that universities establish policies and programs tailored to the specific needs
of international students to ensure their successful integration and support. These initiatives may
include encouraging faculty and staff to engage with international students, implementing language
learning opportunities to enhance their proficiency in the local language, providing cultural
orientation training to familiarize them with the new environment, facilitating practical experiences
and internships to help them gain valuable skills and build professional networks (De Wit, 2020;
Knight, 2011; Tavares, 2021).

In order to ensure equal access to education for all students, universities with English as the medium
of instruction should take measures to maintain consistency in language usage throughout lectures. It
is crucial for faculty members to adhere to the use of English during class, refraining from switching
to the local language. Instructors can also contribute to an inclusive classroom environment by
establishing guidelines for using a common language during discussions. Measures such as having
instructors assign groups for projects rather than allowing students to form their own groups can
indeed help address potential biases or inequalities that may arise from self-selection.

Universities should conduct a comprehensive assessment of their language education programs
and admission criteria for national and international students to ensure fairness and avoid creating
inequality. This evaluation should identify the specific areas where students face difficulties and
determine the reasons behind the inadequacies in their English capabilities. Based on the findings,
universities can develop targeted interventions to enhance the language programs and ensure they
effectively equip local students with the necessary language skills. In this way, universities can ensure
all students start their academic journey at the same level.

To ensure that events at the university are accessible to all students, it is essential to consider the
linguistic diversity of the student body. This means offering multilingual support, translations,
or interpretations. Moreover, staff members at various campus facilities, such as student services,
libraries, dining halls, and administrative offices, should be proficient in English to communicate
and assist international students effectively. Lastly, international students should be given equal
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opportunities to engage in diverse clubs and activities. Having a mandatory representation of
international students in administrative roles within student clubs will promote inclusivity and
ensure that international students’ unique perspectives and needs are considered and represented in

club activities and decision-making processes.
6.2. Concerning Mental Health

Universities can develop and implement policies that outline how to support students with mental
health problems. These policies should be shared with professors to create a supportive environment
for students with mental health challenges. Additionally, measures can be taken to address test
anxiety, such as offering the option for students to take exams in a separate quiet room and providing
extra time if needed (Woodhead et al., 2021). Moreover, having a dedicated mental health support
system within the medical unit can ensure that students have access to the necessary resources and

professional help when needed.

6.3. Concerning Gender Identity

Although there is a demand for gender-free toilets and change rooms from non-binary individuals,
it seems very unlikely due to the cultural, social, and legal factors in the country. Some universities
in Tukey have attempted to open gender-free toilets; the attempt, however, was stopped by political
pressures (KaosGL, 2016; Unikuir, 2023). Conservative values, often influenced by religious beliefs,
can lead to resistance towards LGBTQ+ rights and concepts such as inclusive restrooms. There are
no specific laws in Turkey explicitly addressing LGBTQ+ rights, and same-sex relationships are not
legally recognized. This lack of legal recognition affects the government’s stance on policies related to
gender identity and inclusivity. Instead, universities may ensure that there are policies that explicitly
prohibit discrimination based on gender identity and expression. They may also offer specialized
counseling services that are knowledgeable about and sensitive to the needs of non-binary individuals.

6.4. Concerning Religion

It is crucial to create dedicated spaces, such as prayer rooms and meditation rooms, that cater to the
diverse religious practices and beliefs of all stakeholders (Islama & Mercer-Mapstone, 2021). It is
crucial to consider the sensitivities of individuals, including the location of these spaces, to ensure
that everyones religious practices are respected and accommodated in a considerate manner.

6.5. DEI Policy and Manager/Dean Responsible for DEI

It is recommended to establish a dedicated DEI department at the university, supported by a
comprehensive policy that is actively implemented. They may consider designating a manager or
dean responsible for executing policies, programs, and initiatives aligned with the university’s DEI
objectives (Worthington & Stanley, 2020).
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6.6. DEI Metrics

To effectively monitor and assess the progress of universities’ DEI efforts, it is essential to develop
measurable metrics and regularly analyze performance (Brancaccio-Taras et al., 2022). These metrics
may include indicators such as the demographic diversity of faculty and staff, the number of reported
and resolved DEI cases, and salary disparities. By utilizing such metrics, universities can track their
progress and identify areas for improvement.

6.7. DEI Data Collection and Analysis

To gain a deeper understanding of the experiences of students and staff regarding diversity, equity,
and inclusion, universities should actively collect and analyze data through anonymous surveys. This
data analysis can help identify biases or issues that need to be addressed (University of Michigan,
2023a).

6.8. DEI Platform

Creating platforms that foster an open dialogue and encourage all students and staff to express their
differences, share their stories, voice their concerns, and seek support on DEI issues is essential
(University of Michigan, 2023b).

6.9. Discrimination and Harassment Reporting System

Establishing effective mechanisms not only for students but staff as well to report instances of abuse
and harassment anonymously is of utmost importance. In addition, formal systems and policies must
be developed to handle and address cases of prejudice or discrimination, ensuring that appropriate
actions are taken (Harvard University, 2023).

6.10. Mentoring System

Universities may implement a mentoring system to provide necessary guidance and support for
underrepresented students such as international students. This system can connect these students
with mentors with similar backgrounds and identities, including fellow students and faculty
(Cornwall, 2020).

6.11. Mandatory DEI Training

It is essential to provide comprehensive education and training to all stakeholders on DEI These
training programs can enhance awareness of hidden barriers and unconscious biases, fostering a
positive shift in behavior and ultimately creating a more inclusive environment (Imperial College,
2023).
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6.12. Pedagogical Training

Educators might be unaware of the challenges faced by students from underrepresented groups,
as indicated by the participants. Therefore, educators should undergo pedagogical training that
equips them with the necessary tools to create inclusive classrooms. It should also enable educators
to explore potential barriers to learning, such as unconscious and implicit bias, micro-aggressions,
stereotype threat, and fixed mindsets (O’Leary et al., 2020).

CONTRUBUTION RATE EXPLANATION CONTRIBUTORS
Idea or Notion Form the research idea or hypothesis Ozge Yanikoglu & Sena Kilig
Ozge Yanikoglu & Sena Kilig
Literature Review Review the literature required for the study
Ozge Yanikoglu & Sena Kilig
Research Design Designing method, scale, and pattern for the
study

Ozge Yanikoglu & Sena Kilig
Data Collecting and Processing | Collecting, organizing, and reporting data

Discussion and Interpretation Taking responsibility in evaluating and finalizing | Ozge Yanikoglu & Sena Kli¢
the findings

Author Contribution

Conlflict of Interest
No conflict of interest was reported by the authors.
Financial Support

The authors have not received any financial support for this study.

References

Aune, K. (2017, April 13). How can universities tackle religious discrimination? The Guardian. Retrieved from
https://www.theguardian.com/higher-education-network/2017/apr/13/how-can-universities-tackle-
religious-discrimination.

Baumeister, R. E & Leary, M. R. (1995). The need to belong: Desire for interpersonal attachments as a
fundamental human motivation. Psychological Bulletin, 117(3), 497-529.

Bhowmik, M. K. & Kennedy, K. J. (2022). Reconceptualization of support and policy for minoritised students
with dis/abilities in Hong Kong. Cambridge Journal of Education, 52(4), 519-537.

Bleich, M. R., MacWilliams, B. R., & Schmidt, B. J. (2015). Advancing diversity through inclusive excellence in
nursing education. Journal of Professional Nursing, 31(2), 89-94.

Brancaccio-Taras, L., Awong-Taylor, ], Linden, M., Marley, K., Reiness, C. G., & Uzman, J. A. (2022). The PULSE
diversity equity and inclusion (DEI) rubric: A tool to help assess departmental DEI efforts. Journal of
Microbiology & Biology Education, 23(3).



Ozge YANIKOGLU e Sena KILIC

Brown, M. G., Wohn, D. Y., & Ellison, N. (2016). Without a map: College access and the online practices of
youth from low-income communities. Computers & Education, 92, 104-116.

Bruffaerts, R., Mortier, P, & Kiekens, G. (2018). Mental health problems in college freshman: prevalence and
academic functioning. Journal of Affective Disorders, 225, 97-103.

Bulut Sahin, B., & Erigok, B. (2023). Tiirkiyede yiiksekogretimin uluslararasilagmasinda ulusal stratejiler ve
kurumsal yonetim. Nevsehir Hact Bektas Veli Universitesi SBE Dergisi, 13(3), 1915-1937.

Clayton, T. E (2021, January 13). Refocusing on Diversity, Equity, and Inclusion During the Pandemic and
Beyond: Lessons from a Community of Practice. Higher Education Today. Retrieved from https://www.
higheredtoday.org/2021/01/13/refocusing-diversity-equity-inclusion-pandemic-beyond-lessons-
community-practice.

Cornwall, A. (2020, January 13). Mentoring Underrepresented Minority Students. Inside Higher Education.
Retrieved from https://www.insidehighered.com/advice/2020/01/13/advice-mentoring-
underrepresented-minority-students-when-you-are-white-opinion.

De Wit, H. (2020). Internationalization of Higher Education. Journal of International Students, 10(1), i-iv.

Direito, I, Chance, S., Craps, S., Economides, S., Isaac, S. and Jolly, A. (2021). Diversity, equity, and inclusion in
engineering education: an exploration of european higher education institutions’ strategic frameworks,
resources, and initiatives. SEFI 49th Annual Conference: Blended Learning in Engineering Education:
Challenging, Enlightening-and Lasting, Technische Universitét Berlin.

Edmunds, H. (2000). The focus group research handbook. McGraw-Hill, New York.

Fuentes, M. A., Zelaya, D. G., & Madsen, J. W. (2021). Rethinking the course syllabus: Considerations for
promoting equity, diversity, and inclusion. Teaching of Psychology, 48(1), 69-79.

Genitin, E. (2022). What Do Turkish People Look Like? With Pictures and History. Visit Local Turkey. Retrieved
from https://visitlocalturkey.com/what-do-turkish-people-look-like.

Guest, G., Namey, E., & McKenna, K. (2017). How many focus groups are enough? Building an evidence base
for nonprobability sample sizes. Field methods, 29(1), 3-22.

Harvard University (2023). Anonymous Reporting Hotline. Retrieved from https://reportinghotline.harvard.edu.

COHE (2017). Yiiksekogretimde uluslararasilasma strateji belgesi 2018 — 2022 [The Internationalization Strategy
Document in Higher Education 2018-2022]. Retrieved from https://www.yok.gov.tr/Documents/
AnaSayfa/Yuksekogretimde_Uluslararasilasma_Strateji_Belgesi_2018_2022.pdf.

COHE (2022). Uyruga Gére Ogrenci Sayilart Raporu 07-04-2023 [Number of Students by Nationality Report 07-
04-2023]. Retrieved from https://istatistik.yok.gov.tr.

Heinz, K. (2022). What Does Diversity, Equity and Inclusion (DEI) Mean in the Workplace? Builtin. Retrieved
from https://builtin.com/diversity-inclusion/what-does-dei-mean-in-the-workplace

Houle, J. N. (2014). Disparities in dbt: Parents’ socioeconomic resources and young adult student loan debt.
Sociology of Education, 87(1), 53-69.

Hu, S. (2014). Pretesting. In A. C. Michalos (Ed.), Encyclopedia of Quality of Life and Well-Being Research (pp.
5048-5052). Springer, Dordrecht.

Imperial College (2023). Microaggressions - what you should know. Retrieved from https://www.imperial.ac.uk/
engineering/staff/human-resources/microaggressions.

Islama, M. & Mercer-Mapstoneb, L. (2021). University is a non-Muslim experience, you know? The experience
is as good as it can be’: Satisfied settling in Muslim students’ experiences and implications for Muslim
student voice. British Educational Research Journal, 47(5), 1388-1415.

Knight, J. (2011). Five myths about internationalisation. International Higher Education, 62(Winter), pp. 14-15.

112



Unveiling Student Experiences with Campus Diversity, Equity, and Inclusion — A Case of A Turkish Foundation University

Koo, K. K., Yao, C. W,, & Gong, H. J. (2021). ‘It is not my fault’: Exploring experiences and perceptions of racism
among international students of color during COVID-19. Journal of Diversity in Higher Education,
16(3), 284-296.

Krueger, R. A. (1994). Focus groups: A practical guide for applied research. SAGE, London.

Lange, A. C., Duran, A., & Jackson, R. (2019). The state of LGBT and queer research in higher education revisited:
Current academic houses and future possibilities. Journal of College Student Development, 60(5), 511
526.

Liou, D. D., Martinez, J. A. L., & Rotheram-Fuller, E. (2021). Latinas at a Hispanic-serving institution: Resilient
resistance affirming race-gender expectancies for college attainment. Journal of Diversity in Higher
Education, 16(3), 333-345.

Mahmud, A., & Gagnon, J. (2020). Racial disparities in student outcomes in British higher education: examining
Mindsets and bias. Teaching in Higher Education, 28(2), 254-269.

Morifia, A. (2017). Inclusive education in higher education: challenges and opportunities. European Journal of
Special Needs Education, 32(1), 3-17.

Morgan D. L. (1997). Focus groups as qualitative research. SAGE, California.

Morris, C., Hinton-Smith, T., Marvell, R., & Brayson, K. (2022). Gender back on the agenda in higher education:
Perspectives of academic staff in a contemporary UK case study. Journal of Gender Studies, 31(1), 101-
113.

O’Leary, S., Shapiro, C., & Toma, S. (2020). Creating inclusive classrooms by engaging STEM faculty in culturally
responsive teaching workshops. International Journal of STEM Education, 7(32).

Ozturk, M. B. (2011). Sexual orientation discrimination: exploring the experiences of lesbian, gay and bisexual
employees in Turkey. Human Relations, 64(8), 1099-1118.

Park, H., Lee, M. ], Choi, G. Y., & Zepernick, J. S. (2017). Challenges and Coping Strategies of East Asian
Graduate Students in the United States. International Social Work, 60(3), 733-749.

Rosencrance, L. (2021). Diversity, equity and inclusion (DEI). TechTarget. Retrieved from https://www.techtarget.
com/searchhrsoftware/definition/diversity-equity-and-inclusion-DEL.

St. Bonaventure University (2022). Diversity, Equity, and Inclusion: why it matters? Retrieved from https://online.
sbu.edu/news/why-dei-matters#:~:text=Diversity%20in%20the%20workplace%20is,a%20mosaic%20
known%20as%20diversity.

Sengupta, E., Blessinger, P., Hoffman, J. & Makhanya, M. (2019). Introduction to Strategies for Fostering
Inclusive Campuses in Higher Education. In J. Hoffman, P. Blessinger, & M. Makhanya (Eds.),
Strategies for Facilitating Inclusive Campuses in Higher Education: International Perspectives on Equity
and Inclusion (Innovations in Higher Education Teaching and Learning, Vol. 17) (pp. 3-14). Emerald
Publishing Limited, Bingley.

Stanford University (2023). Stanford Pride. Retrieved from https://queer.stanford.edu/community/stanford-
pride.

State (2022). 2021 Report on International Religious Freedom: Turkey. Retrieved from https://www.state.gov/
reports/2021-report-on-international-religious-freedom/turkey.

Stewart, D. W. & Shamdasani, P. N. (2014). Focus groups: Theory and practice (3rd ed.), SAGE Publications,
California.

Taherdoost, H. (2016). Sampling methods in research methodology; how to choose a sampling technique for
research. International Journal of Academic Research in Management (IJARM), 5, 18-27.

Tamtik, M. & Guenter, M. (2019). Policy analysis of equity, diversity and inclusion strategies in Canadian
universities — how far have we come? Canadian Journal of Higher Education, 49(3), 41-56.

13



Ozge YANIKOGLU e Sena KILIC

Tavares, V. (2021). Feeling excluded: International students experience equity, diversity, and inclusion.
International Journal of Inclusive Education, 10(2), 1-18.

Thomson, A., Palmén, R., Reid], S., Barnard, S., Beranek, S., Dainty, A. R. J., & Hassan, T. M. (2022). Fostering
collaborative approaches to gender equality interventions in higher education and research: The case of

transnational and multi-institutional communities of practice. Journal of Gender Studies, 31(1), 36-54.

Tracy, S. J. (2013). Qualitative research methods: Collecting evidence, crafting analysis, communicating impact.
Wiley-Blackwell, Hoboken, NJ.

Tudor, A. (2021). Decolonizing trans/gender studies? Teaching gender, race, and sexuality in times of the rise of
the global right. Transgender Studies Quarterly, 8(2), 238-256.

University of Michigan (2023a). Diversity, Equity & Inclusion. Retrieved from https://diversity.umich.edu.
University of Michigan (2023b). Diversity, Equity & Inclusion Strategic Plan. Retrieved from https://diversity.

umich.edu/strategic-plan/dei-2/dei-2-0-transition-resources.

Wong, B., Elmorally, R., Copsey-Blake, M., Highwood, E., & Singarayer, J. (2021). Is race still relevant? Student
perceptions and experiences of racism in higher education. Cambridge Journal of Education, 51(3), 359-
375.

Woodhead, E.L., Chin-Newman, C., Spink, K., Hoang, M., & Smith, S. A. (2021). College students’ disclosure of
mental health problems on campus. Journal of American College Health, 69(7), 734-741.

Worthington, R. L. & Stanley, C. A. (2020). Advancing the professionalization of diversity officers in higher
education: Report of the presidential task force on the revision of the NADOHE standards of professional
practice. Journal of Diversity in Higher Education, 13(1), 1-22.

Ye, S. (2018). Trust, Social Support and Adaptation: A Study of International Students in Japan. International
Journal of Culture and History, 4(2), 13-18.

Yiicel, F. H. (2023). Yiiksekogretimde kapsayicilik, cesitlilik, esitlik, erisim ve uluslararasilagmaya yonelik
yenilikgi politikalar ile uygulamalar. Uluslararas: Egitim Bilimleri Dergisi, 10(36), 343-364.

Resume

C)zge YANIKOGLU (Assistant Prof.), is an Assistant Professor and Chair of the Aviation
Management Department at Ozyegin University. She earned her Ph.D. in Management and
organization from Marmara University in 2019. Dr. Yanikoglu holds two Master’s degrees: one in
Air Transport Management from Cranfield University, obtained in 2013, and another in Marketing
from Bahcesehir University, completed in 2010. She received her Bachelor’s degree in Business
Administration from Istanbul University in 2007. Her research focuses on management, strategy,

diversity, equity, and inclusion (DEI), organizational behavior, and aviation management.

Sena KILIG (Instructor), is working as an Instructor at Ozyegin University. Sena Kili¢ is an
accomplished instructor specializing in Aviation Management, Digital Marketing, and Sustainability.
She is currently pursuing her Ph.D. in Marketing at Yildiz Technical University. Sena completed her
Master’s degree in Management (MBA) from Istanbul Technical University in 2019 and earned her
Bachelor’s degree with honors in Aviation Management from Ozyegin Universityin 2016. Her research

interests lie at the intersection of Aviation Management, Digital Marketing, and Sustainability.

14



	_Hlk141971955
	_Hlk172966688
	_Hlk141972173
	_Hlk139372558
	_Hlk139373055
	_Hlk141972211
	_Hlk172966709
	_Hlk139372921
	_Hlk172966838
	_Hlk172966584
	_Hlk172966988
	_Hlk172967122
	_Hlk149910401
	_Hlk149910466
	_Hlk149913109
	_Hlk172967189
	_Hlk172967216
	_Hlk135227130
	_Hlk135227220
	_Hlk172967235
	_Hlk134962016
	_Hlk135227323
	_Hlk134958573
	_Hlk135227338
	_Hlk134958661
	_Hlk173070677
	_Hlk135129131
	_Hlk172967048
	_Hlk141972006
	_Hlk149912328
	_Hlk198300516
	_Hlk139450497
	_Hlk138322163
	_Hlk133498478
	_Hlk137038366

