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ABSTRACT

Academic procrastination is regarded as one of the most significant phenomena
in the field of learning in terms of its consequences and prevalence across
various cultures. Thus, identifying the components that influence academic
procrastination would contribute to both theoretical and practical knowledge
in this area. In this context, the purpose of this study is to examine the
mediating role of cyberloafing in the relationship between willpower and
academic procrastination among high school students. A total of 489 high
school students participated in the study, comprising 284 females and 205
males. Data was collected both in person and online through Google Forms.
The findings indicated that Academic Procrastination Scale scores did not differ
by gender or grade level but showed significant differences according to school
type. According to the results, willpower had a significant negative correlation
with both cyberloafing and academic procrastination, whereas cyberloafing
was positively correlated with academic procrastination. Finally, the results
revealed a partial mediating role of cyberloafing in the relationship between
willpower and academic procrastination. The findings are discussed based on
the existing literature, and recommendations are provided.
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The Mediating Role of Cyberloafing in the Relationship Between Willpower and Academic Procrastination
Among High School Students

Introduction

It can be stated that individuals occasionally exhibit a tendency to “procrastinate” when fulfilling
their responsibilities, and that procrastination behaviors are observed in varying forms across
different age groups. One of the most commonly encountered forms of procrastination is academic
procrastination. Indeed, academic procrastination is not culture-specific but has become a significant
issue for students around the world (Balkis & Duru, 2009; Uzun Ozeretal, 2009). The prevalence of
students exhibiting academic procrastination at nearly every level of education, along with the
desire of these students to overcome this tendency (O'Brien, 2002), has directed researchers to
investigate this behavior and its underlying causes.

In reviewing definitions of academic procrastination, it is apparent that they vary based on the
related variables discussed in the literature. Academic procrastination is described as postponing a
prioritized responsibility in favor of a less urgent task (Ferrari & Patel, 2004; Lay, 1986; Schraw et
al., 2007); avoiding an unpleasant task (Blunt & Pychyl, 2000; Ferrari et al., 1995; Milgram et al.,
1993); or delaying academic tasks until a time when the individual experiences a high level of anxiety
(Senecal et al., 1995). In addition to these definitions, attempts to explain the concept of academic
procrastination commonly highlight that this behavior can lead to various issues for individuals in
fulfilling academic responsibilities and can stem from a wide range of factors. Lee (2005), for
instance, indicates that the habit of procrastination negatively affects students' academic standing,
quality of life, and performance, while Solomon and Rothblum (1984) note that procrastination
behaviors can lead to feelings of guilt, low self-confidence, stress, and, consequently, various health
issues. Leaving academic tasks until the last minute and encountering difficulties in time
management can increase levels of stress and anxiety (Milgram et al., 1993).

During adolescence, a period of intense change and development, high school students encounter
academic procrastination more frequently than other forms of procrastination (Xu, 2021). Celikkaleli
and Akbay (2013) indicate that an increase in general self-efficacy and individuals” sense of
responsibility toward others and themselves reduces academic procrastination behavior.
Procrastination behavior leads individuals to find various excuses to avoid responsibilities,
diverting attention from the real reasons (Twerski, 2020).

Adolescence is one of the most complex stages of development. During this period, adolescents not
only experience significant physical changes but also undergo substantial personality development.
In addition to navigating the challenges of this transformative period, adolescents may face
personal, social, and academic difficulties. Psychologically, some adolescents may struggle more
than others to cope with these challenges and may experience mental health issues (Siiriicii &
Bacanli, 2010). As they strive to manage the complexity of this period, Ozakpiar (2002) highlights
the importance of 'willpower,"' a concept often lacking during this time. Willpower is defined as the
ability or intention to decide to act or not act (Turkish Language Association, 2016), allowing
individuals to discern between right and wrong. It is stated that those who utilize their willpower
effectively are more likely to be successful, healthy, and happy in the long term, with success in
many areas of life being tied to willpower. People may struggle with willpower-related tasks such
as completing challenging assignments, keeping promises, fulfilling commitments, managing
emotions, resisting temptations, saving money, or losing weight (Muraven et al., 1998). A tendency
toward social distractions (such as watching TV, spending time with peers, or engaging in prolonged
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video game sessions) is one of the factors that leads individuals to avoid, delay, or struggle with
completing academic tasks (Sirois & Pychyl, 2013). Social media addiction can make it difficult for
students to focus on academic tasks and fulfill their academic responsibilities (Kandemir, 2010).
With the rapid integration of technology into daily life, internet and social media platforms —which
offer limitless possibilities —have become the primary areas where adolescents spend most of their
time. Even at school, particularly in classrooms, adolescents often turn to technology in various
forms, such as mobile phone use or social networking. These behaviors, along with activities like
emailing, browsing the internet, online shopping, social networking, and texting are typical
examples of cyberloafing behaviors (Lim & Teo, 2005; Ugrin et al., 2008). The use of the Internet for
non-educational purposes within educational environments defines the concept of cyberloafing
(Lim, 2002). Cyberloafing, first introduced by Lim (2002), is considered an obstacle to the successful
integration of technology into education (Karaoglan Yilmaz et al., 2015). Senel et al. (2019) attribute
the primary cause of cyberloafing to students” lack of motivation to learn, with additional factors
including notification alerts on phones, the desire to communicate, curiosity, and the wish to make
time more enjoyable. In the literature, internet addiction is associated with academic procrastination,
which in turn has been shown to negatively impact academic performance (Custer, 2016; Young,
1999). Demir and Kutlu (2017) found that students with high levels of internet addiction exhibited
higher levels of academic procrastination, whereas adolescents with low levels of internet addiction
demonstrated lower levels of academic procrastination. Similarly, Kutlu and Demir (2016)
determined that academic procrastination increases in correlation with the amount of time spent on
the internet.

In light of this information, it is considered that willpower plays an important role in both academic
procrastination and in cyberloafing as a factor that distracts individuals from their academic tasks.
This study, designed with this perspective, seeks to address the following research questions:

1. Are willpower and cyberloafing predictors of academic procrastination?

2. Does cyberloafing play a mediating role in the predictive effect of willpower on academic
procrastination?

Method

Research Model

The study is designed according to the relational model, which aims to explain the relationships
between variables and make predictions based on the findings (Fraenkel et al., 2012). In this context,
the relationships between willpower, cyberloafing, and academic procrastination were examined.
Additionally, within the scope of predictive research, the mediating role of cyberloafing in the
relationship between willpower and academic procrastination was also investigated.

Participants

The study group consists of a total of 489 high school students, 284 females and 205 males, who were
enrolled during the 2022-2023 academic year. Participants were selected using a convenience
sampling method. Descriptive information about the participants is presented in Table 1.
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Table 1
Descriptive Information About Participants
Variables f %
Gender Boys 205 419
Girls 284 58.1
Grade level 9 135 27.6
10 154 31.5
11 118 24.1
12 82 16.8
Type of school Social Sciences High 85 17.4
School
Vocational High 96 19.6
School
Anatolian High School 102 20.9
Imam H. High School 126 25.8
Science High School 80 16.4
Socio-economic status High 64 13.1
Middle 395 80.8
Low 30 6.1
Measures

Demographic Information Form

The demographic information form prepared by the researchers includes questions aimed at
obtaining demographic information such as gender, grade level, type of school, and perceived socio-
economic status.

The Academic Procrastination Scale

The Academic Procrastination Scale (Cakici, 2003) consists of a total of 19 statements, including 12
negative and 7 positive items related to the responsibilities students have in their learning
experiences (such as studying, preparing for exams, and preparing projects). The scale is rated on a
5-point Likert scale. The highest possible score from the scale is 95, and the lowest is 19. A high score
on the scale indicates a high level of academic procrastination. The Cronbach's alpha coefficient of
the scale has been calculated as .92. The Spearman-Brown split-half reliability is .87 for the first half
of the 10 items and .86 for the second half of 9 items, yielding an overall reliability of .85. The test-
retest correlation coefficient for total scores is .89, .80 for the first factor, and .82 for the second factor.
The Cronbach's alpha coefficient obtained from the research data is .72.

The Adolescent Willpower Scale

The Adolescent Willpower Scale was developed by Okan (2016). It consists of a total of 40 items
rated on a 5-point Likert scale, with the first 17 items representing cognitive will and the last 23 items
representing experiential will. A high score on the scale indicates an increase in participants' level
of will. The Cronbach's alpha coefficient of the scale has been calculated as .98. The Cronbach's alpha
coefficient obtained from the research data is .88. The fit indices of the confirmatory factor analysis
of the scale are as follows: (x?/sd) = 1.96; NFI = .92; NNFI = .95; CFI = .96; RFI = .91; RMSEA = .048;
SRMR = .042. The criterion validity of the scale was examined with the Melbourne Decision-Making
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Scale, revealing significant relationships between the dimensions of the scale (r = .72 with the first
factor of the decision-making scale, r = .82 with the decision-making factor in the second part, r = -
.64 with the avoidant decision factor, r = - .56 with the procrastinating decision factor, r = - .58 with
the panic decision factor).

The Cyberloafing Scale

The Cyberloafing Scale, developed by Akbulut et al. (2016) using a sample of high school students,
consists of 30 items across 5 subdimensions. The scale is rated on a 5-point Likert scale. The
Cronbach's alpha coefficient of the scale has been calculated as .95. The Cronbach's alpha coefficient
obtained from the research datais .88. According to the fit indices of the confirmatory factor analysis,
the scale has been deemed valid (CFI =.93; NFI = .93; RMSEA = .08).

Data Analysis

To assess the appropriateness of the data for parametric tests, values for kurtosis and skewness were
calculated. Descriptive analyses, including arithmetic mean and standard deviation, were
performed, and ANOVA and t-tests were conducted to determine differences. Pearson Product-
Moment correlation analysis was used to identify relationships between variables. In this study, the
mediating role of cyber loafing in the relationship between will and academic procrastination was
analyzed using the Regression-Based Bootstrapping Technique. The bootstrapping method was
used to test the significance of the mediation effect. A total of 5000 bootstrap samples were taken to
determine the lower and upper confidence intervals and the bootstrap coefficient (Hayes, 2017).
Analyses were conducted using the SPSS 26 PROCESS v3.4 macro (Model 4).

Process

At the beginning of the research process, ethical permissions were obtained from the Sivas Provincial
Directorate of National Education and the Ethics Committee of Sivas University of Social Sciences
(decision no. E-50704946-100-280690, dated 30.03.2023). The data were collected online through a
Google Form prepared for the research. The form provided brief information on how the data
collected in the research would be evaluated and how confidentiality would be ensured. Consent
was obtained from participants confirming their voluntary participation.

Results

Table 2 presents descriptive statistics related to the research variables.

Table 2
Descriptive Statistics and Relationships Regarding Research Variables
N Mean Sd Skewness  Kurtosis 1 2 3
1.Academic procrastination 489 2.96 485 748 1.09 1
2. Willpower 489 3.95 .620 -.345 1.20 -.32%* 1
3.Cyberloafing 489 2.65 .617 .568 1.46 A48** -.37%* 1

Notes. *p<.01

When examining the data obtained from the research in Table 2, it can be stated that the values of
skewness and kurtosis are within the range of +2, indicating that the data are normally distributed
(George & Mallery, 2019). When investigating the relationships between the variables of the study,
as seen in Table 2, there is a significant negative correlation between will and cyber loafing (r = - .37,
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p < .01) and between will and academic procrastination (r = - .32, p < .01). Furthermore, when
examining the relationship between will and cyber loafing, a significant positive correlation is
observed (r = .48, p <.01). Accordingly, it can be concluded that as will increases, the levels of cyber
loafing and academic procrastination decrease, and as cyber loafing increases, academic
procrastination also increases. The results of the t-test for academic procrastination by gender are
presented in Table 3.

Table 3
T-Test Results for Academic Procrastination by Gender
T-test
Variables Groups N Mean sd t p
Academic Girls 284 2.99 481
procrastination 1.32 189
Boys 205 293 489
Notes. p< .05

Table 3 displays the results of the t-test calculated for academic procrastination according to the
gender variable. The results indicate that academic procrastination does not differ by gender. The
results of the ANOVA test according to school type and grade level are presented in Table 4.

Table 4
ANOVA Test Results by School Type and Grade Level
Type of School N Mean Sd F p
Social Sciences High School 85 3.05 45 2.85 .02%
Vocational High School 96 2.96 .53
Anatolian High School 102 3.04 .54
fmam H. High School 126 2.95 46
Science High School 80 2.84 37
Grade level N Mean Sd F p
9 135 2.91 40 1.16 32
10 154 2.99 49
11 118 2.94 51
12 82 3.02 54

Notes. p<.05

Upon examining Table 4, it is observed that there is a significant difference in academic
procrastination scores among students based on school type (p <.05). According to the results of the
Scheffe test conducted to determine which groups differ, it was found that the academic
procrastination scores of Science High School students are lower compared to those of Social
Sciences High School and Anatolian High School students. However, the differences in academic
procrastination scores based on the grade level of students in the research group were not found to

be significant.
Mediating Analysis

The mediating role of cyber loafing in the relationship between will and academic procrastination
was examined using the Regression-Based Bootstrapping Technique. In the analyses, 5000 bootstrap
samples were utilized, and the estimates were evaluated within 95% confidence intervals. The model
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used for the mediation role was designed based on the model proposed by Hayes (2017), which
includes one independent variable, one dependent variable, and one mediating variable. The tested
model regarding the mediating role of cyber loafing in the effect of will on academic procrastination
is illustrated in Figure 1. The results of the analysis conducted using the Bootstrapping Technique
concerning the mediating role are presented in Table 5.

Figure 1

Analysis Results Regarding the Predictive Role of Willpower on Academic Procrastination Through
Cyberloafing

Cyberloafing
a=.37, p=.001 b= .41, p=.001
Willpower Acadf_tmn:_
ct=-18, p=.001 Procrastination

Indirect effect (a*b)=-.16, %95 CI [-.27, -.18]

Upon examining Figure 1, it is observed that will negatively predicts cyber loafing directly (3 =-.37,
p <.001). Similarly, cyber loafing is found to positively predict academic procrastination directly (3
= .41, p <.001). Additionally, will negatively predicts academic procrastination directly (3 =-.32, p
<.001). When the mediating variable, cyber loafing, is included in the model, this effect is found to
be - .18; however, the value remains significant. Despite the coefficient decreasing after the inclusion
of the mediating variable, it is still significant, indicating a partial mediation effect. The significance
of the indirect effects of the identified partial mediation in the model is presented through the
bootstrapping coefficient and the 95% confidence intervals (CI) in Table 5.

Table 5

Bootstrapping Results Regarding the Mediating Role of Cyberloafing in the Effect of Willpower on Academic
Procrastination

% 95 CI
Direct effect Estimated Lower Upper p
Willpower—Cyberloafing -37 -41 -23 .000
Cyberloafing— Academic procrastination 41 .16 45 .000
Indirect affect
Willpower — Cyberloafing— Academic 16 o7 18 000

procrastination

Upon examining Table 5, it is evident that the partial mediation model is significant. According to
the mediation analysis conducted using the bootstrapping technique, the mediating role of cyber
loafing in the effect of will on academic procrastination has been found to be significant
(Bootstrapping Coefficient = - .16, 95% CI [- .27, - .18]).

Discussion

In this study, the mediating role of cyber loafing in the effect of will on academic procrastination
was examined. The results indicated that the Academic Procrastination Scale scores did not
significantly differ by gender. This finding aligns with some research results (Kutlu & Demir, 2016;
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Oran, 2016; Ozer & Topkaya, 2011), while it diverges from others that concluded that males exhibit
more academic procrastination behavior (Cakir et al., 2014; Cetin & Ceyhan, 2018; Giir et al., 2016;
Kaya, 2023). Another finding of the research is that students' academic procrastination scores differ
according to school type, with Science High School students exhibiting lower levels of academic
procrastination compared to Social Sciences High School and Anatolian High School students. This
result is consistent with the studies of Yilmaz (2016) and Demir (2018). In contrast, students'
academic procrastination levels did not differ by grade level, a finding that is similar to that reported
by Oran (2016). One of the significant findings of the study is the negative significant relationship
between will and both cyber loafing and academic procrastination. Moreover, cyber loafing is
positively and significantly related to academic procrastination. Additionally, there is a partial
mediating effect of cyber loafing in the prediction of academic procrastination by will.

It is known that procrastination is a failure of self-regulation (Grund & Fries, 2018). People control
their behaviors through self-regulation (Bandura, 1991). Self-regulation refers to the ability of
individuals to control their own behaviors, emotions, and thoughts. Without self-regulation,
individuals struggle to manage their behaviors related to eating, drinking, studying, speaking, and
thinking. Self-regulation ensures the completion of plans, the focus of attention on goals, the
suppression of impulses, and the regulation of behaviors (Baumeister & Newman, 1994; Vohs et al.,
2012). Based on self-regulation theory, four components of self-regulation are conceptualized:
standards, motivation, monitoring, and will (Baumeister et al., 2007). Planning and completing
academic activities, as well as focusing on academic goals, undoubtedly require will. When the level
of will decreases, academic procrastination behavior increases. At the same time, higher willpower
compensates for the consumption of psychological resources and effectively reduces individuals'
procrastination behaviors (Job et al., 2010). Laboratory and field studies suggest that beliefs about
willpower also influence individuals' self-control performance. These studies show that when
people believe that their willpower is abundant rather than limited, they exhibit better self-control
after challenging tasks. In this context, students who view willpower as unlimited demonstrate
better self-control and self-regulation (better time management and less procrastination, unhealthy
eating, and impulsive spending). Furthermore, it has been observed that among students with heavy
course loads, those who believe their willpower is unlimited receive higher grades, with less
procrastination mediating this effect (Job et al., 2015).

Will can significantly affect cyber loafing behavior. The impact of willpower on cyber loafing is
related to self-control and distracting factors. It has been shown that individuals with high self-
control are better at directing their attention to tasks, thereby avoiding wasting time online. A study
found that the level of self-control negatively affected individuals' likelihood of engaging in cyber
loafing. In other words, as self-control increases, cyber loafing behaviors decrease (Koay et al., 2017).
Additionally, individuals' abilities to cope with academic stress can also influence cyber loafing
behavior. Particularly, students under high stress may have lower willpower, which increases the
likelihood of cyber loafing, while high self-control reduces this tendency (Tee & Lim, 2021).
Especially in academic settings, individuals with high self-control tend to work more efficiently by
staying away from the internet. One study noted a direct effect of individuals' self-control abilities
on cyber loafing behavior. In this study, a negative relationship was found between individuals'
levels of academic stress during the week and cyber loafing (Li et al., 2023). Furthermore, it is
emphasized that technological and environmental stress factors in online environments can trigger
cyber loafing behaviors (Tee & Lim, 2021).
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Despite certain benefits of the internet, it is often expressed as a natural enemy of leisure time and
requires cognitive control (Kool & Botvinick, 2014). Students often find themselves having to choose
between adhering to learning tasks and pursuing more desirable leisure activities. In the current era,
internet access in educational environments is essential, but it can easily turn into a source of
temptation for students. Students frequently deviate from their task goals during study hours and
use the internet to engage in activities unrelated to their studies. This phenomenon is known as
student cyber loafing (or cyber laziness) and reflects the "dark side" of internet use in the learning
environment (Taneja et al., 2015). Students with low self-control exhibit cyber loafing behavior more
frequently. Completing multiple academic tasks and coping with stressors requires self-control, and
after such efforts, attempts to resist the urge to be online are likely to fail (Zhou et al., 2021).
Therefore, it is likely that a student whose willpower is depleted in finishing assignments will
engage in more cyber loafing and, as a result, procrastinate on their academic tasks.

The tendency to procrastinate not only reduces academic success (Grund & Fries, 2018) but also
affects students' personal lives (Grunschel et al., 2013). A review of the literature indicates that
academic procrastination is related to variables such as media and technology use (Dokumaci, 2018),
the duration of social media use, and primarily spending time on the internet (Giinay, 2019), cyber
loafing (Sahin, 2020), and social media addiction (Kaya, 2023; Kutlu & Demir, 2016). Moreover, the
literature suggests that self-regulation is one of the strongest predictors of academic procrastination
(Cetin, 2016) and that smartphone addiction has a partial mediating role in the relationship between
self-control and academic procrastination (Boyali, 2020). Overall, self-regulation can significantly
negatively predict academic procrastination (Ziegler & Opdenakker, 2018). These findings support
the results of the current research. Considering that willpower is associated with completing
challenging tasks, a decrease in willpower may lead to engagement in less effortful behaviors such
as cyber loafing. Individuals who frequently resort to cyber loafing are expected to engage more in
academic procrastination, which is characterized as a failure of self-regulation (Grund & Fries, 2018).

In light of the aforementioned research findings, high school students face complex tasks such as
identity development, social development, academic success, career preparation, and future
planning. Furthermore, since these years encompass the preparation process for university entrance
exams, they can be a critical period for many adolescents, increasing their desire to succeed
academically. Considering the prevalence of academic procrastination, which negatively affects
adolescents' experiences among high school students, activities aimed at strengthening willpower
can be included in school psychological counseling and guidance service plans to prevent or reduce
procrastination behavior. Education programs focusing on conscious internet use can be organized
for students, teachers, and parents. More broadly, educational policies can incorporate training in
conscious internet use and self-regulation skills. In this context, Ziegler and Opdenakker (2018) state
that individuals with good self-regulation can choose learning strategies suitable for their learning.
Individuals who select appropriate learning strategies are likely to exhibit less cyber loafing
behavior during academic activities and procrastinate less.

Among the primary purposes for adolescents' use of social media is to spend time. Students who
spend time on the internet outside of its intended purpose may struggle to fulfill their academic
responsibilities. Making academic activities enjoyable, participatory, and technologically enriched
can play an effective role in reducing procrastination behavior. Indeed, Koay et al. (2017) suggest
that such activities can serve as a regulatory strategy for coping with academic stressors.

The use of a cross-sectional method and self-report scales in the research, which only represents the
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high school sample, can be seen as some limitations related to the study. In this regard, longitudinal
studies involving the relevant variables could provide more detailed information. The academic
procrastination behaviors of individuals could be re-examined using an experimental design along
with the variables of willpower and cyber loafing. Additionally, considering that procrastination
and cyber loafing have been examined not only in educational settings but also in the workplace,
replicating the study with different sample groups would contribute to the literature.
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Evaluation Board's decision numbered E-50704946-100-280690 and dated 30.03.2023.
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Giris

Bireylerin sorumluluklarin yerine getirirken zaman zaman ‘erteleme’ egilimi gosterdigi ve erteleme
davranisinin her yas grubunda farkl sekillerde gozlendigi soylenebilir. Erteleme davranisinin en
¢ok rastlanilan boyutlarindan biri akademik ertelemedir. Oyle ki, akademik erteleme, kiiltiire 6zgii
olmay1p diinya tizerinde pek ¢ok 6grencinin 6nemli problemlerinden biri haline gelmistir (Balkis ve
Duru, 2009; Uzun Ozer ve digerleri, 2009). Egitim kademelerinin hemen her basamaginda akademik
erteleme davranis: sergileyen 6grenci sayisinin fazlalig1 ve erteleme davranisi sergileyenlerin bu
egilimden kurtulmak istemeleri (O’'Brien, 2002), arastirmacilar1 bu egilim ve nedenleri {izerinde
arastirma yapmaya yoneltmistir.

Akademik ertelemenin tanimlarma bakildiginda, alan yazinda erteleme ile ilgili degiskenlerin
farkliligina gore tanimlarin sekillendigi goriilmektedir. Akademik erteleme, yapilmasi 6ncelikli olan
bir sorumlulugun, 6nceligi daha az olan bir gorevden sonraya birakilmas: (Ferrari ve Patel, 2004;
Lay; 1986; Schraw ve digerleri, 2007); hoslanilmayan bir gorevden kaginilmas: (Blunt ve Pychyl,
2000; Ferrari ve digerleri, 1995; Milgram ve digerleri, 1993); bireyin yerine getirmesi gereken
akademik gorevlerini yiiksek diizeyde kaygi yasayacagi zamana kadar yapmaya baslamamas:
(Senecal ve digerleri, 1995) seklinde tanimlanmaktadir. Tanimlarin yan sira akademik erteleme
kavramin agiklama girisimlerinin ortak ozelligi, akademik sorumluluklarin yerine getirilmesinde
yasanan erteleme davranisinin bireylerde farkli sorunlara yol agabilecegi ve bu davramisin
nedeninin farkli pek ¢ok etkenden kaynaklanabileceginin belirtilmesidir. Nitekim Lee (2005),
erteleme aliskanliginin 6grencilerin akademik konumlarini, yasam kalitelerini ve performanslarini
olumsuz olarak etkiledigini, Solomon ve Rothblum ise (1984), erteleme davramsinin sugluluk
duygusuna, Ozgiiven eksikligine, strese ve sonucunda gesitli hastaliklara yol agabilecegini
belirtmektedir. Akademik gorevlerin son ana birakilmasi ve zaman yonetiminde sorun yasanmasi,
stres ve kaygi seviyesinin artmasina yol agmaktadir (Milgram ve digerleri, 1993).

Degisim ve gelisimin en yogun oldugu ergenlik doneminde, lisede okuyan Ogrenciler erteleme
tiirleri arasinda en fazla akademik ertelemeyle karsi karsiya gelmektedir (Xu, 2021). Celikkaleli ve
Akbay (2013) ise genel yetkinlik inanci ve bireylerin bagkalara ve kendilerine karsi sorumluluk
inancinin artmasinin, akademik erteleme davranisini azalttig: ifade etmektedir. Erteleme davranisi,
yerine getirilmesi gereken sorumluluklardan farkli bahaneler bularak uzaklasmaya neden
olmaktadir. Bahaneler, dikkati gercek sebeplerden uzaklastirmaktadir (Twerski, 2020).

Ergenlik donemi gelisimin en karmasik donemlerinden birisidir. Ergenin yalnizca fiziksel degil
kisilik gelisimi de onemli Ol¢iide bu donemde kazamilmaktadir. Ergenler, yasadiklar1 degisim
zorluklarimin yan sira kisisel hayatlarinda, sosyal hayatlarinda ve akademik hayatlarinda birtakim
zorluklarla karsilagsabilmektedirler. Psikolojik olarak bazi ergenler bu zorluklar karsisinda digerleri
kadar bagarili olamayabilir ve bir takim ruh saglig1 sorunlar1 yasayabilirler (Siiriicii ve Bacanly,
2010). Bu dénemin karmasasini saglikli bir sekilde atlatmaya calisirken, Ozakpiar (2002) yoklugu
hissedilen onemli bir kavramin da ‘irade’ oldugunu belirtmektedir. Irade, bir seyi yapip
yapmamaya karar verme giicii ya da istenci (TDK, 2016) olarak tanimlanmaktadir. Insanda dogruyu
ve yanlis1 ayirt edebilme kapasitesi mevcuttur. Bunu yapma giicline irade denilmektedir (Okan,
2016). Iradesini dogru sekilde kullanan insanlarin uzun vadede basarili, saglikli ve mutlu olacag:
belirtilmektedir ve yasamin bircok alaninda basarmin iradeye bagl oldugu ifade edilir. Insanlar
irade gerektiren zor gorevleri bitirme, soziinii tutma, vaat ve kararlarini yerine getirme, duygularini
yonetme, cezbedici seylere direnme, para biriktirme, kilo verme gibi irade gerektiren konularda
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zorlanabilmektedir. (Muraven ve digerleri, 1998). Akademik gorevlerle iligkili olan gorevlerden
uzaklasma, kaginma ve tamamlamakta zorlanma gibi davranislara yol agan nedenlerden biri sosyal
nitelikteki celdirici faktorlere (televizyon izlemek, akranlarla vakit gecirmek, bilgisayar oyunlari ile
uzun saatler gecirmek vb.) yonelik bir yatkinliga sahip olmaktir (Sirois ve Pychyl, 2013). Sosyal
medya bagimlilig1, akademik gorevlere odaklanmay: zorlastirabilir ve &grencilerin akademik
sorumluluklarini yerine getirmelerini engelleyebilir (Kandemir, 2010). Teknolojinin yasamimiza
hizla girmesiyle birlikte, 6zellikle ergenlerin giinliik yasamlarinda en fazla zaman harcadiklar
alanlar, smirsiz olanaklar sunan internet ve sosyal medya platformlaridir. Giin igerisinde en ¢ok
vakit gecirdikleri yer olan okullarda, hatta siniflarda ergenler mobil telefon kullanimi, sosyal aglarda
gezinme vb. olmak tiizere gesitli sekillerde teknolojiye yonelmektedir. Bu davranislar ve benzer
sekilde e-posta gonderme, internette gezinme, gevrimici aligveris, sosyal ag olusturma ve yazili
mesajlasma tipik siber davranis 0rnekleri olarak kabul edilmektedir (Lim ve Teo, 2005; Ugrin ve
digerleri, 2008). Internetin egitim ortamlarinda egitim amact diginda kullanimi, siber aylaklik
kavramini ifade etmektedir (Lim, 2002). Siber aylaklik, ilk olarak Lim (2002) tarafindan ortaya
atilmis ve teknolojinin egitime basarili sekilde entegre edilmesinin 6niinde bir engel olarak ifade
edilmistir (Karaoglan Yilmaz ve digerleri, 2015). Siber aylakligin en biiylik nedenini 6grencilerin
O0grenmeye isteksiz olmalari ile agiklayan Senel ve digerleri (2019), telefona bildirim gelmesi, iletisim
kurma istegi, merak duygusu ve zamani daha eglenceli gecirme isteginin ise diger nedenler
oldugunu belirtmektedir. Alan yazinda internet bagimliliginin akademik ertelemeye neden oldugu,
akademik ertelemenin de akademik basariy1 diistirdii§ii belirtilmektedir (Custer, 2016; Young,
1999). Demir ve Kutlu (2017), internet bagimlilig1 yiiksek olan 6grencilerin akademik erteleme
davraniglarinin da yiiksek oldugu; internet bagimlhilig1 diizeyleri diisiik olan ergenlerin akademik
erteleme diizeylerinin de diisiik oldugu sonucuna ulagmiglardir. Kutlu ve Demir (2016) benzer
sekilde, internet kullanim siiresi arttikga akademik erteleme davranisinin da arttigini tespit
etmiglerdir.

Bu bilgiler dogrultusunda, akademik gorevleri erteleme konusunda ve gorevden uzaklastiric1 bir
faktor olarak siber aylaklik davramisinda, iradenin dnemli bir rolii oldugu diistiniilmektedir. Bu
diisiince ile tasarlanan ¢alismada asagidaki sorulara yanit aranmaktadir:

1. Irade ve siber aylaklik, akademik erteme davraniginin yordayicilart midir?

2. Iradenin akademik erteleme {izerindeki yordayici etkisinde siber aylakligin aract rolii var
mudir?

Yontem

Arastirma Modeli

Bu calisma, iliskisel modele gore tasarlanmistir. Bu modele gore tasarlanan arastirmalarda,
incelenen degiskenler arasindaki iliskilerin agiklanmasi ve sonuglara iliskin Ongoriilerde
bulunulmasi amaglanmaktadir (Fraenkel ve digerleri, 2012). Bu baglamda irade, siber aylaklik ve
akademik erteleme arasindaki iligkiler incelenmistir. Ayrica yordayici iliski arastirmalar:
kapsaminda irade ile akademik erteleme arasindaki iliskide siber aylakligin aract rolii de
incelenmistir.

Calisma Grubu

Arastirmanin ¢alisma grubunu 2022-2023 egitim-6gretim yilinda 6grenim goren 284’1 kiz ve 205'i
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erkek olmak {izere toplam 489 lise Ogrencisi olusturmaktadir. Katilimcilara uygun ornekleme
yontemi ile ulagilmistir. Katilimcilara iliskin tanimlayici bilgiler Tablo 1'de sunulmustur.

Tablo 1
Katihmailara Mliskin Tanimlayic: Bilgiler
Degiskenler f %
Cinsiyet Erkek 205 41.9
Kiz 284 58.1
Sinuf 9 135 27.6
10 154 31.5
11 118 241
12 82 16.8
Okul Tiirti Sosyal Bilimler 85 17.4
Meslek Lisesi 96 19.6
Anadolu Lisesi 102 20.9
Imam H. Lisesi 126 25.8
Fen Lisesi 80 16.4
Sosyo-ekonomik durum Yiiksek 64 13.1
Orta 395 80.8
Diisiik 30 6.1
Veri Toplama Araglarn
Kisisel Bilgi Formu

Arastirmacilar tarafindan hazirlanan kisisel bilgi formunda cinsiyet, smif diizeyi, okul tiirii ve
algilanan sosyo-ekonomik durum olmak {izere baz1 demografik bilgileri almaya yo6nelik sorular
bulunmaktadir.

Akademik Erteleme Olcegi

Akademik Erteleme Olgegi (Cakicy, 2003), ogrencilerin 6grenim yasantilarinda yapmakla sorumlu
olduklar1 gorevleri igeren (ders ¢alisma, sinavlara hazirlanma, proje hazirlama gibi) 12 olumsuz, 7
olumlu olmak iizere toplam 19 ifadeden olusmaktadir. Olgek, 51 Likert tipinde
derecelendirilmektedir. Olgekten alinabilecek en yiiksek puan 95, en diisiik puan 19’dur. Olgekten
alinan yiiksek puan, akademik erteleme diizeyinin yiiksekligine isaret etmektedir. Olgegin
Cronbach Alpha katsayis1 .92 olarak hesaplanmistir. Spearman Brown iki yarim test giivenirligi, 10
maddelik birinci yari test icin .87, 9 maddelik ikinci yar1 test igin .86 olmak tizere toplam .85 olarak
hesaplanmustir. Olgegin test-tekrar korelasyon katsayisi toplam puan icin .89, 1. faktor icin .80 ve 2.
faktor igin .82 olarak bulunmustur. Arastirma verilerinden elde edilen Cronbach Alpha katsayisi ise
72'dir.

Ergen Irade Olgegi

Ergen Irade Olgegi, Okan (2016) tarafindan gelistirilmistir. Ik 17 maddesi bilissel iradeyi ve son 23
maddesi yasantisal iradeyi temsil etmek tizere 51i Likert tipi toplam 40 maddeden olusmaktadir.
Olgekten alman yliksek puan, katilimcilarin irade diizeyinin arttigini ifade etmektedir. C)lgegin
Cronbach Alpha katsayis1 .98 olarak hesaplanmistir. Arastirma verilerinden elde edilen Cronbach
Alpha katsayis ise .88 dir. Olgegin dogrulayic faktdr analizi uyum indeksleri (x2/sd)= 1,96; NFI=
.92; NNFI= .95; CFI= .96; RFI= .91; RMSEA= .048; SRMR= .042 olarak elde edilmistir. Olgegin Olciit
gecerligi, Melbourne Karar Verme Olgegi ile incelenmis ve 6lgegin boyutlari ile anlamli iliskiler
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saptanmistir (karar verme 0lgeginin birinci faktorii ile iliskisi r=.72, ikinci kisimda yer alan karar
verme faktorii ile iliskisi r=.82, kagingan karar faktorti ile iligkisi r=- .64, erteleyici karar faktorii ile
iligkisi r=-.56, panik karar faktorii ile iligkisi r=-.58).

Siber Aylaklik Olcegi

Akbulut ve digerleri (2016) tarafindan lise 6grencileri Srneklemi ile gelistirilen Siber Aylaklik Olgeg;,
5 alt boyuttan ve toplam 30 maddeden olusmaktadir. Olgek 51i Likert olarak derecelendirilmektedir.
Olgegin Cronbach Alpha katsayisi .95 olarak hesaplanmigtir. Aragtirma verilerinden elde edilen
Cronbach Alpha katsayisi ise .88'dir. Olgegin dogrulayici faktdr analizi uyum indekslerine gore
Olgegin gecerli oldugu ifade edilmistir (CFI=.93; NFI = .93; RMSEA = .08).

Verilerin Analizi

Verilerin parametrik testlere uygunlugunu incelemek igin basiklik ve carpiklik degerleri
hesaplanmigtir. Aritmetik ortalama ve standart sapma gibi degerlerin hesaplandig1 tanimlayic
analizlerin yani sira farkliliklar: belirlemek icin ANOVA ve t-testi analizleri, degiskenler arasindaki
iligkileri belirlemek igin ise Pearson Momentler Carpimi korelasyon analizi kullanilmistir.
Calismada, irade ile akademik erteleme arasindaki iliskide siber aylakligin araci rolii Regresyon
Tabanli Bootstrapping Teknigi ile analiz edilmistir. Aracilik etkisinin anlamlili§in1 kontrol etmek
i¢in bootstrapping yontemi kullanilmistir. Calismada 5000 bootstrapping yapilarak alt ve {ist giiven
araliklar1 ve bootstrap katsayisi belirlenmistir (Hayes, 2017). Analizler SPSS 26 PROCESS v3.4 makro
(Model 4) ile gerceklestirilmistir.

Islem

Aragtirma siirecinin baginda etik izinler, Sivas Il Milli Egitim Miidiirliigii ve Sivas Universitesi
Sosyal Bilimler Etik Kurulu'ndan (E-50704946-100-280690 sayili ve 30.03.2023 tarihli karar)
alinmistir. Aragtirma kapsaminda veriler Google Form hazirlanarak online olarak toplanmistir.
Hazirlanan formda aragtirma kapsaminda toplanan verilerin nasil degerlendirilecegi ve gizliligin
nasil saglanacag1 hakkinda kisa bilgi verilmistir. Calismaya katilanlardan goniillii olduklarina dair
onam alinmistir.

Bulgular

Tablo 2’de arastirma degiskenlerine iligkin betimleyici istatistikler yer almaktadar.

Tablo 2
Aragstirma Degiskenlerine [liskin Betimleyici [statistikler ve Iliskiler
N  Ortalama Ss Carpikik  Basiklik 1 2 3
1.Akademik erteleme 489 2.96 485 748 1.09 1
2.Irade 489 3.95 .620 -.345 1.20 -.32%* 1
3.Siber aylaklik 489 2.65 .617 568 1.46 A8%* -.37%* 1

Not. **p<.01

Tablo 2’de arastirmadan elde edilen verilere bakildiginda, carpiklik ve basiklik degerlerinin +-2
araliginda oldugu ve verilerin normal dagilima sahip oldugu soylenebilir (George ve Mallery, 2019).
Arastirmanin degiskenleri arasindaki iliski incelendiginde, Tablo 2'de goriildiigii gibi, irade ile siber
aylaklik (r=- .37, p< .01) ve akademik erteleme (r=-.32, p< .01) arasinda negatif yonde anlaml bir
iliski bulunmaktadir. Irade ile siber aylaklik arasindaki iliski incelendiginde ise pozitif yonde
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anlamli bir iliski oldugu goriilmektedir (r= .48, p<.01). Buna gore, irade arttik¢a siber aylakligin ve
akademik erteleme diizeyinin azaldigi, siber aylaklik arttikca akademik ertelemenin de arttig1
sOylenebilir. Akademik ertelemenin cinsiyete gore t-testi sonuglar1 Tablo 3’te verilmistir.

Tablo 3
Akademik Ertelemenin Cinsiyete Gore T-Testi Sonuclar
T-test
Degisken Gruplar N Ortalama ss t p
Akademik Kadin 284 2.99 481
erteleme 1.32 189
Erkek 205 2.93 489
Not. p< .05

Tablo 3’te akademik ertelemenin cinsiyet degiskenine gore hesaplanan t-testi sonuglar
goriilmektedir. Sonuglar, akademik ertelemenin cinsiyete gore farklilasmadigini gostermektedir.
Okul tiirti ve smif diizeyine gore ANOVA testi sonuglar: Tablo 4'te sunulmustur.

Tablo 4
Okul Tiirii ve Simif Diizeyine Gore ANOVA Testi Sonuglar
Okul Tiirii N Ortalama Ss F p
Sosyal Bilimler 85 3.05 45 2.85 .02*
Meslek Lisesi 96 2.96 .53
Anadolu Lisesi 102 3.04 .54
Imam Hatip Lisesi 126 2.95 46
Fen Lisesi 80 2.84 .37
Smif Diizeyi N Ortalama Ss F p
9. siuf 135 291 40 1.16 32
10. siif 154 2.99 49
11. suruf 118 2.94 51
12. siruf 82 3.02 .54
Not. p<.05

Tablo 4 incelendiginde, okul tiiriine gore 6grencilerin akademik erteleme puanlar: arasinda anlamlh
bir fark oldugu goriilmektedir (p<.05) Farkin hangi gruplar arasinda oldugunu belirlemeye yonelik
yapilan Scheffe testi sonucuna gore, Fen Lisesi 6grencilerinin akademik erteleme puanlarinin Sosyal
Bilimler Lisesi ve Anadolu Lisesi 0grencilerine gore daha diisiik oldugu sonucuna ulasilmistir.
Aragtirma grubundaki 6grencilerin sinif diizeyine gore akademik erteleme puanlarina iliskin deger
ise anlamli bulunmamuistir.

Aracilik Analizi

Arastirmada irade ile akademik erteleme arasindaki iliskide siber aylakligin araci rolii Regresyon
Tabanli Bootstrapping Teknigi ile incelenmistir. Analizlerde 5000 bootstrap 6rnegi kullanilmis ve
tahminler %95 giiven araliklarinda degerlendirilmistir. Aracilik rolii i¢in kullanilan model, bir
bagimsiz, bir bagimli ve bir araci degisken varliginda Hayes (2017) tarafindan 6nerilen modele gore
tasarlanmigtir. Iradenin akademik erteleme iizerindeki etkisinde siber aylakligin araci roliine iligkin
test edilen model Sekil 1'de gosterilmektedir. Aracilik roliine iliskin Bootstrapping Teknigi ile
yapilan analiz sonuglar1 Tablo 5'te sunulmustur.

1438



Sezen Giile¢ ®* Hamide Yildiz

Sekil 1
Iradenin Akademik Ertelemeyi Siber Aylaklik Araciligryla Yordamasina Iliskin Analiz Sonuclar:

Siber Aylakhik

a=-.37, p=.00 b= 41, p=001

irade Akademik
Erteleme

c'=-.18, p<.001

Dolayli etki (a*b)=-.16, %95 CI [-.27, -.18]

Sekil 1 incelendiginde, iradenin siber aylaklig1 dogrudan negatif yonde yordadig: goriilmektedir (3=
-37, p< .001). Benzer sekilde, siber aylakligin akademik ertelemeyi dogrudan pozitif yonde
yordadig: goriilmektedir (3= .41, p< .001). Bunun yan sira, irade akademik ertelemeyi dogrudan
negatif yonde yordamaktadir (3= -.32, p<. 001). Arac1 degisken olan siber aylaklik modele dahil
edildiginde bu etki -.18 olarak bulunmus, ancak deger yine de anlamlidir. Arac1 degiskenin modele
dahil edilmesinden sonra katsay1 azalmis olmasina ragmen, hala anlaml oldugundan dolay1 kismi
bir aracilik etkisinden soz edilebilir. Modelde belirlenen kismi araciligin dolayli etkilerinin
anlamlilig1 icin bootstrapping katsayisi ve %95 giiven araliklar: (CI) Tablo 5'te verilmistir.

Tablo 5
Iradenin Akademik Ertelemeye Etkisinde Siber Aylakligin Aract Roliine Iliskin Bootstrapping Sonuclart
% 95 CI
Dogrudan etkiler Estimated Lower Upper p
frade—Siber Aylaklik -37 -41 -23 .000
Siber Aylaklik— Akademik Erteleme 41 16 45 .000
Dolayli etkiler
frade — Siber Aylaklik — Akademik Erteleme -.16 -27 -.18 .000

Tablo 5 incelendiginde, kismi aracilik modelinin anlamli oldugu anlasilmaktadir. Bootstrapping
teknigi kullanilarak yapilan aracilik analizine gore, iradenin akademik erteleme iizerindeki
etkisinde siber aylakligin aracilik rolii anlamli bulunmustur (Bootstrapping Katsayisi =-.16, %95 CI
[-.27,-.18]).

Tartisma

Bu calismada, iradenin akademik erteleme iizerindeki etkisinde siber aylakligin araci rolii
incelenmistir. Calisma sonucunda, Akademik Erteleme Olgegi puanlarmin, cinsiyete gore anlamli
olarak farklilasmadig: goriilmiistiir. Bu sonug, bazi arastirma (Kutlu ve Demir, 2016; Oran, 2016;
Ozer ve Topkaya, 2011) sonuglariyla drtiisiirken, daha cok erkeklerin akademik erteleme davranisi
sergiledigi sonucuna ulasilan bazilar ile (Cakir ve digerleri, 2014; Cetin ve Ceyhan, 2018; Giir ve
digerleri, 2016; Kaya, 2023) farklilasmaktadir. Arastirmanin bir diger sonucu, 6grencilerin akademik
erteleme puanlarmin okul tiiriine gore farklilasmasidir. Fen Lisesi 6grencilerinin akademik erteleme
diizeyleri, Sosyal Bilimler Lisesi ve Anadolu Lisesi 6grencilerine gore daha diistiktiir. Bu sonug,
Yilmaz (2016) ve Demir’'in (2018) calismalariyla aymi dogrultudadir. Simf diizeyine gore ise
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Ogrencilerin akademik erteleme diizeyi farklilasmamistir. Oran (2016) da galismasinda benzer
sonuglara ulagmistir. Arastirmanin 6nemli bulgularindan birisi de iradenin siber aylaklik ve
akademik erteleme ile negatif yonde anlaml bir iligskiye sahip olmasidir. Siber aylaklik ise akademik
erteleme ile pozitif yonde anlamli bir iligskiye sahiptir. Ek olarak, iradenin akademik ertelemeyi
yordamasinda siber aylakligin kismi arac etkisi bulunmaktadir.

Ertelemenin bir 6z diizenleme basarisizlig1 oldugu bilinmektedir (Grund ve Fries, 2018). Insanlar
davraniglarini 6z diizenleme yoluyla kontrol etmektedir (Bandura 1991). Oz-diizenleme, kisinin
kendi davraniglarini, duygu ve diisiincelerini kontrol edebilme becerisini ifade etmektedir. Insanlar
0z diizenleme olmadan yeme, icme, ¢alisma, konusma ve diisiinme davranislarini zorlukla kontrol
edebilirler. Planlarin tamamlanmasini, dikkatin hedeflere odaklanmasini, diirtiilerin bastirilmasini
ve davraniglarin diizenlenmesini saglayan 6z diizenlemedir (Baumeister ve Newman, 1994; Vohs ve
digerleri, 2012). Oz-diizenleme teorisine dayanarak, ©z-diizenlemenin dort bileseni oldugu
kavramsallastirilir, bunlar: standartlar, motivasyon, izleme ve iradedir (Baumeister ve digerleri,
2007). Akademik etkinliklerin planlanmasi, tamamlanmasi ve akademik hedeflere odaklanilmasi da
siiphesiz irade gerektirmektedir. Irade diizeyi azaldiginda akademik erteleme davranisi
artmaktadir. Ayn1 zamanda, daha yiiksek irade giicti psikolojik kaynak tiiketimini de telafi edecek
ve bireylerin erteleme davraniglarmi etkili bir sekilde azaltacaktir (Job ve digerleri, 2010).
Laboratuvar ve saha arastirmalari, irade giiciine iliskin inanglarin da insanlarin 6z kontrol
performansini etkiledigini ileri siirmektedir. Bu calismalar, insanlarin irade giiciiniin oldukga sinirh
degil, bol miktarda bulunan bir kaynak olduguna inandiklarinda, zorlu gorevlerin ardindan daha
iyi bir 6z kontrol sergilediklerini gostermektedir. Bu dogrultuda, irade giiciinii sinirsiz olarak goren
ogrencilerin icin daha iyi 6z kontrol ve 6z diizenlemeye (daha iyi zaman yonetimi ve daha az
erteleme, sagliksiz beslenme ve diirtiisel harcama) sahip olduklari ortaya konmustur. Ayrica, agir
ders ytikii alan 6grenciler arasinda iradenin sinirsiz oldugunu diisiinenlerin daha yiiksek notlar
aldig1 ve daha az ertelemenin buna aracilik ettigi gortilmiistiir (Job ve digerleri, 2015).

frade, siber aylaklik davranisini 5nemli lciide etkileyebilir. Irade giiciiniin siber aylaklik {izerindeki
etkisi, 6zdenetim ve dikkat dagitic1 faktorlerle iligkilidir. Ozdenetim glcii yliksek bireylerin,
dikkatlerini gorevlerine daha iyi yonlendirerek internette vakit kaybetmekten kagindiklar:
gosterilmistir. Yapilan bir ¢alismada, 6zdenetim seviyesinin bireylerin siber aylaklik yapma
olasiligini negatif yonde etkiledigi bulunmustur. Yani, 6zdenetim arttikca siber aylaklik davranislar:
azalmaktadir (Koay ve digerleri, 2017). Ayrica, bireylerin akademik stresle basa ¢ikabilme
yetenekleri de siber aylaklik davranigini etkileyebilir. Ozellikle yiiksek stres altinda olan
ogrencilerin diisiik irade giicii, siber aylaklik yapma olasiligini artirabilirken, yiiksek 6zdenetim bu
egilimi azaltmaktadir (Tee ve Lim, 2021). Ozellikle akademik ortamlarda, 6zdenetimi yliksek
bireylerin internetten uzak durarak daha verimli ¢alistiklar1 goriilmektedir. Bir arastirmada,
bireylerin 6zdenetim yeteneklerinin siber aylaklik davranis: iizerinde dogrudan bir etkisi oldugu
belirtilmistir. Bu ¢alismada, bireylerin hafta i¢indeki akademik stres diizeyleri ile siber aylaklik
arasinda negatif bir iliski bulunmustur (Li ve digerleri, 2023). Ayn1 zamanda, ¢evrimigi ortamlardaki
teknolojik ve cevresel stres faktorlerinin, siber aylakhik davraniglarimi tetikledigi de
vurgulanmaktadir (Tee ve Lim, 2021).

Internetin belirli faydalari olmasina ragmen ¢ogu zaman bos zamanin dogal diisman1 olarak ifade
edilir ve biligsel olarak kontrol gerektirir (Kool ve Botvinick, 2014). Ogrenciler genellikle, 6grenme
gorevlerine bagh kalmakla daha ¢ok arzu edilen bos zaman aktivitelerini takip etmek arasinda se¢im
yapmak zorunda kalmaktadir. Icinde bulunulan ¢agda egitim ortamlarma internet erisimi
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gereklidir, ancak 6grenciler icin kolayca cazibe unsuruna déniisebilmektedir. Ogrenciler, ¢alisma
saatleri sirasinda siklikla gorev hedeflerinden saparlar ve interneti ¢alismayla ilgisi olmayan
faaliyetlerle mesgul olmak icin kullanirlar. Bu olgu, 6grenci siber aylaklig1 (veya siber tembellik)
olarak bilinir ve 0grenme ortaminda internet kullaniminin “karanlik tarafini” yansitmaktadir
(Taneja ve digerleri, 2015). Oz-kontrolii diisiik dgrenciler, siber aylaklik davranisini daha sik
gostermektedir. Birden fazla akademik gorevi tamamlamak ve stres etkenleriyle basa ¢ikmak, 6z
kontrolii gerektirir ve bu tiir ¢cabalardan sonra, ¢evrimici olma istegine direnmeye yonelik girisimler
muhtemelen basarisiz olacaktir (Zhou ve digerleri, 2021). Dolayisiyla, 6devlerini bitirmek igin
iradesi tiikenen bir 6grencinin daha fazla siber aylaklik yapmasi ve bunun bir sonucu olarak
akademik gorevlerini ertelemesi muhtemeldir.

Erteleme egiliminin yiiksek olmasi, akademik basariyr diisiirmekle (Grund ve Fries, 2018),
kalmamakta, ayn1 zamanda 6grencilerin 6zel hayatlarini da etkilemektedir (Grunschel ve digerleri,
2013). Alan yazin incelendiginde akademik ertelemenin; medya ve teknoloji kullanimi (Dokumaci,
2018), sosyal medya kullanim siiresi ve 6ncelikle vakit gecirme etkinliginin internet olmasi (Giinay,
2019), siber aylaklik (Sahin, 2020), sosyal medya bagimlilig1 (Kaya, 2023; Kutlu ve Demir, 2016) gibi
degiskenlerle calisildigini ve yordandigimi gostermektedir. Ayrica alan yazin, 6z-diizenlemenin
akademik ertelemenin en giiglii yordayicilarindan biri oldugunu (Cetin, 2016) ve 6z-kontrol ile
akademik erteleme arasindaki iliskide akilli telefon bagimliliginin kismi araci rolii bulundugunu
(Boyali, 2020) ifade etmektedir. Genel olarak, 6z-diizenleme, akademik ertelemeyi énemli 6lgiide
negatif yonde tahmin edebilir (Ziegler ve Opdenakker, 2018). Bu bilgiler, mevcut arastirma
sonuglarini destekler niteliktedir. Iradenin, zorlu gorevleri yerine getirmekle iliskili oldugu
diistintildiigiinde, irade diizeyinin diismesinin daha az ¢aba gerektiren bir eylem olan siber aylaklik
davranisina zemin hazirlayacagi distiniilebilir. Siber aylaklik davramisina daha sik bagvuran
bireylerin ise bir 6z diizenleme basarisizli1 olarak tanimlanan akademik ertelemeye (Grund ve
Fries, 2018) daha fazla bagvurmalari beklenebilir.

Yukarida belirtilen arastirma sonuglar1 dogrultusunda; lise yillarinda ergenler; kimlik gelisimi,
sosyal gelisim, akademik bagari, meslege hazirlanma veya gelecegi planlama gibi karmagik
gorevlerle bas etmek durumundadir. Bununla birlikte, bu yillarin tiniversite sinavina hazirlanma
stirecini kapsamasi nedeniyle bir¢ok ergen igin kritik bir donem olmasi ergenin akademik alanda
basarili olma istegini arttirabilmektedir. Ergenlerin yasantisin1 olumsuz yonde etkileyen akademik
ertelemenin lise Ogrencileri arasindaki yaygmligi g6z oniine alindiginda, okullarda akademik
erteleme davramisini 6nlemek veya bu davramisi azaltmak amaciyla, Ogrencilerde iradeyi
gliclendirmeye yonelik etkinlikler okul psikolojik danisma ve rehberlik servisi planlamalarina dahil
edilebilir. Bilingli internet kullanim1 temelli 6grenci, 6gretmen ve velileri egitimleri diizenlenebilir.
Daha genis cercevede, bilingli internet kullanimi ve 6z diizenleme becerilerine egitim politikalarinda
yer verilebilir. Bu dogrultuda Ziegler ve Opdenakker (2018), iyi bir 6z diizenlemeye sahip bireylerin,
kendi 6grenmelerine uygun 6grenme stratejileri segebilecegini ifade etmektedir. Uygun 6grenme
stratejisini segen bireyler ise akademik etkinlikler sirasinda daha az siber aylaklik davranisina
bagvuracak ve daha az erteleyecektir.

Ergenlerin sosyal medya kullanim amagclarinin baginda zaman gecirme gelmektedir. Kullanim
amaci disinda zamanini internette gegiren 6grenciler, akademik sorumluluklarin yerine getirmede
glcliik yasayabilmektedir. Akademik etkinliklerin eglenceli, katihmli ve teknolojik igerikli hale
getirilmesi, erteleme davranisinin azaltilmasinda etkili bir rol oynayabilir. Nitekim Koay ve digerleri
(2017), bu tip etkinliklerin akademik stres etkenleriyle basa ¢ikmada diizenleyici bir strateji
olabilecegini ifade etmektedir.
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Arastirmada kesitsel yontem ve 6z bildirim 6lgeklerinin kullanilmasi ile aragtirmanin yalnizca lise
orneklemini temsil etmesi, arastirma ile ilgili bazi sinirhiliklar olarak goriilebilir. Bu dogrultuda, ilgili
degiskenlerle yapilacak boylamsal ¢alismalar, daha detayl bilgiler sunabilir. Bireylerin akademik
erteleme davranislari, irade ve siber aylaklik degiskenleri ile birlikte deneysel bir tasarimla yeniden
ele alinabilir. Ek olarak, 6zellikle erteleme ve siber aylaklik degiskenlerinin sadece egitim alaninda
degil is yasaminda da incelendigi diisiintildiiglinde, calismanin farkli 6rneklem gruplariyla
yinelenmesi alan yazina katki saglayacaktir.
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