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Teaching the Turkish National Anthem
to Foreign Students with Song
Mapping Method

Istiklal Marsinin Yabanci Ogrencilere Sarki
Haritalama Yontemiyle Ogretilmesi

ABSTRACT

The aim of this study was to determine the effectiveness of the song mapping method in teaching
the Turkish National Anthem (istiklal Marsi) to foreign students. Within this method, a map was
designed by the researchers. The most fundamental feature of the map was its design to facilitate
the memorization of the anthem’s melody and lyrics, using rectangles to represent the pitch and
duration of the notes and images to represent the lyrics. The study was conducted using a pre-
test-posttest control group experimental design. The sample consisted of 30 foreign students en-
rolled at a middle school in Yalova, Tirkiye. As the national anthem is frequently performed during
school ceremonies, it was already familiar to the students. For the pretest, all students in both the
experimental and control groups performed the anthem, and their performances were recorded.
Following the pretest, the anthem was taught to the experimental group (n=15) using the song
map, while the control group (n=15) received instruction through teacher echoing without the use
of the map. The instruction was delivered over the course of four weeks, with one course hour per
week. After the instruction period, the posttest was conducted by recording the students' per-
formances once again. The performances of the students in both the pretest and posttest were
evaluated by experts. In this evaluation, a rubric developed by the researchers in consultation with
experts was used. The scores obtained from the rubric were analyzed using the Mann-Whitney U
test and the Wilcoxon signed-rank test. The results of the study indicated that the instruction pro-
vided with the song map was more effective than the instruction provided without it.

Keywords: Independence march, music education, song map, Turkish national anthem, visual teac-
hing material

6z

Arastirmada yabanci 6grencilere Istiklal Marsi'nin 6gretilmesinde kullanilan sarki haritalama yénte-
minin etkililiginin belirlenmesi amaglanmistir. Bu yontemde arastirmacilar tarafindan bir harita hazir-
lanmistir. Bu haritanin en temel 6zelligi, notalarin ylkseklik ve stiresini gosteren dikdortgenlerile sarki
sozlerini gosteren gorsellerin kullaniimasiyla marsin melodisi ve sozlerinin ezberlenmesini kolaylas-
tiracak sekilde tasarlanmis olmasidir. Arastirma on test ve son test kontrol gruplu deneysel model
dogrultusunda gerceklestirilmistir. Orneklem grubu Tiirkiye'deki Yalova ilinde bulunan bir ortaokulda
ogrenim goren 30 yabanci 6grenciden olusturulmustur. Torenlerde seslendiriimesinden dolayi 6g-
renciler tarafindan asina olunan istiklal Marsi, deney ve kontrol grubunda yer alan tiim dgrenciler ta-
rafindan seslendirilerek performanslari kayit altina alinmistir. Bu yolla 6n test verileri elde edildikten
sonra istiklal Marsi deney grubuna (n=15) harita kullanilarak 6gretilirken, kontrol grubuna (n=15) harita
kullanilmadan sadece egitmen tarafindan tekrarlanarak ogretilmistir. Haftada bir ders saati olmak
lizere dort hafta siiren egitimin ardindan deney ve kontrol grubu dgrencilerinin istiklal Marsi perfor-
manslari yeniden kamera kaydi ile kayit altina alinarak son test verileri elde edilmistir. On test ve son
testte elde edilen deney ve kontrol grubu 6grencilerinin mars performanslari uzmanlar tarafindan
puanlanmistir. Bu degerlendirmede arastirmacilar tarafindan uzman gorisu alinarak gelistirilen de-
receli puanlama anahtari kullanilmistir. Puanlama sonucu elde edilen veriler Mann-Whitney U testi ve
Wilcoxon testi ile analiz edilmistir. Aragtirma sonucunda deney grubuna harita ile uygulanan egitimin
kontrol grubuna uygulanan egitime gore daha etkili oldugu gorilmustdr.

Anahtar kelimeler: istiklal marsi, miizik egitimi, sarki haritasi, Tirk milli marsi, gérsel 6gretim ma-
teryali
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Inroduction

Throughout history, people have had to migrate to other coun-
tries for various reasons. Especially in recent years, millions of
people have migrated to Tirkiye. Indeed, as reported by the
“United Nations High Commissioner for Refugees”, Turkiye has
welcomed over 4 million individuals seeking international and
temporary protection (UNHCR, 2022). It is also recognized that
a significant number of children have migrated to Turkiye and are
continuing their education there (Sariahmetoglu, 2019). Accord-
ing to a report of “Ministry of National Education (MNE)” in 2021, a
total of 928,485 foreign students who were between the ages of
5-17 were studying in Turkiye (MNE, 2021). In September 2023, the
MNE disclosed that the total of foreign students receiving educa-
tion in TUrkiye had risen to 977,000 (Sozct, 2023).

These students have gradually integrated into Turkish society
after migrating to Turkiye. In the integration process, there were
many negative factors that foreign students faced in schools due
to cultural differences, language factors, etc. Especially in their
first semester after migrating, the language problem led to many
problems in foreign students’ educational life. The studies con-
ducted by Saritas et al. (2016) and Takir and Ozerem (2019) high-
light that the primary problem faced by foreign students during
the reintegration process is the “language barrier”. Students who
cannot speak the language of the country that they immigrated,
fall behind in the achievements in the courses, and so academic
failure becomes inevitable. In many studies it is found that the for-
eign students had encountered difficulties in understanding and
achieving the subjects addressed in the courses (Sarlahmetog-
lu & Kamer, 2020) and because of poor language their academic
achievement suffered (Bulut et al., 2018; Sahin & Demirtas, 2014).

This condition of foreign students is also observed in music les-
sons. In music lessons, the first requirement is to establish an
effective communication between student-teacher and stu-
dent-student. Therefore, foreign students with poor Turkish lan-
guage face problems in music lessons too. Aksoy (2022), in his
study based on the perspectives of music teachers, concluded
that foreign students faced difficulties in adapting to the Turk-
ish education system. He also found that language and com-
munication barriers contributed to disciplinary problems and
low engagement in music lessons. Music is a course that allows
students to express themselves both individually and collectively
where interaction is also abundant (Given & Tufan, 2010). As mu-
sic is a subject that demands active student participation in the
classroom, behaviours such as timidity and reluctance to engage
are commonly observed in the attitudes of foreign students to-
wards the lesson. This situation is seen more frequently in activ-
ities such as singing and playing instruments solo. In his study,
Kayacik (2020) emphasized that according to the views of foreign
students’ music teachers, these students experienced challenges
in music classes and were often reluctant to sing. This situation of
foreign students is observed not only while singing school songs
or folk songs, but also while singing the Turkish National Anthem.
In the music education curriculum of MNE, there are acquisitions
of school songs, folk songs and national anthem at all grade levels.
Among these acquisitions, the acquisitions related to the Turk-
ish National Anthem are in the first place at all class levels (MNE,
2018). In the special targets of the music lesson curriculum, the
sensitivity that should be shown to the Turkish National Anthem
is clearly emphasized. Sonsel and Bilgin (2019) reported that the
anthem is the initial teaching step of the music education curric-
ulum and therefore has a significant role for Turkish music teach-
ers in music lessons.

The Turkish National Anthem, it's poem which was written by
Mehmet Akif Ersoy and named as “Independence March” and
composed by Osman Zeki Ungor, is always sung in official cere-
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monies, celebrations, important days and meetings, as well as in
schools every Monday and Friday during flag ceremonies. There-
fore, the correct performance of the anthem is extremely import-
ant. Nevertheless, it is known that there have been some issues
with performing the National Anthem. Akarsu (2021) claimed that
many criticisms were made about these problems and one of the
most criticized problems was about the composition of the an-
them. Osman Zeki Ungdr's composition has been criticized by
musicians due to its large vocal range, the key and the prosody
(harmony of vocal and lyrics) since its official acceptance. Due to
the unequal number of syllables in Ersoy’s poem, prosody is con-
sidered to be the most fundamental problem in Glingér’'s compo-
sition (Sonsel & Bilgin, 2019).

By analyzing the composition of the anthem structurally, it can
be seen that the anthem has 12 bars and four phrases. Starting
with an incomplete measure, the composition uses a total of six
different note values such as crotchets, dotted quavers, semiqua-
vers, dotted minims, double dotted crotchets and quaver triplets
(Image 2). Regarding the relation between music and lyrics, there
is an unbalanced distribution of verses to music. While four bars
are allocated for the first verse of the poem, only two bars are as-
signed to the second verse, which contains a greater number of
syllables (Image 1). This imbalance results in certain words be-
ing condensed into a very short duration. The first couplet con-
stitutes 33.3% of the music, the second couplet 18.2%, the third
couplet 24.2% and the fourth couplet 24.3% (Eylboglu, 2023).
Eylboglu (2023) explains this word-structure relationship of the
National Anthem in Image 1 below.

Image 1.
National Anthem Lyrics - Structure Relationship
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In Image 1 and Image 2, the prosodic irregularity of the anthem is
evident from the distribution of syllables in relation to the beats
in the meter and the segmentation of the lyrics. It is evident that
the anthem is theoretically simple but formally and rhythmical-
ly complicated. This situation causes difficulties while teaching
the anthem. Indeed, Aydin (2006), who obtained the feedback of
music teachers in his research on the Turkish National Anthem,
reported that the problems faced while singing the anthem were
mostly related to pitch and prosody. Components such as pros-
ody, large intervals, rhythm, melody and key of the anthem are
taken into consideration, learning the anthem may be difficult
not only for Turkish students but also for foreign students having
language and participation problems. Therefore, it is necessary
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to consider new methods and techniques in teaching the Turk-
ish National Anthem to foreign students, to enrich the teaching
process with various materials and to utilize them to the extent
possible.

Currently, it is known that in music education different methods
and techniques are used for the skills that are aimed to be gained.
The two most commonly used methods in teaching the songs
are “teaching by ear” or in other words by “echoing the teacher”
and “teaching with notes”. Although these two methods which
are widely used while teaching the songs have the same purpose,
they have different characteristics. Teaching by notes requires
more theoretical and technical knowledge but teaching by ear is
a simpler method. In these two methods, materials supported by
graphics, symbols and visuals can be used. Materials which are
supported with graphics and symbols are especially used in the
perception of the note values and pitches (Tirkmen, 2021).

Some research data indicated that the individuals learn mostly
visual and more than 80% of them realize visually (Kaya, 20086).
Jerome Bruner (as cited in Conway, 2007) argues that children
learn a subject matter by moving through the stages of enactive,
iconic, and symbolic and that they can learn any concept as long
as these three terms are developmentally appropriate. According
to Eunice Boardman (as cited in Munroe, 2018), the first individu-
al to apply Bruner’s theories to music education, a concept must
be presented at the enactive level, subsequently advance to the
iconic and symbolic levels, regardless of learner’s level of grade.
According to Bruner (as cited in Mcleod, 2024) initially, children
learn better using an enactive mode of representation but when
they grow older, they become more confident in using an iconic
mode of representation where visual summarization of images
is done. John Dewey (as cited in Ordekgi, 2016) also states that
visual materials are effective methods in education and empha-
sizes the importance of using them. For Aydemir Ozyurt (2016)
visual materials are very influential in teaching abstract and
complex concepts that require time to understand. According to
Seferoglu (2013), visual elements are useful in terms of attract-
ing and maintaining attention, assisting individuals to concretize
concepts. Also, they are simple, more understandable and can be
easily memorized. Similarly, Ordekei (2016) highlights that visual
materials positively impact education and training by facilitating
learning, enhancing students’ comprehension, and promoting
long-term retention of knowledge. This situation underscores the
significance of utilizing visual materials in education and demon-
strates the necessity for more frequent incorporation of such re-
sources to foster a more effective learning environment.

In music education, as in all education branches, using visual ma-
terials is regarded as essential when teaching songs, particularly
for young students and beginners who are not familiar with musi-
cal notation. Students learning by visual materials learn abstract
concepts more effectively by seeing them in a perceptible way.
This makes the lesson more interesting and entertaining. Visu-
al representations, which necessitate the integration of sight,
touch, hearing, and cognitive processes, are also fundamentally
connected to the development of musical skills and the build-
ing of those abilities (Blair, 2008). Sen (2021) emphasized the
importance of visual materials in terms of making sense of music,
which is an abstract concept in line with todayss contemporary
educational approaches. According to Sen (2021), there is a de-
mand for these materials, and one type of visual resource that
can be employed to meet this need is music maps enhanced by
graphics and symbols. Such maps are expressed with different
names such as “listening map”, “memory map’”, “song map’, “cog-
nitive music map”, “musical mind map”, “musical symbol map”,
“graphical music maps”, “work analysis map”, “animated musical
concept map” etc. Shockley (2006) finds that these maps can be
an efficient way to memorize the music. According to Weyde and

Wissmann (2004) mapping can be an adequate tool for handling
information on musical structures. Also, according to Shockley
and Colgin Abeln (n.d.). mapping helps to achieve brain/intellectu-
al memory, which increases reliability.

By analyzing 12 music maps with unique characteristics, Sen
(2021) concluded that these maps are original and innovative re-
sources that can be effectively utilized in music education. Yigit
and Ozeke (2020) carried out a study to evaluate the effectiveness
of song maps created with graphics, symbols, and images while
teaching songs. This research concluded that students’ success
in learning school songs with song maps was higher. Moreover, it
has been revealed that these maps can have positive impacts on
pupils and are effective materials in terms of increasing perma-
nence in the mind.

In this context, it is considered that the Turkish National Anthem,
which is difficult to learn even for Turkish students due to the fea-
tures explained above, is very difficult to learn by foreign students
who do not know Turkish or hardly speak Turkish. It is believed that
the use of materials whose effects have been demonstrated by
researchers can be useful in solving this situation perceived as a
problem. For a map called “a visual/musical Independence March
map” (Image 3) was developed by researchers, inspired by the
studies in the literature. Using this map, a model that is believed
to facilitate foreign students’ learning of the Turkish National An-
them was tested. In Image 2 the music of the Turkish National An-
them can be seen.

Image 2.
Turkish National Anthem (Independence March)
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To be more understandable the translated lyrics of national an-
them are given below.

Translated Lyrics of National Anthem

Verse 1: “Fear not, the crimson flag, waving in these dawns will
never fade.

Verse 2: “Before the last hearth that is burning in my nation va-
nishes”

Verse 3: “That is my nation’s star, it will shine;”

Verse 4: “That is mine, it belongs solely to my nation”

Verse 5: “Oh coy crescent do not frown for | am ready to sacrifice
myself for you!”

Verse 6: “Please smile upon my heroic nation, why that anger,
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why that rage?”

Verse 7: “If you frown, our blood shed for you will not be worthy.”
Verse 8: “Freedom is the right of my nation who worships God
and seeks what is right”

Image 3.

Visual/Musical Independence March Map

ISTIKLAL MARS! §62: Mehmet A Ersoy

Mazik: Osrran Zeki Ungor
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Image 3 displays the visual/musical Independence March map
that was utilized to teach the anthem to the experimental group.
To give clues about the lyrics, symbols compatible with the lyrics
have been used in the map. The first symbol on the first staff sym-
bolizes a face of a person that shouldn’t be afraid (Verse 1). The
lamp symbolizes the flag that will never fade (Verse 1). The next
picture was chosen to symbolize the dawn (Verse 1). The swim-
ming person indicates the waving action of the flag (in Turkish the
word “ylizmek” means to swim, Verse 1). The house symbolizes the
last hearth (Verse 2). The group of people indicates the nation, and
the shining star was chosen to represent the sentence “That is my
nation’s star, it will shine” (Verse 3). The girl holding the star indi-
cates that the star (attributing the flag) belongs to her and and the
group of people indicates the nation and that the flag belongs to
them (Verse 4). The first picture on the second staff is a frowning
boy. Two hands praying means that “Il am ready to sacrifice my-
self for you” (Verse 5). The smiling face, the fighting soldiers and
the queation mark give clues about the sentence “Please smile
upon my heroic nation, why that anger, why that rage?” (Verse 6).
The frowning boy and the blood give clues for the sentence “If you
frown, our blood shed for you will not be worthy” (Verse 7). The last
flag indicates the freedom in the last verse (Verse 8) “Freedom is
the right of my nation who worships God and seeks what is right”.

Purpose

In the study, it was aimed to state to what extent visual/musical
Independence March map prepared by the researchers was effec-
tive while teaching the Turkish National Anthem to foreign stu-
dents. For this purpose, the following questions were explored.

1. Is there a significant difference between the pre-test and post-
test scores of students in the control and experimental groups?

2. How do the abilities of students in the control and experimental
groups to perform the Turkish National Anthem compare before
and after the training?

Art and Interpretation 1 2025 46: 154-163 | doi: 10.47571/sanatyorum.1504609

Importance

This research includes a model used in teaching the Turkish Na-
tional Anthem to foreign students who do not speak the Turkish
language or speak little Turkish. Teaching the anthem is the first
acquisition at each grade level of music lesson curriculum. In this
condition, the study is regarded as significant for its contribution
to the literature, as it represents the first model implemented
for teaching the Turkish National Anthem in Tlrkiye. It is believed
that this new approach that can be used to teach the anthem will
contribute to the literature and will bring innovation to music ed-
ucation.

Methodology
Research Model

In the study, an experimental design featuring a pretest-posttest
approach along with a control group was employed. According to
Karasar (2012), “the experiments with the highest scientific val-
ue are real experimental models. In the pretest-posttest control
group model, two groups are formed through random assign-
ment, with one serving as the experimental group and the other
as the control group. Before and after the experiment, assess-
ments are conducted in both groups.” Therefore, the model was
considered to be suitable for this research.

Ethics committee approval was received for this study from the
ethics committee of Bursa Uludag University (Date: December
23,2022, Session Number: 2022-11; Decision No: 99).

Participant consent was obtained from the participants who par-
ticipated in this study.

Study Group

The study group comprised 30 foreign students (n=15 female,
n=15 male) of Iraqi, Egyptian, and Sudanese nationalities, who
were enrolled at Hiidaverdi Aydin Secondary School in Cinarcik,
Yalova, Tlrkiye. These students, who were in the grades between
5-8, were assessed by the school’s Turkish teacher and classified
into two groups: those who do not speak Turkish at all and those
who possess some basic proficiency in the language. The alloca-
tion of students to the groups (experimental group n=15 | control
group n=15) was carried out using a neutral assignment method,
ensuring that both groups were equally balanced in terms of lan-
guage proficiency.

Data Collection Tool

The researchers developed a rubric to collect the data by taking
the opinions of experts (appendix 1). This rubric was utilized to
assess the students’ pre-test and post-test results in both the
experimental and control groups. Utilizing this rubric for both the
pretest and posttest, the anthem’s recorded performances by the
students were evaluated by three additional experts. One expert
was a vocal trainer and the other one was a piano trainer in the
Bursa Uludag University Music Education Department. The third
expert was a music teacher working in a secondary school.

The experts evaluated the students’ performances according to
four skills. For each skill (pitch=singing the correct pitch, dura-
tion= singing the note values correctly, tempo=singing in correct
tempo, lyrics=singing the lyrics correctly) experts scored the stu-
dents skills between 1 and 5 points. The scores obtained sepa-
rately from the four skills were averaged again to obtain a single
score for the four skills. The lowest score that could be obtained
in the average score was 4, while the highest score was 20. These
scores have been converted out of 100 to facilitate evaluation. In
this instance, the minimum score was 20, while the maximum
score was 100. Furthermore, as the scores were provided by three
different evaluators, the final scores were determined by averag-
ing the ratings from all three evaluators.
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Data Collection and Analysis

Permission for the investigation was given by “Bursa Uludag
University Social and Humanities Research and Publication Eth-
ics Board” (Session Date: December 23, 2022; Session Number:
2022-11; Decision No: 99). To find out whether a difference existed
between the groups, the pre-test results were analyzed using the
Mann-Whitney U test (Table 1). The results indicated that there
was no significant difference between the control and experimen-
tal groups (p >.835).

Table 1.

The Result of Mann Whitney U Test

Control and Mann-Whit-
Experimental K ney U test I
Groups N Mean Ran p value
Control 15 1517

. 107500 .835
Experimental 15 15.83

Students in both groups practiced the anthem once a week for
four weeks. Before beginning the practice sessions, students in
both groups were asked to sing the Turkish National Anthem to
assess their current ability to perform the anthem. Their perfor-
mances were recorded on video. Experimental group students
were instructed the anthem using the visual/musical Indepen-
dence March Map (Image 2).

The map was created in collaboration with a graphic designer and
modelled in a computerized format. The most basic feature of the
map, which was supported by various visuals to keep the lyrics
and the melody of the anthem in mind, was the rectangles de-
picting the pitches and the values of the notes and the images
defining the lyrics. A total of six types of note values used in the
anthem were proportionally adjusted according to their values.
This was aimed to ensure that the values were seen and perceived
more concretely according to the size of the rectangles. It was
thought that the pitches would be perceived better if the rectan-
gles placed on staff were enlarged and prominent.

A smart board was used to enable the experimental group stu-
dents to see the map better and a printed map was given to each
student. In the control group, one of the researchers who is a mu-
sic teacher sang the anthem and the students echoed him with-
out using any supportive material. In both groups the lyrics were
taught aurally.

At the conclusion of the four-week period, students from both the
control and experimental groups were asked to sing the anthem
again. Their performances were recorded. Both the recorded pre-
test and post-test videos were submitted to two academic ex-
perts and a music teacher for evaluation based on the rubric. The
data collected from the expert evaluations were entered into the
SPSS 23 (IBM SPSS Corp., Armonk, NY, USA) statistical software,
and the results were subsequently tabulated.

Results

Evaluations for this section were made based on the overall aver-
age score.

Findings Related to the First Research Question

To determine whether there was a significant increase between
the pre-test and post-test scores of the control and experimen-
tal groups, the Wilcoxon test, a dependent sample test, was con-
ducted, as the students who participated in both the pretest and

posttest were considered a dependent sample. Descriptive sta-
tistics are given below in Table 1 and Table 2.

Table 2.
Comparison of Pre-Test and Post-Test Results for Control Group

Control Test Sta- Asymp.Sig.
Group N Mean Min Max tistics? (2-tailed)
Pretest 15 355600 2170 53.30

Posttest 15 478733 2670 60.00 -3.413 <.001

Descriptive statistics indicated that the average score for the
control group in the pretest was 35.56 points, while the average
score in the posttest rose to 47.87 points. When the significance
of this difference between the scores was tested, it was seen that
the result was p<.001 (Table 2). This finding indicates that there
was a statistically significant difference between the pre-test and
post-test scores in the control group.

Table 3.
Comparison of Pre-Test and Post-Test Results for the Experimental Group

Experimental Test Sta- Asymp.

Group tis-tics* S i g .
N Mean Min Max (2-tailed)

Pretest 15 38.2333 20.00 66.70

Posttest 15 588800 3170 8000 -3410 <001

Descriptive statistics revealed that the average score for the ex-
perimental group in the pretest was 38.23 points, while the aver-
age score in the Table 3 posttest increased to 58.88 points. When
the significance of this difference between the scores was tested,
it was seen that the result obtained was p<.001 (Table 3). This re-
sult indicates that there was a statistically significant difference
between the pre-test and post-test scores in the experimental
group. It was revealed that the training given in the experimental
group, as expected, also created a statistically significant differ-
ence.

Findings Related to the Second Research Question

To assess the impact of the map on skill development (including
pitch, duration, tempo consistency, and lyrical accuracy), stu-
dents’ performances of the Turkish National Anthem in both the
control and experimental groups were evaluated before and after
the training. Evaluations made separately based on pitch, dura-
tion, integrity of tempo and lyrics are given in Tables 4 and 5.

Table 4.
Comparison of Pretest-Posttest for the Control Group
Control Test Mean Min Max Test Sta- pvalue
Group tistics
Pretest 3111 20.00 46.70
Pitch -3.201 .001
Posttest 39.56 26.70 53.30
Pretest 36.44 20.00 60.00
Duration -3.191 .001
Posttest 49.34 2670 66.70
Pretest 4134 20.00 66.70
Lyrics -3.426 <.001
Posttest 5732 2670 80.00
Integrity ~ Pretest  33.34 20.00 53.30
of tempo
-3.319 <.001
Posttest 45.32 2670 53.30

Art and Interpretation | 2025 46: 154-163 | doi: 10.47571/sanatyorum.1504609
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The Wilcoxon test was again used to make this comparison. De-
scriptive statistics indicated that the average score for the con-
trol group in the pretest for singing the anthem in the correct
pitch was 3111 points, while the post-test score increased to
39.56 points. When the significance of this difference between the
scores was tested, it was seen that the result obtained was p =
.001. This finding indicates that there was a statistically significant
difference between the pre-test and post-test scores of the con-
trol group in the pitch category. In other words, it can be conclud-
ed that the instruction provided to the control group students,
conducted without the use of the map, enhanced their ability to
sing the anthem in the correct pitch.

Likewise, the pre-test results for singing the anthem with cor-
rect note values in the control group revealed an average score
of 36.44 points, which increased to 49.34 points in the posttest.
When the significance of this difference between the scores was
tested, it was seen that the result obtained was p = .001. This re-
sult indicates that there was a statistically significant difference
between the pre-test and post-test scores in the duration cat-
egory for the control group. In other words, it can be concluded
that the instruction provided to the control group students, con-
ducted without the use of the map, enhanced their ability to ac-
curately sing the note values of the anthem.

According to the statistics gathered in the lyrics category, which
assessed the students’ ability to perform the anthem’s lyrics cor-
rectly, the average pre-test score for the control group was 41.34
points, while the post-test score increased to 57.32 points. When
the significance of this difference between the scores was tested,
it was seen that the result obtained was p<.001. This result indi-
cates that there was a statistically significant difference between
the pre-test and post-test scores in the control group. In other
words, it can be concluded that the instruction provided to the
control group students, conducted without the use of the map,
enhanced their ability to sing the lyrics of the anthem accurately.

Finally, the results in the integrity of tempo category, which eval-
uated the students’ ability to perform the anthem at the correct
tempo, revealed that the average score for the control group in
the pretest was 33.34 points, while the post-test score increased
to 45.32 points. When the significance of this difference between
the scores was tested, it was seen that the result obtained was
p<.001. This result indicates that there was a statistically signif-
icant difference between the pre-test and post-test scores in
the control group. In other words, it can be concluded that the
instruction provided to the control group students, conducted
without the use of the map, enhanced their ability to sing the an-
them at the correct tempo.

Table 5.
Comparison of Pre-Test Post-Test Results for the Experimental Group

Experi- Test Mean  Min Max Test Sta- pvalue
mental tistics
Group
Pretest ~ 3200 2000 53.30
Pitch Posttest 5024 2670 6670 -3194 001
Pretest 4178 2000 6670
Duration posttest 5866 2670 80.00 -3.044 002
Pretest 44.88 20.00 80.00
Lyrics  posttest 6889 3330 100 o423 <001
Integrity Pretest 3423 20.00 66.70
intempo
Posttest 5777 2670 9330  ~3334 <001
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The Wilcoxon test, a dependent sample test, was also employed
to compare the pre-test and post-test scores in the experimental
group. Descriptive statistics indicated that the average score for
the experimental group in the pretest for singing the anthem in
the correct pitch was 32.00 points, while the post-test score in-
creased to 50.24 points. When the significance of this difference
between the scores was tested, it was seen that the result ob-
tained was p = .001. This result indicates that there was a statis-
tically significant difference between the pre-test and post-test
scores in the pitch category for the experimental group as well. In
other words, it can be concluded that the instruction provided to
the experimental group students using the map enhanced their
ability to sing the anthem in the correct pitch.

Similarly, the statistics obtained in the duration category (which
evaluated the ability to sing the note values correctly) for the ex-
perimental group revealed an average score of 41.78 points in the
pretest and 58.66 points in the posttest. When the significance
of this difference between the scores was tested, it was seen that
the result obtained was p = .002. This result indicates that there
was a statistically significant difference between the pre-test and
post-test scores in the experimental group regarding the ability
to sing the note values correctly. In other words, it can be con-
cluded that the instruction provided to the experimental group
students using the map enhanced their ability to accurately sing
the note values of the anthem.

Inthe pre-testresults forthe lyrics category, the average score was
44,88 points, while the post-test score increased to 68.89 points.
When the significance of this difference between the scores was
tested, it was seen that the result obtained was p<.001. This re-
sult indicates that there was a statistically significant difference
between the pre-test and post-test scores in the experimental
group regarding the ability to sing the lyrics of the anthem ac-
curately. In other words, it can be concluded that the instruction
provided to the experimental group students using the map en-
hanced their ability to accurately sing the lyrics of the anthem.

Finally, the results in the integrity of tempo category revealed that
the average score for the experimental group in the pretest was
34.23 points, while the post-test score increased to 57.77 points.
When the significance of this difference between the scores was
tested, it was seen that the result obtained was p<.001. This re-
sult indicates that there was a statistically significant difference
between the pre-test and post-test scores in the experimental
group regarding the ability to sing the anthem at the correct
tempo. In other words, it can be concluded that the instruction
provided to the experimental group students using the map en-
hanced their ability to sing the anthem at the correct tempo.

It is seen that the results obtained with the posttest performed
after the training in both groups created statistically significant
differences. Taking into account the results obtained in the four
categories, it was concluded that the average scores in the ex-
perimental group increased significantly more after the training
compared to the control group across all categories. In other
words, it can be concluded that the instruction provided to the
experimental group students using the map more effectively en-
hanced their ability to sing the anthem.

Discussion and Conclusion

The experimental research demonstrated the impact of the visu-
al/musical Independence March map on enhancing the success
of foreign students in learning the Turkish National Anthem. As
a result of the experimental process conducted with 30 foreign
students at Hidaverdi Aydin Secondary School in Cinarcik, Yalova,
Turkiye, the findings revealed the following results:

As expected, a significant increase was observed in the pre-test
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and post-test scores of students in both the experimental and
control groups following the four-week training period. The sig-
nificant difference in both groups can be attributed to the fact
that the anthem was taught to both groups. Upon examining
the pre-test scores of both groups, it was found that their scores
were quite similar, with the control group averaging 35.56 points
and the experimental group averaging 38.23 points. However,
the post-test average scores of both groups showed a noticeable
difference, with the control group averaging 47.87 points and the
experimental group averaging 58.88 points. In the control group,
where the anthem was taught only by echoing the teacher without
the use of the map, the difference between the pre-test and post-
test average scores was approximately 12 points. In contrast, the
experimental group, which learned the anthem using the map, ex-
perienced a difference of 20 points. In this case, it can be said that
the map was more effective in learning the anthem. As a matter of
fact, Yigit and Ozeke (2020) reached a similar conclusion in their
study with 4th grade primary school students using song maps in
teaching school songs. Also, the authors revealed the necessity of
such maps in terms of music education.

The findings revealed that there was a significant difference be-
tween the pre-test and post-test scores in both the experimen-
tal and control groups regarding specific skills in performing the
anthem. Notably, improvements were observed in the students’
abilities to sing the lyrics correctly, perform the anthem at the
correct tempo, sing in the correct pitch, and execute the note
values accurately. In this case, it can be said that the students’
skills while performing the anthem were improved in both groups.
An analysis of the average scores for each group indicated that,
both in the pretest and posttest, students achieved their highest
scores in the ability to sing the lyrics of the anthem. It is assumed
that the reason for this situation was that they sang it at least
twice a week, each Monday and Friday. However, when comparing
the improvement of this skill between the control and experimen-
tal groups, it is evident that students in the experimental group,
who benefited from the visual symbols on the map as reminders
for the lyrics, showed greater improvement. Specifically, the ex-
perimental group’s pre-test score for lyrics was 44.88, rising to
68.89 in the posttest, while the control group started at 41.34 and
increased to 57.16. Additionally, it can be concluded that other
skills, such as singing the anthem with correct pitch and note val-
ues, also showed greater improvement in the experimental group.
For instance, in terms of pitch, the experimental group had a pre-
test score of 32.00, which increased to 50.24 in the posttest, while
the control group improved from 31.11 to 39.56. Similarly, regard-
ing duration, the experimental group scored 41.78 in the pretest
and 58.66 in the posttest, whereas the control group increased
from 36.44 to 49.39. This can be attributed to the rectangles on
the map that symbolize note values and pitch.

It was found that the lowest average skill for both groups, both
in the pretest and posttest, was in performing the anthem with
correct pitch. This suggests that while improvements were ob-
served across various skills, achieving accuracy in pitch remains a
challenge for the students. It is believed that the reason why the
skill of performing the pitches had the lowest average score was
because the students was not chosen by testing their talents and
have not received any ear training. When looking at both groups, it
was seen that the post-test average scores for each skill increased
compared to the pre-test average scores. This situation can be
attributed to the training provided to both groups; however, the
greater increase in average scores across each skill in the experi-
mental group suggests that students who learned with the map
demonstrated superior performance in these skills compared to
the control group.

In modern music education, it is known that there are many
methods and techniques used within the scope of contempo-

rary educational approaches. The method, which is defined as the
process used to reach a goal; in today’s constructivist education
approach, it should be used in a way that considers approaches
such as student-centered, interesting, arousing curiosity, etc.
Tan (2006) stated that in the teaching process, the methods and
techniques used in the lesson should be constantly enriched and
the lesson should be structured by considering the components
such as class level, students’ status, lesson duration, individu-
al differences, lesson objectives, etc. With this in mind, it can be
concluded that for learning to be more effective, it is essential to
incorporate visual materials enhanced by elements like graphics,
symbols, and pictures, along with music maps. These tools are
particularly beneficial foryoung learners and foreign students, who
comprised the study group in this research. Integrating methods
such as singing, listening, and musical mind maps alongside tra-
ditional approaches like teaching by ear and using notation can
significantly enhance the learning experience for school songs,
folk songs, and marches. Thus, both the findings of this study
and the results of previous research reinforce the importance of
integrating visual materials and innovative teaching methods in
music education. These approaches can facilitate better learn-
ing outcomes and engagement among students, particularly for
those in diverse educational contexts.

In accordance with the results mentioned above; it can be said
that the mapping method, which is a new model experiment in
teaching the Turkish National Anthem, is an effective method.
Similarly, Sen (2021) and Yigit and Ozeke (2020) describe these
maps as innovative and unique resources that can be effectively
employed in music education, enhancing the learning experience
for students.

Recommendations

In consideration of the research’s results the following recom-
mendations were provided.

1. These materials can be used especially at the very beginning of
music education.

2.1n the teaching of school songs, folk songs and marches, similar
types of maps can be produced, especially for younger students.
3. The Turkish Ministry of National Education could incorporate
these maps into the music curriculum and textbooks, promoting
their use in educational settings.

4. Music teachers could be offered in-service training, seminars,
and workshops to encourage the active incorporation of these
maps into their lesson plans.

5. Such materials can be added to the content of courses such as
Music Teaching Methods in the curriculum of music teacher train-
ing institutions.

6. This model, which has been tested with foreign students, can
also be experimented with Turkish students and new research
could be conducted to reveal the effectiveness of the applied
model on Turkish students.

7.In addition to general music education, these types of maps can
be effectively utilized in both amateur and vocational music train-
ing programs.

8. To stimulate individual learning and emphasize students’ cre-
ativity, students can be requested to create their own music
maps.

9. Not only in music lessons, but also in lessons such as mathe-
matics and language etc, similar mapping methods can be used
to enrich learning processes.

10. Several mapping techniques can also be used for instrument
education.

11. Instructional technology material design courses in faculties of
education can be restructured to include these maps.

12. This study was conducted with a limited sample of students
(n=30). Further research involving larger student groups could
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strengthen the generalizability of the findings.

13. The present study was conducted over a four-week instruc-
tional period. Future studies exploring the long-term effects of
the song mapping method may offer valuable information regard-
ing its sustainable application.

14. The role of students’ diverse cultural backgrounds in the pro-
cess of learning the Turkish National Anthem was not compre-
hensively analyzed in this study. Future research focusing on this
dimension may provide greater depth to the results.
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Structured Abstract

Tarih boyunca insanlar gesitli sebeplerden dolayi baska Ulkelere go¢ etmek zorunda kalmislardir. Son yillarda milyonlarca insan
Turkiye'ye go¢ etmis, gogmenlerin yaklasik bir milyonu ¢ocuk olup okullarimizda egitim gormektedirler. Gogmen ogrenciler, dil ve
kilttrel farkliliklar gibi nedenlerle entegrasyon slirecinde zorluklar yagsamakta, bu durum miuzik derslerindeki iletisimi de olumsuz
etkilemektedir. Turkgesi zayif yabanci 6grenciler, mizik derslerinde aktif katilim gerekliligi nedeniyle gcekingenlik ve katilim giicligu gibi
sorunlaryasayabilmektedirler. Bu durum daha ¢ok tek basina sarki sdyleme ve enstriiman ¢alma gibi aktivitelerde gortlmekte olup okul
sarkilari, tirkiler ve hatta istiklal Marsi sdylerken de gdriilmektedir. MEB'in miizik dersi 6gretim programinda tiim sinif diizeylerinde
okul sarkilar, tirrkiiler ve 6zellikle Istiklal Marsi kazanimlari yer almakta; istiklal Marsi kazanimlari ise her sinif icin &ncelikli olarak
sunulmaktadir (MEB, 2018). Sonsel ve Bilgin (2019), marsin muzik dersi mufredatinda 6gretim basamaklarinin ilk siralarda yer aldigini
ve bu nedenle miizik 6gretmenleri icin &nemli oldugunu belirtmektediler. Ancak bestesi Osman Zeki Ungor’e ait olan istiklal Marsi, ses
araliklari, ses sinirlari, tonalite ve prozodi (ses-s6z uyumu) gibi 6zellikleri nedeniyle, kabul edildigi tarihten bu yana mizik egitimcileri
tarafindan elestiriimektedir (Sonsel ve Bilgin, 2019).

Bu ozelliklerinden dolayr Tirk dgrenciler dahi istiklal Marsi'ni seslendirirken zorluk yasarken, dil sorunu olan yabanci dgrenciler igin
bu durum daha da giglesmektedir. Bu nedenle, arastirmacilar marsin s6z ve muzigini daha akilda kalici hale getirmek amaciyla
gorsellerle desteklenen bir gorsel/mizikal istiklal Marsi haritasi tasarlamislardir. Marsin s6z ve melodisinin akilda kalicihgini artirmak
amaclyla hazirlanan haritanin temel 6zelligi, ses ytiksekligi ve nota dederlerini gosteren dikdortgenler ile sozleri tanimlayan gorsellerin
kullaniimasidir. Dizek tzerine yerlestirilen bu dikdortgenler, alti farkli nota degerine gdre orantili olarak tasarlanmis ve nota degerlerinin
gorsel olarak daha somut ve anlasilir hale gelmesi hedeflenmistir.

Arastirmada arastirmacilar tarafindan hazirlanan sz konusu haritanin yabanci 6grencilere istiklal Marsi'nin 6gretiimesinde ne élgiide
etkili oldugunun belirlenmesi amaglanmistir.

Bu amag dogrultusunda asagidaki sorulara yanit aranmistir.

Kontrol ve deney grubu 6grencilerinin;

1. Ontest ve son test puanlari arasinda anlamli bir artis var mi?

2. egitim dncesi ve sonrasinda istiklal Marsi'ni seslendirme becerileri nasildir?

On test-son test kontrol gruplu deneysel model ile kurgulanan arastirmada galisma grubu Yalova ili Ginarcik ilgesinde bulunan Hiidaverdi
Aydin Ortaokulu'nda 5, 6, 7 ve 8. siniflarda 6grenim goren 30 (n=15 kiz, n=15 erkek) yabanci (milliyetleri Irak, Misir ve Sudanli) 6§renciden
olusturulmustur. Ogrenciler okulun Tiirkge 6gretmeni tarafindan degerlendirilerek, hic Tiirkge bilmeyenler ve az Tiirkge konusabilenler
olarak gruplara ayrilmistir. Ogrencilerin deney (n=15) ve kontrol (n=15) gruplarina dagilimi, her iki gruptaki 6grencilerin dil becerileri
agisindan esit dagilmasi dikkate alinarak yansiz atama yontemiyle yapilmistir.

Arastirmaci, deney ve kontrol grubu dgrencilerine dért hafta boyunca haftada bir kez istiklal Marsi calistirmistir. Uygulama dncesinde
her iki gruptan marsi sdylemeleri istenmis, performanslar videoya kaydedilerek on test verileri elde edilmistir. Deney grubuna egitim,
Gorsel/Miizikal istiklal Marsi Haritasi kullanilarak; kontrol grubuna ise sadece 6gretmenin sdyledigi marsin tekrar edilmesiyle yapilmistir.
Uygulama sonunda her iki gruptan marsi tekrar sdylemeleri istenmis ve bu performanslar da kaydedilmistir. On test ve son test videolari,
uzman goristyle hazirlanan dereceli puanlama anahtarina gére iki akademisyen ve bir mizik 6gretmeni tarafindan degerlendirilmis,
elde edilen veriler SPSS 23 programi ile analiz edilerek tablolastiriimistir.

Arastirma sonuglarina gore, editim sonunda her iki grupta da 6n test ve son test puanlari arasinda anlamli bir artis gérilmustdr. Bu
artig, marsin her iki gruba da 6gretilmis olmasindan kaynaklanmaktadir. Gruplarin on test puanlari birbirine yakinken, son testte kontrol
grubunda yaklasik 12 puan, deney grubunda ise 20 puanlik bir artis gdzlemlenmistir. Bu fark, Gdrsel/Miizikal istiklal Marsi Haritasi'nin
marsin 6grenilmesinde daha etkili oldugunu gostermektedir.

On test ve son test bulgularina gére, hem deney hem de kontrol grubunda sézleri dogru séyleme, dogru tempoda seslendirme ile
dogru yikseklik ve nota degerleriyle sdyleme becerilerinde anlamli gelisme gozlenmistir. Her iki grup da marsi seslendirme becerilerini
gelistirmistir. Ortalama puanlar, her iki testte de en yliksek basariyr mars sozlerini sylemede gostermistir; bunun sebebi 6grencilerin
haftada en az iki kez marsi tekrar etmeleridir. Ancak deney grubundaki 6grenciler, haritadaki sozleri hatirlatan simgeler sayesinde
kontrol grubuna kiyasla daha fazla gelisme kaydetmistir. Ayrica marsin dogru nota dederleri ile dogru ylkseklikte soylenmesi gibi diger
becerilerin de deney grubunda daha fazla gelistigi sonucuna ulagiimistir. Bu durum, haritadaki nota degerlerini ve ses yUlksekliklerini
simgeleyen dikddrtgenlere baglanabilir.

Heriki grupta da ontestve sontestte en diislik ortalama becerinin marsin notalatini dogru ylkseklikte seslendirme oldugu belirlenmistir.
Sesleri dogru icra etme becerisinin en dislk ortalama puana sahip olmasinin nedeninin 6grencilerin yeteneklerinin test edilerek
secilmemesi ve herhangi bir kulak egitimi almamis olmasi oldugu distinllmektedir. Her iki gruba bakildiginda her beceriye iliskin son
test ortalama puanlarinin on test ortalama puanlarina gore arttigr gordlmustir. Bu durum yine her iki gruba verilen egitime baglanabilir
ancak deney grubunda her bir beceriye iliskin ortalama puanlardaki artisin kontrol grubuna gore daha ylksek olmasi harita ile 6grenen
ogrencilerin becerileri daha iyi gerceklestirdiklerini gostermektedir.

Yukarida belirtilen sonugclara gére; Istiklal Marsi 6gretiminde yeni bir model denemesi olan haritalama yénteminin etkili bir ydntem
oldugu soylenebilir.
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