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The purpose of this study is to identify the meanings attributed to philanthropy by
individuals engaged in educational philanthropy activities, to reveal the types of activities
they prefer, and to examine the factors influencing their continued involvement in such
behaviors. The study was conducted with 11 philanthropic individuals actively
participating in education-focused philanthropic activities in the province of Usak. Data
were collected using the phenomenology design, a qualitative research method, and semi-
structured interview techniques. Interviews were conducted both face-to-face and via the
Zoom platform, and the data obtained were analyzed using the MAXQDA qualitative
analysis software. During the research process, four main themes were identified: "The
Meaning of Philanthropy," "The Importance of Philanthropy within the Framework of Its
Goals and Reasons," "Why Educational Institutions," and "Development and Expectations
in Philanthropy." The findings revealed that the prominent elements regarding the meaning
of philanthropy for individuals included fulfilling a debt of gratitude to the country,
emphasizing the importance of sharing, experiencing a sense of spiritual peace and
happiness, contributing to alleviating poverty, setting an example for society, and
sustaining family traditions.
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Bu aragtirmanin amaci, egitim alaninda hayirseverlik faaliyetlerine katilan bireylerin
hayirseverlige atfettikleri anlamlar1 belirlemek, tercih ettikleri faaliyet tiirlerini ortaya
koymak ve bu davramslarini siirdiirmelerinde etkili olan faktdrleri incelemektir. Arastirma,
Usak ilinde gerceklestirilen egitim odakli hayirseverlik faaliyetlerine aktif olarak katilan 11
hayirsever bireyle yiiriitiilmiistiir. Veriler, nitel arastirma yontemlerinden fenomenoloji
deseni ve yar1 yapilandirilmis goriisme teknigi ile toplanmistir. Gorlismeler hem yiiz yiize
hem de Zoom platformu araciligiyla gerceklestirilmis; elde edilen veriler, MAXQDA nitel
analiz programi kullarularak analiz edilmistir. Arastirma siirecinde; “Hayirseverligin
Anlam1”, “Hayirseverlik Faaliyetlerinin Amag ve Nedenleri Cercevesinde Onemi”, “Neden
Egitim Kurumlar” ve “Hayirseverlikte Gelisim ve Beklentiler” olmak iizere dort ana tema
belirlenmistir. Bulgular, hayirseverligin bireyler icin tasidigi anlam baglaminda 6ne gikan
unsurlarin; {ilkeye vefa borcunu 6demek, paylasmanin énemini vurgulamak, manevi huzur
ve mutluluk duygusunu hissetmek, yoksullugu gidermeye katk: saglamak, topluma 6rnek
olabilmek ve aile geleneklerini siirdiirmek gibi basliklardan olustugunu gostermistir.
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1. Giris

Bireylerin ve kurumlarin géniillii ¢abalarmin bir sonucu
olarak ortaya ¢ikan hayirseverlik, toplumsal adaleti
gliclendirmeyi ve toplumdaki esitsizlikleri diizeltmeyi
amaglayan faaliyetlerden olusur. Tiirk Dil Kurumuna gore
hayirseverlik ~ kavrami;
yardimseverlik, hayirhahlik ve hayirperverlik olarak ifade
edilmistir (Tirk Dil 2024)
kavrammin dogu ve bati kiiltiirlerindeki karsiliklarim
incelemek, bu terimin dilimizdeki kullanim alani ve

hayirsever olma durumu;

Kurumu, Hayirseverlik

kapsami hakkinda daha derin bir anlayis saglamaktadir.
Dogu kiiltiirtinde, Arapca'daki "sadaka" kelimesi ile
Ibranice'deki "sedaka" kelimesi ayni kokten tiiremekte
olup, "hak," "imtiyaz," "bagis" veya "hediye" anlamlarim
icermektedir; ayrica, hayir isleri yapma veya sadaka verme
anlamini da tasimaktadir (Ozel, 2019). Bu terimler, Aramice
kokenli olup kiiltiirel baglamda paylasma ve dogruluk
ifade (Sulek, 2023). Bati
kiiltiirtinde ise "philanthropy" terimi, Yunanca "philos"
(sevgi) ve "anthropos” (insan) kelimelerinin birlesiminden

kavramlarmi etmektedir

olusmakta ve anlamini
(Etymology of philanthropy, t. y.). Bu kavram, bireylerin
toplumsal refaha katkida bulunma motivasyonlarini
tamimlayan genis bir cergeve Bu tir
karsilastirmalar, hayirseverligin farkli cografyalarda ve
kiiltiirlerde tasidigr anlamlar arasindaki benzerlikleri ve
farkliliklar: koymaktadir. Toplumsal
baglaminda yardimseverlik ve iyilik yapma gibi yonler,
sosyal sorumluluk bilincinin isaretleri olarak goriiliir.
Insanlarin ihtiyag sahiplerine yardim etmesi, insani bir
yukiimliliiktiir. Bu nedenle hayirseverlik, toplumdaki her
tirlii ihtiyacin karsillanmasinda onemli bir deger olarak
ortaya cikar. Yardim etme eylemi; dini, vicdani, ahlaki veya
diger motivasyon kaynaklarindan bagimsiz olarak evrensel
bir eylemdir. Bu tiir faaliyetlerin, bireylerin fayda ve
dengesine dayanan Kkararlar1 gergevesinde
sekillendigi gozlemlenmektedir. Yonetim bilimi alaninda,

"insan sevgisi" tagimaktadir

sunmaktadir.

ortaya yasam

maliyet

bireylerin kararlarmi rasyonel bir yaklasimla, faydayi
maksimize etme ve maliyetleri minimize etme amac
dogrultusunda aldiklar1 ifade edilmektedir. Bu baglamda,
hayirseverlik faaliyetlerinde de bireylerin kaynaklarini en
etkili bicimde ortaya
konulmaktadir. Fayda/gikarin en yiiksek seviyede olmasi
ilkesi dogrultusunda, bireyler herhangi bir eylemin
maliyetini ve faydasini hesaplayarak ve faydanin en {iist
diizeye ¢ikmasimi saglayarak rasyonel bir davranig
sergilerler. Sosyal bilimcilere gore dini segimler genellikle
rasyonelligin zitt1 olarak kabul edilir ve din genellikle
irrasyonel olarak goriiliir (Caplan, 2011; Frances, 2016).
Ancak hayirseverlik gibi davranislar, kisinin bireysel
¢ikarlarindan feragat ederek diger insanlara yardimci
olmasi seklindeki durumlari, ¢ikarlarin maksimizasyonu
ve bencilce davraniglarla gelisebilir. Farkli dinlerde
bulunan hayirseverlik/bagiscilik anlayisi, rasyonel se¢im
teorisine meydan okuyarak kisinin bagkalar1 i¢in fedakarlik
yapma egilimini yansitir (Ozel, 2019). Galle'ye (2010) gore
hayirseverlik genellikle bireysel bir tercih olarak goriinse

kullanma c¢abasinda olduklar

de, hayirseverler arasinda aidiyet duygusu ve tutku ortak
duygusal unsurlar olarak belirir. Filantropi, hayirseverlik
terimiyle Ortiisen bir kavram olup bilingli bir kararmn
sonucunda uzun vadeli ve Ozenle planlanmis etkiler
olusturma amacina yo6nelik bir cabadir. Toplumsal gelisimi
desteklemeye yonelik olan filantropi, bireylerin manevi
diinyalarma olumlu sekilde etki eder. "Isman parlaklik
etkisi" ifadesi bu baglamda kullanilan bir terimdir ve
kisinin bagis ve yardimlariin ardindan yasadigi manevi
tatmin duygusunu ifade eder. Bu etki, karsiliksiz olarak
yapilan yardimlar igin kullanilan bir terimdir ve yapilan
empirik arastirmalarda sik¢a karsimiza cikar (Kahveci,
2016). Bu evrensel eylemin oncelikli amaci, toplumsal
adaletin saglanmasidir. Toplumsal adaletin saglanmasi i¢in
hayirseverlik, her bireyin, her toplumun ve her ulusun
iizerine diisen bir gorevdir (Aytag ve Eroglu, 2020). Bu
cercevede toplum iginde refah seviyesi yiiksek olan
kesimler, hayirseverlik faaliyetleri ¢ergevesinde hem diger
bireylere hem de devlet kurumlarina ve hizmetlerine
destek sunmaktadir. Bugiiniin hayirsever uygulamalari,
diinya niifusunun artistyla birlikte ortaya ¢ikan cesitli
sorunlara daha kalic1 ¢6ziimler sunma amaciyla, belirli bir
plan ve proje temelinde
ylriitiilmektedir. Stratejik ve kurumsal hayirseverlik,
bagislarin daha genis bir kapsamda, daha hizl1 ve etkili bir
sekilde
kurumsal hayirseverlik girisimlerinin biiyiik bir kismi
zengin
desteklenmektedir. Bu da zengin bireylerin hayirseverlik
konusundaki ilgilerinin bir gostergesidir. Zenginlerin
ekonomik katkilari, bagis ekonomisinin biiylimesine
onemli Olclide katki saglamakta olup bu baglamda
toplumsal, ekonomik ve cevresel sorunlarin ¢6ziimiinde
etkili bir rol oynamaktadir. (Ayta¢ ve Eroglu, 2020).
Bireysel hayirseverlik faaliyetlerine bakildiginda ise;
insanlarin maddi varliklarini nasil kullanmalar: gerektigi,
genellikle inang sistemleriyle iliskilidir. Farkli inang

kurumsal bir yaklasimla

kullanilmasina imkan tanimaktadir. Bu tir

ailelerin ozel vakiflari tarafindan

sistemleri, servetin kullanimina veya korunmasina dair
gesitli prensipler sunar. Kimi inanglar, servet biriktirmeyi
yasaklayabilirken bagis yapmay: tesvik edebilir. Digerleri
ise ihtiyag sahiplerinin zorluklarinin giderilmesi igin servet
sahiplerinin sorumlu oldugunu vurgulayabilir. Inang
sistemleri temelinde, kisisel servetin kismen veya tamamen
bagkalarmin veya toplumun yararma transfer edilmesi,
oviilen bir davramis olarak kabul edilir. Ornegin, bazi
pagan inanglari, nesnelerin sahiplerinin onlara zarar
vermesini 6nlemek igin bagkalarma verilmesi gerektigine
(Singer, 2012). Hayirseverlik sadece maddi
zenginligi olan kisilerle sinirli degildir. Maddi ihtiyaglar
karsilamakla birlikte, hayirseverlik sadece maddi boyutta
diistiniilmeyecek bir olgudur. Uretim, mal ve hizmetlerin
Otesinde egitim, saglk hizmetleri gibi alanlari da igerir.
Hayirseverlik, ekonomik faaliyetin sadece maddi yoniinii
degil ayn1 zamanda bilgi, ilgi, sevgi gibi manevi degerleri
de igerir. Aym planlanan  yardimlarin
organizasyonu, ilgi cekme gibi faaliyetler de hayirseverlik
kapsaminda degerlendirilebilir (Bozan, 2016). Tiirk

inanir

zamanda
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halkinin temel ozelliklerinden biri olan yardimlasma
anlayisi, iyilik ve iyi niyet gibi degerler, hayirseverlik
kavramu ile ortiisen bir kiiltiirel miras olarak ge¢misten
glinlimiize aktarilmistir. Bu Ozellikler, hayirseverlik
faaliyetlerinin toplumsal yapida kok salmasina ve
yardimseverlik kiiltiirtintin boyunca
sturdiiriilmesine imkan tanimaktadir (Goksu ve Arslan,
2019). Zaman igerisinde devlet, diger kurumlar ve bireyler
tarafindan ihtiyag¢ sahiplerine yardim etmek, kiiltiirel bir
yansima olarak tarih boyunca belirmistir. Giintimiizde de

nesiller

toplum yasaminda farkli davranis ve katilim bicimleriyle
karsilagilan genel anlamdaki hayirseverlik faaliyetleri,
ozellikle ekonomik agidan giiglii bireyler ve kuruluslar
gerceklestirilmektedir. =~ Aym1  zamanda,
hayirseverlik faaliyetleri ihtiya¢ icinde olanlara yardim

tarafindan

etme ve toplumsal sorumluluk bilincinin bir ifadesi olarak
da goriilebilir (Aytag ve Eroglu, 2020). Tarih boyunca refah
ve yardimlagsma sorumlulugu bireyler, aileler, uluslar ve
topluluklar arasinda farkh sekillerde paylasilmistir. Ancak
gliniimiizde hayirseverlik, daha genis ve kapsamli bir
anlam tagimaktadir. Cémertlik, merhamet, sefkat veya
genel anlamda yardim olarak adlandirabilecegimiz bu
evrensel "verme" kavrami, her toplumun ve kiiltiiriin
ayrilmaz bir bilegeni olarak goriilebilir (Singer, 2012).

Son yillarda hizla ilerleyen toplumsal, Kkiiltiirel ve
ekonomik degisimler nedeniyle toplumlar arasindaki
zenginlik ve yoksulluk farki giderek biiylimiis ve
biiyiimeye devam etmektedir. Bu gelismeler, hayirseverlik
faaliyetlerinin gerekliligini artirmis ve bu tiir faaliyetler
daha da 6nemli hale gelmistir. Bu nedenle giiniimiizde bu
tiir etkinlikler daha fazla 6ne ¢ikmaktadir. Hizli degisim ve
gelismelerin etkisiyle, toplumun zengin kesimleri yeni
firsatlar ve artan refah imkanlar1 elde ederken, yoksul
kesimler ise egitim, saglik ve sosyal hizmet gibi temel
ihtiyaglara erismekte giiclitk cekmektedir (Norris vd., 2015;
Stiglitz, 2012). Kapitalizmin ozellikle 19. yiizyildan 20.
ylizyila gecisiyle birlikte diinya ¢apindaki gelir esitsizligi
hizla artmus, liberal ekonomik model yayginlasmis, kiiresel
finansal sistem ilerlemis ve zengin kesimler biiyiimeye
baglamistir. Uluslararas: kuruluslarin raporlarina gore,
yoksullugun arttigr ve zenginler ile yoksullar arasmndaki
ugurumun derinlestigi bir doneme girilmistir (Aytag ve
Eroglu, 2020).

Yoksulluk ve esitsizlik, diinya ¢apinda hala en kritik
kiiresel meselelere dair 6nemli bir sorun olarak varligin
siirdiirmektedir. Diinya Esitsizlik Raporu 2018'e gore,
diinya genelinde yaklasik 6,6 milyar insanin 2,5 milyari,
yoksulluk kosullar1 altinda yasamaktadir (Alvaredo vd.,
2018). Bu rapor, kiiresel gelir esitsizligi egilimlerine
odaklanarak diinyanin cesitli bolgelerindeki esitsizlik
seviyelerini kiyaslamaktadir. Ornegin, Avrupa'da en
zengin %10'un ulusal gelirin %40'mdan daha azina sahip
oldugu, buna karsilik Orta Dogu'daki en zengin %10'un
gelirinin yaklagik %65'ini elde ettigi belirtilmektedir
(Alvaredo vd., 2018). Bununla birlikte, rapor, {ilkeler

arasindaki esitsizliklerden ziyade, f{ilkeler igindeki

esitsizlik egilimlerini ele almakta ve yoksulluk smirmnn
altinda yasayan bireylerin sayisini vermemektedir. Daha
glincel bir kaynak olan 2023 Kiiresel Cok Boyutlu
Yoksulluk Endeksi (CBYE), yoksullugun ¢ok boyutlu bir
perspektifle degerlendirilmesi gerekliligini
vurgulamaktadir. Endeks, 110 gelismekte olan {ilkede
yasayan 6,1 milyar insanin %18'inin, yani yaklasik 1,1
milyar kisinin, ¢ok boyutlu yoksulluk kosullar1 altinda
yasadigini ortaya koymaktadir. Bu analiz, saglik, egitim ve
yasam standartlar1 gibi cesitli alanlar1 degerlendirerek
yoksullugun daha kapsayici bir ¢ercevede ele alinmasini
saglamaktadir (Birlesmis Milletler Kalkinma Programi
[UNDP], 2023). OECD 2023 Gelir Esitsizligi Raporu, iiye
iilkelerde gelir esitsizliginin artisina dikkat ¢ekmekte ve
ozellikle diisiik gelirli hanelerin ekonomik kirilganligimnin
pandemi sonrasi donemde daha belirgin hale geldigini
vurgulamaktadir  (Ekonomik Isbirligi ve Kalkinma
Tegkilat1 [OECD], 2023). Bu durum, kiiresel 6lgekte gelir
esitsizligi ve yoksulluk meselelerinin ¢6ziimiiniin giderek
daha karmasik bir hale geldigini gostermektedir. Ayrica
2023 Iklim Esitsizligi Raporu, iklim degisikliginin kiiresel
esitsizlik {izerindeki etkilerini degerlendirerek diisiik ve
orta gelirli iilkelerin bu krizden orantisiz bir sekilde
etkilendigini ifade etmektedir. Rapora gore, bu iilkelerde
yasayan bireyler hem gevresel hem de ekonomik agidan
karsilasmaktadir (Diinya Esitsizlik
Laboratuvari, 2023). Bu raporlar, yoksullugun yalnizca
ekonomik bir sorun olmadigini, ayni zamanda gevresel,
sosyal ve bolgesel farkliliklari igeren ¢ok boyutlu bir
problem oldugunu ortaya koymaktadir. Alvaredo ve
digerleri (2018) yoksullugun cografi bolgeler arasinda,
iilkeler arasinda ve hatta iilke icindeki bolgelerde farklh
yogunluklarla gozlemlendigini belirtmektedir. Ac¢ikgoz
(2013) ise yoksullugun artik tiim toplumlardan etkilenen
kiiresel bir problem olarak kabul edilmesi gerektigine
vurguda bulunmaktadir. Bu baglamda yoksullukla
miicadele politikalarinin kapsamli, entegre ve ¢ok boyutlu

artan zorluklarla

¢oziimler Bu ve benzeri
durumlarin ¢éziimiinde, iilkemiz ve diinya genelinde
hayirseverlik faaliyetleri &nemli bir rol oynamaktadir.
Ornegin, Tiirkiye'de merhum is insan1 Dr. Ibrahim Bodur
tarafindan 1991 yilinda kurulan Kaleseramik Egitim, Saglik
ve Sosyal Yardim Vakfi (KSV), egitim ve istihdam
alanlarindaki sorumluluk faaliyetleriyle
stirdiiriilebilir kalkinma hedeflerine katki saglamaktadir
(Kaleseramik Egitim, Saglik ve Sosyal Yardim Vakfy, t. y.).
Vakfin burs programlari, okul ve &grenci yurtlar1 gibi
fiziksel altyapr yatirimlari, sanayi-tiniversite is birligini

sunmas! kaginilmazdir.

sosyal

gelistirmeye yonelik programlar araciligiyla yoksullugun
azaltilmasi ve toplumsal refahin artirilmasi konularinda
onemli katkilarda bulunmaktadir (Kaleseramik Egitim,
Saglik ve Sosyal Yardim Vakfi, t. y.) Avrupa’da da
hayirseverlik faaliyetleri toplumlarin bilimsel, sosyal ve
ekonomik agidan yararina olan bazi etkilere sahiptir.
Ornegin Wellcome Trust, Birlesik Krallik merkezli olup
bilimsel arastirmalar ve saglk projeleri icin en biiyiik
maddi destek veren organizasyondur. Bu vakfin baslica
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hedefleri, 6zellikle bulasici hastaliklar ve kanser tedavisi
alanlarinda biiylik miktarlarda yatirnm yaparak, toplum
saghigin gelistirmektir (Wellcome Trust, t.y.). Volkswagen
Vakft ise Almanya tabanli olup egitim, inovasyon ve
arastirma projeleri yoluyla oncelikli ithalatcilar: olarak
gevre bilimi ve dijitallesmeyi 6n planda tutmaktadir.
Bilhassa geng¢ arastirmacilarin projelerine odaklanarak,
kiiresel bilimsel gelismeyi %95’e kadar etkilediklerini iddia
etmektedir (Volkswagen Foundation, t.y.). Hayirseverlik
etkinlikleri, bir¢ok alanda oldugu gibi egitim sektoriinde de
toplum iginde 6nemli bir yer tutmaktadir. Genel bir goriis,
devlet kaynaklarmin egitim hizmetlerini sunmada en
biiyiik kaynak olarak yeterli oldugu seklinde olabilir.
Ancak gercek, devlet destekli egitim ve Ogretim
hizmetlerinin her zaman yeterli ve istenilen diizeyde
olmadigimi gostermektedir. Kurumsal ve biiyiik ¢apli bir
yapida gelismis, diizenli ve sistemli bir faaliyet olarak
devletin egitimle birlikteligi oldukg¢a yeni bir olgu degildir.

Tarihsel acgidan bakildiginda egitim ve Ogrenimin
finansmani, modernlesme siireciyle birlikte &nemli bir
konu haline Bat1
gelisimine goz atildiginda Ozellikle reform siireglerinin
etkisiyle tilkelerin ve toplumlarin egitim ihtiyaglarn
arasinda ilk kez bir baglanti kuruldugu goriilmektedir.
Ornegin, 1642 ve 1647 yillarinda Massachusetts'te ¢ikarilan
yasalar sehir yonetimlerinden okullarin kurulmasini talep
etmis ve bu okullarda c¢ocuklara dini bilgilerle birlikte
iilkenin temel yasalarinin 6gretilmesini diizenlemistir. Bu
yasalar, Ingilizce konusulan diinyada devletin egitimle
iligkisini
degerlendirilmektedir (Soydan, 2013). Devlet ve egitim
arasindaki iliskinin daha kapsamli bir tanimi ise 18.
ylizyilda Fransiz siyaset filozoflar1 tarafindan yapilmistir.
Bu diistintirler, okullarin vatandaslik bilinci olusturmadaki
roliinii vurgulamis ve kilisenin geleneksel etkisinin
Otesinde, yiikselen orta smifin ¢ikarlarim1 desteklemesi
(Cubberley, 2004). Bu
devletin egitimle

gelmistir. toplumlarinin  tarihsel

kuran erken Orneklerden biri olarak

gerektigini  savunmuslardir

yaklagimlar, modern
sorumluluklarini yeniden tamimlayan bir déniim noktas:

olusturmustur.

ilgili

Ulkemizdeki egitim finansmam ve devlet iligkisi tarihine
bakildiginda, 20 Nisan 1924 tarihli ve 491 sayili Teskilat-1
Esasiye Kanunu'nun 80 ve 87. maddeleri, egitim konusunu
icermektedir. 80. madde, "Hiikiimetin gozetimi ve denetimi
altinda ve kanun gercevesinde her tiirlii 6gretim serbesttir."
hitkmiinii tagimaktadir (Tiirkiye Cumhuriyeti Anayasasi,
1924). 87. madde ise, ”ilkégretim, bitiin Tirkler igin
mecburidir ve Devlet mekteplerinde parasizdir.” ifadesini
icermektedir (Tiirkiye Cumhuriyeti Anayasasi, 1924). Bu
maddeler, egitimde esitlik ve egitim
hizmetlerindeki roliine vurgu yapmaktadir. Baska bir
deyisle, temel egitim devlet okullarinda tiim vatandaslar
igin zorunlu ve tiicretsizdir. Ayni sekilde, 24 Nisan 1926
tarihli ve 822 sayili kanunla lise ve lise giindiizlii
ogrencilere 6grenim ticreti 6denmemesine karar verilmis
ve 1926-1927 6gretim yilinda bu uygulama baglamistir. Bu

devletin

sayede Tiirkiye'de yatili okul disindaki orta ogretim de
ticretsiz hale getirilmistir (Cicioglu, 1982). Cumhuriyet
doéneminin ilk yillarina bakildiginda, egitim alanindaki
finansmanin yetersizligi oldugu
goriilmektedir. 1948 yilina kadar egitim finansmani il Ozel
Idareleri tarafindan yonetilmistir. Bu dénemde, 6gretmen
maaslarmin diizenli 6denememesi gibi sorunlar, dénemin
sartlar1 ve yetersiz finansman nedeniyle sik¢a yasanmuistir.
Ancak bu yetersizliklerin ardindan gelen siiregte,
Cumbhuriyetin kurulusu ile birlikte Tiirkiye'deki egitim

sorununun mevcut

finansman1 énemli Sl¢iide artis gostermistir. 1921 yilinda
Maarif Vekaleti'nin giderleri 390.412 TL seviyesindeyken,
1946 yilinda bu rakam 101.995.000 TL'ye ¢ikmistir. Egitim
biitcesinin genel biitge icindeki pay1 ise 1921’de %0,7 iken
1923’e gelindiginde %2,9’a yiikselmis ve sonraki yillarda
%4 civarinda devam etmistir. 1943 yilinda %5’e, 1946’da ise
%10’a ulasmustir (Karakiitiik, 2001). 2020 yilinda egitim
harcamalari, 2019’a kiyasla %4,5 artarak 270 milyar 921
milyon TL olarak gerceklesmistir. 2021 yilinda ise %27,1
oraninda bir artisla bu rakam 344 milyar 341 milyon TL’ye
ulagmistir. 2022 yilinda egitim harcamalar1 %69,3 artisla
587 milyar 438 milyon TL'ye yiikselmistir. Bu siirecte en
fazla artis gosteren egitim diizeyleri, %113,8 ile okul 6ncesi
ve %74,1 ile yiiksekogretim olmustur (Tiirkiye Istatistik
Kurumu [TUIK], 2023). 2023 yili igin Milli Egitim
Bakanligimin biitgesi 651 milyar 377 milyon 155 bin TL
olarak belirlenmis ve bu miktar merkezi
biitgesinin  %14,6’st1  olusturmaktadir (Milli Egitim
Bakanligr [MEB], 2022). Bu veriler, Tiirkiye’de egitim
harcamalarinda yillar icinde belirgin bir artis oldugunu
ortaya koymaktadir. Ancak egitim biitcesinin genel biitce
icerisindeki orani ve bu kaynaklarin etkin kullanimu ile
ilgili tartismalar hala devam etmektedir.

yOnetim

Giiniimiizde, kiiresel ve ulusal diizeyde yasanan olumsuz
ekonomik etkiler, toplumsal yasamin bir¢ok alanini,
ozellikle de egitimi, etkilemeyi siirdiirmektedir. Sinrli
maddi olanaklara sahip ailelerin gocuklar: ile zengin ve
yliksek refah seviyesine sahip ailelerin ¢ocuklar1 arasinda
egitimde firsat esitsizligi noktasinda son yillarda biiyiik bir
ugurumun olustugu goriilmektedir.
Tiirkiye'de tiim egitim kademelerinde ogrenci basmna
diisen harcamalarin Ekonomik Kalkinma ve Igbirligi
Orgiitiine (OECD) dahil olan iilkelere kiyasla oldukga
diisiik oldugu anlagilmaktadir. Egitim diizeyine gore
degisen ogrenci basina harcamalarda Tiirkiye, OECD
ortalamasinin oldukca altinda yer almaktadir. OECD Bir
Bakista Egitim 2023 raporuna gore; {ilkelerinde okul 6ncesi
egitim icin 6grenci bagina yapilan yillik harcama ortalama
on bin dolar civarindayken Tiirkiye bu miktarin neredeyse
yarisint harcamaktadir. Ortaokul diizeyinde 6grenci basina
diisen harcama ise OECD ortalamasinin tigte birinden daha
azdir. Genel bir egilim olarak, yiiksekogretim diizeyinde
Ogrenci bagimna harcama daha yiiksektir. Tiirkiye'de
tiniversite diizeyinde 6grenci bagina yapilan harcama 9.455
dolar olup diger egitim diizeylerine kiyasla daha yiiksektir.
Ancak bu miktar OECD ortalamasi olan 17.559 dolarmn
olduk¢a altindadir. Tim egitim seviyeleri goz oniinde

Ayni zamanda,
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bulunduruldugunda Tiirkiye, Meksika ve Kolombiya'nin
ardindan 6grenci basina en diisiik harcamay1 yapan OECD
iilkelerinden biridir ve Ogrencilere yonelik egitim
harcamalar1 konusunda diisitk bir siralamada yer
almaktadir (Himmetoglu vd., 2022; OECD, 2023).

Sonug olarak, devlet kaynaklarinin her zaman yeterli
diizeyde olmadig1 goriilmektedir. Egitim hizmetlerindeki
eksikliklerin
gerceklestirilen hayirseverlik faaliyetlerinin daha fazla
O6nem kazanmasi ve artan bir sekilde giindeme gelmesi

giderilmesi  icin  egitim  alaninda

beklenmektedir. Hayirseverligin egitim baglamindaki roli,
kiiresel Olcekte artan gelir esitsizliginin etkisiyle daha da
onemli hale gelerek siirekli olarak ilerlemektedir (Fontenot
vd., 2017). Yoksulluk ve gelir dagilimindaki esitsizlik gibi
biiyiik capli toplumsal sorunlarin ¢6ziimii icin daha
ayrintili ve genis capli adimlarin atilmasi gerekliligi actkga
goriilmektedir. Acil ve Oncelikli toplumsal ihtiyaglarin
karsilanmasinda hayirseverlik cabalarmin her zaman
ongoriilebilir.
diinyasinin kiiresel ve toplumsal degisimleri altinda ortaya

onemli bir rol oynayacag: Glintimiiz

cgkan sorunlarin
hayirseverlik faaliyetleri yeterli olmayabilir. Daha fazla
ortak ¢aba ve inisiyatiflerin, ortaya ¢ikan ihtiyaglar1 ve
sorunlari ele almak i¢in hayirseverlik temelli bir yaklasimin
oOtesine gecebilecegi diisiintilmektedir. Bu baglamda zaman
zaman bireysel girisimleri asan hayirseverlik kavramai,
dernekler, toplum kuruluslari, goniillii
organizasyonlar ve vakiflar araciligiyla daha sistemli bir
sekilde yiiriitiilen faaliyetler olarak kendini gostermektedir
(Aytag ve Eroglu, 2020).

¢oztimii igin, yalmizca bireysel

sivil

Bu arastirmanin  merkezinde  bulunan  bireysel
hayirseverlik  faaliyetlerinin incelendiginde
genellikle egitim, saglik, din vb. alanlarda gerceklestigi
goriilmektedir. ~ Bu  tiir  faaliyetlerde
hayirseverlerin, ¢esitli motivasyon kaynaklarmin etkisi
altinda hareket ettikleri ifade edilebilir. Arslan'in (2015)

Antalya ilinde gerceklestirdigi calisma, hayirseverlik

literatiir

bulunan

faaliyetlerinde bulunan bireylerin 6zelliklerini incelemistir.
Bu calisma, faaliyetlerin
gergeklestirilmesinde aile geleneginin etkisinin belirgin
oldugunu koymaktadir. Hayirseverlik
faaliyetlerinin nesiller boyunca aile icinde bir gelenek

hayirsever ailelerin  bu

ortaya

haline gelmesinin, hayirseverlik i¢in giiclii bir motivasyon
kaynag1 olan saglam bir baga déniistiigii vurgulanmistir.
Bu baglamda hayirseverlerin bu faaliyetlere katilmaktan
biiyiik bir duygusal tatmin ve motivasyon elde ettikleri, bu
benzer faaliyetlerin siirdiiriilebilir bir sekilde devam ettigi
ifade edilmektedir (Arslan, 2015). Goksu ve Arslan (2019)
tarafindan gerceklestirilen arastirmaya gore, Cumhuriyet
sonrasi donemde Kayserili hayirseverler, egitim projelerine
onemli destek  saglamistir.  Arastirmada
hayirseverlerin birgok okul ve derslik ingsa ettikleri, ihtiyag
sahibi 6grencilere burs ve egitim materyalleri sagladiklar1
ifade edilmistir. Bunun yani sira, Erciyes Universitesi gibi
bazi kurumlarin tesislerinin hayirseverler tarafindan
finanse edildigi belirtilmistir. Bu bulgular, Kayseri'deki

diizeyde

hayirseverlik faaliyetlerinin egitim alanindaki katkilarmni
ortaya koymaktadir (Goksu ve Arslan, 2019).
Cumbhuriyetin ilk yillarinda mali zorluklar yasandigi
itibaren, bu bolgedeki bireylerin egitim
alanindaki hayirseverlik ¢abalarina daha fazla katilarak
eksik kalan hizmetleri tamamlamaya yardimci olduklar ve
bu ¢abalar: kalict bir hale getirdikleri ifade edilebilir. Bu
aragtirmanin ¢ikis noktasi ise; Usak ilinde egitim alaninda
hayirsever faaliyetlerde bulunan vatandaglardir. Usak
ilinde yasayan veya yasamis olan hayirsever vatandaslarmn

donemden

ozellikle egitim alanindaki
gosterdigi anlagilmaktadir. 11 sinirlart igerisinde pek gok
destegi
tarafindan

faaliyetlere biyiik ilgi

okulun arazi tahsisi veya finansal
stireclerinin hayirsever vatandaglar
desteklendigi ve {istlenildigi goriilmektedir. Tamamlanan

ingaati,

okullar genellikle hayirsever vatandaslarin kendilerinin
veya aile liyelerinin isimlerini tasimaktadir. Bu arastirmada
Usak ilinde egitim alaninda, 6zellikle okul insaat1 ve arazi
tahsisi konularinda biiyiik mali katkilar yapan hayirsever
vatandaslarla goriismeler yapilmis ve onlarin egitim
hayirseverligi  konusundaki
kaynaklarinin incelenmesi amaglanmistir. Arastirma, Usak

ilinde

algilar1 ve motivasyon

egitim alanindaki hayirseverlik
inceleyerek bu faaliyetlere
vatandaglarin motivasyon kaynaklarmi
anlamaya ¢alismaktadir. Bu, yalnizca faaliyetlerin sayisal
ve ylizeysel bir dokiimiinii sunmaktan 6te hayirseverlik
ardindaki yani
hayirseverlerin diisiince ve duygularini analiz etmeyi
hedeflemektedir. Bu baglamda calismanin bilimsel katkisi,

faaliyetlerini
derinlemesine katilan

ve algilarmi

hareketinin insan faktoriunti,

hayirseverlik faaliyetlerinin arkasindaki insani
motivasyonlar1  ve  toplumsal etkilerini agikliga
kavusturarak literatiire = 6zglin bir bakis  agis
kazandirmaktir.

Ulkemizde egitim hayirseverligi konusunda yapilan
aragtirmalarin genellikle sayisal veriler ve istatistiksel
envanterlerle smirli oldugu, bu konudaki detayli ve
derinlemesine  incelemelerin  sayica az  oldugu
goriilmektedir.  Ozellikle ¢alismalarin  azhgs,
hayirseverlerin motivasyonlari, algilart ve bu faaliyetlerin
toplumsal etkileri iizerine daha kapsamli ve derinlemesine
bir anlayis gelistirilmesini zorlastirmaktadir. Bu baglamda
sosyal
derinlemesine incelenmesi ihtiyacindan soz edilebilir.
Arastirma, mevcut egitim literatiiriindeki bosluklar:
doldurarak egitimdeki belirli eksikliklere nasil yanit
verilebilecegi konusunda katki saglamaktadir. Oncelikle,
egitimdeki temel eksikliklerden biri 6zellikle dezavantajli
ve yoksul bolgelerdeki okullarda maddi kaynaklarin
yetersizligidir. OECD'nin 2018 raporuna gore, egitimde
firsat  esitligi saglanamamasi, Ogrencilerin  basari
diizeylerinde biiyiik farkliliklara yol agmaktadir (OECD,
2018). Hayirseverlik faaliyetleri, 6zellikle geleneksel
finansman ve politika Onlemlerinin yetersiz kaldig:
alanlarda egitimdeki eksiklikleri gidermede 6nemli bir rol
oynamaktadir.  Literatiirdeki  biiyitk bir eksiklik,
hayirseverligin ~ egitim  stratejilerine entegre

nitel

ulkemizdeki sorumluluk faaliyetlerinin daha

nasil
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edilebilecegi ve dezavantajli topluluklar icin sonuglarin
nasil iyilestirilebilecegi konusunda yeterli arastirmanin
(2023) gore,
hayirseverlerin daha bilingli ve etkili kararlar almalarina
yardimcr olacak danigmanlara ihtiya¢ vardir. Bu
danismanlik, yapilan katkilarin egitim kurumlarmnin ve
yararlanicilarin  gergek ihtiyaglariyla uyumlu olmasin
saglamaktadir. Bu sadece fon miktarimi artirmay1 degil ayr
zamanda kaynaklarin stratejik tahsisini de iyilestirerek
vadeli tesvik
icermektedir. Ayrica, literatiir genellikle hayirseverligin
hedefli yatirimlar ve isbirlik¢i ¢abalar yoluyla egitim
uygulamalarmi
etmektedir. Ornegin kolektif bagis modelleri gibi bagis
gevreleri, iiyelerin hayirseverlik davranislarimi etkileyerek

bulunmamasidir. Breeze ve Beeston’a

uzun egitimsel  gelismeleri etmeyi

yenileme potansiyelini goz ardi

sivil katilimi artirmis ve daha siirdiiriilebilir bir egitim
finansmani yaklasimi yaratmistir (Eikenberry ve Breeze,
2018). Bu bosluklar1 ele alarak arastirma hayirseverligin
egitimdeki doniistiiriicii potansiyelini vurgulamakta ve
egitimde esitlik ve etkinligi dnceliklendiren daha stratejik,
ortaya
fayday1

kanita
koymaktadir. Bu
desteklemek icin nasil kullanilabilecegine dair daha derin
bir anlayisa katkida bulunacaktir. Bu sekilde, arastirma
hem teorik hem de pratik diizeyde, mevcut literatiirdeki
eksiklikleri ele alarak egitim sisteminin daha kapsayici ve
adil hale gelmesine katkida bulunmay: hedeflemektedir.
Benzer calismalar yapildik¢a hayirseverlik faaliyetlerinin
daha goriiniir hale gelecegi ve bu konudaki motivasyonun
artacagl sOylenebilir. Bu ¢alismanin bu alanda calisan
aragtirmacilara da yol gosterici olacag1 sdylenebilir.

dayali bir yaklasimin gerekliligini

Ozel servetin kamusal

2. Yontem

Bu boliim calisma deseni, katilimcilari, veri toplama ve
¢alismanin  gegerliligi ve
arastirmacilarin rolii hakkindaki bilgileri igermektedir.

analizi, glivenilirligi ve

2.1. Desen

Arastirmada nitel arastirma yaklasimlarindan betimleyici
fenolomoji desen kullanilmistir. Nitel arastirma, bir bireyin
deneyim yoneliminde yatan anlami ortaya cikarmay:
amaglamaktadir  (Kiral,  2021; 2013).
Fenomenoloji, hayirseverlik calismalarinda bireylerin
deneyimlerini betimlemek amaciyla segilmistir ¢linkii bu

Merriam,

yontem, bireylerin yasadiklari
anlamay1 hedeflemektedir. Bu arastirmada fenomenolojik
yaklasim, egitim alaninda hayirseverlik faaliyetlerini
gerceklestiren bireylerin deneyimlerini derinlemesine
incelemeye ve anlamaya c¢alismaktadir. Bu yontem,
katimalarin kisisel deneyimlerine ve bu deneyimlerin
onlarin algilarinda ve eylemlerinde nasil bir rol oynadigina
odaklanmaktadir (Merriam, 2013; van Manen, 2016).
Fenomenolojik yontem, hayirseverlerin egitim alanindaki
faaliyetlerini ve bu faaliyetlerin onlarin kisisel ve
profesyonel yasamlarina etkilerini anlamak icin uygundur.
Bu yaklasim, katiimclarin yasadiklar1 tecriibelerin
anlamlarin1 agiklamaya c¢alisarak arastirma sorularini

deneyimlerin  &ziinii

detayli bir sekilde yanitlamayi saglamaktadir (Laverty,
2003). Fenomenolojik arastirma, bireylerin deneyimlerini
betimleyici bir sekilde ele alarak, bu deneyimlerin altinda
yatan anlamlar1 ve bu anlamlarin bireylerin hayirseverlik
faaliyetlerine nasil ydn verdigini ortaya koymaktadir
(Osborne, 1994). Bu nedenle, fenomenolojik yaklasimin
kullanilmas: arastirmanin hedefleriyle uyumludur. Bu
yontem, hayirseverlik faaliyetlerinde bulunan bireylerin
deneyimlerini anlamak igin gerekli derinlemesine bilgiyi
saglar ve bu deneyimlerin egitim alanindaki etkilerini daha
iyi agiklamaya yardima olur (Ersoy, 2019; Kiral ve Arslan,
2022). Boylece, arastirma, egitim alaninda hayirseverlik
faaliyetlerinin nasil bir etki yarattigini ve bu faaliyetlerin
hayirseverlerin kisisel deneyimleri ile nasil sekillendigini
ortaya
katiimailarin goniillii katilimi esas almmuistir ve higbir
sekilde zorlamaya maruz kalmamalar1 saglanmistir.
Aragtirmaci, katilimcilar
yonlendirmemeye 6zen gostermis ve kisisel goriislerini
aragtirma diginda tutmustur (Creswell ve Poth 2016). Bu
yaklasim, verilerin giivenilirligini artirmak icin kritiktir
(Lincoln ve Guba, 1985). Arastirma siirecinde etik ilkeler ve
bilimsel bagl
Katiimcilarin mahremiyeti korunmus, kimliklerini ifsa
edebilecek bilgiler gizli tutulmus ve katihmcilara K1, K2
gibi kod isimler verilmistir (Seidman, 2006). Bu uygulama,
katilimcilarin giivenini saglamak ve samimi yanitlar elde
vd.,, 2015).
Arastirma, Helsinki Bildirgesi ve Belmont Raporunda
belirtilen etik ilkeler c¢ergevesinde gerceklestirilmistir.
Helsinki Bildirgesine uygun olarak katilimcilara arastirma
siireci hakkinda kapsamli bilgi sunulmus ve katilimlar:
goniilliiliik esasina dayandirilmistir. Ayrica tanimlanabilir
insan materyali ve verileri igeren arastirmalarda etik
kurallara titizlikle (World  Medical
Association, 2013). Belmont Raporu ¢ercevesinde ise
bireylerin 6zerkligine sayg1 gosterilmis, zarar vermeme ve

koymay1 amaglamaktadir. Bu arastirmada,

tarafsizligimi  koruyarak

standartlara siki sikiya kalinmistir.

etmek agisindan Onem tasir (Saunders

uyulmustur

yarar saglama ilkelerine riayet edilmistir. Ayrica adalet
dogrultusunda
yapilmamasi saglanmistir (National Commission for the
Protection of Human Subjects of Biomedical and
Behavioral Research, 1979). Bu baglamda, arastirmaci,

ilkesi katilimcalar arasinda ayrim

bilimsel nesnelligini koruyarak verilerin gegerliligini ve
glivenilirligini en {ist diizeyde tutmustur (Tracy, 2010).

2.2. Katilimcilar

Calismanin arastirma grubunu Usak ilinde egitimde
hayirseverlik faaliyetlerine katilan, okul yapimi ve arsa
tahsisi gibi katkilarda bulunan ve bu okullara kendileri
veya aile {iyelerinin verilen 11 vatandas
olusturmaktadir. Nitel arastirmalar baglaminda, katilime1
sayisinin az olmasinin genellikle daha derinlemesine ve
kapsamli bir analiz olanagi sundugu belirtilmektedir
(Marshall ve Rossman, 2014). Bununla birlikte bazi
aragtirmacilar, nitel aragtirmalarda katilimci sayisinin
belirlenmesinin, arastirmacinin  konu hakkinda bilgi
doyumuna ulagsmasinin 6nemli bir faktoér oldugunu ifade

isimleri
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etmektedir (Guest vd., 2006). Bu durum, arastirmacinin
katilimalarla daha yakin bir iliski kurmasina ve karmasik
konular1 daha detayli bir sekilde arastirmasma olanak
tanimaktadir. Creswell’e (2016) gore, nitel arastirmalarda

anlayis ve baglamsal zenginliktir. Dolayisiyla bu baglamda
11 katilimali bir arastirma grubu, nitel arastirmanin
amaglarina hizmet etmektedir. Katiimcilara iligkin bilgiler
asagida Tablo 1'de verilmistir.

onemli olan genellestirilebilirlik degil, derinlemesine

Tablo 1

Katilimcilara ait demografik bilgiler tablosu

Kodu Yas1 Cinsiyeti Egitim Durumu Meslegi Medeni Hali Cocuk Sayisi Gurbetgilik

K1 68 E Lisans Insaat Mithendisi Evli 2 Yok
K2 70 E Lisans terk Serbest meslek/emekli Evli 0 Var
K3 61 E Lise terk Serbest meslek Evli 2 Yok
K4 57 E Lise terk Serbest meslek Evli 2 Yok
K5 65 K Lisans Ogretmen/emekli Evli 2 Var
K6 59 E Lisans Ogretmen/emekli Evli 2 Var
K7 42 E Lise Serbest meslek Evli 3 Var
K8 48 E Lisans Serbest meslek Evli 4 Yok
K9 53 E Lise Serbest meslek/Siyasetci Evli 3 Var
K10 78 E ilkokul Ciftci Evli 0 Var
K11 79 K Tlkokul Emekli Evli 0 Var

Tablo 1’de goriildiigli gibi katilimcilarin 9'u erkek, 2’si
kadindir. Arastirmaya katilan bireylerin yaslar1 42-79
arasindadir. Yas ortalamasi ise 61’dir. Arastirma seckisiz
olarak segilen okullarin bina yapimi ve arsa tahsisi gibi
faaliyetlerini iistlenen hayirsever vatandaglar iizerinden
yuriitiilmiistiir. Katihmcilardan 7’sinin ge¢miste bir donem
veya halen yurt disinda yasadiklar1 goriilmiistiir.

2.3. Islem

Usak ilindeki egitim alaninda hayirseverlik faaliyetlerine
katilan hayirsever vatandaslarin 9'u ile yiiz yiize ve 2’si ile
Zoom programi lizerinden olmak iizere goriismeler
yapilmigtir. Goriismeler katilimcilarin da bilgisi dahilinde
ses kaydi almarak yapilmistir. Sehir disinda ikamet eden
hayirsever vatandaglar ile Zoom programi araciligiyla
gortismeler yapilmistir. Katilimcilar ile yapilan goriismeler
yaklasik olarak 40 dakika ile 1 saat kadar siirmiistiir. Bu
calismada da egitim alaninda hayirseverlik faaliyetlerine
katilan Usak ilindeki vatandaslarin hayirseverlige iliskin
algilari, duygu ve tecriibeleri arastirilmistir.

2.3.1. Etik bildirim

Yapilan bu ¢alismada “Yiiksekogretim Kurumlar: Bilimsel
Arastirma ve Yayin Etigi Yonergesi” kapsaminda uyulmasi
belirtilen tiim kurallara uyulmustur. Yonergenin ikinci
boliimii olan “Bilimsel Arastirma ve Yayin Etigine Aykiri
Eylemler” bashg1 altinda belirtilen eylemlerden higbiri
gerceklestirilmemistir. Bu ¢alisma, Pamukkale Universitesi
Sosyal ve Beseri Bilimler Arastirmalar1 Etik Kurulunun
08.01.2024 tarih ve 1-19 sayili karari ile alman izinle
ylriitilmiistiir.

2.4. Veri Toplama Araglar
2.4.1. Yar1 yapilandirilmig gériisme formu

Arastirmada veri toplama araci olarak yar1 yapilandirilmis
gorisme teknigi kullanilmistir. Yar1 yapilandirilmig
goriismeler, arastirmaci tarafindan énceden belirlenmis bir
dizi sorunun soruldugu ancak katilimcinin cevaplarmi
daha ozgiirce ifade etmesine izin veren bir goriisme
tirtidiir (Creswell, 2018). Bu tiir goriismeler arastirmacilar
tarafindan belirli bir konuda derinlemesine anlayis elde
etmek ve katilimcilarin bakis agilarini, deneyimlerini ve
duygularmi anlamak icin kullanilmaktadir (DiCicco-Bloom
ve Crabtree, 2006). Arastirmacilar genellikle bir goriisme
protokolii olustururken, goriisme
gostererek katilimailarin ilgili konularda derinlesmelerine
ve yeni konular ortaya koymalarina izin vermektedirler
(DiCicco-Bloom ve Crabtree, 2006). Bu tiir goriismeler, nitel
arastirmalarda sikga kullanilan bir veri toplama yontemidir
ve genellikle katiimcilarin deneyimlerini, bakis agilarini ve
duygularini daha detayli ve kapsaml1 bir sekilde anlamak
igin tercih edilir (Creswell, 2018). Arastirmacilar, miilakat

oncesinde belirlenmis bir dizi anahtar soruyu igeren bir

sirasinda  esneklik

miilakat kilavuzu hazirlarlar, ancak miilakat sirasinda
katiimcmin cevaplarina gore yeni sorular ekleyebilirler
veya konular1 derinlestirebilirler (DiCicco-Bloom ve
Crabtree, 2006).

2.5. Veri Analizi

Nitel arastirmalarda temalar, veri analizi siirecinde ortaya
¢ikar ve arastirmacilar tarafindan verilere dayali olarak
(Braun ve Clarke, 2006). Arastirmacilar,
genellikle arastirma sorular1 ve amaglarma uygun olarak
temalar1 belirler ve adlandirir. Temalar, verilerde tekrar
eden motifler
adlandirilir ve bu

tanimlanir

ve anlamli desenler temel alinarak

siire¢, arastirmacilarin  verileri
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anlamlandirmasina ve arastirma sorularini yanitlamalarina
yardimct olur. Temalarin belirlenmesi, arastirmacilarin
6znel degerlendirmelerine dayanir ve genellikle bagimsiz
arastirmacilar tarafindan dogrulanir (Guest vd., 2012). Elde
edilen igerik teknigi
kullanilmustir. Icerik analizinde benzer verilerin belirli
konu ve temalar cercevesinde toplanmasi ve bunlari
okuyucunun anlayabilecegi sekilde yorumlanmas: esastir
(Simsek  ve  Yildirnm, 2011). Goriisme  siireci
tamamlandiktan sonra yapilan goriismeler yaziya
dontistiiriilmiistiir. Bu siiregte SpeechTexter programi
kullanilmistir. Daha sonra veriler MS Word programina
aktarilmistir. Gerekli noktalama ve yazim diizeltmeleri
yapilmstir. Elde edilen veriler igerik analizi i¢cin Maxqda
Kodlamalar
yapilirken veriler ayrintili olarak okunmus ve arastirma
amaglar1  dogrultusunda garpan  boyutlar
belirlenmistir. temalarin  belirlenmesi siireci
bagimsiz  arastirmacilar dogrulanmistir.
Karsilagilan tiim kavramlar gozden gegirilmis ve kategori

verilerin  analizinde analizi

programi kullanularak analiz edilmistir.
goze
Ayrica
tarafindan

gelistirme asamas1 tamamlanmuistir.
2.6. Gegerlilik ve Giivenirlik

Gorlisme formu olusturulduktan sonra uzman goriisiine
gonderilmistir. Uzman goriis ve Onerileri dogrultusunda
goriisme formunda gerekli diizenlemeler yapilmistir. Nitel
arastirmalarda gegerlilik, aragtirmacinin incelenen olguyu
oldugu gibi ve olabildigince tarafsiz gormesini ifade
etmektedir (Kirk ve Miller, 1986; akt. Simsek ve Yildirim,
2011). Goriisme formundaki yaniltict olabilecek kisimlar
diizeltilmis, baz1 kisimlarda alternatif sorularin belirtilmesi
gerektigi belirlenmis ve sorunun anlagilirligr ve yeterliligi
konusunda gerekli onlemler alinmistir. Goriismeler
yapilmadan &nce katilimcilar bilgilendirilmis ve dogal bir
sohbet ortaminda goriisme yapilmasina dikkat edilmistir.
Sadece goriisme formu araciligl ile veri toplanmasi ig
gecerliligi sinirlayan etkenler olarak ifade edilebilir. Dig
gecerligi saglamak igin galisma modeli, calisma gruplari,
veri toplama araglari, veri toplama ve veri analizi detayl
olarak tanimlanmustir. Veri kaybini 6nlemek igin yiiz ytize
gerceklesen goriismeler kayit altina alinmis ve Zoom
programi kullanilarak uzaktan gerceklestirilen goriismeler
veri kaybimi onlemek icin video kaydi altina alinmistir.
Katilimcilarin - goriisme sorularina verdikleri yanitlar
bulgular boliimiinde alintilar halinde sunulmustur.

3. Bulgular

Arastirmada dort ana tema belirlenmistir: "Hayirseverligin
Anlami1", "Hayirseverlik Faaliyetlerinin Amag ve Nedenleri
Cercevesinde Onemi”, "Neden Egitim Kurumlan" ve
"Hayirseverlikte Gelisim ve Beklentiler". Hayirseverligin
Anlami temasi, katilimcilarin hayirseverlik kavramina dair
kisisel ve duygusal bakis acgilarini icerirken Hayirseverlik
Faaliyetlerinin Amag ve Nedenleri Cercevesinde Onemi
temasi, bu faaliyetlerin toplumsal ve bireysel diizeydeki
Neden Egitim
Kurumlar1 temasi, hayirsever bireylerin neden ozellikle
egitim  kurumlarin1  desteklemeyi
incelemekte ve bu tercihlerin ardindaki motivasyonlar
ortaya koymaktadir. Son olarak Hayirseverlikte Gelisim ve
Beklentiler gelecege
beklentileri  ve istedikleri

kapsamaktadir. Bu temalar, hayirseverlik faaliyetlerinin
cesitli boyutlarin1 derinlemesine anlamamiza yardimci
olmaktadir. Egitim alaninda hayirseverlik faaliyetlerine
katilan yapilan

hayirseverlik

ama¢ ve Onemini vurgulamaktadir.

tercih  ettiklerini

temasi, katilimalarin yonelik

eklemek goriisleri

bireylerle goriismeler sonucunda,

katilimailarin kavramini nasil
yorumladiklarina iliskin goriisleri asagida Tablo 2'de
verilmistir. Bu soruya verilen yanitlar {i¢ alt tema altinda
toplanmustir: "Duygusal eksenli yorum", "Kiiltiirel ve inang
eksenli yorum" ve "Ekonomik eksenli yorum". Her bir
tema, katilimcilarin hayirseverlik kavramina iligskin farklh
bakis agilarin1 yansitmaktadir. Duygusal eksenli yorum
temasi, bireylerin hayirseverlik faaliyetlerine katiiminda
duygusal koyarken
Kiiltiirel ve inang eksenli yorum temasi, bu faaliyetlerin
kiiltiirel ve toplumsal degerlerle iligkisini incelemektedir.
Ekonomik ise hayirseverlik
faaliyetlerinin ekonomik boyutunu ve mali etkilerini ele
almaktadir. Toplamda 32 kod belirlenmis olup bu kodlar
sirastyla 13, 11 ve 8 kod olarak temalara ayrilmistir. Tablo
2'de, “Hayirseverligin  anlami1”
hakkindaki goriislerine gore olusan alt temalar ve bu

motivasyonlarmm roliinii ortaya

eksenli yorum temasi

katilimalarin temasi
temalara ait kodlar, bolim temelli dagilimlariyla birlikte
sunulmustur.

Tablo 2'ye gore, katilimcailarin hayirseverligin anlamina
iliskin algilar1 ele alinmaktadir. Goriismeler neticesinde
olusturulan alt temalardan katilimcilar sirasiyla “Duygusal
eksenli yorum” (13), “Kiiltiirel ve inang eksenli yorum” (11)
ve “Ekonomik eksenli yorum” (8) temalarindaki kodlara
deginmislerdir.” Duygusal eksenli yorum” temasi altinda
katiimailarin “iilkeye vefa borcu” (4), “paylasmay1 onemli
gormek” (4) ve “manevi huzur ve mutluluk” (2) kodlarma
degindikleri anlagilmaktadir.
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Tablo 2.

Katilimeilarin hayirseverlik kavrami anlanuna iligkin goriisleri tema ve kod frekans tablosu

Tema Alt tema Kod

Frekans (f)

Duygusal eksenli yorum

Paylasmanin 6nemine inanma
Manevi huzur ve mutluluk hissetme
Yapilan eserle gurur duyma
Yardimi kirmadan yapma

Cocuk sahibi olmama durumunun etkisi

Kiiltiirel ve inang eksenli yorum

Hayirseverligin anlami

Ekonomik eksenli yorum

Imkanlara gore HSF'ne katilma

HSF'nin eksik olan alanlarda yapilmas: gerektigine inanma
Fiziki sartlarin yetersizligini farketme

Ekonomik yeterliligi HSF icin bir sart olarak gérme

Devlet kurumlarina destek saglama

Yerel eksikliklerin giderilmesine katki saglama

Topluma 6rnek olma istegi

Aile gelenegini siirdiirme

Cesitli alanlarda HSF'ne katilma

Egitimci bir aileden gelme

Egitimi dncelikli gérme

Gelismis tulkeleri 6rnek alma

HSF'nin reklam amagli olmamasi gerektigine inanma

Nasip ve kismet inancina sahip olma
Hayir yapmay: dini bir gereklilik olarak gorme

Yoksullugun giderilmesine katki saglama

Ulkeye vefa borcunu 6deme 4

_ e = N

e = = e S N}

I W =G SO S

*HSF: Hayirseverlik faaliyetleri

K4 hayirseverligin anlamina iliskin olarak “Yasadigimiz
memleketin imkdnlar: ve insanlart eg dostlarimz sayesinde
bulundugumuz hayirseverligi Peygamber efendimizin *'sadaka
verin’’ hadisinde oldugu gibi bu isi yapma zorunlulugu olarak
goriiyorum. Hayirseverligi ben Allaha olan sevgimin sonucu
olarak  diisiiniiyorum.” yanit
” Ekonomik eksenli yorum” temasi altinda katilimcilarin
“yoksullugu gidermeye katki” (2) koduna degindikleri

seklinde vermistir.

anlagilmaktadr.

K5 hayirseverligin anlamia iliskin olarak “Hayirseverlik
bireyin mevcut ekonomik kosullarimin el vermesi durumunda
ihtiyac  sahiplerinin  ihtiyaclarini  giderme  istekliligidir,
hayirsever kisi bence bu tiir bir yardimu belirli alanlardaki altyap:
imkdnlarimin  arttirdmast kadar yoksullugun giderilmesi ve
dezavantajli kigilerin daha konforlu yasama kavusmas: igin
imkanlarini seferber eden kisidir.” seklinde goriis bildirmistir.

Katilimailar, hayirseverligin anlamini  agiklarken iilke
sevgisi  ve duyulan sikca
vurgulamiglardir. hayirseverlik faaliyetlerinin
paylasma duygusu ve bu duygunun davranisa doniismesi
agisindan nemli bir yere sahip oldugunu ifade etmislerdir.
Katilimailarin bir kisminin ise bu faaliyetleri aile gelenegi
olarak benimsedikleri ve ifade ettikleri anlagilmaktadir.
Katilimcilardan bazilari ise hayirseverligin anlamina iliskin
olarak manevi huzur, mutluluk, yoksullugu gidermeye
katk1 ve 6rnek olabilmek seklinde ifadelerde bulunduklar:
goriilmektedir. Arastirmaya katilanlarin duygusal kiiltiirel
ve ekonomik baglamda hayirseverligi tanimladiklar
soylenebilir. Katilimcilarin Hayirseverlik Faaliyetlerinin

ona vefa  borcunu

Ayrica,

Amag ve Nedenleri cercevesinde hayirseverligin 6nemi
hakkindaki goriislerine yonelik kodlar ve temalar kodlu
boliim tablosu bolim devaminda

temelli frekans

verilmistir.

Tablo 3’e gore, katilimcilarin hayirseverlik faaliyetlerinin
amag ve nedenleri gercevesinde hayirseverligin énemine
iliskin algilar1 ele alinmaktadir. Gortismeler neticesinde
olusturulan temalardan katilimcilar sirasiyla “Manevi ve
Ruhsal Motivasyon” (21), “Kiiltiirel Degerler ve Gelecek
Perspektifi” (21) ve “Ekonomik Katkilar ve imkanlar” (6)
temalarindaki kodlara deginmislerdir.” Manevi ve Ruhsal
Motivasyon” temas: altinda katilimcalarin “manevi huzur
ve mutluluk” (5), “lilkeye vefa borcu” (3) ve “paylasmay1
onemli gormek” (3), “mazideki zorlu yasam” (2), “isim
yasatma arzusu” (2), “eserle gurur duymak” (2),
“bagkalarnin hayatlarma dokunabilmek” (2) kodlarina
degindikleri anlasilmaktadir.

K5 hayirseverligin 6nemine iliskin olarak “Hayirseverlik
ruhsal bir motivasyon kaynagidir, yasami oldugu gibi kabul
etmenin yamnda paylasmayr ve paylasim sonucu insanlarin
mutlu olmasini, huzurlu olmasinmi saglayacak etkinin bizler
tarafindan  saglanmast i¢ huzurumuzu getirir.” ifadesini
kullanmustir.

Hayirseverligin dnemine iliskin olarak K1 “Bizler ticaret
yapan insanlariz bizler. Bu iilkenin suyunu igiyoruz ekmegini
yiyoruz. Belli paralar da  kazanwyoruz. Hayirseverligi
kazandigimizi hayirseverlik yoluyla bor¢lu oldugumuz iilkemize
geri iade etme ya da vefa borcumuzu ddeme olarak gormekteyim.”
seklinde cevap vermistir.
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K2 ise “Paylasmak ¢ok énemli benim icin. Devletimiz elinden
geleni elbette ki yapmaktadir. Ancak niifus ve benzeri
durumlardan dolayt bazi noktalarda eksiklikler gormekteyiz. Biz
bunun eksikligini fark ettik. Hayirseverlik bu noktadaki
eksiklikleri biraz da olsa kapatmak agisndan ¢ok Onemlidir.”
cevabini vermisgtir.

K6 da “Babam da 3. Simifa kadar okuyabilmis okuldan ayrilmak
durumunda kalmg. EZitime, okumaya, yazmaya ayrica o da
dnem verirdi.” seklinde ifade etmistir.

K7 ise “Babam basta bu dereceye gelecegini diisiinmedi. Bizler
ilk etapta ondan habersiz kendi aramizda diisiindiik bu faaliyeti.
Sonradan beraber de konusup harekete gectik. Allah bize bu
imkdn1  vermigse, bunun hayattan g0c ettikten
yapilmasindansa babama niyetimizi agiklaytp onun da saghigimda
gorecegi sekilde yapmasini séyledik. Beraber bu karari aldik
“cevabini vermistir.

sonra

K4 de “Torunum da kendi okulumuzda okuyor. Ben gurur
duyuyorum bununla da. Pek ¢ok dostlarmmizin cocuklar: da
egitim alwyor. Hayat sadece para, pul, varliktan ibaret degil.

Tablo 3

Maneviyat ve mukaddesat cok onemlidir. Bunlar: yagatmak
lazimdrr. Hayirseverlik bu anlamda ¢ok onemli ve gurur kaynagi
olan bir faaliyet bizim i¢in” seklinde ifade etmistir.

K3 ise “Benim i¢in hayirseverligin onemi olabildigince cok fazla
insana acidan  ulagmak  hayatlarina
dokunabilmek agisindan ¢ok énemlidir “cevabini vermistir.”

maddi ve manevi

Kiiltiirel Degerler ve Gelecek Perspektifi” temas: altinda
katiimailarin sirasiyla “gelecege ve nesillere yatirnm” (4),
“reklam amacli olmamali” (3) ve “bir¢ok alanda HSF
katihm1” (3), “aile gelenegi” (2), “HSF yaygmnlasmasi
arzusu” (2), “egitimi oncelikli gérmek” (1), “HSF her
alanda olmal1 diisiincesi” (1) ve “HSF'ni misyon edinmek”
(1) kodlarma degindikleri anlagilmaktadir.

K7 hayirseverligin 6nemine iliskin olarak; “Ciinkii bu
yardimlar aslimda  bir sonraki nesillere yapiyor diye
diigiintiyorum.  Gelece§e yatirim  olarak — gériiyorum  bu
faaliyetleri.” ifadesini kullanmistir.

Katilimcilarin hayirseverlik faaliyetlerinin amag ve nedenleri cercevesinde hayirseverligin dnemine iliskin tema ve kod frekans

tablosu

Tema  Alttema Kod

Frekans (f)

Manevi ve Ruhsal Motivasyon

Kiiltiirel Degerler ve Gelecek Perspektifi

Hayirseverlik Faaliyetlerinin Amag ve Nedenleri

Ekonomik Katkilar ve Imkanlar

Kendi imkanlarina gore hayirseverlik faaliyetlerine katilma
Yerel ticarete dolayl1 destek saglama
Istihdama katki saglama

Mazideki zorlu yasami hatirlamak
Biiytiikler adina hayir yapma

Isim yagatma arzusu

Manevi huzur ve mutluluk hissetme
Manevi degerlere nem verme

Yapilan eserle gurur duyma
Bagkalarinin hayatlarina dokunma istegi
Paylasmanin énemine inanma

Ulkeye vefa borcunu édeme

HSF'nin yayginlagsmasini isteme

Gelecege ve nesillere yatirim yapma

Egitimi dncelikli gérme

HSF'nin her alanda yapilmas: gerektigine inanma
HSF'nin reklam amagh yapilmamas: gerektigini diisiinme
Aile gelenegini devam ettirme

Cesitli alanlarda HSF'ne katilim saglama

HSF'ni bir misyon olarak benimseme

Hay1r yapmay1 dini bir gereklilik olarak gorme

Devletin imkanlarinin yetersiz oldugunu diisiinme

N

WWNN =N =

B = W W R = RN

O S Y

*HSF: Hayirseverlik faaliyetleri

Hayirseverligin onemine iligskin olarak K10 “Ama ben bu
konuda reklam yapmayr ve yapilmasini sevmiyorum. Benim
yardim olarak nereye ne harcadigimi bir ben bir Allah bilir.”
seklinde cevap vermistir.

K11 ise “Esim we benim icin hayirseverlik hayatimizda ¢ok
onemli bir noktada oldu her zaman. Esim hayatinin odak noktas
haline getirmisti bu faaliyetleri. Cami, okul, saglik ocag1, yapimi

ve yardum faaliyetlerine siirekli katilirdr. Insanlara destek olmay:
¢ok severdi.” cevabini vermistir.

K7 de “Ailem i¢in de onemli bir konu hayirsever olmak.”
seklinde ifade etmistir. K4 ise “Bence hayirseverlik ¢ok onemli
ve imkdni olan herkesin imkdni él¢iisiinde katilmas: gereken bir
faaliyettir “cevabini vermistir.
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K6 da “Babam da 3. Sinifa kadar okuyabilmis okuldan ayrilmak
durumunda kalmis. Egitime, okumaya, yazmaya ayrica o da
dnem verirdi “cevabini vermistir.

K7 de “Okul olur, cami olur, saglik ocagt olur. Eksik olarak
gordiiklerimden olarak bunlar: séyleyebilirim.” seklinde ifade
etmistir.

K11 ise “Esim we benim icin hayirseverlik hayatimizda ¢ok
dnemli bir noktada oldu her zaman. Esim hayatinin odak noktas:
haline getirmisti bu faaliyetleri. Cami, okul, saglik ocag1, yapimi
ve yardim faaliyetlerine siirekli katilirdr. Insanlara destek olmay:
¢ok severdi “cevabini vermistir.

K5 hayirseverligin 6nemine iliskin olarak “Hayirseverlik
dinimizce olmas: gerekendir.” ifadesini kullanmasgtir.

Hayirseverligin  6nemine iliskin olarak K8 “Hayatimin
merkezi noktasinda gordiigiim hayirseverlige pek ¢ok noktada
imkdnimiz  elverdikce yer veriyorum. Ogrenci okutuyoruz,
burslar veriyoruz. Yurt ici ve yurt disginda hayir kurumlar:
yapwyoruz. Uzerimize diisen sekilde Allah'in rizasini kazanmak
icin imkdnimiz olan her yerde yer vermeye ¢alistyoruz.” seklinde
cevap vermisgtir.

K10 ise “Ahirette de amel defterimiz kapanmasin istedim bu
yolla. Insamin yapacag 3 biiyiik iyilik var. Birincisi, iyi evlat
yetistivmek, 2.si imanli olmak ve 3.sii varliklt olmak. Varlik ile
evlat ancak kabre kadar sizle gelir. Iman ise senle kalir. Digerleri
geri doner. Eski yazi bildigim icin dinle alakali okumalarim da

olur. Dini yonden énemli oldugunu diisiiniiyorum.” cevabini
vermistir.
“Ekonomik Katkilar ve Imkanlar” temasi altinda

katiimalarin sirasiyla “imkana gore katithm” (3), “devlet
imkanlarmin yetersizligi” (1) ve “yerel ticarete dolayl
destek” (1), “istihdama katk1” (1), kodlarina degindikleri
anlagilmaktadir.

K4 hayirseverligin  6nemine olarak “Bence
hayirseverlik ¢ok onemli ve imkdni olan herkesin imkdm
olciisiinde gereken  bir  faaliyettir.”

kullanmuistir.

iligskin

katilmast ifadesini

Hayirseverligin 6nemine iliskin olarak K2 “Devletimiz
elinden geleni elbette ki yapmaktadir. Ancak niifus ve benzeri
durumlardan dolay: bazi noktalarda eksiklikler gormekteyiz. Biz
bunun eksikligini fark ettik. Haywrseverlik bu noktadaki
eksiklikleri biraz da olsa kapatmak agisindan cok onemlidir.”
seklinde cevap vermistir.

K9 ise “Ornegin okulumuz Sivasli Dursun Yalim Fen Lisesi
ogrencilerinin  yarisina yakimi Usak il merkezinden gelip
gitmektedir. Bu yiizden ilcede faaliyet gOsteren minibiis ve
otobiislerimiz hareketlilik kazanmaktadir. Usaktan ilgeye her giin
en az 5-6 servis gelmektedir. Bu siirecte de o sektordeki
vatandaslarin da ekmek parasi kazanmasina da vesile olmaktayiz.
Ayni  sekilde ilcede yasayan esnaflarimizdan  berberler,
ayakkabicilar, tuhafiye, lokanta, restoran, kirtasiye vb’nin bu
okulumuza gelen d3rencilerimiz ve ailelerimiz  sayesinde
kazanglarimn artmas: adma da dolaylr bir destek olmus
olmaktayiz.” cevabini vermistir.

Katilimalarin hayirseverligin amag¢ ve o6nemine iliskin

olarak katilimlarindan manevi huzur ve mutluluk
duyduklarmi ifade ettikleri anlasilmistir. Gelecege ve yeni
nesillere giizel bir gelecek mirasi birakma anlaminda bu
faaliyetleri 6nemli gordiikleri anlasilmaktadir. Katilimcilar
faaliyetlerin
diisiinmektedir. Ulkelerine olan vefa borcunun kargiligini
verebilmek ve paylasma duygularinin 6nemini ifade
ettikleri goriilmektedir. Katilimcilarin bu faaliyetlere
sebeplerin de etkili oldugu

katillmcilarin =~ hayirseverlik

reklam  aract  olmamasi  gerektigini

dini

anlagilmaktadir.  Yine
faaliyetleri araciligi ile isim yasatma arzusunu degerli
gordiikleri sdylenebilir. Arastirmaya katilanlarin duygusal
ve kiiltiirel sebepler baglaminda hayirseverligin énemini
ifade ettikleri soylenebilir. Katilimcilarin “Yardimlarinizi

katilmalarinda

egitim kurumlarina yonelik planlamanizin sebebi nedir?”
sorusuna verdikleri yanitlar {i¢ tema altinda toplanmuistir.
“Kiiltiirel Nedenler”, “Duygusal Nedenler”,
Nedenler”  temalaridir.  Katilimalarin
goriislerine yonelik kodlar ve temalar kodlu boliim temelli

Bunlar;
“Ekonomik

frekans tablosu boliim devaminda verilmistir.

Tablo 4’e gore, katilimcilarin egitim kurumlarina yardimda
bulunmalarina nedenler ele
Gortigsmeler olusturulan
katilimcilar sirasiyla “Kiiltiirel nedenler” (39), “Duygusal
nedenler” (17) ve “Ekonomik nedenler” (10) temalarindaki
kodlara deginmislerdir. “Kiiltiirel Nedenler”
altinda katilimcilarn “egitimi dncelikli ve degerli gorme”
(13), “gelecege ve nesillere yatirim” (4) ve “egitimci aileden
gelmek” (3), “egitim siteminin revizesi gerek” (3) kodlarma
degindikleri anlasilmaktadir.

iligkin alinmaktadir.

neticesinde temalardan

temasi

K1 “Genellikle kamuoyunda hayirseverlik faaliyeti olarak ya okul
ya da cami yapimi vardir. Bizler de inangli insanlariz. Ibadetin
evde de yapilabilece§ini diisiiniiyorum. Her yerde ibadet
yapiabilir. Ama egitim 6gretim her yerde yapilamaz. Oyle bir
ayricaligr vardiwr. Egitim icin ozel bir alan ve uygun sartlar
gereklidir. Bu yiizden egitim alaminda hayirseverlik faaliyetlerine
katilmay: daha fazla istedik.” ifadesini kullanmustir.

K5 ise “Buradaki belki kalbimizde yatan his gelecek nesillerde
basarili  63rencilerin, yegenimizin istedigi gibi, yetismesine
sahitlik etmek, yardim etmek olarak goriilebilir.” seklinde cevap
vermistir.

K9 ise “2010 yiinda rahmetli babam bir trafik kazasimda
kaybettigimde kendisi emekli bir fen bilgisi 6§retmeni idi. Ben
egitimci bir ailenin bireyiyim. Kardegim, amcalarim, halalarim
hepsi 63retmendir. Babam ve annem de 6gretmen oldugu icin,
babarmin da brang: Fen bilgisi olmasindan dolay: bir Fen Lisesi
yapmay: istedim.” cevabini vermistir.

K8 de Tiirkiye'de en biiyiik eksiklik egitim ve egitimin kalitesi
aslinda.” seklinde ifade etmistir. K8 “Okulumuza destegimiz
hala devam ediyor. Hedefim okul ve cevresini camisi, yurdu vb ile
kiilliye haline getirmek. Ddrt dortliik egitim veren bir okul
olusturmak ve buradan mezun olan bir yerlere gelen ve iilkemize,
dinimize milletimize faydalr olacak insanlar yetismesine vesile
olmak istiyorum.” ifadesini kullanmistir.”
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Duygusal Nedenler” temas: altinda katilimcilarin “isim
yasatma arzusu” (4), “mazideki zorlu yasam” (4) ve “eserle

gurur duymak” (3) kodlarina degindikleri anlagilmaktadir.

Tablo 4

K4 “Hepimiz bu diinyada geciciyiz. Ama bu vesile ile isim
yasatmak ¢ok onemli. Allah herkese nasip etsin. Babam sagliginda
yaptt ve babam vefat etmeden 3-4 ay Once okulumuz agilds.
Kendisi de gordii.” ifadesini kullanmustir.

Katilimcilarin egitim kurumlarina yardimda bulunma nedenlerine iligkin tema ve kod frekans tablosu

Tema  Alt tema Kod

Frekans (f)

Duygusal nedenler

Gegmisteki zorlu yasam kosullarini hatirlama
Yapilan eserle gurur duyma

Ulkeye vefa borcunu 8deme istegi

Manevi huzur ve mutluluk hissetme

Manevi ve insani degerlere 6nem verme

Cocuk sahibi olmama durumunun etkisi

Kiiltiirel nedenler

Gelecege ve nesillere yatirim yapma istegi
Egitimci bir aileden gelme

Egitim sisteminin revize edilmesi gerektigine inanma

Neden Egitim Kurumlar:

HSF'ni bir misyon olarak benimseme

Aile gelenegini devam ettirme

Dini egitimi yetersiz bulma

Hayir yapmay1 dini bir gereklilik olarak gérme

Ekonomik nedenler

Firsat esitligi eksikligini farketme

Bolgesel tanitima katki saglama

Vergi kampanyalarindan yararlanma

Imkanlara gore HSF'ne katilma

Devlet imkanlarinin yetersiz oldugunu diisiinme
HSF'nin istihdama katki sagladigina inanma

Dini egitimi 6nemli gérme

Cesitli alanlarda HSF'ne katilma

Gelismis tilkeleri 6rnek alma

Kadin/anne egitiminin 6nemine inanma

Kamu ve yerel yonetimin tesvikinin nemine inanma
HSF’nin her alanda degerli olduguna inanma
HSF’nin yayginlagmasini isteme

Egitim kaynakl1 toplumsal sorunlarin farkina varma

Fiziki sartlar yetersiz oldugunu diisiinme

Isim yagsatma arzusu tagima 4

_= = NN W

Egitimi 6ncelikli ve degerli gérme 13

—_ o R R R = = = NN WW W

e e e

*HSF: Hayirseverlik faaliyetler

K11 ise “Esim babasini 3 yasinda iken kaybetmis. Zor sartlarda
biiyiimiis. Zor zamanlardan gelmis. Kiitahyaya yatili okumaya
gitmis ama babast ve arkasinda yeterli destegi olmadigi icin
birakip gelmek zorunda kalms. Okuyani cok severdi. Okuyan
cocuklara yardim etmeyi severdi. Yurt disma olmasak belki
yapamazdik. Siikiirler olsun. Insanlara, devletimize, milletimize
yardimlariniz oldu bu anlamda.” seklinde cevap vermistir.

K10 ise “Bundan gurur duyuyorum.” cevabini vermistir.”
Ekonomik Nedenler” temas: altinda katilimcilarin “fiziki
sartlar yetersiz” (4) koduna degindikleri anlagilmaktadar.

K7 “Okul ve egitim imkdnlarimin ilimiz Usak’'ta az olmas,
yetersiz olmast, siniflarin 40,50 6grenci ile dolup yetersi kaldigini

gOrmemiz bizi bu faaliyeti egitim alaninda yapmaya yonlendirdi.
Bir de okul ne kadar ¢ok olursa, egitime o kadar onem verilir.
Egitim sartlari, egitim seviye ve kalitesi artar. 40 dk derste 40
ogrenci oldugunu diigiinelim ogrenci basima 1 dk diigser. O
stniftaki 6gretmen ne 6gretebilir bu sartlarda, nasil 6gretebilir, ne
yapabilir. Sonra bu sartlarda o 0Ogrencileri nasil yetistirip
iilkenize, vatamniza, milletinize nasil faydali olacak.” ifadesini
kullanmustir. K3 ise “Ozel okullarm hayata gecmesi ve
yaygmlasmast ile devlet okullarmmin imkdnlart geride kald1.”
seklinde cevap vermistir. Katilimcilarin yardimlar egitim
kurumlarina yonelik planlamalarinin nedenlerine iliskin
olarak ifadelerinde egitimi toplumsal, kiiltiirel ve
ekonomik kalkinma agisindan 6nemli ve oncelikli olarak
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gordiikleri anlasilmistir. Ayrica katiimcilarin bu alandaki
faaliyetleri gelecege ve yeni nesillere yatirim olarak
gordiikleri gecmis
yasantillarinda tecriibe ettikleri zorlu sosyo-ekonomik
sartlarin da katilimcilar: egitim alanindaki hayirseverlik
faaliyetlerine yonlenmelerinde etkili oldugunu ifade etmek
miimkiindiir. Katilimcilardan bazilar1 egitim ve egitim
siireclerindeki fiziki sartlar1 yetersiz bulduklarin1 bu
ytlizden bu faaliyetlere katilmak istediklerini ifade etmistir.
Arastirmaya katilanlarin kiiltiirel, duygusal ve ekonomik

sOylenebilir. Katilimcilarin  kendi

sebepler dogrultusunda egitim hayirseverligini segtikleri
sOylenebilir. Goriismenin son bdliimiinde katilimcilara
hayirseverligin gelisimi ile ilgili beklentilerine iliskin

eklemek istedikleri bir sey olup olmadig1 sorulmustur.
Katilimalarin “Bunlarin disinda eklemek istedikleriniz
nelerdir?” sorusuna verdikleri yanitlar dort tema altinda
toplanmustir. Bunlar; sirasiyla “Hayirseverlikte Toplumsal
Katki ve Motivasyon”, “Hayirseverlik Faaliyetlerinde
Ilerleme ve Beklentiler”, “Hayirseverlik Faaliyetlerinde
Toplumsal ~ Farkindahk ve lyilestirme Talepleri”
temalaridir. Katilimcilarin goriislerine yonelik kodlar ve
temalar kodlu bolim temelli
devaminda verilmistir.

frekans tablosu bdolim

Tablo 5
Katilimcilarin hayirseverligin gelisimi ve beklentilerine iligkin iligkin tema ve kod frekans tablosu
Tema Alt tema Kod Frekans (f)

Hayirseverlikte Toplumsal Katki ve Yapilan eserle gurur duyma 2
Motivasyon Manevi degerlere 6nem verme 1
Isim yasatma arzusuna sahip olma 1
Gegmisteki zorlu yasam kosullarmi hatirlama 1
Ulkeye vefa borcunu 6deme istegi 1
Manevi huzur ve mutluluk hissetme 1

=
% Hayirseverlik Faaliyetlerinde flerleme ve HSF'nin yayginlagsmasini isteme 4
i’ Beklentiler Gelecege ve nesillere yatirrm yapma 1
& Egitim sisteminin revize edilmesi gerektigine inanma 1
2 Geligmis iilkeleri 6rnek alma 1
g Hayirsever bir millet olundugunu diisiinme 1
ol HSF'nin 6nemli ve gerekli olduguna inanma 1
3 HSF'nin reklam amagh yapilmamasi gerektigini diisiinme 1
=4 Herkesin bir sekilde hayirseverlik yapabilecegine inanma 1
E;’ Egitimi onemli ve oncelikli gérme 1
§ Hayirseverligi dini bir gereklilik olarak gorme 1

>
ﬁ Hayirseverlik Faaliyetlerinde Toplumsal HSF'nin tesvik edilmesi gerektigine inanma 2
Farkindalik ve Tyilestirme Talepleri Vergi kampanyalarina katilim saglama 1
HSF'ni yetersiz bulma 1
Her seyi devletten beklememek gerektigini diisiinme 1
imkanlara gore HSF'ne katilma 1
HSF'nin eksik olan alanlarda yapilmasi gerektigini diisiinme 1
Bolgesel tanitima katki saglama 1

*HSF: Hayirseverlik faaliyetleri

Tablo 5’e gore hayirseverlerin goriislerine iliskin
olusturulan Hayirseverlikte Toplumsal Katki ve
Motivasyon, Hayirseverlik Faaliyetlerinde lerleme ve
Beklentiler ve Hayirseverlik Faaliyetlerinde Toplumsal
Farkindalik ve Iyilestirme Talepleri temalarindaki kodlar
ve verilen cevap frekanslar1 incelendiginde; Katilimcilarin
“Hayirseverlik Faaliyetlerinde Ilerleme ve Beklentiler”
temasi altindaki kodlardan “HSF yayginlasmasi arzusu”
koduna degindikleri anlasilmaktadir.” Hayirseverlik
Faaliyetlerinde Toplumsal Farkindalik ve Iyilestirme
Talepleri” altindaki kodlardan “HSF tesvik
edilmeli” ve bu kodla baglantili olarak “HSF yetersiz
bulma” deginilmistir.
“Hay1rseverlikte Toplumsal Katki ve Motivasyon” temasi
altindaki kodlardan “eserle gurur duymak” koduna
deginmistir. gore katilmcilarin  hayirseverlik

temasi

kodlarina Katilimailar

Buna

faaliyetlerinin yayginlasmasini ve diger satlar1 miisait
durumda olan insanlarin da bu faaliyetlerde yer almalarin
istedikleri
faaliyetlerini yetersiz bulduklari ve bu konuda gerekli
toplumsal tesvikin devlet kanallarinca olusturulmasin
talep ettikleri anlagilmistir. Arastirmada yer
katilimcilar dini sebeplerden bu faaliyetlere katilimi gerekli
gordiikleri ve hayata gecirdikleri eserleri ile gurur ve

gorlilmiistiir.  Katimeilarn  hayirseverlik

alan

mutluluk duyduklari goriilmiistiir.
4. Tartisma

Bu arastirma, egitim alaninda hayirseverlik faaliyetlerine
katilan bireylerin hayirseverlige yiikledikleri
anlamayi, hangi tiir faaliyetlere yoneldiklerini belirlemeyi
siirdiiren etkenleri incelemeyi
Aragtirmaya  katilan

anlami1

ve bu davraniglarimi

amaclamaktadir. hayirseverler
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hayirseverligin iilkeye olan bir vefa borcu, paylasmak ve
manevi huzur ve mutluluk duygusu oldugu diisiincesine
sahiptirler. Hayirseverler bu {ilkede yasayip, elde ettikleri
imkanlar sayesinde refah seviyelerini yiikselttiklerini ve
toplumda bir yere geldiklerini ifade etmektedir. Bunun da
kendilerinde bir vefa ve minnet borcu olusturdugunu bu
ylizden hayirseverlik kavraminin kendilerinde bu
duygulart ¢agristirdigini ifade etmektedir. Katilimcilar
toplumsal yasam iginde paylasmay1 6nemli gordiiklerini
belirtirken bu yiizden hem ihtiyag sahibi diger insanlarla
hem de devlet kurumunun yetismekte eksik kaldigmni
diisiindiikleri paylasmay
hayirseverligin kendilerinde olusan karsilig1 olarak ifade
Calismamizda yer alan katilimalar
hayirseverligin kendileri igin manevi huzur, ig ferahlig1 ve

alanlarda  kazanimlarm

etmektedirler.

igsel bir mutluluk olusturdugunu ifade etmislerdir. Arslan
(2015) tarafindan hayirsever Kkisilerin o6zellikleri iizerine
yapilan arastirmada, Kaya ve Celik (2022) tarafindan egitim
ve din hizmetlerine hayirsever katkisi iizerine yapilan
Topcu (2019)
hayirseverlik anlayis: {izerine yapilan arastirmada benzer
sonuglar  bulmusglardir. Bu aragtirmalarin

arastirmadan farki, yontem ve dogrudan
goriiglerinin  alindig1  arastirmalar
olmamalaridir. Arastirmada hayirseverler, hayirseverligin
amag ve nedenleri gercevesinde Onemine iligkin manevi
agidan kendileri i¢in huzur ve mutluluk kaynag: oldugunu
ifade etmiglerdir. Hayirseverligin {ilkeleri ve yasadiklari
topluma duyduklari manevi anlamdaki borglarmi 6demek
agisindan 6nemli oldugunu belirtmislerdir. Bu anlamda
varliklarmin baska insanlarla paylasmanin g¢ok Onemli
oldugunu belirmislerdir.
¢ogunlugunun bu faaliyetleri gelecek nesillerin iyi bir
sekilde yetismesi adina bir yatirim olmasi agisindan 6nemli
gordiiklerini
hayirseverlerin bu faaliyetlerin reklam araci
goriilmemesinin

arastirmada, tarafindan Hristiyanlikta
yapilan

egitim
hayirseverlerinin

Yine hayirseverlerin

katilan
olarak
durmuslardur.

belirtmislerdir. ~ Arastirmaya

Onemi tizerinde
Arastirmaya katilan hayirseverler imkanlari odlgiisiinde
diger insanlarin da bu faaliyetlere katilmasmin onemli
oldugunu ifade etmislerdir. Hayirseverler hayirseverligi
dini agidan da gerekli ve 6nemli oldugunu belirtmistir.
Egitim ve dini hayirseverlik {izerine Kaya ve Celik (2022)
tarafindan yapilan ¢alisma, arastirmamizin bulgulariyla
benzerlik gostermektedir. Bu arastirma bahsedilen
arastirmanin sonuglarini destekler nitelikte bulgular ortaya
koymustur. Goksu ve Arslan (2019)
hayirseverligin egitime katkisina iliskin yapilan ¢alisma da
aragtirmamiz ile benzer sonuglar icermektedir. Hgili
¢alismada benzer sekilde hayirseverlerin gelecek nesillerin
daha iyi yetismesi diisiincesi ile bu faaliyetlere yogun bir
sekilde katildiklar1 belirtilmektedir. Hayirseverlerin bu tarz
faaliyetlere istekle ve yogunlukla katilmasi igsel bir
motivasyon kaynagi, manevi bir huzur ve mutluluk
duygusunun ¢alismamizda da ifade etikleri gibi yogun
olmasindan kaynakli oldugu sOylenebilir. Arastirmaya
katilan hayirseverlere gore egitim toplumun tesisi igin,
donanimli bireyler ve saglam bir gelecek olusturabilmek

tarafindan

icin oncelikli, degerli ve ¢ok 6nemlidir. Arastirmada yer
alan yardimlarini  egitim
yapmalarinda okullardaki kalabalik simif ortamlars,
yetersiz fiziki sartlar ve diger benzer eksikliklerin etkili
oldugunu ifade etmiglerdir. Ayrica katilimcilardan bazilar
egitim sistemini yeterli gormediklerini ve degismesi
gerektigini belirtmistir. Katiimcilarin egitim alaninda
yapilan hayirseverlik faaliyetlerini gelecek nesillerin
istenilen oOzelliklerde, iyi bir sekilde yetismesi igin bir
olarak  gordiikleri Egitim
alanindaki alan
katilimclar icin gerek kendi gerekse aile {iyelerinin
isimlerinin okullarda yasatilmasinin 6nemli ve degerli
oldugu goriilmiistiir. Katihmcilardan bazilarinin egitimci
bir aileden gelmesi veya diger yakinlarmin egitimci

katilimalar alaninda

yatirim anlagilmaktadir.

hayirseverlik  faaliyetlerinde  yer

olmasmin bu alandaki faaliyetlere katilmalarinda etkili
oldugu anlasilmaktadir. Ayrica katilimcilarin yine ge¢mis
yillarda yasadiklar1 gerek sosyo-ekonomik alanda gerekse
egitime erisim
faaliyetlere yonelmelerinde etkili oldugu goriilmiistiir.

imkanlar1 anlaminda zorluklarin bu
Egitim alaninda yapilan faaliyetler araciligiyla yapilan
hizmet ve eserler ile katilimcilar gurur ve mutluluk
duyduklarmi belirtmiglerdir. Katiimcilardan bazilar1 da
dini egitimi 6nemli gordiiklerini ve bu alanda katkida
bulunduklarimi belirtmislerdir. Eroglu (2020) tarafindan
Tiirkiye’de hayirseverlik kiltiirti  ile ilgili
arastirmada bu faaliyetlere katilma nedenleri olarak dini
inang, tutum, empati duygusu, huzur ve mutluluk
psikolojisine ulasmak, sosyal sorumluluk ve adalet,
dayanigsma ve yardimlasma gibi unsurlar 6ne ¢ikmaktadir.
Bu arastirma bulgulari, genel anlamda arastirmamizla
benzerdir. Tu ve digerlerinin (2019) calismasi, egitim
hayirseverliginin dezavantajli gruplar {izerindeki etkilerine
iliskin 6nemli bulgular sunmaktadir. Bu ¢alismada, Cin’de
uygulanan iyi
programinin, gelir esitsizligini azaltma ve nesiller arasi
hafifletme oldugu
vurgulanmigtir. Ayrica bu tiir programlarin, imkanlar
simnirlh  ¢ocuklarin begerl sermaye birikimini artirarak
katki sagladig1 ifade
Aragtirmamizda elde edilen bulgular da benzer sekilde,
hayirseverlerin

yapilan

tasarlanmis bir egitim hayirseverlik

esitsizligi potansiyeline  sahip

toplumsal refaha edilmistir.

egitim alanindaki faaliyetlere
katilmalarinin, nesillerin gelecege hazirlanmasima yonelik
bir temenni ile iligkili oldugunu ortaya koymaktadir. Bu
baglamda, Tu ve digerlerinin (2019) calismasinda ifade
edilen egitim hayirseverliginin toplumsal refah ve
esitsizlikleri olumlu etkileri bu
aragtirmanin bulgulariyla Ortiismektedir. Arslan (2015)
tarafindan yapilan arastirmada hayirseverlerin egitimle ile
ilgili faaliyetlere daha fazla katilma sebebi bireysel ve
ailesel olmasi kadar, egitimin toplumun gelismesini
dogrudan etkiledigine inanmalari olarak bulunmasi bu
aragtirma bulgular ile Ortiismektedir. Goksu ve Arslan

(2019) tarafindan yapilan egitim alaninda gerceklestirilen

azaltma tzerindeki

hayirseverlerin  egitime katkisina iliskin  arastirma
bulgular1 da arastirmamiz ile benzerdir. Bu arastirmanin
bazi smurlhiliklari  bulunmaktadir. Nitel yontemler,
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bulgularin derinlemesine incelenmesine olanak tanisa da
daha genis ve gesitli bir katihimec grubunun eksikligi,
sonuglarin  farkl
sinirlandirmistir. Daha kapsamli bir érneklem, elde edilen
bulgularin genellestirilebilirligini artirarak arastirmanin
farkli toplumsal ve kiiltiirel baglamlara uyarlanmasini
kolaylastirabilirdi. Bunun yan sira, hayirseverlik gibi ¢ok
yonlii  bir
yontemlere dayanilmis olmasi bir diger metodolojik
sinirhilik olarak degerlendirilebilir. Nicel yontemlerin

baglamlarda  yorumlanabilirligini

konunun ele alinmasinda yalnizca nitel

arastirmaya dahil edilmesi daha saglam ve kapsaml
analizlerin yapilmasma olanak saglayarak bulgularin
dogrulugunu Gelecekte
yapilacak calismalar igin bazi Oneriler sunulabilir. Daha
genis bir katilimcr grubunun ve farkli sosyoekonomik arka

derinligini ve artirabilirdi.

planlardan gelen bireylerin dahil edilmesi, sonuglarin daha
genis bir baglamda yorumlanmasina katki saglayabilir.
Ayrica, farkli bolgelerde ve
calismalar hayirseverlik olgusunun gesitli
kiiltiirel ve sosyal dinamikler tizerindeki etkilerinin daha

topluluklarda benzer

yapilmasi

iyi anlasilmasimt miimkiin kilacaktir. Nitel ve nicel
yontemlerin bir arada kullanildigi karma yoOntem
yaklagimlarinin benimsenmesi, hayirseverlik
faaliyetlerinin daha
olanak saglayarak bu tiir ¢alismalarin hem akademik hem
de uygulamaya yonelik katkisini artiracaktir. Bu tiir
arastirmalar, hayirseverlik faaliyetlerinin tesvik edilmesine
yonelik daha kapsamli1 ve etkin stratejilerin gelistirilmesine
rehberlik edecektir. Hayirseverlik faaliyetlerinin tesvik
edilmesi ve
goriisiidiir. Bu baglamda 1l Milli Egitim Miidiirliikleri basta
olmak tizere Belediyeler ve diger yetkili kurumlar bu
faaliyetleri  tesvik edici, yol
yayginlastirabilirler. Bu konudaki motivasyonu saglayici
reklam  ve
Aragtirmacilar bagka sehirler 6zelinde benzer c¢alismalar
yapabilir. yapilan
resimlerinin ve hayat hikayelerinin de yer aldig1 yazil1 ve
basili yayinlar haline getirilebilir. Egitim alaninda yeni
yapilacak isim
kampanyalar Ulusal ve
diizeyde ise egitim hayirseverligini tesvik eden politikalar

derinlemesine analiz edilmesine

yayginlastirilmast ~ katilimcilarin -~ ortak

gosterici  adimlar:

tanitim programlari hazirlanabilir.

Hayirseverler ile aragtirmalar,

faaliyetlerde verme  konusunda

diizenlenebilir. uluslararasi
gelistirilmeli ve hayirseverlerin katkilarinin uzun vadeli
etkilerini degerlendiren arastirmalar desteklenmelidir.
Egitim sistemindeki eksikliklere
katkilar1 daha genis bir ¢ercevede ele
stirdiiriilebilir ve etkin bir sekilde kullanilmalidir. Son
olarak uluslararas1 is birlikleri ve deneyim paylasimi
yoluyla, farkli iilkelerdeki basarili egitim hayirseverlik
modelleri incelenerek bu modellerin yerel baglamlara
uyarlanmasi tesvik edilebilir. Arastirmamiza katilan egitim
hayirseverlerinin biiyiik ¢ogunlugu yurt disinda yasamis
ya da halen yasayan gurbet¢i vatandaslardan
olusmaktadir. Bu konunun sebepleri {izerine detayl
calismalar yapilabilir. Benzer bir arastirma nicel veri
toplama teknikleri ile Tiirkiye genelinde yapilarak
Tiirkiye’deki egitim hayirseverlerinin profili ¢ikarilabilir.

yapilan hayirsever
almarak

Usak Ilinde egitim alaninda yapilan hayirseverlik
faaliyetleri kapsaminda yaptirilan ve hayirsever isimleri
tastyan diger okullarin arastirma disinda kalmasi yapilan
aragtirmanin bir smrliligr olarak da disiiniilebilir. Bu
okullarin hayirseverleri ile de farkli aragtirmalar
yapilabilir.

Yazar Notu 28-30 Nisan 2023 Bagkent
Univeristesi-Eyedder 16. Uluslarast Egitim Yonetimi
Kongresi'nde bildiri olarak sunulmustur. Bu ¢alisma,
gelecekte yapilacak arastirmalara 1sik tutacak sekilde
diizenlenmistir.

Yazar Katkilar Birinci yazar ¢alismanin
tasarimi ve yazimu {izerinde calismus, ikinci yazar veri
toplama ve analiz siirecini yonetmistir. Tiim yazarlar,
calismanin her asamasinda aktif katki saglamis ve nihai

metni onaylamistir.

Finansman : Bu calismada finansal destek
alinmamustr.
Cikar Catismasi : Yazarlar arasinda herhangi bir

¢ikar ¢atismasi s6z konusu degildir.

Veri Erisilebilirligi : Bu kullanilan
veriler, katilima gizliligi ve etik kurallar geregi kamuya
acik olarak paylasilmamaktadir. Ancak, bu veriler makul
talepler dogrultusunda ve etik onay cercevesinde

arastirmacilarla paylasilabilir.

calismada
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1. Introduction

Philanthropy, which emerges as a result of the voluntary
efforts of individuals and institutions, consists of activities
aimed at strengthening social justice and addressing
inequalities within society. According to the Turkish
Language Association, philanthropy is defined as the state
of being philanthropic; it encompasses benevolence,
charity, and goodwill (Turkish Language Association,
2024). Examining the equivalents of philanthropy in
provides a deeper
understanding of its usage and scope in our language. In

Eastern and Western cultures

Eastern culture, the Arabic word "sadaka" and the Hebrew
"sedaka"
encompassing meanings such as 'right," "privilege,”
"donation," or "gift"; they also carry the meaning of
performing good deeds or giving alms (Ozel, 2019). These
terms, of Aramaic origin, express concepts of sharing and
righteousness within a cultural context (Sulek, 2023). In

word are derived from the same root,

Western culture, the term "philanthropy” is derived from
the Greek words "philos" (love) and "anthropos" (human),
and it carries the meaning of "love for humanity"
(Etymology of philanthropy, n.d.). This concept offers a
broad framework that defines individuals' motivations to
contribute to societal well-being. Such comparisons reveal
the similarities and differences in the meanings that
philanthropy carries across different geographies and
cultures. Communal life, aspects such as benevolence and
performing good deeds are seen as indicators of social
responsibility consciousness. Helping those in need is a
human obligation. Therefore, philanthropy emerges as a
significant value in addressing societal needs. Helping is a
universal action, independent of religious, conscientious,
moral, or other motivational sources. It is observed that
such activities are shaped within the framework of
individuals' decisions based on a balance of benefits and
costs. In the field of management science, it is stated that
individuals make their decisions rationally, aiming to
maximize benefits and minimize costs. In this context, it is
demonstrated that individuals also strive to utilize their
resources in effective way possible in
philanthropic activities. In with maximizing
utility/benefit, individuals exhibit rational behavior by
calculating the costs and benefits of any action and

the most
line

ensuring that the benefit is maximized. According to social
scientists, religious choices are often considered the
opposite of rationality, and religion is generally viewed as
(Caplan, 2011; Frances, 2016). However,
behaviors such as philanthropy, which involve individuals
sacrificing their interests to help others, can conflict with
the maximization of self-interest and selfish behavior. The
understanding of philanthropy/donorship found in
different religions challenges rational choice theory by
reflecting individuals' tendency to make sacrifices for
others (Ozel, 2019). According to Galle (2010), although
philanthropy often appears as an individual choice, a sense

irrational

of belonging and passion emerge as common emotional
elements among philanthropists. Philanthropy, a concept
overlapping with the term "hayirseverlik" (charity), is an
effort designed for creating long-term and carefully
planned impacts as a result of a conscious decision.
which supports
positively affects individuals' spiritual worlds. The term
"warm glow effect" is used in this context and refers to the

Philanthropy, societal development,

sense of spiritual satisfaction a person experiences after
making donations or helping others. This effect is a term
used for selfless acts of giving and frequently appears in
empirical research (Kahveci, 2016). The primary goal of this
universal action is to achieve social justice. For social justice
to be realized, philanthropy is a duty that falls upon every
individual, every community, and every nation (Ayta¢ &
Eroglu, 2020). In this framework, segments of society with
higher levels of prosperity contribute to other individuals,
as well as state institutions and services, through
philanthropic activities. Today's philanthropic practices are
carried out with an institutional approach based on specific
plans and projects, aiming to provide more permanent
solutions to various problems arising from the growing
global population. Strategic and institutional philanthropy
allows donations to be used more broadly, quickly, and
effectively. A significant portion of such institutional
philanthropic initiatives is supported by the private
foundations of wealthy families. This is an indicator of the
interest of wealthy individuals in philanthropy. The
economic contributions of the wealthy significantly
contribute to the growth of the donation economy and play
an effective role in addressing societal, economic, and
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environmental issues (Aytag & Eroglu, 2020). When
examining individual philanthropic activities, how people
should use their material resources is often tied to their
belief systems. Different belief systems offer various
principles regarding the use or preservation of wealth.
Some belief systems may prohibit the accumulation of
encouraging donations. Others may
emphasize that the wealthy are responsible for alleviating
the hardships of those in need. Based on belief systems, the
partial or complete transfer of personal wealth for the
benefit of others or society is considered a praiseworthy
behavior. For example, some pagan beliefs hold that objects
should be given to others to prevent their owners from
harming them (Singer, 2012). Philanthropy is not limited to
those with material wealth. While it involves meeting
material needs, philanthropy is not solely a material
phenomenon. Beyond production, goods, and services, it
also encompasses education and healthcare. Philanthropy
includes not only the material aspects of economic activity
but also spiritual values such as knowledge, care, and love.

wealth while

Additionally, activities such as organizing planned aid and
raising awareness can also be considered within the scope
of philanthropy (Bozan, 2016). The understanding of
mutual aid, a fundamental characteristic of the Turkish
people, along with values such as kindness and goodwill,
has been passed down from past to present as a cultural
heritage that aligns with the concept of philanthropy. These
characteristics allow philanthropic activities to take root in
the social structure and enable the culture of benevolence
to be sustained across generations (Goksu & Arslan, 2019).
Over time, helping those in need by the state, other
institutions, and individuals has emerged as a cultural
reflection throughout history. Today, general philanthropic
activities, encountered in various forms of behavior and
participation in community life, are carried out particularly
by economically powerful individuals and organizations.
At the same time, philanthropic activities can also be seen
as an expression of helping those in need and a sense of
social responsibility (Ayta¢ & Eroglu, 2020). Throughout
history, the responsibility for welfare and mutual aid has
been shared in different ways among individuals, families,
nations, and communities. However, today, philanthropy
carries a broader and more comprehensive meaning. This
universal concept of "giving," which we can describe as
generosity, compassion, kindness, or general aid, can be
seen as an inseparable component of every society and
culture (Singer, 2012). In recent years, rapid societal,
cultural, and economic transformations have significantly
widened the gap between wealth and poverty across
societies, These
developments have underscored the necessity of
philanthropic  activities, rendering
increasingly vital. Consequently, philanthropy has gained
greater prominence in contemporary discourse. While the
affluent segments of society benefit from new opportunities
and enhanced economic prosperity, disadvantaged groups
face substantial barriers to accessing fundamental needs

a trend that continues to escalate.

such initiatives

such as education, healthcare, and social services (Norris et
al., 2015; Stiglitz, 2012). The transition from the 19th to the
20th century, marked by the expansion of capitalism,
witnessed a sharp rise in global income inequality, the
widespread adoption of the liberal economic model, and
the advancement of the global financial system, all of which
contributed to the accumulation of wealth among elite
groups. Reports from international organizations indicate
that the current era is characterized by increasing poverty
and a between affluent
disadvantaged populations (Aytag¢ & Eroglu, 2020).

deepening  divide and

Poverty and inequality remain among the most pressing
global issues, continuing to pose significant challenges
worldwide. According to the World Inequality Report
2018, approximately 2.5 billion of the world's 6.6 billion
people live under conditions of poverty (Alvaredo et al.,
2018). This report focuses on global income inequality
trends, comparing inequality levels across regions. For
instance, while the wealthiest 10% of the population in
Europe holds less than 40% of national income, the top 10%
in the Middle East controls approximately 65% of total
income (Alvaredo et al., 2018). However, rather than
emphasizing disparities between countries, the report
primarily examines inequality trends within individual
nations and does not specify the number of individuals
living below the poverty line. A more recent source, the
2023 Global Multidimensional Poverty Index (MPI),
highlights the necessity of assessing poverty through a
multidimensional perspective. The index reveals that 18%
of the 6.1 billion people living in 110 developing

countries—approximately 1.1  billion individuals—
experience multidimensional poverty. This analysis
provides a more comprehensive framework for

understanding poverty by considering various factors such
as health, education, and living standards (United Nations
Development Programme [UNDP], 2023).

Similarly, the OECD 2023 Income Inequality Report draws
attention to the rising income disparity among member
countries, emphasizing that the economic vulnerability of
low-income households has become more pronounced in
the post-pandemic era (Organisation for Economic Co-
operation and Development [OECD], 2023). This indicates
that addressing global income inequality and poverty is
becoming increasingly complex. Furthermore, the 2023
Climate Inequality Report evaluates the impact of climate
change on global inequality, asserting that low- and
middle-income countries are disproportionately affected
by this crisis. According to the report, individuals in these
countries face escalating environmental and economic
challenges (World Inequality Lab, 2023). These reports
underscore that poverty is not merely a financial issue but
a multidimensional problem encompassing environmental,
social, and regional disparities. Alvaredo et al. (2018)
highlight that poverty manifests with varying intensities
across geographical regions, between countries, and even
within different areas of the same nation. Similarly,
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Acikgdz (2013) emphasizes that poverty should now be
recognized as a global issue affecting all societies. In this
context, it is imperative that poverty alleviation policies
adopt  comprehensive, integrated,
multidimensional solutions.

must and

Philanthropic activities play a crucial role in addressing
these challenges, both in Turkey and globally. For instance,
in Turkey, the Kaleseramik Education, Health, and Social
Assistance Foundation (KSV), established in 1991 by the
late businessman Dr. Ibrahim Bodur, contributes to
goals  through
responsibility initiatives in education and employment
(Kaleseramik Education, Health, and Social Assistance
Foundation, n.d.). The foundation's scholarship programs,
school student
infrastructure, and initiatives fostering university-industry
collaboration significantly contribute to reducing poverty
and enhancing social welfare (Kaleseramik Education,
Health, and Social Assistance Foundation, n.d.). Similarly,
philanthropic activities in Europe have demonstrated

sustainable  development social

investments  in and dormitory

substantial benefits for scientific, social, and economic
advancements. For example, the Wellcome Trust, a UK-
based organization, is one of the largest financial
supporters of scientific research and healthcare projects.
The foundation primarily focuses on investing in infectious
disease research and cancer treatment, aiming to improve
public health (Wellcome Trust, n.d.). Another notable
example is the Volkswagen Foundation, a Germany-based
entity that prioritizes education, innovation, and research
projects,
digitalization. The foundation asserts that funding projects
led by young researchers, contributes up to 95% to global
progress n.d.).
Philanthropic initiatives also have a significant impact in
the education sector, playing a pivotal role in fostering
societal development. A common assumption is that state
resources alone are sufficient to provide educational

particularly in environmental science and

scientific (Volkswagen Foundation,

services. However, empirical evidence suggests that
government-funded education and training services are
not always adequate or at the desired level. The
institutionalized and large-scale integration of state efforts
in education is not a novel phenomenon; however, its
systematic and structured execution remains a subject of
ongoing development.

From a historical perspective, the financing of education
and learning has become a significant issue alongside the
modernization  process. Examining the
development of Western societies reveals that, particularly
during reform movements, a connection was first
established between state policies and societal educational
needs. For instance, the laws enacted in Massachusetts in
1642 and 1647 required municipal governments to establish
schools, mandating that these institutions provide children
with religious instruction alongside fundamental national
laws. These laws are considered among the earliest

historical

examples in the English-speaking world of formalizing the
state's involvement in education (Soydan, 2013).

A  more comprehensive conceptualization of the
relationship between the state and education emerged in
the 18th century through the contributions of French
political philosophers. These thinkers emphasized the role
of schools in fostering civic consciousness and argued that
beyond the traditional influence of the church, education
should serve the interests of the emerging middle class
(Cubberley, 2004). These perspectives marked a turning
point in redefining the responsibilities of the modern state
regarding education. When examining the history of
education financing and state involvement in Turkey, the
Law on the Organization of the State (Tegkilat-1 Esasiye
Kanunu), enacted on April 20, 1924, under Law No. 491,
included provisions related to education in Articles 80 and
87. Article 80 states that "all forms of education are free
under the supervision and control of the government and
within the framework of the law" (Constitution of the
Republic of Turkey, 1924). Article 87 further stipulates that
"primary education is compulsory for all Turkish citizens
and free of charge in state schools" (Constitution of the
Republic of Turkey, 1924). These provisions emphasize the
principles of educational equality and the state's role in
providing education. In other words, primary education
was made mandatory and free for all citizens attending
state schools. Similarly, with the enactment of Law No. 822
on April 24, 1926, it was decided that secondary school
students, both in day and boarding schools, would be
exempt from tuition fees, and this policy was implemented
in the 1926-1927 academic year. Consequently, secondary
education, except for boarding schools, became tuition-free
in Turkey (Cicioglu, 1982).

In the early years of the Republic, financial constraints in
the education sector were evident. Until 1948, education
funding managed by Provincial = Special
Administrations (il Ozel Idareleri). During this period,

was

issues such as irregular payment of teachers' salaries were
frequently encountered due to limited financial resources
and economic conditions. However, with the establishment
of the Republic, significant progress was made in education
financing. The budget allocated to the Ministry of
Education (Maarif Vekaleti) increased substantially, rising
from 390,412 TL in 1921 to 101,995,000 TL in 1946. The share
of the education budget within the total state budget also
grew, increasing from 0.7% in 1921 to 2.9% in 1923, and
stabilizing around 4% in the subsequent years. By 1943, this
proportion reached 5%, and by 1946, it had increased to
10% (Karakiitiik, 2001). In more recent years, education
expenditures have continued to rise. In 2020, education
spending increased by 4.5% compared to 2019, reaching
270.92 billion TL. In 2021, this figure grew by 27.1%,
amounting to 344.34 billion TL. By 2022, education
expenditures saw a 69.3% increase, reaching 587.44 billion
TL. During this period, the education levels that saw the
highest increases were preschool education with a 113.8%
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rise and higher education with a 74.1% increase (Turkish
Statistical Institute [TUIK], 2023). For 2023, the budget of
the Ministry of National Education was set at 651 billion
377 million 155 thousand TL, constituting 14.6% of the
central government budget (Ministry of National
Education [MoNE], 2022). These data reveal a significant
increase in education expenditures in Turkey over the
years. However, debates regarding the proportion of the
education budget within the general budget and the
effective utilization of these resources persist. In the
contemporary era, adverse economic conditions at both
global and national levels continue to impact various
aspects of social life, particularly education. A significant
disparity in educational opportunities has emerged
between children from families with limited financial
resources and those from affluent households with higher
levels of economic prosperity. Additionally, education
expenditures per student in Turkey remain significantly
lower compared to member countries of the Organization
for Economic Co-operation and Development (OECD).
When analyzed by education level, Turkey consistently
falls well below the OECD average in per-student
expenditures.

According to the OECD Education at a Glance 2023 report,
while the average annual expenditure per student in early
childhood among OECD
approximately $10,000, Turkey allocates nearly half of this.
At the secondary education level, per-student spending in
Turkey is less than one-third of the OECD average. A
general trend indicates that per-student expenditure is
higher at the tertiary education level. In Turkey, the per-
student expenditure for higher education is recorded at
$9,455, which, although higher than that of other
educational levels, remains considerably below the OECD
average of $17,559. Considering all levels of education,
Turkey ranks among the OECD countries with the lowest
per-student expenditure, following Mexico and Colombia.

education countries is

This places Turkey in a lower tier regarding educational
investment per student (Himmetoglu et al., 2022; OECD,
2023).

In conclusion, state resources alone are not always

sufficient to meet educational needs. Addressing
deficiencies in education services increasingly necessitates
greater engagement in philanthropic activities, which are
expected to gain further prominence. The role of
philanthropy in education has become even more critical
due to the rising impact of global income inequality,
demonstrating continuous progress in its significance and
influence (Fontenot et al.,, 2017). The necessity for more
comprehensive and large-scale interventions to address
major social issues such as poverty and income inequality
is evident. Philanthropic efforts will undoubtedly continue
to play a crucial role in meeting urgent and prioritized
societal needs. However, in response to the global and
social transformations of the modern world, individual

philanthropic initiatives alone may not be sufficient. A

more collective approach and broader initiatives could be
required to effectively address emerging challenges and
needs, extending beyond conventional philanthropy-based
efforts. In this regard, philanthropy, at times exceeding
individual initiatives, manifests as more structured
activities carried out through
governmental organizations, volunteer organizations, and
foundations (Aytag & Eroglu, 2020).

associations, non-

At the core of this study lies individual philanthropic
activities, which, as observed in the literature,
predominantly take place in areas such as education,
healthcare, and religion. Philanthropists engaging in such
activities are often influenced by various motivational
factors. Arslan’s (2015) study in Antalya examined the
characteristics of individuals involved in philanthropic
initiatives. The findings highlight the significant influence
of family traditions in sustaining these efforts across
generations. It is emphasized that philanthropy, when
ingrained as a familial tradition over time, transforms into
bond,
activities. In this

a strong motivational fostering  sustained

engagement in such
philanthropists derive considerable emotional satisfaction
and motivation from their involvement, ensuring the
continuity of similar initiatives (Arslan, 2015). According to
a study by Goksu and Arslan (2019), philanthropists in
Kayseri have provided substantial support for educational
projects in the post-Republican era. Their research indicates
that numerous schools and classrooms were constructed,
scholarships and educational materials were provided to
students

context,

in need, and philanthropic contributions
facilitated the development of institutions such as Erciyes
University. These findings illustrate the significant role of
philanthropic efforts in shaping educational opportunities
in Kayseri (Goksu & Arslan, 2019). Since the early years of
the Republic, when financial difficulties were prevalent,
individuals in this region have actively participated in
educational philanthropy to fill gaps in public services,

ensuring the sustainability of these efforts.

The focal point of this study is philanthropic activities in
the field of education within Usak province. Clearly
philanthropists residing in or originally from Usak have
demonstrated a strong commitment to educational
initiatives. Many schools within the province have been
constructed, land allocated, or financially supported by
philanthropic individuals. Completed schools often bear
the names of the philanthropists or their family members,
reflecting their involvement. This study seeks to explore the
perceptions and motivations of philanthropists who have
made substantial financial contributions to school
construction and land allocation in Usak. By conducting in-
depth interviews with these philanthropists, the research
seeks to understand their motivations and perspectives on
educational philanthropy. Rather than merely presenting a
quantitative and surface-level account of philanthropic
activities, this study attempts to investigate the human
aspect behind such efforts —the thoughts and emotions of
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philanthropists. In this regard, the study’s scientific
contribution lies in elucidating the human motivations and
social impact underlying philanthropic initiatives, offering
a unique perspective to the literature. Research on
educational philanthropy in Turkey has largely been
limited to numerical data and statistical inventories, with
relatively few detailed and in-depth studies. The scarcity of
qualitative research, in particular, poses a challenge in
developing a  comprehensive understanding  of
philanthropists' motivations, perceptions, and the broader
societal impact of these initiatives. This highlights the need
for a more in-depth exploration of social responsibility
activities within the country. By addressing gaps in the
existing education literature, this study contributes to
discussions on how specific deficiencies in the education
sector can be mitigated. One of the most pressing
challenges in education, particularly in disadvantaged and
impoverished regions, is the insufficiency of financial
resources. According to the OECD Education Report 2018,
the failure to ensure equal educational opportunities results
in significant disparities in student achievement levels
(OECD, 2018). Philanthropic initiatives make a pivotal
impact in bridging educational gaps, particularly in areas
where conventional funding mechanisms and policy
interventions fall short. A major gap in the literature
pertains to how philanthropy can be effectively integrated
into education strategies
disadvantaged communities can be improved. As Breeze
and Beeston (2023) suggest, philanthropists require access
to specialized advisors to make more informed and
effective decisions regarding their contributions to
education.  Such support that
philanthropic contributions align with the actual needs of
educational institutions and beneficiaries. This approach
not only focuses on increasing the volume of financial
resources but also enhances the strategic allocation of
funds, fostering long-term educational development.

and how outcomes for

advisory ensures

Furthermore, the literature often overlooks the potential of
philanthropy to drive innovation in education through
targeted
instance, philanthropic giving circles —collective donation
models—have influenced donor behavior, promoted civic

investments and collaborative efforts. For

engagement, and contributed to a more sustainable
approach to educational funding (Eikenberry & Breeze,
2018). By addressing these gaps, this study highlights the
transformative potential of philanthropy in education and
underscores the need for a more strategic, evidence-based
approach that prioritizes equity and effectiveness in
educational Additionally, this research
contributes to a deeper understanding of how private
wealth can be leveraged to support public benefit. In doing
s0, it aims to enhance the inclusivity and fairness of the
education system by addressing theoretical and practical
gaps in the existing literature. As similar studies continue
to emerge, philanthropic initiatives are projected to gain
greater visibility, further strengthening motivation and

initiatives.

engagement in this area. This study is also expected to serve
as a guiding resource for researchers working in the field.

2. Method

This section includes information on the research design,
participants, data collection and analysis, the validity and
reliability of the study, as well as the role of the researchers.

2.1. Design

This study employs a descriptive phenomenological
design, one of the qualitative research approaches.
Qualitative research aims to uncover the underlying
meanings of individuals' lived experiences (Kiral, 2021;
Merriam, 2013). Phenomenology was chosen as the
methodological framework for this study because it seeks
to understand the essence of individuals' experiences,
making it particularly suitable for exploring philanthropic
activities. In this research, the phenomenological approach
is used to examine and gain a deeper understanding of the
experiences of individuals engaged in philanthropy within
the field of education. This method focuses on participants'
personal experiences and how these experiences shape
their perceptions and actions (Merriam, 2013; van Manen,
2016). The phenomenological method is particularly well-
suited for understanding philanthropists' activities in
education and the impact of these activities on their
personal and professional lives. By exploring the meanings
attached to lived experiences, this approach allows for a
comprehensive response to the research questions
(Laverty, 2003). Phenomenological research describes
individuals' experiences in a detailed manner, revealing the
underlying meanings and how these meanings shape their
philanthropic engagement (Osborne, 1994). Therefore, the
use of a phenomenological approach aligns with the
objectives of this study. It provides the necessary depth to
understand the experiences of individuals involved in
philanthropic activities and helps to explain the effects of
these experiences within the educational domain (Ersoy,
2019; Kiral & Arslan, 2022). Through this approach, the
research aims to elucidate the impact of philanthropic
activities in education and how these activities are shaped
by philanthropists' personal experiences.

In this study, voluntary participation was a fundamental
principle, ensuring that participants were not subjected to
any form of coercion. The researcher remained neutral,
avoiding any influence over participants and refraining
from introducing personal opinions into the research
(Creswell & Poth, 2016). This approach is critical for
enhancing the reliability of the data (Lincoln & Guba, 985).
The research process adhered strictly to ethical principles
and scientific standards. Participants' confidentiality was
protected, with identifying information anonymized, and
pseudonyms such as P1, P2, etc., were assigned (Seidman,
2006). This practice is essential for ensuring participant
trust and obtaining candid responses (Saunders et al.,
2015). The study was conducted by the ethical principles
outlined in the Helsinki Declaration and the Belmont
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Report. In line with the Helsinki Declaration, participants
were provided with comprehensive information about the
research process, and their participation was based on
informed consent and voluntariness. Additionally, strict
adherence to ethical guidelines was maintained when
dealing with identifiable human data and materials (World
Medical Association, 2013). The study also adhered to the
Belmont Report's principles,
individuals' autonomy, adherence to the principles of
beneficence and non-maleficence, and fair treatment of

ensuring respect for

participants without discrimination (National Commission
for the Protection of Human Subjects of Biomedical and
Behavioral Research, 1979). In this context, the researcher
maintained scientific objectivity, ensuring that the validity
and reliability of the data remained at the highest possible
level (Tracy, 2010).

2.2. Participants

The research group consists of 11 individuals who have
participated in philanthropic activities in education in Usak

Table 1.
Demographic Information of Participants

province, contributing through school construction and
land allocation, with many of these schools named after the
philanthropists themselves or their family members. In
qualitative research, a smaller number of participants is
often considered beneficial, as it allows for a more in-depth
and comprehensive analysis (Marshall & Rossman, 2014).
Moreover, some scholars argue that determining the
number of participants in qualitative research depends on
the point of data saturation, where no new information
emerges, making additional participants unnecessary
(Guest, Bunce, & Johnson, 2006). This approach enables
researchers to develop closer interactions with participants,
facilitating a more detailed exploration of complex issues.
According to Creswell (2016), the primary goal of
qualitative research is not generalizability but deep
understanding and contextual richness. Thus, within this
framework, a research group of 11 participants aligns with
the objectives of qualitative inquiry, ensuring a rich and
detailed exploration of philanthropy.
Participant information is presented below in Table 1.

educational

Code Age Gender Education Level Profession Marital Number of  Expatriate Status
Status Children
K1 68 M Bachelor’s Degree Civil Engineer Married 2 No
K2 70 M Dropped out of Bachelor’s Degree Self-employed/Retired Married 0 Yes
K3 61 M Dropped out of High School Self-employed Married 2 No
K4 57 M Dropped out of High School Self-employed Married 2 No
K5 65 F Bachelor’s Degree Teacher/Retired Married 2 Yes
K6 59 M Bachelor’s Degree Teacher/Retired Married 2 Yes
K7 42 M High School Self-employed Married 3 Yes
K8 48 M Bachelor’s Degree Self-employed Married 4 No
K9 53 M High School Self-employed/Politician =~ Married 3 Yes
K10 78 M Primary School Farmer Married 0 Yes
Ki1r 79 F Primary School Retired Married 0 Yes

As seen in Table 1, nine participants are male, while two are
female. The ages of the individuals participating in the
study range between 42 and 79 years, with an average age
of 61. The research was conducted with philanthropists
who voluntarily undertook school construction and land
allocation activities, without employing a random selection
process. Additionally, it was observed that seven of the
participants had lived abroad for a period in the past or are
still residing abroad.

2.3. Procedure

Interviews were conducted with nine philanthropists
involved in educational philanthropy in Usak through face-
to-face meetings, while two participants were interviewed
via the Zoom platform. The interviews were recorded with

the participants' consent. For philanthropists residing
outside the city, Zoom was used as the primary
communication tool. The duration of the interviews ranged
from approximately 40 minutes to 1 hour. This study
explores the perceptions, emotions, and experiences of
philanthropists in Usak regarding their engagement in
educational philanthropy, aiming to provide a deeper
understanding of their motivations and contributions.

2.3.1. Ethical disclosure

This study adhered to all the rules outlined in the "Scientific
Research and Publication Ethics Directive of Higher
Education Institutions." None of the actions specified under
the second section of the directive, titled "Violations of
Scientific Research and Publication Ethics," were
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committed. This study was conducted in accordance with
the decision dated 08.01.2024, and numbered 1-19 issued by
the Pamukkale University Social and Human Sciences
Research Ethics Committee.

2.4. Measures
2.4.1. Semi-structured interview technique

In this study, the semi-structured interview technique was
used as the primary data collection tool. Semi-structured
interviews involve a set of predetermined questions
prepared by the researcher while allowing participants the
freedom to express their responses in a more open-ended
manner (Creswell, 2018). This type of interview is
commonly employed by researchers to gain an in-depth
understanding of a specific topic and to explore
participants’ perspectives, experiences, and emotions
(DiCicco-Bloom & Crabtree, 2006).

When designing an interview protocol, researchers
typically maintain flexibility, allowing participants to
elaborate on relevant issues and introduce new topics that
may emerge during the discussion (DiCicco-Bloom &
Crabtree, 2006). Semi-structured interviews are widely
used in qualitative research as they enable a more detailed
and comprehensive exploration of participants'
experiences, viewpoints, and emotions (Creswell, 2018).
Before conducting the interviews, the researchers prepared
an interview guide containing key questions. However,
during the interviews, new questions were added or certain
topics depth based on

participants’” responses (DiCicco-Bloom & Crabtree, 2006).

were explored in greater

2.5. Data Analysis

In qualitative research, themes emerge during the data
analysis process and are identified by researchers based on
the collected data (Braun & Clarke, 2006). Researchers
determine and label themes in alignment with the research
questions and objectives, ensuring that recurring patterns
and meaningful structures within the data guide the
thematic classification. This process aids in making sense of
the data and in addressing the research questions. The
identification of themes is inherently subjective, yet it is
often validated by independent researchers to enhance
reliability (Guest et al., 2012). For the analysis of the
collected data, content analysis was employed. Content
analysis involves categorizing similar data within specific
themes and interpreting them in a way that is
comprehensible to readers (Simsek & Yildirim, 2011). After
the completion of the interview process, all recorded
interviews were transcribed. The transcription was
conducted using the SpeechTexter program, and the
transcribed data were then transferred to MS Word, where
necessary punctuation and grammatical corrections were
made. For the content analysis, the MAXQDA software was
utilized. During the coding process, the data were
thoroughly reviewed, and key dimensions relevant to the
research objectives were identified. Additionally, theme

validation was carried out by independent researchers,
ensuring the credibility of the findings. All emerging
concepts and the
categorization process was finalized.

were systematically reviewed,

2.6. Validity and Reliability

After the interview form was developed, it was submitted
for expert review. Necessary revisions were made based on
the experts’ feedback and recommendations. In qualitative
research, validity refers to the researcher’s ability to
perceive and represent the studied phenomenon as
objectively and accurately as possible (Kirk & Miller, 1986,
as cited in Simsek & Yildirim, 2011). Misleading or
ambiguous parts of the interview form were revised,
alternative questions were introduced where needed, and
steps were taken to ensure clarity and adequacy of the
questions. Before conducting the interviews, participants
were informed about the study, and efforts were made to
create a natural and conversational atmosphere during the
interviews. The exclusive reliance on an interview form for
data collection can be considered a factor limiting internal
validity. To ensure external validity, the research design,
study group, data collection tools, data collection process,
and data analysis were described in detail. To prevent data
loss, all face-to-face interviews were audio recorded, while
remote
recorded to ensure the preservation of all data. Participants’
responses to the interview questions are presented as direct
quotations in the findings section to maintain transparency
and data credibility.

interviews conducted via Zoom were video

3. Results

In this study, four main themes were identified: "The
Meaning of Philanthropy,” "The Importance of
Philanthropic Activities in Terms of Purpose and
Rationale," "Why Educational Institutions,"
"Development and Expectations in Philanthropy." The
"Meaning of Philanthropy" theme reflects participants'
personal and emotional perspectives on philanthropy. The

and

"Importance of Philanthropic Activities in Terms of
Purpose and Rationale" theme highlights the individual
and societal significance of these initiatives. The "Why
Educational  Institutions" explores
philanthropists specifically choose to support educational

theme why
institutions, uncovering the motivations behind this
preference. Finally, the "Development and Expectations in
Philanthropy” theme encompasses participants' future
expectations and  additional insights regarding
philanthropic activities. These themes contribute to a
comprehensive understanding of various dimensions of
philanthropic engagement in education. As a result of
interviews engaged in
educational philanthropy, participants' interpretations of
the concept of philanthropy were categorized into three
sub-themes: emotion-oriented interpretation, culture- and
faith-oriented interpretation, economy-oriented
interpretation. Each sub-theme represents a distinct

conducted with individuals

and
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perspective on philanthropy. The emotion-oriented
interpretation sub-theme emphasizes the role of emotional
motivations in individuals' philanthropic involvement. The
interpretation sub-theme
examines the cultural and social values influencing
philanthropic ~ behaviors. = The  economy-oriented
interpretation sub-theme addresses the economic aspects of

culture- and faith-oriented

philanthropy, including its financial implications and

Table 2.

sustainability. A total of 32 codes were identified,
distributed across the sub-themes: 13 codes for emotion-
oriented interpretation, 11 codes for culture- and faith-
oriented interpretation, and 8 codes for economy-oriented
interpretation. The sub-themes and their respective codes,
along with their distribution within the sections based on
participants’ responses to the "Meaning of Philanthropy"
theme, are presented in Table 2.

Participants’ views on the concept of philanthropy: theme and code frequency table

Theme Sub-theme Code

Frequency (f)

Fulfilling a sense of gratitude to the country 4

Emotion-Focused
Perspective

Taking pride in created works
Providing help without offending
Impact of not having children

Cultural and Faith-Focused
Perspective

Meaning of Philanthropy

Economic-Focused
Perspective

Belief that philanthropic activities should address areas of

deficiency

Recognizing inadequate physical conditions

Considering economic sufficiency as a prerequisite for philanthropy
Providing support to governmental institutions

Contributing to addressing local deficiencies

Belief in the importance of sharing
Experiencing spiritual peace and happiness

Desire to set an example for society

Maintaining family traditions

Considering philanthropy as a religious obligation
Coming from a family of educators

Prioritizing education

Taking inspiration from developed countries
Participation in PA across various fields

Belief in fate and providence

Belief that PA should not be for promotional purposes

_ == N

= = = NN

—

Contributing to alleviating poverty
Participating in philanthropic activities based on means 1

—_

e

*PA: Philanthropic activities

According to Table 2, participants' perceptions of the
meaning of philanthropy are examined. Based on the
interviews, participants primarily referred to three sub-
themes: "Emotion-Oriented Interpretation" (13), "Culture-
and Faith-Oriented Interpretation” (11), and "Economy-
Oriented Interpretation” (8). Under the "Emotion-Oriented
Interpretation” theme, participants frequently mentioned
concepts such as "a sense of gratitude towards the country”
(4), "valuing sharing" (4), and 'spiritual peace and
happiness" (2).

Participant K4 expressed their view on philanthropy by
stating: "I believe that the opportunities and people in my
hometown, as well as my friends and family, have contributed to
my current position. In this sense, I feel indebted, and for me,
philanthropy is a way to repay this debt.”

Similarly, K2 defined philanthropy as “For me, philanthropy
means sharing.”

K3 provided a broader perspective by
"Philanthropy, for me, is about sharing the values that life has
given us, as much as possible, for the future of humanity and a

more just world.”

stating:

K5 emphasized the economic aspect, stating: “Philanthropy
is the willingness of an individual, within their economic
capacity, to meet the needs of those in need.”

K6 associated philanthropy with religious and spiritual
fulfillment, saying: "I believe it is an act that will also bring us
good fortune. God creates some people as wealthy, some as poor,
and some as wanderers. If someone with financial means can use
it to benefit others, that is an honorable thing. It is an inner joy.”

K11 similarly described philanthropy as an act that brings
happiness, stating: "I think philanthropy is something that
makes people happy. It gives me peace. Seeing children in school
makes us happy.” Under the "Culture- and Faith-Oriented
Interpretation” theme, participants highlighted "family
traditions" (2) and "setting an example" (2).

218



M. Erdogan and K. Celik

Ahi Evran University Journal of Kirsehir Education Faculty Volume 26, Issue 2, 2025

K5 emphasized the role of family in shaping philanthropic
attitudes, stating: “Philanthropy is essentially based on
voluntarism. It is essential for family members to be sensitive to
this matter and to share the same perspective. In our family, we
are particularly committed to philanthropy in education.
However, during religious holidays, we also strive to support
those in need, as our religion instructs.”

K7 emphasized philanthropy as a way of leading by
example, saying: "I think being a philanthropist means setting
an example for others, creating a path they can follow.” K7 also
mentioned a spiritual perspective: “If God grants it, it
happens. Some have little and give little, some have a lot and give
a lot, and some have a lot but do not give at all. I also see it as a
matter of destiny.”

K8 associated philanthropy with religious beliefs, stating:
"I believe philanthropy is the essence of life. People have different
ways of seeking God's approval. Businesspeople and those with
financial means should view philanthropy as an obligation, as
indicated in Prophet Muhammad'’s hadith: 'Give charity.” I see
philanthropy as an expression of my love for God.” Under the
"Economy-Oriented Interpretation” theme, participants
discussed "contributing to poverty alleviation" (2).

K5 emphasized the economic dimension of philanthropy,
stating: “Philanthropy is the willingness of an individual, within
their economic means, to meet the needs of those in need. A
philanthropist, in my view, is someone who mobilizes their
resources not only to enhance infrastructure in specific areas but
also to combat poverty and improve the living conditions of
disadvantaged individuals.”

Participants frequently emphasized love for their country
and a sense of gratitude when explaining the meaning of
philanthropy. Additionally, they highlighted the role of
philanthropy in fostering the spirit of sharing and how this
emotional inclination into action. Some
participants perceived philanthropy as a family tradition,
stating that their engagement in such activities was
influenced by inherited values and practices. Furthermore,

translates

some participants associated philanthropy with spiritual
fulfillment, happiness, poverty alleviation, and serving as a
role model for The findings indicate that
participants define philanthropy through emotional,
cultural, and economic lenses, each perspective reflecting

others.

different motivations and values attached to philanthropic
engagement. The coded frequency table of themes and sub-
themes related to participants' perspectives on the

importance of philanthropy within the framework of its
purposes and underlying motivations is presented in the
following section.

According to Table 3, participants' perceptions regarding
the importance of philanthropy in terms of its purpose and
motivations are examined. Based on the interviews,
participants primarily referred to three main themes:
"Spiritual and Emotional Motivation" (21), "Cultural Values
and Future Perspective" (21), and "Economic Contributions
and Opportunities” (6). Under the "Spiritual and Emotional
Motivation" theme, participants frequently mentioned
concepts such as "spiritual peace and happiness" (5), "sense
of gratitude towards the country" (3), "valuing sharing" (3),
"challenging past life experiences" (2), "desire to leave a
legacy" (2), "pride in their philanthropic contributions" (2),
and "ability to impact others' lives" (2).

KS5 highlighted the spiritual dimension of philanthropy by
stating: “Philanthropy is a source of spiritual motivation.
Beyond accepting life as it is, being able to share and contribute
to the happiness and peace of others provides us with inner
tranquility.”

K1 viewed philanthropy as a way to repay the country,
saying: "We are businesspeople. We drink the water of this
country, we eat its bread, and we earn money here. I see
philanthropy as a way to give back to the country to which we are
indebted.”

K2 emphasized the importance of sharing and addressing
gaps in social services, stating: “Sharing is very important to
me. Our government does everything it can, but due to the
growing population and similar factors, there are still some gaps.
We recognized these shortcomings, and philanthropy plays a
crucial role in addressing them.”

K6 reflected on his family's experience, mentioning: "My
father was only able to study until third grade before he had to
leave school. He always valued education, literacy, and learning.”

K7 shared a personal story about how his family decided to
engage in philanthropy, explaining: "At first, my father did
not think this initiative would take off. We initially discussed it
among ourselves without informing him. Later, we explained our
intentions and decided to proceed together. If God has given us
this opportunity, we should act while my father is still alive so
that he can witness the impact of our efforts.”
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Table 3.

Participants’ perspectives on the importance of philanthropy within the framework of goals and reasons for philanthropy activities

Theme Sub-theme Code

Frequency (f)

Spiritual and Emotional Motivations

Cultural Values and Future Perspectives

Goals and Reasons of Philanthropy Activities

Economic Contributions and
Opportunities

Providing indirect support to local commerce
Contributing to employment opportunities

Experiencing spiritual peace and happiness
Belief in the importance of sharing

Fulfilling a sense of gratitude to the country
Remembering past challenging life conditions
Aspiring to preserve one’s name

Taking pride in created works

Desire to touch the lives of others

Engaging in philanthropy on behalf of elders
Valuing spiritual principles

Investing in the future and future generations
Considering philanthropy as a religious obligation
Participating in various fields of philanthropy

Thinking that PA should not be for promotional purposes
Continuing family tradition

Wishing for the expansion of PA

Prioritizing education

Embracing philanthropy as a mission

Believing that PA should be carried out in all fields

Participating in PA based on personal means
Thinking that government resources are insufficient

a1
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*PA: Philanthropic activities

K4 expressed pride in having his grandchild attend a school
established through philanthropic efforts, saying: "My
grandchild studies at our school. I take great pride in this. Many
of our friends’ children also receive an education here. Life is not
just about money, wealth, or material possessions. Spirituality
and sacred values matter greatly, and they must be preserved. In
this sense, philanthropy is extremely significant and a source of
pride for us.”

Similarly, K3 stated: “For me, the importance of philanthropy
lies in reaching as many people as possible—both financially and
emotionally —and making a meaningful impact on their lives.”
Under the "Cultural Values and Future Perspective" theme,
participants frequently mentioned concepts such as
"investing in future generations" (4), "philanthropy should
not be for publicity" (3), "philanthropic involvement in
multiple areas” (3), "family tradition" (2), "desire to expand
philanthropic initiatives" (2), "prioritizing education” (1),
"philanthropy should exist in all areas" (1), and "adopting
philanthropy as a mission" (1). These findings indicate that
philanthropy is not only perceived as a means of financial
support but also as a deeply personal and emotional
commitment shaped by cultural, spiritual, and economic
factors. The perspectives shared by participants highlight
the role of philanthropy in fostering social responsibility,
strengthening community ties, and leaving a meaningful
legacy for future generations. According to Table 3,
participants' perceptions regarding the importance of
philanthropy in terms of its purpose and motivations are
further explored through their statements. Under the
"Spiritual and Emotional Motivation" theme, participants

frequently emphasized the intergenerational impact of
philanthropy, personal and family dedication to charitable
activities, and the sense of spiritual fulfillment derived
from helping others.

K7 highlighted philanthropy’s role in shaping the future by
stating: "I believe these charitable acts are actually meant for
future generations. I see these initiatives as an investment in the
future.” K10 emphasized privacy in giving, saying: "I do not
like making charity a public matter. Only God and I know where
and how I donate.”

K11 described philanthropy as a lifelong commitment,
stating: “For my spouse and me, philanthropy has always held a
central place in our lives. My spouse dedicated his life to
charitable  activities, continuously contributing to the
construction of mosques, schools, healthcare centers, and other
aid initiatives. He loved supporting people.”

K7 similarly remarked: “Philanthropy is an important
tradition in my family as well.” K4 emphasized the
importance of universal participation: "I believe philanthropy
is crucial, and everyone who has the means should contribute to
it by their capacity.” Participants also linked philanthropy to
education and personal experiences. K6 shared a family
story: "My father could only study until the third grade before
he had to leave school. He highly valued education, reading, and
writing.” K7 expressed a commitment to addressing gaps in
saying: "Schools, mosques, healthcare
centers—these are the things I recognize as being in need.”
Religious motivations also played a role in philanthropic
engagement.

public services,
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K5 stated: “Philanthropy is something our religion encourages.”
K8 emphasized their ongoing contributions, explaining: "I
prioritize philanthropy as a central part of my life. We support
students, provide scholarships, and establish charitable
institutions both domestically and internationally. We strive to
use our means to gain God's approval wherever possible.”

K10 further elaborated on philanthropy’s significance in
the afterlife, stating: "I wanted my book of good deeds to remain
open even after I pass away. There are three great acts of goodness:
raising righteous children, being faithful, and having wealth.
Wealth and children only accompany you to the grave, but faith
remains with you. I consider philanthropy essential from a
religious perspective.”

Under the "Economic Contributions and Opportunities”
theme, participants frequently mentioned "participation
based on financial capacity” (3), "limitations of government
resources" (1), "indirect support to local businesses" (1), and
"contributions to employment” (1).

K4 reiterated the significance of philanthropy, saying: "I
believe philanthropy is extremely important, and everyone who
has the financial means should participate.”

K2 pointed out gaps in government resources, stating: “"Our
government certainly does everything it can. However, due to
population growth and similar challenges, some gaps remain. We
recognized these gaps, and philanthropy plays a vital role in
addressing them.” Additionally, philanthropy was perceived
as a driver of local economic activity.

K9 illustrated this perspective through a concrete example:
"For instance, nearly half of the students at Sivasl Dursun Yalim
Science High School commute from Usak city center. As a result,
local transportation services, including minibuses and buses,
have become more active. Every day, at least five to six shuttle
services travel between Usak and the district. This indirectly
provides economic benefits to transportation providers. Similarly,
local businesses such as barbers, shoe repair shops, tailors,
restaurants, and stationery stores benefit financially from the
students and their families, boosting the local economy.” These
findings suggest that participants view philanthropy as a
multidimensional commitment, shaped by spiritual,
cultural, educational, and economic factors. While some
emphasize religious and moral obligations, others focus on
practical benefits such as addressing public service gaps,
fostering development, ensuring
intergenerational sustainability. Participants expressed that
their involvement in philanthropic activities provided
them with spiritual peace and happiness. They emphasized
K8 emphasized the shortcomings in education quality,
stating: “The biggest issue in Turkey is education and the quality
of education.” He further elaborated: "We are still supporting
our school. My goal is to expand it into a complete educational
complex, including a mosque and dormitory. I want to establish
a school that provides top-tier education and helps cultivate
individuals who will contribute to our country, religion, and
nation.”

local and

the importance of these initiatives in leaving a meaningful
legacy for future generations. Additionally, they believed
that philanthropy should not be used as a means of self-
promotion or publicity. Participants also highlighted their
sense of gratitude and obligation toward their country,
emphasizing the importance of sharing and giving back to
society. Furthermore, religious beliefs were identified as a
significant factor influencing philanthropic engagement.
Many participants viewed philanthropy as a way to
their legacies through their
contributions. These findings indicate that participants
primarily define the significance of philanthropy through
emotional and cultural motivations. In response to the
question, "Why do you choose to direct your philanthropic
efforts toward educational institutions?", participants'

preserve names and

answers were categorized under three main themes:
"Cultural Reasons," "Emotional Reasons," and "Economic
The coded frequency table
participants' views and the associated themes is provided
in the following section.

Reasons." presenting

According to Table 4, participants' reasons for supporting
educational institutions were categorized into three main
themes: "Cultural Reasons" (39), "Emotional Reasons" (17),
and "Economic Reasons" (10). Under the "Cultural Reasons"
theme, participants frequently mentioned concepts such as
"seeing education as a priority and valuable" (13),
"investing in future generations" (4), "coming from a family
of educators" (3), and "the need for education system
reform" (3).

K1 highlighted the unique role of education in society by
stating: “In public perception, philanthropy is mostly associated
with either building schools or mosques. As believers, we
recognize the importance of places of worship, but prayer can be
performed anywhere. Education, however, requires a dedicated
space and proper conditions. That is why we preferred to engage
in philanthropic activities in the field of education.”

K5 emphasized supporting the next generation, saying:
"Perhaps deep in our hearts, we want to witness and assist in the
development of successful students in future generations, just as
my nephew aspires to be.”

K9 shared a personal motivation linked to his late father:
“In 2010, I lost my father in a traffic accident. He was a retired
science teacher. I come from a family of educators —my brother,
uncles, and aunts are all teachers. Since both my parents were
teachers and my father specialized in science, I wanted to build a
science high school in his memory.

Under the "Emotional Reasons" theme, participants
frequently mentioned a "desire to leave a lasting legacy" (4),
"past hardships" (4), and "pride in their philanthropic

contributions” (3).

K4 emphasized the importance of leaving a legacy, stating:
"We are all temporary in this world, but having our names live
on through these initiatives is very meaningful. May God grant
this opportunity to everyone. My father completed this project
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while he was alive, and just three to four months before his
passing, the school was inaugurated. He saw it with his own
eyes.”

K11 shared a story of perseverance, saying: "My husband
lost his father when he was just three years old. He grew up under
difficult conditions and had to leave his studies at a boarding
school in Kiitahya because he lacked the necessary financial and
emotional support. He always loved education and helping
students. Without going abroad, we might not have been able to
do this, but thankfully, we had the means to contribute to our
people, our country, and our nation.”

K10 simply expressed: "I take great pride in this.” Under the
Reasons" theme, participants
referred to "insufficient physical conditions in schools" (4).

"Economic frequently

Table 4.

K7 pointed out overcrowded classrooms and inadequate
infrastructure, explaining: "The lack of sufficient schools and
educational facilities in Ugsak, where I live, was evident. Seeing
classrooms with 40 to 50 students made us focus our efforts on
education. The more schools we have, the more we can emphasize
the importance of education. Education conditions, standards,
and quality will improve. Imagine a 40-minute class with 40
students—that means only one minute per student. How can a
teacher educate effectively under such circumstances? How can
these students be nurtured to contribute to their country,
homeland, and nation?”

Similarly, K3 noted the disparity between private and
public schools, stating: “With the expansion of private schools,
public schools have been left with inadequate resources.”

Participants’ reasons for donating to educational institutions: theme and code frequency table

Theme Sub-theme Code

Frequency (f)

Emotional Reasons

Remembering past challenging life conditions
Taking pride in created works

Desire to fulfill a sense of gratitude to the country
Experiencing spiritual peace and happiness

Valuing spiritual and human principles

Impact of not having children

Cultural Reasons

Wishing to invest in the future and future generations

Coming from a family of educators

Reasons - Educational Institutions

local authorities

Considering PA valuable in all fields
Continuing family traditions
Finding religious education insufficient

Considering philanthropy as a religious obligation

Economic Reasons

Recognizing the lack of equal opportunities

Contributing to regional promotion

Benefiting from tax campaigns

Participating in PA based on means

Thinking that government resources are insufficient
Believing that PA contribute to employment opportunities

Viewing education as a priority andvaluable

Believing in the necessity to revise the education system
Valuing religious education

Participating in PA across various fields

Taking inspiration from developed countries

Believing in the importance of women/mother education
Wishing for the expansion of PA

Embracing philanthropy as a mission

Recognizing societal issues arising from educational challenges

Believing in the importance of encouragement from public and

Believing in the inadequacy of physical conditions

Aspiring to preserve one’s name 4
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Participants expressed that they perceive education as a
fundamental and prioritized area for social, cultural, and
economic development when explaining their reasons for
directing their philanthropic contributions toward
educational institutions. Additionally, they view their
efforts in this field as an investment in the future and new
generations. It is also evident that the difficult socio-
economic conditions they experienced in their past played
a significant role in their decision to engage in
philanthropic activities in education. Some participants
stated that they found the physical conditions of

educational institutions inadequate, which further
motivated them to contribute to this field. In summary,
participants’ decisions to focus on educational

philanthropy were influenced by cultural, emotional, and
economic factors. In the final part of the interviews,
participants were asked whether they had any additional
comments or expectations regarding the development of
philanthropy. Their responses were categorized into three
main themes: "Social Contribution and Motivation in
Philanthropy," "Progress and Expectations in Philanthropic
Activities," and "Social Awareness and Improvement
Requests in Philanthropy." The details of these themes and
the frequency of responses related to them are presented in
the following section.

According to Table 5, the frequency analysis of the themes

and codes related to participants' views on the

Table 5.

development and expectations of philanthropy reveals
three main themes: "Social Contribution and Motivation in
Philanthropy," "Progress and Expectations in Philanthropic
Activities," and "Social Awareness and Improvement
Requests in Philanthropy." Within the "Progress and
Expectations in  Philanthropic = Activities" theme,
participants frequently referred to the desire for
philanthropic activities to become more widespread. Under
the "Social Awareness and Improvement Requests in
Philanthropy" theme, participants emphasized the need to
encourage philanthropy and expressed their concern about
the insufficiency of current philanthropic initiatives.
Additionally, under the "Social Contribution and
Motivation in Philanthropy" theme, participants
mentioned their sense of pride in the projects they have
contributed to. These findings suggest that participants
strongly support the expansion of philanthropic activities
and believe that individuals with sufficient financial means
should engage in such initiatives. Moreover, it was
that  participants existing
philanthropic efforts inadequate and advocated for greater
social encouragement and government-led initiatives to
support and promote philanthropy. The participants also
emphasized that religious beliefs played a role in their
motivation to engage in philanthropy and expressed pride
and happiness in the institutions and projects they helped
establish.

observed considered

Participants’ perspectives on the development of philanthropy and their expectations: theme and code frequency table

Theme Sub-theme Code

Frequency (f)

Social Contribution and Motivation
in Philanthropy

Aspiring to preserve one’s name

Remembering past challenging life conditions
Desire to fulfill a debt of gratitude to the country
Experiencing spiritual peace and happiness

Progress and Expectations in
Philanthropy Activities

some way

Awareness and Improvement
Demands in Philanthropy Activities

Development and Expectations in Philanthropy

government

Participating in PA based on available means

Wishing for the expansion of PA

Investing in the future and future generations

Believing in the necessity to revise the education system
Taking inspiration from developed countries

Believing in being a philanthropic nation

Considering PA as important and necessary

Thinking that PA should not be for promotional purposes

Believing that everyone can contribute to philanthropy in

Viewing education as important and a priority
Considering philanthropy as a religious obligation

Finding PA insulfficient

Participating in tax campaigns

Believing that PA need to be incentivized
Thinking that people should not rely solely on the

Taking pride in created works 2
Valuing spiritual principles

e e TN [ N = e
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Believing that PA should address areas of deficiency 1

Contributing to regional promotion 1

*PA: Philanthropic activities
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4. Discussion

This study aims to understand the meaning that
individuals engaged in educational philanthropy attribute
to philanthropy, identify the types of activities they
participate in, and examine the factors that sustain these
behaviors. The philanthropists who participated in the
study perceive philanthropy as an expression of gratitude
to their country, an act of sharing, and a source of spiritual
peace and happiness. They believe that living and
achieving success in this country has allowed them to reach
a certain level of prosperity, which, in turn, has created a
sense of debt and gratitude. Consequently, they associate
philanthropy with fulfilling this obligation. Participants
emphasized that they value sharing within society,
considering philanthropy as a means to distribute their
resources both to those in need and to areas where they
believe the state is unable to fully provide services. The
findings of this study indicate that philanthropy provides
participants with inner peace, emotional relief, and
spiritual happiness. These results align with previous
studies, such as Arslan (2015), which examined the
characteristics of philanthropists, Kaya and Celik (2022),
which focused on philanthropic contributions to education
and religious services, and Topcu (2019), which explored
philanthropy within Christianity. However, unlike these
studies, the present research specifically focuses on the
perspectives of education philanthropists through
qualitative data collection. Participants also expressed that
philanthropy serves as a source of happiness and spiritual
fulfillment, allowing them to repay their perceived moral
debt to their country and society. They emphasized the
importance of sharing wealth with others and regarded
their contributions as an investment in future generations.
Moreover, they strongly advocated that philanthropy
should not be used for self-promotion or publicity and
highlighted the necessity for other individuals, within their
means, to also participate in these activities. Participants
also emphasized the religious significance of philanthropy,
viewing it as both a moral and religious obligation. The
findings of this study are consistent with Kaya and Celik’s
(2022) research on education and religious philanthropy,
further supporting their conclusions. Similarly, the study
by Goksu and Arslan (2019) on philanthropy in education
aligns with the present research, demonstrating that
philanthropists frequently participate in educational
initiatives with the belief that they contribute to raising
well-educated future generations. The high enthusiasm
and willingness among philanthropists to engage in such
activities can be attributed to their intrinsic motivation,
spiritual fulfillment, and the deep sense of happiness and
peace that philanthropy brings them, as also reflected in
this study. According to the philanthropists
participated in this study, education is essential for
building a strong society, equipping individuals with the
necessary skills, and ensuring a stable future. Participants
emphasized that their decision to direct their philanthropic
efforts toward education was influenced by overcrowded

who

classrooms, inadequate physical conditions, and other
deficiencies in schools. Additionally, some participants
expressed dissatisfaction with the current education
system, stating that it needs reform. The findings suggest
that participants perceive educational philanthropy as an
investment in future generations, ensuring that students
develop into well-equipped individuals. Furthermore, for
many participants, having their names or those of their
family members associated with the schools they support
holds significant emotional and symbolic value. Some
participants indicated that coming from a family of
educators or having close relatives in the teaching
profession influenced their decision to contribute to
educational philanthropy. Moreover, past socio-economic
hardships and difficulties in accessing education were
motivating factors that led participants to engage in
philanthropic activities in education. The philanthropists
expressed pride and happiness in the projects and
institutions they supported through their contributions.
Additionally, participants  highlighted  the
importance of religious education, stating that they also
contributed to initiatives related to religious learning.

some

The findings of this study align with previous research on
philanthropic motivations and contributions to education.
Eroglu (2020) identified key factors motivating individuals
to engage in philanthropy in Turkey, including religious
beliefs, attitudes, empathy, psychological well-being, social
responsibility, justice, solidarity, and mutual assistance.
These findings closely resemble those of the present study.
Similarly, the study conducted by Tu et al. (2019) presents
significant insights into the impact of educational
philanthropy on disadvantaged groups. Their research
highlights how a well-structured educational philanthropy
program in China contributed to reducing income
inequality and alleviating intergenerational disparities.
They argue that such programs help improve human
capital accumulation among disadvantaged children,
ultimately enhancing societal welfare. The findings of the
present study similarly indicate that philanthropists
engage in educational initiatives with the hope of preparing
future generations for success. In this context, the positive
impact of educational philanthropy on societal welfare and
reducing inequalities, as highlighted by Tu et al. (2019),
aligns with the findings of this research. Additionally,
(2015) study found that philanthropists'
involvement in education was driven by both personal and
familial motivations, as well as their belief in the direct role
of education in societal development—a result that is
consistent with the present study. Moreover, the findings
of Goksu and Arslan (2019), who examined philanthropic
contributions to education, also show strong parallels with
this research, further supporting the that
philanthropists actively participate in education to
contribute to the betterment of future generations.

Arslan’s

notion

This study has several limitations. While qualitative
methods allow for an in-depth exploration of findings, the
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limited and relatively homogeneous participant group
restricts the interpretability of results in different contexts.
A broader and more diverse sample would have enhanced
the generalizability of the findings and facilitated their
adaptation to different social and cultural contexts.
Additionally, relying solely on qualitative methods to
examine a multifaceted issue such as philanthropy
represents methodological
Incorporating quantitative methods could have allowed for
more robust and comprehensive analyses, increasing the
depth and accuracy of the findings. Future studies should
consider expanding the participant group to include a more
diverse range of socio-economic backgrounds, thereby
improving the interpretability and applicability of results
in broader contexts. Conducting similar studies in different

another limitation.

regions and communities could also provide a deeper
understanding of how philanthropic behaviors are shaped
by cultural and social dynamics. Adopting a mixed-
methods approach, which integrates both qualitative and
quantitative techniques, would facilitate a more thorough
analysis of philanthropic activities, strengthening their
academic and practical contributions. Such research could
also guide the development of more effective strategies for
promoting and sustaining philanthropy. The promotion
and expansion of philanthropic activities emerged as a
common concern among participants. In this regard,
provincial directorates of education, municipalities, and
other relevant institutions could take steps to encourage
and guide philanthropic efforts. Developing advertising
and promotional programs to enhance motivation in this
field could also be beneficial. Future researchers could
conduct similar studies focusing on other cities, exploring
different regional dynamics in educational philanthropy.
Additionally, compiling the stories and experiences of
philanthropists into written and published materials could
help document their contributions and serve as an
inspiration for future donors. Campaigns could also be
organized to recognize and honor philanthropists in
education, potentially encouraging further contributions.
On a national and international scale, policymakers should
develop initiatives to promote educational philanthropy
and support research evaluating the long-term impact of
philanthropic contributions on educational outcomes.
Furthermore, philanthropic contributions to address
deficiencies in the education system should be analyzed
within a broader framework, ensuring that they are
effectively sustainably
collaborations and knowledge-sharing initiatives could be
promoted, allowing researchers and policymakers to
examine successful philanthropic models in different
countries and adapt them to local contexts. A significant
observation in this study was that the majority of
participants had either lived abroad in the past or were still
residing abroad. Future research could delve deeper into
the reasons behind this trend, exploring how migration
experiences influence philanthropic behaviors.
Additionally, a nationwide study using quantitative data

and utilized. International

collection techniques could be conducted to map the profile
of educational philanthropists in Turkey. One limitation of
this study is that several schools in Usak, built and named
after philanthropists, were not included in the research
sample. Future research could focus on these institutions
and their donors, allowing for a more comprehensive
examination of educational philanthropy in the region.
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