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Ozet: Bu arastirmada 2018 ve 2024 Sosyal Bilgiler Dersi Ogretim Programlarmim
karsilagtirilmasi ve analizi amaglanmustir. Bu 6gretim programlari; bigimsel yapi, temel felsefe,
0zel amag, beceri, deger, yetkinlik, kazanim, uygulama esaslari, 6grenme alanlar1 ve dlgme
degerlendirme boyutlar1 agisindan  karsilastinilmistir.  Aragtirmada nitel —arastirma
yontemlerinden dokiiman analizi kullanilmigtir. Arastirmanin veri kaynagini 2018 ve 2024
yillarinda Milli Egitim Bakanlig1 tarafindan hazirlanan ve Talim Terbiye Kurulu Bagkanliginca
onaylanan sosyal bilgiler Ogretim Programlari olusturmaktadir. Dokiimanlarin analizi
asamasinda kategoriler veya temalar olusturularak igerik analizi yontemiyle yorumlanmustir.
Arastirmadan elde edilen bulgulara gore 2024 programinda kazanim kavrami yerine 6grenme

ciktis1 ifadesi kullamilmistir. 2018 programinda toplam 131 kazanima yer verilirken 2024
programinda 72 O6grenme c¢iktisina yer verilmistir. 2024 programinda 6grenme alanlarinin
isimleri degismis ve sayisi 6’ya dismiistiir. 2024 programinda Tiirkiye Yeterlilikler
Cergevesince belirlenen anahtar yetkinliklere yer verilmemistir. 2024 programinda 19 &zel
amag yer alirken 2018 programinda 18 6zel amaca yer verilmistir. 2024 programinda beceriler;
kavramsal, alan, benlik, okuryazarlik, sosyal yasam, ortak/birlesik altinda toplanmistir. 2024
programinda dlgme ve degerlendirme boyutuna daha detayl: yer verilmistir.
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GIRIS

Okullar &grencilerin belli basli davramislar1 6grendikleri yerlerdir. Ciinkii okullar 6grencilere bu
davraniglarin temsil ettigi 6zellikleri kazandirmak amaciyla kurulmusglardir. Okullarda 6gretilen bir dersin
Ogretim programinda da bu derste 6grencilere kazandirilacak davraniglarin neler oldugu ve bunlarin nasil,
hangi yol ya da yontemle dgretilecegi planlanmaktadir (Ozgelik, 2016). Bu planlama dénemin sartlarina ve
cagm gereklerine gore kendini yenileyebilir ya da doniisebilir. Ogrenme ve 6gretme ortami olan okullarin
temel konularm ustaligimin 6gretimi olarak bilinen geleneksel yontemlerden uzaklasarak iletigim, is birligi ve
yaraticilik gibi cagimizin becerilerine odaklanmasi gerekmektedir (Taylor, 2009). Sosyal bilgiler dersi de bagta
iletisim, sorumluluk gibi beceriler olmak {izere kiiresellesen diinyada demokratik degerlerle diisiinen, etkin ve
beceri sahibi vatandaslar yetistirmeyi amag edinmis bir ¢aligma alanidir (Kuru ve Simsek, 2020). Bu doneme
kadar hazirlanan 6gretim programlarinda sosyal bilgiler dersinin bu amagla sekillendigi goriilebilir.

Ogretim programlar1 ve egitim sistemleri birbirine bagl ve toplumlarm gelecegi adina onemli
unsurlardir. Bir egitim sisteminin en 6nemli 6zelligi aym kiiltiirde biiyliyenlerin o kiiltiir iginde kimlik
bulmalarina yardime1 olmaktir (Bruner, 1996). Bu anlayisla 1916 yilinda sosyal bilgiler bir okul dersi olarak
Amerika Birlesik Devletleri 6gretim programina girmistir. Bu yildan itibaren gelisen yeni Ogretim
programlarinda hukuk egitimi, ¢ok kiiltiirliiliikk ve ¢evre egitimi gibi gesitli konular sosyal bilgilerin boyutlar
olarak bilinmeye baslamistir. Bunun geliserek yeni konularla biiyiimesinin temel sebebi de Sosyal bilgilerin
Ozlinde bir semsiye tasarim modeli olarak yer almasi yatmaktadir (Ross, 2020). Sosyal bilgiler egitiminde
Amerika Birlesik Devletlerin de énemli bir kurulus olan National Council for the Social Studies (NCSS)
tarafindan yapilan tanima gore; sosyal bilgiler, vatandaglik yeterliliklerini gelistirmek amaciyla edebiyat, sanat
ve sosyal bilimleri disiplinler aras1 yaklasimla birlestiren sosyal ve beseri alandir (NCSS, 1994).

Sosyal bilgiler dersinin Tiirk egitim sistemindeki gelisim siireci Amerika Birlesik Devletlerindeki
gelisim siirecinden ¢ok daha farklidir. Sosyal bilgiler dersinin igerigi ile ilgili ilk Tiirk toplumlarinda bazi
caligmalar 6rnek verilebilir. Tiirk edebiyatinin énemli eserlerinden Dede Korkut Hikayeleri, Kutadgu Bilig,
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[limlerin Tasnifi gibi galismalarda sosyal bilgiler dersinin igerigine rastlanilmaktadir (Siraz, 2020). II
Abdiilhamit déneminde egitim 6gretimde temel hedefin padisaha sadik kullar yetistirmek olarak alindigi ve
vatandashik anlayismin bu sekilde gelistigi goriilmektedir. Cumhuriyet 6ncesi dénemde, 1913 Ilkokul
Programinda Tarih ve Cografya derslerine ek olarak Maltimat-1 Vataniye, Ahlakiye ve Iktisadiye dersleri de
eklenmistir (Ozmen, 2015). Cumhuriyet’in ilani ile birlikte cagdas ve uygar insan yetistirme ilkesinden yola
cikilarak ¢esitli programlar ilan edilmistir. Bu programlar giliniimiize gelene kadar c¢esitli asamalar ve
degisiklikler kaydetmistir. Bu asamalar ve degisiklikler “Cumhuriyet Donemi Sosyal Bilgiler Dersi” basligi
altinda bir tarih seridi olarak asagida sunulmaktadir:

Sekil 1

Cumhuriyet Dénemi Sosyal Bilgiler Dersi

CUMHURIYET DONEMI
SOSYAL BILGILER DERSI

D —

Yeni ve kapsamli programiar ilk defa toplu dretim 1936 ilkokul programinda IV. Milli Egitim $urasinn

hazrrlanncaya kadar gegig anlayiginn yansitildign bu Atatirk ilke ve inkilaplarma degerlendirmelerine gore
donemi programi olarak programda gevresine uyum onemii yer ayrilmigtir hazirlanan ortaokul programi
kulandmigtir. Tarih, Cografya sajlayabilecek yurttaglar Tirk toplumunun ihtiyaglan
ve Malumat-i Vataniye yetigtirmek ifadesine yer ve gadin gerektirdigi insani
dersleri yer alrd verilmigtir yetigtirme agisindan yeterli

bulunmugtur

Tikokullarda Sosyal Bilgiler

1962 taslak ramdaki Sosyal Bilgiler dersi
XS dersinin okutulmaya h >

Toplum ve Ulke incelemeleri kaldrilarak yerine Milli Tarih,
dersi Sosyal Bilgiler adn baglanmasinn ardndan Milli Cografya ve

almigtr. hazrianan tasiak Vatandagik Bilgisi dersleri
programiyla ortaokullarda da getirimigtir

okutulmaya baglanmigtir

2005 2018

Mili Tarih ve Cografya Sosyal Bigiler dersi nite ve Bu programda kazanim Tarkiye Yozl Maarif Modeli
dersleri kaldrilarak yeniden konu merkezli yapisi yerini sayllan %25 azaltimig, Etkin baglgnda yeni bir Sosyal
Sosyal Bilgler dersi getrilmig ogrenme alanlan ve Vatandaglk adnda yeni bir Bilgiler Ogretim Programy
ve djretim programina snif kazanimlara birakmugtr ofrenme alaru eklenmigtir yaymlanmigtir
bazl Unite ve konu listelerine
yer verilmigtir

Sosyal bilgiler dersinin igerigiyle ilgili sorulan sorulari nasil c¢esitlendirecegi, segici Ogretim
programlarini nasil biitiinlestirecegi ve dersin 0gretim programini yaratict ve yenilik¢i yollarla nasil
tasarlanacagi sosyal bilgiler dersini ileriye tasimak i¢in fikir yiiriitiilen 6nemli konulardandir (Choi & Wagner,
2015). Sosyal bilgiler Dersi Ogretim Programimin temel igerigi ilk zamanlardan bugiine bireylerin zaman ve
mekan boyunca girisimlerinin incelenmesine odaklanmaktadir. Sosyal bilgiler dersinin temel goérevlerinden
biri ise kiiltiiriin, degerlerin ve diinya goriislerinin aktarilmasinda énemli bir ara¢ olarak goriilmesidir (Ross,
2020). Bu temel gorevleri gergeklestirmek okul ve Ogretim programlarinin siireci saglhikli bir sekilde
yiirlitmesiyle gerceklesebilir. Bu baglamda 6gretim programlar1 ¢agin gereklerini yerine getiren mevcut
gelisimleri takip ederek ortaya cikan ihtiyaglar1 degerlendirip buna goére programlart gelistirmesi
gerekmektedir (Tay, 2017).

Ogretim programlari hazirlanirken su sorular dikkate alinmaktadir: “Nigin dgretelim? Ne dgretelim?
Nasil 6gretelim? ve Ne kadar 6gretelim?” (Korkmaz, 2023). Bu amagla hazirlanan 6gretim programlari, egitim
programinin amaglariyla birlikte hedef, igerik, 6grenme-6gretme siireci, 6lgme ve degerlendirme yasantilarini
iceren ve her derse 6zel hazirlanan planlardir (Tan, 2005). Egitim programi ¢ocuk ve genglerin yetiskinlikte
yapmast gereken becerileri kazandirma ve yetigskin olmalart igin deneyimlemeleri gereken o6zelliklerin
toplamidir (Bobbitt, 2017). Bunun yan1 sira dgretim programi her ders igin ayr hazirlanip egitim 6gretim
stiresince O0gretmene rehber olmaktadir (Erden, 2015). Bu baglamda yeni yayimlanan 2024 Sosyal bilgiler
Dersi Ogretim Programi (SBDOP) ile 2018 Sosyal Bilgiler Dersi Ogretim Programini yap1 ve igerik anlaminda
karsilastirmak hedeflenmistir.

Alanyazin incelendiginde 2005 ve 2017 Sosyal Bilgiler Dersi Ogretim Programini karsilastiran
caligmalar (Tay, 2017; Kogoglu & Aydm; 2017; Coban & Aksit, 2018) bulunmaktadir. Tay (2017)
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caligmasinda 2005 SBDOP ile 2017 taslak &gretim programini vizyon, yaklasim, hedefler, igerik, egitim
durumlar1 ve degerlendirme boyutlari bakimindan karsilagtirmistir. Kogoglu & Aydin (2017) ¢alismasinda
2017 SBDOP hakkinda alan uzmanlarinin gériislerine basvurarak program hazirlayicilara yeni doniitler
vermeyi hedeflemistir. Coban & Aksit (2018) calismasinda 2005 ve 2017 SBDOP ile 6grenme alani, kazanim,
kavram, deger ve beceri boyutlar karsilastirlmistir. Kalayc1 & Baysal (2020) tarafindan 2005, 2017 ve 2018
Sosyal Bilgiler Dersi Ogretim Programlarim bigimsel dzellikler, genel amaglar, vizyon, kazamimlar, beceri,
deger ve kavramlar, icerik, egitim durumlar ve degerlendirme boyutu acisindan karsilagtiran tek ¢aligmadir.
Oztiirk & Kafadar (2020) 2018 Sosyal Bilgiler Dersi Ogretim Programimni amaglar, igerik durumlari, §grenme-
Ogretme sliregleri ve degerlendirme boyutu agisindan inceleyen bir ¢alisma yayimlamistir. 2005 ve 2018
Sosyal Bilgiler Dersi Ogretim Programlarimi derse 6zgii beceriler acisindan dogrudan karsilastiran calisma
(Eker, 2020) tarafindan yayinlanirken g¢esitli yonleriyle bu iki programi karsilastiran ¢caligmalar (Ciftci & Akga,
2019; Kuru & Simsek, 2020; Onlen, Tatan & Ibret, 2020) bulunmaktadir. Cift¢i & Akga (2019) ¢alismasinda
2005 ve 2018 SBDOP’n1 cografi beceriler ve cografi kazanimlar acisindan Karsilastirarak benzer ve farkli
yonlerini ortaya koymaktadir. Kuru & Simgek (2020) caligmasinda 2005 ve 2018 programlarimi ders
kitaplarinda derse o6zgii becerilerin dgretimini karsilastirarak incelemistir. Onlen, Tatan & Ibret (2020)
calismasmnda 2005 ve 2018 programlarindaki kazanimlari yenilenen Bloom Taksonomisi’ne gore
karsilastirmali bir analize tabii tutmustur. Bu baglamda 2024 Sosyal Bilgiler Dersi Ogretim Programimin
ilantyla baglayan siirecte programin daha etkin bir sekilde uygulanabilmesi ve 2018 programiyla arasindaki
farkliliklarin ve benzerliklerin degerlendirilmesi adina literatiirde bu ¢alismaya ihtiya¢ duyulmustur. Bu
caligma sosyal bilgiler egitimi lizerine ¢alisan alan uzmanlariyla bu konu iizerine ¢alisacak arastirmacilara veri
kaynag1 ve 6rnek bir ¢calisma olacagindan dnem arz etmektedir.

Bu ¢aligma 2018 ve 2024 yillarinda gelistirilen Sosyal Bilgiler Dersi Ogretim Programlarinin
karsilagtirmalr analizinin yapilmasini amaglamistir. Bu baglamda programlarin bigimsel yapisi, 6zel amaglari,
beceri, deger ve yetkinlikleri, kazanimlar (6grenim ¢iktis1), uygulama esaslar1 ve 6grenme alanlari ile dlgme
degerlendirme boyutlar ele alinarak karsilagtirma yapilmistir. Bu temel amaca ulagmak i¢in su sorulara cevap
aranmigtir:

e 2018 ve 2024 Sosyal Bilgiler Dersi Ogretim Programlari karsilastirildiginda bigimsel yapi,
icerikler ve degerlendirme boyutlar1 anlaminda nasil farkliliklar gostermektedir?

YONTEM

Arastirmanin Modeli

Bu caligma nitel aragtirma modeliyle tasarlanmigtir. Nitel arastirma; dokiiman incelemesi, gdzlem ve
goriisme gibi nitel veri toplama yontemlerinin kullanildigi, alg1 ve olaylarin dogal ortamda biitiinciil bir bakis
acisiyla takip edilerek nitel bir siirecin ortaya kondugu arastirma olarak tanimlanabilir (Yildirim ve Simsek,
2018). Nitel aragtirmalar insan deneyimlerinin yorumlanip anlamlandirilmasiyla arastirmacinin katilime1 rolde
oldugu esnek bir yapiya sahiptir (Merriam, 2009). Bu ¢aligmada sosyal bilgiler 6gretim programlar: tam ve
dikkatli bir sekilde analiz edildiginden arastirmanin modeli betimseldir (Biiylikoztiirk, Kilig Cakmak, Akgiin,
Karadeniz & Demirel, 2020). Caligmada 2018 ve 2024 Sosyal Bilgiler Dersi Ogretim Programlari tam ve
dikkatli bir gsekilde derinlemesine incelenerek degerlendirilmistir.

Veri Kaynagi

Nitel arastirmalarda veriler genellikle metin, zaman zaman da grafik ya da sekil yoluyla
toplanmaktadir (Strauss & Corbin, 2014). Nitel arastirma yoOnteminde arastirmacilarin ¢ok ¢esitli veriler
icinden inceledikleri olguyu en dogru aktarani belirlemeleri 6nemlidir (Baltaci, 2018). Bu arastirmada amach
ornekleme yontemine gore verilerin kaynagi belirlenmistir. Arastirmaci amagh 6rneklemede bilgi agisindan
zengin olan durumlarda aragtirmanin amaci baglaminda daha fazla bilgiye ulastig1 durumlar ifade etmektedir
(Cochran, 2007). Calismada amach &rnekleme yontemlerinden o6lgiit 6rnekleme kullamlmugtir. Olgiit
ornekleme, Onceden belirlenmis birtakim Olgiitleri karsilayan durumlarin arastirilmasidir (Marshall &
Rossman, 2014). Bu arastirmanmn veri kaynagimi 2018 yilinda uygulamaya konulan ve 6 Subat 2023
depreminde giincellenen 2018 Sosyal Bilgiler Ogretim Programu ile 2024 yilinda yayimlanan ve Milli Egitim
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Bakanlig1 tarafindan onaylanan 2024 Sosyal Bilgiler Dersi Ogretim Programi olusturdugu igin 6lgiit drnekleme
kullanilmagtir.

Verilerin Toplanmasi

Arastirmada veriler dokiiman analizi yontemiyle toplanmistir. Yazili belgeleri segici ve sistematik
bigimde analiz etmek i¢in kullanilan nitel aragtirma yontemine dokiiman analizi denmektedir (Wach, 2013).
Bu yontemde veriler dokiimanlar, gézlem ve gorligme yoluyla toplanmaktadir (Berg & Lune, 2015). Bu
aragtirmada Milli Egitim Bakanlig1 2018 ve 2024 Sosyal Bilgiler Dersi Ogretim Programlar1 dokiiman olarak
kullanilmistir. Arastirma dokiiman analizi asamalarn dikkate alinarak uygulanmistir. Dokiiman analizi su
asamalardan olusmaktadir: Dokiimanlara ulagsma; dokiimanin orijinalligini kontrol etme, detayli ve
derinlemesine okuyarak anlamaya caligma; verileri analiz etme, istege bagli olarak verileri sayisallagtirma ve
yiizdelerle ifade ederek yorumlamadir.

Caligmada ilk olarak dokiimanlara ulagilmigtir. Ciink{i dokiimanin kdkeni, yazari, yazilma sebebi ve
icerigini degerlendirmek ¢alismanin yazarinin sorumlulugudur (Merriam, 2009). Dokiimanlardan 2018 Sosyal
Bilgiler Dersi Ogretim Programi Milli Egitim Bakanligina bagli Ogretim Programlarmi Izleme ve
Degerlendirme Sisteminden aliirken 2024 Sosyal Bilgiler Dersi Ogretim Programi ise Milli Egitim
Bakanligina bagl Tiirkiye Yiizyili Maarif Modeli Ogretim programlari sayfasmdan alinmistir. Calismada
ikinci olarak dokiimanlarin orijinalligi test edilmistir. Bu anlamda her iki programa Talim ve Terbiye Kurulu
Bagkanlig1 web sayfasinda yer alan egitim-6gretim sayfasinin 6gretim programlart kismindan ulagilmstir.
Aragtirmacilar dokiimanlart anlama evresinde ise her iki dokiimanin ¢iktisini alarak tek tek ve birbirileriyle
karsilagtirarak belirlenen alt problemlere gore degerlendirmistir. Dokiimanlarin analizi asamasida ise
kategorileri veya temalar1 olusturarak icerik analizi yontemiyle yorumlanmuistir.

Verilerin Analizi

Bu ¢alismada veriler icerik analizi yoluyla analiz edilmistir. Icerik analizi arastirmacilarin yazilan ve
sOylenenleri sayisallastirarak nicellestirmesi siireci olarak bilinmektedir (Alanka, 2024). Bu ¢alismada da 2018
ve 2024 Sosyal Bilgiler Dersi Ogretim Programlari yazili materyal olarak kabul edilmis ve sistematik bigimde
analize tabi tutulmustur (Aziz, 2015). Verilerin analizinde ilk agamada arastirmanin amaci ve kapsamina uygun
bir sema ¢izilmistir. Bu semanin olusumunda her iki programin bigimsel yapis1 ve igerikleri ana kategoriyi
olusturmaktadir. Bu ana kategorinin iizerine alt kategoriler olusturularak kodlar ve temalar olusturulmustur.
Bu kodlar ve temalar tablolar halinde ve frekans (f) olusturularak verilmistir. Buna ek olarak dokiimanlardan
direk alintilar secilerek bulgularin yorumlanmasinda 6rnek olarak sunulmustur.

Arastirmanin Gegerlik ve Giivenirligi

Nitel aragtirmalarda gegerlik ve giivenirlik kavramlari nicel aragtirmalardan daha farkli bir sekilde ele
alinmaktadir. Nicel arastirmalardaki gegerlik ve giivenirlik kavramlari yerini nitel arastirmalarda inandiricilik,
aktarilabilirlik, tutarlilik ve dogrulanabilirlik kavramlarina birakmistir (Arslan, 2022). Bu calismada
aragtirmanin inandiriciligini saglamak i¢in uzman incelemesi yontemine basvurulmustur. Uzman incelemesi,
aragtirma konusu hakkinda ¢aligmalar1 olan ve nitel arastirma yontemine hakim uzman tarafindan konunun
cesitli boyutlartyla incelenmesi olarak bilinir ve inandiricilig1 artiran yontemlerden biridir (Creswell, 2009).
Arastirmanin analiz siirecinde verilerin tutarli ve anlamli olup olmadigim kontrol etmek adina konusunda
uzman bir program gelistirmeci ile iki sosyal bilgiler alan uzmanidan goriis almmistir. Aragtirmanin
dogrulanabilirligi ve gliven duyulabilirligini saglamak adina Arslan (2021) tarafindan bazi adimlar 6rnek
olarak verilmistir. Bu ¢alismada bu adimlardan sunlar uygulanmistir: Verilerin toplanmasi, analiz siireci ve
yorumlanmast agik bir sekilde ifade edilmis, arastirmact 6n kabul ve 6n yargilarindan siyrilarak ¢aligsmay1
yiiriitmiis, aragtirmada yer verilen kategoriler diizenli araliklarla uzman goriisiine tabi tutulmustur. Buna ek
olarak nitel arastirmalarda veri analiz siirecinde kullanilan Miles & Huberman modeline gore ig¢sel tutarlilik
ve kodlayicilar arasinda goriis birligi saglanmas1 gerekmektedir. Bu ¢alismada Miles & Huberman (1994)
giivenirlik formiilii [Giivenirlik = Goriis Birligi / (Goriis Birligi + Goriis Ayriligi)] kullanilarak kodlayicilar
arasmdaki goriis birligi %91,9 olarak tespit edilmistir. igsel tutarlilig1 ortaya gikaran kodlama denetimine gére
kodlayicilar aras1 goriis birliginin en az %80 olmas1 beklenmektedir (Patton, 2002).
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2018 ve 2024 SBDOP karsilastirilmasinda ¢alismanin ana problem ciimlesinden yola ¢ikarak su sorulara
bulgular asamasinda yer verilmistir: Sosyal bilgiler Dersi Ogretim Programlarmin bigimsel yapisi ve 6zel
amaglari nasil olusturulmustur? Sosyal bilgiler Dersi Ogretim Programlarinin beceri, deger ve yetkinlikleri
nasil farklilik gostermektedir? Sosyal bilgiler Dersi Ogretim Programlarmin kazanmim boyutu nicel ve igerik
olarak nasil farklilik gdstermektedir? Sosyal bilgiler Dersi Ogretim Programlarmin uygulama esaslari nasil
yapilandirilmistir? Sosyal bilgiler Dersi Ogretim Programlarmin dgrenme alanlar1 ve 6lgme degerlendirme
boyutlari nasil farkliliklar gdstermektedir? Sosyal bilgiler Ogretim Programlarinin bigimsel yapis1, programin
felsefesi, 0zel amaglari, beceri, deger ve yetkinlikleri, kazanimlari, programin uygulanmasina iliskin esaslar
ve 0grenme alanlarina iligkin bulgular agagida alt bagliklar halinde agiklanmustir.

BULGULAR

Sosyal Bilgiler Dersi Ogretim Programlarinin Bicimsel Yapisi

Programlarin bigimsel yap1 bakimindan karsilastirildig: 6zellikler Tablo 1’de verilmistir.

Tablo 1

2018 SBDOP ile 2024 SBDOP 'nin Bicimsel A¢idan Karsilastirilmast

2018

2024

Milli Egitim Bakanhg Ogretim
Programlar1

v

Sosyal Bilgiler Dersinin Temel
Felsefesi ve Ozel Amaclari

\

Ogretim Programlarinin Amaclari

Ogretim Programlarmin Perspektifi

Degerlerimiz

Yetkinlikler

Ogretim Programlarinda Olgme ve
Degerlendirme Yaklagimi

ANININENE N

Bireysel Gelisim ve Ogretim
Programlar1

\

Sonug

Sosyal Bilgiler Dersi Ogretim
Programi’nin Ozel Amaglari

ANIN

SR R R R
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Tablo 1 (Devam)

2018 2024
Ogrenme Kanitlari X v
Farklilagtirma X v
Sosyal Bilgiler Dersi Ogrenme Y v

Alanlar1, Ogrenme Ciktis1 Sayis1 ve

Siire Tablosu

Sosyal Bilgiler Dersi 4, 5, 6 ve 7. ¥ v
Siniflar Ders Kitab1 Forma Sayilari

ve Ebatlar1

Sayfa Sayis1 29 132

Tablo 1 incelendiginde her iki program arasinda bi¢imsel yap1 bakimindan farklar oldugu tespit
edilmistir. 2018 programinin sarmal bir yaklagimla ve yalin bir igerige sahip olarak hazirlandigi
vurgulanmigtir. 2024 programi ise biitliinciil bir egitim yaklagimi temel alinarak hazirlanmigtir. 2018
programinda temel felsefe, vizyon ifadelerine yer verilmezken 6gretim programlarmin perspektifi baslig
altinda deger ve yetkinliklerin ayrilmaz bir biitiin olduguna deginilmistir. 2018 programinda ayrica yetkinlikler
baslig: altinda “Tiirkiye Yeterlilikler Cercevesi” adiyla 8 anahtar yetkinlik verilmis fakat 2024 programinda
bu yetkinliklere yer verilmemistir. Ayrica 2018 programinda degerlerimiz bagligi altinda 10 kok degere
“adalet, dostluk, diiriistliik, 6z denetim, sabir, saygi, sevgi, sorumluluk, vatanseverlik, yardimseverlik” yer
verilmistir. Bu kok degerlere 2024 programinda deginilmemistir.

2018 programinda 6lgme ve degerlendirme yaklagimina ayri bir baslik verilmisken 2024 programinda bu
konuya 6grenme kanitlar1 baghiginda deginilmistir. 2018 programinin sonu¢ kisminda programin giincelleme
siirecinde hangi islem ve asamalardan gectigine yer verilmistir. 2024 SBDOP bu islem ve asamalara yer
vermemig ayrica program askiya ciktiktan sonra uzman degerlendirmesi i¢in 10 giinliik bir siire verilmistir.
Hem 2018 hem de 2024 programinda komisyon listesinin olmamasi dikkat ¢ekmektedir. 2018 programinda
yer alan kazanimlar ifadesi 2024 programinda 6grenme ¢iktilar1 olarak degistirilmistir. 2024 programinin
“Sosyal Bilgiler Dersi Ogretim Programi’nin Yapis1” bashg1 altinda programda kullanilan kavram ve ifadelere
detayli bir anlatimla yer verildigi goriilmektedir. 2018 programinin 29 sayfa, 2024 programinin ise toplam 132
sayfa oldugu tespit edilmistir.

Sosyal Bilgiler Dersi Ogretim Programlarinin Ozel Amaclar

Tablo 2’de programlarin 6zel amaglarinin karsilagtirilmasina yer verilmistir. Buna gore programlarda
yer verilen farkli 6zel amaglar tespit edilmis benzer yonleri belirtilmis ve yeni eklenenler vurgulanmaistir.

Tablo 2

2018 SBDOP ile 2024 SBDOP 'min Ozel Amaclar Acisindan Karsilastirilmasi

2018 2024

1.Tirkiye Cumbhuriyeti vatandasi olarak vatanini ve 1.Tiirkiye Cumhuriyeti vatandasi olarak vatanini ve
milletini seven, haklarim1 bilen ve kullanan, milletini seven, haklarin1 bilen ve kullanan,
sorumluluklarini yerine getiren, milli bilince sahip birer ~sorumluluklarini yerine getiren, milli bilince sahip,
vatandag olarak yetigsmeleri laik, demokratik, mili ve evrensel degerleri yasatmaya

istekli etkin vatandaslar olarak yetismeleri
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Tablo 2 (Devam)

2024

2018
2.Atatiirk  ilke  ve  inkilaplarinin,  Tirkiye
Cumbhuriyeti’nin  sosyal, kiiltlirel ve ekonomik

kalkinmasindaki yerini kavrayip demokratik, laik, milli

ve ¢agdas degerleri yagatmaya istekli olmalart

2.Kendini taniyan ve gelisime agik bireyler olarak
toplumsal rollerine iligkin bilgi sahibi olmalar1 ve

toplumsal birligin siirdiiriilmesine katkida bulunmalari

3.Hukuk kurallarinin herkes i¢in baglayici oldugunu,
tim kisi ve kuruluslarin yasalar 6niinde esit oldugunu

gerekgeleriyle bilmeleri

3.Etkili iletisim becerilerine sahip olmalar1 ve

toplumsal birligin stirdiiriilmesine yonelik olumlu

iletisim becerileri gelistirmeleri,

4.Turk kiltiirtinii ve tarihini olusturan temel 6ge ve
stiregleri kavrayarak milli bilincin olusmasini saglayan
kiilttire] mirasin korunmast ve gelistirilmesi gerektigini

kabul etmeleri

4.Yasadigt c¢evrenin ve iilkemizin dogal g¢evre
ozelliklerini tanimalari, doga ve insan arasindaki
etkilesimi ¢oOzlimleyebilmeleri ve dogal kaynaklar

koruma sorumluluguna sahip olmalar1

5.Yasadig1 c¢evre ile diinyanin genel cografi

ozelliklerini taniyarak insan ile ¢evre arasindaki
etkilesimi agiklamalar1 ve mekani algilama becerilerini

gelistirmeleri

5.Sirdiriilebilir bir yagam i¢in yerelden kiiresele

6.Dogal cevrenin ve kaynaklarin sinirliliginin farkina
varlp ¢evre duyarliligi igerisinde dogal kaynaklari
korumaya ¢aligmalart ve siirdiiriilebilir bir ¢evre

anlayisina sahip olmalari

insanin  dogal ve Dbeseri g¢evre etkilesimini
sorgulamalari
6.Ulkemizde  afetlerin  etkilerinin  azaltilmasi

konusunda yapilmasi gerekenlere iliskin Ongoriide

bulunmalari

7.Dogru ve giivenilir bilgiye ulagma yollarin1 bilen
bireyler olarak elestirel diisiinme becerisine sahip

olmalar1

7.Ulkemizin bdlgesel ve kiiresel sorunlarin ¢ziimiinde
istlendigi roli ve iilkemizin bolgesel ve kiiresel

onemini yorumlamalari

8.Ekonominin  temel  kavramlarini  anlayarak

kalkinmada ve uluslararasi ekonomik iligkilerde milli

ekonominin yerini kavramalar1

8.Tiirk milletinin insanligin ortak mirasina katkilarini,
Tiirk tarihini, kiiltiiriinii, milll ve manevi degerlerimizi
bilen, ortak kiiltiirel mirasin korunmasi ve gelistirilmesi

konusunda sorumluluk sahibi bireyler olmalar1

9.Calismanin toplumsal yasamdaki onemine ve her

meslegin gerekli ve saygin olduguna inanmalari

9.Tirkiye ~ Cumbhuriyeti’'nin  kurulusu  siirecinde
Atatiirk’iin ve Tiirk milletinin gosterdigi fedakarlik ve
dayanismadan yola ¢ikarak milli birligin 6nemine

yonelik ¢ikarimda bulunmalari

10.Farkli donem ve mekanlara ait tarihsel kanitlar
sorgulayarak insanlar, nesneler, olaylar ve olgular
arasindaki benzerlik ve farkliliklar1 belirlemeleri,

degisim ve siirekliligi algilamalar1

10.Cumhuriyetin  Tirk milletine siyasi, sosyal ve

kiilttirel katkilarini yorumlayabilmeleri
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Tablo 2 (Devam)

2018

2024

11.Bilim ve teknolojinin gelisim siirecini ve toplumsal
yasam lizerindeki etkilerini kavrayarak bilgi ve iletigim

teknolojilerini bilingli kullanmalar1

11.Demokrasi ilkelerinin Tiirkiye Cumbhuriyeti’nin

yonetim  yapisindaki  rolinii  ve  iilkemizde

demokrasinin gelisim siireclerini yorumlayabilmeleri

12.Bilimsel diisiinmeyi temel alarak bilgiye ulasma,

bilgiyi kullanma ve iretmede bilimsel ahlaki

gbzetmeleri

12.Turkiye = Cumhuriyeti’nin  yOnetim  yapisiyla

demokrasinin ilkelerinin iliskisini ¢éziimlemeleri ve
gelisim  siireglerini

ulkemizde demokrasinin

yorumlamalar1

13.Toplumsal iligkileri diizenlemek ve karsilagtig
sorunlar1 ¢ézmek igin temel iletisim becerileri ile
sosyal bilimlerin temel kavram ve ydntemlerini

kullanabilmeleri

13.Demokratik katilimin 6neminin farkinda olmalari,
yakin c¢evrelerinden baglayarak demokratik katilim

stireglerini deneyimleyebilmeleri

14 Katilimin 6nemine inanmalari, kisisel ve toplumsal

sorunlarin ¢ézliimii i¢in goriisler belirtmeleri

14.Demokratik  katilimm  gerekliliginin  farkinda
olmalar1 ve yakin ¢evrelerinden baglayarak demokratik

katilim siireglerini gelistirmeleri

15.Insan haklari, ulusal egemenlik, demokrasi, laiklik,

cumhuriyet kavramlarinin tarihsel siireglerini ve
giintimiiz Tirkiye’si iizerindeki etkilerini kavrayarak

yasamini demokratik kurallara gore diizenlemeleri

15. Ekonominin temel kavramlarindan yola g¢ikarak
ekonomik faaliyetler ve iiretimin ulusal kalkinmadaki

roliinii ¢6ziimlemeleri

16.Milli, manevi degerleri ile evrensel degerleri
benimseyerek erdemli insan olmanin Onemini ve

yollarini bilmeleri

16.Bilimsel ve teknolojik gelismelerin toplumsal
hayata etkilerini degisim ve siireklilik agisindan

yorumlayabilmeleri

17.Ulkesini ve diinyay1 ilgilendiren konulara duyarlilik

gostermeleri

17.Sosyal bilimlere iliskin metodolojik bilgiye sahip
bireyler olarak toplumsal sorunlara iligkin strateji ve

¢Ozlim tiretebilmeleri

18.0zgiir birer birey olarak fiziksel, duygusal
ozelliklerinin; ilgi, istek ve yeteneklerinin farkina

varmasi amaglanmaktadir.

18.Toplumsal sorunlara yonelik sosyal bilimlerin
arastirma ve inceleme yontemlerini kullanarak fikir ve

¢Ozlim tretmeleri

19.0grenme ve arastirma siireclerinde  bilisim

teknolojilerini etkin bir sekilde kullanmalar1 ve dijital
ortamlarda giivenlik ve gizlilige iliskin farkindalik

kazanmalar1 amaglanmaktadir.

Programin &zel amaclar karsilastirildiginda 2018 SBDOP 18 6zel amag, 2024 SBDOP ise 19 6zel
amaca yer verildigi goriilmektedir. Her iki programda ilk maddelerin giris climleleri hari¢ temel farkliliklar ve
bazi benzerlikler dikkat cekmektedir. ifade ve anlam bakimindan birbirine en yakin 6zel amag 1. maddedir.
Buna ragmen 1. maddede 2024 programinda etkin vatandashik vurgusu farkliliklardan biri olarak
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gorlilmektedir. 2018 programinda yer verilen Atatiirk ilke ve inkilaplart vurgusu 2024 6zel amaclarinda
goriilmemektedir. 2018 programinda yer verilen fakat 2024 programinda yer almayan maddeler sunlardir:

e 3. Hukuk kurallarinin herkes i¢in baglayici oldugunu, tiim kisi ve kuruluslarin yasalar 6niinde
esit oldugunu gerekceleriyle bilmeleri

e 9. Calismanin toplumsal yasamdaki onemine ve her meslegin gerekli ve saygm olduguna
inanmalar1

e 16. Milli, manevi degerleri ile evrensel degerleri benimseyerek erdemli insan olmanin 6nemini
ve yollarmi bilmeleri

2018 programinda yer verilen 3, 9 ve 16. maddenin de igerikleri dahil olmak iizere 2024 programinda
yer verilmedigi goriilmektedir. Ozellikle 3. 6zel amagtaki hukuk kurallarinin baglayicilii ve yasalar dniindeki
esitlik ifadesi ve 9. 0zel amagtaki mesleklerin saygmligi toplumun ihtiyact oldugu kavramlar olarak
diisiiniildiigiinde 6nemli farkliliklar olarak tespit edilmistir. Ozellikle ana omurgasini erdemli insan yetistirme
iizerine kurmus olan yeni maarif modelinde 2018 programindaki 16. maddeye benzer bir maddenin yeni
programin 6zel amaglar kisminda bulunmamasi dikkat gekmektedir. Buna mukabil 2024 programinda 2018
programina gore ana farkliliklar su 6zel ama¢ maddelerinde goriilmektedir:

e 6. Ulkemizde afetlerin etkilerinin azaltilmasi konusunda yapilmasi gerekenlere iliskin
ongoriide bulunmalari

e 17. Sosyal bilimlere iliskin metodolojik bilgiye sahip bireyler olarak toplumsal sorunlara
iligkin strateji ve ¢oziim liretebilmeleri

e 18. Toplumsal sorunlara yonelik sosyal bilimlerin arastirma ve inceleme yontemlerini
kullanarak fikir ve ¢oziim iiretmeleri

2024 programinin 6. 6zel amacinda belirtilen afetler vurgusunun Tiirkiye’nin son donemlerinde
yasadig1 dogal afetlerin etkisiyle programa dahil edildigi sdylenebilir. Buna mukabil 2018 programinin &zel
amaclarmmda afet kavramma yer verilmedigi goriilmektedir. 2024 programmnin 6zel amaglarindaki
yeniliklerden biri de sosyal bilim kavramina yer verilmesidir. 2018 programinda yer verilmeyen bu kavramin
ve yontemlerinin toplumsal sorunlarin ¢oziimiinde rol oynayabilecegi vurgulanmistir.

2018 ve 2024 programlarimin 6zel amaglar bakimindan benzer yonlerine bakildiginda ilk olarak Tiirk
kdiltiirii ve tarihi vurgusuna 2018 programinda 4. maddede 2024 programinda 8. maddede yer verildigi bu iki
maddenin de ortak amacinin kiiltiirel miras1 koruma anlayisinda birlestigi tespit edilmektedir. Siirdiiriilebilirlik
kavrami 2018 programinda 6. maddede siirdiiriilebilir ¢evre anlayisinin énemi baglaminda 2024 programinda
ise 5. madde de siirdiiriilebilir yasam i¢in sorgulamanin gerekliligi ortak paydasinda birlesmektedir. Dogal
kaynaklar1 koruma konusundaki hassasiyet 2018 programinda yine 6. maddede ifade edilirken 2024
programinda 4. maddede dogal kaynaklar1 koruma sorumlulugunu kazandirma bilinciyle ortak paydada
bulusulmustur. 2018 programinin 8. maddesinde yer verilen ekonomi baslig1 2024 programinda 15. maddede
yer verilmis ve ekonominin temel kavramlarini bilme konusunda hedef birlikteligi bulunmaktadir. 2018
programinda 10. maddede yer alan degisim ve siirekliligi algilama kavrami 2024 programimin 16. maddesinde
kendine yer bularak bilim ve teknolojideki degisim konusunda birbirinden ayrilmistir. 2018 programinda bilim
ve teknoloji konusuna 11 ve 12. maddelerde yer verilirken 2024 programinda 16 ve 19. maddelerde yer
verilerek bu konunun énemini korudugu tespit edilmistir. Ote yandan 2024 programinda demokrasi ve katilim
ifadesine 2018 programina gore ¢ok daha fazla yer verilmistir. 2018 programinda demokrasi ve katilim
kavrami 14 ve 15. maddelerde goriiliirken 2024 programinda ise bu kavramlara 11, 12, 13 ve 14. maddelerde
yer verilmektedir.

Toplumun bir iiyesi olan bireyin kendisinin ve sorumluluklarinin farkinda olarak toplumsal birligin

saglanmasina katkida bulunmasina dikkat ¢ekildigi goriilmektedir. Bu baglamda sosyal bilgiler dersinin temel
hedefi olan etkin vatandas yetistirme misyonuna dikkat ¢ekildigini soylemek miimkiindiir.
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Sosyal Bilgiler Dersi Ogretim Programlarinin Beceri, Deger ve Yetkinlikleri

2018 ve 2024 programlarinda beceri, deger ve yetkinliklere nasil yer verildigine dair bulgular asagida

verilmektedir.

Sosyal Bilgiler Dersi Ogretim Programlarinda Beceriler

Programlarin beceriler agisindan karsilastirilmasina Tablo 3°te yer verilmistir.

Tablo 3

2018 SBDOP ile 2024 SBDOP 'min Beceriler A¢isindan Karsilastirilmasi

2018

2024

Arastirma

Cevre okuryazarligi

Degisim ve siirekliligi algilama

Temel diisiinme
]?ﬁﬁinlesik diisinme <—> (Kavramsal Beceriler)
Ust diizey diistinme

Dijital okuryazarhk Zamani algilama
Elestirel diisiinme Kronolojik diisiinme
Empati Kanita dayali sorgulama <——=> (Alan Becerileri)
Finansal okuryazarlik Arastirma
Girisimcilik Tarihsel empati
Gozlem Degisim ve siirekliligi anlama
Harita okuryazarlig: Kendini tanima
Hukuk okuryazarligi Kendini yonetme <—>  (Benlik Becerileri)
[letisim Kendini diizenleme
Is birligi Bilgi
Kalip yargi ve dnyargiy1 fark etme Dijital
Kanit kullanma Finansal
Karar verme Gorsel
Konum analizi Kiiltiir <{—> (Okuryazarlik becerileri)
Medya okuryazarligi Vatandaslik
Mekani algilama Veri
Oz denetim Siirdiiriilebilirlik
Politik okuryazarlik Sanat
Problem ¢6zme Iletisim
Sosyal katilim Is birligi <—> (Sosyal Yasam Becerileri)
Tablo, grafik ve diyagram ¢izme ve yorumlama Sosyal farkindalik
Tiirkgeyi dogru, giizel ve etkili kullanma Uyum
Yenilikgi diisiinme Esneklik <=—=>  (Ortak/ birlesik Becerileri)
Zaman ve kronolojiyi algilama Sorumlu karar verme
Toplam 27 beceri

2018 ve 2024 programlarindaki temel farkliliklardan biri becerilerin 2018 programinda bir tablo
halinde kolaylikla tespit edilebildigidir. Fakat 2024 programinda beceriler yukardaki Tablo 3’te goriildiigii gibi
kendi iglerinde basliklara ayrilmis ve programin icerisinde herhangi 6zel bir tablo seklinde paylasilmamustir.
2024 programinda beceriler kismina 6zel olarak bir baglik ayrilmamistir. Yukaridaki tablo olusturulurken 2024
programinda “Sosyal Bilgiler Dersinin Temel Felsefesi ve Ozel Amaglar1” bashig1 altinda kavramsal beceriler,
alan becerileri ve okuryazarlik becerilerine ulagilirken ‘“Programlar Arasi Bilesenler (Sosyal — Duygusal
Ogrenme Becerileri, Degerler, Okuryazarlik Becerileri)” basliginda benlik, sosyal hayat ve ortak/birlesik
becerilere ulagilmistir.

2018 programinda yer alan 27 becerinin bir¢ok alani kapsadig1 goriilmektedir. 2024 programinda yer
alan 27 becerinin ise kendi alt basliklarina ait oldugu tespit edilmistir. 2024 programinda alan becerileri
aktarilirken degisim ve siirekliligi algilama becerisinin ardindan “vb” ifadesi kullanilmis ve diger becerilerden
bahsedilmemigtir. 2018 programinda yer verilen “cevre okuryazarlifi, medya okuryazarligi ve politik
okuryazarlik”, becerilerinin 2024 programinda ayr1 bir boliim agilarak verilen okuryazarliklarin arasinda
olmadig1 tespit edilmistir. Bunun yami sira “kalip yargi ve onyargiy1 fark etme, konum analizi, mekani
algilama, 6z denetim, yenilikg¢i diigtinme” becerilerine 2024 programinda yer verilmemistir. 2024 programinda
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“Programlar Aras1 Bilesenler (Sosyal — Duygusal Ogrenme Becerileri, Degerler, Okuryazarlik Becerileri)”
baghiginda “girisimcilik becerisi, problem ¢ozme, sosyal katilim, tablo, grafik ve diyagram c¢izme ve
yorumlama, Tiirk¢eyi dogru, giizel ve etkili kullanma” becerilerine yer verilmemesine ragmen programin
o0grenme alanlar igerisindeki tablolardaki alt bagliklarda bu becerilere yer verilmistir. Girigimcilik, sosyal
katilim ve tablo, grafik, sekil ve diyagram okuma “alan becerileri” baglig1 altinda; problem ¢dzme becerisine
“beceriler arasi iliskiler” baghiginda; Tiirk¢emizin dogru ve etkili kullanilmasina ise “Sosyal Bilgiler Dersi
Ogretim Programi’nin Uygulanmasina iliskin Esaslar” basliginda yer verilmistir.

2024 programini 2018 programindan ayiran temel farkliliklardan biri de becerilerin kullanim
konusundadir. 2018 programinda ayr1 baglikta tablo halinde verilen temel beceriler aym1 zamanda 6grenme
alanlar islenirken kazandirilmasi gereken becerilerin sadece isimleri verilmistir. 2024 programinda ise
becerilerin 6gretme — 6grenme uygulamalar bagligi altinda nasil kullanilacagi 6rnekler iizerinden verilerek
uygulama islerligi ve kolayligi1 saglamistir. Bunun yam sira 2024 programinda var olan becerileri davranisa
doniistlirmek adma “egilim” adi verilen baghiga yer verilmistir. Bu kavram programda “hem biligsel hem
duyussal 6zellikleri kapsayan zihinsel aligkanliklar” olarak tanimlanmistir. Bu egilimler arasinda; “merak, 6z
yeterlilik/kendine inanma, sorumluluk, oyunseverlik, yaraticilik, merak ettigi sorular1 sorma, 6zgiin diigiinme,
0z giiven, uzmanlagma, bagimsizlik, empati, analitiklik, ger¢egi arama ve elestirel bakma” kavramlarn
bulunmaktadir. 2018 programinda beceri olarak yer verilen “empati ve elestirel diisiinme” kavramlar1 2024
programinda egilim olarak yer almistir.

Sosyal Bilgiler Dersi Ogretim Programlarinda Degerler

2018 ve 2024 programlarmin degerler agisindan analizi ve karsilastirmasi Tablo 4’te verilmistir.
Tablo 4

2018 SBDOP ile 2024 SBDOP 'min Degerler Egitimi Acisindan Karsilastiriimast

Degerler 2024

Adalet

Aile Birligine Onem Verme
Aile Biittinliigii
Bagimsizlik

Baris

Bilimsellik

Caligkanlik

Dayanigma

NN

<\ 1

Duyarlilik
Diiriistliik
Estetik

Esitlik
Ozgiirliik
Sayg1

Sevgi
Sorumluluk
Tasarruf
Vatanseverlik
Yardimseverlik
Dostluk
Miitevazilik
Temizlik
Mahremiyet
Sabir

Saglikli yasam

SR R R NN N N N N RN NN R NEN
0
NARNE

ANIENIENEANEENENENAVANENENE NS

Toplam 18 Deger
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2018 ve 2024 programlarinda toplam 18 degere yer verilmistir. 2024 programinda yeni yer alan
degerler “mahremiyet, sabir, saglikli yasam, temizlik, miitevazilik, dostluk™ olarak tespit edilirken 2018
programinda “aile birligine 6nem verme” degerinin 2024 programinda “aile biitiinliigi” olarak degistigi
goriilmektedir. 2018 programinda yer alan “adalet, barig, bilimsellik, dayanisma, esitlik, 6zgiirlik” degerleri
2024 programinda yer almamigtir. 2018 programinin 6zel amaglarinda yer verilen hukuk kurallari; beceriler
arasinda yer alan hukuk okuryazarligi ve degerler kisminda yer alan adalet ve esitlik gibi kavramlarin 2024

programinda yer almamasi dikkat ¢ekmistir.

2018 programinda tablo halinde ve bir baslik altinda verilen degerler egitimi 2024 programinda
beceriler kisminda oldugu gibi “Programlar Arasi Bilesenler (Sosyal — Duygusal Ogrenme Becerileri,
Degerler, Okuryazarlik Becerileri)” basliginda yer almistir. Buna ek olarak 2024 programinda degerler ile ilgili
“ogrenme Ogretme uygulamalar1” basligi altinda 6grencilere bu degerleri kazandirmak i¢in “deger agiklama,
deger analizi, eylem yolu ile 6grenme” yaklagimlarinin kullanilmasi gerektigi belirtilmistir. Degerler egitimi
ile ilgili bu a¢iklama 2018 programinda yer almamaktadir.

Sosyal Bilgiler Dersi Ogretim Programlarinda Yeterlikler

Programlarin yeterlilikler ¢ercevesi acisindan degerlendirmesine Tablo 5°te yer verilmektedir.

Tablo 5

2018 SBDOP ile 2024 SBDOP 'min Yeterlikler Acisindan Karsilastirilmast

2024

Anadilde iletisim

Yabanci dillerde iletigim

Matematiksel yetkinlik ve
bilim/teknolojide temel yetkinlikler
Dijital yetkinlik

Ogrenmeyi 6grenme

Sosyal ve vatandaglikla ilgili
yetkinlikler

Inisiyatif alma ve girisimcilik
Kiiltiirel farkindalik ve ifade

ANIRNEEERNE NI \\\g
=}

2018 programinda yer verilen “Tiirkiye Yeterlilikler Cercevesinde” belirlenen 8 anahtar yetkinlige
2024 programinda yer verilmemistir. 2018 programinda anahtar yetkinlikler 6grencilerin ulusal ve uluslararasi
diizeyde; kisisel, sosyal, akademik ve ig hayatlarinda ihtiya¢ duyacaklar beceriler olarak tarif edilmistir. 2018
programinda yer verilen anahtar yetkinliklerin 2024 programinda olmamasi programlarin devamlilig
konusunda eksiklik olusturabilir. Buna mukabil 2018 programinda yer verilen anahtar yetkinliklerin
ogrencilere kazandirilma ve 6gretimi siireci ile ilgili bir agiklamada bulunmamaktadir.

Sosyal Bilgiler Dersi Ogretim Programlarinda Kazanimlar

Ogretim programlarinin kazanimlarin nicel boyutunun nasil yapilandirildigina iliskin bulgular Tablo
6’da sunulmustur.

Tablo 6

2018 SBDOP ile 2024 SBDOP 'min Kazammlar Acisindan Karsilastirilmast

Sinif 2018 2024
4. Sf 33 17
5. Simf 33 19
6. Smf 34 19
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Tablo 6 (Devam)

Sinif 2018 2024
7. Siif 31 17
Toplam 131 72

2018 programi ile 2024 programi arasinda temel farkliliklardan biri 2024 programinda kazanim ifadesi
yerine “6grenme ¢iktilar1” kavraminin kullanilmasidir. Bunun yam sira tablo incelendiginde 2018 ile 2024
programlar1 arasinda kazanim sayilarinda ciddi farklar oldugu tespit edilmistir. 2018 programinda tiim sif
diizeyleri i¢in toplam 131 kazanim bulunmaktadir. Bu kazanim sayisindan 59 azaltilarak 2024 programinda
72 dgrenme ¢iktis1 tespit edilmistir. Buna ek olarak 2024 programina tiim simif diizeylerinde “okul temelli
planlama” eklenmis fakat 6grenme ¢iktilar1 belirtilmemistir. Programda bu konu ile ilgili ztimre 6gretmenler
kurulu tarafindan y1l iginde yapilmasi gereken proje ve sosyal etkinlikler i¢in ayrilan siire olarak belirtilmistir.
Tiim smf diizeylerinde 2018 programinda kazanim / 6grenme ¢iktilarinin 2024 programina gore yar1 yariya
azaldig tespit edilmistir.

Sosyal Bilgiler Dersi Ogretim Programlarinin Uygulama Esaslari

Ogretim programlarinin uygulanmasinda dikkat edilecek hususlar ve esaslarin benzer ve farkli
yonlerinin karsilastirilmasina iligskin bulgular Tablo 7’de sunulmustur.

Tablo 7

2018 SBDOP ile 2024 SBDOP 'min Uygulama Esaslar: Agisindan Karsilastirilmast

2018 2024
Disiplinler aras1 yaklagim Tiirkiye Yiizyilit Maarif Modeli
Sosyal Bilgiler Ogretiminin Temel ilkeleri Disiplinler aras1 ve baglam temelli yaklagim
Yansitici diigiinme Olumlu Smif Tklimi
Hayat boyu 6grenme Ogrenci diizeyi ve gevresel sartlar
Kavram 6gretimi yaklagimlari Uygun 6lgme ve degerlendirme
Tarihsel duyarlilik ve milli biling Biitiinciil bakis agis1
Okul dis1 ortamlardan faydalanma Farkli 6gretim materyalleri
Edebi iiriinlerle destekli Ogrenci merkezli
Gincel ve tartigmali konular Farklilagtirma
Dijital vatandaglik Tarihi karakterler

2018 ve 2024 Sosyal Bilgiler Dersi Ogretim Programimin uygulanmasinda dikkat edilecek hususlara
10 ayr1 maddede yer ayrilmistir. 2024 programinin 1. maddesinde Sosyal Bilgiler Dersi Ogretim Programinin
temel dgelerinin “Tiirkiye Yiizyili Maarif Modeli Ortak Metninde” benimsenen ilke ve yaklasimlara gore
sekillenecegi belirtilmistir. 2018 programimin 1. maddesinde ise sosyal bilgiler dersinin disiplinler arasi
yapisina vurgu yapilmistir. 2024 programinin 2. maddesinde 6grencilerin etkin katilimiyla olusacak olumlu
sinif ikliminin 6neminden bahsedilirken 2018 programinda kazanimlarin gerceklestirilmesinde sosyal bilgiler
Ogretiminin temel ilkelerinin (yerellik, glincellik vb.) dikkate alinmasi gerektigi vurgulanmistir.

2018 programinin 3. maddesinde “Sosyal Bilim Olarak Sosyal Bilgiler ve Yansitici Diisiinme Olarak
Sosyal Bilgiler” anlayislarina 6nem verilmesi gerektigi ifade edilirken 2024 programinda disiplinler arasi ve
baglam temelli yaklasimla ziimre 6gretmenler kurulunun dersi planlamas1 gerektigi ifade edilmektedir. 2018
programinin 4. maddesinde hayat boyu 6grenmenin deger ve beceri 6gretimindeki 6nemine deginilirken 2024
programinda ziimre 0gretmenlerinin dersi planlarken 6grenci diizeylerini ve ¢evresel sartlar1 dikkate almasi
gerekliligi izerinde durulmustur. 2018 programinin 5. maddesinde kavram 6gretiminin énemine deginilmis ve
anlam karmasasi, kavram karmasasina yer verilmemesine dikkat edilmesi gerektigi ifade edilmisken 2024
programinda beceriler, degerler ve egilimlerin notla degerlendirilmemesi gerektigi, uygun Olgme
degerlendirme araglariyla 6grencinin gelisiminin takip edilmesi hususu tizerinde durulmustur.

2018 programinin 6. maddesinde milli bayramlar, 6nemli olaylar degerlendirilerek tarihsel duyarlilik

ve milli bilincin olusturulmasinin 6neminden bahsedilirken 2024 programinda 6grenme ve Ogretme
yasantilarinin 0grencilere biitiinciil bir bakis acisi1 kazandirmasinin 6nemine dikkat c¢ekilmistir. 2018
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programimin 7. maddesi sosyal bilgiler 6gretiminde okul dis1 ortamlardan faydalanmanin Oneminden
bahsederken 2024 programinda 6grencilerin hazir bulunusluk diizeylerine gore farkli 6gretim materyalleri
kullanmalarinin 6nemi vurgulanmstir. 2018 programinin 8. maddesi sosyal bilgiler dersini edebi iiriinler,
geleneksel ve modern sanat iiriinleriyle desteklemenin gerekliligini ortaya koyarken 2024 programinda
ogrenme kanitlarinin 6grenciyi merkeze alan ve onun aktif katilmim saglayan sekilde ¢esitlendirilmesinin
saglanmas1 gerektigi iizerinde durulmustur.

2018 programinin 9. maddesinde kazanimlarla ilgili glincel ve tartismali konularin 6gretiminde farkli
tartigma teknikleri kullaniminin 6nemine deginilirken 2024 programinda ise programda yeni yer verilen
farklilastirma boliimiiniin ders kitaplarinda yer almayacagina sadece e-igerik olarak kullanilacagina dair bilgi
verilmigtir. 2018 programinin 10. maddesinde dijital teknolojideki gelismeler dikkate alinarak &grencilerin
dijital vatandaglik yeterliliklerini gelistirmek igin ders i¢i ve ders disi etkinliklere yer verilmesi gerekliligi
belirtilmistir. 2024 programinda ise son maddede tarihi karakterlerin biyografilerini ezberlemekten otesine
gecilmesi gerektigi vurgulanarak onlarin ortaya koydugu eserler ve alana katkilarina deginilmesinin
oneminden bahsedilmistir.

Sosyal Bilgiler Dersi Ogretim Programlarinda Ogrenme Alanlar1 ve Olgme Degerlendirme
Boyutlan

2018 ve 2024 programlarinda 6grenme alanlarinin nasil yapilandirildigi ve Slgme degerlendirme
anlayisinin farkli ve benzer yonlerine deginilerek bulgular tablo halinde sunulmustur.

Sosyal Bilgiler Dersi Ogretim Programlarinda Ogrenme Alanlar

Programin 6grenme alanlarinin karsilastirilmasina Tablo 8’de yer verilmistir.
Tablo 8

2018 SBDOP ile 2024 SBDOP 'min Ogrenme Alanlart A¢isindan Karsilastirilmasi

2018 2024
Birey ve Toplum Birlikte Yagamak
Kiiltiir ve Miras Evimiz Diinya
Insanlar, Yerler ve Cevreler Ortak Mirasimiz
Bilim, Teknoloji ve Toplum Yasayan Demokrasimiz
Uretim, Dagitim ve Tiiketim Hayatimizdaki Ekonomi
Etkin Vatandaglik Teknoloji ve Sosyal Bilimler
Kiiresel Baglantilar
Toplam 7 Toplam 6

Tablo 8 incelendiginde 2018 programinda 7 6grenme alani yer alirken 2024 programinda bu say1 6’ya
diistirtilmustiir. Programin temel farkliliklarindan biri de 2024 programinda 6grenme alani kavrami yerine
“icerik ¢ercevesi” kullanilmistir. Programlarda yer alan 6grenme alanlar ya da igerik cerceveleri isim olarak
tamamen degismistir. Buna ragmen 6grenme alanlarinin igerikleri degerlendirildiginde; “birey ve toplum”
ogrenme alan1 “birlikte yasamak™ icerik cercevesine, “bilim, teknoloji ve toplum” 6grenme alan1 “teknoloji ve
sosyal bilimler” igerik ¢ercevesine, “kiiltiir ve miras” 6grenme alani “ortak mirasimiz” igerik gercevesine,
“firetim, dagitim ve tiikketim” 6grenme alani “hayatimizdaki ekonomi” igerik ¢ercevesine, “etkin vatandaslik”
O0grenme alan1 “evimiz diinya” icerik ¢ergevesine doniistiigii tespit edilmistir. Kiiresel baglantilar 6grenme
alan1 olmamasina ragmen icerigindeki kazanimlar diger igerik ¢ergevesine kaydirilmistir.

2024 programinda yer alan igerik g¢ercevelerinden “Birlikte Yasamak” cergevesinde temel amag
Ogrencilerin sosyal bilgiler dersi hakkinda fikir sahibi olmalaridir. 2018 programinda “Birey ve Toplum”
O0grenme alaninda daha ¢ok ben ve biz olma siireglerinden yola ¢ikarak sosyoloji, psikoloji ve sosyal
psikolojiye odaklanildigi goriilmektedir. “Evimiz Diinya” igerik gergevesinde harita kullanimi, cografi
kosullar, afetler ve etkileri, kiiresel sorunlarin ¢6ziimiinde iilkemizin rolii ve iilkemize komsu devletlerin
ozellikleri ile iilkemizin konum 6zelliklerine deginilmistir. “Insanlar, Yerler ve Cevreler” 6grenme alani tarif
edilirken cografya odakli oldugundan bahsedilmis ve ¢evre okuryazarligi, harita okuryazarligi ve mekani
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algilama becerilerinin kazandirilmasina odaklanilmigtir. “Ortak Mirasimiz” igerik ¢ergevesinde oyun ve
oyuncak tarihinden, Anadolu ve Mezopotamya uygarliklarina, ilk Tiirk devletlerinden Osmanli tarihine kadar
genis bir yelpaze cizilmistir. “Kiiltiir ve Miras” 6grenme alanmin tarih odakli oldugu ve kiiltiirel miras1 6n
plana ¢ikardig: tespit edilmistir. ““Yasayan Demokrasimiz” icerik ¢ergevesinde Milli Miicadele doneminde
Atatliirk’tin ve Tirk milletinin dayamigmasina, Cumbhuriyetin hayatimiza katkisina, etkin vatandagin
ozelliklerine ve dijitallesme ve teknolojik gelismelere vurgu yapilmistir. “Etkin Vatandashk” 6grenme
alaninda sosyoloji, siyaset bilimi ve hukuk cercevesinde olusturuldugu belirtilerek toplumsal sorunlarin
coziimi ve oOrgiitlii devlet yapisina deginilmistir. “Hayatimizdaki Ekonomi” igerik ¢ercevesinde dogal
kaynaklarin sinirliligi, kaynaklar verimli kullanmanin 6nemi, ekonomik faaliyetler ve meslekler, yatirim ve
pazarlama kavramlari etrafinda sekillenmistir. “Uretim, Dagitim ve Tiiketim” 6grenme alami ise girisimci ve
bilingli tiiketici becerileri etrafinda ekonomi ile dogrudan iligkili bir alan oldugu belirtilmistir. “Teknoloji ve
Sosyal Bilimler” igerik cergevesi dijital ortamlardaki giivenlik ve gizlilik, bilim insanlarmin c¢ocukluk
yasantilari, teknolojik iiriinlerin bilingli kullanimi, buluslarin toplum hayatina etkileri, telif, patent ve miilkiyet
haklari ile toplumsal hayatta karsilasilabilecek sorunlarin ¢6ziimii iizerinde durulmustur. “Bilim, Teknoloji ve
Toplum” 6grenme alaninda teknolojiyi kullanma becerisi ile akademik diiriistliik konulariyla olusturuldugu
tespit edilmistir.

Sosyal Bilgiler Dersi Ogretim Programlarinda Ol¢gme ve Degerlendirme Yaklasimlar:

Sosyal bilgiler 6gretim programlarinda 6lgme ve degerlendirme yaklagimlarina hangi perspektifle
yaklagildigina yonelik bulgular asagida sunulmustur. Tablo 9°da her iki programin 6lgme ve degerlendirme
bulgularinin karsilagtirilmasina yer verilmistir.

Tablo 9

2018 SBDOP ile 2024 SBDOP 'min Olgme ve Degerlendirme Acisindan Karsilastirilmasi

Olgme ve Degerlendirme Araglari 2018
Biitiinciil dereceli planlama anahtar1 -

Kontrol listesi -

Ogrenme giinliigii -

Gozlem formu -

Performans gorevi -

Calisma yapragi -
Oz degerlendirme formu -

Grup degerlendirme formu -
Anekdot -
Yapilandirilmis grid -

Tanilayici dallanmis agag -
Miilakat -
Akran degerlendirme -

N
(=3
ANINENENENENENENENENENENENIN

Tablo 9 incelendiginde 2018 programinda 6l¢me degerlendirme araglarindan higbirine yer verilmedigi
goriilmektedir. 2018 ve 2024 programlarimin az rastlanilan ortak 6zelliklerinden biri 6lgme ve degerlendirme
yaklasimlarina yarim sayfa kadar yer verilmis olmasidir. 2018 programinda 6lgme ve degerlendirme
yaklasiminda sosyal bilgiler dersinden ziyade genel Ogretim programlarina yonelik degerlendirmeler yer
almistir. 2024 programinda 6lgme ve degerlendirme kavrami 6grenme kanitlar1 olarak degistirilmistir. Bu
anlamda 6grenme kanitlar1 bigimlendirici ve siire¢ odakl degerlendirme esas alinarak yapilandirilmigtir.

2024 programimin 6lgme degerlendirme acisindan bir diger farki da 6grenme alanlari igerisinde yer
verilen tabloda 6grenme kanitlarina da yer verilmistir. Her 6grenme alan1 ve 6grenme ¢iktilar ile ilgili hangi
6lgme ve degerlendirme aracinin kullanilacagina yonelik bilgiler verilmistir. Buna ek olarak 2024 programinda
farklilastirma adiyla verilen yeni bashgm icerisinde de Ogrencilere daha zengin ve derin Ogrenme
kazandirilmas1 amaciyla dijital igerik iiretimi, bireysel 6grenci c¢aligmalar1 gibi 6gretim tekniklerinden de
faydalanilarak ilgili tabloda 6grenme alanlarinda verilmektedir. 2024 programinda 6grenme alanlar1 igerisinde
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yer verilen 0grenme kanitlar1 ve farklilagtirma basligina asagidaki gorselde yer verilmistir. Sekil 2’de 4.
smiflarin birlikte yasamak Ogrenme alaninda yer alan 6grenme kanitlari ve farklilastima caligmalari
verilmistir.

Sekil 2

Ogrenme Kanitlar: ve Farklilastirma Icerikleri

OGRENME
KANITLARI Bu 6grenme alaninda yer alan 6grenme ciktilari; bitincil dereceli puanlama anahtari,
(Olgme ve akran degerlendirme formu, 6grenme gunlkleri, kontrol listesi, calisma yapraklari, grup
Dederlendirme) degerlendirme formu ile degerlendirilebilir.

Butuncul dereceli puanlama anahtari hazirlanmasinda olusturulacak trtnin ézellikleri,
ogrencinin dlzeyi ve 6gretmenin is yuku goz éndne alinir.

FARKLILASTIRMA

Zenginlestirme Sosyal bilgiler dersinin katkilarina yonelik dijital ortamda poster hazirlanabilir. Bu poster-
lerden faydalanarak “dijital bir sergi” olusturulabilir.

Farkli bireysel 6zelliklere sahip olmanin zenginlik oldugunu sarki s6zu veya dijital oyku ya-
zarak anlatmalari istenebilir.

Dijital araglar kullanilarak toplumsal birligi strdartlmesiyle ilgili farkl fikirleri igeren gizgi
roman hazirlanmasi istenebilir.

Destekleme Konunun sadelestirip somutlastirildigi galisma yapraklari hazirlanip verilebilir.
Sarki s6zd, siir yazma gibi Grtnler ortaya koymak yerine kisa cimleler kurarak sinifla pay-
lagsmalari istenebilir.

Grup caligsmalarinda konuya iligkin hazirlanan gorsel materyalleri yapistirma, boyama gibi
gorevler verilebilir.

TARTISMA VE SONUC

Bu ¢alismada 2018 ve 2024 Sosyal Bilgiler Dersi Ogretim Programlari karsilastiriimustir.
Karsilagtirma kapsaminda programlarin bigimsel yapisi, temel felsefesi, 6zel amaclari, beceriler, degerler,
yetkinlikler, kazanim / O0grenme c¢iktilari, programlarin uygulama esaslari, 0grenme alanlar1 ve Slgme
degerlendirme boyutlar1 degerlendirerek bulgular kisminda ortaya konmustur. Programlarin bigimsel yapisi
anlaminda degerlendirildiginde 2018 programimin 6gretmene yol gosterici anlamda deger katan etkinlik
ornekleri ve 6lgme degerlendirme kriterlerinden uzak oldugu tespit edilmistir. Bu anlamda Kalayc1 & Baysal
(2020) tarafindan 2005, 2017 ve 2018 6gretim programlarinin karsilastirildigi calismada 2005 programinin
ogretmene rehberlik etme konusunda diger programlara gore nispeten yeterli oldugunu ve 2018 programinin
bir programda olmas1 gereken Ol¢iitler dikkate alindiginda eksik yonlerinin oldugunu belirtmektedir. 2024
programi da Ogretmene rehberlik etmesi agisindan O0grenme alanlarindaki 6grenme-6gretme yasantilari
baslhigindaki detayli agiklamalari, 6grenme alanlarinda kullanilmasi gereken dlgme degerlendirme araglarini
belirtmesi yoniiyle 6gretmene rehberlik edebilir.

Programlar temel felsefe acisindan irdelendiginde 2018 programimin bu alana 6zel bir baghga yer
vermedigi tespit edilmistir. 2024 programinda ise “Sosyal Bilgiler Dersinin Temel Felsefesi” baghiginin yer
aldig1 goriilmektedir. Cakmak, Kagar & Akgiin (2023) tarafindan hazirlanan Sosyal Bilgiler Dersi Ogretim
Programlarinin alan egitimcilerinin gorlislerine yer verildigi calismada 2018 programinda en az olumlu etkiye
sahip olan boyutlardan birinin felsefe boyutu oldugu vurgulanmistir. Bu baslik altinda 6zel amaglara da yer
verildigi ve programin olusturulma sebebinin ise “Sosyal Bilgiler Dersi Ogretim Programi, degisen ve gelisen
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diinya kosullarindan hareketle bireye toplumsal konularda ihtiyag duydugu becerilerin kazandirilmasi
amactyla gelistirilmistir.” (MEB, 2024) seklinde yer verilmistir.

Ozel amaglar bakimindan incelendiginde programda nicel anlamda 2024 programmin 19 dzel amag
barindirdig1 2018 programinin ise 18 6zel amaca yer verdigi tespit edilmistir. Ozel amaglar anlaminda pek gok
farklilik goriinse de bazi ana tema ve kavramlarin programdaki etkisini devam ettirdigi sdylenebilir. Bunlara
ornek olarak; “demokrasi, katilim, Tiirk tarihi, etkili iletisim” kavramlarinin ortak kullanimi verilebilir. 2018
programinda yer verilen elestirel diislinme becerisine 2024 programinda yer verilmedigi goriilmektedir.
Elestirel diislinme konusunda yapilan ¢aligmalar yiliksek elestirel diisiinme giicline sahip olan c¢ocuklarin
akademik basarilarinin yiiksek oldugu sonucunu gostermektedir (Akbiyik, 2002; Akbiyik ve Seferoglu, 2006;
Cam, 2006; Kurnaz, 2007). 2024 programinin 6zel amaglar kisminda yer verilmeyen elestirel diigiinme
becerisine 6grenme alanlarinda egilimler kisminda “elestirel bakma” beceriler arasi iligkilerde ise “elestirel
diisiinme™ olarak yer verilmistir. Elestirel diisiinme becerisine 2024 SBDOP’te 6grenme alanlarinda yer
verilmesi siirece rehberlik etme adma faydali bir durum olarak goriilebilir. 2024 programinin 6zel amaglar
boliimiine yeni eklenen iki maddede “17. Sosyal bilimlere iliskin metodolojik bilgiye sahip bireyler olarak
toplumsal sorunlara iligkin strateji ve ¢dzlim tliretebilmeleri, 18. Toplumsal sorunlara yonelik sosyal bilimlerin
aragtirma ve inceleme yontemlerini kullanarak fikir ve ¢6ziim iiretmeleri” sosyal bilimler vurgusu ve toplumsal
sorunlara ¢6ziim liretmede kullanilacak yontemlerin belirtilmesi dikkat cekmektedir. Gerek ilgili maddelerin
vurgusu ve gerekse de sosyal bilimlerin metodolojik bakis acgisinin hayata gegirilerek fikir ve ¢oziim
iiretebilmek icin elestirel diislinme 6nemli goriilmektedir.

Programlarin beceri, deger ve yetkinlikler agisindan degerlendirildiginde 2024 programinda
becerilerin 2018 programindan daha farkli sunuldugu goriilmektedir. 2018 programinda ayr bir baslik ve tablo
halinde sunularak verilen beceriler kismi 2024 programinda “programlar arasi bilesenler” kisminda
okuryazarlik becerileri 6zelinde verilmistir. 2024 programinda pek ¢ok okuryazarlik becerisine yer verilmesine
ragmen cevre okuryazarligi becerisine yer verilmemistir. Sosyal bilgiler dersinin ¢evre bilincini gelistirmede
etkili bir ders oldugu unutulmamalidir (Ergin, 2011; Biilbiil & Y1ilmaz, 2019).

2018 programinin degerler boliimiinde 2024 programindan farkl olarak kok degerlere yer verilmistir.
Bu kok degerler sunlardir: “adalet, dostluk, sevgi, sorumluluk, diiriistliik, yardimseverlik, 6zdenetim, sabir,
saygl, vatanseverlik”(MEB, 2018). Ilgili kok degerlerden dostluk, sabir, saygi, yardimseverlik, vatanseverlik
degerleri 2024 programinda yer almistir. Oztiirk & Kafadar (2020) tarafindan 2018 SBDOP degerlendirildigi
caligmada programda degerlerin en 6nemli parcasi olarak goriildiigii ifade edilmektedir. Ugur, Coskun Keskin
& Senel (2022) tarafindan 2018 programina yonelik 6gretmen goriislerinin alindig1 ¢alismada da 6gretmenlerin
beceri ve degerleri smif ici ve diginda yaptirdiklar etkinliklerle sorun yagamadan rahat bir sekilde 6grencilere
kazandirabildiklerini ifade etmislerdir. Demirbas & Demir (2022) yapilan arastirmada 2018 SBDOP
kazanimlarinin 6nemli Olgiide anahtar yetkinliklerle uyumlu oldugu tespiti de yapilmistir. Buna ragmen
programlar yeterlilikler agisindan kiyaslandiginda Tiirkiye Yeterlilikler Cergevesine 2024 programinda yer
verilmemistir.

Programlar arasi karsilastirmada belirgin farkliliklarin goriildiigii en 6nemli alan kazanimlardir. 2024
programinda kazanim ifadesi yerine 6grenme ¢iktilar1 kullanilmistir. 2024 programinda yer verilen 6grenme
ciktilarinin 2018 programina gore neredeyse yari yariya azaltildigi tespit edilmistir. Bu baglamda gegmiste
yapilan ¢alismalarda sosyal bilgiler ders saatlerinin, mevcut kazanimlan yetistirecek diizeyde olmadigina
yonelik elestirel gorlislerin sik yer almasina baglanabilir (Celikkaya & Kiirtimliioglu, 2018; Memisoglu &
Koyli, 2015; Er & Baymdir, 2015). Ayrica 2024 programinda azaltilan 6grenme ¢iktilar ile ders yiikiiniin
hafifletilmesi s6z konusu olabilir (Yildinm & Caligkan, 2024). Programlarin uygulama esaslarmin
karsilastirilmasinda benzer yoniin disiplinler arasi yaklagimin devam etmesidir. Bunun yani sira 2024 SBDOP
“Tiirkiye Yiizyilh Maarif Modeli Ortak Metni’nin” sosyal bilgiler dersinin kitap yazim siirecinden 6grenme-
Ogretme siireci planlamasina kadar referans kaynak olarak kullanilacagi belirtilmektedir.

Programlarin 6grenme alanlarinda da 2024 SBDOP’da farklilik yapildigi gériilmektedir. 2024 SBDOP
ogrenme alanlar1 6’ya diisiiriiliirken basliklarin da tamamen degistigi tespit edilmistir. 2018 SBDOP yer alan
ogrenme alanlar genellikle sosyal bilim disiplinleriyle iliskili olarak yansitilmistir. 2018 programiyla ilgili
yapilan ¢alismalarda en fazla yer verilen disiplinlerin basinda %71,42 ile vatandaslik ve sosyoloji oldugu tespit
edilmistir (Turan, 2019). 2018 6grenme alanlar1 NCSS (2010) tarafindan 6gretim programlar standartlar

cercevesinde belirtilen temalardan ilham alindigi sdylenebilir. Bu temalar; “kiiltiir, bireysel gelisim ve kimlik,
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bilim, teknoloji ve toplum, bireyler, gruplar ve kurumlar, kiiresel baglantilar, insanlar, yerler ve cevreler,
iiretim, dagitim ve tiikketim, gii¢, otorite ve yOnetim, zaman, siireklilik ve degisim, vatandaglik hedefleri ve
uygulamalaridir.” Buna ragmen 2024 programi 6grenme alanlar ifadesi yerine igerik cercevesi bagligini
kullanmis ve icerikler agiklanirken bashigin ilgili oldugu 6zel konular ifade edilmistir. Programlar 6lgme ve
degerlendirme agisindan degerlendirildiginde 2018 SBDOP’iin bu anlamda ¢ok eksik kaldig1 goriilmektedir.
Sosyal bilgiler dersinde 6grenci basarisini geleneksel yontemlerle 6lgmek yapilandirmacilik ve aktif 6grenme
yaklasimlarina ters diigmektedir (Yalcinkaya, 2015). 2024 programinda dlgme degerlendirme araglarina yer
verildigi ve 6grenme alanlar1 igerisinde hangi 6gretme-6grenme yasantilarina ait oldugu vurgulanmustir.

Sosyal Bilgiler Dersi Ogretim Programlarmin analizinin ve karsilastirilmasmin amaglandigi bu
caligmanin alanyazina her iki programinin bi¢cim ve icerik yoOniinden karsilagtirilmasi anlaminda katki
saglamas1 beklenmektedir. Arastirmacilar 2024 programimin sahada uygulanabilirligine yonelik ¢alismalar
yapabilir. Aragtirmacilar yeni yaymlanacak ders kitaplarinin 2024 programia uygun olup olmadigina goére
caligma yapabilir. 2024 Sosyal Bilgiler Ogretim Programinda “erdem-deger-eylem” modelinin islerligine
yonelik arastirmalar yapilabilir. 2024 SBDOP genis yer ayrilan okuryazarliklar kismu ile ilgili égrencilerin
anlam diizeyini 6lgen arastirmalar yapilabilir. 2024 SBDOP’nin kullanimini iglevsel hale getirmek adina
seminerler ve hizmet i¢i egitimler verilebilir.
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INTRODUCTION

Schools serve as institutions where students are socialized into specific behavioral norms. Schools are
established with the objective of providing students with the characteristics represented by these behaviors.
The curriculum of a course taught in schools is designed to delineate the behaviors to be acquired by students
in that course and to specify the methods, approaches, and techniques to be employed in their instruction
(Ozgelik, 2016). This planning can renew or transform itself depending on the conditions of the period and the
requirements of the age. As learning and teaching environments, schools need to move away from the
traditional method of teaching mastery of basic subjects and focus on modern skills such as communication,
cooperation and creativity (Taylor, 2009). The social studies course is a field of study that aims to raise effective
and skilled citizens who think with democratic values in a globalizing world, especially in skills such as
communication and responsibility (Kuru & Simsek, 2020). It can be seen that the social studies course has
been shaped for this purpose in the curricula prepared until this period.

Curricula and education systems are interrelated and important elements for the future of societies. The
most important function of an education system is to help those who grow up in the same culture to find an
identity within that culture (Bruner, 1996). This understanding led to the introduction of social studies as a
school subject in the US in 1916. In the new curricula developed since that year, various subjects such as civics,
multiculturalism and environmental education have become known as dimensions of social studies. The main
reason for this development and growth with new topics is that social studies is essentially an umbrella design
model (Ross, 2020). According to the definition of the National Council for Social Studies (NCSS), which is
an important organization in the field of social studies education in the United States of America, social studies
is a social and humanistic field that combines literature, arts and social sciences with an interdisciplinary
approach to develop citizenship skills (NCSS, 1994).
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The development process of the social studies course in the Turkish education system is very different
from that in the United States of America. Some studies on the content of the social studies course in early
Turkish societies can be cited as examples. The content of the social studies course can be found in works such
as Dede Korkut Stories, Kutadgu Bilig, and Classification of Sciences, which are important works of Turkish
literature (Siraz, 2020). During the reign of Abdiilhamid 11, it is evident that the primary objective of the
educational system was to foster the production of loyal servants for the Sultan, and that the concept of
citizenship was shaped in accordance with this objective. In the pre-republican period, the primary school
program of 1913 added Malimat-1 Vataniye, Ahlakiye and Iktisadiye courses in addition to history and
geography courses (Ozmen, 2015). With the proclamation of the Republic, various programs were announced
based on the principle of educating modern and civilized people. These programs have gone through different
stages and changes until today. These stages and changes are presented below under the title "Social Studies
Course in the Republican Era" as a history strip:

Figure 1
Social Studies Course in the Republican Period
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How to diversify the questions asked about the content of social studies courses, how to integrate
selective curricula, and how to design course curricula in creative and innovative ways are key issues being
considered to move social studies courses forward (Choi & Wagner, 2015). The core content of the social
studies curriculum focuses on the study of individual initiatives across time and space, from the earliest times
to the present. A primary objective of the social studies course is to serve as a conduit for the transmission of
culture, values, and worldviews (Ross, 2020). The realization of these fundamental tasks can be achieved
through the sound management of the process by schools and curricula. In this context, curricula should follow

current developments that meet the requirements of the age, assess emerging needs and develop programs
accordingly (Tay, 2017).
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The following questions are considered in the preparation of the teaching program: "Why should we
teach? What should we teach? How should we teach and how much should we teach?” (Korkmaz, 2023).
Curricula prepared for this purpose are plans that include objectives, content, learning-teaching process,
measurement and evaluation experiences together with the goals of the educational program, and they are
prepared specifically for each course (Tan, 2005). The curriculum is the sum of the characteristics that children
and young people need to experience in order to acquire the skills they need in adulthood and to become adults
(Bobbitt, 2017). In addition, the curriculum is prepared separately for each course and guides the teacher during
the education (Erden, 2015). In this context, the aim is to compare the newly published Social Studies
Curriculum 2024 (SCCP) and the Social Studies Curriculum 2018 in terms of structure and content.

When reviewing the literature, some studies compare the 2005 and 2017 social studies curriculum
(Tay, 2017; Kogoglu & Aydin; 2017; Coban & Aksit, 2018). Tay (2017) compared the 2005 SCCP and the
2017 draft curriculum in terms of vision, approach, objectives, content, teaching situations and assessment
dimensions. Kogoglu & Aydin (2017) aimed to provide new feedback to the curriculum preparers by applying
the opinions of field experts on the 2017 social studies curriculum (SSC). In the study of Coban & Aksit (2018),
the dimensions of learning domains, outcomes, concepts, values and skills were compared with the SSC of
2005 and 2017. Kalayci1 & Baysal (2020) is the only study that compared 2005, 2017 and 2018 social studies
curricula in terms of formal features, general objectives, vision, outcomes, skills, values and concepts, content,
teaching situations and assessment dimensions. Oztiirk & Kafadar (2020) published a study that examined the
2018 Social Studies Curriculum in terms of objectives, content, situations, learning-teaching processes, and
evaluation dimensions. While a study was published Eker (2020) that directly compared the 2005 and 2018
social studies curricula in terms of course-specific skills, there are studies that compare these two programs in
different aspects (Ciftci & Akca, 2019; Kuru & Simsek, 2020; Onlen, Tatan & Ibret, 2020). In their study,
Ciftci & Akca (2019) compared the 2005 and 2018 SSCs in terms of geographical skills and geographical
acquisition, and identified their similarities and differences. Kuru & Simsek (2020) examine the 2005 and 2018
programs by comparing the teaching of course-specific skills in textbooks. Onlen, Tatan & Ibret (2020)
undertook a comparative analysis of the outcomes of the 2005 and 2018 programs according to the revised
Bloom's Taxonomy. In this context, the present study was deemed necessary to address a critical gap in the
existing literature, particularly in light of the implementation of the 2024 Social Studies Curriculum. The
study's primary objective was to enhance the effectiveness of the program through a comprehensive evaluation
of its differences and similarities with the 2018 program. This study is important because it will be a source
of data and an exemplary study for practitioners working in social studies education and for researchers who
will work on this topic.

This study aims to provide a comparative analysis of the social studies curricula developed in 2018
and 2024. In this context, the formal structure, specific objectives, skills, values and competencies, outcomes
(learning outcomes), implementation principles, learning domains, and measurement and evaluation
dimensions of the programs were discussed and compared. In order to achieve this main objective, answers
were sought to the following question:

e Comparing the social studies curricula of 2018 and 2024, how do they differ in terms of formal
structure, content, and assessment dimensions?

METHOD
Research model
This study was designed using a qualitative research model. Qualitative research can be defined as a
study that uses qualitative data collection methods such as document review, observation, and interviews to

follow perceptions and events in natural settings from a holistic perspective to reveal qualitative processes
(Yildirim & Simsek, 2018). Qualitative research has a flexible structure in which the researcher plays a
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participatory role by interpreting and making sense of human experiences (Merriam, 2009). Since the social
studies curricula were fully and carefully analyzed in this study, the research model is descriptive
(Biiyiikoztiirk, Kilig Cakmak, Akgiin, Karadeniz & Demirel, 2020). In this study, the social studies curricula
0f 2018 and 2024 were thoroughly and carefully analyzed.

Data source

In qualitative research, data is generally collected through text and occasionally through graphics or
figures (Strauss & Corbin, 2014). In the qualitative research method, the researcher needs to determine the
most accurate transfer of the phenomenon being studied among a wide variety of data (Baltaci, 2018). In this
study, the source of data was determined using the purposive sampling method. In purposeful sampling, the
researcher refers to situations in which the researcher obtains more information related to the purpose of the
research in information-rich situations (Cochran, 2007). Criterion sampling, one of the purposive sampling
methods, was used in the study. Criterion sampling is the study of situations that meet certain predetermined
criteria (Marshall & Rossman, 2014). It was used in this study because the data source consisted of the 2018
Social Studies Curriculum, which was implemented in 2018 and updated on 6 February 2023, and the 2024
Social Studies Curriculum, which was published in 2024 and approved by the Ministry of National Education.

Data collection

In the research, data was collected using the document analysis method. The qualitative research
method used for the selective and systematic analysis of written documents is referred to as document analysis.
(Wach, 2013). In this method, data are collected through documents, observations and interviews (Berg &
Lune, 2015). In this study, the Ministry of National Education's 2018 and 2024 social studies curricula were
used as documents. The research was conducted considering the stages of document analysis. It consists of the
following stages: Accessing the documents, checking the originality of the document, trying to understand it
by reading it in detail and in depth, analyzing the data, optionally quantifying the data and interpreting it by
expressing it in percentages.

Firstly, the documents were accessed on the grounds that the onus falls upon the study's author to
evaluate the document's origin, author, purpose, and content (Merriam, 2009). While the social studies
curriculum of 2018 was taken from the curriculum monitoring and evaluation system of the Ministry of
National Education, the social studies curriculum of 2024 was taken from the Turkish Century Education
Model Curriculum page of the Ministry of National Education. Secondly, the authenticity of the documents
was checked. In this sense, both programs were accessed from the Curricula section of the Education and
Training page on the web page of the Board of Education and Discipline. In the stage of understanding the
documents, the researchers printed both documents and evaluated them one by one by comparing them with
each other according to the sub-problems identified. In the analysis phase of the documents, categories or
themes were created and interpreted using the content analysis method.

Analysis of the data

In this study the data was analyzed using content analysis. Content analysis is known as the process of
quantifying what is written and said by the researcher (Alanka, 2024). In this study, the social studies curricula
of 2018 and 2024 were accepted as written material and subjected to systematic analysis (Aziz, 2015). In the
first stage of data analysis, a scheme was drawn that was suitable for the purpose and scope of the study. The
formal structure and content of both programs constituted the primary category in the formulation of this
scheme. Subcategories were created within this main category and codes and themes were formed. These codes
and themes are presented in tables and frequencies (f). In addition, direct quotations from the documents were
selected and presented as examples in the interpretation of the findings.
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Validity and reliability of the study

The concepts of validity and reliability are handled differently in qualitative research than in
quantitative research. In quantitative research, these concepts research have been replaced by the concepts of
credibility, transferability, consistency and verifiability in qualitative research (Arslan, 2022). In this study, the
expert review method was used to ensure the credibility of the research. The term "expert review" refers to the
examination of a subject from multiple perspectives by a specialist who has thoroughly studied the research
topic and possesses a solid understanding of qualitative research methods. This approach is widely regarded
as a highly effective strategy to enhance credibility (Creswell, 2009). In the process of analyzing the research,
an expert curriculum developer and two experts in the field of social studies were consulted to check whether
the data were consistent and meaningful. To ensure the verifiability and trustworthiness of the research, Arslan
(2021) gave some steps as examples. The following steps were applied in this study: The data collection,
analysis process and interpretation of the data were clearly stated, the researcher conducted the study free from
presuppositions and prejudices, and the categories included in the study were subjected to expert opinion at
regular intervals. In addition, according to the Miles & Huberman model used in the data analysis process in
qualitative research, internal consistency and consensus among coders should be ensured. In this study, using
Miles & Huberman's (1994) reliability formula [reliability = consensus / (consensus + disagreement)], the
consensus between the coders was found to be 91.9%. Based on the findings of the coding audit, which
demonstrates internal consistency, it is anticipated that the consensus between the coders should be a minimum
of 80% (Patton, 2002).

FINDINGS

In comparing the 2018 and 2024 SSC, the following questions were included in the findings phase
based on the main problem statement of the study: How are the formal structure and specific objectives of the
social studies curricula shaped? How do the skills, values and competencies of the social studies curricula
differ? How does the achievement dimension of the social studies curricula differ in terms of quantity and
content? How are the implementation principles of the social studies curricula structured? How do the learning
domains and the assessment and evaluation dimensions of the social studies curricula differ? The findings
relating to the formal structure of the social studies curricula, the philosophy of the curriculum, the specific
objectives, the skills, values, and competencies, the outcomes, the principles of implementation of the
curriculum, and the learning areas are explained in the subheadings below.

Formal structure of social studies curricula

The features of the formal structure of the programs compared are shown in Table 1.

Table 1
Comparison of 2018 SSC and 2024 SSC in terms of Formal Structure

2018 2024

Ministry of National Education v X
Curricula

Aims and Objectives of the Social X v
Studies Curriculum

Objectives of Curriculum v X
Perspective of Teaching Program v X
Values v X
Competencies v X
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Table 1 (Continued)

2018 2024

The methodology employed for the ¥ X

assessment and evaluation of

curricula

The Individual Development and v X

Teaching Programs

Result v X
v

Specific Objectives of the Social v
Studies Curriculum

The curriculum for basic social v X
studies skills

The incorporation of values X
education in the social studies

curriculum

Considerations in the v v

Implementation of the Social

Studies Curriculum

Cross-Program Components X v
(Social-Emotional Learning Skills,

Literacy Skills, Values)

Content Framework (Learning v
Domains)

Structure of the Social Studies v v
Curriculum

Learning Teaching Practices X v
Evidence of Learning X v
Differentiation X v
Social Studies Course Learning v v
Areas, Number of Learning

Outcomes and Duration Table

Social Studies Course 4, 5, 6 and ¥ 4
7th Grades Textbook Number of

Forms and Sizes

Number of Pages 29 132

A thorough examination of Table 1 reveals significant differences between the two programs with
respect to their formal structure. It was emphasized that the 2018 program was developed with a spiral
approach and a straightforward content structure. In contrast, the 2024 program was developed in accordance
with a holistic educational approach. While the 2018 program does not include basic philosophy and vision
statements, it is stated that values and competencies are an inseparable whole under the heading of 'perspective
of curricula.' The 2018 program enumerates eight key competencies under the rubric of the Turkish
Qualifications Framework. However, these competencies are not included in the 2024 program. Furthermore,
the 2018 program included ten root values, namely justice, friendship, honesty, self-control, patience, respect,
love, responsibility, patriotism, and benevolence, under the heading of values. The root values are not
referenced in the 2024 program.

In the 2018 program, a distinct title was assigned to the measurement and evaluation approach, whereas
in the 2024 program this topic was referenced under the heading of learning evidence. In the concluding section
of the 2018 program, the processes and stages that the program underwent during the update process were
outlined. The 2024 iteration of the program did not include these processes and stages. Instead, a 10-day period
was allotted for expert evaluation following the suspension of the program. It is worth noting that neither the
2018 nor the 2024 programs include a list of commissioners. The term 'outcomes' In the 2018 program was
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replaced with 'learning outcomes' in the 2024 program. In the 2024 program, the title 'Structure of the Social
Studies Curriculum' provides a detailed explanation of the concepts and expressions used throughout the
program. An analysis of the two programs reveals that the 2018 program was 29 pages, while the 2024 program

consisted of 132 pages in total.

Specific objectives of social studies curricula

Table 2 shows the comparison of the specific aims of the programs. This analysis reveals the presence
of distinct specific aims within the programs, the identification of analogous aspects, and the emphasis on

novel additions.

Table 2

Comparison of 2018 SSC and 2024 SSC in terms of Specific Objectives

2018

2024

1.To raise them as citizens of the Republic of Tiirkiye
who love their homeland and nation, know and use their
rights, fulfill their responsibilities and have national
awareness.

1.As citizens of the Republic of Tiirkiye, to grow up as
active citizens who love their homeland and nation,
know and use their rights, fulfil their responsibilities,
have national consciousness, and are willing to keep
secular, democratic, national and universal values alive.

2.To gain an understanding of the role of Atatiirk's
principles and reforms in the social, cultural and
economic development of the Republic of Turkey, and
to demonstrate a commitment to upholding democratic,
secular, national and contemporary values.

2.To gain insight into their social roles as individuals
who are aware of their identity and are receptive to
growth, and to contribute to the preservation of social
cohesion.

3.To recognize that the principles of the rule of law are
applicable to all individuals and organizations, without
exception, and that they are all subject to the same legal
framework.

3.To develop effective communication skills and to
foster positive communication practices that facilitate
social cohesion.

4.To gain an understanding of the fundamental
elements and processes that constitute Tiirkiye culture
and history, and to recognize the necessity to safeguard
and advance the cultural heritage that facilitates the
formation of national consciousness.

4.To be able to recognise the natural environmental
characteristics of the environment and our country.
Furthermore, it is vital to be able to analyze the
interaction between nature and human beings, and to
accept responsibility for the protection of natural
resources.

5.The interaction between human beings and the
environment can be explained by recognizing the
general geographical features of the world and the
environment in which they live. This enables them to
perceive space in a way that allows them to interact
with their surroundings in a meaningful way.

5.To examine the interaction between the natural and
human environments at all levels, from the local to the
global, with a view to achieving sustainable life on
Earth.

6.To comprehend the constraints of the natural
environment and its resources, to endeavor to safeguard
these resources through environmental awareness, and
to cultivate a sustainable environmental understanding.

6.To make predictions regarding the measures that must
be taken to minimize the impact of disasters in our
country.
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Table 2 (Continued)

2018

2024

7.To engage in critical thinking is essential for
individuals who are able to access accurate and reliable
information.

7.To analyze the role of our country in resolving
regional and global issues and to evaluate the regional
and global significance of our country in this context.

8. To gain an understanding of the fundamental
principles of economics and to comprehend the role of
the national economy in the context of economic
development and international economic relations.

8.To be individuals who are aware of the contributions
of the Tiirkiye nation to the collective heritage of
humanity, including its history, culture, and national
and spiritual values, and who are responsible for the
protection and advancement of shared cultural heritage.

9.The conviction is held that labor is of significance in
social life and that every profession is indispensable
and esteemed.

9.0ne may infer the importance of national unity based
on the sacrifice and solidarity demonstrated by Atatiirk
and the Tiirkiye nation during the establishment of the
Republic of Tiirkiye.

10.To identify similarities and differences between
people, objects, events and phenomena. Furthermore,
the ability to perceive change and continuity is
essential, which can be achieved by questioning
historical evidence from different periods and places.

10.To be able to interpret the political, social and
cultural contributions of the Republic to the Tiirkiye
nation.

11.To utilize information and communication
technologies in a discerning manner, with a clear
understanding of the evolution of science and
technology and its impact on social structures.

11.To be able to interpret the role of the principles of
democracy in the administrative structure of the
Republic of Tiirkiye and the development processes of
democracy in our country.

12. To observe the ethical principles that should be
adhered to when accessing, utilizing and generating
information based on scientific reasoning.

12.To analyze the relationship between the
administrative structure of the Republic of Turkey and
the principles of democracy, as well as to interpret the
development processes of democracy in our country.

13.To utilize fundamental communication skills and
concepts, in addition to the fundamental methods of
social sciences, in order to organize social relations and
resolve the issues that arise.

13.To be aware of the importance of democratic
participation, to be able to experience democratic
participation processes starting from their immediate
environment.

14.The conviction in the significance of active
involvement and the articulation of perspectives for the
resolution of individual and collective challenges is a
core tenet of this philosophy.

14.To acknowledge the significance of democratic
involvement and to cultivate democratic participation
procedures, beginning at the local level.

15.The examination of human rights, national
sovereignty, democracy, secularism and the historical
processes of the concepts of the republic, alongside an
investigation into their effects on contemporary
Tiirkiye, can be achieved through an understanding of
democratic principles.

15.To analyze the role of economic activities and
production in national development, with a particular
focus on the fundamental concepts of economics.

16.To gain insight into the significance and methods of
attaining virtuous conduct by embracing national,
spiritual, and universal values.

16.To be able to interpret the effects of scientific and
technological developments on social life in terms of
change and continuity.

17. Show sensitivity to issues concerning their country
and the world.

17. To develop strategies and solutions for social
problems, utilizing a methodological understanding of
the social sciences.
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Table 2 (Continued)

2018 2024
18. To facilitate the realization of the physical and 18. Toto develop solutions to social issues through the
emotional characteristics, interests, wishes and abilities application of research and analytical techniques
of the individual in a manner that is consistent with derived from the social sciences.
their status as a free and autonomous entity.

19. To utilize information technologies in an
efficacious manner within the context of learning and
research processes, while simultaneously cultivating an
awareness of the pertinent issues pertaining to security
and privacy in digital environments.

A comparison of the specific aims of the two programs reveals that the 2018 SSC has 18 specific aims,
while the 2024 SSC has 19. With the exception of the introductory sentences of the initial articles, both
programs exhibit a number of fundamental differences and a degree of similarity. In terms of both expression
and meaning, Article 1 is the closest in question. Nevertheless, the 2024 program is distinguished by its
emphasis on active citizenship. The 2018 program places greater emphasis on Atatlirk's principles and reforms
than the 2024 special objectives. The items included in the 2018 program that are not included in the 2024
program are as follows:

e 3. To recognize that the tenets of the legal system are applicable to all individuals and
organizations, and that all are subject to the same legal framework.

e 9. To hold the conviction that work is of significance in social life and that all professions are
indispensable and esteemed.

e 16. To comprehend the significance and methodologies of attaining virtuous conduct through
the adoption of national, spiritual, and universal values.

An analysis of the 2024 program reveals the absence of items 3, 9, and 16, which were included in the
2018 program, as well as their associated content. In particular, the expression of the binding nature of the
rules of law and equality before the law in the third special purpose and the dignity of professions in the ninth
special purpose have been identified as significant divergences when considered as concepts that society
requires. It is noteworthy that an article comparable to the 16th article in the 2018 program is absent from the
special objectives section of the new program, particularly given the centrality of the new education model in
fostering virtuous individuals. Conversely, the principal divergences between the 2024 program and the 2018
program are evident in the following special purpose items:

e 6. To make predictions about what needs to be done to minimize the effects of disasters in our
country

e 17. To be able to produce strategies and solutions for social problems as individuals with
methodological knowledge of social studies

e 18. To produce ideas and solutions for social problems by using research and analysis methods
of social studies.

It can be argued that the focus on disasters in the sixth special objective of the 2024 program was
incorporated due to the natural disasters that Turkey has recently experienced. Conversely, an examination of
the special objectives of the 2018 program reveals that the concept of disaster is not included therein.
Incorporation of the concept of social studies into the special objectives of the 2024 program is a noteworthy
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innovation. In the 2018 program, it is emphasized that this concept and its associated methodologies can be
employed in the resolution of social issues.

A comparison of the 2018 and 2024 programs reveals that both include specific objectives pertaining
to Tiirkiye culture and history. Article 4 of the 2018 program and Article 8 of the 2024 program, for instance,
emphasize the importance of protecting cultural heritage. The concept of sustainability is of particular
importance in the context of the sixth article in the 2018 program and the fifth article in the 2024 program, as
it pertains to the necessity of questioning for sustainable life. While the sixth article of the 2018 program
expresses a sensitivity to the protection of natural resources, the fourth article of the 2024 program indicates a
common denominator in the awareness of the responsibility to protect these resources. The concept of
economy, which is addressed in the eighth article of the 2018 program, is also included in the fifteenth article
of the 2024 program. There is a shared objective of acquiring a fundamental understanding of economic
principles. The concept of perceiving change and continuity, which is included in Article 10 of the 2018
program, is distinguished from the concept of change in science and technology by occupying a distinct
position in Article 16 of the 2024 program. In the 2018 program, the subject of science and technology is
addressed in articles 11 and 12. In contrast, the 2024 program incorporates this subject matter into articles 16
and 19, thereby affirming its continued significance. Conversely, the 2024 program incorporates a more
pronounced emphasis on the principles of democracy and participation than the 2018 program. In the 2018
program, the concepts of democracy and participation are addressed in articles 14 and 15, while in the 2024
program, these concepts are addressed in articles 11, 12, 13 and 14.

As a member of society, the individual is thought to be conscious of their own identity and the
responsibilities that accompany it. They are also aware of their role in maintaining social cohesion. In this
context, it can be argued that the overarching objective of the social studies course is to instill in students the
capacity to become effective citizens.

The skills, values, and competencies inherent to social studies curricula

The following section presents the findings on the inclusion of skills, values, and competencies in the 2018
and 2024 programs.

Skills in Social Studies Curricula

A comparison of the programs in terms of the skills they impart is provided in Table 3.

Table 3
Comparison of 2018 SSC and 2024 SSC in terms of Skills

2018 2024
Research Basic thinking
Environmental literacy Integrated thinking <——> (Conceptual Skills)
Perceiving change and continuity Higher order thinking
Digital literacy Sampling time
Critical thinking Chronological thinking
Empathy Evidence-based inquiry ~ (' Subject Area Skills)
Financial literacy Research
Entrepreneurship Historical empathy
Observation Understanding change and continuity
Map literacy Self-recognition
Legal literacy Self-management ~ (Self Skills)
Contact Self-organization
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Table 3 (Continued)

2018 2024
Cooperation Information
Recognizing stereotypes and prejudice Digital
Using evidence Financial
Decision making Visual
Location analyses Culture ~ (Literacy skills)
Media literacy Citizenship
Perceiving space Data
Self-audit Sustainability
Political literacy Art
Problem-solving Contact
Social inclusion Cooperation <= (Social Life Skills)

Drawing and interpreting tables, graphs and diagrams  Social awareness
Using Tiirkiye correctly, beautifully and effectively Harmony
Innovative thinking Flexibility ~ (Joint/combined Skills)
Perceiving time and chronology Responsible decision-making
Total 27 skills

One of the principal distinctions between the 2018 and 2024 programs is the ease with which the
requisite skills can be identified in a tabular format in the 2018 program. However, in the 2024 program, as
seen in Table 3 above, the skills are divided into distinct titles and are not presented in a consolidated format
within the program. In the 2024 program, a distinct title is not assigned to the skills section. In the process of
creating the aforementioned table, the following skills were identified and allocated titles: conceptual skills,
field skills, and literacy skills, which were grouped under the title "Basic Philosophy and Specific Objectives
of the Social Studies Course" in the 2024 program; and self, social life, and common/unified skills, which were

grouped under the title "Cross-Program Components (Social-Emotional Learning Skills, Values, Literacy
Skills)."

It can be observed that the 27 skills included in the 2018 program encompass a diverse range of subject
areas. It was established that the 27 skills in the 2024 program are categorized into distinct sub-headings. In
the 2024 program, while the field skills were transferred, the expression "etc." was used after the ability to
perceive change and continuity, and other skills were not mentioned. In the 2018 program, it was established
that the skills of 'environmental literacy, media literacy and political literacy' were not among the literacies
enumerated in a discrete section of the 2024 program. Furthermore, the skills of 'recognizing stereotypes and
prejudice, location analysis, perception of space, self-control, innovative thinking' are not included in the 2024
program. Despite the 2024 curriculum's omission of "entrepreneurship skills, problem-solving, social
participation, drawing and interpreting tables, graphs and diagrams, using Turkish correctly, beautifully and
effectively” under the heading of "Cross-Program Components (Social - Emotional Learning Skills, Values,
Literacy Skills)," these skills are nevertheless included in the sub-headings of the tables within the learning
areas of the program. Entrepreneurship, social participation and reading were included under the heading of
'field skills.' Problem-solving skills were included under the heading of 'relationships between skills." The
correct and effective use of Tiirkiye was included under the heading of 'Principles for the Implementation of
the Social Studies Curriculum.'

One of the primary distinctions between the 2024 program and the 2018 program is the incorporation
of skills. In the 2018 program, the names of the fundamental skills are provided in a table under a distinct
heading. Additionally, the skills that should be acquired while processing learning areas are also outlined. In
contrast, the 2024 program provides illustrative examples of the application of skills under the heading of
teaching and learning practices, which is intended to offer a more practical and accessible approach.
Furthermore, the 2024 curriculum incorporates the concept of “tendency,” which serves to transform the
existing skills into behaviors. This concept is defined in the program as 'mental habits covering both cognitive
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and affective characteristics'. These dispositions encompass the following concepts: curiosity, self-
efficacy/self-belief, responsibility, playfulness, creativity, questioning, original thinking, self-confidence,
specialization, independence, empathy, analytical thinking, truth-seeking, and critical thinking. The concepts
of "empathy and critical thinking," which were previously included as skills in the 2018 program, have been
incorporated into the 2024 program as dispositions.

Values in social studies curricula

Table 4 presents a comparative analysis of the 2018 and 2024 programs in terms of their underlying
values.

Table 4
A Comparative Analysis of the 2018 and 2024 SSC in Relation to Values Education

Values 2018 2024
Justice v B
The importance of family v/ -
unity

Family integrity

v
Independence v
Peace

Scientificity

(\ 1

Diligence
Solidarity

Sensitivity
Integrity
Aesthetics
Equality

SNy

Freedom

Respect

Love
Responsibility
Savings
Patriotism
Benevolence
Friendship
Modesty
Cleaning

AN NN NI NN NN NI NN NI NN

Privacy -

Patience -

ANIENIENIANEENENANANRNENENANE

Healthy living -

18 Values in Total

A total of 18 values were included in the 2018 and 2024 programs. The 2024 program incorporates the
following new values: 'privacy, patience, healthy life, cleanliness, modesty, friendship.' Additionally, the value
of 'giving importance to family unity' from the 2018 program has been modified to 'family integrity' in the
2024 program. The values of justice, peace, science, solidarity, equality, and freedom, as outlined in the 2018
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program, were not included in the 2024 program. Notably, the 2024 program excludes concepts included in
the 2018 program, such as legal rules, legal literacy, justice and equality.

In the 2018 program, values education, which is presented in a table and under a heading, is included
in the 2024 program under the heading of 'Cross-Program Components (Social - Emotional Learning Skills,
Values, Literacy Skills).' This is consistent with the competencies delineated in the skills section. Furthermore,
the 2024 program outlines the use of specific pedagogical approaches, namely value explanation, value
analysis, and learning through action, to facilitate the acquisition of values among students. The
aforementioned explanation regarding values education is absent from the 2018 program.

The competencies included in social studies curricula

The evaluation of the programs in terms of the qualifications framework is presented in Table 5.

Table 5
A Comparative Analysis of the 2018 SPDOP and the 2024 SSC in terms of Competencies

2018 2024
Communication in the native Vv -
language
Communication in foreign v -
languages
Mathematical competence and v -
basic competences in
science/technology
Digital competence v -
Learning to learn v -
Social and citizenship-related v -
competences
Initiative and entrepreneurship v -
Cultural awareness and expression v/ -

The eight key competencies identified in the Turkish Qualifications Framework, which were
included in the 2018 program, are not included in the 2024 program. In the 2018 program, the term "key
competencies" is defined as the skills that students will require in their personal, social, academic, and
professional lives at the national and international levels. The exclusion of the aforementioned key
competencies from the 2024 program may result in a lack of continuity and coherence in the curriculum.
Furthermore, the 2018 program does not provide any information regarding the methodology employed to
teach and develop the aforementioned key competencies.

The results of the analysis of the outcomes in the social studies curricula

The results pertaining to the quantitative structure of the curricula outcomes are presented in Table 6.
Table 6
A Comparative Analysis of the 2018 and 2024 SSC Outcomes

Classroom 2018 2024
Grade 4 33 17
Grade 5 33 19
Grade 6 34 19
Grade 7 31 17
Total 131 72
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A principal distinction between the 2018 and 2024 programs is the utilization of the concept of
'learning outcomes' in the 2024 program, as opposed to the term 'outcome'. Furthermore, an examination of
the table reveals significant differences in the number of outcomes between the 2018 and 2024 programs. The
2018 program encompasses a total of 131 outcomes across all grade levels. The number of learning outcomes
was reduced by 59. Additionally, the 2024 program identified 72 learning outcomes. The 2024 program
incorporates the concept of 'school-based planning' at all grade levels, yet the learning outcomes remain
unspecified. The program stipulates the time allocated for projects and social activities, to be carried out by
the council of teachers during the year. It was observed that the number of learning outcomes in the 2018
program was reduced by half in all grade levels in comparison to the 2024 program.

The implementation of social studies curricula is guided by a set of principles

The results of the comparative analysis of similar and different elements pertaining to the issues and
principles to be taken into account in the implementation of the curricula are presented in Table 7.

Table 7

A Comparative Analysis of the 2018 and 2024 SSCs in terms of Their Respective Implementation
Principles

2018 2024
Interdisciplinary approach Tiirkiye Century Education Model
Basic Principles of Social Studies Teaching Interdisciplinary and context-based approach
Reflective thinking Positive Classroom Climate
Lifelong learning Student level and environmental conditions
Concept teaching approaches Appropriate assessment and evaluation
Historical sensitivity and national consciousness Holistic perspective
Utilizing out-of-school environments Different teaching materials
Supported by literary products Student-centered
Current and controversial issues Differentiation
Digital citizenship Historical characters

The issues to be considered in the implementation of the 2018 and 2024 Social Studies Curriculum are
addressed in 10 separate articles. Article 1 of the 2024 program posits that the fundamental tenets of the Social
Studies Curriculum will be delineated in accordance with the principles and methodologies espoused in the
'Tiirkiye Century Education Model Common Text.' Article 1 of the 2018 program places particular emphasis
on the interdisciplinary structure of the social studies course. Article 2 of the 2024 curriculum highlights the
significance of fostering a positive classroom environment through student engagement. In contrast, the 2018
curriculum underscores the necessity of integrating the fundamental tenets of social studies instruction (such
as locality and topicality) to achieve the desired learning outcomes.

Article 3 of the 2018 program states that the teaching of Social Studies should adopt a dual approach,
combining the disciplines of Social Studies as Social Science and Social Studies as Reflective Thinking. In
contrast, the 2024 program outlines the necessity for teachers to plan lessons with an interdisciplinary and
context-based approach. Article 4 of the 2018 curriculum highlights the significance of lifelong learning in the
transmission of values and skills, whereas Article 5 of the 2024 curriculum underscores the necessity for
teachers to consider student levels and environmental conditions when planning lessons. In Article 5 of the
2018 program, the importance of concept teaching is highlighted, and it is emphasized that attention should be
paid to avoid confusion of meaning and confusion of concepts. In contrast, the 2024 program places greater
emphasis on the development of skills, values and tendencies, and states that these should not be evaluated
using grades. Instead, the development of the student should be followed through appropriate measurement
and evaluation tools.

1616



Caner Dall;, Ercenk Hamarat

Article 6 of the 2018 curriculum identifies the value of fostering historical sensitivity and national
consciousness through the evaluation of national holidays and significant events. In contrast, the 2024
curriculum emphasizes the importance of learning and teaching experiences in providing students with a
comprehensive perspective. Article 7 of the 2018 curriculum identifies the value of utilizing out-of-school
environments in social studies instruction. The 2024 curriculum, however, places greater emphasis on the
utilization of diverse instructional materials aligned with students' readiness levels. The eighth article of the
2018 curriculum highlights the importance of providing support for the social studies course through the use
of literary and artistic materials, both traditional and modern. The 2024 curriculum, however, places greater
emphasis on diversifying learning evidence in a manner that prioritizes the student as the focal point and
ensures their active involvement.

The ninth article of the 2018 program highlights the significance of employing diverse discussion
techniques in the pedagogical approach to current and contentious matters pertaining to acquisitions.
Conversely, the 2024 program indicates that the newly introduced differentiation section will not be
incorporated into the textbooks and will instead be accessible as e-content. In the tenth article of the 2018
program, it is stated that curricular and extracurricular activities should be included with the objective of
enhancing students' digital citizenship competencies, taking into account the developments in digital
technology. In the final article of the 2024 program, it is emphasized that there is a need to move beyond mere
memorization of historical characters' biographies. Instead, students should be encouraged to gain a deeper
understanding of the significance of these figures' works and contributions to their respective fields.

Learning Areas and Assessment and Evaluation Dimensions in Social Studies Curricula

The 2018 and 2024 programs describe the structure of the learning areas and present an overview of
the distinctive and analogous elements of the measurement and evaluation approach. The findings are
presented in tabular form.

Learning Areas in Social Studies Curricula

The comparison of the learning areas of the program is given in Table 8.

Table 8
Comparison of 2018 SSC and 2024 SSC in terms of Learning Areas

2018 2024
Individual and Society Living Together
Culture and Heritage Our Home is the World
People, Places and Environments Our Common Heritage
Science, Technology and Society Our Living Democracy
Production, Distribution and Consumption Economics in Our Lives
Active Citizenship Technology and Social Sciences
Global Connections
Total 7 Total 6

An analysis of Table 8 reveals that while the 2018 program encompassed seven learning areas, this
number was reduced to six in the 2024 iteration. One of the most significant changes in the program is the
replacement of the concept of learning area with the term 'content framework' in the 2024 version. There has
been a comprehensive restructuring of the nomenclature of the learning areas or content frameworks in the
programs. Nevertheless, A thorough evaluation of the content of the learning areas reveals a series of
significant transformations. The "individual and society" learning area has been transformed into the "living
together" content framework. Similarly, the "science, technology and society" learning area has been
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transformed into the "technology and social sciences" content framework. Furthermore, the "culture and
heritage" learning area has been transformed into the "our common heritage" content framework. The
"production, distribution and consumption" learning area has been transformed into the "economy in our lives"
content framework. Finally, the "active citizenship" learning area has been transformed into the "our home is
the world" content framework. Despite the absence of a dedicated learning area for global connections, the
content acquired for this purpose has been reallocated to other content frameworks.

The overarching objective of the 'Living Together' content framework within the 2024 program is to
provide students with a comprehensive understanding of the social studies course. In the 2018 program, the
'Individual and Society' learning area is primarily concerned with sociology, psychology and social
psychology, with a particular focus on the processes of identity formation at the individual and collective
levels. The content framework of 'The World as Our Home' refers to a number of geographical and political
factors, including the use of maps, the geographical conditions of the countries in question, the effects of
disasters, and the role of the country in question in solving global problems. It also mentions of the
characteristics of neighboring countries and the location characteristics of the country in question. In the
description of the 'People, Places and Environments' learning area, it was noted that it is oriented towards
geography and focuses on developing environmental literacy, map literacy, and spatial perception skills. The
content framework of 'Our Common Heritage' encompasses a vast array of historical topics, from the evolution
of games and toys to the rise of Anatolian and Mesopotamian civilizations, and the establishment of the first
Turkish states and the subsequent Ottoman history. It was established that the 'Culture and Heritage' learning
area is oriented towards history and places an emphasis on cultural heritage.

Measurement and evaluation approaches in social studies curricula

The findings regarding the perspective from which measurement and evaluation approaches are
approached in social studies teaching programs are presented below. Table 9 shows the comparison of the
measurement and evaluation findings of both programs.

Table 9
Comparison of 2018 SSC and 2024 SSC in terms of Measurement and Evaluation

Measurement and Evaluation Tools 2018
Holistic graded planning key -

Checklist -
Learning diary -

Observation form -

Performance task -
Worksheet -

Self-assessment form -

Group evaluation form -

Anecdote -

Structured grid -

Diagnostic branched tree -

Interview -

N
(4
RN RN NN NN RN NENENRN

Peer assessment -
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An analysis of Table 9 reveals that none of the measurement and evaluation tools are included in the
2018 program. One of the rare common features of the 2018 and 2024 programs is that measurement and
evaluation approaches are given about half a page. In the 2018 program, the assessment and evaluation
approach included assessments for general education programs rather than social studies courses. In the 2024
program, the concept of measurement and evaluation underwent a transformation, being replaced by the term
"learning evidence.". In this sense, learning evidence is structured on the basis of formative and process-
oriented assessment.

DISCUSSION AND CONCLUSIONS

This study compared the social studies curricula of 2018 and 2024. In order to facilitate an analysis of
the similarities and differences between the two curricula, a comprehensive evaluation was conducted. This
evaluation involved the analysis of the formal structure, basic philosophy, specific objectives, skills, values,
competencies, achievement/learning outcomes, implementation principles of the programs, learning domains,
and measurement and evaluation dimensions of the programs. The findings of this evaluation are in the findings
section. When evaluated in terms of the formal structure of the programs, it was found that the 2018 programs
are far from being examples of activities that add value to teachers in terms of teacher guidance and
measurement and evaluation criteria. In this sense, Kalayci & Baysal's (2020) study, which comparatively
analyzes the 2005, 2017, and 2018 curricula, asserts that the 2005 curriculum is comparatively adequate in its
guidance of educators, particularly in relation to other curricula. Conversely, the 2018 curriculum is found to
exhibit deficiencies when evaluated against the established criteria for a curriculum. The 2024 program can
also guide the teacher in terms of guiding teachers in terms of detailed explanations in the title of learning-
teaching experiences in the learning areas and the measurement and evaluation tools that should be used in the
learning areas.

When the programs were examined in terms of basic philosophy, it was found that the 2018 program
does not include a specific title in this area. The 2024 program, on the other hand, includes the title "Basic
Philosophy of Social Studies Course." In the study prepared by Cakmak, Kagar & Akgiin (2023), which
included the opinions of field educators in the social studies curriculum, it was emphasized that one of the
dimensions that had the least positive effect on the 2018 curriculum was the philosophy dimension. Under this
heading, specific objectives are also included and the rationale for the creation of the program is stated as
follows: "The Social Studies Curriculum has been developed to provide individuals with the skills they need
in social issues based on the changing and developing world conditions (MEB, 2024).

In terms of specific objectives, the 2024 program contains 19 specific objectives, while the 2018
program contains 18 specific objectives. Although there are many differences regarding specific objectives, it
can be said that some main themes and concepts continue to be influential in the program. Examples of this
are the common use of the concepts of 'democracy, participation, Turkish history, and effective
communication.' It can be seen that the critical thinking skill included in the 2018 program is not included in
the 2024 program. Studies on critical thinking show a positive correlation between critical thinking skills and
academic achievement in children (Akbiyik, 2002; Akbiyik & Seferoglu, 2006; Cam, 2006; Kurnaz, 2007). In
the 2024 curriculum, the critical thinking skill, which is not included in the special objectives section, is
included as 'critical looking' in the tendencies in learning areas and as 'critical thinking' in the relationships
between skills. The incorporation of critical thinking skills within the learning domains of the 2024 SSC can
be regarded as a beneficial development, as it serves to facilitate the process.

It should not be forgotten that the social studies course is effective for developing environmental
awareness (Ergin, 2011; Biilbiil & Yilmaz, 2019). In the values section of the 2018 program, unlike the 2024
program, root values are included. These root values are 'justice, friendship, love, responsibility, honesty,
helpfulness, self-control, patience, respect, patriotism' (MEB, 2018). Among the related core values, the values
of friendship, patience, respect, helpfulness and patriotism were included in the 2024 program. In the study
conducted by Oztiirk & Kafadar (2020) evaluating the 2018 SSC, it is stated that values are considered to be
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the most important part of the program. In the study conducted by Ugur, Coskun Keskin ,and Senel (2022)
evaluating teachers' opinions on the 2018 program, it is concluded that teachers were able to teach students
skills and values without any problems with the activities they did inside and outside the classroom. In the
study conducted by Demirbas & Demir (2022), it was also found that the outcomes of the 2018 SSC were
significantly compatible with the key competencies. However, when comparing the programs in terms of
competencies, the Tiirkiye Qualifications Framework is not included in the 2024 program.

The present study has been designed to analyze and compare the social studies curricula. It is expected
to contribute to the existing literature by comparing the two curricula in terms of form and content. Researchers
can conduct studies on the applicability of the 2024 program in the field, and they can also conduct studies to
determine whether the newly published textbooks are suitable for the 2024 program. In the 2024 Social Studies
Curriculum, research can be conducted on the functioning of the 'Virtue-Value-Action' model. The 2024 SSC
can be utilized to assess students' comprehension of the literacy section, which is allocated a substantial portion
of the assessment. The delivery of seminars and in-service training in 2024 can facilitate the operationalization
of SSC.
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