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ABSTRACT

This study aims to investigate special education teacher candidates’ perspectives on
the teaching practice procedure implemented through distance education during
COVID-19. This study involved special education teacher candidates from 18
universities during the 2020-2021 academic year in Tiirkiye. Participants were chosen
through an online form, and their involvement was entirely voluntary. Data were
collected through semi-structured interviews and analyzed with content analysis.
According to the research results, four main themes were identified: the overall
process of the distance teaching practice procedure, the challenges encountered
during this process, the outcomes of the process for candidate teachers, suggestions
regarding the challenges experienced and the future distance special education
teaching practices. The findings showed that teacher candidates had responsibilities,
such as preparing lesson plans and programs, creating teaching materials, conducting
online observation, and delivering lessons; however, various challenges were
experienced in fulfilling these responsibilities. Teacher candidates encountered
challenges related to technical issues, student and family participation, and
communication during distance teaching practices. Despite these problems, the
practices also yielded positive outcomes. Teacher candidates gained experience
preparing plans and programs and working with students with special needs in a
distance education context. However, most candidates stated that these experiences
did not provide the necessary competencies required for face-to-face education and
expressed their professional concerns. This research recommends improving technical
infrastructures in distance education, providing information to increase family and
student participation, and supporting teaching practices with more flexible and
diverse educational methods. It is emphasized that further research should be
conducted to improve the quality of distance education practices in the future, and
training programs for teacher candidates should be developed to eliminate the
identified problems.
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Experiences of the Special Education Teacher Candidates in the Distance Teaching Practice Procedure

Introduction

COVID-19, which emerged in December 2019, has profoundly impacted various sectors, including
the economic, social, and educational domains on a global scale (Can, 2020). As a direct consequence
of COVID-19, schools and universities in many countries were compelled to suspend in-person
education and adopt distance education models (Organisation for Economic Co-operation and
Development [OECD], 2021). While this abrupt transition posed significant challenges for both
educators and students, it also fostered innovative approaches to teaching practices, particularly
among educators and teacher candidates, when examined from a different perspective (Schuck &
Lambert, 2020; Schultz & Love, 2022; Sirkko & Takala, 2022).

Regarding professional competence, teachers are expected to exhibit key qualities such as
developing innovative teaching strategies, demonstrating advanced planning and organizational
skills, adapting to challenging situations, and seeking support when necessary (Lazarides & Warner,
2020). From this perspective, it can be argued that the shift to mandatory distance education
contributed positively to teachers' professional development, especially by enabling them to stay
abreast of technological advancements and integrate these innovations into their teaching practices
(Aslan-Altan, 2021; Verulava et al., 2022).

One of the areas most significantly affected by this transition was the teaching practicum for teacher
candidates, which traditionally takes place in physical classroom settings. During COVID-19, these
practices had to be adapted for online environments. According to Weir et al. (2020), the inability of
teacher candidates to engage in face-to-face interactions with students during their practicum led
universities to implement various adjustments and assign additional responsibilities to support the
practicum process. For example, teacher candidates were required to incorporate alternative
activities into their practicum plans, such as creating educational resources for families of students
with special needs, designing Pinterest boards, participating in webinars and online learning
modules, or organizing book clubs with their peers.

In Tiirkiye, the practicum for special education teacher candidates, a compulsory component of
undergraduate Special Education Teaching programs, was also conducted online due to COVID-19.
As of March 23, 2020, coinciding with the spring semester of the 2019-2020 academic year, teaching
practicum courses in universities across Tiirkiye transitioned to distance education. This mode of
delivery continued in many institutions throughout the 2020-2021 academic year (Council Of
Higher Education [CoHE], 2021).

During this period, the Education Informatics Network (EBA) developed by Turkey’s Ministry of
National Education, alongside EBA TV, worksheets, and various online applications, served as the
primary tools for delivering education (Erdem et al., 2021). Teacher candidates participated in these
online processes and completed their practicum tasks remotely.

A review of the relevant literature highlights both the positive and negative outcomes of distance
teaching practicum for teacher candidates. For example, Terzioglu and Yikmis (2022) found that
special education teacher candidates experienced reduced interaction with both peers and
instructors, as well as technical difficulties during this process. Similarly, a study by Yilmaz-Atman
et al. (2023) revealed that distance teaching practicum provided inadequate hands-on experience for
teacher candidates, especially in terms of interaction with students with special needs and material
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development. Conversely, the practicum improved teacher candidates’ lesson-planning skills.

Moreover, Pistav-Akmese and Kayhan (2021) suggested that incorporating digital instructional
designs and fostering interaction in online environments are critical for enhancing teacher
education. Teacher candidates in their study also recommended the establishment of support centers
by local governments to address the accessibility challenges faced by students with limited
resources. Mengi and Alpdogan (2020) similarly emphasized the significance of improving
technological infrastructure and providing better training for families. Yilmaz and Giirgiir (2023)
reported that teacher candidates gave positive feedback regarding the development of material
design and usage competencies during their distance teaching practicum.

The sudden transition to distance education significantly impacted students and their families.
Parents often took on an active role in ensuring their children’s participation in online education,
yet they encountered various challenges, including inequalities in access to education (Alba et al.,
2022; Ferraro et al., 2020; Sani-Bozkurt et al., 2022; Simé-Pinatella et al., 2022; Yazgayir & Glirgiir,
2021). Many online tools and applications used during this period failed to accommodate the
individual needs of students with special needs, underscoring the need for more inclusive and
adaptive digital tools. Other issues, such as a lack of appropriate materials and assistive
technologies, poor instructional planning, unsuitable home environments, and insufficient
knowledge among families about how to support their children, further hindered the participation
of students with special needs in distance education (Akbayrak et al., 2021; Aslan et al., 2023; Karasel
& Kara, 2024; Koken & Sazak-Duman, 2024; Senol & Yasar, 2020; Schuck & Lambert, 2020; Verulava
et al., 2022).

To ensure the effectiveness of distance education for students with special needs, it is essential to
consider these practices within the COVID-19 context and as a broader, long-term approach. Digital
tools for distance education must be accessible to students with disabilities and tailored to meet their
unique needs. This requires collaborative efforts among all stakeholders, including policymakers,
educators, and families (Verulava et al., 2022; Weir et al., 2020; Yilmaz & Giirgiir, 2023).

Examining the experiences of teacher candidates during their distance teaching practicum is
particularly crucial. By evaluating the positive and negative aspects of these experiences, strategies
can be developed to enhance future distance education practices for students with special needs.

This study aims to investigate the perspectives of special education teacher candidates regarding the
distance teaching practicum process. The following research questions were formulated in the
present study:

1. What were the key steps involved in the distance special education teaching practicum?

2. From the perspective of special education teacher candidates, what were the strengths of the
distance teaching practicum?

3. What challenges did teacher candidates face during the distance teaching practicum?

4. What suggestions do teacher candidates offer for addressing these challenges and improving
future distance teaching practicum practices?

Method
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Research Design

This study employed a phenomenological research design to explore how participants interpret
their experiences related to a specific phenomenon. Phenomenology seeks to identify the shared
experiences and commonalities among individuals who have encountered the phenomenon under
investigation (Creswell, 2013; Lichtman, 2023). In the context of this study, the focus was on
examining the experiences of special education teacher candidates during distance teaching
practices and understanding how they made sense of these experiences.

Participants

A purposeful sampling method was employed in this study to select participants. An online form
was created to facilitate participant recruitment. The form outlined the purpose of this research,
included a voluntary participation consent form, and provided fields for participants to enter their
contact information. Using the information provided, potential participants who expressed their
willingness to participate in this study were contacted by phone to arrange interview schedules.
Subsequently, online interviews were organized.

The study sample consisted of senior-year teacher candidates enrolled in Special Education
Teaching undergraduate programs at 18 universities across Tiirkiye. Of the participants, 11 were
female, and seven were male. All participants' names were anonymized and replaced with
pseudonyms to maintain confidentiality. At the beginning of each interview, the purpose of this
study was explained in detail to the participants. They were also informed that the interviews would
be recorded using both audio and video, and verbal consent for voluntary participation was
obtained before proceeding. Table 1 provides information on the participants” ages and the duration
of the interviews.

Table 1
Participant Information
Participants Age Interview Duration (min.)
Ayse 22 46
Fatma 22 51
Ali 25 60
Zeynep 23 33
Can 23 53
Banu 21 38
Erhan 21 41
Ayla 29 51
Bahar 21 45
Biilent 23 67
Cansu 23 44
Cetin 23 62
Cigdem 23 86
Damla 21 36
Ege 21 57
Elif 23 46
Nil 22 53
Firat 22 35
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Data Collection
Interviews

In phenomenological research design, interviews serve as the primary data collection method. For
this study, semi-structured interviews were conducted to examine how teacher candidates
experienced the process of distance teaching practice and how they interpreted these experiences.
The researchers also sought to identify similarities and differences in the participants' perspectives
through these interviews.

The interview questions were collaboratively developed by the study's authors. Following this,
expert feedback was obtained from two academics specializing in qualitative research in special
education. A pilot interview was conducted with a special education teacher candidate based on
expert recommendations. The insights gained from the pilot interview prompted revisions, after
which the final version of the interview questions was prepared. To uncover teacher candidates'
perspectives on the distance teaching practice process, the interactive, flexible, and probing
characteristics of the interview technique were utilized (Yildirim & Simsek, 2013).

Table 2

Interview Questions
1. How do you implement the distance teaching practice during the COVID-19 pandemic?

. Can you give information about your students' participation in distance education?
. What are your responsibilities during this process?
2. How do you plan to fulfill your responsibilities in distance teaching practice?
J Do you receive support during the planning phase? If so, from whom and how?
J Do you think the support you receive is adequate?
3. How do you communicate with the classroom teacher?
J Have you encountered any problems during communication? (If yes) Can you explain?
J Do you receive feedback from the classroom teacher about the process?
o What kind of feedback have you received?
o How has the feedback you received contributed to improving your teaching
skills?
4. How do you communicate with the faculty member responsible for distance teaching practice?
J Have you encountered any problems during communication? (If yes) Can you explain?
. Do you receive feedback from the faculty member about the process?
o What kind of feedback have you received?
o How has the feedback you received contributed to improving your teaching
skills?
5. What do you think about the teacher training process based on distance education?
o How has the distance teaching practice process improved your teaching skills?
6. Have you experienced any problems during the distance teaching practice process? (If yes) Can

you explain?
o Related to the students
J Related to the lesson delivery
J Related to the parents
o Related to the teachers

J Related to your lecturer
J Related to your participation
J What solutions would you suggest for these problems?
7. If you were a senior authority, how would you ensure that the teaching practice process in special

education is effectively carried out during the pandemic?
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The semi-structured interviews were conducted online using the Zoom platform. Prolonged
interview sessions allowed the researchers to collect detailed and in-depth information about the
participants” perspectives. Table 1 provides the duration of each interview, while Table 2 presents
the final set of interview questions used in the present study.

Data Analysis

Content analysis was employed to analyse the interview data. The analysis process involved coding
the data, identifying themes, organizing the codes and themes, and defining the findings (Yildirim
& Simsek, 2013). After the transcription process was completed, the accuracy of the transcripts was
verified by the third researcher, who re-listened to the audio recordings to ensure fidelity.
Subsequently, the data were analyzed systematically. Each researcher independently coded the data
using the semi-structured interview recordings, related documents, and the researcher’s diary.
Following this, the researchers convened to compare their individually identified codes. Similar
codes were grouped to develop themes collaboratively. Finally, all researchers reached a consensus
on the finalized themes.

Trustworthiness and Ethics

Before conducting this research, ethical approval was obtained from the Anadolu University Social
and Human Sciences Scientific Research and Publication Ethics Committee, dated June 29, 2021, and
numbered E-54380210-050.99-92821. Following the development of the research questions, feedback
was sought from two academics specializing in qualitative research. The questions were revised
based on their suggestions and finalized after a pilot interview with a volunteer teacher candidate
who did not participate in the main study.

To ensure a diversity of perspectives, interviews were conducted with volunteer participants from
18 universities across 13 cities in Tiirkiye. Participants were enrolled in undergraduate Special
Education Teacher Education programs and had taken part in distance teaching practice activities
affiliated with schools in their respective provinces. A voluntary participation form was shared with
the participants using Google Forms to obtain informed consent. Before the interviews began, the
purpose of this research was explained in detail once again, and verbal consent was also obtained.
The inclusion of participants from diverse universities and cities aimed to capture the breadth of
experiences, reflecting variations and contrasting perspectives as highlighted in the literature
(Creswell, 2013).

To allow participants to provide detailed accounts of their experiences, the interviews were
intentionally lengthy, with an average duration of 50 minutes. In total, the interviews amounted to
15 hours of recorded data (see Table 1). Direct quotes from the participants' responses were included
in the findings to provide authenticity, with pseudonyms used to maintain confidentiality.

Data triangulation was achieved using multiple sources, including semi-structured interviews, the
researcher’s diary, and various documents (Merriam, 2009). This study also involved an analysis of
the teaching practice procedure guidelines of universities offering Special Education Teacher
Education undergraduate programs, as well as official documents published by the Republic of
Turkey Ministry of National Education (MoNE) and the Council of Higher Education (YOK)
concerning distance education teaching practices in special education.
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The semi-structured interviews were conducted online by the first researcher, who also maintained
a reflective research diary throughout the planning, implementation, and data analysis stages. The
diary, which comprised 67 pages, documented observations, reflections, and processes encountered
during this study.

Findings

The results of the data analysis revealed four main themes (Figure 1). In the following sections, the
main themes and the findings in their sub-themes are explained in detail.

Figure 1
Main Themes
“ N
Theme 1: The overall process of Theme 2: The problems
the distance teaching practice | experienced during the distance

procedure teaching practice process

| Main Themes 1

Theme 4: Suggestions regarding
the problems experienced and
the future distance special
education teaching practice
process

Theme 3: The outcomes of the
distance teaching practice
process regarding the teacher
N candidates

The Overall Process of the Distance Teaching Practice

During the distance teaching practice process, special education teacher candidates were assigned
various responsibilities, including preparing lesson plans and programs, designing instructional
materials, conducting online observations and implementations, and addressing the feedback
provided by faculty members and classroom teachers.

Figure 2
The Sub-Themes of the Overall Process of the Distance Teaching Practice Procedure

Preparing plans
and programs

Online
observations
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The overarching theme of the distance teaching practice process was divided into six sub-themes, as
illustrated in Figure 2.

Preparing Plans and Programs

Special education teacher candidates primarily conducted online teaching sessions with students
diagnosed with Intellectual Disabilities (ID) or Autism Spectrum Disorders (ASD). However, one
candidate reported working with students with hearing loss, while another noted having a student
with hearing loss in her class. During the distance teaching practice process, candidates were
responsible for preparing lesson plans and programs, designing instructional materials, conducting
online observations and implementations, and incorporating feedback from faculty members and
classroom teachers. The content and quantity of these plans and programs varied across universities.

For instance, Cetin detailed his responsibilities during the fall semester, stating, “I prepared two
Individualized Instruction Programs (IIP) in the first term for Turkish and Mathematics.” Bahar similarly
noted that she created an Individualized Education Program (IEP), explaining, “In the first week, we
conducted observations, then gradually we prepared IEPs, kept anecdotal records, and fulfilled them.” Erhan
described his tasks as including the preparation of weekly plans: “We wrote a lesson plan, that is, a
concept teaching plan for one week and a social skills teaching plan for another week; apart from that, we
created lesson plans.”

However, it was revealed that some candidates were unable to work with students during the
teaching practice process, leading to the preparation of hypothetical plans. Erhan highlighted this
situation, stating, “We always wrote hypothetically; beyond that, the key factor was how implementable this
plan was.” Damla similarly explained, “We chose a topic from the life science course, prepared the plan and
material, and prepared it as if there was a student.” Elif shared a comparable experience: “The teacher tells
us the characteristics of the students, we are assigned the skills accordingly, and we teach those skills, but we
do it without ever working with an actual student.”

Despite these challenges, some teacher candidates were able to conduct online observations or
limited implementations during the spring semester. For example, Cetin shared, “During my first
semester, I could only study on writing plans. In the second semester, I was able to observe our students, but
the implementation was very limited, and I could implement only one of my plans.” Fatma also observed
students but noted difficulties due to irregular attendance, saying, “I observed two students and
prepared plans separately for each of them. Using my prior knowledge, I selected the topic and the method and
tried to do it in the best way possible, but it did not happen.”

Material Preparation

Teacher candidates were also responsible for preparing instructional materials during the distance
teaching practice process. All participants reported this as a key responsibility, though the number
of materials required varied between universities, mirroring the variation in lesson plans or program
requirements. Candidates who lacked opportunities to work with students often prepared their
materials hypothetically.

While some candidates utilized ready-made materials, others designed their own. For example, Ege
shared, “In distance education, it is much more advantageous to use these ready-made materials, that is,
websites.” In contrast, Nil emphasized her efforts to prepare multiple materials for each online lesson,
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stating, “I was making lots of materials; I was not going through with only two. In fact, I usually made at
least five materials for each subject in each lesson.” Ayla reflected on her material preparation approach,
“In my class, I prepared PowerPoint presentations, for example, with questions, blanks, or matching.
Children’s attention was not the same.” Similarly, Cetin explained, “I prepared materials on reading and
writing digitally or in the form of various worksheets.”

Online Observation

Candidates who participated in online teaching sessions were able to observe lessons, although the
frequency and quality of observations varied. While some reported regular opportunities to observe,
others encountered challenges, such as low student attendance or technical limitations.

Banu described her observations, “As observers, we usually conduct observations, watch the teacher, and
ask our questions.” Firat added, “Our teacher was connecting with the students via the internet, and we
were following the course flow.” However, some candidates struggled with attendance issues,
preventing effective observation (e.g., Erhan, Damla, Elif, Cetin, Ali and Zeynep). Can mentioned
conducting only one observation due to technical constraints: “We observed once by taking the families’
consent via WhatsApp.” No participant indicated that the number or quality of online observations
was sufficient.

Online Lesson Delivery

Teacher candidates generally reported that the number and quality of their online lesson delivery
sessions were inadequate. Cigdem stated, “I attended their lessons twice, and I taught the lesson once.”
Similarly, Can shared, “Yes, one material preparation and one teaching session. We wanted to do 3—4
sessions, but we were thankful that we managed to do once before the semester ended.”

However, the extent of teaching responsibilities varied among candidates. For example, Cansu
explained that she delivered lessons weekly: “Only 1 hour each week, sometimes Turkish, sometimes
maths. The teacher chose topics, and I made presentations to the children.” Nil had a significantly different
experience, teaching five hours per week, which she attributed to her classroom teacher’s
expectations: “[...] it was somewhat dependent on the classroom teacher. We faced some difficulties because
each teacher was different.”

Faculty Member’s Feedback

Feedback from faculty members primarily focused on lesson plans, programs, and materials. While
some candidates considered the feedback sufficient (e.g., Can, Banu, Biilent, Cansu, Damla, Ege, Elif,
Nil and Ali), others found it inadequate (e.g., Ayla, Cetin, Cigdem, Firat, Fatma and Bahar).

Biilent shared his positive experience: “He said that we could send our IIP reports via e-mail and that he
would give feedback; he said that we could find solutions together.” Conversely, Cigdem noted that
teedback was insufficient for practical teaching: “...it is sufficient in terms of the lesson plan, but
insufficient in terms of seeing students and conducting activities.” Erhan, who could not implement
lessons with students, reflected on the limited impact of feedback: “As I said, I do not think it
contributed much in terms of practice, but thanks to the feedback, I could see things that I could not notice
myself, like how to write an appropriate lesson plan.”
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Classroom Teacher’s Feedback

Feedback from classroom teachers typically addressed lesson plans, materials, and lesson delivery.
While some candidates found this feedback adequate (e.g., Firat, Fatma, Ali, Can, Banu, Damla, Nil,
Ayla, Bahar), others considered it insufficient (e.g., Ayse, Zeynep, Erhan, Biilent, Cansu, Cetin,
Cigdem, Ege, Elif).

Firat highlighted the practicality of the feedback he received, stating, “My teacher also gave me feedback
like suggesting that it would be better to use the errorless teaching or the direct teaching method for this topic.”
On the other hand, Ayse expressed disappointment about the lack of communication with
experienced teachers: “I would like to talk more with the teachers in the classroom and understand the
process better.” Similarly, Elif shared her frustration, explaining, “My teacher in the National Education
System did not communicate with us. However, there are teachers who are willing to meet and communicate
one-on-one.”

The Problems Experienced during the Distance Teaching Practice Process

The teacher candidates stated they encountered various problems during the distance teaching
practice. These challenges were categorized under four sub-themes, presented in Table 3.

Table 3

Problems Experienced during the Distance Teaching Practice Process
Sub-Themes
1. Communication problems
2. Technical problems
3. Student participation
4. The role of the families in the process

Communication Problems

Teacher candidates encountered various challenges in communicating with both faculty members
and special education classroom teachers during the distance teaching practice process. Ali reflected
on the differences in communication between semesters, stating, “During the first semester, we
communicated with the teachers more; we were making presentations to them, but in the second semester, we
only had a meeting at the beginning of the year, and we only saw them there.” Similarly, Bahar expressed
dissatisfaction with the limitations of online communication compared to face-to-face interaction: “I
do not think it was sufficient; I felt under pressure. I wish it had been face-to-face so that we could go and talk
with pen and paper; it was very limited through the phone.”

Biilent pointed out that the limited duration of online theoretical course hours hindered effective
communication with lecturers and the ability to receive feedback: “Since our lecturer had other
responsibilities, the time in the theoretical course was not enough because it was 45 minutes.” He also noted
the difficulty of obtaining feedback outside class hours: “In terms of communication, we could not get
direct feedback in the parts where we needed to get direct feedback, and our lecturer was busy.” Cetin further
highlighted the inadequacy of the lecturers’ guidance on navigating the new distance teaching
practice system, which was unfamiliar to both students and faculty: “There were also problems in terms
of communication because I think it is a different system for everyone since it is the first time such a system
has been introduced... our professors could not provide our orientation, which we can call orientation in this
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process.”

Despite these challenges, some teacher candidates reported having no significant communication
problems with their lecturers or classroom teachers (e.g., Ayse, Banu, Can, Cansu, Damla, Fatma,
Firat, Elif, Nil, Zeynep). For instance, Can expressed satisfaction with his ability to communicate
with his lecturer, stating, “It was enough for two semesters; I mean, I can call our lecturer even if I want to
reach him privately now. He says no problem, he says ask any questions you have, we have a meeting for an
hour anyway.”

Technical Challenges in the Distance Teaching Practice Process

Teacher candidates reported experiencing various technical challenges during the online teaching
implementations and the online theoretical courses of the distance teaching practice process. These
issues included poor sound and/or image quality in online computer applications, unstable internet
connections, difficulties in active participation during online lessons, and insufficient technical
knowledge among stakeholders.

Ege highlighted the problems caused by internet outages, stating, “Internet outages created huge
problems.” Similarly, Nil shared, “There were many problems, there were internet problems.” Bahar
encountered difficulties due to a lack of access to appropriate equipment, explaining, “I did not have
a computer, I could not use my phone, or I did not know [how to participate].” Ayse also described
similar struggles: “I did not have a computer, I was logging in from my phone, and notifications were coming
from behind. It was solved when I bought a computer, but my friends in my group had too many people in
their families, so there were some who could not participate. The internet was going on and off again.”

In addition to equipment and connectivity challenges, issues arose due to the online computer
applications used during the theoretical courses. Damla explained, “Sometimes there are technical
problems. The sound does not come in, cuts out, or does not go out.” Nil also described difficulties with
active participation in theoretical lessons: “The resolution of the live video was high, but we could not
participate vocally. Then it crashed when we turned on an extra microphone, it crashed when a few people
turned it on, and it crashed when we turned on the image. But as a message or writing system, it worked well
with the teachers.” Cigdem similarly pointed out the limitations of their system: “It is a process in which
there should be feedback, the questions should be audio and video, but in our system, only our lecturer has
audio and video. We can write messages, which is inadequate.”

Technical challenges also extended to the teaching practice component affiliated with the Ministry
of National Education (MoNE). Nil noted that the EBA system, frequently used for online teaching,
often crashed during peak hours, leaving lessons incomplete: “In general, EBA was crashing because
there was too much load during the hours we entered, and the lesson was left unfinished.” Cetin added that
the insufficient technical knowledge of classroom teachers posed additional challenges: “I realized
that some of our teachers do not have technological knowledge about using EBA, and I faced that problem
during this period.”

Despite these challenges, some teacher candidates expressed more positive opinions about
alternative online meeting applications used unofficially during the distance teaching practice
process. For example, Cansu explained, “I am not very familiar with it, but I think it is useful. It only has
time limitations... I can share the screen and see it on the side of our screen; there is no problem.”
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Challenges in Student Participation

Teacher candidates reported significant issues with student participation during the online teaching
process. It was observed that some students were unable to attend lessons due to various limitations
and challenges. Cetin highlighted this issue: “There are four students in total in the class, but two students
are in orphanages, and the other two did not participate...” Similarly, Elif described the attendance
challenges faced by students in special education schools: “In the first semester, most teachers in special
education schools stated that their students did not come. Since this was the case, their teachers could not see
the students; the MoNE teachers could not. We could not see them from the distance.” Ayla attributed the
challenges in student participation to both internet access issues and the unique characteristics of
the students. She explained:

“While even students with normal development do not sit in front of the tablet or phone, it is
a disadvantage for individuals with special needs. Socioeconomic difficulties play a role —the
school provides aid, but very little, which is a problem. Secondly, there is no internet in the
houses. One of my three students stopped connecting in the last weeks because the internet
on the phone was over.”

Another significant issue raised by the teacher candidates was maintaining student attention in
online education, particularly for students with disabilities. Ayse elaborated on the difficulties
keeping students focused during online lessons: “... his attention was distracted. His mother would hold
him and make him sit at the table. He does not think that it is a school because it is his home; it is very natural.
A child with autism cannot distinguish this. There were problems with attention. He recovers with guidance,
but it does not last long.”

Bahar shared a similar experience, describing how a student’s attention could easily shift during
online lessons: “... The child can get bored and leave. Also, our student had such a problem that if the teacher
mentioned a piggy bank, he would immediately say that he had one too and get up and leave without asking
permission.”

Erhan emphasized that students’ distractions made it impossible to carry out online observations or
lesson implementations effectively. He explained: “... their attention to the lesson is already low. When
they see the camera, their attention goes there, so it seems unlikely that I can connect you to the lesson. So, we
canceled the process, that is, the process of connecting to the lesson.”

Challenges in Ensuring Family Participation

Teacher candidates reported difficulties ensuring family participation during online education and
clarifying family expectations. Additionally, families faced challenges understanding how to
support their children in online education process effectively. Nil provided an example of these
challenges: “Families were also in great expectation, that is, they were suddenly involved in the process.
While I was reading something, they were confused. I was trying to teach the child, and while I was evaluating,
they were offering a clue to the child.” Firat described the complexities of involving families in the
process, especially in managing student behavior during online lessons:

“The child is running, for example, no matter how much you say sit down and let us have a
lesson, and it is impossible without intervention. The parents are usually on the computer, but
they are watching. Since we are also students, we could not ask them to intervene because it
might be inappropriate.”
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Teacher candidates also noted that some families did not show sufficient interest in online education
or failed to create an environment conducive to learning. Ayla emphasized this issue: “The student
enters the lesson in the darkroom at 09:00. Here, we see the family’s indifference; they should be interested and
make him sit in the lesson.” Similarly, Cigdem pointed out the varied levels of family involvement,
explaining: “Some families provide support for their children to enter EBA, while some families are
indifferent. They cannot follow them; the family attitude was also effective.”

Can highlighted a lack of consistent family involvement: “The family either does not come to the lesson
at all, saying that they are busy, or they come in and leave after 20 minutes, and we cannot say anything.” He
further explained that the student’s participation was often hindered because the family was
unwilling to participate in the process.

Outcomes of the Distance Teaching Practice Process

Most teacher candidates emphasized that the distance teaching practice process was insufficient for
gaining practical experience. However, despite the challenges and negative aspects discussed in the
previous themes, the process was found to provide specific contributions to teacher candidates.
These contributions included skills related to developing and implementing plans and programs, as
well as gaining experience in working with students with special needs in an online education
context.

The distance teaching practice process outcomes were categorized into three sub-themes, as
presented in Table 4. These sub-themes are detailed under the following headings.

Table 4

The Distance Teaching Practice Process Outcomes Regarding the Teacher Candidates
Sub-Themes
1. Acquiring experience in creating plans and programs

2. Acquiring experience in online education with special needs
3. Qualification problems in education and anxiety

Acquiring Experience in Creating Plans and Programs

Teacher candidates who had opportunities to conduct online observations and implementations
during the distance teaching practice process acknowledged the inadequacy of the process but also
highlighted its positive contributions. One significant benefit was the experience they gained in
creating plans and programs. Elif reflected on this contribution: “Even if it was on paper, at least we
were interested in things like how to plan something, teach it, what are the prerequisites, or what I can do if I
cannot teach it. I think it was useful.”

Bahar shared a similar view, emphasizing the theoretical contributions of the process: “I wish it were
face-to-face. I do not think it was efficient, especially in a department like special education, but it
made a general contribution to preparing an IEP and keeping ABC records; it taught general things.
These were usually in theory.” However, Fatma noted the gap between theoretical knowledge and practical
application: “Actually, we know in theory. However, we do not know anything in practice.” Cetin further
supported these perspectives by adding: “It contributed a lot to us in terms of lesson planning. This
semester, I had the opportunity to lecture with students for the first time.”
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Acquiring Experience in Distance Education

Another benefit of the distance teaching practice process was that teacher candidates gained
experience providing distance education to students with special needs. Three teacher candidates
highlighted the positive aspects of this experience:

7

e Bahar expressed her confidence in handling future distance education scenarios: “...when I
encounter a distance education later, I can be better. I mean, 1 will not be surprised. Other than that,
it is going well right now; I am quite satisfied.”

o Ege explored different features of the EBA platform during the teaching practice: “We can
share activities, open discussions, ask test questions... We earn points with these questions,
discussions, and activities we share on EBA. The points we earned increased our class score. This was
very enjoyable for me, for example.”

e (Cetin emphasized how the process contributed to developing technological competence: “If
I am not mistaken, MEB had something about teaching competence. There is a step related to
technology... the contribution of the online education process to us was a contribution in that regard
since it obliged us to do this part with technology.”

Qualification Problems in Education and Anxiety

Despite the limited contributions of the distance teaching practice process, many teacher candidates
expressed concerns about the quality of their training and their need for preparedness for the
teaching profession. Several candidates noted that the process did not provide sufficient
opportunities to develop teaching competencies, leading to anxiety about their future teacher roles.

Ayse shared her frustration and concerns: “Honestly, it was not very useful; everyone has realized this
now. It is an awful feeling to sit here and seem to be doing something but not doing something; for example, I
do not know what I will do when I start teaching.” Similarly, Ali, who faced difficulties with observing
and practicing with students, expressed his worries: “We encountered a serious deficiency in terms of
practice, and I think this will affect me badly in my professional life, to be honest.”

Cigdem highlighted the challenges of becoming a teacher without hands-on experience:

“Inexperienced teachers are trained without seeing the student and his/her characteristics,
which is a disadvantage to the family, to us, and to the student... unfortunately, at the moment,
this work is progressing with documents and theory, and in an inexperienced way. So, as I
said, special education teachers should make extra effort for this; they should see the student.
It has led us to be uninformed teachers in this field.”

Suggestions regarding the Problems Experienced and the Future Special Education Teaching
Practice Process

The teacher candidates emphasized the importance of face-to-face education in special education.
They also suggested various ways to implement a more qualified distance education process,
explaining their suggestions in two sub-themes in case a similar situation arises again (Table 5).
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Table 5

Suggestions Regarding the Problems Experienced and the Future Special Education Teaching Practice Process
Sub-Themes
1. Suggestions for increasing family and student participation
2. Suggestions for the implementation of the teacher practice process

Suggestions for Increasing Family and Student Participation

Teacher candidates identified various challenges related to the participation of families and students
in distance education and proposed several solutions to address these issues.

Banu emphasized the importance of orienting families before starting distance education: “Families
should be orientated before starting distance education.” She suggested that family education programs
be developed to improve family participation quality and quantity. Similarly, Biilent recommended
offering practical support through the EBA platform, suggesting: “It could be done by giving activity
ideas to parents in EBA.”

Ayse further elaborated on the importance of educating families, explaining: “Firstly, the family
should be educated about what online education is, so that the child does not study in the kitchen, but at least
has a desk so that he/she sees it as a part of the school. This way, he/she can pay attention, and I believe that all
kinds of education can be given from home after educating the family.”

Many teacher candidates highlighted the need for technical and infrastructural support to enhance
student participation. Erhan proposed that the state provide internet access and technological
devices to families: “At least studies could be conducted to encourage family participation; most of my
friends may say that the state should provide internet access to all families, I do not know, provide technological
tools.” Ayla also emphasized this point: “Maybe I can divide the children into groups, maybe an hour
lesson, maybe with one person, maybe such education is needed, but for this, all students need to be given
tablets and internet.” Similarly, Ayse stressed the significance of creating systems tailored to the needs
of students with disabilities: “I would like to make such systems technologically so that students can do
lessons as if they were in their class.”

Ayla suggested recording teachers’ lessons and sharing them with parents to reinforce learning at
home: “It can be possible to video every application made by the teacher and send it to the parents to watch it
again with the children.” She also proposed creative solutions, such as preparing slides in advance,
creating short animations, and sharing them with parents and students to make lessons more
engaging: “Preparing the subject of the day in advance by sending the slide to the parents or the teacher,
making short animations at home and showing them to the children, that is, sending it to the child and
reinforcing the subject would be original, we can think like YouTube videos.”

Suggestions for the Implementation of the Teaching Practice Process

While most teacher candidates agreed that the teaching practice process should ideally be conducted
face-to-face, they also provided suggestions for improving the quality of distance teaching practice
under compulsory circumstances.
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Bahar proposed that teacher candidates should conduct online teaching implementations at least
once a week to enhance their practice experience: “We could have at least one hour of practice per week
without overwhelming the students too much.”

Cansu recommended reducing the number of students assigned to each teacher candidate to allow
for more individualized interactions: “It would have been more useful if 1, for example, took care of one
student instead of five, and if I took performance with the teacher one-on-one. I did not have a chance to get to
know any students.”

Elif suggested that teacher candidates should have the opportunity to practice in schools located in
their provinces to improve accessibility and engagement: “We could have ensured that everyone went
to a special education institution in their city. At least, I would have provided easier access here; maybe we
could have video recorded what we did there and shared them with our faculty lecturers.”

Lastly, Ayse proposed creating a virtual student system for teacher candidates to practice with when
working with real students, which is not possible: “There should be a system so that we could create an
artificial human and practice with him/her.”

Discussion, Conclusions, and Suggestions

This study was conducted with students from 18 universities offering the Special Education Teacher
Education undergraduate program, where the teaching practice process was implemented through
distance education during the 2020-2021 academic year. This research aimed to examine the
opinions of special education teacher candidates regarding distance teaching practice. Four main
themes that emerged from the findings are detailed below. Teacher candidates prepared lesson
materials, plans, and programs for students during the distance teaching practice process. However,
responsibilities varied due to differences in university policies. Some candidates were unable to
participate in online lessons with students with special needs or could implement only a few lessons,
forcing them to make hypothetical preparations. Faculty lecturers provided feedback on the plans
and programs, while classroom teachers gave feedback on the candidates” online implementations
and the materials they prepared. Previous studies have similarly reported inadequacies in the
quality and quantity of teaching practices involving students with special needs (Pistav-Akmese &
Kayhan, 2021; Terzioglu & Yikmis, 2022; Yilmaz-Atman et al., 2023). These issues led some teacher
candidates to express concerns about the lack of opportunities for active participation and the
limited development of teacher competencies. Some were worried about their preparedness for face-
to-face teaching when they began their careers.

Despite these challenges, the distance teaching practice process contributed to developing skills in
lesson planning and program development. Studies have also highlighted that teacher candidates
gained experience preparing plans and activities through distance education (Yilmaz-Atman et al.,
2023; Rojas, 2022; Weir et al., 2020). The teacher candidates encountered several challenges during
the distance teaching practice process, which can be categorized into the following areas. Some
teacher candidates reported difficulties communicating with classroom teachers and faculty
lecturers, noting that online communication was more restrictive than face-to-face interactions.
Communication challenges were attributed to limited theoretical course hours and difficulties
engaging outside scheduled class time. The irregularity of theoretical courses further exacerbated
these issues. Similar findings were observed in studies on special education teacher candidates
(Terzioglu & Yikmuis, 2022; Yilmaz-Atman et al., 2023).
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Technical issues, such as poor sound/image quality, unstable internet connections, and technological
inadequacies, hindered active participation in both teaching practice and theoretical courses. These
challenges are compatible with the findings from previous studies (Aslan-Altan, 2021; Terzioglu &
Yikmis, 2022; Yilmaz-Atman et al., 2023). Technical inadequacies and their individual characteristics
impacted the participation of students with special needs in online lessons. Students struggled with
attention problems, which limited their ability to engage with lessons delivered on-screen. Families
also faced challenges in supporting their children and, in some cases, showed insufficient interest in
their education. These challenges are consistent with findings obtained in previous studies
(Akbayrak et al., 2021; Aslan et al., 2023; Karasel & Kara, 2024; Koken & Sazak-Duman, 2024; Schuck
& Lambert, 2020; Senol & Yasar, 2020; Verulava et al., 2022).

Teacher candidates emphasized the need for additional training and observation opportunities to
develop skills in preparing materials suitable for students with special needs, as well as planning
and implementing lessons. Yilmaz and Giirgiir (2023) highlighted the benefits of providing training
on digital material development and its use in online teaching. Including such topics in
undergraduate programs could bridge the gap between theoretical knowledge and practical
application.

Teacher candidates provided several suggestions to enhance the quality of distance teaching
practice. Candidates emphasized the importance of informing families about distance education and
providing technical facilities for students with special needs. Most candidates agreed that teaching
practice should ideally be conducted face-to-face, with distance education used only in emergencies,
such as pandemics. Candidates suggested creating different teaching practice procedures for
distance education and reducing the number of students assigned to each candidate.

This research revealed that teacher candidates had varied experiences during the distance teaching
practice process. Most candidates reported challenges in transferring their theoretical knowledge
into practice due to the lack of active implementation and mentoring support opportunities. Fatma’s
statement captures this sentiment: “Actually, we know in theory, but we do not know anything in
practice.” The candidates acknowledged that the transition to distance education was an emergency
response and tried to adapt to the process. However, factors such as student and family
participation, limited support from faculty lecturers and classroom teachers, and the technical
challenges of distance education influenced their experiences. These challenges also highlighted the
gap in expectations and responsibilities among teacher candidates across different universities. It
was noted that candidates who lacked prior experience working with students with special needs
experienced difficulties developing self-efficacy. Their suggestions for improving the quality of
distance education practices are valuable for shaping future implementations.

Suggestions
For Distance Special Education Practices:
e Improve the technical infrastructure of online platforms used in distance education.

e Address access-related issues by providing internet connectivity and technical devices for
students with special needs.

e Increase family and student participation by offering education programs about distance
learning to families.
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Introduce flexibility in teaching practice programs to accommodate varied educational
practices.

Integrate distance education as a complement to face-to-face teaching, rather than using it
only for emergencies.

Expand undergraduate course offerings and revise course content to better prepare teacher
candidates for using technology effectively in teaching.

For Further Research on Distance Special Education Practices:

Conduct studies using varied research methods to improve the quality of distance special
education practices.

Explore ways to integrate distance education with face-to-face teaching practices.

Develop programs to train teachers and teacher candidates on implementing high-quality
distance education for students with special needs.

Design family education programs to support the involvement of families in distance education for

students with special needs.
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OZET MAKALE BILGiSI

Aragtirma, COVID-19 pandemisi siirecinde uzaktan egitim seklinde

gerceklestirilen Ogretmenlik uygulamalarma iliskin O6zel egitim Ogretmen Makale Tiirii

adaylarinin gortslerini incelemeyi amaglamaktadir. Aragtirma, 2020-2021 6gretim  Arastirma

yiinda 18 farkli {iniversitede Ogrenim goren Ogretmen adaylar1 ile

gerceklestirilmistir. Katilimcilar gevrim igi form ve goniilli katthm yoluyla pakale Gegmisi

secilmistir. Veriler yar1 yapilandirilmig goriismeler aracilifiyla toplanmis ve icerik s derim tarihi:

analizi ile analiz edilmistir. Arastirma sonuglarina gore dort ana tema 07.07.2024

belirlenmistir: uzaktan Ogretmenlik uygulamasmin genel isleyisi, uzaktan Kabul tarihi:

uygulama siirecinde yasanan sorunlar, uzaktan 6gretmenlik uygulamasinin aday 20.10.2024

Ogretmenler agisindan sonuglari, yasanan sorunlara ve gelecekteki uzaktan 6zel

egitim 6gretmenlik uygulama siirecine iligskin oneriler. Ogretmen adaylarinin plan )

vi prog%am haz1rlar¥1§, ders materyali olusturma, gev%‘im ici gézilem ve }c)lers Anahtar Keil.n-leler
Uzaktan Egitim,

anlatimi gibi sorumluluklar1 oldugu bulunmustur; ancak bu sorumluluklarm
yerine getirilmesinde gesitli zorluklar yasanmigtir. Ogretmen adaylari, uzaktan
ogretmenlik uygulamalarinda teknik sorunlar, 6grenci ve aile katiliminda
yetersizlikler ve iletisimde glicliiklerle karsilasmislardir. Buna ragmen, uzaktan
ogretmenlik uygulamasimin bazi olumlu katkilari da olmustur. Ogretmen adaylar,
plan ve program hazirlama, uzaktan egitimde 6zel gereksinimli dgrencilerle
¢alisma konusunda deneyim kazanmislardir. Yine de, cogu 6gretmen aday1 bu
deneyimlerin yiiz yiize egitimde gereken yeterliligi saglamadigini ifade etmis ve
mesleki kaygilarini dile getirmistir. Arastirma, uzaktan egitimde teknik alt
yapilarin iyilestirilmesi, aile ve Ogrenci katiimini artirmaya yonelik
bilgilendirmeler yapilmasi ve 6gretmenlik uygulamalarinin daha esnek ve gesitli
egitim yontemleriyle desteklenmesi gerektigini 6nermektedir. Bununla birlikte,
gelecekte uzaktan egitim uygulamalarmin niteligini artirmak i¢in daha fazla
arastirma yapilmasi ve Ogretmen adaylarina yonelik egitim programlarinin
gelistirilmesi gerektigi vurgulanmaktadir.

Ogretmenlik Uygulamasi,
COVID-19 Pandemisi,
Ozel Egitim, Ogretmen
Adaylar
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Ozel Egitim Ogretmen Adaylarinin Uzaktan Ogretmenlik Uygulamasi Deneyimleri

Giris

2019 yili Aralik aymda baglayan ve kiiresel bir salgin olan Covid-19, diinya genelinde ekonomik,
sosyal ve pedagojik alanlarda biiyiik degisimlere neden olmustur (Can, 2020). Bu salgin nedeniyle,
bircok tilkede okullar ve iiniversiteler yiiz ylize egitime ara vererek uzaktan egitim siirecine gegis
yapmak zorunda kalmistir (Organisation for Economic Co-operation and Development [OECD],
2021). Bu zorunlu uzaktan egitim siireci, 6gretmenler ve 6grenciler icin gesitli zorluklar yaratmakla
birlikte, farkli bir bakis acisiyla incelendiginde, 6gretmenleri ve 6gretmen adaylarini 6gretmenlik
uygulamalar1 konusunda yenilikgi diistinmeye tesvik etmistir (Schuck ve Lambert, 2020; Schultz ve
Love, 2022; Sirkko ve Takala, 2022).

Ogretmenlerin yeni 6gretim ydntemleri gelistirebilme, yiiksek diizeyde planlama ve organizasyon
yapabilme, zorluklarla karsilagtiklarinda Ogretim stratejilerini uyarlayabilme ve gerektiginde
yardim arayabilme gibi niteliklere sahip olmalari, mesleki yeterlilikler baglaminda onemlidir
(Lazarides ve Warner, 2020). Bu agidan bakildiginda, zorunlu uzaktan egitime gegis siirecinin,
ozellikle teknolojinin getirdigi yenilikleri takip etme ve egitim uygulamalarinda kullanma agisindan
ogretmenlerin mesleki yeterliliklerine katkida bulundugu séylenebilir (Aslan-Altan, 2021; Verulava
ve digerleri, 2022).

Zorunlu uzaktan egitim stirecinde en ok etkilenen alanlardan biri de ogretmen adaylarinin
okullarda gerceklestirdikleri uygulamalardir. Bu donemde o6gretmenlik uygulamas: siireci de
cevrim igi ylriitiilmek durumunda kalinmistir. Weir ve digerleri (2020) 6gretmen adaylarinn,
uzaktan egitim siirecinde 6grencilerle yiiz yiize uygulamalara devam edemedikleri icin, fakiiltelerin
ogretmen adaylarinin uygulama stirecine yonelik gesitli uyarlamalar ve sorumluluklar eklediklerini
ifade etmislerdir. Ornegin; bu siiregte aday &gretmenlerin planlamalarina; 6zel gereksinimi olan
ogrencilerin aileleri i¢in kaynaklar olusturmak, Pinterest panolar: tasarlamak, web seminerlerine ve
ogrenme modiillerine katilmak veya diger 0gretmen adaylariyla bir kitap kuliibii kurmak gibi
alternatif etkinlikleri dahil ettikleri goriilmektedir.

Pandemi nedeniyle Tiirkiye’deki {iniversitelerde Ozel Egitim Ogretmenligi lisans programlarinda
Oogrenim goren son smif Ogrencilerinin zorunlu olarak gergeklestirmesi gereken Ozel egitim
ogretmenlik uygulamalari, uzaktan egitim ile gerceklestirilmek durumunda kalinmistir. 2019-2020
ogretim y1l1 bahar donemine denk gelen 23 Mart 2020 tarihi itibariyla Tiirkiye genelinde 6gretmenlik
uygulamasi dersleri uzaktan egitim seklinde ytiriitiilmeye baglanmistir. 2020-2021 6gretim yilinda
da bircok {tiniversite dgretmenlik uygulamasini uzaktan uygulama bigiminde gerceklestirmeye
devam etmistir (Yiiksekogretim Kurulu [YOK], 2021).

Zorunlu uzaktan egitim stirecinde Tiirkiye’de ¢cogunlukla Milli Egitim Bakanlig1 (MEB) tarafindan
kurulan Egitim Bilisim Ag1 (EBA), EBA TV, ¢alisma kagitlar1 ve gesitli ¢evrim i¢i uygulamalarin
kullarldig1 bilinmektedir (Erdem ve digerleri, 2021). Ogretmen adaylar1 da bu siirecte s6z konusu
bu gevrim i¢i uygulamalara katilarak &gretmenlik uygulamalarini gergeklestirmislerdir. Ilgili
alanyazin incelendiginde bu siirecin 6gretmen adaylarinin gelisimine olumlu ve olumsuz etkilerinin
oldugu goriilmektedir. Terzioglu ve Yikmis (2022) 6zel egitim 6gretmen adaylarinin, siirecte hem
smif arkadaslari hem de 6gretim elemanlar ile daha az etkilesim kurdugunu ve cesitli teknik
aksakliklar yasadiklarim1 belirtmislerdir. Yilmaz-Atman ve digerlerinin (2023) 0Ozel egitim
ogretmenleri ve adaylar1 ile gergeklestirdikleri arastirmada katilimcilar, uzaktan ozel egitim
ogretmenlik uygulamasinin yetersiz deneyim sagladigini dile getirmislerdir. Ogretmen adaylari,
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Ozel gereksinimli Ogrencilerle etkilesimlerinin az oldugunu ve materyal gelistirmede uzaktan
egitimin yeterli deneyim kazandirmadigini belirtmislerdir. Buna karsin uzaktan ogretmenlik
uygulamasi, 6gretmen adaylarmin plan yazma becerisine olumlu katki saglamistir. Pistav-Akmese
ve Kayhan (2021), 6zel egitim aday Ogretmenleri ile gerceklestirdikleri arastirmada, 0gretmen
egitiminde dijital ortamda Ogretim tasarimlari ve etkilesime firsat veren diizenlemelerin gerekli
oldugunu bulmuslardir. Aday 6gretmenler, erisilebilirlik ve imkanlar: smurli olan 6grenciler igin
yerel yonetimler tarafindan destekleyici merkezler acilmasimni da 6nermislerdir. Mengi ve Alpdogan
(2020) de benzer sekilde, egitimde kullanilan materyal ve yardima teknolojilerin yetersiz oldugunu
belirtmislerdir. Teknolojik altyapinin ve aile egitimlerinin 6nemli oldugu vurgulanmistir. Yilmaz ve
Glrgiir (2023) 0zel egitim 6gretmen adaylarinin gevrim igi ogretmenlik uygulamasinda materyal
tasarimi ve kullanimi yeterliliklerini gelistirme tizerine gerceklestirdikleri arastirmada, adaylarin
olumlu geri bildirimler verdiklerini belirtmislerdir.

Uzaktan egitime acil gegis siireci, tiim kademelerdeki 6grencileri ve ailelerini de etkilemistir. Aileler,
cevrim ici 6gretim uygulamalarina ¢ocuklarmin aktif katilimini saglamaya ¢abalamislardir. Uzaktan
egitim uygulamalarina katilimda veliler ve ¢ocuklar gesitli zorluklar yasamislardir. Bu da egitimde
cesitli esitsizliklere yol agmistir (Alba ve digerleri, 2022; Ferraro ve digerleri, 2020; Sani-Bozkurt ve
digerleri, 2022; Simoé-Pinatella ve digerleri, 2022; Yazgayir ve Giirgiir, 2021). Uzaktan egitimde
kullanilan ¢evrim i¢i uygulamalarin Ogrencilerin bireysel farkliliklarina uygun bigimde
uyarlanamadi8i, aile, ogrenci ve Ogretmen arasindaki etkilesimin etkili bicimde kurulacag:
uygulamalara ihtiya¢ oldugu ifade edilmistir. Uygun materyal ve yardimci teknolojinin
kullanilmamasi, 6gretimin planlanamamasi, uygun olmayan ev ortami ve ailelerin 6grencileri
destekleme konusunda bilgi eksiklikleri gibi sorunlar nedeniyle 6zel gereksinimli 6grencilerin de
egitime katilimi konusunda problemler ortaya ¢ikmustir (Akbayrak ve digerleri, 2021; Aslan ve
digerleri, 2023; Karasel ve Kara, 2024; Koken ve Sazak-Duman, 2024; Senol ve Yasar, 2020; Schuck
ve Lambert, 2020; Verulava ve digerleri, 2022).

Ozel gereksinimi olan dgrencilere yonelik uzaktan egitim uygulamalarini sadece pandemi donemi
boyutunda degil, daha genel bir bakis agisiyla diisiinmek gerekmektedir. Giderek yayginlasan
uzaktan egitim araglarinin, yetersizligi olan Ogrenciler ve egitimde gorev alan tiim paydaslar
tarafindan erisilebilirligi ve Ogrenci ihtiyaclarina uygun tasarlanmasi da 6nem tasimaktadir
(Verulava ve digerleri, 2022; Weir ve digerleri, 2020; Yilmaz ve Giirgiir, 2023). Bu bakimdan,
O0gretmen adaylarmin uzaktan egitim 6gretmenlik uygulamasi deneyimlerinin ele alinmas, siirecte
yasanan olumlu ve olumsuz deneyimlerin aktarilmasi, ilerleyen donemlerde gergeklestirilecek
uzaktan egitim uygulamalar1 agisindan dnem tasimaktadir.

Arastirmanin amaci, 0zel egitim Ogretmen adaylarimin Ogretmenlik uygulamasimi uzaktan
gerceklestirmeye yonelik gortiislerinin incelenmesidir. Bu amag¢ dogrultusunda su sorulara yanit
aranmistir:

1. Uzaktan 6zel egitim 6gretmenlik uygulamasimin genel isleyisi nasildir?

2. Uzaktan oOgretmenlik uygulamasmin 6zel egitim Ogretmen adaylari agisindan basarili
yonleri nelerdir?

3. Uzaktan 6zel egitim 6gretmenlik uygulamasi siirecinde yasanan sorunlar nelerdir?

4. Ozel egitim Ogretmen adaylarinin yasanan sorunlara ve uzaktan ozel egitim dgretmenlik
uygulamasinin gelecekteki siirecine iliskin Onerileri nelerdir?
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Yontem
Arastirmanin Deseni

Arastirmada olgu bilim teknigi kullanilmistir. Olgu bilim arastirmalarinda, arastirmaya katilan
kisilerin belirli bir olgu hakkinda deneyimlerini nasil anlamlandirdigmni tanimlamak
amaclanmaktadir. Olgu bilimde, olguyu deneyimleyen katilimcilarin ortak noktalarin belirlemeye
odaklanilmaktadir (Creswell, 2013; Lichtman, 2023). Bu arastirmada da Ozel egitim 6gretmen
adaylarmin uzaktan 6gretmenlik uygulamasina dair deneyimlerinin neler oldugu ve bunlar1 nasil
yorumladiklarma odaklanilmigtir.

Arastirmanin Katilimcilan

Arastirmada amagh 6rnekleme teknigi kullanilmistir. Katilimcilara ulasmak igin ¢evrim igi bir form
olusturulmustur. Formda arastirmanin amaci yazilmis, goniillii katilim formu eklenmis ve goniillii
katilmak isteyen kisilerin iletisim bilgilerine formda doldurduklari bilgiler tizerinden ulasilmistir.
Daha sonra telefon ile katilimcilar aranmis ve gevrim igi goriisme planlamas: gerceklestirilmistir.
Aragtirmaya Tiirkiye’de bulunan 18 farkli iniversitede 6zel egitim 6gretmenligi son sinifta okuyan
ogretmen aday1 katilmistir. Katiimailarin 11'i kadin, 7’si erkektir. Katihmecilarin bilgilerini gizli
tutmak igin isimleri degistirilerek kod isimler verilmistir. Ttim katilimcilara goriismenin basinda
gorlismenin amaci tekrar agiklanmig, ses ve goriintii kaydi alinacag: bildirilmis ve goriismeye
gonillii katihmlarina dair sozlii onam alinmagtir. Katilmcilarin yaslar ve goriisme siireleri Tablo
1’de verilmistir.

Tablo 1
Katilimer Bilgileri
Katilimailar Yas Gorlisme Stiresi (dakika)
Ayse 22 46
Fatma 22 51
Ali 25 60
Zeynep 23 33
Can 23 53
Banu 21 38
Erhan 21 41
Ayla 29 51
Bahar 21 45
Bilent 23 67
Cansu 23 44
Cetin 23 62
Cigdem 23 86
Damla 21 36
Ege 21 57
Elif 23 46
Nil 22 53
Firat 22 35

Veri Toplama Teknikleri
Goriisme
Olgu bilim deseninde goriismeler temel veri kaynagidir. Bu arastirmada da yari-yapilandirilmis
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goriismeler ile Ogretmen adaylarinin uzaktan Ogretmenlik uygulamasi siirecini nasil
gerceklestirdikleri, 6gretmenlik uygulamasi siirecindeki deneyimlerini nasil anlamlandirdiklar: ve
katilimcilar arasindaki ortak ve farkli goriisler belirlenmeye calisilmistir. Goritisme sorular:
arastirmanin yazarlar1 tarafindan ortak olarak hazirlanmis; daha sonra bu yari-yapilandirilmis
sorular igin 0zel egitim alaninda nitel arastirmalar gergeklestiren iki 6gretim elemanindan uzman
gorlisi almmistir. Uzman goriisii alindiktan sonra bir Ogretmen aday: ile pilot goriisme
gerceklestirilmistir. Pilot goriisme sonrasi arastirmacilar sorular1 tekrar gézden gegirmis ve son
halini vermistir. Ogretmen adaylarmin uzaktan 6gretmenlik uygulamasina iligkin bakis agilarimi
ortaya ¢ikarmak icin goriisme tekniginin etkilesim, esneklik ve sondajlar yoluyla irdeleme 6zellikleri
kullanilmistir (Yildirim ve Simsek, 2013).

Ozel egitim dgretmen adaylar1 ile Zoom uygulamasi kullanilarak gevrim igi yari-yapilandirilmis
gortismeler gerceklestirilmistir. Gortismeler uzun tutularak katilimcilarin bakis agilarina dair
derinlemesine bilgi edinilmeye ¢alisilmistir. Tablo 1’de katilimcilarla gergeklestirilen goriismelerin
siirelerine iligkin bilgiler verilmistir. Tablo 2'de ise arastirmada kullanilan sorular bulunmaktadir.

Tablo 2
Goriisme Sorulart
1. COVID salgin siirecinde uzaktan 6gretmenlik uygulamasini nasil gergeklestiriyorsunuz?
J Uzaktan egitime katilan 6grencileriniz hakkinda bilgi verebilir misiniz?
. Bu stirecteki sorumluluklariniz nelerdir?
2. Uzaktan 6gretmenlik uygulamasinda sorumluluklarinizi yerine getirmek igin planlamalarinizi
nasil yapryorsunuz?
J Planlama asamasinda destek aliyor musunuz? Kimden ve nasil?
. Aldigimiz desteklerin yeterli oldugunu diistiniiyor musunuz?
3. Ogretmenle/6gretmenlerle iletisimi nasil gergeklestiriyorsunuz?
o fletigim esnasinda sorun yasadiiz mi? (Evet ise) Aciklayabilir misiniz?
J Ogretmenlerden siirece iliskin déniit aliyor musunuz?
o Ne tiir dondiitler aldiniz?
o Aldiginiz doniitlerin 6gretmenlik becerilerinizi gelistirmenizde size ne gibi
faydalar1 oldu?
4. Uzaktan 6gretmenlik uygulamasindan sorumlu 6gretim elemanu ile iletisimi nasil
gerceklestiriyorsunuz?
. fletisim esnasinda yasanan sorunlar oldu mu? (Evet ise) Aciklayabilir misiniz?
J Ogretim elemanindan siirece iligkin doniit aliyor musunuz?
o Ne tiir doniitler aldiniz?
o Aldigimiz doniitlerin 6gretmenlik becerilerinizi gelistirmenizde size ne gibi
faydalar1 oldu?
5. Uzaktan egitime dayal: 6gretmen yetistirme siireci hakkinda ne diisiiniiyorsunuz?
J Cevrim ici 6gretmenlik uygulamasi siirecinin 6gretmenlik becerilerinizi gelistirmeye olan
katkilar1 nelerdir?
6. Uzaktan 6gretmenlik uygulamasi siirecinde sorun yasadiniz mi1? (Evet ise) Agiklayabilir misiniz?
. Ogrenciler ile ilgili
J Ogretim sunma siireci ile ilgili

J Aileler ile ilgili
J Uygulama 6gretmenleri ile ilgili

. Uygulama 6gretim elemanlari ile ilgili
J Kendi katiliminz ile ilgili
. Yasanan bu sorunlara ne gibi ¢6ziimler énerirsiniz?
7. Ust diizey bir yetkili olsaydimz pandemi siirecinde 6zel egitimde 6gretmenlik uygulamasinin

nasil yiiriitiilmesini saglardinz?
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Veri Analizi

Goriisme verilerinin analizinde igerik analizi kullanilmistir. Veriler kodlanmis, temalara ulagilmis,
kodlar ve temalar diizenlenmis ve bulgular tanimlanmistir (Yildirim ve Simsek, 2013). Dokiimler
bittikten sonra liglincli arastirmaci ses kayitlarmi tekrar dinleyerek dokiimlerin dogrulugunu
kontrol etmistir. Daha sonra veriler incelenmis; arastirmacilar yari yapilandirilmis goriisme
kayitlari, dokiimanlari ve aragtirmaci glinliigiinii kullanarak oncelikle ayr1 ayr1 kodlara ulagmistir.
Daha sonra arastirmacilar bir araya gelerek olusturduklar: kodlar1 karsilastirmus, benzer kodlar: bir
araya getirerek temalar olusturmuslardir. Son olarak tiim arastirmacilar temalarda uzlasmistir.

Aragtirmanin Inandincilig ve Etik

Arastirma 6ncesinde Anadolu Universitesi Sosyal ve Begeri Bilimler Bilimsel Arastirma ve Yayin
Etigi Kurulu'ndan 29.06.2021 tarihli E-54380210-050.99-92821 sayili etik kurul izni alinmistir.
Arastirma sorulari olusturulduktan sonra nitel aragtirmalar konusunda deneyimli iki ogretim
iiyesinden goriis alinmistir. Goriisleri dogrultusunda sorular diizenlenmis ve arastirmanin
katihmcisi olmayan bir goniillii 6gretmen aday: ile pilot calisma yapildiktan sonra son haline
getirilmistir. Gortislerde cesitlilik saglamak igin 18 farkli {iniversitede 0grenim goren goniillii
katilimcilar ile gortismeler yapilmistir. Katilimcilara Google form {izerinden goniillii katihm formu
gonderilmis ve onamlar1 alinmistir. Kaydi baglatmadan 6nce arastirmanin amaci tekrar detayl
bigimde agiklanmis ve katilimcilardan arastirmaya goniillii katilim gosterdiklerine dair s6zlii onam
da alinmigtir. Katilimailar 13 farkli ilde egitim gormektedir ve bu illerdeki okullara bagl uzaktan
ogretmenlik uygulamas: gergeklestirmislerdir. Farkli iniversite ve sehirlerden katihmcilara
ulasmanin amact deneyimlerdeki cesitliligi ortaya koymaktir. Gortismeler uzun tutulmus,
katilmcilarin deneyimlerini detayli anlatmalarina firsat verilmistir. Ortama goriisme siiresi 50
dakika olmakla beraber toplam goriisme siiresi 15 saattir (Tablo 1). Ogretmen adaylarinin
deneyimlerindeki ¢esitlilik ve birbirine uymayan deneyimler yansitilmigtir. Birbirine uymayan
goriislerin de rapora yansitilmas: énemlidir (Creswell, 2013). Uzaktan 6gretmenlik uygulamasina
iliskin karsit deneyimlere ve goriislere yer verilmeye 6zen gosterilmistir. Arastirma bulgularinin
sunumunda katilmalarin dogrudan ifadelerinden alintilar yapilmistir; katilimclarin isimleri
degistirilerek kod isimler verilmistir.

Arastirmada yari-yapilandirilmis goriismeler, arastirmaci giinliigii ve dokiimanlar kullanilarak veri
cesitliligi saglanmistir (Merriam, 2009). Arastirmada Tiirkiye’'deki Ozel Egitim Ogretmenligi
programi olan iiniversitelerin 6gretmenlik uygulamasina yénelik kilavuzlari, MEB ve YOK'iin 6zel
egitim boliimlerinin uzaktan egitim 6gretmenlik uygulamasmna iliskin yayinladiklar1 dokiimanlar
incelenmistir. Arastirmada yari-yapilandirilmis goriismeler birinci arastirmact tarafindan
gerceklestirilmis olup; arastirmanin planlamasi, gerceklestirilmesi ve verilerin analiz siireclerinde
de arastirmaci giinliigli ayn1 arastirmaci tarafindan yansitic bi¢imde yazilmistir. Giinliik toplamda
67 sayfadan olusmaktadir.

Bulgular

Verilerin analizi sonucunda dért ana tema oldugu bulunmustur (Sekil 1). flerleyen béliimlerde ana
temalar ve bu temalarin alt temalarinda yer alan bulgular detayli bi¢cimde agiklanmaistir.
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Sekil 1

Ana Temalar

i

Tema 1: Uzaktan 6gretmenlik
uygulamasinin genel isleyisi

Tema 2: Uzaktan 6gretmenlik
uygulamasi siirecinde yasanan
sorunlar

I Tem

alar |

Tema 3: Uzaktan 6gretmenlik
uygulamasinin aday
o6gretmenler agisindan sonuglari

S

Tema 4: Yasanan sorunlara ve
gelecekteki uzaktan 6zel egitim
o0gretmenlik uygulama siirecine

iliskin 6neriler

Uzaktan Ogretmenlik Uygulamasinin Genel isleyisi

Uzaktan 0gretmenlik uygulamasinda 6zel egitim 6gretmeni adaylarinin plan ve program hazirlama,
ders materyali hazirlama, ¢evrim ici gozlem gerceklestirme, ¢evrim ici ders anlatimi, 6gretim
eleman1 ve Ogretmenden aldig1 doniitlerin gerekliliklerini yerine getirme gibi sorumluluklar:
oldugu bulunmustur. Uzaktan 6gretmenlik uygulamasmin genel isleyisi ana temasinin iligkin Sekil
2’de goriildiigii gibi alt1 alt temas1 bulunmaktadir.

Sekil 2
Uzaktan Ogretmenlik Uygulamasimin Genel Igleyisinin Alt Temalar:

~ Plan ve program
hazirlama

Ogretmen adaylar1 uzaktan 6gretmenlik uygulamasini genel olarak Zihin Yetersizligi (ZY) olan ya
da Otizm Spektrum Bozuklugu (OSB) olan 6grencilerle gerceklestirmislerdir. Bir 6gretmen aday1 ise
isitme kayipli Ogrencilerle 6gretmenlik uygulamas: gergeklestirdigini belirtmistir. Bir diger
ogretmen adaymin smifinda da isitme kayipli bir 6grenci bulunmaktadir. Uzaktan &gretmenlik
uygulamasinda 6gretmen adaylarmin dgrencilere yonelik program ve planlar hazirladiklari; ancak

/

Plan ve Program Hazirlama
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bu plan ve programlarin igerik ve say1 bakimindan tiniversiteden iiniversiteye farkliliklar gosterdigi
bulunmustur. Cetin “Ilk dénem iki tane bireysellestirilmis 6gretim plani hazirladim akademik olarak istedi
Tiirkce ve Matematik icin” ifadeleriyle 6gretmenlik dersinde giiz doneminde iki Bireysellestirilmis
Ogretim Programi (BOP) yazma sorumlulugu oldugunu ifade etmistir. Bahar ise “ilk hafta gizlem
daha sonra yavas yavas kaba degerlendirme, BEP hazirladik, anekdot kaydi tuttuk bunlari yerine getirdik”
seklinde bir 6grenci igin Bireysellestirilmis Egitim Programi (BEP) hazirladigini ifade etmistir. Erhan
“Ders plant yani bir hafta kavram 6gretim plani bir haftada sosyal beceri 6gretimi plani yazdik onun diginda
ders plam yaptik” ifadeleriyle sorumluluklarini aktarmistir.

Bazi 6gretmen adaylarmnin 6gretmenlik uygulamasi siirecinde o6grenciler ile ¢alisamadigr ve
gergeklestirdikleri plan/programlarin hipotetik yazildigi bulunmustur (Erhan, Damla, Elif, Cetin,
Ali, Zeynep). Erhan uzaktan ogretmenlik uygulamasi boyunca hi¢ 0grenci ile ders anlatimi
gerceklestiremedigi icin planlarin hipotetik yazildigin “Hep farazi olarak iitopik olarak yaziyorduk onun
disinda hep seydi onemli olan bu plamin uygulanabilirlik diizeyiydi” ctimleleri ile anlatmistir. Damla
“Hayat bilgisi dersinden birer konu aldik planini materyalini hazirlayip bir 6grenci varmug gibi hazirliyoruz.”
ifadesiyle 6grenci gozlemi ve ders anlatimi gergeklestiremedigini ve hipotetik olarak plan yazdigim
ifade etmistir. Elif de “... hoca bize dgrencilerin ozelliklerini séyliiyor... Biz de o becerilere uygun olarak
hangi beceriyse bize veriliyor ve biz de onu ogretiyoruz ama bir 6grenci gormeden yapryoruz.” seklinde
o0gretmenlik uygulamasi boyunca hig¢ 6grenci ile calismadigini aktarmaistir.

Ogretmenlik uygulamasinda yasasan aksakliklarin devam etmesine ragmen, bazi gretmen
adaylarinin bahar déneminde ¢ok az sayida da olsa gozlem ya da uygulama gerceklestirdigi
goriilmiistiir. Cetin “Benim birinci dénem sadece plan yazmakla gecti. Ikinci donem 6grencilerimizi
gozlemleyebildim ama uygulama cok sinirl oldu sadece bir planimi uygulayabildim.” ifadesiyle durumu
acgiklamigtir. Fatma ise ogrencileri gozlemleyebilse de derse diizenli katilmadiklar: igin planladig:
ders icin uygulama yapamamistir. Bu durumu soyle ifade etmistir: “Iki 6grenciyi de gozlemleyip ayr
ayrt hazirladim daha 6nceki bilgilerimi de ekleyerek konuyu ben sectim yontemi sectim en iyi sekilde yapmaya
calistim ama gerceklesmedi.”.

Ders Materyali Hazirlama

Ogretmen adaylarinin 6gretmenlik uygulamasinda bir diger sorumlulugunun materyal hazirlama
oldugu bulunmustur. Tiim katilimcilar 6gretmenlik uygulamasinda materyal hazirlamakla sorumlu
olduklarini belirtmislerdir. Ogretmenlik uygulamasinda 6gretmen adaylarindan beklenen materyal
sayist da ders plan1 ya da program sayisi gibi {iniversiteden {iniversiteye farklilik gostermektedir.
Ogrenci ile calisma firsati bulamayan dgretmen adaylarmin ders materyallerini de hipotetik
hazirladig goriilmiistiir.

Ogretmen adaylarinin bazilar1 hazir materyalleri kullandiklarmi ifade ederken bazilari ise kendileri
materyal hazirladiklarin1 séylemistir. Ege cevrim i¢i 6gretim esnasinda web sitelerinden buldugu
ders materyallerini kullandigini su sozlerle belirtmistir: ... uzaktan egitimde bu hazir materyaller yani
WEB sitelerini kullanmas: ¢ok ¢cok daha avantajli yani.”. Nil anlatti§1 ¢evrim igi dersler igin her derse
hazirhik yaptigmi “Bir siirii materyal yapryordum sadece iki materyal ile gegmiyordum. Hatta genelde her
ders her konu igin en az bes materyal yapti§im da oldu.” ifadeleri ile anlatmistir. Ayla da “Daha ¢ok
PowerPoint sunulariyla mesela soru var bosluk var ya da eslestirme ile tabi cocuklarin dikkati aymi degildi
benim simfimda” seklinde materyal hazirlama konusunda goriisiinii ifade etmistir. Ogretmen
adaylarindan Cetin de “Materyallerimde dijital olarak okuma yazma iizerine ya da ¢esitli calisma kagitlar:
seklinde materyaller hazirladim hocam.” ifadeleriyle materyal hazirlama sorumlulugunu yerine
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getirdigini anlatmistir.
Cevrim I¢i Gozlem

Cevrim ici 6gretim uygulamasi gerceklestiren siiflarda uygulama yapan 6gretmen adaylar1 ders
gozlemi  gerceklestirmiglerdir. ~ Ogretmen  adaylarmin  &gretmenlik  uygulamasinda
gerceklestirdikleri gozlem sayisi farklilasmaktadir. Bazi adaylar diizenli olarak gozlem
yapabildiklerini ifade ederken, bazilari ise gesitli sorunlar yasadiklarini belirtmislerdir. Banu ¢evrim
i¢i ders gozlemlerini diizenli bi¢cimde gerceklestirdigini su sekilde agiklamstir: “Gézlemci olarak bizim
genelde gozlem yapryoruz hocayt izliyoruz sorularimizi soruyoruz.”. Firat da “Bulunan hocamiz 6grencilerle
internet iizerinden baglant: kuruyordu, biz de o ders akisini takip ediyorduk.” ifadeleri ile haftalik olarak
diizenli ders gozlemleri gerceklestirdigini belirtmistir. Ogretmen adaylarindan bazilari
smiflarindaki 6grenciler derslere katilmadigy igin gevrim ici gozlem gergeklestirmede sorunlar
yasadiklarini belirtmislerdir (Erhan, Damla, Elif, Cetin, Ali, Zeynep). Baz1 6gretmen adaylar ise
ogrenci  Ozelliklerinin  yam1  sira  teknik  imkanlar nedeniyle yeterince gozlem
gerceklestirememislerdir. Mesela Can g¢evrim i¢i gozlemi giliz doneminde sadece bir kere

“

yapabildigini ifade etmistir: “... WhatsApp’tan aileden rica edip gozleyip yaptik.”. Cevrim i¢i gozlem

say1isinin ya da niteliginin yeterli olduguna dair goriis bildiren bir katihmc ise olmamaistir.
Cevrim I¢i Ders Anlatimi

Ogretmen adaylar1 genel olarak cevrim ici ders anlatim sayilarinin ya da niteliginin yetersiz
oldugunu ifade etmislerdir. Bu O6gretmen adaylarindan Cigdem giiz doneminde sadece bir
uygulama yaptigim sdyle anlatmugtir: “Iki defa derslerine katildim bir kere de ben ders anlattim.”. Can da
gliz doneminde sadece bir uygulama yapabildigini ifade etmistir: “Evet hocam bir materyal ve bir ders
oturumu. Biz de istiyorduk 3-4 oturum yapmak ancak biz yaptik donem bitti yetistigine siikrettik.”. Bununla
birlikte cevrim i¢i ders anlatiminda Ogretmen adaylarin deneyimlerinin farklilik gosterdigi
goriilmiistiir. Ornegin, Cansu her hafta bir konu anlattigini belirtmistir: “Sadece haftada 1’ er saat bazen
Tiirkge bazen matematik hoca konular seciyordu cocuklara sunum yaptim.”. Ogretmen adaylarmdan biri
ise diger katihimcilarin aksine, ¢evrim i¢i ders anlatiminda kendisine fazla sorumluluk verildigini
ifade etmistir. “Genelde diger arkadaglarim en fazla haftada bir saat ders anlattilar ya da ¢ogu hig anlatmad
benim siirecim bu beger saat ders anlatmakla gecti.” ifadeleriyle Nil diger katilimcilardan farkh olarak
cevrim i¢i olarak haftalik beg saat ders anlattigini belirtmistir. Uygulamalardaki bu farkliligi da Nil
“...biraz da simif 6gretmeni inisiyatifine kaldi. Biraz zorlandik yani her hoca farklr oldugu igin.” sozleri ile
aciklamustir.

Ogretim Elemanindan Alinan Déniitler

Ogretim elemanlari genellikle program, ders plani ve materyal {izerine doniit vermistir. Ogretmen
adaylarinin canli ders anlatimina 6gretim elemanlarinin genellikle katilmadiklar: ifade edilmistir.
Ogretmen adaylarindan bazilar1 &gretmenlik uygulamasinda &gretim elemanindan aldiklar
doniitleri yeterli bulmuslardir (Can, Banu, Biilent, Cansu, Damla, Ege, Elif, Nil, Ali). Ogretim
elemaninin verdigi doniitlerin yeterli oldugunu belirtenlerden biri olan Biilent: “BOP raporlarimizi
e-posta yoluyla iletebileceSimizi ve doniit vereceSini soyledi, birlikte ¢oziim dnerisi bulabileceimizi soyledi,
biz iletip hocam sunu soyle soyle yapsam ya da iste diizeyine uygun mu desem doniit alabiliyordum.”
ifadesiyle aldig1 doniitleri 6rneklendirmistir. Bazi adaylar ise aldiklar1 donditlerin yetersiz oldugunu
belirtmislerdir (Ayla, Cetin, Cigdem, Firat, Fatma, Bahar). Ornegin, Cigdem doniitlerin plan
yazmada faydali olduklarini ancak ders anlatimina yonelik olmadiklar: igin yetersiz kaldiklarim
belirtmistir: “...ders plani anlaminda yeterli ama 63renci gormek etkinlik yapmak anlaminda yeterli degil.”.
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Bunlarin yarn sira; 6gretmenlik uygulamasinda ders anlatamayan 6gretmen adaylarindan Erhan ve
Zeynep doniit aldiklarin1 ama uygulama yapmadiklar: igin doniitleri yeterli bulmadiklarin ifade
etmislerdir. Erhan bu konuda goriistinii su sekilde belirtmistir: “Soyledigim gibi uygulama acisindan
cok bir sey katti§im diisiinmiiyorum ama hani uygun bir ders plam nasil yazilir uygulamada nelere dikkat
edilir hani kendi goremedigim seyleri gorebiliyorum en azindan geri doniitlerle fark edebiliyorum.” .

Ogretmenden Alinan Déniitler

Ogretmenlerin déniitlerinin genellikle ders plani, materyal ve konu anlatimi {izerine oldugu
goriilmiistiir. Ogretmen adaylarindan bazilar1 simf 6gretmelerinin déniitlerinin yeterli oldugunu
ifade etmistir (Firat, Fatma, Ali, Can, Banu, Damla, Nil, Ayla, Bahar). Firat 6gretmenden aldig:
doniitler hakkinda su Ornegi vermistir: “(jgretmenim de iste oradaki hoca da bu konu icin yanlissiz
agretim yonteminin ya da dogrudan 6gretim yontemini daha iyi olabilir tarzinda geri doniitler veriyordu sunu
yapsan daha iyi olabilir gibi programdan déniitler veriyordu.”. Banu da “Ogretmen genelde iyi doniisler yaptt
...bu gorsel iyiydi gorseli kullanmaniz dikkat cekmek icin anlasilir olmamz iyidir seklinde” ifadesiyle
O0gretmenin konu anlatimina yonelik verdigi doniitlerden bahsetmistir.

Ogretmen adaylarindan bazilar1 ise doniitlerin yetersiz oldugunu ifade etmistir (Ayse, Zeynep,
Erhan, Biilent, Cansu, Cetin, Cigdem, Ege, Elif). Ayse “Aslinda yeterli degil daha fazla simiftaki
ogretmenle konusup siireci daha iyi anlamak isterdim ama meslege ilk basladiginizda siz ne yaptimz diye
baglamak isterdim.” ifadeleriyle ¢evrim i¢i uygulama siirecinde deneyimli 0gretmenlerle iletisim
kurmanin sinirhiliklarindan bahsetmistir. Elif de “Soyle benim kendi Milli Egitim’deki hocam bizimle
Qoriismedi ama goriismek isteyen hocalar da oluyor bire bir iletisim kurmak isteyen hocalar da oluyor.”
ifadesiyle sinif 6gretmeniyle iletisim kuramadigi icin dontit de alamadigini aktarmustir.

Uzaktan Ogretmenlik Uygulamasi Siirecinde Yasanan Sorunlar

Ogretmen adaylar1 uzaktan dgretmenlik uygulamasinda gesitli problemlerle karsilastiklarini ifade
etmislerdir. Bu problemler dort alt tema iginde ele alinmistir. Alt temalar Tablo 3'te verilmistir.

Tablo 3

Uzaktan Ogretmenlik Uygulamas: Siirecinde Yasanan Sorunlar Temasimn Alt Temalar:
Alt Tema
1.1letisimde yasanan sorunlar
2. Teknik sorunlar
3. Ogrencilerin katilimi1
4. Ailelerin siiregteki rolii

Iletisimde Yasanan Sorunlar

Uzaktan 6gretmenlik uygulamasinda 6gretmen adaylarinin 6gretim elemanlar1 ve Gzel egitim
O0gretmenleri ile iletisimde giigliikler yasadiklar1 bulunmustur. Ali bu durumu soyle dile getirmistir:
“Ilk donem hocalarla daha cok karsilastik sunumu onlara da yapryorduk ama ikinci donem sadece sene basinda
toplanti yaptik sadece orada gordiik.”. Bahar ise “Ben yeterli oldugunu diisiinmiiyorum baski altinda
hissediyordum kegke yiiz yiize olsaydi da kalem kdgitla gidip konugsaydik telefondan ¢ok sinirli oldu.” sozleri
ile gevrim igi iletisimin ytiz yiize iletisime gore daha smirlayici oldugunu ifade etmistir.

Biilent 6gretmenlik uygulamasina yonelik ¢evrim igi teorik ders saatinin 6gretim elemanlar: ile
iletisim kurma ve doniit alma baglaminda yeterli olmadigini su sekilde ifade etmistir: “Hocamizin
baska sorumluluklar: da oldugu icin teorik derste zaman da 45 dakika oldugu icin yetmeyebiliyordu.”. Dontit
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almak icin teorik ders saati diginda kalan zamanlarda yasadiklar iletisim giicliigiinii de “Iletisim
acisindan direkt geri doniit almamiz gereken kistmlarda direkt geri doniis alamayabiliyorduk hocamiz da
yogundu.” seklinde acgiklamistir. Cetin ise iletisim sorunlarna ek olarak, siiregte Ogretim
elemanlarmin  uzaktan oOgretmenlik uygulamasmin nasil  gerceklesecegi  konusunda
yonlendirmelerini yeterli bulmadigini da belirtmistir: “Iletisim anlaminda da stkinti yasand: ciinkii ilk
defa boyle bir sisteme gecildigi icin herkes icin farkli bir sistem oldugunu diisiiniiyorum ... hocalarimizin da
bu siirecte oryantasyon diyebiliriz bizim oryantasyonumuzu saglayamadilar agik¢ast.”.

Ogretmen adaylarindan bazilar ise iletisim kurma konusunda herhangi bir sorun yasamadigini
ifade etmistir (Ayse, Banu, Can, Cansu, Damla, Fatma, Firat, Elif, Nil, Zeynep). Ornek olarak Can
bu konuda goriisiinii “Iki donem icinde yeterliydi yani hocamiza ben simdi 6zel olarak ulasmak istesem de
arayabiliyorum sorun yok diyor kafaniza takilan sorulari sorun diyor bir saat toplantimiz oluyor zaten.”
ifadeleriyle agiklamustir.

Teknik Sorunlar

Ogretmen adaylar1 hem uzaktan dgretmenlik uygulamasinda hem de 8gretmenlik uygulamasinin
teorik dersinde teknik sorunlar yasadiklarini belirtmislerdir. Bu teknik sorunlar g¢evrim igi
uygulamalarda ses ve/veya goriintii kalitesinin yeterli olmamasi, internet baglantisi sorunlari,
ogretmen adaylarmin derslere aktif katiimda giicliikler yasamalari, paydaslarin teknik bilgi
yetersizlikleri seklinde siralanmaktadir.

Ege internet baglantis ile ilgili sorunlarini su sekilde dile getirmistir: “Internet kesintileri cok biiyiik
sorunlar yaratti.”. Nil de benzer sekilde internet baglantisi ile ilgili sorunlar yasandigini anlatmistir:
“Cok fazla sikinti yasanwyordu internet sikintisi oluyordu.”. Bahar ise bilgisayar1 olmadigi igin
ogretmenlik uygulamasina katilmada sorunlar yasamustir: “Bilgisayarim yoktu telefondan da
olmuyordu ya da ben bilmiyordum.”. Ayse benzer sorunlar yasadigini su ifadelerle anlatmistir:
“Bilgisayarim yoktu telefondan giriyordum arkadan bildirim geliyordu, bilgisayar alinca ¢oziildii ama
grubumdaki arkadaslarim da ailesinde ¢ok fazla kisi vardi, bundan dolay: katilamayan oldu, yine internet gidip
geliyordu.”.

Bunlarin yani sira, Damla tiniversitenin kullandig1 ¢evrim i¢i uygulama hakkinda “Bazen teknik
problemler oluyor. Ses gelmiyor kesiliyor veya gitmiyor genelde.” ifadesiyle teorik derste sorun yasadigini
anlatmistir. Nil ise 6gretmenlik uygulamas: teorik derslerine aktif katilim saglamada yasanan
sorunlara iliskin su agiklamay1 yapmustir: “Canli video ¢oziiniirliigii de fazlayd:r ama biz pek sesli
katilamyorduk, o zaman ¢okiiyordu fazladan mikrofon aginca birkag kisi acinca ¢okiiyordu bir de goriintii
aginca ¢okiiyordu ama mesaj olarak ne bileyim ya da yazma olarak hocalarla iyiydi.”. Cigdem de: “Geri doniit
olmast gereken bir siirve¢ sorularin sesli ve goriintiilii olmasi gerek ama bizim sistemde yalniz hocamizin ses ve
Qoriintiisii var biz mesaj yazabiliyoruz bu da yetersiz kaliyor.” sozleri ile teorik derslere aktif katilimda
sorun yagsadigimi belirtmistir.

Ogretmenlik uygulamasinin uygulama boyutuna katilimda yasanan teknik sorunlara yénelik ise
Nil: “Genel olarak ¢ok fazla bizim girdigimiz saatlerde yiiklenme oldugu icin EBA ¢okiiyordu ders yarim
kalryordu.” seklinde goriis belirtmistir. Buna ek olarak Cetin, sinif 6gretmeninin teknik bilgisinin
yetersiz oldugunu bu durumun uzaktan Ogretmenlik uygulamasinda sorun olusturdugunu
belirtmistir: “... kullanma konusunda bazi 6gretmenlerimizin teknolojik bilgisi olmadigini fark ettim hocam
bu donemde o sorunla karsilasiyorum.”.

Son olarak, 6gretmenlik uygulamasinda gayri resmi olarak tercih edilen ve sikca kullanilan, teknik
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Ozellikleri baglaminda da digerlerine gore daha olumlu goriisler sunulan bir programa iliskin Cansu
diisiincesini sOyle ifade etmistir: “Cok hakim degilim ama kullanigh bence sadece zaman kisitlamas var...
ekran paylasabiliyorum, kendi ekranimizda yanda gorebiliyorum sorun yok.”.

Ogrencilerin Katilumi

Ogretmen adaylar1 6grenci katilimi konusunda sorunlar yasandigmi ifade etmiglerdir. Bazi
ogrencilerin gesitli imkansizliklar nedeniyle derslere hi¢ katilamadig: belirtilmistir. Cetin “Toplam
dort tane ogrenci var sinifta hocam ama iki 6renci yetimhanedeler iki 6grenci de katilmadilar...”. Elif de
ogrencilerin derse katiimiyla ilgili sorunlar1 “Ilk dénem ozel egitim okullarinda da cogu hoca 6grencisinin
gelmedigini belirtmisti. Iste 6yle oldugu icin kendi hocalart da géremiyordu Milli Egitim’deki hocalar da
goremiyordu ogrencileri. Uzaktan bizim gormemiz ¢ok miimkiin olmadi.” sozleri ile dile getirmistir. Ayla
ogrenci katiliminda yasanan sorunlarin internet erisimi ve 6grenci 6zelliklerinden kaynaklandigimi
belirtmistir:

“Ogrenciler normal gelisim gosterenler bile tablet, telefon karsisinda oturmazken ozel
gereksinim gerektiren bireyler i¢in dezavantaj hem sosyoekonomik olarak zor okul yardim
yapiyor ama ¢ok az, bu sikint1 ikinci olarak evlerde internet yok ii¢ 6grencimden biri son
haftalarda baglanmamaya basladi ¢iinkii telefondaki internet bitmisti.”

Yetersizligi olan 6grencilerin dikkat sorunlar1 yagadiklar: ve gevrim ici egitimde 6grenci dikkatini
sirdiirmenin daha zor hale geldigi ifade edilen baska bir konudur. Ayse bunu su sozlerle
anlatmagtir: ... dikkati dagiliyordu annesi tutup masaya oturtuyordu orast evi oldugu icin bir okul oldugunu
diisiinmiiyor cok dogal otizmli bir cocuk bunu ayirt edemez dikkat konusunda sikinti yasaniyordu
yonlendirmeyle toparliyor ama uzun siirmiiyor.”. Bahar da bu konuda diisiincelerini drnek vererek
aktarmustir: “... Cocuk sikilip gidebiliyor. Bir de bizim 6grencide soyle bir sorun vardi 6gretmen kumbaradan

“

bahsediyor ise hemen benimde var deyip izin almadan kalkip gidiyordu.”. Erhan: “...derse dikkatleri zaten
diisiik bir de kameray: goriince dikkatleri de oraya gidiyor bu yiizden sizi derse baglamam pek olasi
goziikmiiyor dedi bu sekilde siireci iptal etmis olduk yani derse baglanma siirecini” ifadesiyle 6grencilerin

dikkati dagildig icin cevrim ici gozlem ve uygulama yapamadigin anlatmigtir.
Ailelerin Siirecteki Rolii

Cevrim ici egitimde aile katiliminin nasil saglanacagy, aileden beklentilerin neler olacag: konusunda
ogretmen adaylarimin zorluklar yasadig: goriilmiistiir. Aileler de cevrim igi egitimde 6grenciye nasil
destek olacaklar1 konusunda sorunlar yasamislardir. Nil yasanan bu sorunlara dair su ornegi
vermistir: “Aileler de biiyiik bir beklenti icerisindeydi yani bir anda siirece dahil oluyorlard: ben bir sey
okuturken karistyordu cocuga 6gretmeye calistyordum ben degerlendirme yaparken cocuga bir ipucu
sunuyordu.”. Firat cevrim ici egitimde aile katilimini nasil saglayacagi konusunda sorun yagadigin
ifade etmisgtir:

“Cocuk kosuyor mesela siz ne kadar otur gel ders yapalim ciimleler kursaniz da orada bir
miidahalede bulunmadan pek miimkiin degil. Velisi de bilgisayar basinda oluyor genelde
ama izliyor. Biz de 6grenci oldugumuz igin ayip olur diye bir miidahale eder misiniz
diyemedik.”

Ogretmen adaylar1 ailelerin gevrim ici egitim konusunda yeterli ilgiyi gostermediklerini
belirtmislerdir. Bu konuda Ayla: “Ogrenci karanlik odada derse giriyor saat 09:00. Burada ailenin
ilgisizligini goriiyoruz ilgilenip derse oturtmas: gerek.” sOzleriyle ailenin ¢evrim igi egitim icin uygun
ortami olusturmadigini ifade etmistir. Cigdem baz ailelerin yetersiz ilgisi konusunda goriisiinii su
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sekilde agiklamustir: “Bazi aileler ¢cocuklarin EBA’ya girmesi konusunda destek sagliyorlar bazi aileler de
umursamazlar takip edemiyorlar aile tutumu da etkili oldu.”. Can aile katilimi konusunda yasadig:
sorunu: “Aile derse ya hi¢ gelmiyor isim var deyip ya da girip 20 dakika sonra ¢ikiyor bir sey diyemiyoruz.”
ifadesiyle aktarmis ve aile katilmak istemedigi icin 6grencinin katilamadigini dile getirmistir.

Uzaktan Ogretmenlik Uygulamasinin Aday Ogretmenler Ac¢isindan Sonuglar

Ogretmen adaylarinin gogu uzaktan dgretmenlik uygulamasmin deneyim kazanmada yetersiz
oldugunu vurgulamistir. Bununla birlikte, daha 6nceki temalarda bahsedilen tiim olumsuzluklara
ragmen uzaktan oOgretmenlik uygulamasmin 6gretmen adaylarma plan/program gelistirme,
uzaktan egitimde 6zel gereksinimli 6grencilerle uygulama yapma gibi konularda baz1 katkilar
sagladig1 bulunmustur. Uzaktan 6gretmenlik uygulamasinin sonuglar1 hakkinda ii¢ alt temaya
ulagilmigtir (Tablo 4). Alt temalar basliklar halinde agiklanmistir.

Tablo 4

Uzaktan Ogretmenlik Uygulamasimin Aday Ogretmenler Agisindan Sonuglart Alt Temalar
Alt Tema
1.Plan ve program olusturmada deneyim kazanma
2.Uzaktan egitim konusunda deneyim kazanma
3. Egitimde nitelik sorunlar1 ve kayg1

Plan ve Program Olusturmada Deneyim Kazanma

Ogretmenlik uygulamasinda gézlem ve uygulama yapma firsati bulan 8gretmen adaylari gevrim igi
egitimin yetersizligini vurgulamakla birlikte uygulamalarin bazi olumlu katkilar:1 oldugunu da
belirtmislerdir. Bu katkilardan biri plan ve program olusturmada deneyim kazanmalaridir. Elif bu
konuda diistincesini: “Kdgit iizerinden bile olsa en azindan bir seylerle tek basimiza kalip onun planlamasi
nasil olur, nasil 63retilir, on kosullar nedir ya da iste 6gretemezsem ne gibi seyler yapabilirim gibi seylerle
ilgilendik. Bence faydali oldu.” seklinde dile getirmistir.

Bahar uygulamanin katkilarina iliskin goriisiinii: “Keske yiiz yiize olsaydir verimli oldugunu
diisiinmiiyorum 6zellikle 6zel egitim gibi bir béliimde ama genel bir katk: sundu BEP nasil hazirlanmir ABC
kaydi nasil tutulur genel bir seyler dgretti. Teoride kalryordu bunlar genelde.” sdzleriyle anlatmigtir. Fatma
da teorik olarak bilgisi oldugunu ama uygulamaya yansitamadiginm1 “Aslinda teoride biliyoruz ama
uygulama olarak hicbir sey bilmiyoruz.” ifadesiyle aktarmistir. Cetin’in su sozleri de bu goriisleri
desteklemektedir: “Ders planlamas: konusunda bize ¢ok katkis1 oldu bu donem ilk defa 6grencilerle ders
anlatma firsati elde ettim.”.

Uzaktan Egitim Konusunda Deneyim Kazanma

Uzaktan egitimde uygulama gerceklestirmenin 0gretmen adaylarma bir diger katkisi da ozel
gereksinimli 6grencilere uzaktan dgretim sunma deneyimi kazandirmasidir. Ug &gretmen aday1
uzaktan egitimin olumlu yonleri konusunda goriis bildirmistir. Kazandiklar1 bu deneyimler
hakkindaki goriisleri sunlardir:

e Bahar: “...daha sonra bir uzaktan egitimle karsilastigimda daha iyi olabilirim yani sagirmam kalmam
onun diginda su an iyi gidiyor aslinda gayet memnum.” ifadesiyle uzaktan egitimin kendisine
deneyim kazandirdigini belirtmistir.

e Ege 6gretmenlik uygulamasi esnasinda EBA'nin farkli 6zelliklerini kesfetmistir: “Etkinlik
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paylasabiliyor tartisma agabiliyor test sorusu sorabiliyoruz...Bu paylasti§imiz sorular, actigimiz
tartigmalarla, etkinliklerle puan kazanyoruz EBA’da. Kazandi§imiz puan sunif puanimizi artiyor ...
Bu ¢ok zevkli geldi mesela bana.”.

e (Cetin siirecin ¢evrim i¢i uygulamalarda 6gretmen yeterliliginin artmasin sagladigin ifade
etmistir: “Ogretmenlik yeterliligi ile ilgili MEB'in bir seyi vardi yamlmiyorsam orada teknolojiyle
ilgili bir basamak yer alwyor... gevrim igi editim siirecinin bize katkist bu teknolojiyle olan kismi
yapmamzi zorunlu kildig: icin o konuda bir katkist oldu hocam.”.

Egitimde Nitelik Sorunlari1 ve Kayg:

Ogretmen adaylar1 uzaktan egitim uygulamalariin 6gretmenlik yeterliliklerini gelistirmede
gereken niteligi saglamadigini vurgulamislardir. Ogretmen adaylarindan bazilar1 yeterlilikleri
edinemedigi diisiincesi ile kaygi duydugunu belirtmislerdir. Ayse duydugu kaygiy1 soyle ifade
etmistir: “Acikcast cok bir faydast olmadi herkes anlad: artik bunu. Burada oturup bir seyler yapryor gibi
Qoriiniip bir seyler yapmamak ¢ok kotii bir his mesela 0gretmenlik acisindan basladi§imda ne yaparim
bilmiyorum.”. Ogrencdi ile gdzlem ve uygulama yapmada sorun yasayan bir diger 6grenmen aday1
Ali de: “Uygulama olarak ciddi bir eksikle karsilastik bunun beni meslek hayatinda kotii etkileyecegini

7

diisiiniiyorum yani acikcasi.” ifadesiyle ogretmen olarak ¢alismaya basladiginda yeterli deneyim

kazanamadig i¢in ne olacagina dair kaygisin dile getirmistir.

Cigdem de bu konudaki goriislerini:

“Tecriibesiz 0gretmen yetisiyor 6grenci ve 6zelliklerini gérmeden aileye de bize de 6grenciye de
dezavantaj ki... su an maalesef evraklarla teoriyle bu is ilerliyor ve tecriibesiz bir sekilde yani
dedigim gibi bunun i¢in 6zel egitim 6gretmeni kisilerin ekstra caba sarf etmeli 6grenci gérmeli bizi
bu alanda bilgisiz 6gretmen olmaya stiriikledi.” seklinde ortaya koymustur.

Yaganan Sorunlara ve Gelecekteki Uzaktan Ozel Egitim Ogretmenlik Uygulama Siirecine iligkin
Oneriler

Ogretmen adaylar1 6zel egitimde yiiz yiize egitimin énemini vurgulamigladir. Gelecekte yine benzer
bir durum ortaya ¢ikarsa daha nitelikli bir uzaktan egitim nasil gergeklestirilebilir konusunda gesitli
oneriler vermislerdir. Oneriler iki alt tema icinde aciklanmistir (Tablo 5).

Tablo 5

Yasanan Sorunlara ve Gelecekteki Uzaktan Ozel Egitim Ogretmenlik Uygulama Siirecine Iliskin Oneriler
Temasi Alt Temalar:

Alt Tema

1. Aile ve 6grenci katilimini artirmaya yonelik oneriler

2. Uygulamaya yonelik Oneriler

Aile ve Ogrenci Katilumini Artirmaya Yonelik Oneriler

Uzaktan egitimde ailenin ve dgrencilerin katilimu ile ilgili gesitli sorunlar oldugu belirtilmistir. Bu
sorunlar1 ¢ozmeye yonelik 6gretmen adaylar: gesitli goriisler ortaya koymusladir. Bu goriislerden
bazilari sunlardir:

Banu: “Uzaktan egitime baglamadan Once ailelere de oryantasyon yapilmali.” ifadesiyle ailelerin katiliminm
artirmak ve nitelikli hale getirmek igin uzaktan egitim hakkinda aile egitimi sunulmasini 6nermistir.
Biilent, benzer bicimde: “EBA’da velilere etkinlik fikri verilerek olabilirdi.” Onerisinde bulunmustur.
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Ayse de aileye verilecek egitim igin goriisiinii soyle dile getirmistir: “Once aile eitilmeli cevrim ici
egitim nedir diye ¢ocuk mutfakta ders calismasin en azindan masast olsun ki onu okulun bir parcas: olarak
gorsiin ki dikkatini toplasin aileyi egittikten sora evden her tiirlii eitimin verilece§ine inantyorum.”.

Erhan ise Ogrencilerin katilimini artirmak icin “En azindan aile katilimim tesvik edici calismalar
yapilabilirdi ¢ogu arkadas soyle diyor olabilir devlet biitiin ailelere internet erisimi saglasin ne bileyim
teknolojik ara¢ saglasin.” ifadesiyle teknik imkan ve alt yap1 desteginin O6nemli oldugunu
vurgulamistir. Ayla da teknik imkan desteginin énemini su sekilde vurgulamistir: “Cocuklar: belki
gruplara bolerim bir saat ders belki bir kisi ile belki boyle egitim gerek ama bunun icin tiim dgrencilere tablet
ve internet verilmesi gerekiyor.”. Benzer sekilde, Ayse “Teknolojik olarak dyle sistemler yapmak isterdim
ki 6grenciler kendi simifinda gibi ders yapabilsinler.” diyerek yetersizligi olan 6grencilerin 6zelliklerine
uygun teknik imkanlar saglanmasinin 6nemini vurgulamistir.

Tim bunlara ek olarak, Ayla 6zel gereksinimli ¢ocuklarla yapilan derslerde aile katiimim
arttirmaya yonelik: “Ogretmenin yaptigt her uygulamay: videoya alip velilere gonderip bir daha cocuklara
izletmek olabilir.” ifadesiyle bir 6neride bulunmustur. Yine Ayla, konuya hazirlik veya konu tekrar
icin “O giin ki konuyu slayd: veliye gondererek onceden hazirlik ya da dgretmenin evde kisa animasyonlar
cekerek cocuklara izletmesi yani bunu gocuga gonderip konuyu pekistirmek orijinal olurdu YouTube videolar:
gibi diisiinebiliriz.” onerisini vermistir.

Uygulamaya Yonelik Oneriler

Ogretmen adaylar1 genel olarak 6gretmenlik uygulamasimin yiiz yiize olmasi gerektigini ifade
etmislerdir. Zorunlu kosullarda uzaktan 6gretmenlik uygulamasinin daha nitelikli gerceklesmesine
yonelik ise gesitli Oneriler vermislerdir. Bu Onerilerden bazilar1 su sekildedir:

Bahar 6gretmenlik uygulamasinda 6gretmen adayinin haftada en az bir kez ders anlatmasina iliskin
oneri vermistir: “En azindan haftada bir saat uygulama yapabilirdik 6grencileri de ¢ok bunaltmadan.”.

Cansu Ogretmen adaylarinin uygulamada sorumlu oldugu oOgrenci sayisinin azaltilmasimni
onermistir: “Ogretmeninde eslik edecegi sekilde ben mesela bes degil bir 6grenci ile ilgilensem performans
alsam birebir 6gretmen esliginde daha yararli olurdu. Hig 6§renci tanima firsat: verilmedi.”.

Elif herkesin bulundugu ildeki bir okulda &gretmenlik uygulamasi yapmasina dair Onerisini:
“Herkesin kendi sehrindeki bir 6zel egitim kurumuna gitmesini saglayabilirdik. En azindan burada daha kolay
erisim saglardim belki orada yaptigumiz seyleri video kayitlarina alabilirdik bunlar: uygulama hocalarimizia
paylasiyor olabilirdik.” ifadeleriyle agiklamistir.

Ayse 0grenci ile uygulama imkani olmamasi durumda sanal bir 6grenci olusturulmasi ve onunla
pratik yapilabilmesine iliskin 6neri sunmustur: “Bir sistem olmalt ki bunu kendimiz yapay insan yaratip
uygulama yapabilirdik.”.

Tartisma, Sonug ve Oneriler

Aragtirma 2020-2021 6gretim yilinda Ozel Egitim Ogretmenligi programinda 6gretmenlik
uygulamasini uzaktan egitim seklinde gerceklestiren 18 farkli {iniversitenin Ogrencisi ile
gerceklestirilmistir. Arastirmada uzaktan 0gretmenlik uygulamas: iliskin 6zel egitim Ogretmen
adaylarmin goriisleri alinmistir. Arastirmanin dort temel temas: bulunmaktadir. Arastirmanin ilk
temasi uzaktan Ogretmenlik uygulamasmnin genel isleyisidir. Ogretmen adaylarmin uzaktan
ogretmenlik uygulamasinda ders materyali ve plan1 hazirladiklari, 6grencilere yonelik programlar
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hazirladiklar1 bulunmustur. Ogretmen adaylar1 farkli iiniversitelerde 6grenim gordiikleri icin
sorumluluklar birbirinden farkhlik gdstermistir. Ogretmen adaylarindan bazilari dgrencilerle
¢evrim i¢i uygulamalar yapamamis ya da ¢ok az sayida uygulama gergeklestirebilmistir bu nedenle
hazirhklarimi hipotetik yapmak zorunda kalmigtir. Ogretim elemanlari genellikle hazirlanan planlar
ve programlar tizerinden doniitler vermistir. Smif 6gretmenleri de cevrim i¢i uygulamaya katilan
ogretmen adaylarina uygulama ve hazirladiklar1 materyal, plan ve programlar hakkinda donditler
vermistir. Uzaktan ogretmenlik uygulamasi hakkinda yapilan diger arastirmalarda da ogretmen
adaylarinin 6zel gereksinimli 6grencilerle gerceklestirdikleri 6gretmenlik uygulamalarinda ders
anlatiminin niteligi ve niceligi agisindan gesitli yetersizlikler oldugu gortilmiistiir (Pistav-Akmese
ve Kayhan, 2021; Terzioglu ve Yikmis, 2022; Yilmaz-Atman ve digerleri, 2023). Yasanan bu
sorunlardan dolay1 baz1 6gretmen adaylar1 uygulamanin 6gretmen yeterliliklerini gelistirmede
gereken imkanlar1 saglayamadigini ifade etmislerdir. Ogretmen adaylarindan bazilar1 uzaktan
egitim siirecine aktif katilim icin firsatlarinin yetersiz oldugunu diisiinmektedirler. Baz1 6gretmen
adaylar1 6gretmen olarak calismaya basladiklarinda edinilen tecriibenin yiiz yiize egitim sunmak
i¢in yetersiz kalacag1 kaygisin1 yasamislardir.

Yasanan zorluklara karsin uzaktan Ogretmenlik uygulamasmin bazi katkilar1 da olmustur.
Ogretmen adaylar1 uygulamanin ders plani, programlarmnin nasil yapilacagina dair katkilari
oldugunu ifade etmislerdir. Diger arastirmalarda da benzer bigimde 6gretmen adaylarmin plan ve
etkinlik hazirlamada deneyim kazandiklar1 belirtilmistir (Yilmaz-Atman ve digerleri, 2023; Rojas,
2022; Weir ve digerleri, 2020). Ogretmen adaylarindan bazilar1 uzaktan egitim konusunda tecriibe
kazandiklarin1 da belirtmiglerdir. Ogretmenlik uygulamasinda smifindaki &grenciler uzaktan
egitime katilmadig: icin uygulama yapamayan 6gretmen adaylar: icin Weir ve digerlerinin (2020)
calismasindaki gibi 0grencilere ve ailelere yonelik farkli etkinlikler gerceklestirerek daha aktif
katilim gergeklestirebilecekleri diistintilmektedir.

Aragtirmada ortaya c¢ikan bir diger tema uzaktan O6gretmenlik uygulamas: siirecinde yasanan
sorunlardir. Baz1 6gretmen adaylar1 6gretmenlerle ve dgretim elemanlari ile iletisimde sorunlar
gesitli sorunlarla karsilasmistir. Cevrim igi iletisimin yiiz ytize iletisime kiyasla daha smirlayic
oldugu belirtilmistir. fletisimde giicliik yasamadigini ifade eden dgretmen adaylar1 da olmustur.
fletisimde yasanan sinirliliklarin teorik ders saatinin az olmasi ve ders saatleri disinda iletisim
kurma ile giigliik yasamalari ile ilgili olabilecegi diisiiniilmektedir. Ogretmenlik uygulamasinin
teorik derslerinin diizenli yapilamamis olmasi da bir diger neden olarak ifade edilmistir.
Beklenmedik bir durum seklinde gelisen uzaktan egitime gecisle 6gretmen adaylarinin yiiz yiize
yerine ¢evrim i¢i ders planlama ve materyal hazirliginda konusundaki bilgi yetersizliklerinin daha
fazla destege ihtiyaca yol a¢tig1 diistintilmektedir. Cevrim igi iletisim sonug olarak bazi 6gretmen
adaylar1 igin yeterli olmamustir. Ozel egitim dgretmen adaylari ile gerceklestirilen arastirmalarin
sonuglarinda da benzer bulgulara ulasilmistir (Terzioglu ve Yikmus, 2022; Yilmaz-Atman ve
digerleri, 2023).

C)gretmenlik uygulamas: sirasinda karsilasilan bir diger sorun da gevrim igi uygulamada ortaya
¢ikan teknik problemlerdir. Ses ve/veya goriintii kalitesinde, internet baglantisinda yasanan
sorunlar ile gesitli teknolojik yetersizlikler kaynakli 6gretmen adaylarmin aktif katiliminda sorunlar
yasandig1 ifade edilmistir. Yasanan teknik sorunlar hem 6gretmenlik uygulamasinda hem de teorik
derste 0gretmen adaylarinin giicliikler yasamalarina neden olmustur. Uzaktan egitimde yasanan
teknik sorunlara iliskin diger arastirmalarda da benzer bulgular mevcuttur (Aslan-Altan, 2021;
Terzioglu ve Yikmis, 2022; Yilmaz-Atman ve digerleri, 2023).
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Ozel gereksinimli 6grencilerin derslere katiliminda da sorunlar oldugu goriilmiistiir. Bu sorunlarin
teknik yetersizlikler ve Ogrencilerin ozelliklerinden dolay1 ortaya ¢iktigr ifade edilmistir.
Ogrencilerin dikkat sorunlar1 ekran karsisinda ders dinlemelerini olumsuz etkilemistir. Aileler de
dgrencileri nasil destekleyecekleri konusunda belirsizlikler yasamisladirlar. Ozel egitim 6gretmen
adaylar1 da ailelerden uzaktan egitimde nasil destek alacaklarini belirlemede zorlanmigsladir.
Ogretmen adaylarma gore bazi aileler de cocuklarmin egitimi konusunda yeterli ilgiyi
gostermemislerdir. Ozel gereksinimli 6grencilerin uzaktan egitimde katilimina iliskin yasadiklari
sorunlar alan yazinda bir¢ok arastirmada da ifade edilmistir (Akbayrak ve digerleri, 2021; Aslan ve
digerleri, 2023; Karasel ve Kara, 2024; Koken ve Sazak-Duman, 2024; Schuck ve Lambert, 2020; Senol
ve Yasar, 2020; Verulava ve digerleri, 2022).

Ogretmen adaylarinin &zel gereksinimli §grencilerle evrim igi egitim uygulamalarinda 6grencilerin
ozelliklerine uygun materyal hazirlama, planlama yapma, ders anlatma gibi konularda daha ¢ok
bilgiye ve 6rnek uygulamalar1 gozlemlemeye ihtiyaci oldugu diistintilmektedir. Yilmaz ve Giirgtir
(2023) yaptiklar1 arastirmada gevrim derslere yonelik materyal gelistirme ve kullanimi konusunda
ogretmen adaylarmin yeterliliklerinin gelistirilmesine yonelik sunulan egitimlerin hem 6gretmen
adaylarina hem sinif 6gretmenlerine faydali oldugunu belirtmiglerdir. Uzaktan egitimde dijital
materyal gelistirme ve kullanimi ile g¢evrim ici 6gretime yonelik konulara lisans derslerinde yer
verilmesinin fayda saglayacag diistintilmektedir.

Ogretmen adaylari uzaktan dzel egitim uygulamalarinin niteligini artirmaya yonelik cesitli dneriler
vermisglerdir. Bu Oneriler aile ve 6grenci katilmini artirmaya, uygulamalar1 daha nitelikli hale
getirmeye yonelik onerilerdir. Ogretmen adaylar1 uzaktan egitime iliskin ailelere bilgilendirme
calismalar1 yapilmasimin ve 6zel gereksinimli 6grencilere teknik imkanlarin saglanmasinin 6nemini
vurgulamiglardir. Bununla birlikte; 6gretmen adaylarinin ¢ogu 6gretmenlik uygulamasinin yiiz
yiize olmasi gerektigini dile getirmislerdir. Ozel egitimde uzaktan egitim uygulamalarinin ancak
pandemi gibi zorunlu hallerde gerceklesebilecegi ama normal kosullarda yiiz yiize olmasi
gerektigini diistinmektedirler. Uzaktan 6gretmenlik uygulamasina iliskin oneriler arasinda ise ders
disinda gevrim ici ve disi farkli 6gretim uygulamalar: olusturma, 6gretmen adaymin sorumlu
oldugu 6grenci sayisin1 azaltma oldugu goriilmiistiir.

Ogretmen adaylarinin uzaktan 6gretmenlik uygulamasindaki deneyimlerine iliskin diisiincelerinin
farkli boyutlar1 oldugu goriilmiistiir. Genel olarak uygulama siirecinde ¢ogu 6gretmen aday1 yeterli
verimi alamadiklarini ifade etmislerdir. Ogretmen adaylari aldiklar1 teorik bilgi ve uygulama
arasindaki ugurumu ifade etmeye calismislardir. Teorik bilgilerini gevrim ig¢i uygulamalara
aktarmakta bircok Ogretmen aday1 giiclitk yasamis, bu konuda yeterli mentorluk destegini de
alamamuistir. Fatma'nin ifadesi durumu 6zetler niteliktedir: “Aslinda teoride biliyoruz ama uygulama
olarak hichir sey bilmiyoruz.”. Ogretmen adaylari ortaya cikan acil uzaktan egitimin zorunlu bir
durum oldugunu kabul ederek uzaktan egitim uygulamalarina uyum saglamaya c¢alismiglardir.
Uyum stirecinde ailelerin ve 6grencilerin ¢evrim i¢i uygulamalara katiliminin, 6gretmen ve 6gretim
elemanlarindan aldiklar1 desteklerin, ¢evrim i¢i uygulamalarda yasanan sorunlarin etkileri
olmustur. Ogretmen adaylarindan siirecte beklentilerin farklilik gosterdigi dolayisiyla
sorumluluklarinin birbirinden farkli oldugu goriilmiistiir. Ogretmenlik uygulamasinda 6zel
gereksinimli 6grencilerle 6gretmenlik deneyimi ile yeni karsilasmaya baslamis, hentiz 6z yeterlilik
gelistirmek igin yeterli deneyimi olmayan Ogretmen adaylarmnin ¢ogunun bu siirecte cesitli
giicliikler deneyimledikleri goriilmiistiir. Ogretmen adaylarindan bazilar1 gelecekteki uzaktan
egitim uygulamalarinin daha nitelikli olmasina yonelik Oneriler sunmuslardir. Bu Oneriler
gelecekteki uygulamalarin niteliginin artmasi agisindan onem tasimaktadir.

1583



Ozel Egitim Ogretmen Adaylarinin Uzaktan Ogretmenlik Uygulamasi Deneyimleri

Oneriler

Arastirmanin sonuglarindan yola ¢ikarak uzaktan o6zel egitim uygulamalarma iliskin Oneriler

sunlardir:

Uzaktan 0zel egitim uygulamalarinda kullanilan ¢evrim i¢i uygulamalarin teknik alt
yapilarinin iyilestirilmesi gelecekteki uygulamalarda yarar saglayacaktir.

Ogrenci ve ailelerin katiimlarini artirmak igin 6nlemlerin alinmasi gerekmektedir.
Internet ile ilgili erisim sorunlarmnin giderilmesi, ailelere uzaktan egitime iligkin
bilgilendirmeler yapilmasi bu konuda énem tagimaktadir.

Ogretmenlik uygulamalarinda uzaktan egitimde esneklik saglanmasi ve farkli egitim
uygulamalarimin gerceklestirilmesine imkan tanmacak egitim programlariin saglanmasi
faydal1 olacaktir.

Sadece acil durumlarda kullanilacak bir uygulama olarak degil yiiz yiize egitimi
desteklemede uzaktan egitim uygulamalarimi 6gretmenlik uygulamalarina entegre etmek
daha nitelikli uygulamalarin ortaya ¢ikmasina firsat sunacaktir.

Ozel egitim dgretmen adaylarinin teknolojiyi daha etkin kullanmalarina yonelik lisans
derslerinin sayismin artirilmasi ve igeriklerinin gozden gegirilmesi faydali olacaktir.

Aragtirmanin  sonuglarindan yola ¢karak uzaktan Ozel egitim uygulamalarina iligkin

gerceklestirecek arastirmalara yonelik 6neriler sunlardir:

Uzaktan 6zel egitim uygulamalarmin niteliginin artirilmasina yonelik farkli arastirma
yontemleri kullanilarak arastirmalar gergeklestirilebilir.

Uzaktan ozel egitim uygulamalarmin var olan yiiz yilize egitim uygulamalarma
entegrasyonunun nasil gerceklesmesi gerektigi hususuna yonelik arastirmalar yapilabilir.

Ozel gereksinimli dgrencilerle calisan 6gretmenlere ve 6gretmen adaylarna nitelikli
uzaktan egitim uygulamalar: sunmalarma yonelik programlar gelistirilebilir.

Ozel gereksinimli 6grencilerin ailelerine yonelik uzaktan aile egitim programlari
gelistirilebilir.

Etik Kurul Onay1: Bu aragtirma Anadolu Universitesi Sosyal ve Beseri Bilimler Arastirma ve Yayin Etigi

Kurulunun 29.06.2021 tarih ve 79841 karariyla onaylanmustir.

Arastirmacilarin Katki Orani: Calismaya birinci yazar %45, ikinci yazar %45 ve {igiincii yazar %10 katki

saglamistir.

Catisma Beyani: Yazarlar arasinda herhangi bir ¢ikar ¢atismas: yoktur.
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