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Language acquisition has been an appealing topic for many researchers. The general
consensus is that acquisition differs from learning in that it involves acquiring knowledge
and skills unconsciously. Several theories have been proposed to explain first and second
language acquisition. On the other hand, there have been crucial issues and controversies
that have emerged due to distinct scientific traditions employed, and thus there is still a
huge pile of questions awaiting answers. The main goal of this study is to provide a
comprehensive picture of doctoral research on language acquisition between 2000 and 2024
in Tirkiye. The data have been obtained from the collection of dissertations published
online by the National Thesis Centre of the Council of Higher Education (CoHE) in Tiirkiye.
The results offer a deeper understanding of general focus on the language acquisition
research among doctoral candidates in Tiirkiye and how the direction of interest has
changed over time. The study also provides valuable references and insights for future
research and pedagogy.
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Dil edinimi pek ¢ok arastirmaci igin ilgi ¢ekici bir konu olmustur. Genel kans, dil edinimin
dil 6greniminden farkli oldugu ve gerekli bilgi ve becerilerin &rtiik bir sekilde bilingli bir
caba gerektirmeksizin gerceklesmesi yoniindedir. Ana dili ve ikinci dil edinimini agiklamak
igin cesitli teoriler 6ne siiriilmiigtiir. Ote yandan, kullanilan farkh bilimsel yontemler ve
yaklasimlar nedeniyle ortaya gikan &nemli sorular ve tartismalar bulunmaktadir. Bu sebeple
dil edinimi siireciyle ilgili hala cevap bekleyen ¢ok soru vardir. Bu calisma, 2000-2024 yillar1
arasinda Tiirkiye'de dil edinimi {izerine yapilan doktora arastirmalarinin genel bir resmini
sunmay1 amaglamaktadir. Veriler, Tiirkiye Yiiksekogretim Kurulu (YOK) Ulusal Tez
Merkezi tarafindan ¢evrim igi ve acik erisimli olarak yayimlanan tez koleksiyonlarindan elde
edilmistir. Sonuglar, doktora tezi calismalarinda genel olarak odaklamilan dil edinimi
konularinin neler oldugunu ve arastirmalarda kullanilan yontem ve yaklasimlarin zaman
igerisinde nasil degistiginin daha iyi anlasilmasim saglamaktadir. Calisma ayrica gelecekteki
arastirmalar ve pedagojik uygulamalar i¢in faydali bakis acilar1 ve referanslar sunmaktadir.
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1. Giris

Dil edinimi uzun yillardir ilgi gekici bir arastirma konusu
olmustur. Insanlarmn ana dillerini nasil edindiklerini ve bu
siirecin ikinci dil ediniminde nasil farklilastigini agiklayan
birkag hipotez 6ne siiriilmiistiir (Hummel, 2021). Cocuklar,
yasamin ilk yillarinda ve gesitli kosullar altinda dillerini
olusturan dil birimlerinin karmasik desenlerini 6grenirler.
Dahast es zamanl veya farklt zamanlarda cocuk ve
yetigskinler diger dillerde de farkli seviyelerde yetkinlik
Birgok
basardigiyla ilgilenmistir. Bu ¢alisma, Tiirkiye'deki ilgili
arastirmalara genis bir bakis saglamak amaciyla, 2000-2024
yillar1 arasinda dil edinimi {izerine yapilan doktora
arastirmalarini incelemeyi amaglamaktadir.

kazanirlar. aragtirmaci, zihnin bunu nasil

Dil edinimi {izerine arastirma, ilgi ¢ekici bir disiplinler aras1
bakis agis1 gerektirir. Bu alanda bir¢ok c¢alisma yapilmis
olmasina ragmen, kullanilan farkli bilimsel gelenekler
nedeniyle 6nemli sorunlar ve tartismalar ortaya ¢ikmustir.
Yasamin ilk birkag yilinda, gocuklar dildeki karmasik
kaliplar1 cesitli
iletisimcilerine

Ogrenir ve baglamlarda fikir ve
duygularmin
(Tomasello, 2000a). Cocuklar birkag tiir yap: iireterek dili
kullanmaya baglar ve dilde karmasik yapilar1 kademeli
olarak kazanirlar. Dilin edinilmesinin altinda yatan
mekanizmalarla ilgili olarak, tartisma hala ¢ok temel
sorular etrafinda dénmektedir. Bir dili edinme yeteneginin
ne Ol¢lide deneyime dayali 6grenmenin sonucu oldugu ve
bunlarin alan-genel (domain-general) olup olmadiklari,
yani diger bilissel alanlar i¢in gegerli olup olmadiklari,
dolayisiyla dile-6zgii olmadiklar1 ya da alana-6zgii
(domain-specific), yani dogustan gelen mekanizmalara
dayanan veya dilin alan-genel bir 6grenme siireci iizerine

kuruldugunu, ancak son arastirmalarda ortaya kondugu

yetkin doniistirler.

gibi dil yapismin igsel alana-6zgii yasalariyla simrli
oldugunu o&ne siiren {igiincii bir segenek {izerinedir.
(Friederici, 2012).

1.1. Ana Dil Edinimi

Dil edinme sorununu anlamadaki ana tartigmalardan biri,
dogustan gelen bilgi ve deneyime dayali 6grenmenin
goreceli katkilarindan kaynaklanmaktadir (Banaruee vd.,
2022). Baz1 bilim insanlari, dil ediniminin Evrensel Dil
Bilgisinin (UG) dogustan gelen ilkelerine dayanarak
yonetildigini savunurken, digerleri deneyimin ve alan-
genel Ogrenme mekanizmalarinin
Uretken dil bilgisini savunanlar tarafindan &ne siiriilen
hipotez, yalnizca dil girdisi ile ilgili bir analizin, 6zellikle
edinimi agiklamak igin yeterli olmadigr ve
yonlendirmek ic¢in dogustan gelen bir mekanizmanin
gerekli oldugudur. En giiglii argiiman, ¢ocuklara verilen
girdinin aslinda dil bilimsel temsillerini agiklamak igin
yeterli bilgi icermedigini sdyleyen "girdinin yoksunlugu"
argiimani olmustur (Behrens, 2009; Chomsky, 1971; akt.
Perfors vd., 2006). Ornegin, Lidz ve digerleri (2003),
dogustanc: bakis agisi lehine kamit saglayan bir ¢alisma
ylriitmiis ve ogrencilerin girdinin dagilimsal analizini

roliinii  vurgular.

stireci

kullanmalarmin, dillerinin bazi1 yénlerini elde etmek igin
Ogrencinin  gosterimsel ~ varsayimlarina  dayanmasi
gerektigini gostermistir. Bebeklerin cevrelerinde maruz
kaldiklar1 girdileri belirli bir yapiya odaklanarak analiz
ettiler. Daha ayrintili olarak, Lidz ve digerlerinin ¢alismasi,
NP'nin hiyerarsik yapis1 ve 1ngilizce “one” kelimesinin
anaforik kullanimlar1 ile ilgili ‘girdinin yoksunlugu'
argiimanlarindan birine dayaniyordu. One'mn anaforik
kullanimu igin i¢ ige ge¢mis yapi hipotezinin ¢ocuklarin
Ogrenmesini etkileyecek kadar olusmadigini savundular.
CHILDES veritabanina dayanan arastirmalarinin sonucu,
one'm anaforik kullanimlarinin séz dizimsel olarak
bilgilendirici olmadigimi ortaya koydu (Lidz vd., 2003).
Anaforik kullanimlari olan one'r igeren 792 ciimleden
deiktik veya Kkisisel
atladiktan sonra), yalnizca 2'sinin girdide one’in anaforik
bilgilendirici sahip oldugunun acikca
belirtildigi baglamda gerceklestigini, digerlerinin ya one'm
dilbilgisi olmayan kullanimlar:
oldugunu veya onciilii belirleyici-isim dizisi (6r. top) veya

(rakamlari, olmayan zamirleri

kullanimlara

kurallarna uygun
zamir vb. bir ifadeden olustugunu buldular. Bu nedenle
arastirmacilar, bu s6z dizimsel anlayisin yalnizca girdiden
kaynaklanamayacag1 sonucuna vardilar.

Uretken dil bilimini savunanlar, ¢ocuklarin UG ile
donatilmis olarak dogdugunu o6ne Ancak,
yasamin ilk donemlerinde dillerinin temel yo6nlerini nasil
olusturduklarim1  acgiklamiyorlar. Bu sebeple, diger
aragtirmacilar ¢ocuklarin dillerini edindikleri stirecin
ayrmtilarii ortaya c¢ikarmaya galismaktadir. Ornegin
Elman'm (1993) ag1, belirli temel 6zelliklere sahip bir dil
bilgisine dayanarak “kiigiikten baglamak” ilkesini esas
alarak karmasik sorular iiretebilmistir. Bagka bir deyisle,
Elman'n ag1, karmasik yapmin ilgili bilesenlerini igeren
daha basit climlelerin bilgisinden karmasik ciimlelerin
iiretilebilecegini 6ne siirmiistiir. Dahasi, Tomasello (2000b)
alternatif bir teori olarak kullanima dayal bir dil edinimi
Uretken dil bilimini
soylediklerinin aksine, g¢ocuklarin yetiskinlerden farkl
psikodilbilimsel birimlerle c¢alistigini iddia etmektedir.
Cocuklarin erken dil edinimi siirecini anlamada ayr1 bir
yolun izlenmesi gerektigini savunmustur. Dil, kullanima
dayal1 teori iginde "sembolik birimlerin yapilandirilmis bir

siirerler.

teorisi Onermigtir. savunanlarin

envanteri" olarak tanimlanir. Cocuk dilinin temelini
belirlemek i¢in Tomasello hem gozlemsel hem de deneysel
veriler toplamistir. Ornek vermek gerekirse, 15 ila 24 aylik
dénemde kendi kizi T'nin giinliik verilerinin sonuglarin
sunmusg ve fiillerinin her birini analiz etmistir. Cocuklarin
erken dilinin, soyut dil yeterliligine dayanan genel bir
Oriintiiyii takip etmek yerine, cogunlukla bireysel fiiller ve
diger ongoriicli ifadeler {izerine organize edildigi ve
yapilandirildigi sonucuna varmustir. 2 yagindaki bir
¢ocugun soz dizimsel yeterliliginin agik nominal yuvalara
sahip fiile 6zgii yapilardan olustugunu ifade etmistir (s.
214). Daha 06nceki bir ¢alismada da benzer sonuglar elde
edilmisti. 1 ila 3 yas arasi ¢ocuklarla yapilan bir ¢calismada
Lieven ve digerleri (1997), ¢ocuklarin fiillerinin ve yiiklem
terimlerinin ¢ogunu erken asamalarda birden fazla yap:
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tirtinde kullanmadiklarini Diger baz1
calismalar, ¢ocuklarin ayni
ustalasmadiklarini, ancak bazi fiillerde bazi yapilar,
digerlerinde ise diger yapilarda ustalastiklarim1 ve
yetiskinlerden duyduklar1 oldukga sik ve oldukga diizensiz
yapilar gibi goriindiiklerini ortaya koymustur (6rn. Pizutto
ve Caselli, 1994; Rubino ve Pire, 1998).

bulmuslardir.

tim fiillerinde anda

Kiigiik yastaki ¢ocuklarla yapilan g¢alismalar, ¢ocuklarin
gelisim siiregleri bakimindan bilgi saglar ve soyut sz
dizimsel bilgilerini asamal1 olarak edinip edinmediklerini
ya da bagindan beri gercekten bu bilgiye sahip olup
olmadiklarmi ortaya ¢ikarir. Tomasello ve digerleri (1997),
kelimeleri birlestirmeye yeni baslayan ¢ocuklarla bir deney
yapmustir. Cocuklara dort yeni kelime - iki isim ve iki fiil -
gosterilmistir ve bunlar1 kullanma ve morfolojik ekleri
(isimler igin ¢ogul eki, fiiller i¢cin gegmis zaman eki) tahmin
yiriitme imkani verilmistir. Cocuklarin yeni sozciikleri
mevcut sozciiklerle harmanlama bicimlerinde goze ¢arpan
bir fark goriilmiistiir. Yeni Ogrendikleri isimleri daha
onceden bildikleri kelimelerle Benim wug'umu istiyorum
ve Wug onu yapti 6rneginde oldugu gibi verimli bir sekilde
birlestirmislerdir, ancak yeni 6grendikleri fiilleri mevcut
diger kelimelerle karistirmamuslardir. Biraz daha biiyiik
¢ocuklarla calisma yapan Dodson ve Tomasello (1998),
¢ocuklarin ¢ok azmin yeni 6grendikleri fiillerle yeni bir
gecisli ifade tirettiklerini ve boyle yeni bir ifade iireten
toplam 6 g¢ocuktan {icliniin 3 yasin iizerinde oldugunu
bulmustur. Arastirmacilar, 3 yasin, kiiciik ¢ocuklarin daha
soyut ve fiil-genel gecisli bir yap1 olusturmalar igin bir
kilometre tasi olabilecegini ortaya atmistir. Tomasello
(2000a), "erken yaslarda bunu yapma konusundaki genel
basarisizliklarinin, bu iiretkenligi saglayacak
yapilara sahip olmadiklarini gosterdigini" 6ne siirmiistiir
(s.221). Daha sonraki ¢alismalar, ¢ocuklarin yeni ifadeler
tiretmelerinde istikrarli bir artis oldugunu ortaya ¢ikararak
Tomasellonun soylemini desteklemistir (Berman, 1993).
Brooks ve digerleri (1999) 72 ¢ocukla (3, 4-5 ve 8 yas olmak
lizere ii¢ her yas grubundan 24 c¢ocuk) bir calisma
ylriitmiistiir. Bu ¢alismada, tiim ¢ocuklar daha az asina
olduklar: fiilleri kullanirken asir1 genelleme egilimi
gostermislerdir. Bu, belirli yaps tiirlerinde fiil kullaniminin
zamanla ¢ocuklarda yerlesik hale geldigi ve bu tiir yap1

soyut

tirlerine maruz kalmanin onlarn bu fiilleri bagka
baglamlarda daha az kullanmalarina sebep oldugu
yaklasimiyla tutarhidir. Cocuklarin dil ortamindaki birgok
girdi diizeni (distributional cues), dil edinimine yardimci
olabilir. St. Clair ve digerleri (2010), derlem analizleri ve
baglantict modelleme (connectionist modelling) yoluyla
elde edilen verileri aragtirmistir. Temel diisiince, yiiksek
sikhiktaki es dizimliligin dil bilgisi kategorilerinin
tlretilmesinin temelini olusturmasidir. Cocuklarin, dnceki
ve sonraki kelimelerin araya giren kelimenin kategorisi
hakkinda bilgi sagladigi dil bilgisel kategoride esnek
cercevelerden onermiglerdir.  Bu
baglamda, arastirmacilar temel olarak bigram ve trigram
dagilim bilgisi arasindaki ayrima odaklanmistir Sonuglar,
¢ocuklara yonelik konusmada kelimelerin dil bilgisel

yararlanmalarimi

kategorisinin 6grenilmesinde bigramlarin daha etkili
oldugunu gostermistir. Calismalar, ¢ocuklarda bireysel
farkliliklar1 ve girdideki farkliliklarla iliskisini ortaya
¢ikarmaya g¢alismistir. Huttenlocher ve digerleri (2002),
gelisimin sonraki asamalarinda gozlemlenebilecek girdiyle
bir iligki olasiligini gostermedikleri igin ¢ok kiigiik
cocuklar1 iceren daha Onceki calismalari elestirmistir. Bu
nedenle 4 yasindaki ¢ocuklarda gocuklarin becerileri ile
girdi arasindaki iliskiyi arastirmislardir. Sonuglar, daha
onceki asamalarda girdiyle ilgili olmayan s6z dizimsel
beceriler igin ¢ocuk dilinin ebeveyn girdisiyle iliskisinin
bulunabilecegini gostermistir. Ayrica, girdi etkilerini
aragtirmak icin 6gretmen-cocuk iliskisine bakmuslardir.
Ogretmen girdisinin, okul yili boyunca ¢ocuklarin beceri
olgiide iligkili oldugu
gozlenmistir. Oziinde, Huttenlocher ve digerleri (2002),
girdideki karmasik s6z dizimsel yapilarin daha biiyiik
oraninin, ¢ocuklarin hem anlama hem de tiretimde daha
yliksek diizeyde yeterlilik elde etmelerini sagladigini
gozlemlemistir.

diizeyindeki artisla 6nemli

Dil edinimi igin kritik dénem genellikle ikinci dil edinimi
baglaminda Baglica  argiimanlar
genellikle yetiskin beynindeki plastisitenin azalmasi ve
1959'da Penfield ve Roberts tarafindan ortaya atilan ve
1967'de Lenneberg'in biyolojik temelleri ile popiiler hale
getirilen "kritik donem hipotezi" {izerinedir (Tochon, 2009).
Gortisgler iki kutup etrafinda donmektedir; biri ergenlikten
sonra bir dilde basarili olmanin zor olacagin iddia ederken
digeri hicbir degisiklik olmayacagim
Literatiir aslinda hipotez icin kanit saglamistir. Ornek
vermek gerekirse, Friedmann ve Rusou (2015), tecrit
hélinde biiylimek, isitme bozuklugu beyin
gelisiminde sorunlara neden olan tiamin eksikligi gibi
¢esitli nedenlerden dolay1 ilk dillerini edinmeleri igin kritik
dénemi kagiran ¢ocuklari arastirarak bu tartismayi ele
almistir. S6z dizimi ediniminin yasamin ilk yilinda sona
eren kritik bir dénemi oldugu ve c¢ocuklarin bunu

incelenmektedir.

savunmustur.

veya

kagirdiklarinda ciddi s6z dizimsel bozukluklari oldugu
sonucuna varmiglardir.

Sonug olarak on yillardir ilk dilin edinimi konusunda
kayda deger sayida arastirma yapilmis olmasina ragmen,
siirecin anlasilmasi ashinda heniiz tamamlanmamuistir. Tgili
alan yazmn, dil edinimi teorilerinin gelistirilmesinde
¢ocuklarin beynindeki yapilar ile cevredeki girdide yer alan
yapz1 arasindaki etkilesimi kabul etmenin 6nemli, oldugunu
gOstermektedir.

1.2. Ikinci Dil Edinimi

Ana dilin (D1) ve ikinci dilin (D2) edinimi ve zihinde isleme
siireci arasindaki farklar dogasi geregi hala tartismaya
agtktir ve tam anlamiyla belirlenememistir. Kirkici ve
Clahsen'in (2013) belirttigi gibi, D2 isleme ile ilgili olarak,
tartismalar genellikle iki temel goriise dayanmaktadir.
Ayni mekanizmalarin hem D1 hem de D2 islemede
kullanildig1 ve yine de bir &grenicinin ana dilinden
aktariminin veya daha yavas ve bilissel olarak daha zorlu
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D2 iglemenin, D1 ve D2 isleme yo6ntemlerindeki
varyasyonlar1 dogruladig: one stiriilmiistiir. D2 islemenin
belirli yonlerinin ana dilininkine benzemedigini ve buna
kargilik D1 islemeye benzer oldugu ortaya atilan bir bagka
iddiadir. Sozciiksel bellek, prosediir sistemine kiyasla D2
islemede daha 6nemli bir role sahiptir. Kirkic1 ve Clahsen
(2013), D1 ve D2 iglemesi arasindaki benzerlik ve
farkhiliklar1 daha fazla
hazirlama paradigmasini (masked piriming paradigm)
kullanarak bir ¢alisma yiiriitmiis ve D1 ve D2 (Tiirkge)

incelemek i¢in maskelenmis

¢ekimli ve tiiretilmis kelime yapilarmin nasil islendigini
analiz etmislerdir. Calismaya anadili ingilizce olan kisiler
ve ileri diizey Tiirkce (D2) bilenler katilmistir. Bulgular,
Tiirkce konusanlarin (D1) ¢ekimli ve tiiretilmis yapilar i¢in
ayn1 hazirlama (priming) etkilerine sahip oldugunu, ancak
D2 konusucularimin farkli etkilere
gostermistir. Tiiretilmis kelimeler hem D1 hem de D2'de
onemli hazirlama (priming) etkilerine sahipken, c¢ekimli
kelimeler anadilde hazirlama etkileri gostermistir, ancak
ikinci dilde gostermemistir. Bu nedenle Kirkici ve Clahsen,

sahip oldugunu

D1 ve D2 islemenin benzer oldugu ve anadil aktarimimdan
etkilendigi i¢in ikinci dil islemenin daha fazla zaman
gerektirdigi diisiincesini reddetmistir. Bu arastirmaya
dayanarak, ikinci dil islemenin morfolojik ayrismay:
icermemesine ragmen, ileri diizey ikinci dil &grenenler
tarafindan morfolojik olarak zorlayici terimlerin sézciiksel
temsillerinin anadil konusuculariyla ayni oldugunu o6ne
stirmiiglerdir. Sonug olarak ikinci dil islemenin zorluklarini
agiklamak icin daha detayli gerekgelere ihtiya¢ vardir.
Ikinci bir dilin edinilmesinde, cesitli degiskenlerin etkileri
gozlemlenecektir. Bunlar su sekilde siralanabilir: D1-D2
farkliliklari, dil edinim yasi, bireysel farkliliklar, 6grenme
baglaminin rolii (dil banyosu ve &gretim), D2 dil yeterliligi
ve maruz kalma miktar1 (DeKeyser, 2005). Ikinci dil
edinimi i¢in, D1 ve D2nin dil bilesenleri arasinda
etkilesimler olabilir. Dilsel farkliliklar veya benzerlikler
hem olumlu hem de olumsuz diller arasi aktarim
etkilerinin temeli oldugundan, D1 bilgisi énemli bir etki
kaynag1 olarak kabul edilmistir (Caffara vd., 2015).
Hipoteze gore, D1 ve D2 arasindaki ortak séz dizimsel
normlar, D2 6grenicileri igin diller aras1 aktarimi (pozitif
aktarim) kolaylastirabilir. Aksi takdirde, diller arasi etkiler
gozlenmeyebilir veya dilbilgisel olarak dogru olmayan
cevaplara sebep olabilir (negatif aktarim; Tokowicz ve
MacWhinney, 2005).

Ikinci dil dgreniminin baglangi¢ yaginin D2'nin kazanim
diizeyini belirledigine inanilmaktadir (Bylund vd., 2021).
Bu konudaki en tinlii kuramlardan biri, dile erken maruz
kalmanin etkili dil edinimi i¢in (ya da anadil benzer,
kazanim) hayati 6nem tasidigr kritik dénem hipotezidir.
Daha 6nce anadil ediniminde bildirilen kritik doneme dair
bazi kanitlar vardir. Bununla birlikte,
hipotezinin D2 edinimine genellestirilip
genellestirilemeyecegi hala tartisma konusu olarak
goriinmektedir. Dil igin kritik doneme iliskin birgok
¢alismada ve kuramda, ilk dil gibi baska bir dil edinene
kadarki zaman arastirilmigtir (Friedmann ve Rusou, 2015).

kritik donem

Ayrica, daha diisiik kazanimin daha sonra D2'ye maruz
kalmayla baglantii  oldugu ilgili arastirmalarla
gosterilmistir. Biiyiik olgiide D2 yeterliligine bagh olan
sozciiksel-anlamsal islemenin aksine, Wartenburger ve

digerleri (2003), hayatin ilerleyen donemlerinde D2
ogrenildiginde  dilbilgisel  islemenin  bozuldugunu
gozlemlemistir. Bununla birlikte, ERP ve fMRI

calismalarma iligkin elegtirel incelemesine dayanarak Kotz
(2009), kritik donemin daha once iddia edildigi kadar
o6nemli olmayabilecegini ve beyin aktivite Oriintiilerinin
cogunlukla D2 yeterliligi ile sekillendigini 6ne siirmiistiir.
Benzer bir sekilde, Rossi ve digerleri (2006), D2 islemenin
hem D2 yeterlilik seviyesinden hem de edinme yasindan
etkilenebilecegini 6ne stirmiistiir.

D2 girdisinin niceligi ve niteligi (natiiralist ve ders verilen
baglamlarda), birinin ikinci bir dili ne kadar cabuk
ogrendigini etkileyebilir. Ogretim s6z konusu oldugunda,
ikinci dile maruz kalma sinif ortamiyla sinirlidir; 6grenciler
dile planli, ara sira maruz kalirlar ve ¢ok fazla girdi
verilmez. Tersine, dil banyosu durumunda, D2'ye maruz
kalma, bir dizi kaynaktan ve sosyal baglamdan biiyiik

miktarda girdi gerektirir (Mutioz, 2010). Tkinci dil
Ogrenenlerin gercek¢ci maruz kalma yoluyla anadil
konusucusuna benzer bir hale gelebilecegi

varsayilmaktadir (Caffara vd. 2015). Ek olarak, maruz
kalmanin D2 beyninin organize bi¢imi {izerinde biiyiik bir
etkisi vardir. Ornegin, Perani ve digerleri (2003), iki
dillilerin beyin aktivitesi Oriintiilerinin D2'ye maruz
kalmalarindan nasil etkilendigini gostermistir. Ayrica, De
Carli ve digerleri (2015), go¢ veya iki dilli bir ortamda
biiyiime nedeniyle D2'lerinde -italyanca veya Ispanyolca
— yiiksek diizeyde yetkinlik kazanan yetiskin Italyanca —
Ispanyolca iki dillilerin, dil kullanim1 ve biligsel beceriler
iizerinde dikkate deger etkileri oldugunu bulmuslardir.
D2'nin tutarli ve yogun kullanimu ile biiytiik dlgiide yiiksek
diizeyde iki dilli yeterlilige ulasildigin ve siirdiiriildiigiinii
gostermislerdir.

Bireysel farkliliklar, s6z dizimsel belirsizliklerin D2
islenmesini diizenler (Li vd., 2022). Ornek vermek
gerekirse, Hopp (2015) Almanca konusanlarla bireysel
¢esitliligin 6onemini vurgulamistir. "When Anne bathed the
baby fell out of the bathtup.” cimlesindeki gibi s6z dizimi
dogru olan ancak birden fazla anlama acik olan (garden
path) ifadelerin gecici nesne-6zne belirsizliginin nasil
¢oziilecegini tespit etmek igin ¢alisma belleginin, okuma
hizinin, sozciiksel erisimdeki otomatikligin, yeterliligin ve
dilbilgisel entegrasyon yeteneginin etkilerini aragtirmistir.
Bulgular, nesne-6zne belirsizliginin D2'nin kavranmasinda
iyilesme siireclerini etkileyen bireysel farkliliga iliskin bir
degiskenin so6z dizimsel entegrasyon yetenegi oldugunu
gostermistir. Antén-Méndez ve digerleri tarafindan
yapilan sonraki arastirmalarda (2015), 6gretilen ikinci dil
ediniminde baslangi¢ yasi, onceki iki dillilik, tutum, dil
kaygis1 ve dil yeterliligi arasindaki iligkilere bakilmisgtir.
Ergenlik déneminde 564 Avustralyal: ikiz ¢alismaya dahil
edilmistir. Ayrica aragtirmacilar, yaklasitk 100 gift
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monozigotik ikiz arasindaki farklar1 karsilastirarak, basari
tizerindeki tutum ve kaygiyla baglantili kesin cevresel
etkileri belirlemeyi amaglamislardir. Dogal dil yetenegi
veya D1-D2 baglantilarindan bagimsiz olarak, sonuglar,
ikinci dil ediniminde D2 yeterliligi ile dil 6grenmeye
yonelik tutum arasinda net bir iligki oldugunu gostermistir.

Yillar gectikce arastirmacilar dil edinme kapasitesiyle
giderek daha fazla ilgilenmeye baslamislardir. Cok sayida
kuram ve hipotez ortaya atilmistir. Hem D1 hem de D2'de
edinim siireci hakkinda ayrintili bilgi sahibi olmak i¢in gok
sayida galisma yapilmistir. Bir yandan, insanlar, tiim
karmasiklik iginde, oldukga geng yaslarda dil 6grenmede
oldukca yeteneklidir. Ancak, anadilde oldugu kadar ikinci
bir dile hakim olmak zor bir istir. Ikinci dil islemenin
sinirsel temeli, birinci dille ayni1 olabilir, ancak edinimdeki
farkliliklar, edinim yasi, dil yeterlilik diizeyi, maruz kalma
miktari, bireysel farkliliklar gibi s6z dizimsel islemedeki D2
faktorlerine baglh olarak degisir.

Dil edinimi alaninda, disiplinler arasi yapisi nedeniyle
diger bazi arastirma konularin etkileyen gesitli tartismalar
ve bulgular oldugu goz oOniine alindiginda, Tiirkiye
baglaminda da dil edinimi egilimlerinin arastirilmasina acil
bir ihtiyag vardir. Bu ¢calismanin iki temel arastirma sorusu
asagidaki gibidir:

1. Tirkiye'de 2000-2024 yillar1 arasinda dil edinimi
tizerine yazilan doktora tezlerinin ana konular1 ve
genel ozellikleri (yayin dili ve yeri, temel ¢alisma alani)
nelerdir?

2. Tiirkiye'de dil edinimi tiizerine yazilmis doktora
tezlerinde arastirma yonteminin temel yapilart ve
ortaya ¢ikan bulgular (sonuglar ve ¢ikarimlar)
nelerdir?

Bu arastirma sorularina dayanarak, bu ¢alisma, Tiirkiye'de
en son aragtirmalar1 yakalamak ve ilgili alana odaklanmak
amactyla 2000-2024 yillar1 arasinda yaymnlanan doktora
tezlerinin genel bir  resmini sunmay1 amaclamaktadir.
Tezlere (YOK)
aragtirma odaklari,

Yiiksekogretim  Kurulu araciligryla
erisilebilir. dil(ler),
katilimailar, veri toplama araglari, yontem ve ¢alismalarda

ortaya ¢ikan temel temalar ve sonuglar analiz edilmistir.

Bu amacla,

2. Yontem

Bu calismada 2000-2024 yillar1 arasinda Tiirkiye'de dil
edinimi {izerine yapilan doktora tezlerinin incelenmesi
amaglanmistir. Bu boliimde bu ¢alisma kapsaminda veri
tabanina, se¢im kriterlerine ve analize dahil edilen verilere
iliskin ayrintilar verilmistir.

2.1. Desen

Verileri (Tiirkiye'de dil edinimi {izerine yapilan tezler)
toplamak i¢in Yiiksekogretim Kurulu (YOK) tarafindan
saglanan tez koleksiyonu kullanilmistir.

Yiiksekogretim Kurulu (YOK) Tiirkiye'de hazirlanan
tezlere acik erisim saglamaktadir. {lgili yazarlarin izni ile
elektronik ortamda tam erisime sahip olmak miimkiindiir.

YOK Ulusal Tez Merkezi, yiiksek lisans, doktora, tipta ve
dis hekimliginde uzmanlik ve sanatta yeterlik tezlerinin
toplandig1 tek merkezdir.

YOK Ulusal Tez Merkezi, web sitesinde Temel, Gelismis ve
Detayli Arama olmak {izere ii¢ tlir arama segenegi
sunmaktadir. Temel Arama, kullanialarin bir anahtar
kelime veya kelime Obegi girmesine ve arama alanim
(bashik yazar adi, danisman, konu, dizin, 6zet ve tiimii),
erisim tiiriinii (yetkili veya degil) ve tez tiirtinti (yliksek
lisans, doktora tezi vb.) secmesine olanak tanir. Geligsmis
Arama, Temel
kullanicilarin birka¢ anahtar kelime, arama alani, arama
tiirti, yaym yili, tez tiirti, erisim izni, {iniversite (tezin
yazildig1 yer), enstitii, grup (doga ve uygulamali bilimler,
sosyal bilimler, tip), dil (tezin yazildig1 dil) ve durum

Arama segenegine benzer, ancak

(onayland1 veya devam ediyor) gibi daha fazla se¢im kriteri
Detayl
kullanicilarin anahtar kelime girmesine izin vermemekte,
ancak tezin hazirlandig1 yer (tiniversite, calisma alani vb.)
gibi diger detayl bilgileri girerek tezleri arayabilmektedir.

belirlemelerine olanak tanir. Arama ise

Bu calismanin ana oniinde
bulunduruldugunda, Gelismis Arama, Tiirkiye'de 2000-
2024 yillar1 arasinda dil edinimi {izerine yapilan ilgili
doktora aragtirmalarini toplamak igin en iyi arama

secenegidir.

hedefleri g0z

2.2. Analiz Birimi

Bu ¢alismada belirli bir 6rneklem grubuyla dogrudan bir
veri toplama siireci gerceklestirilmemistir. Ancak incelenen
arastirmalarda yer alan 6rneklem gruplarmin yas, cinsiyet
ve egitim diizeyleri gibi demografik o6zellikleri dikkate
aliarak analizler yapilmistir.

2.3. Islem

Derleme kapsaminda yer alan ¢alismalar, belirlenen tarama
kriterleri dogrultusunda sistematik olarak incelenmistir.
Calismalarin secgilmesinde belirlenen dahil etme ve dislama
kriterlerine gore literatiir filtrelenmistir.

2.3.1. Etik bildirim

Bu calismada "Yiiksekogretim Kurumlarmin Bilimsel
Aragtirma ve Yaymn Etigi YOnergesi'nde belirtilen tiim
kurallara uyulmustur. Direktifin ikinci boliimii olan
"Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler"
kapsaminda eylemlerin higbiri
gergeklestirilmemistir. Yazar(lar) ayrica bu ¢alisma icin etik
onaya gerek olmadigini beyan eder.

belirtilen

2.4. Veri Toplama Araclar
2.4.1. Sistematik dokiiman analizi

Bu calismada, veri toplama yontemi olarak sistematik
dokiiman analizi kullanilmigtir. Tiirkiye'de 2000-2024
yillar1  arasinda  yayimlanan  doktora  tezlerine
Yiiksekogretim Kurulu (YOK) Ulusal Tez Merkezi
tizerinden erigilmis ve belirlenen anahtar kelimeler
yardimiyla ilgili tezler segilmistir. Gelismis arama sekmesi
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kullanilarak tezler konu, dil, iiniversite ve yil gibi dlciitlere
gore filtrelenmis, arastirma sorulart dogrultusunda igerik
analizi yapilmistir.

2.5. Veri Analizi

Bu calismada igerik analizi yontemi kullanilmais, temalar ve
alt temalar belirlenerek nitel veriler kategorilere ayrilmistir.
Sayisal yapilan calismalar ise tanimlayic
istatistiksel bilgilerle raporlanmustir.

verilerle

3. Bulgular

Dil edinimi bir¢ok arastirmacinin ilgisini g¢ekmistir.
Insanlarm farkli ortamlarda ve degisen kosullar altinda
birinci ve ikinci dillerini nasil edindikleri, kafa karigtirict
faktorlerin neler oldugu ve arastirma alaninin Psikoloji,
Egitim, Sinirbilim, Bilissel Bilim, Bilgisayar Bilimi vb. gibi
diger disiplinlerle nasil ¢akistig1 {izerine tartismalar
olmustur. Bu ¢alismada, Tiirkiye'de dil edinimi ile ilgili
doktora tezlerindeki egilimlerin arastirilmasi ve genel bir
resmin sunulmasi amaglanmistir. Bu amagla, Tiirkiye'de
Yiiksekogretim Kurulu (YOK) tarafindan saglanan tez
2000-2024  yillar
arasinda yayinlanan doktora tezleri, arastirma odagy,
dilleri, katilimcilari, veri toplama araglari, yontemleri ile
calismalarda ortaya ¢ikan ana temalar ve g¢ikarimlar
acisindan analiz edilmistir. Bu calismada, belirlenen
kriterlerine gore toplam 20 tez incelenmistir. Temel
sonuglar asagida sunulmustur.

koleksiyonundan  yararlanilmistir.

Dil edinimi {izerine yapilan bu doktora arastirmalarinin
genel oOzellikleri soyledir: 20 tezden 8'i ingilizce, 12'si
Tiirkge yazilmistir. Doktora tezleri, asagida Sekil 1'de
gibi en c¢ok 2015 ve 2022 yillarinda
yayinlanmistir.

gosterildigi

Sekil 1. Yaymlarin yillara gore dagilimi
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Dil edinimi ile ilgili bu tezler, agirlikli olarak Ingiliz Dili
Ogretimi (n=7) veya Yabanci Dil Egitimi (n = 2), Tiirk Dili
Egitimi (n = 3) ve Tiirk Dili ve Edebiyat: (n = 1) doktora
Ogrencileri tarafindan yaymlanmistir. Diger doktora tezleri
de gesitli programlardan  &grenciler
hazirlanmigtir: Okul Oncesi Ogretmenligi (n = 1), Dilbilim
(n = 1), Bilgisayar Egitimi ve Ogretim Teknolojisi (n = 1),
Cocuk Gelisimi ve Egitimi (n =3) ve Temel Islami ilimler (n
=1).

tarafindan

Genel bir tablo igin Oncelikle ¢alismalarin amaglar
incelenmistir. Analiz sonucunda, tezlerin D1, D2 (ve ayrica
D3 dahil) edinimi ile ilgili ayrintilar1 ortaya g¢ikarmay1
amagcladigi, tamamen anadil edinimini arastiran 4 ¢alisma
oldugu goriilmiistiir. Tezlerin ¢ogunlugu (n = 15) genel
olarak ikinci dil edinimi ile ilgilidir. Uciincii dil edimine
odaklanan tek bir tez vardir.

3.1. Ana Dili Edinimi

YOK platformu iizerinden toplanan verilerin analizi
sonucunda ilk dil edinimini arastiran ve tamami Tiirkgeye
odaklanan 4 doktora tezi ortaya gikmustir.

Keklik (2009) tezinde 11 yasina kadar olan gocuklarda
Tiirkge kelime edinimi tizerine ¢alismistir. Tiirkgede sikca
kullanilan 3000 kelimeyi tespit etmeyi ve 6, 8, 10 ve 11
yaslarindaki ¢ocuklarin zit anlamli 120 kelimeyi hatirlama
diizeyini test etmeyi amaglamistir. 3000 hedef kelimeyi
belirlemek icin 78 kaynag: analiz eden Keklik, 120 hedef
kelimenin hatirlama diizeyini 6lgmeyi amaglayan kelime
testini 690 Ogrenci ile gerceklestirmistir. Keklik,
calismasinda yas gruplarina gore 3000 kelimeyi 0-6 yas i¢in
1200 kelime, 7-11 yas icin 1800 kelime olmak {izere iki
kategoriye ayirmistir. Ayrica tiim yas gruplarma gore en
¢ok bilinen ve en az bilinen kelimeleri zit anlamlariyla
birlikte siralamigtur.

Baska bir ¢alismada Okyay (2015), hikaye yonteminin
¢ocuklarin algisal ve anlatimsal dilini gelistirme ve bilimsel
kelime  dagarcigi
incelemistir.

edinmeleri  iizerindeki etkisini
8-72 aylik 52 c¢ocuktan
olusmaktadir. Veriler hem nicel hem de nitel yontemler
kullanilarak toplanmigtir. Veri toplama araglari, ¢ocuklar
ve aileleri hakkinda genel bilgi edinmeye yonelik Genel bir
Bilgi Formu, Tiirk¢ede Algisal ve Anlatimsal Dil Testi ve
her ikisi de 6n test, son test ve takip testi olarak kullanilan
Dagarcigrt Edinim Degerlendirme
Formudur. Bilimsel Icerikli Oykﬁlerle Desteklenen Egitim
Programi ile beceriler gelistirilmistir. Ayrica, egitim
programini degerlendirmek igin O6gretmen ve velilerle

Katilimalar

Bilimsel Kelime

gozlem ve goriismelere dayali veriler toplanmistir.
Sonuglar, egitim programmin  cocuklarin
becerilerini ve bilimsel kelime edinimini giiglendirdigini
One stirmiistiir.

kelime

Ergin (2015), calismasinda annelerin ¢ocuklarina agiklayict
akil yiiriitme ve biligsel uyarim ile dil edinimi ve gorsel
algilarinin  agiklanip  agtklanmadiginin daha  iyi
anlagilmasin1 amaglamistir. Katilimcilar annelerinin yamn
sira 5-6 yas arasi 425 ¢ocuktan olusmaktadir. Veri toplama
araglari arasinda Genel Bilgi Formu, ingiliz Resim- Kelime
Testi, Frostig Gelisimsel Gorsel Alg: Testi ve Acgiklayict Akil
Yiiriitme ve Biligsel Uyarim alt 6lgekleri yer almaktadir.
Sonuglar, annelerin yas, meslek ve egitim diizeylerinin
acgiklayicr akil yiiriitme davraniglariyla anlaml iligkilere
sahip oldugunu gostermistir. Ayrica annelerin ¢ocuklarinin
dogum sirasi, meslegi ve egitim diizeyi ile annelerin biligsel
davraniglart  arasinda iligkiler

uyarim anlamh
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bulunmustur. Ergin, ¢ocuklarin dil ediniminin bu a¢iklayici
akil yiirtitme ve bilissel uyarim davranislarindan olumlu
etkilendigini ortaya koymustur.

Daha yakin tarihli bir ¢alismada Akgiil (2023), 7. siuf
ogrencilerinin dilsel ve entelektiiel becerileri {izerine
Tiirkce derslerinde  karikatiir  temelli etkinliklerin
kullanilmasmin roliinii incelemistir. Nitel bir cercevede bir
eylem arastirmas: deseni ile yapilan bu calismada 23
Ogrenci yer almis ve arastirmaci tarafindan gelistirilen 8
eylem plant kullanilmigtir. Arastirmaci ve Ogrenci
glnliikleri, belgeleri, gézlem formlar1 ve goriisme formlari
veri toplama amaciyla kullanilmistir. Bu veriler daha sonra
icerik analizi teknikleri kullanilarak analiz edilmistir.
Bulgular, Tiirkge  derslerine  dahil
edilmesinin  Ogrencilerin temel dil ve entelektiiel
becerilerini énemli 6l¢iide gelistirdigini ortaya koymustur.
Ogrencilerin duygu ve diisiincelerini hem sozlii hem de
yazili olarak ifade etme, elestirel ve yaratict diisiinme
becerilerinde artis gozlemlenmistir ve gelismis problem

¢ozme becerileri gbzlemlenmistir. Ek olarak, bu ¢alismada,

karikatiirlerin

karikatiir destekli derslerin ilgi cekici ve eglenceli dogasi
nedeniyle 6grencilerin 6grenmelerinin daha kalic1 oldugu
ve calismalarina yonelik yiiksek diizeyde motivasyon
sagladiklar1 goriilmiistiir.

Sonug olarak bu c¢alismada ana dil edinimini arastirmaya
calisan sadece 4 doktora tezi bulunmaktadir. Uzerinde
durulan dil, biiyiik olasilikla katihmcilarin erisilebilirligi
nedeniyle yalmizca Tiirkge olmustur. Katthmcilar, 48-72
aylik c¢ocuklardan baslayarak 13 yas civart 7.
ogrencilerine kadar gesitli kii¢iik ¢ocuk yas gruplari
icermektedir. Calismalarin farkli hedefleri vardir. Keklik
(2009), 11 yasma kadar olan ¢ocuklarda kelime edinimini
incelemis ve Tiirkcede en sik kullanilan 3000 kelimeyi
belirlemistir. Okyay (2015), hikaye y6nteminin ¢ocuklarin
alict ve ifade edici dilinin gelisimi ve bilimsel kelime
edinimi {izerindeki roliinii arastirirken, Algiil (2023) ¢izgi
film temelli etkinliklerin dilsel ve entelektiiel beceriler

simuf

tizerindeki roliinii incelemistir. Ergin (2015), ¢ocuklarimn dil
edinimi ile annelerinin davranislar1 arasindaki iliskiyi
analiz etmistir. Tlirkiye'deki doktora tezleri, ana dil edinimi
ile ilgili literatiirle Kkarsilastirildiginda, dogrudan
¢ocuklarin beynindeki gelisim siireci veya yapismna degil,
farkli  yontemlerin katkida
bulunduguna odaklanmaktadir. Ayrica, Huttenlocher ve
digerleri (2002) c¢ocuk-ebeveyn ve c¢ocuk-6gretmen
etkilesimini incelerken, Ergin (2015) ilk dil ediniminde
cocuk-ebeveyn etkilesimini incelemistir.

edinim strecine nasil

3.2. Ikinci/Ugiincii Dil Edinimi

Yukarida belirtildigi gibi, esas olarak ikinci dil edinimini
aragtiran 15 c¢alisma vardir. Bu c¢alismalardan 7'si
Ingilizcenin ikinci dil olarak edinimine, diger 7'si
Tirkgenin ikinci dil olarak edinimine, bu ¢alismalardan biri
de Japoncaya odaklanmustir. Tkinci dil olarak Arapga ile
ilgili bir ¢calisma yapilmistir. Ek olarak, tiglincii dil edimine
odaklanan yalnizca tek bir ¢alisma vardir.

3.2.1. Ikinci dil olarak Tiirkce

Yazic1 (2007) doktora tezinde, dil odakli bir okul 6ncesi
egitim programinin Tiirkgeyi birinci veya ikinci dil olarak
konusan iki dilli g¢ocuklarn Tiirk¢ce edinimini nasil
etkiledigini arastirmistir. Calisma 5 veya 6 yaslarinda 57
¢ocukla yapilmistir. Katiimcilar Norveg'te anadil olarak
Tiirk¢ge (n=30) veya Tiirkiye'de ikinci dil olarak Tiirkce
(n=27) konusanlardi. Yazici, 12 haftalik dil odakli okul
oncesi egitim programinin (LFPEP) etkilerini 6n test ve son
test kullanarak degerlendirmistir. Ayrica Erken Cocukluk
Gelisimi, Ortalama Telaffuz Uzunlugu, Descoeudres
Sozliik Testi ve Peabody Resimli Kelime Testi dahil olmak
iizere veri toplama igin bagka testler kullanmistir. LPFEP
O0grenci merkezli bir programdir ve ¢ocuklarin oyun,
miizik, sanat, hikayeler vb. yoluyla aktif katilimin
gerektiren etkinlikler icermektedir. Sonuglar, LFPEP'in
birinci dil ve ikinci dil olarak Tiirk¢e konusanlarin dinleme
ve okuma becerilerinin ve anlatimsal dil becerilerinin
gelistirilmesine katkida bulundugunu ortaya koymustur.

Bagka bir c¢alismada (2012),
(scrambling) Tiirk¢e ve Japonca'da ikinci dil olarak
edinimini incelemistir. ikinci  dil
edinimini nasil etkiledigine dair bir anlayis saglamay1

Yavuz calkalamanin

Anadil transferinin

amaclamigtir. ingilizce calkalama oOzelligi iceren bir dil
degildir, ancak Japonca ve Tiirkce calkalayan dillerdir. Bu
nedenle, ikinci dil olarak Japoncanin anadili Tiirkge olan
konusucular tarafindan, ikinci dil olarak Tiirkgeyi edinen
Japoncay
Tiirkcenin ikinci dil olarak anadili Ingilizce olan

anadil olarak konusanlar tarafindan ve

konusucular tarafindan edinimini analiz etmistir.
Katilimcilar Ankara'da Japonca boliimiinden 51 &grenci,
Tokyo'da Tiirk¢e boliimiinden 42 0grenci ve Ankara'da
Tiirkge Ogrenen anadili 1ngi1izce olan 15 ogrencidir.
Kontrol grubunda ayrica 6 Japon ve 7 Tiirk 6grenci vardir.
Yerlestirme testine dayanarak, 6grenciler baslangig, orta ve
ileri yeterlik seviyelerine ayrilmistir. Veri toplamak icin
kavrama, iiretim ve tist dil bilimsel bir test kullanilmistir.
Sonuglar, 6grencilerin anadillerinin zaten benzer bir yapiya
sahip olmasi calkalamayr daha hizh

edindiklerini gostermistir. Bagka bir deyisle, hem Tiirkgeyi

durumunda

ikinci dil olarak O&grenen Japon O&greniciler hem de
Japoncayr ikinci dil olarak oOgrenen Tiirk Ogreniciler
calkalamay1 (scrambling) Tiirkgeyi ikinci dil olarak
ogrenen Ingiliz 6grenicilerden daha erken edinmislerdir.

Erol (2014) Tiirkgeyi ikinci dil olarak &grenirken kelime
edinimi konusunu temel diizeyde incelemeyi amaglamistir.
Bu amagla ders kitaplarindaki kelimeleri siklik, ortaklik ve
okunabilirlik agisindan analiz etmis ve bunlar1 Yazili
Tiirk¢e'nin Sikhik Sozltigii ile karsilastirmistir. Bu analize
dayanarak Erol, ikinci dil olarak Tiirk¢e edinimini
iyilestirmek igin temel seviye igin 1000 hedef kelimelik
(CEFR'ye gore Al-A2) bir liste onermistir.

Zenci (2015), Tam Aktarim / Tam Erisim Varsayimi
kapsamma dayanarak, ikinci dil olarak Tiirk¢ede acik ve
ortiik adillarin edinimini aragtirmigtir. Katilmailar, orta
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(n=60) ve ileri (n=43) olmak {izere iki yeterlik diizeyinde
ikinci dil olarak Tiirkge Ogrenen 103 &grenciden
olusmaktadir. Veriler bir yazili yorumlama testi ve bir
esleme toplanmistir.
Sonuglar, anadil transferinin Tiirkce D2'deki baglama
ozelliklerini etkiledigini gostermistir. Daha dogrusu, eger
anadil ve ikinci dil olarak Tiirkce'deki baglama 6zellikleri
benzerse, bu Tiirkce D2'nin edinimini kolaylastirmistir,
eger degilse, benzer yapisal kaliplar1 paylasmayan dilleri
konusanlar 6zellikle agik zamirin baglamasinda zorluklar

ctimle-resim testi  kullanilarak

yasamustir. Ayrica, toplanan verilerin analizi, agik ve ortitk
adillarin baglamasinda Tiirkge D2 diizeyindeki yeterligin
onemli bir rol oynadigini gostermistir.

Ates (2016), Gass'in ikinci dil edinim modelinin Tiirkge
D2'de kelime edinimini nasil etkileyebilecegini bulmak icin
bir calisma yiiriitmiistiir. Bu amagla Gass'm modeline
dayali hiyerarsik kelime etkinlikleri diizenlemistir ve bu
etkinliklerin ders kitaplarindaki her zamanki etkinliklere
kiyasla kelime edinimlerini nasil etkileyecegini test
etmistir. Katilimcilar, {ist-orta diizeyde ikinci dil olarak
Tiirkge Ogrenen 28 ogrenciden olusmaktadir (Avrupa
Dilleri Ortak Cergeve Programina gore B2, CEFR). Ates
(2016), toplam 133 hedef kelime/kelime &begi 6grettikten
sonra on test, son test ve takip testi olarak bir Sozciik Olgegi
kullanmistir. Ayrica katilimcilarla yarit yapilandirilmis
goriismeler yiiriitmiistiir.  Sonuglar, deney grubunun
kontrol grubuna goére daha diisiik bir seviyede baglamasimna
ragmen uygulamadan sonra daha yiiksek performansa
sahip oldugunu gostermistir, bu nedenle Gass modelinin
Tirkce D2'de kelime edinimi {izerinde 6nemli bir etkisi
oldugunu 6ne siirmiistiir.

Kutlay (2017) Tiirkcede c¢ekimli ve tiiremis sozciiklerin
anadili (D1) ve anadili olmayan (D2) konusucular arasinda
morfolojik islemesini arastirmay1 amaclamistir. Calismaya,
esit olarak 72 anadili Tiirkge olan ve 72 geg ikinci dil olarak
Tiirkge 6grenen ve anadili Ingilizce olan 144 katilima1 dahil
edilmistir ve bunlarin timii ¢alisma yiritiiliirken
Tiirkiye'de ikamet ediyordu. D2 katilimcilarmin ortalama
15,12 yillik Tirkgeye Calisma,
maskelenmis cagristirma deneyi kullanarak, morfolojik
olarak karmasik kelimeleri tanimadaki reaksiyon siirelerini
ve dogruluk oranlarmi karsilastirmistir. Sonuglar, anadili

maruziyeti vardi.

Tirkce olan konusucularin ¢ekim ekli sozciikleri bigim
birimsel ayristirma yontemiyle islemlerken, yapim ekli
sozciiklerin biitiinsel listeleme yontemi yoluyla erisildigini
gostermistir. Buna karsi olarak, D2 dgreniciler hem ¢ekim
ekli hem de yapim ekli yapilar igin biitiinsel listeleme
ortintiileri (listing patterns) gostermistir ve bu da
morfolojik ayristirma eksikligini diistindiirmiistiir. Bu
oriintii, frekans etkilerinden bagimsiz olarak tutarlidir, bu
da ileri diizey D2 &grenicilerin bile Tiirkge morfolojisini
anadil olarak konusanlardan farkli sekilde isledigini
gOstermistir.

Baska bir c¢alismada, Efeoglu (2018) farkh D1
gecmislerinden (Ingilizce, Rusga, Cince, Japonca) ge¢ D2
Ogreniciler arasinda D2 Tiirkge morfolojisinin edinimini

incelemistir. Calismaya kontrol grubu olarak anadili
Tiirkge olan 18 katilimca1 ve 72 geg ikinci dil 6grenici olmak
tizere 90 katilimci dahil edilmistir. Her D2 grubunun 18
katilimcis1 vardir. Yontemler, sozlii {iretim gorevlerini,
yazili zorunlu ¢ikartim gorevlerini ve yeterligi 6l¢mek icin
bir Tiirkge ¢ikartmali smnavini icermektedir. Sonuglar, D1
morfolojik benzerliklerinin D2 ediniminde daha iyi
performans1 kolaylastirdigmni ortaya koymustur. Dili
zengin bir ¢ekim sistemine sahip olan D1 Rusca
konusucular daha iyi
gosterirken, dili ¢ekim eklerinden yoksun olan D1 Cince
konusucular en kétii performansi sergilemistir. Bu ¢alisma,
D1 morfolojik yapilarin D2 morfolojisini edinmedeki
tipolojik olarak farkli
gecmislerinden gelen 6grencilerin karsilastigi zorluklarin

digerlerinden performans

onemli roliiniin ve anadil

altin1 ¢izmistir.

Kisacasi, Tiirkgenin ikinci dil olarak kazanimini aragtiran 7
calisma vardir. Ilgili literatiir ile uyumlu olarak,
calismalarin ¢ogu D1 aktarimina, D1 ile D2 isleme
arasindaki farka, bazilan ise Ozellikle kelime edinimine
odaklanmigtir ve dil odakli bir okul Oncesi egitim
programinin ikinci dil olarak Tiirk¢e edinimindeki roliinii
aragtiran yalnizca tek bir g¢alisma yapilmustir. Onceki
literatiir (Caffara vd., 2015; Tokowicz ve MacWhinney,

2005), anadil ve ikinci dil &grenicilerinin dilsel
Ozelliklerinin, anadilleri ve ikinci dilleri soz dizimsel
yapilari  paylastiginda, diller arast  aktarimdan

yararlanabilecegini 6ne siirmektedir.
3.2.2. Tkinci dil olarak Ingilizce

Ingilizcenin ikinci dil olarak edinimine yonelik calismalarin
ilki Karaata (2005) tarafindan yapimistir. Calismanin
amaci, Ingilizce Ogretmenligi Anabilim Dali'nda dil
edinimi dersi igin ders materyalleri gelistirmektir. Bu
amagla Karaata (2005), Tiirkiye'nin gesitli sehirlerindeki 8
tiniversiteden 10 6gretim gorevlisi ile bir anket calismasi
gerceklestirmis ve boylece onlarin yanitlarina gore bir
miifredat hazirlamigtir. Bu anket ii¢ ana boliimden
olusmustur ve ders yapisi, ders igerigi, smuf projeleri,
tartismalar ve mikro 6gretim etkinlikleri hakkinda sorular
sorulmustur. Daha sonra uygun malzemeleri se¢mis ve
hedef kitleye uygun olarak degistirmistir. Karaata (2005)
tezinde 6nerilen ders icerigini de sundu. Bu tez (I) Dil ve
beyin, (ii) Birinci dil edinimi, (iii) Ikinci dil edinimi, (iv)
Psikoloji ve dil edinimi ve (v) Ogrenme teorileri olmak
iizere 5 boliimden olusmaktadir. Her boliim ilgili tartisma
sorulariyla sona ermektedir.

Tezinde Saran (2009), Ingilizce o6grenicilerin kelime
desteklemek i¢in cep telefonlarimin nasil
kullanilabilecegini arastirmistir. Bu amagla Saran (2009), bir
on test/son test yar1 deneysel tasarimi (sirasiyla asagidaki
adimlar dahil: ¢alisma dncesi anket, 6n test, uygulama, son
test, anket ve akilda tutma-bellek testi) ve yari
yapilandirilmis goriismeler uygulamistir. Katilimcilar
Ingilizce hazirlik programindan toplam 165 &greniciyi
icermektedir. Saran (2009) cep telefonu, web sayfalar1 ve

edinimini
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basili materyal kullaniminin karsilagtirilmasini saglamak
i¢in katilimcilari ti¢ gruba ayirmistir. Sonuglar, cep telefonu
kullaniminin ikinci dil olarak Ingilizcede kelime edinimini
destekledigini gostermistir.

Bagka bir c¢alismada, Altunkol (2011), ingilizce
ettirgen/baslamali gegislilik degisimlerinin edinilmesine
iliskin olarak anadil Tirkgenin ve vurgulamali kural
Ogretim tekniginin roliinii arastirmay:
Altunkol, bir 6n test/son test deneysel tasarimi izlemistir.
Buna uygun olarak, bir Dilbilgisi Yarg: ve Diizeltme Testi
(DYDT), Tercih Testi (TT) ve Ceviri Testi (CT) igeren bir 6n
test kullanmistir. Daha sonra ¢alismanin deney grubuna
vurgulamali teknigi
uygulamadan bir hafta sonra bir son test verilmis ve on
hafta sonra da izleme testi uygulanmistir. Katilimcilar

amaglamigtir.

kural ogretim uygulanmis ve

Ingilizce Ogretmenligi Boliimiinden 53 6grenciden
olusmaktadir. Ikinci dil gorevlerinde giiglii bir sekilde
anadil etkisinin bir sonucu olarak yorumlanabilecek
hatalar oldugu ve vurgulamali kural 6gretim tekniginin
ogrencilerin  dilbilgisi yarg1
tizerindeki performansini giiglendirdigi gortilmiistiir.

ve diizeltme gorevleri

Bick1 (2012), yetiskin Tiirk ikinci dil olarak 1ngilizce
Ogreniciler tarafindan ingilizce es dizimlerinin edinilmesini
ve varsa anadil olarak Tiirkgenin etkisini arastirmay:
amaclamigtir. Bu
Ogrenicilerin akademik yazimda yaptiklar: yaygin hatalar:
tespit etmeye calismistir. ingiliz Dili Ogretmenligi Boliimii
ogrencilerinin yazdig1 177 kompozisyon 6dev metnindeki
kaliplar1 incelemistir. Sonug olarak, anadilin sapmali es
dizimlerin insas1 tizerinde 6nemli bir etkisi oldugunu ve
ogrencilerin belirli fiil-isim es dizimlerinde zorluklar
yasadigini, bunun da hatalara veya gereksiz kullanimlara
yol actigini bulmustur.

amagla, Tiirk yetiskin Ingilizce

Yetigkinlerle yapilan arastirmanin aksine, Uslu (2017)
Ingilizcenin Tiirk cocuklari tarafindan ikinci dil olarak
aragtirmistir. Bu  baglamda, Konya,
Tiirkiye'deki anaokullarindan 50 ve 74 aylik 80 ¢ocugu,

edinilmesini

deney grubuna (n=36 ¢ocuk ve okula devam etmedikleri
i¢in 4 ¢ocuk ¢alisma dis1 birakilmistir) ve kontrol grubuna
(n=40 ¢ocuk) ayirmistir ve ‘Yasanti Odakli Yabanc Dil
Edinimi Programinin (YOYDEP) etkisini analiz etmistir.
Uslu yar1 deneysel bir tasarim kullanmistir. Veri toplama
YOYDEP olgegini ve yari
gortismeleri icermektedir. Dort alt boyutta 78 maddeden
olusan YOYDEP dogrulanmistir ve okul 6ncesi ¢ocuklarin
Ingilizce becerilerini ~degerlendirmek
bulunmustur. Sonuglar ayrica, YOYDEP'in Ingilizcenin
aktif bir sekilde kullanilmasini gerektirdigi, hedef dile kars:
olumlu bir tutum olusturdugu ve ogrenciler arasinda
etkilesimi sagladig1 gdz oniine alindiginda, ¢ocuklarin dil
ediniminde, oOzellikle Ingilizce anlama ve kullanma
becerileri agisindan etkili oldugunu 6ne siirmiistiir.

araglari, yapilandirilmis

igin  giivenilir

Giingor (2022), bilingli ve ortiik 6gretim yodntemlerinin,
Ogretilen ikinci dil edinimi baglamlarinda konusma
eylemlerinin edinimi {izerindeki etkilerini aragtirmistir.

Calismada kesfedici sirali desen kullanilmigtir. Metodoloji
belge analizi, sinif gozlemleri, egitmenlerle goriismeler ve
bir dizi testi (soz-eylem testi, bilgi i¢in bilingli ve ortiik test
araglari, incelik testi ve s6zce uygunluk testi) icermektedir.
Aragtirmanin ilk boliimiine nitel veri toplamak ve
tanimlayic1 detaylar vermek amaciyla 63 Ogrenci ve 6
dahil edilmistir. Calismanin
boliimiinde veriler her yéntem igin belirli sayida, soz-
eylemi test i¢in 367 katilimci, bilingli ve ortiik test i¢in 321
katilimai, incelik testi i¢in 90 katilimcr ve s6zce uygunluk
testi i¢in 99 katihlma olmak tizere bir dizi katilima
araciligiyla toplanmistir. Arastirma, bilingli bilginin ortiik
hale gelip gelemeyecegine ve anadil aktariminin roliine

akademisyen ikinci

odaklanarak so6z eylemlerinin nasil ogretildigini ve
Ogrenildigini belirlemeyi amaglamistir. Sonuglar, bilingli
uygun ortilk  bilgiye
doniistiiriilebilecegini ve sosyopragmatik bilginin anadil
aktariminin ikinci dil edinim ortamlarinda gergeklestigini

bilginin kosullar  altinda

gOstermistir.

Yakin tarihli bir bagka calismada Tanyer (2022), Tiirkge
konusan Yabana Dil olarak ingilizce Ogrenicileri arasinda
Ingilizce ruh-durum eylem fiillerinin kavranmasmi ve
iiretilmesini incelemistir. Calisma, cesitli dil diizeylerine ve
ruh-durum fiillerine odaklanirken, farkli tiirdeki ruh-
durum fiillerini kullanirken 6grencilerin dogrulugunu ve
tercihlerini arastirmay1 amaglamistir. Calismaya, CEFR'ye
gore A2 ile C2 seviyeleri arasinda degisen dil yeterlikleri
olan toplam 239 lisans diizeyinde Yabanci Dil olarak
Ingilizce 6grenicisi katilmigtir. Metodoloji, Oxford hizli
yerlestirme testi, bir gecmis bilgi anketi, bir kelime geviri
gorevi yoluyla veri toplamay1 ve yazili {iretim testi, kabul
edilebilirlik dogrulama testi ve gorsel betimleme gorevleri
dahil olmak iizere gesitli veri toplama yontemlerini
igermektedir. Sonuglar, 6grencilerin ruh-durum fiillerinde
degisen dogruluk
“korkutmak” gibi DN (Deneyimleyen-Nesne) fiillerinin,
ozellikle daha diisiik yeterlik seviyelerinde genellikle

seviyelerine sahip olduklarini,

“korkmak” gibi DO (Deneyimleyen-Ozne) fiillerinden
daha fazla zorluk olusturdugunu gostermistir. Bulgular,
DO fiillerinde
Ingilizce 6grenen Tiirk 6greniciler igin énemli bir zorluk
teskil ettigini
destekledigini gostermektedir.

sifir ettirgen morfolojinin  varligmin,

ve bu alandaki Onceki arastirmalari

Ozetlemek gerekirse, Ingilizcenin ikinci dil olarak
edinilmesine iligkin bu doktora arastirmasi, esas olarak eg
dizimlilik ve ruh-durum fiilleri gibi belirli yapilarin
edinilmesine, anadil aktarimina, gesitli 6gretim yontem ve
araclarinin edinim stirecindeki roliine odaklanmisgtir.
Ayrica, edinim siirecini dogrudan arastirmasa da, 6zellikle
tiniversite diizeyinde dil icin ders
gelistirmeyi doktora

edinimi  dersi
materyalleri amaclayan  bir

aragtirmasi da vardir.
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3.2.3. Ikinci dil olarak Arapca

Aburidi'nin (2022) doktora tezi, Arap¢a'nin norolinguistik
ve psikolinguistik mercekleri araciigiyla ikinci bir dil
aragtirmistir.  Calismanin
hedefleri, 6grenme zorluklarin: ele almak ve Arapga dil
ediniminin modern yonlerini tartigmaktir. Caligma teorik
inceleme ve iiniversite diizeyinde 15 Tiirk 6grenci ile pratik
gozlemleri birlestirmistir. Tez, (i) Uygulamal1 Dilbilim ve
Dil Edinimi, (ii) Beyin ve Norolinguistik ve bunlarin
Dilbilimsel iliskileri, (iii) Psikoloji ve
Dilbilimsel Fenomenler ve (iv) Anadili Arap¢a Olmayan
Konusmacilardaki Dil Hatalar1 ve Onlarin Norolojik
Zihinsel Nedenleri olmak {izere dort boliime ayrilmistir.
Sonuglar, Arapgca ile katilimalarin ana dilleri arasindaki
farkhiliklar nedeniyle telaffuz ve anlamadaki belirli
zorluklar1 vurgulamustir.

olarak edinilmesini temel

Fenomenlerle

3.2.4. Ugiincii dil olarak Ingilizce

Yukaridaki calismalara ek olarak, ticlincii dil edinimine
odaklanan bir doktora arastirmasi da vardir. Cabuk (2016),
diller
incelemistir. Bu amagla Ingilizce 6nle¢ ve artlaglara
odaklanmigtir. Cabuk (2016) Tiirkge, Kiirtce ve
ingilizcedeki onleg ve artlaglarin morfolojisi ve s6z dizimi
bakimindan farklilik gosterdigi goz oniine alinarak, D1
veya D2'nin {igiincii dil (ingilizce) onle¢ ve artlaglarinin
edinilmesinde diller arasi etki agisindan 6nemli bir rol
oynaylp oynamadigini anlamayi amaglamistir. Ingilizce

tctinci dil ediniminde arasit etkinin roliini

edatlarin (in, on, at, behind, over ve to) anlagilmasini,
islenmesini ve tretilmesini arastirmak ic¢in g¢evrimdisi
(resim agiklamast) ve ¢evrimigi (kendi temposunda okuma)
gorevleri kullanilmistir. Katilimcilar tglincii dil olarak
ingilizce ogrenen iki dilli Kiirt¢e D1 - Tiirk¢e D2 (n = 33) ve
ikinci dil olarak Ingilizce 6grenen anadili Tiirkge olan
konusucular (n = 34) olmak iizere 67 lise 0grencisidir.
Tirkge-Kiirtge iki dillilerin 6zellikle Kiirtge D1 ile ingilizce
D3 arasinda yapisal ortiismeler oldugunda daha iyi
performansa sahip oldugu ve bu nedenle tipolojik olarak
benzer dilin tiglincli dil edinimi tizerindeki diller arasi
etkisi gozlenmistir.

4. Tartisma

Bu calisma, 2000-2024 yillar1 arasinda Tiirkiye'de dil
edinimi {izerine yapilan doktora tezlerinin bir analizini
sunmay1 amaglamustir. Literatiire bakildiginda, D1 ve D2
kazanim siirecini anlamak i¢in bir¢ok ¢alisma yapilmistir.
Dil Bilimi, Psikoloji, Sinir Bilimi ve Bilgisayar Bilimi gibi
gesitli alanlarda bol miktarda bulgu toplanmistir. Ancak,
uzun devam eden bir¢cok tartisma heniiz
¢oziilmeden kalmistir. Nihai faktor, dil ediniminin g¢ok
karmagik olmasi ve gercekte neyi icerdigini ortaya
¢ikarmak igin kesin bir gerceveye ihtiya¢ duyulmas: gibi
goriinmektedir. Bununla beraber, on yillar boyunca ilgili
alan yazin, yalnizca dogustan gelen mekanizmalarin degil,
ayn1 zamanda cevresel ve bireysel faktorlerin de dikkate
gerektigini One sliren Onemli bir
saglamigtir. Dil edinimi, disiplinler arasi bir yaklasimla

stiredir

alinmasi anlayis

daha detayli ele alinabilir. Bu calismada ele alnan
Tiirkiye’de yiiriitiilen doktora tezlerde agirlikli olarak dil
bilimsel ve egitsel yaklasimlar vurgulanmistir. Ornegin,
psikoloji ve sinir bilimi gibi farkli alanlarin dahil edildigi
calismalar bireylerin din edinimi siirecindeki bilissel ve
duygusal siiregleri anlamaya, dolayisiyla dil edinimi
modellerinin  daha  genis  bir bakis agisiyla
degerlendirilmesine ve daha biitiinciil bir anlayis elde
edilmesine olanak saglayacaktir.

Tiirkiye'deki doktora tezleri agirlikli olarak Tiirkgenin
birinci dil olarak, Tiirk¢enin ikinci dil olarak, Ingilizcenin
ikinci dil olarak kazanilmasi ve benzeri bazi caligmalara
odaklanmigtir. Bu ¢alismalar nihayetinde D1 ve D2
arasindaki farkli diller arasi aktarimi, cesitli Ogretim
yontem ve araclarinin dil edinimi {izerindeki roliinii ve
daha spesifik olarak kelime edinimini arastirmistir. Bu
calismada Tiirkge'nin ana dili olarak edinimiyle ilgili 4
doktora tezi incelenmistir. Bu calismalar, 6zetle kelime
edinimi ve farkh etkinliklerin ¢ocugun ana dili edinimine
Ornegin,  ¢ocuk-ebeveyn
etkilesiminin dil edinimi {izerindeki roliinii ve belirli
yapilarin farkli katillmcr  gruplan
edinildigini anlamak i¢in birkag¢ ¢alisma yapilmustir.

katkilarint  incelemistir.

tarafindan nasil

Farkli anahtar kelimeler kullanularak konuyla ilgili 6zellikle
norolojik, bilissel ve cevresel faktorlerin incelendigi
disiplinler arasi calismalarin ayrica derlenmesi alandaki
gelismeleri daha kapsayict olarak degerlendirmek
agisindan dnemlidir. Ozellikle, Tiirkge gibi sondan eklemeli
dillerin ana dili ya da ikinci dil olarak edinimiyle ilgili
yapilan c¢alismalar evrensel dil edinimi modellerine katki
saglayacaktir. Tiirkge'nin morfolojik zenginligi, dil edinimi
aragtirmalari i¢in dnemli bir alan olugturmaktadir. Tezlerin
bazilarinda bu o6zellikler incelenmis olsa da Ozellikle
Tiirk¢e'nin  diinya dilleriyle karsilastirmali  olarak
incelendigi daha fazla galisma yapilabilir. Bu tiir bir odak,
Tiirk¢e’'nin diger dillerle paylastigi benzerlikler ve
farkliliklar tizerinden evrensel dil edinim modellerine
katkida bulunabilir. Ayrica, dil edinimi ile ilgili yapilan
Tiirkiye'deki doktora tezlerinin sonugclari, dil 6gretiminde
kullanilan ~ yontemlerin  gelistirilmesi ~ ve
politikalarmin sekillendirilmesi igin Onemli bir rehber
saglayabilir.

egitim

Ikinci dil olarak Tiirkce edinimi {izerine yapilan ve bu
¢alismada yer alan doktora tezleri, bu alandaki gesitli diller
arast aktarim faktorlerini ve Ogretim yontemlerini
inceledigi goriilmektedir. Benzer sekilde, Ingilizcenin
ikinci dil olarak edinimine yonelik yapilan ve bu ¢alismada
incelenen doktora ¢aligmalari, 6grenim siirecini etkileyen
Ogretim yontemlerini ve anadil transferinin roliinii ortaya
koymustur. Ugiincii dil edinimine yénelik az sayida
calisma olsa da Cabuk'un (2016) Tiirkce-Kiirtge iki dillilerin
ingilizce edinimine odaklanan arastirmasi, diller arasi etki
konusundaki 6nemli bulgular:
Bulgular, tipolojik olarak benzer dillerin 6grenim siirecini
kolaylastirdigini gostermektedir. Bu sonuglar, tigiincii dil
Ogretiminde, 6grenicilerin anadil ve ikinci dil yapilarim

ortaya koymustur.
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goz oniinde bulunduracak stratejilerin gelistirilmesine
katkida bulunabilir.

Bu calisma, YOK Ulusal Tez Merkezi tarafindan acik
erisimli saglanan ve 2000-2024 yillar1 arasinda Tiirkiye’de
yayimlanan doktora tez calismalarmin belli anahtar
kelimeler kullanilarak derlenmesi ve analiz edilmesiyle
gerceklestirilmistir. Dil edinimi siireci farkli etmenlerden
etkilenir ve bu sebeple oldukca kapsamli bir arastirma
alanidir. Ornegin, yalnizca Tiirkge gibi belirli bir dilin
edinim siireci ile ilgili arastirmalara odaklanmak miimkiin
oldugu gibi, sadece baz1 dil bilgisel yapilarin edinimine ya
da kelime edinimine, ana dili ya da ikinci dil edinim
siireclerine, isaret dili edinimine, dilin 6grenildigi ortama,
zihinsel ya da duygusal etmenlere, 6gretim yontemlerinin
etkisine, yas faktoriine vs. odaklanmak miimkiindiir.
Arastirma konusunun bu genis dogasi geregi bu ¢calismada
yalnizca ana dili ve ikinci dil edinim siiregleriyle ilgili
Tiirkiye’de yiiriitillen bazi c¢alismalar ele alimuistir.
Kullanilan anahtar kelimeler dogrudan dil edinimi ile ilgili
calismalara odaklanmak amaciyla Tiirkge ve ingilizce
olarak “dil edinimi”, “dil” AND “edinimi” , “language
acquisition”, ve “language” AND “acquisition” ile
sinirlandirilmistir. Ancak dil edinimi ile farkli anahtar
kelimeler kullanilarak erisilebilecek daha fazla c¢alisma
mevcut oldugu gibi bu ¢alismanin disinda birakilmis
Tiirkge ve 1ngilizce disinda farkh bir dilde yazilmis tezler
ve 2000 yili oncesinde dil edinimi ile ilgili yapilmis
calismalar da mevcuttur. Ornegin, YOK Ulusal Tez
Merkezi tizerinden “dil gelisimi” sozcligiiyle detayl bir
arama yapildiginda 2000-2024 yillar1 arasinda 107 doktora
tezi sonucuna ulasilmakta ancak bunlarin sadece 18
tanesinin Dil ve Konusma Terapisi veya Dilbilim konu
alanlarinda  yer
bazilarinin da envanter gelistirme (6rn. Kagar-Kiitiik¢ii,
2021; Yilmaz-Cifteci, 2022) ile ilgili oldugu goriilmektedir.
Ingilizce olarak “language development” anahtar kelimesi
ile aratildiginda ise 2000-2024 yillar1 arasinda yalnizca 1
doktora Ancak,
ediniminden daha ziyade motor becerilerin gelisimine
degindigi ve dil gelisimi konusunun yalnizca tezin iginde
gecen bir ifade oldugu goriilmiistiir (Kobal, 2000). Ayrica,
tezin tam metnine veri tabani tizerinden yaymlanma izni

aldigr  goriilmektedir. Bunlardan

tezine ulasilmistir. calismanin  dil

bulunmadig; igin, erisim saglanamamaktadir.

Ozetle, dil edinimi ile ilgili farkli anahtar kelimelerle
incelenecek veri gesitliligi de gogaltilabilir. Mevcut calisma
dil edinimi ile ilgili Tiirkiye’de yayimlanan doktora
tezlerinin genel egilimi ile ilgili bir gerceve sunmay1
amagclamistir, ancak daha sonraki ¢aligmalar, belli anahtar
kelimeler ve konular birlikte ele aliarak (6rn. yas ve ikinci
dil edinimi, isaret dili edinimi, ya da daha spesifik olarak
Ingilizce ilgi tiimcesi edinimi gibi) tek bir baglik altinda
kapsamli bir degerlendirme sunabilir.

Yazar Katkilar1 : Bu makaledeki tim

basliklardan yazar sorumludur.

Finansman
bir destek almamusgtir.

: Yazar bu ¢alisma igin herhangi

Cikar Catismasi : Bu calismada cikar catismast
yoktur.
Veri Erisilebilirligi Veriler ekte sunulmustur.

Talep tizerine daha fazla bilgi elde edilebilir.

Ekler
verileri sunmaktadir

: Ek, bu ¢alismaya dahil edilen
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1. Introduction

Language acquisition has been an intriguing topic of
research for many years now. There have been several
hypotheses to explain how human beings acquire their first
language and how this process differs in second language
acquisition (Hummel, 2021). Children learn the intricate
patterning of the linguistic units that make up their
language during the very first years of life and under
various circumstances, and simultaneously or sequentially
children and adults master other languages, as well. Many
researchers have been quite interested in how the mind
does this. In order to provide a broad overview of the
pertinent research in Tiirkiye, this study aimed to focus on
and investigate the doctoral research on language
acquisition between the years of 2000 and 2024.

Research on language acquisition requires an appealing
interdisciplinary perspective. Although there have been
many studies conducted in the field, crucial issues and
controversies have arisen due to distinct scientific
traditions employed. In their first few years of life, children
learn the intricate patterns in language and develop into
proficient communicators of their ideas and emotions in a
variety of contexts. (Tomasello, 2000a). Children begin by
producing a few types of constructions, and gradually
increase the complexity of their language. With respect to
the underlying mechanisms of the acquisition of language,
the debate still revolves around the very basic question; the
extent to which the ability to acquire a language is the result
of experience-based learning and whether they are domain-
general, i.e. apply to other cognitive domains, therefore not
specific to language, or they are domain-specific, i.e. based
on innate mechanisms, or a third option proposing that
language is built on a domain-general learning process but
is limited by intrinsic domain-specific laws of language
structure as put forth by recent research (Friederici, 2012).

1.1. First Language Acquisition

One of the main controversies in understanding the
problem of acquiring language arises from the relative
contributions of innate knowledge and experience-based

learning (Banaruee et al., 2022). Whereas some scholars
advocate that language acquisition is governed by the
innate principles of Universal Grammar (UG), others
emphasize the role of experience and domain-general
learning mechanisms. The hypothesis put forth by
generative linguists is that merely an analysis of the
language input is not sufficient to explain especially
acquisition and an innate mechanism is required to guide
the process. The strongest argument has been the "poverty
of stimulus" argument, which says that the input to
children does not actually contain sufficient information to
account for their linguistic representation (Behrens, 2009;
Chomsky, 1971 as cited in Perfors et al., 2006). To illustrate,
Lidz et al. (2003) administered a study providing evidence
in favour of the nativist perspective, and displayed that
learners' use of distributional analysis of the input must
rely on the representational presuppositions of the learner
in order to acquire some aspects of their language. They
analysed the input that infants were exposed to within their
environment with a focus on a specific structure. In more
detail, the study by Lidz et al. relied on one of the “poverty
arguments concerning the hierarchical
structure of NP and the anaphoric uses of one. They
advocated that the nested structure hypothesis for the
anaphoric use of one did not occur sufficiently to impact
children's learning. The result of their investigation relying
on the CHILDES database revealed that anaphoric uses of
one are syntactically uninformative. Of the 792 sentences
containing one with anaphoric uses (after omitting
numerals, deictic, or impersonal pronouns), they found

of stimulus’

that only 2 of them occurred in a context where one was
unambiguously indicated to have anaphoric informative
uses in the input, others were either ungrammatical uses of
one, or the antecedent consisted of a determiner-noun
sequence (e.g., the ball) or a pronoun, etc. Therefore, the
researchers concluded that this syntactic understanding
could not have originated only from the input.

Generative linguists posit that children are born equipped
with UG; however, they do not explain how they build up
basic aspects of their language during the early ages of life.
Therefore, others seek to expand on the details of the
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process through which children acquire language. Elman’s
(1993) network, for instance, was able to generate complex
questions on the grounds of the “starting small”
hypothesis, based on a grammar that had certain
fundamental properties. In other words, Elman’s network
suggested that complex sentences could be generated from
knowledge of simpler sentences by incorporating the
relevant components of the structure.
Furthermore, Tomasello (2000b) proposed an alternative
theory, namely, a usage-based theory of language
acquisition. He claimed that children operated with
different psycholinguistic units from adults in contrast to
what generative linguists said. He advocated that a distinct
path must be followed in understanding the process of
children's early language acquisition. Language is defined

complex

as "a structured inventory of symbolic units" within the
usage-based theory. In order to specify the basis of
language, both
observational and experimental data. To illustrate, he
presented the results of a diary data of his own daughter T

children's Tomasello gathered

during the period from 15 to 24 months of age, and
analysed each of her verbs. He concluded that children's
early language was organized and structured primarily on
individual verbs and other predictive phrases, rather than
following a generalized pattern relying on abstract
linguistic competence. He stated, "The 2-year-old child's
syntactic competence is comprised of verb-specific
constructions with open nominal slots" (p. 214). An earlier
study had come up with similar results. In a study with
children from 1 to 3 years of age, Lieven et al. (1997) found
that children did not use most of their verbs and predicative
terms in more than one construction type at early stages.
Several other studies have revealed that children do not
master all their verbs at once, but they master specific forms
with some verbs, and others with different verbs. Notably,
the forms they acquire appear to be highly frequent and
highly irregular forms that they heard from adults (e.g.
Pizutto & Caselli, 1994; Rubino & Pire, 1998).

Studies with children at young ages provide insights into
children's developmental trajectory, revealing whether
they actually acquire their abstract syntactic knowledge
gradually or possess this knowledge from the outset.
Tomasello et al. (1997) administered an experiment with
children just beginning to combine words. Four new
words—two nouns and two verbs—were introduced to the
kids, and they were given the chance to use them and to
guess the morphological endings—plural for nouns, past
tense for verbs. Results revealed a conspicuous difference
in the way children blended their novel words with existing
words. They successfully combined their newly learned
nouns productively with already known words as in I want
my wug and Wug did it whereas they hardly blended their
newly learned verbs with other existing words. Working
with slightly older children, Dodson and Tomasello (1998)
similarly found out that very few of the children produced
a novel transitive utterance with their newly learned verbs,
and three of 6 children in total who produced such a novel

utterance were over 3 years old. Based on these findings,
the researchers proposed that 3 years of age might be a
milestone for young children to create a more abstract and
verb-general transitive construction. Tomasello (2000a) put
forward that "their general failure to do so at early ages
suggests that they do not possess the abstract structures
that would enable this generativity" (p. 221). The later
research supported him revealing a steady increase in
children's producing novel utterances (Berman, 1993).
Brooks et al. (1999) conducted a study with 72 children
divided into three age groups (24 in each of the age groups;
3, 4-5, and 8 years of age). Accordingly, all children showed
a greater tendency to overgeneralize when using verbs that
they were less familiar with, which is consistent with the
theory that verb usage in specific construction types
became entrenched in children over time and that exposure
to such construction types made them less likely to use
those verbs in other contexts. Many distributional cues in
the children's language environment may assist in
language acquisition. St. Clair et al. (2010) investigated the
data obtained via corpus analyses and connectionist
modelling. The fundamental idea is that high frequency co-
occurrences form the basis for the derivation of
grammatical categories. They proposed that children make
use of flexible frames in grammatical categorization, where
the preceding and the succeeding words provide
information about the category of the intervening word. In
this regard, the researchers basically focused on the
distinction between bigram and trigram distributional
information. The results showed that the bigrams were
more effective in learning of the grammatical categories of
words in child-directed speech. Studies sought to reveal
individual differences in children and the relation to
variations in the input. Huttenlocher et al. (2002) criticized
earlier studies which involved very young children as they
did not show the possibility of a relation to the input which
could be observed at later stages of development. Thus,
they investigated the relation between children's skill and
the input in 4-year-olds. The results displayed that a
relation of child language to parent input might be found
for syntactic skills which were not related to input at earlier
stages. Furthermore, they looked into the teacher-child
relation for exploring the input effects. It was observed that
the teacher input was significantly related to the growth in
the level of children's skill over the school year. In essence,
Huttenlocher et al. (2002) observed that greater proportions
of complex syntactic forms in input enabled children to
achieve higher levels of proficiency in both comprehension
and production.

The critical period for language acquisition is often
examined in the context of second language acquisition.
The major arguments have usually been over the
decreasing plasticity in the adult brain, and the so-called
"critical period hypothesis" which was put forth by Penfield
and Roberts in 1959 and made popular with Lenneberg's
biological foundations in 1967 (Tochon, 2009). Opinions
have revolved around two poles; one claiming that
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achieving a language would be difficult after puberty, the
other arguing that there would be no change. The
literature, in fact, provided evidence for the hypothesis. To
illustrate, Friedmann and Rusou (2015) approached this
argument by investigating the children who missed the
critical period for acquiring their first language due to a
range of reasons including growing up in isolation, having
hearing-impairment or thiamine deficiency which results
in problems in brain development, etc. They concluded that
the acquisition of syntax had a critical period which ends in
the first year of life and children had severe syntactic
impairments when they missed that.

To conclude, although there has been a considerable
number of research on the acquisition of first language in
decades, the understanding of the process is actually not
complete yet. Apparently, the literature shows that it is pre-
eminent to appreciate the interplay between the structures
in children’s brain and the structure in the input within the
in developing language

environment theories of

acquisition.
1.2. Second Language Acquisition

The nature of the differences between L2 and L1 processing
is still controversial and underdetermined. With respect to
L2 processing, as Kirkici and Clahsen (2013) stated, the
discussions have been commonly over two main views. It
has been proposed that the same mechanisms are used both
in L1 and in L2 processing, and yet L1 transfer from an L2
learner's native language or slower and more cognitively
demanding L2 processing account for variations in L1 and
L2 processing methods. Another proposal has claimed that
certain aspects of L2 processing are not native-like in
comparison to L1 processing. Lexical memory has a more
significant role in L2 processing as compared to procedural
system. To further examine the similarities and differences
between L1 and L2 processing, Kirkic1 and Clahsen (2013)
conducted a study using the masked priming paradigm
and analysed how inflected and derived word forms were
processed in L1 and L2 Turkish. Native speakers and
advanced L2 learners of Turkish participated in the study.
The findings showed that L1 speakers of Turkish had
identical priming effects for inflection and derivation, but
L2 speakers had distinct ones. Derived words had
substantial priming effects in both L1 and L2, while
inflected words exhibited priming effects in L1 but not in
L2. Thus, Kirkici and Clahsen rejected the idea that L1 and
L2 processing are similar and that L2 processing needs
more time given that it is impacted by L1 transfer. Based on
their research, they suggested that although L2 processing
does not include morphological decomposition, lexical
representations of morphologically challenging terms by
advanced L2 learners are the same as those of L1 speakers.
As a result, more intricate justifications are needed to
explain L2 processing challenges. In the acquisition of a
second language, the effects of several variables will be
observed. These can be listed as follows: L1-L2 differences,
the age of acquisition, individual differences, the role of

learning context (immersion vs. instruction), L2 proficiency
and the amount of exposure (DeKeyser, 2005). For L2
acquisition, there may be interactions between the
linguistic components of L1 and L2. Since linguistic
differences or similarities are the basis of both positive and
negative cross-linguistic transfer effects, L1 knowledge has
been regarded as a significant source of impact (Caffara et
al., 2015). According to the hypothesis, shared syntactic
norms across L1 and L2 can facilitate cross-linguistic
transfer (positive transfer) for L2 learners; otherwise, cross-
linguistic impacts might not be observed or can result in
answers that are not grammatically correct (negative
transfer; Tokowicz & MacWhinney, 2005).

The starting age of L2 learning is believed to determine the
L2 ultimate attainment (Bylund et al.,, 2021). One of the
most famous theories on this issue has been the critical
period hypothesis, according to which early exposure to
language is vital for effective (or native-like attainment of)
language acquisition. There has been some evidence of
critical period previously reported in L1 acquisition;
however, it seems to be still a matter of debate whether the
critical period hypothesis can be generalized to L2
acquisition. Many studies and theories of the critical period
for language have asked until when we acquire another
language like a first language (Friedmann, & Rusou, 2015).
Furthermore, it has been shown by pertinent research that
lower attainment is linked to later exposure to L2. In
contrast to lexical-semantic processing, which is highly
dependent on L2 proficiency, Wartenburger et al. (2003)
observed that grammatical processing is impaired when L2
is learnt later in life. Nevertheless, based on her critical
review of ERP and fMRI studies, Kotz (2009) asserted that
the critical period may not be as significant as it is claimed
to be previously, and the patterns of brain activity appear
to be shaped mostly by L2 proficiency. In a similar vein,
Rossi et al. (2006) suggested that L2 processing may be
influenced by both the degree of L2 proficiency and the age
of acquisition.

The amount and nature of L2 input (in naturalistic vs
instructed contexts) can affect how quickly someone picks
up a second language. When it comes to instruction, second
language exposure is limited to the classroom; learners are
exposed to the language in a planned, sporadic manner and
aren't given a massive amount of input. Conversely, in the
case of immersion, L2 exposure entails a large amount of
input from a range of sources and social contexts (Murioz,
2010). It is assumed that L2 learners can become native-like
through realistic exposure (Caffara et al, 2015).
Additionally, exposure has a major influence on how the L2
brain is organised. Perani et al. (2003), for instance,
demonstrated how bilinguals' patterns of brain activity
were impacted by their exposure to L2. Moreover, De Carli
et al. (2015) found that adult Italian-Spanish bilinguals who
attained high levels of competence in their L2 —Italian or
Spanish—due to emigration or growing up in a bilingual
environment had notable effects on language usage and
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cognitive skills. They displayed that a high level of
bilingual proficiency is attained and maintained in large
part by consistent and extensive usage of L2.

Individual differences modulate L2 processing of syntactic
ambiguities (Li et al.,, 2022). To illustrate, With German
speakers of English, Hopp (2015) emphasised the
significance of individual variances. He investigated the
impacts of working memory, reading speed, automaticity
in lexical access, proficiency, and grammatical integration
ability in order to ascertain how to resolve temporary
object-subject ambiguity in garden path phrases such as
"When Anne bathed the baby fell out of the bathtub." The
findings demonstrated that an individual difference
variable that influenced recovery processes in the L2
comprehension of object-subject ambiguity was syntactic
integration ability. The further research by Antén-Méndez
et al. (2015) looked at the relationships between beginning
age, prior bilingualism, attitude, language anxiety, and
language taught language
acquisition. 564 Australian twins in their adolescence were

competency in second
included in the studies. Also, by comparing differences
between about 100 pairs of monozygotic twins, the
researchers aimed to pinpoint the precise environmental
attitude anxiety on
accomplishment. Regardless of natural language ability or
L1-L2 linkages, the results showed a clear correlation
between L2 competency and attitude towards language
learning in instructed second language acquisition.

influences connected to and

Over the years, researchers have become increasingly
interested in the capacity to acquire languages. Numerous
theories and hypotheses have been put forth. To allow for
a detailed knowledge of the acquisition process in both L1
and L2, a significant number of studies has been conducted.
On the one hand, humans are remarkably adept at learning
language, in all of its complexity, at remarkably young
ages. However, mastering a second language to the point
where one is a native speaker is a difficult task. The neural
basis of second language processing might be the same as
first language, yet the differences in acquisition vary
depending on the L2 factors in syntactic processing, such as
age of acquisition, level of language proficiency, amount of
exposure, individual differences, etc.

Given the various discussions and findings in the field of
language acquisition, which influence several other
research topics due to its interdisciplinary nature, there is
an urgent need to investigate language acquisition trends
in Tirkiye context, as well. The two major questions
guiding the present study are as follows:

1.  What are the main topics and general characteristics
(language of publication and location, main field of
study) of doctoral research on language acquisition
between 2000 and 2024 in Tiirkiye?

2. What are the major patterns of research methodology
and emerging findings (results and implications) in the
doctoral research on language acquisition in Tiirkiye?

Based upon these research questions, the present study
aims to provide a general picture of the doctoral
dissertations published between 2000 and 2024 in order to
capture the most recent discussions and focal points in the
relevant field in Tiirkiye. The dissertations were accessible
through Council of Higher Education (CoHE). To this end,
it analyses research foci, language(s), participants, data
collection tools and procedure as well as main themes and
implications that emerged in the studies.

2. Method

The present study aimed to provide an investigation of the
doctoral research on language acquisition in Tiirkiye
between 2000 and 2024. The method section presents the
details about the database, the selection criteria, and the
data included for the analysis within the scope of this
study.

2.1. Design

In order to collect the data (the theses on language
acquisition in Tiirkiye), the collection of theses provided by
the Council of Higher Education (CoHE) in Tiirkiye was
used.

The Council of Higher Education (YOK, Yiiksekogretim
Kurumu) provides open access to the theses prepared in
Tiirkiye. It is possible to have full access in an electronic
environment with the permission of the respective authors.
CoHE National Thesis Centre is the only centre in which
Master's, doctoral, specialization in medicine and dentistry
and proficiency in arts theses are collected.

CoHE National Thesis Centre in Tiirkiye allows three types
of search options on the website; namely, Basic, Advanced
and Detailed Search. Basic Search allows users to enter a
key word or phrase and select the search field (title author
name, supervisor, subject, index, abstract, and all), access
type (authorized or not), and thesis type (Master's, doctoral
dissertation, etc.).
Search option, yet it allows users to determine more
selection criteria such as specifying several key words,
search field, search type, publication year(s), thesis type,
access permission, university (where the thesis was
written), institute, group (natural and applied sciences,
social sciences, medicine), language (in which the thesis
was written), and status (approved or in progress). As to
Detailed Search, it does not allow users to enter key words,
yet one can search theses by entering other detailed
information such as where the thesis is prepared
(university, field of study, etc.). Considering the main goals
of the present study, Advanced Search was the best search
option to collect the relevant doctoral research on language
acquisition between 2000 and 2024 in Tiirkiye.

Advanced Search is similar to Basic

2.2. Unit of Study

There was no specified sample group used in this study's
data gathering procedure. However, the
demographics of the sample groups in the research under

direct
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review, including age, gender, and educational attainment,
were taken into consideration while making analyses.

2.3. Procedure

The studies included in the review were systematically
analysed in accordance with the screening criteria. The
literature was filtered according to the inclusion and
exclusion criteria determined in the selection of the studies.

2.3.1. Ethical disclosure

In the present study, all the rules specified in the “Directive
on Scientific Research and Publication Ethics of Higher
Education Institutions” were followed. None of the actions
indicated under the second section of the Directive,
“Actions Contrary to Scientific Research and Publication
Ethics”, have been carried out. The author(s) also declare
that there is no need for ethical approval for the present
study.

2.4. Measures
2.4.1. Systematic document analysis

In this study, systematic document analysis was employed
as the data collection method. Doctoral theses published
between 2000 and 2024 in Tiirkiye were retrieved from the
National Thesis Centre of the Council of Higher Education
(CoHE). Using advanced search options and specific
keywords, relevant dissertations were filtered by topic,
language, university, year,
subsequently analysed based on the research questions.

and publication and

2.5. Data Analysis

The content analysis approach was employed in this study,
and themes and sub-themes were identified in order to
categorise the qualitative data. Descriptive statistical
information was provided for the studies that used
numerical data.

3. Results

Language acquisition has been of great interest to many
researchers. There have been discussions on how human
beings acquire their first and second languages in different
environments and under varying circumstances, what the
confounding factors are and how the area of research
interferes with other disciplines such as psychology,
education, neuroscience, cognitive science, computing, etc.
The present study aimed to investigate and provide a
picture of trends in doctoral research on language
acquisition in Tiirkiye. To this end, the collection of theses
provided by the Council of Higher Education (CoHE) in
Tiirkiye was used. The doctoral research published
between 2000 and 2024 were analysed in terms of their
research foci, language(s), participants, data collection tools
and procedure as well as main themes and implications
emerged in the studies. In the present study, a total of 20
dissertations were further examined based on the inclusion
criteria. The main results are presented here below.

The general characteristics of these doctoral research on
language acquisition are as follows: 8 of the 20 dissertations
were written in English whereas 12 were written in
Turkish. The highest number of doctoral research was
published in the years of 2015 and 2022 as illustrated in
Figure 1 below.

Figure 1. Distribution of publications by year
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These dissertations on language acquisition were heavily
published by doctoral students at English Language
Teaching (n= 7) or Foreign Language Education (n= 2),
followed by those at Turkish Language Education (n=3) or
Turkish Language and Literature (n= 1).The other doctoral
dissertations were also produced by students from a
number of various programs: Preschool Teaching (n=1),
Linguistics (n=1), Computer Education and Instructional
Technology (n= 1), Child Development and Education (n=
3), and Basic Islamic Studies (n=1).

For a general picture, first of all, the purposes of the studies
investigated. The analysis showed that the
dissertations aimed to reveal the details about the
acquisition of L1, L2 (and also L3 included), there were 4
studies which ultimately investigated L1 acquisition. The
majority of the studies (n=15) were mainly related to L2
acquisition. There was only one study which also focused
on L3 acquisition.

were

3.1. First Language Acquisition

The analysis of the data collected through CoHE platform
resulted in 4 doctoral dissertations which investigated the
first language acquisition, all of which focused on the
Turkish language.

In her dissertation, Keklik (2009) studied vocabulary
acquisition in Turkish children up to 11 years old. She
aimed to identify the frequently used 3000 words in
Turkish, and to test the level of remembrance of 120 words
with opposite meanings by children at the age 6, 8, 10 and
11. Keklik analysed 78 sources to determine 3000 target
words, and she conducted the vocabulary test, which
aimed to measure the remembrance level of 120 target
words, with 690 students. In her study, Keklik divided 3000
words into two categories depending on the age groups,
namely 1200 words for 0-6 years old and 1800 words for 7-
11 years old. Furthermore, she listed the most well-known
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and the least-known words together with their opposite
meanings by all age groups.

In another study, Okyay (2015) examined the effect of the
story method on developing children’s receptive and
expressive language and their acquisition of scientific
vocabulary. The subjects included 52 children of 48-72
months old. The data were collected by using both
quantitative and qualitative methods. The data collection
tools consisted of a General Information Form to obtain
general information about children and their families,
Expressive and Receptive Language Test in Turkish and
Scientific Vocabulary Acquisition Assessment Form, both
of which were used as pre-test, post-test and follow-up test,
to find out how children’s vocabulary skills were
developed with the Education Program Supported with
Stories with Scientific Content. Furthermore, the data based
on observation and interviews with teachers and parents
was collected to evaluate the education program. The
results suggested that the education program strengthened
children’s vocabulary skills and scientific vocabulary
acquisition.

Ergin (2015) aimed to provide a better understanding of
whether children’s language acquisition and visual
perception are explained by the explanatory reasoning and
acquaintance stimulation of mothers to their children. The
subjects were 425 children of 5-6 years old as well as their
mothers. The data collection tools included a General
Information Form, British Picture Vocabulary Scale,
Frosting Developmental Test of Visual Perception, and
Explanatory Reasoning and Acquaintance Stimulation
subscales. The results showed that the age, profession and
educational level of mothers had significant relations with
their explanatory reasoning behaviours. Furthermore, the
birth order of children, profession and educational level of
mothers had
acquaintance stimulation behaviours. More interestingly,
Ergin found that children’s language acquisition was

significant relations with mothers’

positively influenced by these explanatory reasoning and
acquaintance stimulation behaviours.

In a more recent study, Akgiil (2023) examined the role of
using cartoon-based activities in Turkish lessons on the
linguistic and intellectual skills of 7th-grade students. This
study, guided by an action research design within a
qualitative framework, involved 23 students and employed
8 action plans developed by the researcher. The methods
included the use of researcher and student diaries,
documents, observation forms, and interview forms for
data collection. These data were then analysed using
content analysis techniques. The findings revealed that
incorporating cartoons into Turkish lessons significantly
enhanced students' basic language and intellectual skills.
Students demonstrated an increased ability to express their
feelings and thoughts both orally and in writing, engaged
in critical and creative thinking, and showed improved
problem-solving skills. Additionally, the study observed
that students experienced more enduring learning and

maintained high levels of motivation towards their studies
due to the engaging and enjoyable nature of cartoon-
supported lessons.

All in all, there were only 4 doctoral dissertations in the
present study which sought to investigate first language
acquisition. The language focused on was merely Turkish,
most likely due to the accessibility of the participants. The
participants included various age groups of young
children, starting from those between 48-72 months old to
7th grade students at around 13 years old. The goals of the
studies varied. Keklik (2009) looked into vocabulary
acquisition in children up to 11 years old, and identified the
most frequently used 3000 words in Turkish. Okyay (2015)
investigated the role of story method on the development
of children’s receptive and expressive language as well as
the acquisition of scientific vocabulary whilst Algiil (2023)
examined the role of using cartoon-based activities on the
linguistic and intellectual skills. Ergin (2015) analysed the
relation between children’s language acquisition and their
mothers” behaviours. When compared with the literature
on the first language acquisition, the doctoral research in
Tiirkiye does not directly focus on the developmental
trajectory or the structure in children’s brain, yet how
different methods contribute to the acquisition process.
Furthermore, as Huttenlocher et al. (2002) examined
children-parent and children-teacher interaction, Ergin
(2015) looked into children-parent interaction in the first
language acquisition.

3.2. Second/Third Language Acquisition

As pointed out above, there were 15 studies which mainly
investigated L2 acquisition. 7 of these studies were related
to the acquisition of English as a second language, and
another 7 focused on the acquisition of Turkish as a second
language, one of these studies also focused on Japanese.
There was one study about Arabic as a second language.
Furthermore, there was one study which focused on L3
acquisition.

3.2.1. Turkish as a second language

In her dissertation, Yazici (2007) investigated how a
language-focused preschool education program affected
Turkish acquisition of bilingual children speaking Turkish
as a first or second language. The study was conducted
with 57 children at the age of 5 or 6. The subjects were those
speaking Turkish L1 in Norway (n=30) or Turkish L2 in
Tiirkiye (n=27). Yazic1 evaluated the effects of a 12-week
language focused preschool education program (LFPEP)
using a pre-test and post-test. She also used other tests for
data collection including Early Childhood Development,
Average Pronunciation Length, Descoeudres Dictionary
Test, and Peabody Picture Vocabulary Test. LPFEP is a
student-centred program and it consists of activities which
require active participation of children through games,
music, arts, stories, etc. The results revealed that LFPEP
contributed to the development of receptive and expressive
language skills of Turkish L1 and Turkish L2 speakers.
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In another study, Yavuz (2012) examined the acquisition of
scrambling as a second language in Turkish and Japanese.
She aimed to provide an understanding of how L1 transfer
influences L2 acquisition. English is not a scrambled
language, yet Japanese and Turkish are. Therefore, she
analysed the acquisition of Japanese L2 by Turkish L1
speakers, Turkish L2 by Japanese L1 speakers, and Turkish
L2 by English L1 speakers. The subjects included 51
students at Japanese language department in Ankara, 42
students at Turkish language department in Tokyo, and 15
English L1 students learning Turkish L2 in Ankara. There
were also 6 Japanese and 7 Turkish students in the control
group. Based on the placement test, the students were
divided into beginner, intermediate and advanced level of
she used a
comprehension, production, and metalinguistic test. The
results showed that learners acquired scrambling faster if
their L1 already had a similar structure. In other words,
both Japanese learners of Turkish L2 and Turkish learners
of Japanese L2 acquired scrambling in their L2 earlier than
English learners of Turkish L2.

proficiency. In order to collect data,

Erol (2014) aimed to examine the issue of vocabulary
acquisition at basic level while learning Turkish as a second
language. For this purpose, he analysed the words in the
course books in terms of frequency, commonality and
readability, and compared them to the Word Frequency
Dictionary of Written Turkish. Based on this analysis, Erol
suggested a list of 1000 target words for basic level (A1-A2
according to CEFR) to improve the Turkish L2 acquisition.

Based on the scope of Full Transfer/ Full Access
Hypothesis, Zenci (2015) investigated the acquisition of
overt and null pronouns in Turkish L2. The subjects
consisted of 103 learners of Turkish L2 in two levels of
proficiency, namely, intermediate (n=60) and advanced
(n=43).
interpretation test and a sentence-picture matching test.
The results suggested that L1 transfer influenced the

Data were collected by using a written

binding properties in Turkish L2. More precisely, if the
binding properties in L1 and Turkish L2 are similar, this
facilitated the acquisition of Turkish L2 whereas if not, the
speakers of the languages which do not share similar
structural patterns have challenges, particularly in the
binding of overt pronoun. Furthermore, the analysis of the
data gathered showed that the level proficiency in Turkish
L2 played an important role in the binding of overt and null
pronouns.

Ates (2016) conducted a study to find how Gass’s second
language acquisition model might affect vocabulary
acquisition in Turkish L2. To this end, she organized
hierarchical vocabulary activities based on Gass’s model,
and tested how these activities will affect their vocabulary
acquisition as compared to regular
coursebooks. The subjects consisted of 28 students of
Turkish L2 at upper-intermediate level (B2 according to
Common European Framework, CEFR). After teaching a
total number of 133 target words/phrases, Ates used a

activities in

Vocabulary Scale as the pre-test, post-test and follow-up
test. Furthermore, she
interviews with the subjects. The results showed that the
experimental group had higher performance after the
treatment although they started at a lower level than the
control group, thereby suggesting that Gass’s model has a
significant effect on vocabulary acquisition in Turkish L2.

conducted semi-structured

Kutlay (2017) aimed to investigate the morphological
processing of inflected and derived words in Turkish
among native (L1) and non-native (L2) speakers. The study
recruited 144 participants, divided equally between 72
native Turkish speakers and 72 late L2 learners of Turkish
with English as their L1, all of whom were residing in
Tiirkiye when the study was conducted. The L2
participants had an average of 15.12 years of exposure to
Turkish. Using a masked priming paradigm, the study
compared the reaction times and accuracy rates in
recognizing morphologically complex words. The results
indicated that L1 Turkish speakers processed inflected
words through decomposition, while derived words were
accessed via full form representations. In contrast, L2
learners exhibited full listing patterns for both inflected and
derived forms, suggesting a lack of morphological
decomposition. This pattern was consistent regardless of
the frequency effects, indicating that even advanced L2
learners process Turkish morphology differently from
native speakers.

In another study, Efeoglu (2018) examined the acquisition
of L2 Turkish morphology among late L2 learners from
different L1 backgrounds (i.e. English, Russian, Chinese,
Japanese). The study included 90 participants, consisting of
72 late L2 learners and 18 native Turkish speakers as a
control group. Each L2 group had 18 participants. The
methods involved elicited oral production tasks, written
forced elicitation tasks, and a Turkish cloze test to measure
proficiency. The results revealed that L1 morphological
similarities facilitated better performance in L2 acquisition.
L1 Russian speakers, whose language has a rich inflectional
system, performed better than others, while L1 Chinese
speakers, whose language lacks inflectional morphemes,
performed the worst. The study underscored the significant
role of L1 morphological structures in acquiring L2
morphology and the challenges faced by learners from
typologically different L1 backgrounds.

In short, there were 7 studies investigating the acquisition
of Turkish as a second language. In line with the relevant
literature, most of them focused on L1 transfer, the
difference between L1 and L2 processing, some of them
focused on vocabulary acquisition in particular, and there
was only one study which investigated the role of a
language-focused preschool education program on the
acquisition of Turkish L2. As the previous literature
(Caffara et al, 2015; Tokowicz & MacWhinney, 2005)
suggested, the linguistic features of L1 and L2 learners can
benefit from a cross-linguistic transfer when L1 and L2
share syntactic structures.
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3.2.2. English as a second language

The first study on the acquisition of English as a second
language was conducted by Karaata (2005). The purpose of
the study was to develop course materials for the language
acquisition course at the Department of English Language
Teaching. To this end, Karaata conducted a questionnaire
with 10 instructors from 8 universities in various cities of
Tiirkiye, and thereby prepared a syllabus based on their
responses. The questionnaire included three main parts
and asked questions about the course structure, the course
content, as well as class projects, discussions and micro-
teaching activities. Afterwards, he selected appropriate
materials and modified them according to the target group.
In his dissertation, Karaata presented the course content
suggested, as well. It consisted of 5 sections, namely (i)
language and the brain, (ii) first language acquisition, (iii)
second language acquisition, (iv) psychology and language
acquisition, and (v) theories of learning. Each section ended
with relevant discussion questions.

In his dissertation, Saran (2009) explored how the use of
mobile phones might be used to support vocabulary
acquisition of learners of English L2. For this purpose,
Saran administered a pre-test/post-test quasi-experimental
design (including the following steps respectively: pre-
study questionnaire, pre-test, post-test,
questionnaire, and retention test) and semi-structured
interviews. The subjects included a total of 165 students at
the English preparatory program. Saran divided the
subjects into three groups to enable a comparison of using
mobile phones, web pages and printed materials. The
results showed that using mobile phones supported the
acquisition of vocabulary in English L2.

treatment,

In another study, Altunkol (2011) aimed to investigate the
role of Turkish L1 and explicit instruction on the acquisition
of English causative/inchoative transitivity alternations.
Altunkol followed a pre-test/post-test experimental design.
Accordingly, she pre-test
grammaticality judgment and correction task, a preference
task and a translation task. Later, explicit instruction was
given to the experimental group, and one week after the
treatment, she gave a post-test and ten weeks later, the
retention test was administered. The subjects included 53

used a including a

students at the Department of English Language Teaching.
It was observed that there were errors in L2 tasks, which
might be strongly interpreted as a result of L1 influence,
and explicit instruction strengthened the performance of
learners on the grammaticality judgment and correction
tasks.

Bicki (2012) aimed to investigate the acquisition of English
collocations by adult Turkish learners of English L2 and the
influence of Turkish L1 if any. To this end, he aimed to
identify the common mistakes made in academic writing
by Turkish adult learners of English. He examined the
patterns in 177 essays written by students at the
Department of English Language Teaching. As a result, he

found significant influence of L1 on the construction of
deviant collocations, and learners have challenges with
certain verb-noun collocations, thereby leading to mistakes
or redundant usages.

As opposed to the research conducted with adults, Uslu
(2017) investigated the acquisition of English as an L2 by
Turkish children. In this regard, she recruited 80 children at
the age of 50 and 74 months from preschools in Konya,
Tiirkiye, divided into an experimental group (n= 36
children, and 4 children were excluded from the study
because they did not continue the school) and a control
group (n=40 children), and analysed the influence of the
‘Life-Focused Foreign Language Acquisition” (LFFLA)
program. Uslu employed a quasi-experimental design. The
data collection tools included the LFFLA scale and semi-
structured interviews. The LFFLAS, consisting of 78 items
across four sub-dimensions, was validated and found
reliable for assessing the English skills of the preschoolers.
The results also suggested that the LFFLA program was
effective in children’s language acquisition, particularly in
terms of English comprehension and usage skills, given
that it required an active use of English, created a positive
attitude towards the target language, and ensured
interaction between the learners.

Giingdr (2022) investigated the effects of explicit and
implicit teaching methods on the acquisition of speech acts
in instructed second language acquisition contexts. The
study employed an exploratory sequential design. The
methodology included document analysis, classroom
observations, interviews with instructors, and a series of
tests (speech-act test, explicit and implicit testing tools for
knowledge, politeness test, and utterance conformity test).
In the initial part of the study, 63 students and 6
academicians were recruited in order to collect qualitative
data and to provide descriptive details. In the second part
of the study, the data were collected through a number of
participants for each method, namely, 367 participants for
speech-act test, 321 for explicit and implicit testing, 90 for
politeness test, and 99 for utterance conformity test. The
research aimed to determine how speech acts are taught
and learned, focusing on whether explicit knowledge can
be transformed into implicit knowledge and the role of L1
transfer. The results indicated that explicit knowledge
could be transformed into implicit knowledge under
suitable conditions and that L1 transfer of sociopragmatic
knowledge occurs in second
environments.

language acquisition

In another recent study, Tanyer (2022) examined the
comprehension and production of psych-verbs in English
among Turkish-speaking EFL learners. The study aimed to
investigate the accuracy and preferences of learners while
using psych-verbs, focusing on different types of psych-
verbs and various language levels. A total of 239
undergraduate EFL learners participated in the study, with
their language proficiency ranging from A2 to C2 levels
according to CEFR. The methodology included data
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collection through the Oxford Quick Placement Test, a
background information survey, a vocabulary translation
task, and several data gathering tasks including written
production, acceptability judgement, and picture
identification tasks. The results indicated that learners had
varying levels of accuracy with psych-verbs, with OE
(Object Experiences) verbs such as “frighten” generally
posing more difficulty than SE (Subject Experiences) verbs
such as “fear”, especially at lower proficiency levels. The
findings suggest that the presence of zero causative
morphology in OE verbs poses a significant challenge for
Turkish learners of English, supporting previous research
in the field.

To sum up, the doctoral research on the acquisition of
English as a second language mainly focused on the
acquisition of particular structures such as collocations and
psych-verbs, L1 transfer, the role of various teaching
methods and tools on the acquisition process. There was
also one doctoral research which particularly aimed to
develop course materials for the language acquisition
course at university level, although it did not directly
investigate the acquisition process.

3.2.3. Arabic as a second language

The dissertation by Aburidi (2022) investigated the
acquisition of Arabic as a second language through the
lenses of neurolinguistics and psycholinguistics. The main
goals of the study were to address learning challenges and
discuss modern aspects of Arabic language acquisition. It
combined the theoretical review and practical observations
with 15 Turkish students at university level. The
dissertation was divided into four sections, namely, (i)
Applied Linguistics and Language Acquisition, (ii) Brain
and Neurolinguistics and their Relations with Linguistic
Phenomena, (iii) Psychology and Linguistic Phenomena,
and (iv) Linguistic Errors in Non-Native Arabic Speakers
and Their Neurological Mental Causes. The results
highlighted the specific challenges in pronunciation and
comprehension due to the differences between Arabic and
the participants’ native languages.

3.2.4. English as a third language

In addition to the studies above, there was also one doctoral
research which focused on L3 acquisition. Cabuk (2016)
examined the role of cross-linguistic influence in L3
acquisition. For this purpose, she focused on English
adpositions. Given that adpositions in Turkish, Kurdish
and English differ in their morphology and syntax, Cabuk
aimed to understand whether L1 or L2 plays a crucial role
in terms of cross linguistic influence on the acquisition of
L3 (English) adpositions. She used off-line (picture
description) and on-line (self-paced reading) tasks to
investigate comprehension, processing, and production of
English prepositions (in, on, at, behind, over, and to). The
subjects included 67 high school students, namely, Kurdish
L1 — Turkish L2 bilinguals learning English L3 (n=33) and
Turkish L1 speakers learning English L2 (n=34). It was

observed that Turkish-Kurdish bilinguals had better
performance, especially when there were structural
overlaps between Kurdish L1 and English L3, thereby
suggesting cross-linguistic influence of the typologically
similar language on the L3 acquisition.

4. Discussion

The present study aimed to provide an analysis of the
doctoral research on language acquisition in Tiirkiye
between the years of 2000 and 2024. When looked into the
literature, there have been many studies conducted in order
to understand the process of L1 and L2 acquisition.
Abundant bodies of findings have been collected in a
variety of fields psychology,
neuroscience, and computer science. However, many long-
running debates have remained unsolved yet. The ultimate

such as linguistics,

factor appears to be the fact that language acquisition is so
complex and a precise framework is needed to reveal what
it actually involves. Nevertheless, the relevant literature
over the decades has provided an important insight
suggesting that not only innate mechanisms but also
environmental and individual factors should be taken into
consideration. An interdisciplinary approach allows for a
more thorough understanding of language acquisition. The
focus of the doctoral dissertations in the present study was
mainly on linguistic and educational methods. Research
from various disciplines, including psychology and
neuroscience, would aid in understanding the cognitive
and emotional processes involved in the process. This
would allow language acquisition models to be assessed
from a wider angle and provide a more comprehensive
understanding.

The doctoral research in Tiirkiye mainly focused on the
acquisition of Turkish as a first language, Turkish as a
second language, English as a second language, and some
other similar studies. These studies ultimately investigated
the cross-linguistic transfer between L1 and L2, the role of
various language
acquisition, and more specifically vocabulary acquisition.
An analysis of four doctoral dissertations on the acquisition
of Turkish as a first language was done for this study. To
sum up, these studies examined vocabulary acquisition and
how various activities affected a child's first language

teaching methods and tools on

acquisition. A number of research were carried out, for
instance, to find out how parent-child interactions affect
language acquisition and how various participant groups
pick up particular patterns.

It is important to compile interdisciplinary studies that
examine diverse perspectives such as neurological,
cognitive and environmental factors by using different
keywords in order to evaluate the developments in the field
more comprehensively. In particular, studies on the
acquisition of agglutinative languages such as Turkish as a
first or second language will contribute to universal
language acquisition models. The morphological richness
of Turkish constitutes an important area for language
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acquisition research. Although these features have been
examined in some of the dissertations, future studies can be
conducted in which Turkish is analysed comparatively
with other world languages. Such a focus can contribute to
a better understanding of language acquisition through the
similarities and differences that Turkish shares with other
languages. Furthermore, the results of the doctoral
dissertations on language acquisition conducted in Tiirkiye
can provide an important guide for the development of
methods used in language teaching and the shaping of
educational policies.

The dissertations on the acquisition of Turkish as a second
language included in the present study examined various
interlanguage transfer factors and teaching methods in this
field. Likewise, those on the acquisition of English as a
second language revealed the teaching methods affecting
the learning process and the role of native language
transfer. There was only one study on third language
acquisition. Cabuk's (2016) research focusing on the
acquisition of English by Turkish-Kurdish bilinguals
revealed important findings on interlanguage influence.
The findings demonstrated that typologically similar
languages facilitate the learning process. These results may
contribute to the development of strategies in third
language teaching that take into account learners' native
and second language structures.

The present study was carried out by compiling and
analysing 20 doctoral dissertations published in Tiirkiye
between 2000 and 2024, which are provided open access by
YOK National Thesis Centre. The process of language
acquisition is influenced by different factors and it is
therefore a very comprehensive area of research. To
illustrate, it is possible to focus merely on the acquisition of
a specific language such as Turkish as L1, or the acquisition
of certain grammatical
acquisition, first or second language acquisition processes,
sign language acquisition, the environment in which the

structures and vocabulary

language is learnt, cognitive or emotional factors, the effect
of teaching methods, age factor, etc. Due to the broad
nature of the research topic, only some studies conducted
in Tarkiye on first and second language acquisition
processes are discussed in this study. The keywords used
were limited to ‘language acquisition’, ‘language” AND
‘acquisition’, ‘dil edinimi’, and ‘dil’ AND ‘edinimi’ in
Turkish and English in order to focus on studies directly
related to language acquisition. However, there are more
studies on language acquisition that can be accessed by
using different well. For instance,
dissertations written in a language other than Turkish and
English and studies on language acquisition conducted
before 2000 were excluded from the present study. Further
research through the YOK National Thesis Centre with
other keywords, for instance, ‘language development’
results in 107 doctoral dissertations between 2000 and 2024,
but only 18 of them are in the subject areas of Speech and
Language Therapy or Linguistics. Nevertheless, some of

keywords, as

these are related to inventory development (e.g. Kagar-
Kitiik¢li, 2021; Yilmaz-Cifteci, 2022). When searched in
English with the keyword ‘language development’, only 1
doctoral thesis was found between 2000 and 2024, yet the
study addressed the development of motor skills rather
than language acquisition, and the topic of language
development was only mentioned roughly (Kobal, 2000).
Additionally, the full text of the dissertation was not
accessed since it was not authorised to be published on the
database.

To put in a nutshell, the variety of data to be analysed with
different keywords related to language acquisition can be
increased. The present study aimed to provide a picture of
the general trend of doctoral dissertations on language
acquisition published in Tiirkiye, but future studies might
provide a comprehensive evaluation under a specific title
by considering certain keywords and topics together (e.g.
age and second language acquisition, sign language
acquisition, or more specifically the acquisition of English
relative clauses).
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EK: Table of Analysis
No Reference Research focus Language Participant / Material Data collection
1 Karaata (2005) Material development  English (L2) 10 instructors Questionnaire; Syllabus and

2 Yazici (2007)

3 Saran (2009)

4 Keklik (2009)

5 Altunkol
(2011)

6  Bicki (2012)

7 Yavuz (2012)

8  Erol (2014)

9 Zend (2015)

10 Okyay (2015)

11 Ergin (2015)

for language
acquisition course at
ELT departments
Effect of language-
focused preschool on
Turkish acquisition

Effect of mobile
phones on vocabulary
acquisition

Word frequency and
remembrance level
Acquisition of English
causative / inchoative
transitivity
alternations

Acquisition of English
verb-noun collocations
Acquisition of
scrambling in L2

Vocabulary
acquisition in Turkish
as a foreign language

Acquisition of overt
and null pronouns in
L2 Turkish

Effect of story method
on vocabulary
acquisition of children

Effect of mothers” use
of explanatory
reasoning and
cognitive stimulation
behaviours on
children’s receptive

Turkish (L1 and 57 bilingual children at

L2) the age of 5-6 (30
speaking Turkish as L1
and 27 speaking Turkish
as L2)

English (L2) 165

Students at an English
prep school of an
English medium

university

Turkish (L1) 690 students at the age
of 6-8-10-11

English (L2) 53 second-year students
at ELT department

English (L2) Essays of students at

ELT department
Turkish (L1and 51 students at Japanese
L2), Japanese
(L1 and L2) and

English (L1)

language department in
Ankara; 42 students at
Turkish language
department in Tokyo; 15
English speaking
students learning
Turkish in Ankara. 6
Japanese and 7 Turkish
in the control group
Analysis of vocabulary
in course books; Word
frequency dictionary of
written Turkish

103 students learning
Turkish as L2

Turkish (L2)

Turkish (L2)

52 children of 48-72
months

Turkish (L1)

Turkish (L1) 425 children of 5-6 years

old and their mothers

material development

Pre-test/post-test, follow-up test
quasi experimental design;
language focused preschool
education program (treatment);
Gazi Evaluation Tool of Early
Childhood Development, Average
Pronunciation Length,
Descoeudres Dictionary Test, and
Peabody Picture Vocabulary Test
Pre-test/post-test, follow-up test
quasi experimental design; use of
mobile, web and printed modes
(treatment); post-study semi
structured interviews with
students; an open-ended
questionnaire

Making a list of most frequent
words; Vocabulary test

Pre-test / post-test, follow-up test
quasi experimental design; explicit
instruction on causative /
inchoative transitivity (treatment)
alternations

Analysis of errors over 177 essays

Comprehension test; production
test; metalinguistic test

Analysis of vocabulary in course
books; making a list of 1000 most
frequently used words

Written interpretation test;
Sentence-picture matching test

Pre-test / post-test, follow-up test
quasi-experimental design;
Expressive and receptive language
test in Turkish; Scientific
vocabulary acquisition assessment
form; Teacher observation form;
Teacher interview form; Family
interview form

British picture vocabulary scale III;
Frosting developmental test of
visual perception; Child raising
behaviours scale
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12 Ates (2016)

13 Cabuk (2016)

14 Kutlay (2017)

15 Uslu (2017)

16  Efeoglu (2018)

17 Giingdr (2022)

18 Aburidi (2022)

19  Tanyer (2022)

20 Akgiil (2023)

language and visual
perception skills

Effect of Gass’s Second
Language Acquisition
model on vocabulary
acquisition in Turkish
as L2

Acquisition of
preposition in English
as L3

Processing of
inflectional and
derivational
morphology in L1 and
L2 Turkish

Effect of life focused
foreign language
acquisition program
on Turkish children’s
learning English as L2
Acquisition of Turkish
nominal inflectional
morphemes

Pragmatic analysis of
speech act
competences in L2
acquisition

Acquisition of Arabic
as L2 in the view of
neurolinguistics and
psycholinguistics
Acquisition of English
psych verbs by
Turkish learners of
English as L.2
Developing linguistics
and intellectual skills
through cartoon-based
activities in Turkish
lessons

Turkish (L2)

Turkish-Kurdish
bilinguals,
Turkish (L1)
English (L3)
Turkish (L1) and
(L2)

English (L2)

Turkish (L2)

English (L2)

Arabic (L2)

English (L2)

Turkish (L1)

28 students learning
Turkish as L2

67 high school students

72 Turkish L1 speakers,
72 Turkish L2 learners

80 children of 50-74
months old

90 students (72 Turkish
L2 learners, 18 Turkish
L1 speakers)

63 students, 6 academic

staff (Part 1); 367, 321, 99

and 90 students
respectively (Part 2)

A collection of relevant
studies

239 students at ELT
department

23 students at the 7th
grade level, 8 action
plans prepared by the

researcher

Pre-test / post-test, follow-up test
quasi experimental design
(Vocabulary knowledge test);
teaching 133 target words /
phrases using Gass’s model
(treatment); Semi-structured
interviews

2 offline picture description; An
online self-paced reading task

2 masked priming experiments

Pre-test/Post-test, follow-up test
quasi-experimental design; Life-
focused foreign language
acquisition program (treatment);
Semi structured interviews
Timed oral production task;
Written forced elicitation task;
Cloze test to measure Turkish L2
proficiency level

Document scanning; Classroom
observation; Interview with
academic staff; Speech act test,
Politeness test; Utterance
conformity test

Review of relevant studies

Quick placement test, Written
production task; Acceptability
judgement task; Picture
identification task

Action research design; researcher
diaries, student diaries,
documents, observation forms,
and interview forms




