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The purpose of this study is to assess the educational status of immigrant students
based on the views of teachers working in schools. This research employs a
phenomenological approach within the qualitative research framework. The study
group comprises 17 teachers from secondary schools located in the central
districts (Karatay, Meram, and Selguklu) of Konya, Tiirkiye, during the 2022-
2023 academic year. Data was collected using a semi-structured interview form,
and the gathered information was analyzed through descriptive and content
analysis methods. From the analysis of teachers' views on the current educational
status of immigrant students, key areas such as communication, social life,
problem-solving, and teacher training emerged. The study findings were
compared with relevant literature and similar studies, and the results were
explained. In order to carry out and improve the education process more
effectively, it is significant to solve the problems of immigrant students, especially
in the context of language and culture, and to provide teachers with sufficient and
effective training on immigrant students and their education.
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Ogretmen

Bu aragtirmanin amaci, okullarda gorevli dgretmenlerin goriisleri dogrultusunda
gbe¢men Ogrencilerin egitim durumunu belirlemektir. Caligma, nitel arastirma
yontemine dayali bir olgubilim (fenomenoloji) arastirmasidir. Arastirmanin
caligma grubunu, 2022-2023 egitim 6gretim yilinda Tiirkiye’nin Konya ilindeki
merkez ilgelerde (Karatay, Meram ve Selguklu) yer alan ortaokullarda gérevli 17
O0gretmen olusturmaktadir. Calismada veri toplama araci olarak yari
yapilandirilmig goriisme formu kullanilmigtir. Toplanan veriler betimsel analiz ve
icerik analizi yontemiyle analiz edilmistir. Ogretmenlerin, gd¢men 6grencilerin
mevcut egitim durumuna iliskin goriislerinin analizi neticesinde; iletisim, sosyal
hayat, sorunlarin ¢dziimii ve dgretmenlerin aldiklar1 egitimler seklinde alanlar
tespit edilmistir. Calisma bulgulart ilgili literatiir ve benzer c¢aligmalarla
karsilagtirilarak sonuglar agiklanmustir. Egitim-6gretim siireglerinin daha etkin
yiiriitiilmesi ve iyilestirilmesi amaciyla gégmen 6grencilerin 6zellikle dil ve kiiltiir
baglamindaki sorunlarinin ¢dziilmesi; ayrica 6gretmenlerin de gégmen 6grenciler
ve egitimlerine iligkin yeterli ve etkili egitimlerden gegirilmesi 6nem arz
etmektedir.
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INTRODUCTION

Migration is a phenomenon that has existed throughout human history and still continues
worldwide; it refers to the movement of people from one place to another for various reasons
(Castles & Miller, 2009). In other words, migration can be defined as the geographic displacement
of people due to social, economic, political, and natural reasons. People may choose to migrate
voluntarily in order to work, seek improved employment prospects, and live a more comfortable
life. However, there are also situations where people are compelled to leave their homes due to
circumstances beyond their control, such as war, oppression, exile, or natural calamities (Aricioglu
& Avect, 2021). Today, many people still migrate to new places due to economic, social reasons,
and especially due to internal conflicts or turmoil (Aydeniz & Sarikaya, 2021). In the study of
Erdogan and Kaya (2015), it is stated that immigrants generally flee from poverty, war, political
corruption, oppressive regimes, and poor living conditions. The recent wave of migration has led to
different classifications and definitions depending on the status of immigrants. In the current
discourse, alongside the concept of migrant, different terms such as refugee, asylum seeker,
conditional refugee, temporary protection, and subsidiary protection are being used (Turan &
Fansa, 2021). The United Nations defines an immigrant as “an individual who has resided in a
foreign country for more than one year, regardless of reasons, voluntary or not, regular or irregular
migration routes”. The Turkish Language Association, on the other hand, defines the concept of
immigrant as a person who leaves his/her own country to settle in another country (TDK, 2018).
Tiirkiye, with its strategic geographic position as a transit hub or destination country for migration,
has been greatly impacted by intense migration, especially following the Arab Spring. Starting
from 2011, Tiirkiye has received a significant number of refugees originating from countries such
as Syria, Iraq, Afghanistan, Iran, Pakistan, and other nations (Akkoyunlu Ertan & Ertan, 2017).
According to the February-March 2021 report of the United Nations Refugee Agency, there are
around 4 million immigrants in Tiirkiye, including 3.6 million Syrians and others coming from
Iraq, Iran, Afghanistan, Pakistan, and various countries (UN Refugee Agency, 2021). Tiirkiye, the
nation hosting the largest number of Syrian refugees globally (Erdogan, 2020), is witnessing a
continuous rise in the number of Syrian students entering its education system. As a result of this
increase, various issues have become apparent in the Turkish education system (Kaya, 2020;
Ozeng¢ & Saat, 2019). Migration, both for individuals and masses, as well as for the communities
that receive migrants, necessitates a new form of social relationship (Adigiizel, 2017). As a result
of migration movements, people with different cultural backgrounds were compelled to live
together, which brought about various challenges. Education is one of the most prominent issues
among these challenges. Therefore, Consequently, it has become crucial to introduce reforms in the
education sector to facilitate refugee students' adaptation to their new educational environment
(Erdogan, 2015; Somuncu, 2021).

The increasing international migration movement in Tiirkiye has made immigrant integration an
important subject of study (Dedeoglu & Gokmen, 2011). In the integration of immigrants,
education is given top priority. Understanding the educational situation of migrant students
requires a theoretical framework that addresses the challenges they face in adapting to new
environments. Social integration theory emphasizes the importance of forming social connections
within the host society, which is crucial for the academic and emotional well-being of migrant
students (Putnam, 2000). Without adequate social support, these students may experience isolation,
negatively impacting their educational outcomes. Cultural adaptation theory explores how
individuals adjust to new cultural contexts. Berry (1997) identifies strategies such as assimilation
and integration, which are vital for migrant students as they balance their native culture with the
new one. Successful adaptation can enhance academic performance and foster a sense of
belonging. It is one of the most important research elements of education policies to examine the
extent to which immigrant students integrate into the education systems of their new host
countries, whether their relative achievements in schools require special attention compared to
their local peers, and how recipient countries with diverse immigrant populations cope with
relevant challenges (Bahadir, 2021). Tiirkiye hosts the world's largest displaced Syrian community,
and currently, around one and a half million school-aged refugee children necessitate educational
interventions (UNHCR, 2018). The education of families and children compelled to flee Syria due
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to war and security concerns is not only a basic human right but also essential for their integration
into Turkish society (Aytag, 2021). Following the significant influx of Syrian refugees, Tiirkiye has
focused on social integration and educational initiatives (Duman, 2019). In this context, several
circulars were issued through the collaboration of AFAD (Disaster and Emergency Management
Authority), YOK (Council of Higher Education), and the Ministry of National Education. These
efforts aimed to address educational challenges, provide training for teachers, organize various
activities, and strive for a standardized approach to the education of refugee children (Kayman &
Elkatmis, 2021). The Ministry of National Education aimed to establish a legal framework for the
education of immigrant children (Aksoy, 2020; Seydi, 2014; Sahin, 2020). The education process
for Syrian refugees under temporary protection, which initially started in camps, has gradually
continued in schools within the Turkish Education System (Aytag, 2021). Additionally, the
literature includes studies that concentrate on the field of education, which is a fundamental human
right, supporting children's development, improving their disadvantaged situation, and evaluating
implemented programs (Aricioglu & Avci, 2021; Demircan, 2019; Dilek & Demiral, 2021; Eres,
2015; Kayacan & Giines Kog, 2021; Kolukirik, 2020; Simsek & Kula, 2018).

Tiirkiye, which can be described as a country of immigration, has a significant number of migrant
children, both registered and unregistered, who are unable to access educational services.
Institutions such as the European Union and the United Nations provide necessary support to
initiatives aimed at ensuring that all children, including migrant and refugee children, have access
to education. In recent years, with the significant increase in the number of migrants and refugees,
the number of studies conducted in the field of education has also increased, and different
perspectives have started to be considered. With the gradual acquisition of legal permits through
temporary migrant status, migrants have settled in the host country, and migrant children have also
joined local schools. When necessary conditions were met, the education process for migrant
students continued with special programs and educators. In cases where the conditions were not
suitable, the flexibility of the implemented program was utilized, and the process continued with
the contribution of teachers and families (Uysal, 2022).

Several studies have been conducted on the education of immigrant students in Tiirkiye, addressing
the challenges these students face. The study findings indicate that migrant students encounter
various challenges, primarily language and cultural barriers, which have an impact not only on the
individual students but also on the entire class and school (Akkaya et al., 2021; Balkar et al., 2016;
Basaran, 2020; Gokmen, 2020; Isik, Bahat, Onciiler, and Ozdemir, 2021; Toker Poyraz, 2022). In
general, language barrier has been identified as one of the main challenges in migrant education
(Temur & Ozalp, 2022). Migrant children can acquire sufficient speaking skills in their new
language within one to two years, but achieving the language proficiency required for academic
learning generally takes four to seven years (Hakuta, Butler & Witt, 2000). While ensuring migrant
children receive education is crucial, it's equally important not to neglect the needs of teachers who
will be instructing these children. Numerous studies in the literature have addressed this issue as
well. These studies (Beltekin, 2016; Bourgonje, 2010; Dryden-Peterson, 2015; Kovinthan, 2016;
Matthews, 2008; Pastoor, 2015; Yaylaci et al., 2017) have highlighted the importance of teachers'
competencies, indicating that teachers in the refugee, migrant, and asylum-seeking group seek to
have more knowledge about the education of these children and require professional training in
these areas. Furthermore, it is crucial to ensure acceptance and integration into the new society for
migrant children (Kogak & Giindiiz, 2016). It is not only the responsibility of the individuals who
migrated but also the local community to prevent the exclusion of migrant children, avoid social
integration issues, foster trust and coexistence between the two communities, and facilitate the
inclusion of these children in society (Elsiveyden, 2021; cited in Poyraz, 2022).

When reviewing the literature, it becomes apparent that the education of migrant students has
become a significant issue worldwide. Research on the education of migrant students holds great
importance in understanding the challenges they face in terms of educational achievement and
social integration and identifying the necessary steps to overcome these challenges. Adapting to
different education systems in various countries and dealing with cultural differences is a
challenging process for migrant students. These students should not only strive for academic
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success but also make efforts to adapt socially and culturally to their new country. Therefore,
conducting research focused on the education of migrant students and discussing what can be done
to ensure their successful education is a highly important and relevant topic. In our study, we
preferred to sample teachers who teach immigrant students. The reason for this was that these
teachers work directly with immigrant students and closely witness their educational processes. We
believed that the views of these teachers would provide a perspective on the educational status of
immigrant students. Seeking the perspectives of teachers, who bear a great responsibility in this
regard, can shed light on identifying and solving these issues, contributing to the development of
programs for the education of migrant students, shaping educational policies, providing guidance
to policymakers and decision-makers, and making contributions to the educational literature. In
this context, the aim of the study is to assess the educational status of immigrant students in line
with the opinions of teachers working in schools. Within the scope of the objective, the opinions of
the teachers about the current educational status of immigrant students were described and
interpreted.

Background

Since the Syrian civil war began in 2011, Tiirkiye has taken in millions of Syrians, offering them
"temporary protection” status. This status, established under the Temporary Protection Regulation
in 2014, designates Syrians as being under temporary protection rather than refugees, highlighting
the legal differences between refugees, asylum seekers, and individuals with temporary protection
under international law. In the Migration Terminology Glossary, a migrant is described by the
United Nations as someone who has lived in a foreign country for over a year, regardless of the
cause, whether the movement is voluntary or forced, and whether the migration routes are legal or
illegal. An asylum seeker is an individual seeking refuge in another country to escape persecution
or significant danger in their home country, while awaiting a decision on their application for
refugee status according to applicable national or international laws. If their application is denied,
they must leave the country, and if they lack permission to remain, they may be deported like any
other foreigner involved in unlawful or irregular activities. A refugee is defined as an individual
who meets the criteria established by the UNHCR and is eligible for United Nations protection,
regardless of whether they are in a country that is a party to the 1951 Convention or the 1967
Protocol. This status applies even if the host country does not formally recognize them as a refugee
under these legal documents (International Organization for Migration [IOM], 2009). Tiirkiye has
prioritized the education of Syrian students, tackling challenges such as language, cultural
adaptation, and social integration. While Syrian students initially attended Temporary Education
Centers, most have been integrated into Tiirkiye’s public school system in recent years. As the
country hosting the largest number of refugees globally, Tiirkiye manages this process both
nationally and internationally, working with organizations like the European Union to implement
policies that support the education and social inclusion of migrants. In this way, the integration of
Syrian students into Tiirkiye’s education system serves as both a reflection of the country’s
migration policies and a response to the broader global refugee crisis.

METHOD
Research Design

The present study is phenomenology research, one of the qualitative research methods. In a
phenomenological study, researchers try to understand/explain the experiences and the direct
experiences of individuals with these experiences in the process (Gedik, 2016). In addition,
phenomenology deals with phenomena that we are aware of but do not have an in-depth
understanding (Yildinm & Simsek, 2016). This approach emphasizes how individuals interpret
their experiences and examines how they translate those experiences into personal consciousness,
both on an individual level and as shared meaning within a group (Patton, 2018).
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Study Group

The study group comprises 17 teachers from secondary schools located in the central districts
(Karatay, Meram, and Sel¢uklu) of Konya, Tiirkiye, during the 2022-2023 academic year. The
choice of focusing on middle schools is due to the fact that Syrian migrant students tend to adapt to
Turkish schools on average during this period, and it is when they have the highest attendance
rates. Additionally, the schools located in the neighborhoods where Syrian migrant
families/students reside predominantly were selected for the study. In the study, a participant group
was formed with the maximum variation sampling method, one of the purposive sampling
methods. Maximum diversity sampling aims to guarantee the inclusion of individuals from various
backgrounds who might be involved in the issue, in order to capture diverse perspectives and
identify significant commonalities (Yildirim & Simsek, 2016). In the current study, sample attempt
was made to provide by gender, educational status, professional seniority, and branch.
Demographic characteristics of participating teachers are presented in Table 1.

Tablo 1. Characteristics of participating teachers

Variables N %
Gender Female 10 59
Male 7 41
Educational Status Undergraduate 14 82
Postgraduate 3 18
Professional seniority 1-5 years 4 24
6-10 years 10 59
11-15 years 1 5
16 years and over 2 12
Branch Physical Education 1 6
Information Technologies 1 6
Religious Culture and Ethics 2 12
Science 3 17
Visual Arts 1 6
English 1 6
Math 3 17
Psychological Counseling and Guidance 1 6
Social Studies 1 6
Turkish 3 18
Total 17 100

Data Collection Tool

In the research, a personal information questionnaire designed by the researchers was utilized to
ascertain the demographic profiles of the teachers. This form enabled the identification of
participants' gender, educational status, professional seniority, and branches of the participants.
The teachers' perspectives on the current educational situation of immigrant students were gathered
using a semi-structured interview format. During the development of the interview form, the
existing literature on the topic was reviewed. Subsequently, the opinions of three experts in the
respective fields (Turkish language education, measurement and evaluation, educational
management) were sought, and necessary adjustments were made based on their feedback. The
revised interview form was then subjected to a pilot application. Following the pilot application,
further adjustments were made, resulting in the final version of the interview form.

Data Collection and Analysis

Ethical committee approval and permissions have been obtained for data collection. Before the
interviews, participants were informed about the study, and appointments were scheduled for the
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interviews to collect data. The interviews were conducted face-to-face in comfortable settings for
both the researcher and the participants, and they lasted between 20-25 minutes. The interview data
were recorded using an audio recording device and written notes.

The interview data were transcribed into written form in a computer environment. Before analysis,
participants' files were assigned codes such as "A, B, C, D, ..." in the study. The data were
analyzed using descriptive analysis and content analysis techniques. Content analysis was used to
identify themes related to teachers' views on the current educational status of immigrant students in
the interviews. After reviewing all the data, the coding process was undertaken. Meanings were
extracted from the data sets, and each meaning was assigned a specific code. Codes serve as labels
or tags to attribute units of meaning to the descriptive and interpretive information gathered in the
study (Miles and Huberman, 2019). In the study, after coding using content analysis, similar codes
were merged. From the extensive and piled-up codes, a new list of codes was created. Lastly, codes
with similar topics/meanings were grouped under categories and placed under the relevant theme.
The descriptive analysis was used to describe the identified codes in the study, and quotations from
the interviews were included.

In order to increase the internal validity (credibility) of the current study, the preparation of the
interview form involved reviewing the literature and obtaining opinions from relevant experts in
the field. In this regard, the interview form was initially drafted, and necessary corrections were
made after conducting a pilot study. Additionally, a suitable environment and time were provided
to create a comfortable atmosphere for participants to express themselves and gather reliable data.
Various researchers conducted the data analysis, and the interpretations and results derived from
this analysis were reviewed and confirmed by the participants. To bolster the external validity
(transferability) of the study, the procedures and methodologies employed were thoroughly
detailed within the research framework.

To improve internal reliability (consistency) in the study, direct quotations from participant
statements were included. For reliability assessment, the formula Reliability = Agreement /
(Agreement + Disagreement) X 100 was used to evaluate the coding conducted by both researchers
(Miles and Huberman, 2019). According to the evaluations conducted, the reliability of the coding
performed by the researchers in the examination and analysis of the data was determined to be 94%
(percentage of agreement between the coders). For internal consistency, an agreement of at least
80% between coders is expected (Miles and Huberman, 2019; Patton, 2018). Based on the
achieved percentage of agreement (94%) in the current study, the data collection instrument is
considered reliable.

FINDINGS

The categories, codes and frequencies under the theme of teachers' views on the current
educational status of immigrant students are given in table 2.

Tablo 2. Teachers' views on the current educational status of immigrant students

Theme Categories Codes f
Language/Linguistics 17
Communication Behavior 5
Teachers' vi Total 22
cachers’ views on Culture/Cultural 8
the current Integration 7
educational status Social life £Ta -
s Exclusion/Bullying 2
of immigrant
Total 17
students ——
Utilizing body language, games, books, 6
Problem-solving visual, and tangible materials
Utilizing an interpreter (through students 5
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and teachers)

Total 11
The necessity of education 14
Teachers' training  Attending courses and seminars 4
Total 18

When analyzing the views of teachers regarding the current educational status of immigrant
students, four categories were identified as a result. These categories are communication, social
life, problem-solving, and teachers' training. In the context of communication, teachers have
emphasized the language problem of immigrant students. They specifically mentioned the lack of
knowledge, inability to speak Turkish, and the difficulties they face in the learning process. They
also mentioned that language problems lead to difficulties in establishing friendships and can
contribute to behavioral issues such as aggression. In this regard, it has been stated that in order to
overcome both language and behavioral problems, it is necessary for immigrant students to learn
Turkish to a sufficient level and use it functionally. Providing language education to immigrant
students is seen as crucial. Presented below are teachers' statements expressing their views on the
current educational status of immigrant students in terms of communication.

“The biggest challenge I face with immigrant children is their need to learn a different
language when they start school. Additionally, due to the presence of cultural
differences among students, there are often issues related to adaptation and
integration. In order to cope with these challenges, especially during teaching
sessions, I try to explain the subject matter in the slowest possible way, relying more
on body language and materials.” (A)

“The most significant challenge I face is the language problem. The majority of
immigrant children still don't know Turkish, which makes it difficult for them to
understand what is being taught or read in class. When [ speak to a student, they rely
on their Turkish-speaking classmates for translation if there is any. In such cases, it
becomes nearly impossible to teach the lesson effectively to non-Turkish-speaking
immigrant students. Another challenge [ experience is the difficulty in fostering
harmony and friendship between Turkish students and immigrant students. Their lack
of liking and inability to form friendships leads to conflicts even during class.” (B)

“The biggest challenge we face when providing education to immigrant children is the
language barrier. It is crucial for educators to have at least a moderate level of
proficiency in Arabic. Alternatively, it is necessary for refugees and their families to
quickly acquire a sufficient level of Turkish language proficiency to be able to
communicate their needs and concerns in the country they are living in, which is
Tiirkiye. Due to their inability to communicate with their peers, they become agitated.
They can't express themselves, have difficulty understanding lessons, and struggle with
a sense of belonging, which leads to aggression. Finding a solution to this issue is
truly challenging for us. I try to address the language barrier by using interpreters and
strive to get to know and understand them. I emphasize my affection for them and
explicitly state that I do not discriminate based on race, especially when addressing
any issues related to a sense of belonging.” (D)

“Many of the immigrant children do not bring materials, and even if some of them do,
they either don't understand the instructions due to their lack of language proficiency
or they simply don't care and draw or color whatever they feel like instead of doing the
assigned work. I try my best to provide materials within my means. I also show
examples to those who are doing different activities to redirect them back to the task at
hand.” (E)

“Adapting to education and orientation processes can be challenging for immigrant
children due to their difficulties in understanding, speaking, writing, and interpreting
Turkish. Additionally, the conflicts and disputes between Turkish and Syrian students
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pose a challenge in finding solutions. Cultural, educational, logical, and physical
differences also contribute to these challenges. To address these issues, I focus on
raising awareness, creating sensitivity, engaging in cognitive discussions, and
prioritizing problem-solving. I utilize programs like PIKTES (Support Program for
Students with Additional Language Needs) and direct Turkish language teachers to be
aware and mindful of these issues to facilitate resolution.” (I)

In the context of social life, teachers have stated that immigrant students face challenges in
integrating into social life, adapting to the culture and environment. They have also mentioned
experiences of exclusion and bullying as a result of these challenges. Among the reasons for these
issues, it has been emphasized that the culture is not adequately introduced to everyone, including
immigrant students, and that the facilitation of the adaptation process is lacking. Below are the
statements of teachers regarding the social life of immigrant students in relation to their current
educational status.

“Due to the majority of immigrant children not knowing or having limited knowledge
of Turkish, there can be some disagreements and lack of classroom harmony. Some
immigrant children, being in the same class as Turkish students, may exhibit
nationalist tendencies and form groups, occasionally leading to conflicts with their
peers. Cultural differences also negatively impact the adaptation of immigrant
children in the classroom. I try to resolve the issues between Turkish and immigrant
children by engaging in conversations and seeking compromise, emphasizing that
individuals should not be belittled or excluded based on their race. To address
language and cultural barriers, I encourage reading books and impart Turkish culture
to immigrant children.” (F)

“The most significant educational challenge for immigrant children is language and
communication problems. Due to the diverse educational settings where immigrants
receive education, such as public schools, Temporary Education Centers (GEM), some
private schools, and informal environments, coordination in education becomes
challenging. Issues such as irregular school attendance among school-aged children,
difficulties in adapting to their peers due to cultural differences, negative attitudes and
perceptions of the local community, teachers, students, and administrators towards
immigrants emerge as major problems. The perception of immigrant children as cheap
labor, inadequate physical infrastructure in schools, low competence levels of teachers
in refugee education, and deficiencies in curriculum and teaching materials are
additional challenges faced in immigrant education.” (G)

“The problems I encounter in the education of immigrant children are as follows:
Inability to communicate due to the students and parents not knowing Turkish. Peer
bullying (foreign students frequently resort to insults and violence towards each other.
Immigrant students find it difficult to adapt due to cultural and linguistic differences.
They also do not make sufficient efforts to integrate, and it may be because they prefer
to stick with their fellow countrymen due to shared experiences.” (H)

“Communicating with immigrant children becomes quite challenging due to their lack
of knowledge in Turkish. Consequently, we face difficulties in teaching them ethical
rules, cultural values, cleanliness, and moral principles. The inability to teach these
rules and values contributes to discipline problems.” (K)

Teachers have expressed that they have been actively searching for solutions in response to the
language and adaptation problems that immigrant students face in their educational processes. In
order to improve the quality of education, they have been utilizing non-verbal communication,
games, books, visual aids, and tangible materials. Additionally, when necessary, they have been
minimizing language and adaptation problems by employing translation assistance from teachers
and students. The teachers' statements regarding the solution of these problems in relation to the
current educational status of immigrant students are provided below.
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“I have encountered some challenges in providing education to immigrants. Most
students have some basic reading and writing skills, but they struggle to comprehend
what they read and write. I address this issue by using visuals and videos to support
their understanding. However, there are difficulties in communicating with children
who do not speak Turkish within the classroom. To overcome this, we facilitate
communication by having students who are proficient in Turkish act as translators in
the classroom.” (C)

“Yes. I encounter language problems the most. Confidentiality is an important factor
in counseling sessions, and when an interpreter is involved, it compromises
confidentiality to some extent. That's why I believe it's important to speak the same
language when communicating with immigrant children. I try to solve the language
problem by using a fellow student who is proficient in the language or an interpreter
whenever I can access one. However, as I mentioned, this can compromise the
confidentiality of the counseling sessions. Another issue is cultural differences.
Different cultures have different ways of life, and communication problems can arise
due to these cultural differences. I try to address this problem by listening to their
cultures and experiences from their perspective.” (L)

“I have problems while providing education to migrant children. These problems stem

from the difficulty in communication. These problems include behavioral issues, lack
of knowledge of rules, difficulty in understanding instructions, not knowing words or
their meanings, pronunciation issues, and students not using Turkish words during
lessons. To address these problems, I make use of Al and A2 level textbooks used for
teaching Turkish to foreigners. I use videos, animations, and visuals as teaching aids. |
try to encourage every student to speak Turkish during and outside of lessons. I also
employ games to teach rules.” (P)

“I am experiencing a communication problem. I address this issue by using students
who have a better command of Turkish as interpreters in the classroom. I also
encounter difficulties with cultural customs, traditions, and classroom rules. To
address these issues, I try to resolve them by repeatedly explaining that certain
behaviors are not appropriate and by demonstrating the correct way through
experiential learning.” (R)

Teachers have expressed that they have not received sufficient training, courses, seminars, etc.,
regarding immigrant students and their education. It is observed that only a limited number of
teachers have been provided with such training. It has been emphasized that adequate training,
courses, seminars, etc., are necessary not only for teachers but also for immigrant students,
especially in terms of language and culture, to ensure a more effective education process for
immigrant students. The teachers' statements regarding the training they have received concerning
the current educational status of immigrant students are provided below.

“I did not receive training. It is certainly necessary to provide training to teachers in
this regard. 1 believe that through training, the problems can be reduced to some
extent.” (A)

“I haven't received any training specifically on the education of immigrant children.
From a teacher's perspective, I don't believe such training is necessary. I think every
teacher has sufficient knowledge in this regard. Perhaps seminars or courses could be
provided to teachers who will teach a language to foreign students. Foreign students
should be encouraged in terms of adaptation (language, cultural adaptation). The fact
that foreigners live in certain neighborhoods makes adaptation more difficult. They
don't feel obligated to learn the language or adapt.” (H)

“I haven't received any education on this matter. It is important, in my opinion, to
provide Turkish language education to immigrants in all subjects. If we want them to
be well-prepared for the future and if we want to be beneficial to them, it may be
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important from the perspective of teachers, but it will be more effective for them to
receive education themselves.” (1)

“Yes, there is. During the second semester of the 2021-2022 academic year, I received
a 5-day "Exposure Therapy Training" within the scope of PIKTES, with approximately
6 hours of training each day. It was very productive for me. I believe that increasing
the availability of such training is necessary.” (L)

“I attended the "Turkish Language Teaching Seminar for Foreigners" conducted
within the scope of PIKTES. I believe that such courses would be beneficial for all my
colleagues.” (M)

“I have not received any specific training in this regard. However, I strongly believe
that it is necessary for us to receive such training. During our undergraduate
education, we were trained to educate students who speak the same language and
share the same culture as us. However, immigrant students have different needs.
Acquiring training on how to provide education tailored to these needs would be
beneficial for both enhancing the effectiveness of teaching and learning, and
improving classroom management.” (N)

DISCUSSION and CONCLUSION

This study aimed to assess the educational status of immigrant students based on the views of
teachers working in schools. The data collected from interviews with teachers underwent
descriptive analysis, and the results were outlined. The examination of teachers' perspectives on the
educational status of immigrant students led to the identification of four distinct categories. These
categories are communication, social life, problem-solving, and teachers' training. In this part of
the research, the findings were juxtaposed with comparable studies and pertinent literature, and the
outcomes of the study were elucidated.

The study revealed that one of the main findings is that teachers face the biggest challenge in
communication with immigrant students, specifically related to language or linguistic issues. In the
study, teachers particularly emphasized the problems related to immigrant students' lack of
knowledge, inability to speak Turkish, and difficulties in the language learning process. The
findings of the study align with the results of previous research conducted by Aydeniz & Sarikaya
(2021), Aydin & Kaya (2019), Kayman & Elkatmis (2021), Poyraz (2022), Sarier (2020), and
Temiz (2020). In their studies, Aydeniz and Sarikaya (2021) particularly emphasized the lack of a
common or sufficient language as the most highlighted linguistic problem. This issue can make it
difficult for students to communicate and achieve social integration both in school and in their
social lives. According to the study conducted by Kayman and Elkatmig (2021), the teachers in the
study group emphasized that the insufficient knowledge of Turkish among immigrant students
poses significant language challenges. They struggle to communicate with both teachers and fellow
students, and their only chance to converse is during Turkish-language lessons. These findings
indicate that immigrant students face language barriers due to limited opportunities to learn
Turkish, a low number of Turkish-speaking individuals in their surroundings, and the necessity to
learn different language structures and vocabulary from their native languages. As a result, these
language challenges can lead to lower academic performance or even decisions to interrupt their
education.

Behavioral challenges represent one of the communication-related issues faced by immigrant
students in the study. Teachers have noted that language difficulties can contribute to specific
behavioral issues during communication. These findings align with those of previous studies
conducted by Arslan and Ergiil (2021), Demir, Ozdemir, and Kése (2020), Kosar and Aslan
(2020), Songiir and Olgun (2020). Arslan and Ergiil (2021) noted in their research that refugee
students who struggle to actively engage in lessons and encounter feelings of inadequacy encounter
challenges in adapting to the classroom atmosphere, interacting with peers, navigating the social
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environment, and adhering to school regulations. The bored refugee student in the classroom may
exhibit disruptive behavior that disrupts the lesson. Moreover, refugee students who exhibit
negative behavior or withdraw may encounter challenges in communicating with their peers
because of cultural disparities. This can lead to a sense of failure in their studies and a loss of
interest in the lesson. In the study conducted by Demir, Ozdemir, and Kose (2020), it was
mentioned that with the participation of Syrian students in education, discipline problems such as
violence, dress code issues, lying, property damage, and tardiness emerged in schools. These issues
such as dress code problems, tardiness, and lying may arise due to students not understanding
school rules or experiencing stress during the process of adaptation. In addition, according to the
research conducted by Songiir and Olgun (2020), 80% of teachers emphasized that Syrian-origin
students have a higher tendency towards violence, and they may exhibit behavioral problems such
as bullying, rule-breaking, and using profanity. These behavioral issues may stem from the
negative conditions, traumas, or migration experiences that Syrian students have encountered in the
past.

The research highlights two primary challenges confronted by immigrant students in the realm of
social life, namely, cultural differences and integration issues. This finding is consistent with
previous research on the difficulties experienced by teachers with immigrant students (Apak &
Acar, 2020; Arslan, Bozgeyik & Alanyacioglu, 2016; Eres, 2015; Ergiin, 2022) regarding
cultural/cultural and integration problems as significant issues. These studies also highlight the
challenges faced by Syrian students in adapting to the education system (attendance, discipline,
low achievement, learning difficulties, negatively affecting class performance, etc.), language and
communication difficulties (inability to express oneself, reading and writing delays), and certain
psychosocial problems (tendencies towards violence, trauma, etc.) (Arslan & Ergiil, 2021). These
challenges often stem from the difficult migration experiences of Syrian students, adapting to a
foreign culture, learning a new language, and the negative experiences they have encountered in
conflict zones. These experiences can adversely affect students' learning processes and hinder their
adaptation. Arslan, Bozgeyik, and Alanyacioglu (2016) found in their study that there are cultural
and lifestyle differences between immigrants and the host population, which can hinder social
integration. Experiencing culture shock can also make the integration process more challenging for
immigrants. Therefore, being aware of cultural differences and showing mutual understanding and
respect are essential factors in the adaptation process for immigrants. In conclusion, the cultural
and adaptation issues faced by immigrant students can result in academic underachievement, social
isolation, low self-esteem, and psychological problems.

Another challenge encountered by immigrant students in the social context, as highlighted in the
study, is the problem of exclusion or bullying. These findings align with the results of studies
conducted by Bozkaya (2021), Isik, Bahat, Onciiler, and Ozdemir (2021), Saklan and Karakiitiik
(2022), Songiir and Olgun (2020), and Toker Poyraz (2022). Saklan and Karakiitiik (2022) found
that some Syrian students experience discrimination due to factors such as their speaking style or
cultural differences, leading to feelings of sadness and inadequacy. Similarly, one of the significant
problems expressed by immigrant students in their social lives is being treated with prejudice
(15.14%) and facing discrimination (7.3%). Furthermore, 61.08% of immigrant students have
indicated that they experience discrimination at times (Isik, Bahat, Onciiler & Ozdemir, 2021). In
addition, Songiir and Olgun (2020) emphasized that 80% of teachers reported a higher tendency for
violent behavior among Syrian-origin students, including bullying, rule-breaking, and the use of
offensive language. These findings suggest that cultural differences and language barriers can lead
to discrimination and exclusion in the school environment for Syrian students. It highlights the
need for the education system to be more sensitive to multiculturalism and diversity, and to take
steps to increase awareness. This situation can also decrease students' self-confidence and self-
esteem, hindering their success in school.

It can be stated that the solutions suggested by teachers for the issues in refugee education show
similarities with the findings of studies conducted by Avci (2019), Aydeniz and Sarikaya (2021),
Aytag (2021), Bal, Cavkaytar, Artar and Uluyol (2021), Bozkaya (2021), Eroglu, Topal and
Caligkan (2021), Giir, Dumanci, Giimiistas, Toprak and Ates (2022), Kaya and Akgiin (2016),
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Kayman and Elkatmis (2020), Kendir and Giineyli (2021), Sarier (2020), Temur and Ozalp (2022).
In the study conducted by Temur and Ozalp (2022), teachers who have refugee students in their
classrooms were asked to provide solution suggestions for the problems experienced by these
students. The main suggestions of teachers for the education of these students include opening
special classes only for refugee students, conducting activities to involve parents in the education
process, providing language education first, and improving living conditions. However, opening
special classes exclusively for refugee students can make their integration into society more
difficult and increase the feeling of discrimination. Instead, it would be more beneficial for
teachers to understand the needs of students with different cultural and linguistic backgrounds and
adapt the education programs accordingly. Giir, Dumanci, Giimiistas, Toprak, and Ates (2022) also
offer recommendations for families, children, and teachers involved in the educational journey of
Syrian refugee children. Language classes and literacy courses can be provided to families, and
language and Turkish activities can be increased for children. Assigning children to different
classes can also be effective. These methods can enhance students' language skills and adaptation,
thereby increasing their success in the education process. However, sufficient resources, personnel,
and coordination are necessary for the implementation of these methods.

The results of this study align with findings from other research studies (Aktas Salman, 2018;
Aykiri, 2017; Basarir, 2020; Erden, 2020; Garcia & Jensen, 2009; Ladson-Billings, 1995; Levent
& Cayak, 2017; Lucas, Villegas & Freedson-Gonzalez, 2008; Saglam ve Kalbur, 2017; Thomas &
Collier, 2002; Yavuz & Mizrak, 2016; Yenilmez ve Coplii, 2019) in terms of the findings related to
teachers' education. These studies emphasize that teachers do not receive sufficient education
regarding immigrant students and their needs, and they need more support in this regard. Yenilmez
and Coplii (2019) study indicates that teachers' education does not specifically address the needs of
immigrant students, while Aktas Salman (2018) study highlights that teachers feel unprepared and
isolated in this process, and they require more support, knowledge, experience, and resource
sharing. Aykiri (2017) study reveals that teachers do not receive pre-service or in-service training
specifically focused on Syrian students. In addition, Ladson-Billings (1995) emphasizes the need
for teachers to understand the cultural differences of immigrant students and be trained on how to
integrate these differences into the educational process. The findings of the study by Lucas,
Villegas, and Freedson-Gonzalez (2008) support the idea that teachers should develop effective
instructional strategies to meet the language needs of immigrant students and be trained to
understand their cultural differences. In Siilleyman Goksoy's study, issues such as the uncertainty
of the Ministry of National Education's educational policies for refugee students and the workload
on teachers are discussed. Goksoy (2020) emphasizes the need for training and support for
teachers. These trainings can help teachers enhance their intercultural communication skills,
understand language differences, develop effective instructional strategies to meet students'
learning needs, and increase their sensitivity to the learning requirements and cultural differences
of immigrant students, thereby contributing to improving student success.

As a result, several recommendations can be made for the successful continuation of immigrant
students' educational lives. Firstly, the education systems should provide special programs and
resources for immigrant students. These programs should be designed according to students'
cultures and language needs, and different teaching strategies should be employed to meet their
educational needs. Secondly, to support the educational processes of immigrant students, Turkish
language teaching programs and translation services should be provided for families. Additionally,
educational seminars should be organized for immigrant families to inform them about the Turkish
education system. Additionally, students' families should be invited to participate in school
activities and meetings, and school administrators should encourage their increased involvement in
the educational process. Lastly, it is necessary to provide training for teachers involved in the
education of immigrant students to enhance their sensitivity towards cultural differences and
language needs. Teachers can facilitate students' learning processes by employing appropriate
strategies to understand different cultures and improve their language skills. The implementation of
these recommendations can contribute to the successful continuation of immigrant students'
educational lives. Additionally, it should be noted that our study is limited to 20 teachers in middle
schools located in the central districts of Konya (Karatay, Meram, and Selguklu). Therefore, the
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generalizability of the results is limited, and it is important to consider differences among different
types of schools or school levels. Furthermore, including the perspectives of students and parents
from different cities and educational levels, in addition to the views of teachers, would contribute
to a deeper and more comprehensive understanding of the situation regarding immigrant students'
education.
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Uzun Oz

Alanyazin incelendiginde gé¢gmen 6grencilerin egitimi, diinya genelinde dnemli bir konu haline
gelmigtir. Gogmen Ogrencilerin egitimi {izerine yapilan arastirmalar, bu 6grencilerin egitim basarisi
ve sosyal uyum acisindan karsilastiklar1 zorluklar1 anlamak ve bu zorluklarin iistesinden gelmek
icin gerekli adimlar belirlemek agisindan biiylik 6nem tasimaktadir. Gogmen 6grencilerin, farkli
tilkelerdeki egitim sistemlerine uyum saglamalar1 ve kiiltiirel farkliliklarla basa ¢ikmalar1 zorlu bir
siirectir. Bu 0grenciler, sadece akademik basariya ulagmak i¢in degil, ayn1 zamanda yeni bir {ilkede
sosyal ve kiiltiirel olarak uyum saglamak i¢in de caba sarf etmelidirler. Bu nedenle, gogmen
ogrencilerin egitimine odaklanan arastirmalar yapmak ve bu 6grencilerin basarili bir sekilde egitim
almalar1 icin neler yapilabilecegini tartigmak calisilmasi gereken son derece énemli ve giincel bir
konudur. Bu konuda biiyiik sorumluluga sahip Ogretmenlerin goriislerine basvurulmasi bu
sorunlarin tespit edilip ¢6ziim bulunmasina 151k tutabilecek, gogmen dgrencilerin egitimine yonelik
programlarin olusturulmasina, egitim politikalarinin belirlenmesine, politikacilara ve karar alicilara
yol gosterebilecek, ayrica egitim alanyazinina katkida bulunabilecektir. Bu baglamda aragtirmanin
amaci, okullarda gorevli oOgretmenlerin goriisleri dogrultusunda gé¢gmen ogrencilerin egitim
durumunu belirlemektir. Ama¢ kapsaminda 6gretmenlerden gé¢men Ogrencilerin mevcut egitim
durumuna iliskin goriigleri betimlenmis ve yorumlanmistir. Mevcut calisma, nitel arastirma
yontemlerinden olgubilim (fenomenoloji) aragtirmasidir. Bir olgubilim ¢aligmasinda, aragtirmacilar
yasantilart ve bireylerin bu yasantilarla dogrudan elde ettikleri tecriibeleri siire¢ igerisinde
anlamaya/agiklamaya calisir (Gedik, 2016). Arastirmanin ¢alisma grubunu, 2022-2023 egitim
ogretim yilinda Tiirkiye’nin Konya ilindeki merkez ilgelerde (Karatay, Meram ve Selcuklu) yer
alan ortaokullarda gorevli 17 dgretmen olusturmaktadir. Ozellikle ortaokullarn temel alinmasinin
nedeni, Suriyeli go¢men 6grencilerin hem Tiirkiye’deki okullara ortalama uyum sagladiklari hem
de 6grenimlerine en sagliklt ve en fazla devam ettikleri bir donem olmasidir. Ayrica ¢aligmada
Suriyeli gdgmen ailelerin/6grencilerin en yogun yasadiklari mahallelerdeki okullar esas alinmustir.
Caligmada amacl 6rnekleme yontemlerinden maksimum ¢esitlilik drnekleme yontemi ile katilimei
grup olusturulmustur. Maksimum g¢esitlilik 6rneklemesinde amag, problemin tarafi olabilecek her
kesimden temsilcinin 6rnekleme katilimini saglamak, farkli gesitlilikleri belgelemek ve dnemli
genel geger bazi kaliplari betimlemektir (Yildirnrm ve Simsek, 2016). Calismada 6gretmenlerin
demografik oOzelliklerini belirlemek amaciyla arastirmacilarin olusturdugu kisisel bilgi formu
kullanilmigtir. Bu form ile katilimcilarm cinsiyet, egitim durumu, mesleki kidem ve branslar
belirlenmistir. Ogretmenlerin gdgmen dgrencilerin mevcut egitim durumuna iligkin goriislerine yari
yapilandirilmis goriisme formu araciligiyla basvurulmustur. Goriismeler oncesi katilimcilar,
caligmaya iliskin bilgilendirilmis ve veri toplamak amaciyla yapilacak gorlisme i¢in katilimcilardan
randevu alinmistir. Gorismeler, yiiz ylize ve aragtirmaci ile katilimcinin rahat edebilecegi
ortamlarda 20-25 dakika arasinda gergeklestirilmistir. Goriisme verileri, ses kayit cihazi/yaz ile
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kaydedilmistir. Goriisme veriler, bilgisayar ortaminda yaziya gegirilmistir. Calismada veriler analiz
edilmeden once katilimci dosyalarina “A, B, C, D, ...” seklinde kodlar verilmistir. Caligmada
veriler, betimsel analiz ve igerik analizi teknigiyle analiz edilmistir. Bu ¢alismada okullarda gorevli
Ogretmenlerin goriisleri dogrultusunda gog¢men Ogrencilerin egitimin durumunu belirlemek
amaglanmistir. Ogretmenler ile yapilan calismada elde edilen veriler betimsel analize tabi tutulmus
ve bulgular ortaya konmustur. Ogretmenlerin gd¢men &grencilerin egitim durumuna iliskin
goriislerinin analizi neticesinde 4 kategori olusmustur. Bu kategoriler sirasiyla; iletisim, sosyal
hayat, sorunlarin ¢6ziimii ve Ogretmenlerin aldiklar1 egitimler seklindedir. Calismanin bu
bolimiinde elde edilen bulgular benzer ¢aligmalar ve ilgili literatiir ile karsilagtirilarak ¢alismanin
sonuglar1 ortaya konulmustur. Calisma kapsaminda ulasilan temel sonuglardan biri, 6gretmenlerin
goecmen Ogrencilerle iletisim baglaminda karsilastiklar en biiyiik problem dil/dilsel problemidir.
Caligmada oOgretmenler, gogmen O&grencilerin Tiirk¢eyi bilmeme, konusamama ve O6grenme
stireclerindeki problemleri 6zellikle belirtmislerdir. Calismanin bulgulari Aydeniz & Sarikaya
(2021), Aydin & Kaya (2019), Kayman & Elkatmis (2021), Poyraz (2022), Sarier, (2020), Temiz
(2020) tarafindan yapilan arastirmalarin sonuclariyla paralellik gostermektedir. Gogmen
ogrencilerin, farkli bir lilkenin egitim sistemiyle karsilagsmasi da 6grenme siirecini etkileyebilir.
Gogmen Ogrencilerin Tiirkgeyi yeterince bilmemeleri, akademik basarilarina da olumsuz etki
edebilir. Bir alanda egitim alacak kadar Tiirk¢e bilinmemesi, miilteci 6grencilerin egitimini sekteye
ugratmaktadir (Agcadag Celik, 2019). Bu sorunun baslica nedenleri Suriyeli 6grenciler arasindaki
etnik koken farkliliklar1 ve Tiirk 6grencilerle entegrasyon ve iletisimdir (Bircan & Sunata, 2015;
Kilig & Gokge, 2018; Seker, 2020). Calismada gogmen ogrencilerin iletisim baglaminda
karsilastiklar1 diger bir sorun ise davranis problemleridir. Ogretmenler dil hususunda yasanan
sorunlarin iletisimde birtakim davranigsal problemleri de ortaya cikardiklarini ifade etmistir.
Calismanin bulgular1 Arslan ve Ergiil (2021), Demir, Ozdemir ve Kése (2020), Kosar ve Aslan
(2020), Sarpkaya (2005), Songiir ve Olgun (2020) tarafindan yapilan arastirmalarin bulgular ile
benzerlik gostermektedir. Calismada gogmen Ogrencilerin sosyal hayat baglaminda karsilastiklart
en biiyiik iki sorun kiiltiir/kiiltiirel ve uyum sorunudur. Gégmenler bulunduklar1 yerden bagka bir
yere goc ettiklerinde gb¢ yasantilar1 sonucunda ortaya ¢ikan dongiiler her ne kadar travmatik olsa
da gécmenlerin gittikleri yerde kabul goriilmeleri ve gittikleri yerin kiiltiiriine ve sosyal yapisina
uyum saglamalar1 da son derece énemlidir (Ergiin, 2022). Ogretmenlerin gégmen dgrenciler ile
yasadiklar1 sorunlar iizerine yapilan arastirmalarda (Apak & Acar, 2020; Arslan, Bozgeyik &
Alanyacioglu, 2016; Eres, 2015; Ergiin, 2022) kiiltiir/kiiltiire] ve uyum sorunlarinin en onemli
sorunlardan biri oldugu sonucu bu arastirma ile benzerlik gdstermektedir. Calismada gé¢men
Ogrencilerin sosyal hayat baglaminda karsilagtiklar1 diger bir sorun ise dislanma/zorbalik
sorunudur. Calismanin bulgular1 Bozkaya (2021), Ergiin (2020), Isik, Bahat, Onciiler ve Ozdemir
(2021), Saklan ve Karakiitiik (2022), Songiir ve Olgun (2020), Toker Poyraz (2022) tarafindan
yapilan aragtirmalarin sonuglariyla paralellik gostermektedir. Egitim siirecinde siifinda gégmen
Ogrenci bulunan 6gretmenlerin fikirlerinin ve ihtiyaglarinin 6grenilmesi ¢ok dnemlidir. Akademik
basar1 yaninda sosyal ve duygusal agidan gogmen Ogrencilerin gereksinimlerinin karsilanmasi da
¢ok dnemlidir (Kendir & Giineyli 2021). Ogretmenlerin miilteci egitiminde karsilastiklar1 sorunlara
coziimleri iiretmeleri Aver (2019), Aydeniz ve Sarikaya (2021), Aytac (2021), Bal, Cavkaytar,
Artar ve Uluyol (2021), Bozkaya (2021), Eroglu, Topal ve Caliskan (2021), Giir, Dumanci,
Glimiistas, Toprak ve Ates (2022), Kaya ve Akgiin (2016), Kayman ve Elkatmig (2020), Kendir ve
Giineyli (2021), Sarier (2020), Temur ve Ozalp (2022) tarafindan yapilan ¢alismalarin dnerileriyle
dogrudan ya da dolayl1 olarak benzerlik gosterdigi sdylenebilir. Gergeklestirilen/gerceklestirilecek
hizmetler, go¢men Ogrencilerin travmalarini azaltarak, uyum siirecinde destek saglayarak ve
akademik basarilarini artirarak, genel olarak 6grencilerin refahini artirmaya yardimer olabilir.
Ancak, bu hizmetlerin etkin bir sekilde kullanilabilmesi i¢in, okullarda yeterli sayida ve nitelikli
personel bulunmasi, egitim almis psikolog ve danigsmanlarin istihdam edilmesi ve bu hizmetlerin
gocmen oOgrencilere 6zel olarak uyarlanmasi gerekmektedir. Bu sekilde, gogmen Ogrencilerin
psiko-sosyal sorunlarina daha etkin bir sekilde miidahale edilerek, uyum siirecinde destek
saglanabilir. Ogretmenlerin aldiklar1 egitimler baglaminda; 6gretmenler, gdgmen &grenciler ve
egitimleri hakkinda yeterli derecede kurs, seminer vb. egitimler almadiklarini belirtmislerdir.
Smurli sayida 6gretmene bu tiir egitimler verildigi goriilmektedir. Gogmen 6grenciler ve egitimleri
hakkinda yeterli derecede kurs, seminer vb. egitimlerin de 6zellikle gogmen &grencilerin egitim-
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Ogretim siireglerinin daha verimli gecmesi igin gerekli oldugu ifade edilmistir. Ayrica sadece
ogretmenler degil, gdgmen Ogrencilere de ozellikle dil ve kiiltiir konusunda yeterli egitimlerin
verilmesi gerektigi vurgulanmistir. Sonug olarak, gocmen Ogrencilerin egitim hayatlarina daha
basaril1 bir sekilde devam edebilmeleri icin, birka¢ éneri sunulabilir. Oncelikle, egitim sistemleri,
gocmen Ogrencilere 6zel programlar ve kaynaklar saglamalidir. Bu programlar, 6grencilerin
kiiltirleri ve dil ihtiyaglarina uygun olarak tasarlanmali ve &grencilerin egitim ihtiyaclarm
karsilamak igin farkli Ogretim stratejileri kullamlmalidir. iIkinci olarak, okullar, gé¢men
Ogrencilerin aileleriyle aktif olarak iletisim kurmalidir. Bu, 6grencilerin ailelerinin kiiltiirlerini
anlamalarina ve dgrencilerin egitimine daha fazla katilim saglamalarina yardimci olabilir. Ayrica,
Ogrencilerin aileleri, okullarda yapilan etkinliklere ve toplantilara davet edilmeli ve okul yonetimi,
ailelerin egitim siirecinde daha fazla yer almalar1 i¢in onlar1 tesvik etmelidir. Son olarak, go¢men
Ogrencilerin egitiminde gorev alan Ogretmenlerin, kiiltiirel farkliliklara ve dil ihtiyaglarina
duyarlilik gostermeleri igin egitilmeleri gerekmektedir. Ogretmenler, farkli kiiltiirleri anlamak ve
ogrencilerin dil becerilerini gelistirmek icin uygun stratejileri kullanarak ogrencilerin 6grenim
siireglerini kolaylastirabilirler. Bu onerilerin uygulanmasi, gd¢gmen 6grencilerin egitim hayatlarina
daha basarili bir sekilde devam etmelerine yardimci olabilir. Buna ek olarak, ¢alismamiz Konya
merkez il¢elerde (Karatay, Meram ve Selguklu) yer alan ortaokullardaki 20 6gretmenle sinirlidir.
Bu nedenle sonuglar genellestirilebilirlik acisindan kisithdir, farkli okul tiirleri veya okul tiirleri
arasindaki farkliliklarin da ele alinmasi gerekmektedir ve farkli sehirlerdeki 6gretmenlerin
gorislerini yansitmayabilir. Ayrica ¢alismada sadece d6gretmenlerin goriisleri ele alinmistir, farkl
illerde ve kademelerdeki 6grenci ve veli goriislerine de bagvurularak arastirmalarin yapilmasi
gocmen Ogrencilerin egitim hayatina ilisgkin durumunun derinlemesine ve ayrintili olarak
anlagilmasina katki saglayacaktir.
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