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The history curriculum, which started to be taught in all schools in Turkey in the 2018-
2019 academic year, has brought about many discussions since its implementation.
Some criticisms about the renewed curriculum have been made, especially regarding
history course subjects and teaching them. Our study aimed to evaluate the positive and
negative aspects of Ancient History subjects in the 9th grade of high school education
by history teachers and to get their suggestions regarding the current situation. Our
study was designed with the case study as one of the qualitative research methods.
Interviews were held with 11 history teachers working in different provinces and schools
of different qualifications through a semi-structured interview form consisting of five
questions prepared by taking the opinions of field experts. The data obtained from the
interviews with the participants were analyzed using the content analysis method.
While previous studies in this field generally dealt with the history curriculum, this study
was shaped within the framework of teacher opinions, specifically on Ancient History
subjects. This situation differentiates our study from the others. When the interviewed
history teachers' evaluation of Ancient History subjects was analyzed, it was seen that
the teachers stated that the current curriculum was not chronologically appropriate,
there was no unity of subject matter in the unit, and students had difficulty
understanding the course with the current curriculum. Teachers stated that the
problems in the current curriculum would be solved by preparing and implementing
them in a way similar to the curriculum prepared in 2007.
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Arastirma Makalesi

2018-2019 egitim-6gretim yilinda Turkiye'deki tum okullarda okutulmaya baslanan tarih
Ogretim programi, uygulandigi glinden itibaren birgok tartismayr da beraberinde
getirmistir. Yenilenen 6gretim programinda 6zellikle tarih dersi konulari ve 6gretimi
konusunda birtakim elestiriler yapilmistir. Calismamizda ortadgretim 9. sinifta yer alan
Eski Cag tarihi konularinin tarih 6gretmenleri tarafindan olumlu ve olumsuz yanlarinin
degerlendirilmesi ve mevcut duruma iligkin Onerilerinin alinmasi amaglanmistir.
Galismamizin deseni, nitel arastirma yontemlerinden biri olan durum galismasi dikkate
alinarak tasarlanmigtir. Alan uzmanlarinin gortst alinarak hazirlanan ve bes sorudan
olusan yari yapilandirilmig gérisme formu aracihgiyla farkl illerde ve farkli nitelikteki
okullarda gorev yapan 11 tarih 6gretmeni ile gortisme yapilmistir. Katilimcilarla yapilan
gorismelerden elde edilen veriler igerik analizi yontemi kullanilarak ¢ozimlenmistir. Bu
alanda yapilan daha 6nceki galismalarda tarih 6gretim programi genel olarak ele
alinmaktayken bu galisma Eski Cag tarihi konulari o6zelinde 6gretmen gorusleri
cergevesinde sekillendirilmistir. Bu durum g¢alismamizi digerlerinden farkl kilmaktadir.
Gorusme yapilan tarih 6gretmenlerinin Eski Cag tarihi konularini nasil degerlendirdikleri
analiz edildiginde 6gretmenlerin mevcut o6gretim programinin kronolojiye uygun
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olmadigini, Unitede konu butlinliginin bulunmadigini, 6grencilerin mevcut 6gretim
programiyla dersi anlamakta zorlandiklarini belirttikleri gérilmistir. Ogretmenler
mevcut 6gretim programindaki sorunlarin 2007 yilinda hazirlanan 6gretim programina
benzer sekilde hazirlanmasinin ve uygulanmasinin ¢6ziim olacagini belirtmistir.

Introduction

The rapid change in fields such as science, culture, and technology affects the entire field of education,
especially history education. The essential elements of the education system, which are important factors
in the progress of society in all areas and the personal development of individuals, are teachers, students,
and the Curriculum. Curriculum refers to the evaluation criteria that show the selection of content
appropriate to the determined goals and achievements and the extent to which the goals can be achieved
with the tools and equipment to be used and the methods to be applied (Gozutok, 2003). Curriculums
created by experts support the teaching of lessons to students by aligning the objectives of the education
system with the course content. In the curriculum content, achievements, skills, and values are
determined by considering the students' education level and needs. These objectives for each course are
determined at the beginning with the support of the programs (Keskin, 2002). Curriculum and teacher
planning programs are prepared to ensure that the courses are parallel with the Curriculum and make it
possible to determine the level of students after completing the learning stages in each class. Level
determination guides teachers in analyzing teaching activities to achieve the previously established goals
(zarmati, 2020). Therefore, it would not be wrong to consider curriculum as the only element that ensures
the continuity of education in a systematic order and makes the learning-teaching process more efficient.

One critical factor that constitutes education is the tools and environments used for educational
activities. Textbooks are the primary source among these tools due to the many conveniences they
provide and their reference quality (Cotukséken, 2003). In order to achieve the goals and achievements
of the Curriculum, the content created must be given to students through textbooks. In this regard,
textbooks must be prepared in a contemporary form, at a level that can meet the needs of society and
students, by considering rational and holistic norms intertwined with science, art, and philosophy, going
from easy to difficult. The sentences chosen to explain the topics in the textbooks must be simple and
understandable, and explanations of the concepts must be included. Font sizes in the units should be
chosen according to the student's grade, and the content should be designed by enriching it with example
and visuals (S6nmez, 1998). Although teachers use different sources in lessons, textbooks provide
significant benefits in preparing students for lessons. All students studying at the same level in the country
can learn from the same source using standard textbooks. The resources (maps, visuals, etc.) provided to
teachers and students within the content of textbooks also enable the information to be transformed
from abstract to concrete (Roberts, 2014). In parallel with all these, it is seen that there is a strong
relationship between the Curriculum and textbooks and that textbooks are an essential factor in achieving
the goals of the Curriculum.

From past to present, history has had to compete with other fields in terms of class time and
curriculum value, and history's advocates have sought a way to present it helpfully. While teachers
struggled with the boring subjects in history teaching, students complained that history consisted of
memorizing names and dates. However, in recent years, memorizing history subjects and simple
approaches has been resisted (Metzger & Harris, 2018). The reason for the boring history teaching that
lasted until the 1980s was that history was taught to students in an information-oriented manner. This
system saw the student's mind as an empty vessel and gave the teacher only the task of uploading
information. Presenting history teaching as a series of dates and events has caused many students to
dislike history because of these boring dates and events they cannot remember. Knowing the chronology
of events in history teaching must be considered. However, when this is the primary purpose of history
learning, students only acquire the skill of memorization (Zarmati, 2020). But the prevailing opinion is that
the primary purpose of history teaching should be skills rather than memorizing basic phenomenon. In
such a case, the teacher should cease to be the information transmitter, and the student should be active.
Being active means that the student learns how to use historical evidence and constructs and finds facts
individually (Vella, 2001). One of the most critical problems in the program on which the history
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transferred to the student is based is the problem of selection. It is essential to correctly identify the
events, ages, dates, and civilizations to be taught to students (Burston, 1972). Because these choices are
critical for the student to be overwhelmed with intense information, determining the topics objectively
will facilitate the student's learning and positively affect his/her perception of the course.

Curriculum and the skills aimed at teaching serve the purposes of history education. History teaching
is shaped according to two primary purposes. The first aims are citizenship and identity formation, and
the second is scientific and skill acquisition (Demircioglu, 2007). Tekeli (2000) added to these primary
objectives the formation of historical awareness in students, the development of individual talents, and
the development of an identity appropriate to the age through history learning. Carr (1987) sees the
purpose of history as contributing to the socialization of the student while at the same time understanding
the societies in history and thus gaining a better understanding of today's society. Today, the aims of high
school history teaching vary from country to country. Especially in developed countries, various aims of
history teaching have been updated through the curriculum in line with changing conditions and
requirements (Demircioglu, 2006).

History teaching has been one of the most problematic areas of our country's education system
(Safran, 2009). In parallel with this, new programs were designed in our country at different times
throughout the republic's history, and improvements were made to address the deficiencies of the
previous program. Determining the problems in history teaching and their solutions constitute the scope
of the curriculum (Ozbaran, 1992). For similar reasons, studies on changing the curriculum were initiated
by the Ministry of National Education between 2016 and 2017. The program was gradually implemented
in 2017-2018 and was implemented in all schools in 2018-2019.

When the literature on the research topic is examined, we come across many studies that can serve
as a source for our research on the history curriculum in Turkey (Yilmaz, 2006; Ceylan, 2009; Ding, 2011;
Erding, 2011; Aktekin & Ceylan, 2012; Keskin, 2012; Simsek, 2016; Kaya & Perihan, 2017; Turan, 2018;
Akbaba, 2019; Guven & Curku, 2021). Studies on the history curriculum have been in the form of
examining textbooks, teachers' opinions about the curriculum, and comparing old and new history
curriculum. When we look at the studies conducted in foreign literature on ancient history teaching (Dann,
1927; Tuller, 1931; Burstein, 2002; Jae-woon, 2010), it can be seen that they are limited. Although the
studies conducted in Turkey are more diverse (Yurtsever, 1996; Yilmaz, 2010; Oztaskin & Ungér, 2013;
Karauguz & Ozkaral, 2016; Taskin, 2016; Kara, 2018; Karauguz & Ozkaral, 2018; Turan, 2020; Yilmaz, 2021;
Kagmaz & Hayta, 2023), the studies were carried out on the axis of evaluating the content of the subjects,
analyzing them according to teachers' opinions, and comparing the Ancient Age units in the textbooks.
The only study directly parallel to our study's subject is Yilmaz's (2010) study on teachers' evaluation of
the teaching of Ancient History and Ancient Turkish History in high school history textbooks. When the
literature on the subject is examined, it is seen that the studies are carried out throughout the history
curriculum. No study has been conducted specifically to examine the subjects of ancient history in the
current program. It is essential to determine the content proficiency level of ancient history subjects in
the current history curriculum. The fact that there is no literature on the evaluation of ancient history
subjects by teachers in the 2008 history program constitutes the originality of our study, and it is also
thought that the study will make a significant contribution to the literature.

Teachers are the ones who implement the curriculum prepared by the Ministry of National Education
for students. Teachers' criticisms, suggestions, and evaluations of the program play a key role in measuring
its success. In this context, the study aims to reveal the opinions of teachers working in different provinces
and different school types about the subjects of ancient history in the 9th grade of high school and to
contribute to improving these subjects. The study is limited to ancient history subjects and the opinions
of history teachers. This situation constitutes the limitation of the study. Within the scope of the study,
answers were sought to the following questions asked to 11 history teachers interviewed in 2024 in order
to measure the success of ancient history subjects included in the history curriculum that was started to
be implemented in 2017-2018:

206



Ozdemir Ciceklitas & Safran — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 54(1), 2025, 204-231

(1) What are teachers' opinions about the problems they encounter in teaching ancient history
subjects?

(2) What are the teachers' opinions about whether there is subject integrity in the information on
ancient history?

(3) What are the teachers' opinions on using different disciplines in ancient history subjects?

(4) What are the teachers' opinions about the student's understanding of ancient history subjects?

(5) What are teachers' opinions on solving the problems they encounter in teaching ancient history?
Method

Research Model

This study was designed according to the case study pattern, one of the qualitative research methods,
to examine teachers' opinions about the ancient history topics included in the current history curriculum
implemented in the 9th grades of high school. The case study is a detailed description and investigation
of a limited system (Chmiliar, 2010). A case study explains situations using different sources, observations,
interviews, and data collection tools (Merriam, 2013). According to Creswell (2007) the subject selected
for the study can be the teacher administrator or the student. A case study, essential in researching and
developing a curriculum, provides the opportunity to evaluate the process with the opinions of teachers,
students, administrators, and other people providing education (Creswell, 2011, as cited in Ozan Leymun
et al., 2017).

Study Group

The study group of the research consists of 11 history teachers working in high school affiliated with
the Ministry of National Education in different provinces of Turkey. The people interviewed for the
research are determined based on whether they are relevant to the subject rather than representing the
universe (Neuman, 2012). In this context, the maximum diversity sampling method, one of the purposeful
sampling methods, was used to select the people included in the study. The maximum diversity sampling
method aims to obtain data by creating a relatively small sample and reflecting the diversity of people
who may be party to the problem at the highest level (Yildirim & Simsek, 2008). The study's selection of
participants was based on the types of schools they studied, their professional experience, the provinces
they worked in, their gender, and the diversity of the undergraduate fields from which they graduated.
The names of the participants in the study were kept confidential, and instead of their names, codes were
givenas T1, T2, T3, T4, T5, ............ T11. Information about the teachers who constitute the sample of the
study is included in Table 1.

Table 1

Demographic Characteristics of Teachers Participating in Research

Facult School T
Participant Professional aculty Education chool Type Place of
Gender .. Graduated Where
Code Seniority Level Duty
From Employed
1 Male 32 Education Bachelor's Vocational high izmir
degree school
T2 Male 28 Education Bachelor's Science high Ankara
degree school
Bachelor' Social sci
T3 Female 33 Education achelors oc'la sclences Aydin
degree high school
T4 Male 33 Science Bachelor's Science high Ankara
and Letters degree school
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T5 Male 5 Science Bachelor's Imam hatip high istanbul
and Letters degree school
Science Bachelor's Anatolian high
T Mal 4 Y
6 ale and Letters degree school ozgat
Bachelor' ial sci
T7 Female 24 Education achelor's Soc.la sclences Aydin
degree high school
T8 Male 24 Education Bachelor's Anatolian high Afyon
degree school
T9 Male 12 Science Bachelor's Vocational high Afyon
and Letters degree school
Science Vocational high
T10 Male 18 I Postgraduate ! 's Van
and Letters school
. Anatolian high -
T11 Male 2 Education Postgraduate ! 's Bitlis
school

As seen in Table 1, a total of 11 participants from different provinces (Ankara, Izmir, Afyon, Aydin,
Istanbul, Yozgat, Van, Bitlis) and different school types (Vocational high school, Science high school, Social
sciences high school, Imam hatip high school, Anatolian high school) were included in the study.
Participants (9 men and 2 women) participated. It was determined that the participants mostly had 15
years or more of experience, and their education level was generally undergraduate. The teachers who
participated in the research graduated from the faculties of education and science and letters.

Data Collection Tools

In this research, "semi-structured interview form" was used as a data collection tool. Interviewing is
the activity of understanding the beliefs, attitudes, perceptions, reactions, feelings, thoughts, and
experiences of the people participating in the research (Yildirim & Simsek, 2008; Karatas, 2017). Five open-
ended questions were prepared to determine the opinions of history teachers working in schools affiliated
with the Ministry of Education about the 9th-grade history program that includes ancient history subjects.
During the interview, related questions were asked to the participants in order to understand the subject
in depth. The form containing the questions also included a section containing personal information about
the teacher and information about the interviewer. While preparing the questions in the form, help was
received from two field experts, and the form, which initially had seven questions, was reduced to five
guestions and finalized. The teachers participating in the research were selected voluntarily. Before the
meeting, the interviews were held by determining a place and time suitable for the teachers. The
interviews lasted 30-40 minutes on average. During the interview, the participants were informed that
the data would not be used for any purpose other than the research, and the interviews were conducted
by taking notes without audio recording.

Data Analysis

Within the research scope, the teachers' answers were transferred to the computer environment, and
the data obtained was revealed using the content analysis method. The text, document, and theme
contents determined in the content analysis method can be analyzed objectively within specific rules.
Content analysis provides an objective, measurable, and verifiable explanation of clearly presented
content (Fiske, 1996). The data obtained through interview forms were classified according to themes.
The codes were given to the teachers instead of their names (T1, T2, etc.), and their answers were
integrated into a whole. The answers to the questions were combined and tabulated in common
judgments per the frequency of repetition. Direct quotations supporting the judgments are also
presented, and the teachers' opinions are conveyed to the reader. In analyzing the thoughts and
judgments stated by the teachers, frequency, number of thoughts, and the corresponding percentage
rate were given. In addition, the answers the participants gave to the questions were evaluated according
to the teachers' seniority, the type of school they worked in, and the faculties they graduated from. The
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tenure of the interviewed teachers was evaluated by dividing them into two separate groups: less than
15 years (low years of service) and more than 15 years (high years of service). The data resulting from the
research were analyzed in the findings section and evaluated in the conclusion section.

Findings

The findings of our study include the opinions, thoughts, and suggestions of the interviewed teachers.
The answers were also evaluated by considering the participants' tenure, the type of school they worked
in, and the faculty they graduated from. Tables created to include the frequency and percentage
distributions of the findings obtained as a result of the interviews are presented in this section.

The frequency and percentage distribution of the answers given by the interviewed teachers regarding
the problems they experienced in teaching ancient history subjects are shown in Table 2.

Table 2
Frequency and Percentage Distribution of Teachers' Opinions on the Problems They Encounter in Teaching
Ancient History Subjects

Judgment Opinions f %
Failure to comply with chronology 6 18,8
Giving unnecessary information and giving
. . 5 15,6
detailed explanations
Maps and visuals are not sufficient 4 12,5
Problems Concepts not well defined 4 12,5
Civilizations are not given regionally 4 12,5
Having repetitive narrative 4 12,5
Not suitable for the student's level 3 9,4
No concretization 2 6,3
Total 32 100

When Table 2 is examined, it can be seen that the two most important problems experienced by
teachers in teaching subjects need to comply with chronology (18.8%), giving unnecessary information
and detailed explanations (15.6%). Apart from these problems, teachers evaluated the issues of
"civilizations not being given regionally," "maps and visuals not being sufficient," "concepts not being well
defined," and "repeated explanations" being the same percentage (12.5%). In the answers given, the
problems of the subjects not being suitable for the student's level (9.4%) and not being concretized (6.3%)
were stated, albeit in a small amount.

It is seen that none of the teachers with low years of service stated the idea of “repetitive narration”
as a problem. 50% of the teachers who stated the idea of “insufficient maps and visuals” and “lack of
concretization” had low years of service. It is seen that none of the teachers working in vocational high
schools stated the ideas of “providing unnecessary information and detailed narration,” “not defining the
concepts well,” “not being suitable for the student’s level,” and “lack of concretization” as problems.
However, the most frequently stated problem by the teachers working in vocational high schools is “not
adhering to the chronology.” Teachers working in Anatolian high schools did not just state “repetitive
narration” as a problem. Teachers working in science high schools did not state the idea of “insufficient
maps and visuals,” “not giving civilizations regionally,” and “lack of concretization” as problems. Teachers
working in a social sciences high school did not state the following as problems: “maps and visuals are not
sufficient,” “concepts are not well defined,” “not suitable for the student’s level,” and “no concretization.”
The participant working in an imam hip high school stated the following as problems: “providing
unnecessary information and detailed explanations,” “maps and visuals are not sufficient,” and “no
concretization.” While the teachers who expressed the most opinions work in social sciences high schools
(7/8), the teachers who expressed the least worked in an Imam Hatip high school (3/8). It is seen that
teachers who graduated from the faculty of education and teachers who graduated from the faculty of
science and literature stated problems at a similar rate.
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When the share of the number of opinions in the total number of problems is examined, it is seen that
graduates of the faculty of education (8/8) stated opinions and graduates of the faculty of science and
literature (7/8) stated opinions.

In the interviews regarding the teachers' problem of not complying with chronology in the program,
T1 stated the following:

Our most important problem is that the issues must be followed chronologically. While the
regional connections of civilizations must be considered, a topic introduced on the first page of
the unit continues on the tenth page. Think about it like this: "First, your birth is explained, then
your grandfather's marriage is explained. How will students learn this subject when even a
teacher has difficulty understanding this?

Another teacher who supports this view, T3, said:

Students cannot place it chronologically in their minds. You say merchant societies, and you
include Assyria, Lydians, and Phoenicians among these societies. However, they are so far away
geographically that the student needs help to visualize this. "When you say merchant societies,
you try to capture it thematically, but it does not work; this does not pass on to the students.

Regarding unnecessary information and detailed explanations on the subjects, which is the second
important problem of teachers, T5 said: "There is a broad and detailed explanation that is not suitable for
the student level; | do not think there is a need for this much information."

The frequency and percentage distribution of the answers given by the interviewed teachers regarding
whether there is subject integrity in the information on ancient history subjects is shown in Table 3.

Table 3
Frequency and Percentage Distribution of Teachers' Opinions on Whether There is Subject Integrity in the

Information on Ancient History Subjects

Judgment f %
There is no integrity among the topics 9 81,8
There is integrity among the subjects 2 18,2
Indecisive 0 0
Total 11 100

When Table 3 is examined, it is seen that the majority of teachers (81.8%) think that there is no
integrity between the subjects. When the opinions of the interviewed participants are evaluated
according to the year of service criterion, it is seen that the two teachers who expressed positive opinions
were teachers with low years of service.

The reason why the interviewees thought there was no integrity in the subject was wondered, and the
linked question was asked to the teachers: "Why do you think there is no subject integrity?". The
frequency and percentage distribution of the answers to the linked question are shown in Table 4.

Table 4
Frequency and Percentage Distribution of Teachers' Opinions on the Question "Why Do You Think There

Is No Subject Integrity?"

Judgment Opinions f %

Difficult to make connections between topics 3 25

. . Information about civilizations is scattered 3 25
No integrity — - - -

There are repetitions of narration regarding previous 3 55

topics
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There is no cause and effect connection between the

. 2 16,7
subjects 6
The names and contents of the topics are not compatible 1 8,3
Total 12 100

When Table 4 is examined, the frequency distributions of the answers given by teachers who think
there is no integrity between the subjects are close to each other. However, 75% of the teachers believe
that there is no unity in the subject because it is difficult to make connections between the subjects, the
information about civilizations is scattered, and there are repetitions of expressions on previous subjects.

It is observed that the teachers with fewer years of service do not state the idea that "the subjects
have no cause and effect connection with each other" and "the names and contents of the subjects are
not compatible" as problems.

It is seen that the teachers who expressed the most opinions in the interviews work in vocational high
schools (4/5). In addition, teachers working in anatolian high schools (3/5), teachers working in social
sciences high schools (2/5), and teachers working in science high schools (1/5) expressed their opinions.

Responding in line with the views of most teachers that there is no integrity in the subject, T7 said:

First, general information about civilizations is given, then they return to the same subject again
and again. This situation creates alienation in the student towards the course. The student says,
You told us about the Sumerians; now, why are we talking about the Sumerians again? | think
giving all the features about civilizations would be a good way to support learning.

Similarly, T8 said:

Laws or events should be given thematically within states. This situation disrupts its integrity.
Instead of this, it would be appropriate to give the characteristics of civilizations under a title
related to them. In addition, civilizations such as Mesopotamian and Anatolian civilizations can
be classified according to their geography. "Giving it as follows will be effective in helping the
student establish integrity between historical knowledge, geography, and civilizations.

The frequency and percentage distribution of the answers given by the interviewed teachers regarding
the use of different disciplines in ancient history subjects are shown in Table 5.

Table 5

Frequency and Percentage Distribution of Teachers' Opinions on the use of different disciplines in ancient
history subjects

Judgment Opinions f %
In the unit, archaeological science was mostly 5 455
used.
Positive opinions There gre very few elements of anthropology in 5 18,2
the unit.
There are very few elements of geography in the 91
unit. !
Negative opinions Different disciplines were not used. 3 27,3
Total 11 100

When Table 5 is examined, it is seen that 27.3% of the teachers think that different disciplines are not
used in the units. However, the dominant view is that archaeological science was used. In addition,
teachers expressed other opinions that anthropology and geography sciences are given little attention.

Itis seen that 75% of the teachers with a high number of years of service expressed a positive opinion.
However, the rate of positive opinions among teachers with few years of service is 50%. It is seen that all
the teachers who expressed a negative opinion to the questions are graduates of the faculty of science
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and literature. Two out of three teachers who expressed a negative opinion work in vocational high

schools.

Giving detailed information about the extent to which different disciplines were used in the subjects,

T5 said:

We see that archaeological findings were used in some subjects of Ancient History. However,
very little information about their geographical features is given to understand civilizations.
Archaeological findings should be given more space, especially in the prehistoric era section.
There is almost no information about races and anthropological data in the book. There is no
visual information about the physical structure of prehistoric humans. This makes it difficult for
the student to visualize the people who lived at that time.

The frequency and percentage distribution of the answers given by the interviewed teachers regarding
the student's level of understanding of ancient history subjects is shown in Table 6.

Table 6

Frequency and Percentage Distribution of Teachers' Opinions on Students' Level of Understanding of

Ancient History Subjects

Judgment Opinions f %
Low because students have difficulty making connections 4 364
between topics. ’

Negative Opinions It is low because the topics are not given regularly, 3 273
(Low level) causing confusion among the students. ’
It's low and that's why | have to use additional resources 2 18,2
It is low because missing information in the unit causes 1 91
the student to ask different questions. !
Positive Opinions (High High level of understanding of the topics 1 9,1
level)
Total 11 100

When Table 6 is examined, it is seen that 91% of the teachers stated that the students' understanding
of the subjects was low. Teachers generally interpreted the reason for this situation as students needing
help in making connections between the topics and students needing clarification because the topics were
not given regularly in the units.

When the teachers' opinions are evaluated according to the criterion of years of service, it is seen that
all the teachers with low years of service expressed negative opinions.

T4, who expressed the opinion that the subjects were not understood by the students, said:

Students do not understand well because there is missing information. For example, you cannot
tell how many centuries ago a person lived without mentioning the Carbon 14 method.
"Information that is not mentioned and grounded in the unit causes students to ask different
qguestions and you give these explanations based only on experience, independent of the
program.

Similar to T4's views, T11 said:

Students have difficulty in reconciling disparate information and making subject connections.
The most important reason for this is that the historical relationship is not fully given. That's why
| always have to do retrospective questions and answers. | have to use additional resources to
compensate for the shortcomings of the current program.
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T7 said the students understood the topics well and added his thoughts: “I think the students
understand the topics well. Of course, this varies depending on the type of school. "The type of school |
work at makes a difference in perception because it is good at the student level," explained.

The frequency and percentage distribution of the answers given by the interviewed teachers regarding
the solutions to the problems they encountered in teaching ancient history are shown in Table 7.

Table 7

Frequency and Percentage Distribution of Teachers' Opinions on Solving the Problems They Encounter in

Teaching Ancient History

Judgment Opinions f %
Topics should be simpler and more understandable 6 23,1
The prehistoric period and the first man should be mentioned 5 19.2
in detail ’
Civilizations should be given according to geographical
. L. 3 11,5
regions and holistically.
It should be prepared according to the units in 2007 2 7,7
. There should be a topic distribution synchronized with the
Suggestions . . 2 7,7
university exam.
There should be continuity between topics. 2 7,7
Concepts should be given correctly and appropriately 2 7,7
References should be made to films, documentaries and ) 77
literary texts. !
Questions, applications and visuals should be reproduced 1 3,8
Chronology must be followed 1 3,8
Total 26 100

When Table 7 is examined, the most common suggestions given by teachers for the solution of the
problems they encounter in teaching Ancient History are that the subjects should be more straightforward
and more understandable (23.1%), that the prehistoric period and the first humans should be mentioned
in detail (19.2%), that civilizations should be organized according to geographical regions and holistically.
It should be given as (11.5%). In addition, they share the suggestions that it should be prepared according
to the units in 2007, that there should be a topic distribution synchronized with the university exam, that
there should be continuity between the subjects, and that references should be made to films,
documentaries, and literary texts is 7.7%.

It is seen that the opinions of “questions, applications, and visuals should be increased” and
“chronology should be followed” were only expressed by teachers with low years of service, and half of
the opinions of “there should be continuity between subjects,” “concepts should be given correctly and
appropriately” and “references should be made to films, documentaries, and literary texts” were
expressed by teachers with low years of service. It was analyzed that among the ten different suggestions
made by the teachers, those who made the most suggestions were those who worked in vocational high
schools (6/10), Anatolian high schools (6/10), and social sciences high schools (5/10). Among the
suggestions made the opinions of “there should be a synchronized subject distribution with the university
exam,” “it should be prepared according to the units in 2007,” and “references should be made to films,
documentaries, and literary texts” were only stated by graduates of the faculty of education. However,
the opinions “Concepts should be given correctly and appropriately,” “Questions, applications, and visuals
should be increased,” and “Chronology should be followed” were reported only by teachers who
graduated from the faculty of science and literature.

T6, who suggested how ancient times history subjects should be taught, said
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That the thematic approach should be avoided. A transition should be made from a complex and
difficult-to-understand explanation to a simple and understandable order. There needs to be
more conceptual clarity to prevent this the concepts should be given in the relevant places. Most
importantly, continuity between subjects should be essential. With this continuity, the student
can only create events and facts in his mind.

T2 said:

The first human should be mentioned, even briefly. The student needs to know who the first
man was. Suddenly, a person who built a temple is mentioned. What kind of knowledge did this
person have before building a temple? He was able to reflect on this. "It is impossible for the
student to understand the Ancient Age without knowing who his ancestors were and where they
came from.

T11 said:

The biggest deficiency is that history remains only at the level of memorization for students. The
unit should have different visuals, texts, and resources to prevent this. "Not every teacher's
knowledge is equal, so if these suggestions are included in the unit, this era, which is difficult to
visualize and is the farthest from today, will be easier to understand.

T1 said:

We can say that there are almost no questions from this unit in the university exam. If such
guestions are not asked in the exam, the topics should be shorter and covered at a general
knowledge level. Even if it is taught intensively, the number of questions should increase, and
the student should have the opportunity to evaluate his knowledge in this sense.

Discussion & Conclusion

Within the scope of the research, the effectiveness of ancient history subjects in the teaching and
learning process of the history subjects included in the history curriculum put into practice in 2018 in
Turkey and the opinions of teachers about the problems experienced in the program were revealed. Many
problems caused by the current curriculum were evaluated within the scope of the research. Within the
scope of this research, it aims to assess the Ancient History subjects in 9th-grade high school by teachers
according to various variables. When the interviews with the teachers were evaluated, it was seen that
the history teachers had a negative attitude towards the 9th grade Ancient History unit. The first findings
regarding the participants' opinions in the study were about the problems they experienced during the
program's operation. The most crucial problem experienced by teachers is that the subjects are listed
within the framework of a thematic understanding, and the events are presented independently of
chronology. Giving more or less space to subjects without considering any criteria is also seen as a problem
by teachers. One criticized aspect of the program was that the order of civilizations remained based solely
on themes, disconnected from geography. Simsek (2016) who supports this problem of teachers regarding
chronology, argues that chronology is the essential element of history and says that England, an important
country in history education, attaches great importance to chronology in its history program. The most
crucial problem in history education programs in our country is that events and dates are presented
sequentially. However, history teaching programs prepared with a thematic approach are not the
solution. Turan (2018) concluded that teachers had negative thoughts about the thematic approach and
supported the chronological approach. Aktekin and Ceylan (2012) concluded that the number and quality
of images, maps, and cartoons used in books should be increased. Similarly, Kagmaz and Hayta (2023)
concluded in their study that the texts and visuals in the Ancient History unit were not at a level that
would develop the student's questioning skills. These results coincide with the findings in our research
that teachers see the lack of adequate inclusion of maps and visuals in the unit as a problem.

The second finding regarding the curriculum is the view that there is no integrity among ancient history
subjects. In response to the linked question asked them, teachers stated that there was no logical
connection between the topics, information on the topics was given in a scattered manner, students had
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difficulty making connections between the topics, and the teacher had to repeat the topics that were not
given holistically constantly. When the interviews with the teachers were evaluated, it was seen that the
teachers' views on the level of utilization of different disciplines in the curriculum were generally positive.
Most teachers stated that they benefited most from the science of archeology in ancient history subjects.
However, other views include that anthropology and geography are used less and that the program's use
of these sciences should be increased. When the teachers' answers to the question about the students'
understanding of the subjects are analyzed, it is seen that 91% of the teachers think that the students'
knowledge of the subjects is low. Teachers believe that the reason for this situation is that students have
difficulty in establishing connections between topics because the topics are not given in an orderly manner
in textbooks, which confuses students. Buyikboyaci (2013) concluded in his study that the period at which
students had the most difficulty in learning was the Ancient Age. Among the answers given by teachers
as solutions to the problems experienced in teaching ancient history, the most frequently repeated ones
are that the subjects should be more straightforward and more understandable and that the prehistoric
period and the first humans should be discussed in detail. However, the teacher's answer that there
should be visuals, texts, and different resources in the unit coincides with the result of Akbaba's (2019)
study that literary products are used less in the new curriculum, and some literary genres are not included.
Taskin and Simsek (2017) in their study examining the Ancient History subjects in social studies textbooks,
argued that the activities in the units after 2005 in social studies textbooks were used correctly and
enabled students to acquire skills such as questioning, empathizing, and critical thinking using different
sources. To gain and reinforce these skills in high school, existing textbooks must be enriched with
correctly given activities, visuals, and texts.

Our research observed that teachers working in anatolian high schools and vocational high schools
expressed more judgments and opinions in all questions asked compared to teachers working in other
types of schools. However, when the answers given were examined in terms of the teachers' years of
service and the faculty they graduated from, it was seen that there was no significant difference. When
the participants' opinions were evaluated in general, it was concluded that the teachers were not satisfied
with the subjects of ancient history in the 9th grade of high school. It is understood that teachers have
difficulty explaining the subjects in the current curriculum, and students have difficulty understanding
them. Candan (2023) in his study on teachers regarding the current history program in general, concluded
that the 9th-grade history units were above the student's level and that teachers were not satisfied with
the program. Similar to the findings of our study, Aktas (2020) in his research evaluating teachers' opinions
about the history curriculum, concluded that teachers criticized the new program for the lack of
information, thematicity, and complexity compared to the previous program. Contrary to previous
studies, Ceylan (2009) analyzed the fact that teachers have positive views on the program's content. Our
study has findings similar to those of most previous studies and clearly reveals significant problems in the
current history curriculum.

Recommendations
All opinions in the study were evaluated and our suggestions are listed below:

e The most important problem in the current history curriculum is that events in Ancient History are
not given chronologically. It is not right to make students memorize dates. However, chronological
information should also be given at a level where the historical process can be understood.

¢ To eliminate the negativities from thematic understanding, giving the subjects holistically and
systematically on the axis of the relevant civilization would be correct.

¢ It should be ensured that the topics are conveyed in a language and expression appropriate to the
student's level.

¢ Importance should be given to teaching students the concepts and terms that correctly form the
basis of each subject.
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¢ More space should be given to the subject of prehistoric times and humans, and concretizations
should be made regarding this extremely abstract period.

¢ Visuals, maps, and literary works that facilitate students' learning should be included significantly.

e The subjects' weights should be proportional to the university entrance exam questions. The
number of questions in the university entrance exam should be increased, considering the weight of
Ancient History subjects in the program.
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Turkge Suriimii

Giris

Bilim, kaltr ve teknoloji gibi alanlarda yasanan siratli degisim tim egitim alanini etkilemekle birlikte
bilhassa tarih egitimi alanini etkilemistir. Toplumun her alanda ilerlemesinde ve fertlerin kisisel
gelisiminde muhim bir etken olan egitim sisteminin en énemli unsurlari 6gretmen, 6grenci ve 6gretim
programidir. Ogretim programlari, belirlenen amaclar ve kazanimlara uygun icerigin secilmesini,
kullanilacak arag-geregler ve uygulanacak yodntemlerle hedeflere ulasilabilme boyutunu gosteren
degerlendirme kriterlerini ifade etmektedir (Gozitok, 2003). Uzmanlar tarafindan olusturulan 6gretim
programlari, egitim sisteminin amaglarini ders igerigi ile uyumlu hale getirerek derslerin 6grenciye
dgretilmesine destek olmaktadir. Ogretim programinin iceriginde, 6grencinin 6grenim seviyesi ve ihtiyaci
gozetilerek kazanim, beceri ve degerler belirlenmektedir. Her ders igin belirlenen bu amaglar programlarin
destegi ile baslangicta saptanmaktadir (Keskin, 2002). Derslerin 6gretim programlari ile paralellik
gostermesi icin hazirlanan ders programlari ve 6gretmen planlama programlari, 6grencilerin her sinifta
0grenme asamalarini bitirdikten sonra seviyesinin tespit edilmesini mimkin kilmaktadir. Seviye tespiti,
o0gretmenlere 6ncesinde olusturulan amaglara ulasabilmek icin 6gretim faaliyetlerinin analiz edilmesinde
yol gosterici olmaktadir (Zarmati, 2020). Dolayisiyla 6gretim programlarini egitimin sistematik bir dizende
devamhhgini saglayan ve 6grenme-6gretme siirecini daha verimli bir hale getiren yegane bir unsur olarak
kabul etmek yanls olmayacaktir.

Egitimi olusturan en 6nemli faktorlerden biri egitim etkinlikleri icin kullanilan araglar ve ortamlardir.
Bu araglar arasindaki ders kitaplari sagladigi birgok kolaylik ve basvuru niteliginde olmasi nedeniyle birincil
kaynak konumundadir (Cotuksdken, 2003). Ogretim programlarinda yer alan amaglarin ve kazanimlarin
gerceklestirilebilmesi icin olusturulan igerigin ders kitaplari ile 6grencilere verilmesi gerekmektedir. Bu
bakimdan ders kitaplarinin ¢agdas bir formda, toplumun ve 6grencinin gereksinimlerini karsilayabilecek
diizeyde bilim, sanat ve felsefe ile i¢ ice gegmis, kolaydan zora dogru giden, akilci ve bitlinsel normlar
dikkate alinarak hazirlanmasi gerekmektedir. Ders kitaplarinda yer alan konularin anlatiminda segilen
climlelerin sade ve anlasilir diizeyde olmasi ve kavramlarin agiklamalarina yer verilmesi gerekmektedir.
Unitelerdeki yazi boyutlari 6grencinin sinifina uygun olarak tercih edilmeli ve icerik, 6rnek ve goérsellerle
zenginlestirilerek tasarlanmalidir  (S6nmez, 1998). Ogretmenler derslerde farkli kaynaklardan
yararlansalar da ders kitaplari 8grencilerin derse hazirlanmasinda 6nemli fayda saglamaktadir. Ulkede ayni
kademede 6grenim goéren tim o6grenciler, ortak ders kitaplari kullanilmasiyla ayni kaynaktan 6grenme
sansina sahip olmaktadir. Ogretmen ve 6grencilere ders kitaplari iceriginde sunulan kaynaklar (harita,
gorsel vb.) ile bilgilerin soyuttan somut hale getirilmesi de saglanmis olur (Roberts, 2014). Tim bunlara
paralel olarak 6gretim programi ve ders kitaplari arasinda gliclt bir iliski oldugu ve 6gretim programlarinin
amagclarina ulasabilmesinde ders kitaplarinin 6nemli bir faktor oldugu gorialmektedir.

Tarih, gecmisten gliniimiize ders saati ve Ogretim programi degeri bakimindan diger alanlarla
micadele etmek zorunda kalmis ve tarihin savunuculari da onu yararl bir sekilde sunmanin yolunu
aramistir. Ogretmenler, tarih 6gretiminde konularin sikici olmasi ile miicadele ederken dgrenciler ise
tarihin isim ve tarih ezberlemekten ibaret oldugundan sikayet etmistir. Fakat son yillarda tarih konularinin
ezberlenmesine ve basit yaklasimlara karsi konulmaktadir (Metzger & Harris, 2018). 1980’lere kadar siiren
sikici tarih 6gretiminin nedeninin tarihin 6grencilere bilgi odakli verilmesi oldugu disiiniilmektedir. Bu
sistem, 6grencinin zihnini bos bir gemi olarak gérmis ve 6gretmene sadece bilgi yikleme gorevini
vermistir. Tarih 6gretiminin tarih ve olaylar silsilesi olarak sunulmasi, bircok 6grencinin animsayamadiklari
bu sikici tarih ve olaylardan dolayi tarihi sevmemelerine neden olmustur. Tarih 6gretiminde olaylarin
kronolojisini bilmenin 6nemi yadsinamaz fakat bu durum tarih 6greniminin ana amaci oldugunda
ogrenciler yalnizca ezberleme becerisini edinmektedir (Zarmati, 2020). Fakat tarih 6gretiminin asil
amacinin temel olgulari ezberletmekten 6te beceriler olmasi gerektigi gorisi hakimdir. Béyle bir durumda
dgretmen bilgi aktarici roliinde olmaktan ¢ikmali ve 6grenci aktif durumda olmalidir. Ogrencinin aktif bir
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durumda olmasi ise tarihsel kanit kullanimini 6§renmesi, olgulari bireysel olarak insa etmesi ve bulmasidir
(Vella, 2001). Ogrenciye aktarilan tarihin dayandigi programda en énemli sorunlardan bir digeri de secim
problemidir. Ogrenciye 6gretilecek olaylarin, c¢aglarin, tarihlerin ve medeniyetlerin tespitinin dogru
yapilmasi 6nemlidir (Burston, 1972). Zira, 6grencinin yogun bir bilgiye bogulmasinda bu segimler kritiktir.
Konularin nesnel bir bakis agisiyla belirlenmesi, 6grencinin 6grenmesini kolaylastiracak ve derse karsi
algisini olumlu yonde etkileyecektir.

Ogretim programlari ve kazandirilmasi hedeflenen beceriler, tarih egitiminin amaglarina hizmet
etmektedir. Tarih 6gretimi, iki ana ama¢ dogrultusunda sekillenir. Bu amaglardan birincisi vatandaslk ve
kimlik olusumu ikincisi ise bilimsellik ve beceri kazanimidir (Demircioglu, 2007). Tekeli (2000) bu ana
amaglara tarih 6grenimi ile 6grencide tarih bilinci olusmasi, bireysel yetenek gelisimi ve ¢aga uygun bir
kimlik gelisimini de eklemistir. Carr (1987) tarihin amacini, 6grencinin sosyallesmesine katki saglarken ayni
zamanda tarihteki toplumlari anlamasi ve bu sekilde gliniimiiz toplumuna daha fazla hakim olmasi olarak
gormektedir. GUnUmizde ortadgretim tarih Ogretiminin amaglari Ulkeden (lkeye degisiklik
gostermektedir. Ozellikle gelismis tilkelerde tarih 6gretiminin gesitli amaclari 8gretim programlari yoluyla
degisen kosullar ve gereklilikler dogrultusunda giincellenmistir (Demircioglu, 2006).

Tarih 6gretimi, Glkemiz egitim sisteminin en sorunlu alanlarindan biri olmustur. (Safran, 2009). Buna
paralel tlkemizde cumhuriyet tarihi boyunca farkli zamanlarda bir 6nceki programin eksikliklerine yonelik
iyilestirmelerin yapildigi yeni programlar tasarlanmistir. Tarih 6gretimine yonelik problemlerin
belirlenmesi ve ¢dziim yollari, 6gretim programlarinin kapsamini olusturmustur (Ozbaran, 1992). Benzer
nedenlerle Milli Egitim Bakanlgl tarafindan 2016-2017 yillari arasinda 6gretim programi degistirme
cahsmalari baslatilmistir. 2017-2018 yillarinda kademeli olarak uygulamaya gecen program, 2018-2019
yillarinda ise tim okullarda uygulanmistir.

Arastirma konusu ile ilgili literatlir incelendiginde Tirkiye’de tarih 6gretim programiyla ilgili
arastirmamiza da kaynak olusturabilecek bircok ¢alisma karsimiza ¢ikmaktadir (Yilmaz, 2006; Ceylan,
2009; Ding, 2011; Erding, 2011; Aktekin & Ceylan, 2012; Keskin, 2012; Simsek, 2016; Kaya ve Perihan,
2017; Kose & Turkan, 2018; Turan, 2018; Yildinm, 2018; Akbaba, 2019; Aktas, 2020; Gliven & Curku, 2021).
Tarih 6gretim programiylaile ilgili yapilan bu ¢calismalar ders kitaplarinin incelenmesi, 6gretim programina
iliskin 6gretmen gorisleri, eski ve yeni tarih 6gretim programlarinin karsilastiriimasi seklinde olmustur.
Eski Cag tarihi 6gretimiile ilgili yabanci literatiirde yapilan ¢alismalara baktigimizda ise (Dann, 1927; Tuller,
1931; Burstein, 2002; Jae-woon, 2010) sinirli diizeyde oldugu gorilmektedir. Turkiye’de yapilan ¢alismalar
ise (Yurtsever, 1996; Yilmaz, 2010; Oztaskin ve Ungdr, 2013; Karauguz & Ozkaral, 2016; Taskin, 2016; Kara,
2018; Karauguz, & Ozkaral, 2018; Yiimaz 2019; Turan, 2020; Yilmaz, 2021; Kagmaz & Hayta 2023) daha
cesitli olmakla birlikte galismalar konularin igeriginin degerlendirilmesi, 6gretmen goérislerine gore analiz
edilmesi ve ders kitaplarinda Eski Cag Unitelerinin karsilastiriimasi ekseninde yapilmistir. Calismamizin
konusu ile dogrudan paralellik gosteren tek galisma Yilmaz’in (2010) ortadgretim tarih ders kitaplarinda
yer alan Eski Cag tarihi ve Eski Tirk tarihi 6gretiminin 6gretmenler tarafindan degerlendirmesine yonelik
yaptigl calismadir. Konuya iliskin literatiir incelendiginde ¢alismalarin tarih 6gretim programi genelinde
yapildigi mevcut programda yer alan Eski Cag tarihi konularinin 6zel olarak incelendigi bir ¢alismanin
yapilmadigi goriilmektedir. Mevcut tarih 6gretim programiicinde yer alan Eski Cag tarihi konularinin icerik
acisindan yeterlilik dizeyinin belirlenmesi 6nemlidir. Alanyazinda 2008 tarih programi Eski Cag tarihi
konularinin 6gretmenler tarafindan degerlendirildigi yoniinde bir ¢calismanin bulunmamasi ¢calismamizin
0zglin yanini olustururken ayni zamanda ¢calismanin alan yazina 6nemli katki saglayacagi disliniilmektedir.

Millt Egitim Bakanligi'nin hazirladigi 6gretim programlarinin 6grencilere uygulayicisi 6gretmenlerdir.
Ogretmenlerin programa yonelik elestirileri, dnerileri ve degerlendirmeleri programin basarisinin
Olcllmesinde kilit bir rol oynamaktadir. Bu baglamda calismanin amaci, ortadgretim 9. sinif Eski Cag tarihi
konulari hakkinda farkli illerde ve farkli okul tirlerinde ¢alisan 6gretmenlerin gorislerinin ortaya ¢ikarmak
ve bu konularin iyilestiriimesine katkida bulunmaktir. Calisma, Eski Cag tarihi konularn ve tarih
ogretmenlerinin gorisleri ile sinirlandirilmistir. Bu durum calismanin sinirliligini olusturmaktadir. Calisma
kapsaminda 2017-2018 yillarinda uygulanmaya baslanan tarih 6gretim programi icinde yer alan Eski Cag
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tarihi konularinin basarisinin 6lgiilmesi amaciyla 2024 yilinda goérisme gergeklestirilen 11 tarih
Ogretmenine sorulan su sorulara cevap aranmistir:

1-Ogretmenlerin Eski Cag tarihi konularinin 6gretiminde karsilastiklari sorunlara iliskin gérisleri
nelerdir?

2- Ogretmenlerin Eski Cag tarihi konularinda yer alan bilgilerde konu biitiinliigii olup olmadigina iliskin
gorisleri nelerdir?

3-Ogretmenlerin Eski Cag tarihi konularinda farkli disiplinlerden faydalaniimasina iliskin gérisleri
nelerdir?

4-Ogretmenlerin 6grencilerin Eski Cag tarihi konularini anlama diizeyine iliskin gérisleri nelerdir?

5-Ogretmenlerin Eski Cag tarihi 6gretiminde karsilastiklari sorunlarin ¢dziimiine yonelik gérisleri
nelerdir?

Yontem
Arastirma Modeli

Bu ¢alisma, ortadgretim kurumlarinin 9. siniflarinda uygulanan glincel tarih 6gretim programi iginde
yer alan Eski Cag tarihi konulari hakkinda 6gretmen gorislerini incelemek amaciyla nitel arastirma
yontemlerinden durum calismasi desenine gore tasarlanmistir. Durum galismasi, kisitl bir sistemin
etraflica tasvir edilmesi ve arastiriimasi olarak tanimlanmaktadir (Chmiliar, 2010). Durum ¢alismasinda
farkh kaynaklar, gézlem, goriisme vb. veri toplama araglari kullanilarak durumlarin agiklamasi yapilir
(Merriam, 2013). Creswell’e (2007) gore ¢alismada konu se¢imi yonetici 6gretmen ya da 6grenci olabilir.
Ogretim programlarinin arastiriimasi ve gelistiriimesinde &nemli olan durum calismasi, egitim veren
O6gretmen, 6grenci, yonetici vb. kisilerin gérisleri ile siireci degerlendirme imkani elde eder (Creswell 2011
aktaran Ozan Leymun ve digerleri, 2017).

Calisma Grubu

Arastirmanin galisma grubunu Tirkiye'nin farkl illerinde Milli Egitim Bakanligi’'na bagh ortadgretim
kurumlarinda galisan 11 tarih 6gretmeni olusturmaktadir. Arastirma igin goriisme yapilacak kisiler evreni
karsilamasindan daha ¢ok konuyla ilgili olup olmadiklarina gore belirlenir (Neuman, 2012). Bu baglamda
calismada yer alan kisilerin seciminde amach 6rneklem yéntemlerinden maksimum gesitlilik 6rneklemesi
yontemi kullanilmistir. Maksimum cesitlilik 6rneklemesi yonteminde nispeten kiglk bir 6rneklem
olusturularak konunun sorununa taraf olabilecek kisilerin cesitliliginin en Ust seviyede yansitarak veri elde
edilmesi amaglanir (Yildirim ve Simsek, 2008). Calismada yer alan katilimcilarin segciminde ¢alistiklari okul
turleri, mesleki deneyimleri, cahstiklari iller, cinsiyet ve mezun olunan lisans alanlarinin gesitliligi esas
alinmistir. Calismada yer alan katilimcilarin isimleri gizli tutulmus isimleri yerine 01, 62, 03, 04, 05,
............ 011 seklinde kodlar verilmistir. Calismanin &rneklemini teskil eden 6gretmenlere iliskin bilgiler
Tablo 1’de yer almaktadir.

Tablo 1

Arastirmaya Katilan Ogretmenlerin Demografik Ozellikleri

Kalt(lcl)l(rinu Cinsiyet MezFuarI!d(j)Il:ugu ;i'zt;r; Kidem GC();(:\;‘in;ErI Caligtigi Okul Tiirdi
01 Erkek Egitim Lisans 32 vl izmir Meslek lisesi
02 Erkek Egitim Lisans 28 yil Ankara Fen Lisesi
03 Kadin Egitim Lisans 33 yil Aydin Sosyal Bilimler Lisesi
04 Erkek Fen-Edebiyat Lisans 33 yil Ankara Fen Lisesi
05 Erkek Fen-Edebiyat Lisans 5yl istanbul  imam Hatip Lisesi
06 Erkek Fen-Edebiyat Lisans 4yl Yozgat Anadolu Lisesi
07 Kadin Egitim Lisans 24 yil Aydin Sosyal bilimler lisesi
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08 Erkek Egitim Lisans 24 yil Afyon Anadolu lisesi
09 Erkek Fen-Edebiyat Lisans 12 yil Afyon Meslek lisesi

010 Erkek Fen-Edebiyat Doktora 18 yil Van Meslek Lisesi
011 Erkek Egitim Doktora 2yl Bitlis Anadolu lisesi

Tablo 1'de gérildigi gibi calismaya farkli illerden (Ankara, izmir, Afyon, Aydin, istanbul, Yozgat, Van,
Bitlis) ve farkl okul tiirlerinden (mesleki lisesi, fen lisesi, sosyal bilimler lisesi imam hatip lisesi, anadolu
lisesi) toplam 11 (9 erkek ve 2 kadin) katilimci katilmistir. Katihmcilarin agirlikla 15 yil ve Gstii deneyime
sahip olduklari ve 6grenim seviyelerinin de genel olarak lisans oldugu belirlenmistir. Arastirmaya katilan
ogretmenler egitim ve fen edebiyat fakiiltelerinden mezun olmuslardir.

Kullanilan Veri Toplama Araglari

Calismamizda veri toplama araci olarak yari yapilandirilmis gérisme formu kullanilmistir. Gériisme
eylemi, ¢alisma grubunda yer alan kisilerin inang, tutum, algi, tepki, duygu, diistince ve deneyimlerinin
anlasiimasi faaliyetidir (Yildirnm ve Simsek, 2008; Karatas, 2017). MEB’e bagli okullarda gérev yapan tarih
ogretmenlerinin 9. sinif Eski Cag tarihi konularini igeren tarih programi hakkindaki diistincelerini tespit
etmekicin agik uglu bes sorudan olusan bir form hazirlanmistir. Gériisme sirasinda konunun derinlemesine
anlasilabilmesi icin katilimcilara 2 tane de sonda soru sorulmustur. Sorularin yer aldigi formda ayni
zamanda 6gretmene ait kisisel bilgileri iceren bir kisim ile gériismeci hakkinda bilgi edinilmistir. Formda
yer alan sorular hazirlanirken iki alan uzmanindan yardim alinmis ve baslangicta yedi soru olan form bes
soruya indirilerek son haline getirilmistir. Arastirmaya katilan 6gretmenler gonullilik esasi ile segilmistir.
Gorisme Oncesinde 6gretmenlere uygun yer ve zaman belirlenerek goriismeler gergeklestirilmistir.
Gorismeler ortalama 30-40 dakika sirmustlr. Gorlisme sirasinda katilimcilara verilerin arastirma disinda
baska amacla kullanilmayacagl hakkinda bilgi verildikten sonra gorismeler ses kaydi alinmadan not
alinarak gergeklestirilmistir.

Veri Analizi

Arastirma kapsaminda 6gretmenlerden gelen yanitlar bilgisayar ortamina aktariimis ve ulasilan veriler,
icerik analizi ydntemi kullanilarak ortaya cikariimistir. icerik analizi ydnteminde belirlenen metin, belge,
dokiimanlar ve tema igerikleri belirli kurallar icinde nesnel olarak analiz edilebilmeyi saglar. icerik analizi,
net bir sekilde ortaya konulan igerigin tarafsiz, 6lgtlebilir ve dogrulanabilir sekilde agiklamasini yapmak
maksadiyla kullanilir (Fiske, 1996). Gortisme formlan araciligiyla elde edilen veriler temalara gore
siniflandirilmistir. Ogretmenlere isimleri yerine verilen kodlar (01, 02...vb.) ve verdikleri cevaplar bir biitiin
haline getirilmistir. Sorulara verilen cevaplar tekrarlanma sikligina uygun olarak ortak yargilarda
birlestirilerek tablolastiriimistir. Yargilari destekleyen dogrudan alintilar ayrica sunularak 6gretmenlerin
gorisleri okuyucuya aktariimistir. Ogretmenlerin belirtmis olduklari diisiince ve yargilarin analizinde
frekans ile daslince sayisi ve buna baglh ylizdesel oran verilmistir. Bununla birlikte katilimcilarin sorulara
vermis olduklari yanitlar, 6gretmenlerin kidem sireleri, gérev yaptiklari okul tiri ve mezun olduklari
fakiltelere gore degerlendirilmistir. Goriisme yapilan 6gretmenlerin kidem sireleri, 15 yildan az (hizmet
yili disiik) ve 15 yildan fazla (hizmet yil yiksek) olmak Gzere iki ayri gruba ayrilarak degerlendirilmistir.
Arastirma sonucunda ortaya cikan veriler bulgular kisminda analiz edilmis ve sonug¢ bolimiinde
degerlendirilmistir.

Bulgular

Calismamizin bulgulari, gériisme yapilan 6gretmenlerin belirtmis olduklar goris, dislince ve onerileri
icermektedir. Verilen yanitlar, katihmcilarin gorev siresi, gorev yaptiklari okul tiri ve mezun olduklari
fakilte kriterleri dikkate alinarak da degerlendirilmistir. Gériismeler sonucunda elde edilen bulgularin
frekans ve ylzdesel dagilimlarini icerecek sekilde olusturulan tablolar bu béliimde sunulmustur.

Goriasme yapilan 6gretmenlerin Eski Cag tarihi konularinin 6gretiminde yasadiklar sorunlara iliskin
verdileri cevaplarin frekans ve yizdesel dagilimi Tablo 2’de gosterilmistir.
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Tablo 2
Ogretmenlerin Eski Cag Tarihi Konularinin Ogretiminde Yasadiklari Sorunlara lliskin Gériislerinin Frekans

ve Yiizdesel Dagilimi

Yargi Diisiince f %

Kronolojiye uyulmamasi 6 18,8
Gereksiz bilgi verilmesi ve ayrintili anlatim 5 15,6
yapilmasi
Harita ve gorsellerin yeterli olmamasi 4 12,5

Sorunlar Kavramlarin iyi tanimlanmamasi 4 12,5
Medeniyetlerin bolgesel olarak verilmemesi 4 12,5
Tekrara diisen anlatimin olmasi 4 12,5
Ogrencinin seviyesine uygun olmamasi 3 9,4
Somutlastirma yapilmamasi 2 6,3
Toplam 32 100

Tablo 2 incelendiginde Ogretmenlerin konularin 6gretiminde yasadiklari en 6nemli iki sorunun
kronolojiye uyulmamasi (%18,8), gereksiz bilgi verilmesi ve ayrintili anlatim yapilmasi (%15,6) oldugu
gorilmektedir. Bu sorunlarin disinda medeniyetlerin bolgesel olarak verilmemesi, harita ve gorsellerin
yeterli olmamasi, kavramlarin iyi tanimlanmamasi ve tekrara disen anlatimin olmasi sorunlarini
O0gretmenler yizdesel olarak ayni oranda (%12,5) degerlendirmistir. Verilen cevaplarda az da olsa
konularin 6grencinin seviyesine uygun olmamasi (%9,4) ve somutlastirma yapilmamis (%6,3) olmasi
sorunu belirtilmistir.

Hizmet yili dlistik olan 6gretmenlerden higbirinin “tekrara diisen anlatimin olmasi” diisiincesini sorun
olarak belirtmedigi gorilmektedir. “Harita ve gorsellerin yeterli olmamasi” ve “somutlastirma
yapilmamasi” duslincesini belirten 6gretmenlerin %50’si hizmet yili diisiik olan 6gretmenlerdir. Mesleki
liselerde gorev yapan 6gretmenlerden higbirinin “gereksiz bilgi verilmesi ve ayrintili anlatim yapiimasi”,
“kavramlarin iyi tanimlanmamasi”, “6grencinin seviyesine uygun olmamasi”, “somutlastirma
yapilmamasi” dislincelerini sorun olarak belirtmedikleri goriilmektedir. Bununla birlikte mesleki liselerde
gorev yapan 6gretmenlerin en sik belirttigi sorun ise “kronolojiye uyulmamasi”dir. Anadolu lisesinde gorev
yapan dgretmenler yalnizca “tekrara diisen anlatimin olmasi” diistincesini sorun olarak belirtmemistir. Fen
lisesinde gbrev yapan 6gretmenler, “harita ve gorsellerin yeterli olmamasi”, “medeniyetlerin bolgesel
olarak verilmemesi” ve “somutlastirma yapilmamasi” dislincesini sorun olarak belirtmemistir. Sosyal
bilimler lisesinde gorev yapan 6gretmenler, “harita ve gorsellerin yeterli olmamasi”, “kavramlarin iyi
tanimlanmamasi”, “6grencinin seviyesine uygun olmamasi” ve “somutlastirma yapilmamasi” diisiincesini
sorun olarak belirtmemistir. imam hatip lisesinde gérev yapan katilimci, “gereksiz bilgi verilmesi ve ayrintili
anlatim yapilmasi”, “harita ve gorsellerin yeterli olmamasi” ve “somutlastirma yapilmamasi” distincesini
sorun olarak belirtmistir. En fazla diisince belirten 6gretmenler sosyal bilimler liselerinde gérev yapmakta

iken (7/8), en az diistince belirten 6gretmen imam hatip lisesinde gérev yapmaktadir (3/8).

Egitim faklltesi mezunu 6gretmenler ile fen-edebiyat fakiltesi mezunu 6gretmenlerin birbirine yakin
oranda sorun belirttikleri gorilmektedir. Dusiince sayisinin toplam sorun sayisi icindeki payina
bakildiginda egitim fakilltesi mezunlarinin  (8/8) dusince belirttikleri ve fen-edebiyat fakiltesi
mezunlarinin (7/8) distince belirttikleri gériilmektedir.

Ogretmenlerin programda kronolojiye uyulmamasi sorununa iliskin miilakatlarda O1 sunlari ifade
etmigstir:

Konularin ele alinirken kronolojik bir siraya riayet edilmemesi en 6nemli sorunumuz.
Medeniyetlerin boélgesel baglantilarinin dikkate alinmasi gerekirken Unitenin birinci sayfasinda
giris yapilan bir konunun onuncu sayfada devami var. Soyle diislinlin 6nce sizin diinyaya gelisiniz
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anlatiliyor sonra dedenizin evlenmesi anlatiliyor bunu bir 6gretmen bile anlamakta zorlanirken
ogrenciler nasil bu konuyu 6grenecekler.

Bu goriisii destekleyen diger 6gretmen O3 sunlari ifade etmistir:

Ogrenciler bunu kronolojik olarak akillarina yerlestiremiyorlar. Tiiccar toplumlar diyorsunuz bu
toplumlar arasina Asur’u, Lidyalilari ve Fenikelileri aliyorsunuz ama bunlarin tamami birbirinden
cografi olarak o kadar uzak ki 6grenci bunu goérsellestiremiyor. Tliccar toplumlar derken tematik
olarak yakalamaya ¢alisiyorsun ama olmuyor 6grenciye bu gegmiyor.

Ogretmenlerin ikinci 6nemli sorunu olan konularda gereksiz bilgi ve ayrintili anlatima iliskin O5:
“Ogrenci seviyesine uygun degil genis ve detayli bir anlatim var bu kadar bilgiye gerek oldugunu
distinmiyorum” demistir.

Gorisme yapilan 6gretmenlerin Eski Cag tarihi konularinda yer alan bilgilerde konu bitiinlGgl olup
olmadigina iliskin verdikleri cevaplarin frekans ve yiizdesel dagilimi Tablo 3’te gosterilmistir.

Tablo 3
Ogretmenlerin Eski Cag Tarihi Konularinda Yer Alan Bilgilerde Konu BiitiinliiGii Olup Olmadigina iliskin

Goriislerinin Frekans ve Yiizdesel Dagilimi

Yargi f %
Konular arasinda bitunlik yok 9 81,8
Konular arasinda biitlinltk var 2 18,2
Kararsiz 0 0
Toplam 11 100

Tablo 3 incelendiginde Ogretmenlerin biyik c¢ogunlugunun (%81,8) konular arasinda butunluk
olmadigini diisiindiikleri gortilmektedir. Gortisme yapilan katilimcilarin gérisleri hizmet yili kriterine gére
degerlendirildiginde olumlu disiince belirten iki 6gretmenin de hizmet yili disiik olan 6gretmenler oldugu
gorilmektedir.

Goriasmecilerin konu batanlugt olmadigl disiincelerinin nedeni merak edilmis ve 6gretmenlere
“Neden konu bitiinlGgl olmadigini disiinlyorsunuz?” sonda sorusu yoneltilmistir. Sonda soruya verilen
yanitlarin frekans ve ylizdesel dagilimi Tablo 4’te gosterilmistir.

Tablo 4

Ogretmenlerin “Neden Konu BiitiinliGi Olmadigini Diisiiniiyorsunuz? Sorusuna iliskin Gériislerinin Frekans
ve Yiizdesel Dagilimi

Yargi Goriisler f %
Konular arasinda baglanti kurmak zor 3 25

Medeniyetlere iliskin bilgiler daginik 3 25

Biitiinliik yok Onceki konulara déniik anlatim tekrarlari var 3 25
Konularin birbiri ile neden sonug baglantisi yok 2 16,7

Konularin adlari ve icerikleri uyumlu degil 1 8,3
Toplam 12 100

Tablo 4 incelendiginde konular arasinda bitinlik olmadigini disiinen 6gretmenlerin vermis olduklari
yanitlarin frekans dagilimlari birbirine yakindir. Bununla birlikte 6gretmenlerin %75’inin konular arasinda
baglanti kurmanin zor olmasi, medeniyetlere iliskin bilgilerin daginik olmasi ve 6nceki konulara déniik
anlatim tekrarlari olmasi nedenleriyle konu bitiinlGgi olmadigini disindikleri gérilmektedir.

Katihmcilardan hizmet yili diistik olan 6gretmenlerin “konularin birbiri ile neden sonug baglantisi yok”
ve “konularin adlar ve icerikleri uyumlu degil” diistincesini sorun olarak belirtmedikleri goriilmektedir.
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Goriasmelerde en fazla goris belirten 6gretmenlerin meslek liselerinde gorev yaptiklari goérilmektedir
(4/5). Bununla birlikte anadolu liselerinde gérev yapan 6gretmenler (3/5), sosyal bilimler liselerinde gérev
yapan ogretmenler (2/5), fen liselerinde gbrev yapan 6gretmenler (1/5) goris belirtmistir.

Ogretmenlerin ¢cogunlugunun konu biitiinliigii olmadigina yénelik gériisleriyle ayni dogrultuda cevap
veren 07 sunlari sdylemistir:

Once medeniyetlerle ilgili genel bilgiler veriliyor sonra tekrar tekrar ayni konuya déniiliiyor. Bu
durum &grencide derse karsi soguma yaratiyor. Ogrenci, “Stimerleri anlatmistiniz simdi neden
tekrar Siimerlerden bahsediyoruz” diyor. Medeniyetler hakkinda biitiin 6zellikleri bir biitiin
halinde vermek bence 6grenmeyi desteklemek noktasinda iyi bir tarz olacaktir.

Benzer sekilde O8 sunlari séylemistir:

Kanunlar ya da olaylar devletlerin iginde degil tematik baslik olarak verilmis. Bu durum bitunlig
bozuyor. Bu sekilde olmasi yerine medeniyetler ait Ozelliklerin kendisi ile ilgili bir baslikta
verilmesi uygun olur. Ayrica medeniyetlerin bulunduklari cografyaya uygun olarak ornegin
Mezopotamya, Anadolu medeniyetleri vb. seklinde verilmesi 6grencinin tarihsel bilgi, cografya
ve medeniyetler arasinda biitlinliik kurmasinda etkili olacaktir.

Gorisme yapilan 6gretmenlerin Eski Cag tarihi konularinda farkli disiplinlerden faydalaniimasinailiskin
verdikleri cevaplarin frekans ve yiizdesel dagilimi Tablo 5’te gdsterilmistir.

Tablo 5
Ogretmenlerin Eski Cag Tarihi Konularinda Farkli Disiplinlerden Faydalanilmasina iliskin Gériislerinin

Frekans ve Yiizdesel Dagilimi

Yargi Temalar f %
Unitede ¢ogunlukla arkeoloji biliminden
5 45,5
Olumlu Gériisler faydalanilimistir.
? Unitede antropoloji bilimine ait unsurlar ¢ok azdir. 2 18,2
Unitede cografya bilimine ait unsurlar ¢ok azdir. 1 9,1
Olumsuz Gériigler Farkh disiplinlerden faydalanilmamistir. 3 27,3
Toplam 11 100

Tablo 5 incelendiginde 6gretmenlerden %27,3’Ginlin Unitelerde farkh disiplinlerden faydalaniimadigini
dusundukleri goriilmektedir. Bununla birlikte hakim goris ise arkeoloji biliminden faydalanildigidir. Ayrica
antropoloji ve cografya bilimlerine az yer verilmesi ise 6gretmenlerin belirttigi diger goruslerdir.

Hizmet yili yiksek olan 6gretmenlerin %75’inin olumlu goris belirttigi gérilmektedir. Bununla birlikte
hizmet yili dislik olan 6gretmenlerde olumlu goris belirtme orani %50°dir. Sorulara olumsuz goris
belirten tim 6gretmenlerin fen-edebiyat fakiltesi mezunu oldugu gorilmektedir. Olumsuz goris belirten
g 6gretmenden ikisinin ise meslek liselerinde gorev yaptiklari gérilmustir.

Konularda farkl disiplinlerden hangi 6lciide faydalanildigi konusunda ayrintili bilgi veren O5 sunlari
soylemistir:

Eski Cag tarihinin bazi konularinda arkeolojik buluntulardan yararlanildigini gériiyoruz. Fakat
medeniyetlerin anlasilabilmesi icin onlarin cografi 6zellikleri hakkinda bilgiye cok az yer verilmis.
Ozellikle tarih 6ncesi caglar kisminda arkeolojik buluntulara daha fazla yer verilmeli. Kitapta irklar
hakkinda bilgiler ve antropolojik veriler neredeyse yok. Tarih 6ncesi insanin fiziki yapisi hakkinda
gorsel ya da bilgi bulunmuyor. Bu durum 6grencinin o donemde yasayan insanlari goziinde
canlandirmasini zorlastiriyor.

Goriasme vyapilan 6gretmenlerin 6grencilerin Eski Cag tarihi konularini anlama dizeyine iliskin
verdikleri cevaplarin frekans ve yiizdesel dagilimi Tablo 6’da gosterilmistir.
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Tablo 6
Ogretmenlerin Ogrencilerin Eski Cag Tarihi Konularini Anlama Diizeyine iliskin Gériislerinin Frekans ve

Ylzdesel Dagilimi

Yargi Temalar f %
Dusuk ¢linki 6grenciler konularin baglantisini kurmakta 4 36.4
zorlaniyor. ’

Olumsuz Goriugler  Disiik ¢linkii konularin diizenli verilmemesi 6grencilerde kafa
. o o 3 27,3
(Diizey Duisiik) karigikligina neden oluyor.
Dislik ve bu ylizden ek kaynak kullanmak zorunda kaliyorum 2 18,2
Dusuk ¢linku Uinitede eksik bilgilerin olmasi 6grencinin farkh 91
sorular sormasina neden oluyor. ’
c()ll:uT:; $§::Z:3r Konulari anlama dizeyleri yiiksek 1 9,1
Toplam 11 100

Tablo 6 incelendiginde 6gretmenlerden %91’'inin 6grencilerin konulari anlama dizeylerinin disik
oldugunu ifade ettikleri gériilmektedir. Ogretmenler bu durumun nedenini genel olarak égrencilerin
konularin baglantisini kurmakta zorlandigi ve konulara (nitelerde dizenli veriimemesi nedeniyle
ogrencilerde kafa karisikhgi olustugu seklinde yorumlamistir.

Ogretmenlerin gorisleri hizmet yili kriterine gére degerlendirildiginde hizmet yili disiik olan
ogretmenlerin timinln olumsuz goriis bildirdigi gorilmektedir.

Konularin égrenciler tarafindan anlasiimadig yéniinde gériis bildiren 04 sunlari séylemistir:

Ogrenciler iyi anlamiyorlar ¢iinkii eksik bilgiler var. Mesela Karbon 14 yénteminden bahsetmeden
bir insanin ka¢ yizyl 6nce yasadigini anlatamiyorsunuz. Unitede bahsedilmeyen ve
temellendirilmeyen bilgiler 6grencilerin farkli sorular sormasina sizin de bu agiklamalari
programdan bagimsiz halde sadece deneyime bagli anlatmaniza neden oluyor.

04'iin gérislerine benzer sekilde 11 sunlari sdylemistir:

Ogrenciler, birbirinden kopuk bilgileri bagdastirma ve konu baglantisi kurmakta zorlaniyor.
Bunun en 6nemli nedeni ise tarihsel baglantinin tam olarak verilmemis olmasidir. O ylzden ben
surekli geriye donlk soru cevap yapmak zorunda kaliyorum. Mevcut programin eksikligini
giderebilmek icin ek kaynak kullanmak zorunda kaliyorum.

Konularin dgrenciler tarafindan iyi anlasildigini séyleyen 07 disiincelerini “Ogrencilerin konulari iyi
anladigini distiniyorum. Bu durum okul tiiriine gére de degisir tabi. Calistigim okulun tirt 6grenci seviyesi
bakimindan iyi oldugu icin algilama agisindan fark ediyor” diyerek aciklamistir.

Goriasme yapilan 6gretmenlerin Eski Cag tarihi 6gretiminde karsilastiklar sorunlarin ¢éziimiine yonelik
verdileri cevaplarin frekans ve yizdesel dagilimi Tablo 7’de gosterilmistir.
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Tablo 7
Ogretmenlerin Eski Cag Tarihi Ogretiminde Karsilastiklari Sorunlarin Céziimiine Yénelik Gérislerinin

Frekans ve Yuzdesel Dagilimi

Yargi Gorisler f %
Konular daha sade ve anlasilir olmali 6 23,1
Tarih 6ncesi donem ve ilk insandan ayrintili bahsedilmeli 5 19,2
Medeniyetler cografi bolgelere gore ve bitiincil olarak 3 115

verilmeli !

2007 yilinda olan Unitelere gore hazirlanmali 2 7,7

Oneriler Universite sinavi ile senkronize bir konu dagilimi olmali. 2 7,7
Konular arasinda devamlilik olmali. 2 7,7

Kavramlar dogru ve yerinde verilmeli 2 7,7

Film, belgesel ve edebi metinlere atiflarda bulunulmali. 2 7,7

Soru, uygulama ve gorseller ¢ogaltiimali 1 3,8
Kronolojiye uyulmali 1 3,8
Toplam 26 100

Tablo 7 incelendiginde 6gretmenlerin Eski Cag tarihi 6gretiminde karsilastiklari sorunlarin ¢dziimiine
yonelik en fazla belirttikleri 6neriler konular daha sade ve anlasilir olmali (%23,1), tarih 6ncesi donem ve
ilk insandan ayrinti bahsedilmeli (%19,2), medeniyetler cografi bolgelere gore ve butlncil olarak
verilmeli (%11,5) olmustur. Bunun yani sira 2007 yilinda olan linitelere goére hazirlanmali, Gniversite sinavi
ile senkronize bir konu dagilimi olmali, konular arasinda devamlilik olmal, film, belgesel ve edebi
metinlere atiflarda bulunulmali 6nerilerinin pay1 %7,7'dir.

Ogretmenlerden “soru, uygulama ve gorseller ¢ogaltiimal” ve “kronolojiye uyulmal” gérislerini
yalnizca hizmet yili dusik olan 6gretmenlerin belirttikleri ve “konular arasinda devamlilik olmal”,
“kavramlar dogru ve yerinde verilmeli” ve “film, belgesel ve edebi metinlere atiflarda bulunulmal”
gorislerinin ise yarisinin hizmet yili disiik olan 6gretmenler tarafindan belirtildigi gortlmektedir.
Ogretmenlerin sunduklari 10 farkl éneri arasinda en fazla dneri sunanlarin meslek lisesi (6/10), anadolu
lisesi (6/10) ve sosyal bilimler lisesinde (5/10) gorev yaptigi analiz edilmistir. Sunulan onerilerden
“Universite sinavi ile senkronize bir konu dagilimi olmali”, “2007 yilinda olan Unitelere goére hazirlanmall”
ve “film, belgesel ve edebi metinlere atiflarda bulunulmal” goérusleri yalnizca egitim fakultesi mezunlari
tarafindan bildirilmistir. Bununla birlikte “Kavramlar dogru ve yerinde verilmeli”, “Soru, uygulama ve
gorseller ¢cogaltilmal” ve “kronolojiye uyulmali” gorisleri ise yalnizca fen-edebiyat fakiiltesinden mezun

olan 6gretmenler tarafindan bildirilmistir.

Eski Cag tarihi konularinin dgretiminin nasil olmasi gerektigine yonelik éneride bulunan 06 sunlari
soylemistir:

Konularda tematik yaklasimdan uzaklasiimaldir. Karmasik ve anlasiimasi zor anlatimdan sade ve
anlasilir bir dizene gecilmelidir. Kavram kargasasi yasaniyor bunu dnlemek adina kavramlar ilgili
yerlerde verilmelidir. En dnemlisi de konular arasinda devamlilik esas olmalidir. Ogrenci olay ve
olgulari zihninde ancak bu devamlilik ile olusturabilir.

02 sunlari séylemistir:

ilk insandan cok kisa da olsa mutlaka bahsedilmeli. Ogrencinin ilk insanin kim oldugunu bilmesi
gerekiyor. Birden tapinak yapan insandan bahsediliyor. Bu insan tapinak yapmaya baslamadan
once nasil bir bilgi birikimine sahipti ki bunu yansitabildi. Atasi kimdir ve nerden gelmistir,
o6grencinin bunlari bilmeden Eski Cagi anlamasi mimkiin degildir.

011 sunlari sdylemistir:

225



Ozdemir Ciceklitas & Safran — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 54(1), 2025, 204-231

Bence en biiylk eksiklik tarihin 6grencide sadece ezber diizeyinde kalmasidir. Bunu dnleyebilmek
icin Unitede farkh gorseller, metinler ve kaynaklar olmalidir. Her 6gretmenin bilgi birikimi esit
degil bu yuzden bu oneriler Gnitede yer alirsa zihinde canlandiriimasi gii¢ olan ve glinimuze en
uzak olan bu ¢ag daha kolay anlasilir.

01 sunlari séylemistir:

Bu liniteden Universite sinavinda neredeyse soru gelmiyor diyebiliriz. Eger sinavda bu sekilde
soru gelmeyecekse daha kisa ve genel kiiltir diizeyinde islenmeli konular. Bu agirlikta isleniyorsa
da mutlaka soru sayisi artmali ve 6grenci bilgisini bu anlamda degerlendirme firsatini
bulabilmelidir.

Tartigsma ve Sonug

Arastirma kapsaminda Tirkiye’de 2018 yilinda uygulamaya konulan tarih 6gretim programinda yer
alan Eski Cag tarihi konularinin 6gretme ve 06grenme sirecindeki etkililigi, program ile ilgili yasanan
sorunlarla ilgili 6gretmenlerin gorisleri ortaya konulmustur. Mevcut 6gretim programinin getirdigi bircok
sorun arastirma kapsaminda degerlendirilmistir. Bu arastirma kapsaminda ortadgretim 9. siniflarda yer
alan Eski Cag tarihi konularinin 6gretmenler tarafindan gesitli degiskenlere gore degerlendirilmesi
amaglanmistir. Ogretmenlerle yapilan goériismeler degerlendirildiginde tarih 6gretmenlerinin 9. sinif Eski
Cag tarihi Unitesi hakkinda olumsuz bir tutuma sahip olduklari gérilmektedir. Calismada katilimcilarin
gorislerine iliskin ilk bulgular programin isleyisi sirasinda yasadiklari sorunlar {zerine olmustur.
Ogretmenlerin yasadiklari en &nemli sorun, konularin tematik bir anlayis cercevesinde siralanmasi ve
olaylarin kronolojiden bagimsiz bir halde verilmesidir. Konulara herhangi bir kistas gozetmeden daha az
ya da daha fazla yer verilmesi de 6gretmenler tarafindan bir sorun olarak gérilmektedir. Medeniyetlerin
siralamasinin cografyadan kopuk bir halde sadece temalara baglh kalmasi, programin elestirilen
yonlerinden olmustur. Nitekim 6gretmenlerin kronoloji ile ilgili bu sorununu destekleyen Simsek (2016)
kronolojinin tarihin en temel unsuru oldugunu savunmakta ve tarih egitiminde dnemli bir Glke olan
ingiltere’nin tarih programinda kronolojiye biiyiik 6nem verildigini sdylemektedir. Ayrica lilkemizde tarih
ogretim programlarinda olaylarin ve tarihlerin salt sirali bir sekilde verilmesinin en miihim sorun oldugunu
fakat tematik yaklasim ile hazirlanan tarih 6gretim programlari bu durumunun ¢6zimi olmadigini
vurgulamistir. Turan (2018) yaptigi calismada 68retmenlerin tematik yaklasima karsi olumsuz distinceler
icinde olduklari ve kronolojik yaklasimi destekledikleri sonucuna ulasmistir. Aktekin ve Ceylan (2012)
cahismalarinda kitaplarda kullanilan gorsellerin, haritalarin ve karikatirlerin sayisinin ve kalitesinin
artirllmasi gerekliligi sonucuna ulasmistir. Buna benzer sekilde Kagmaz ve Hayta (2023) calismalarinda Eski
Cag tarihi Unitesi icinde yer alan metin ve gorsellerin 6grencinin sorgulama becerisini gelistirecek diizeyde
olmadigl sonucuna ulasmistir. Bu sonuglar, arastirmamizdaki harita ve gorsellerin Unitede yeterince yer
almamasini 6gretmenlerin sorun olarak gérmesi bulgusuyla oértismektedir.

Ogretim programina iliskin ikinci bulgu ise Eski Cag tarihi konulari arasinda bitiinligiin olmadig!
goriusudir. Ogretmenler kendilerine sorulan sonda sorusuna karsilik konularin birbiriyle mantiksal bir
baglantisinin olmadigini, konulara iliskin bilgilerin daginik halde verildigini, 6grencilerin konular arasinda
baglanti kurmakta zorlandigini ve 6gretmenin bitinsel olarak verilmeyen konulari siirekli tekrar etmek
zorunda kaldigi ifade etmistir. Ogretmenlerle yapilan gériismeler degerlendirildiginde dgretmenlerin
ogretim programinin farkh disiplinlerden yararlanma diizeyi hakkindaki gorislerinin ise genel olarak
olumlu oldugu gériilmistir. Ogretmenlerin cogunlugu Eski Cag tarihi konularinda en cok arkeoloji
biliminden faydalanildigini belirtmistir. Bununla birlikte antropoloji ve cografya bilimlerinden az
faydalanildigi ve programin bu bilimlerden yararlanma dizeyinin artirilmasi gerektigi diger goérusler
arasindadir. Ogretmenlerin, &grencilerin konulari anlama diizeyine iliskin soruya verdikleri yanitlar analiz
edildiginde oncelikle 6gretmenlerin %91’inin 6grencilerin konulari anlama dizeyinin disik oldugunu
diistindiikleri gérilmektedir. Ogretmenler, bu durumun nedenlerinin ders kitaplarinda konularin diizenli
verilmemesinden kaynakh olarak 6grencilerin konularin baglantisini kurmakta zorlanmasi ve bu durumun
ogrencilerde kafa karisikligina neden olmasi olarak goérmektedir. Blylkboyaci (2013) calismasinda
dgrencilerin grenmekte en zorlandigi dénemin Eski Cag oldugu sonucuna ulasmistir. Ogretmenlerin Eski
Cag tarihi 6gretiminde yasanan sorunlara ¢6ziim olarak sunduklari yanitlar arasinda en sik tekrar edenler
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konularin daha sade ve anlasilir olmasi ile tarih 6ncesi dénem ve ilk insandan ayrintili bahsedilmesi
gerektigidir. Bununla birlikte 6gretmenlerin vermis olduklari tGinitede gorseller, metinler ve farkli kaynaklar
olmali yaniti, Akbaba’nin (2019) yaptigl calismadaki yeni 6gretim programinda edebi driinlerin az
kullanildigi ve bazi edebi tirlere de yer verilmedigi sonucuyla 6rtismektedir. Taskin ve Simsek (2017)
sosyal bilgiler ders kitaplarinda yer alan Eski Cag tarihi konulariniinceledikleri ¢alismalarinda sosyal bilgiler
ders kitaplarinda 2005 yili sonrasindaki Unitelerdeki etkinliklerin dogru kullanildigi ve 6grencinin
sorgulama, empati kurma, farkh kaynaklari kullanarak elestirel disiinme gibi becerileri kazanmasini
sagladigini savunmustur. Bu becerilerin ortadgretimde de kazandirilmasi ve pekistirilmesi noktasinda
mevcut ders kitaplarinin dogru bir sekilde verilen etkinlik, gorsel ve metinlerle zenginlestirilmesi
gerekmektedir.

Arastirmamiz kapsaminda anadolu liseleri ve meslek liselerinde gorev yapan 6gretmenlerin diger okul
tirlerinde gorev yapan 6gretmenlerle kiyaslandiginda sorulan tiim sorularda daha fazla sayida yargi ve
distince belirttikleri gorllmustir. Bununla birlikte verilen yanitlarda 6gretmenlerin hizmet yili ve mezun
olduklari fakiilte kriterlerine bakildiginda édnemli bir farkhlik olmadigi gorilmistir. Katilimcilarin gérisleri
genel olarak degerlendirildiginde 6gretmenlerin ortadgretim 9. sinif Eski Cag tarihi konularindan memnun
olmadiklari sonucuna ulasiimistir. Mevcut 6gretim programinda 6gretmenlerin konulari anlatmakta ve
Ogrencilerin ise anlamakta zorlandiklari anlasilmaktadir. Nitekim Candan (2023) 6gretmenler (izerinde
mevcut tarih programinin geneline iliskin yaptigi calismada 9. sinif tarih tnitelerinin 6grencinin seviyesinin
Uzerinde oldugu ve 6gretmenlerin programdan memnun olmadiklari sonucuna ulagsmistir. Calismamizin
bulgularina benzer sekilde Aktas (2020) 6gretmenlerin tarih 68retim programi ile ilgili gorislerini
degerlendirdigi calismasinda yeni programin, dnceki programa gore bilgi azlig1, tematik olmasi ve karmasik
olmasi nedenleri ile 6gretmenler tarafindan elestirildigi sonucuna ulasmistir. Ceylan (2009) yaptig
calismada onceki calismalarin aksine 6gretmenlerin programin icerigine iliskin olumlu gorislere sahip
oldugunu analiz etmistir. Calismamiz, daha énce yapilan ¢alismalarin blyiik cogunlugunun sonuglariyla
benzer bulgulara sahiptir ve mevcut tarih 6gretim programinda énemli problemler oldugunu agikga ortaya
koymaktadir.

Oneriler
Calismadaki tim gorusler degerlendirilmis ve 6nerilerimiz asagida siralanmistir:

e Mevcut tarih 6gretim programi Eski Cag tarihi konularinda olaylarin kronolojik olarak verilmemesi
en énemli problemdir. Ogrencilere tarihlerin ezberletilmesi dogru degildir. Fakat tarihsel siirecin
anlasilabilecegi diizeyde kronoloji bilgisinin de verilmesi gerekir.

e Tematik anlayisin getirdigi olumsuzluklarin giderilmesi icin konularin ilgili oldugu medeniyet
ekseninde bitlncul ve sistematik bir sekilde verilmesi dogru olacaktir.

e Konularin 6grencinin diizeyine uygun bir dil ve anlatim ile aktarilmasi saglanmalidir.

e Her konunun temelini olusturan kavram ve terimlerin 6grencilere dogru o6gretilmesine 6nem
verilmelidir.

e Tarih 6ncesi ¢aglar ve insan konusuna daha fazla yer verilmeli ve fazlasiyla soyut olan bu déneme
iliskin somutlastirmalar yapilmalidir.

o Ogrencilerin dgrenmesini kolaylastiracak gérseller, haritalar ve edebf iiriinlere 6nemli dlclide yer
verilmelidir.

e Konularin agirliklari Gniversitelere giris sinav sorulari ile orantili sekilde olmalidir. Eski Cag tarihi
konularinin programa gore agirligi géz éninde bulundurularak tniversitelere giris sinavinda soru sayisi
artirllmahdir.

Yazar Katki Orani
Yazarlar, calismaya esit oranda katki sunmuslardir.
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Etik Beyan

“Yiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi‘'nde yer alan tim kurallara
uyulmus ve yonergenin ikinci bélimiinde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemlerden”
higbiri gergeklestirilmemistir.

Catisma Beyani

Yazarlar galisma kapsaminda herhangi bir kurum veya kisi ile ¢ikar ¢catismasi bulunmadigini beyan
etmektedirler.
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